







































































TABLE II-A

SIX-WEEK FRENCH EXAMINATION OF THE
AUDIO-LINGUAL CLASS

32

Student Number Correct Out
Number of Possible 40

1 32.5
2 =35.0
3 15.0
4 4.5
5 10.0
6 12.0
7 16.0
8 -28.0
9 3'5
10 16.5
11 -22.0
12 32.5
13 -19.0
14 15.5
15 -12.0
16 28.0
17 15.0
18 7.0
19 27:0
20 14.0
21 0.0
22 4.0
0.0




TABLE II-B

SIX-WEEK FRENCH EXAMINATION OF THE
AUDIO-LINGUAL-GRAMMAR CLASS

33

Student Number Correct OCut
Number of Possible 40
1 5.0
2 22.0
3 12.0
4 27.0
5 12.5
6 7.0
7 8.0
8 13.0
9 15.5
10 18.0
11 3.0
12 -19.5
13 10.0
14 0.0
15 24:5
16 17.0
17 8.0
18 5.0
19 6.0
20 16.0
21 35.0
22 2.0
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Whenever two measures are correlated, one can be
used to predict scores on the other; to the extent that
performance cannot be attributed to the experimental
activities. The analysis of covariance consists
essentially of determining that a proportion of the
variance of the criterion existed prior to the experi-
ment, and thic proportion is eliminated from the final
analysis. It should be immediately apparent that two
substantial benefits accrue from such a procedure:
[1] any variable that influences the variation of the
criterion variable may be controlled, and [2] the error
variance in the analysis is substantially reduced.l
A computer program developed by Dr. John Roscoe was
used to generate a summary table for the analysis of covari-
ance, This table is reported in the Appendix. The inter-
pretation of the analysis of covariance is with respect to
criterion means which have been adjusted to eliminate the
contribution of the pretest. Means for the two groups on
the pretest and posttest variables and the adjusted posttest
means are reported below:
Means
Pretest Posttest Adjusted Posttest
Experimental group 3.60 13.52 14.20
Control group 4.00 16.77 16.06
The F-ratio for the analysis of covariance was 0.50
with degrees of freedom 1, 42. There was no significant
difference in the adjusted posttest means. The available

evidence suggests that when the contribution of the scores

1J0hn T. Roscoe, Fundamental Research Statistics (New
York: Holt, Rinehart and Winston, Inc., 1969), pPp. 254-5.
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on the Stanford Achievement Test are controlled, the two
methods of instruction are about equally effective. The
generalization of these findings to other groups of students
should take into consideration the small size of the two

samples and the time involved for the experiment.
IV. SUMMARY AND CONCLUSIONS

The purpose of this study was to examine and compare
the audio-lingual approach to the audio-lingual-grammar
approach in teaching foreign languages in an attempt to
ascertain the assets and liabilities of both methods.

The experiment was conducted for a six-week period
at the Northview Elementary School and two fourth grade
classes, numbering twenty-three in one and twenty=-two in the
other were selected. The students had never been subjected
to learning a foreign language prior to the experiment.

Two different methods of instruction were used and the data
collected was subjected to the analysis of covariance. The
researcher selected the analysis of covariance because it
eliminated the contribution of the pretest score by providing
an adjusted criterion score. This is equivalent to matching

the two groups with respect to the pretest score.

Implications. The retention of the null hypothesis

that: There is no difference in learning a foreign language

under the audio-lingual approach and the audio-lingual-
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grammar approach, reveals that there is no significant differ-

ence in the learning of a foreign language when taught by
the audio-lingual-grammar or the audio-lingual approach in
the first six weeks of study of the target language. Thus,
it might be inferred that a synthesis of the two methods
might be effective rather than selecting one or the other
method as most effective particularly in the early weeks of
study of a foreign language. One method might produce more
effective results than the other if the research could be
conducted over a greater period of time and the samples

were increased.
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LESSON I
vocabulaire--the vocabulary
monsieur - the man
garcon - the boy
fils - the son
frere - the brother
chien - the dog
chat - the cat
grand-pere - the grandfather
livre - the book
crayon - the pencil
madame - the woman
jeune fille - the young girl
soeur - the sister
maison - the house
mademoiselle - the lady
robe - the dress
dame - the woman
fenetre - the window
grand-mere - the grandmother
chambre - the room

*The students were drilled in vocabulary

at the beginning of each new week.

The

use of visuals were used to make the
translation from French to English.
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Le monsieur est dans la maison.
Il est dans la maison.

Le chien est dans la maison.
Il est dans la maison.

Le chat est dans la maison.
I1 est dans la maison.

le fils est dans la maison.
Il est dans la maison.

Le frere est dans la maison.
I1 est dans la maison.
Ilm“

IL.a madame est dans la maison.
Elle est dans la maison.

1.a soeur est dans la maison.
Elle est dans la maison.

La robe est dans la maison.
Elle est dans 1la maison.

la grand-mere est dans la maison.
Elle est dans la maison.

La mademoiselle est dans la maison.
Elle est dans la maison.

"LES"

Les chiens sont dans la maison.
Ils sont dans la maison.

Les chats sont dans la maison.
Ils sont dans la maison.

lLes dames sont dans la maison.
Elles sont dans la maison.

Les robes sont dans la maison.
Elles sont dans la maison.

*The students were drilled in the difference between le-la-les

and in the audio-liniual- rammar [experimental group] class
the rules were explained %n English. ’



DRILL II

le verbe ''etre' - the verb "to be"

je suis - I am

tu es = you are

il est - he is

elle est - she is

nous Ssommes - we are

vous etes - you are

ils sont - they are
elles sont - they are

Je suis madame Thibault
Je suis monsieur Thibault
Je suis lLa Mere

Je suis Le pere

Je suis Le garcon

Je suis La jeune fille
etes-vous madame Thibault?

* monsieur Thibault?

g 1a mere?

H Le pere?

" La garcon?

= La jeune fille?

*The students were drilled in the French verb-etre. The

gsame drill was used in the experimental group and the control
group, however, in the audio-lingual-grammar [experimental
group] rules were explained in English.
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DRILL III"
11 est petit
I1 est jeune
11 est grand
I1 est beau
Elle est petite
Elle est jeune
elle est grande
elle est belle

*The di fference between masculine
and feminine nouns was illustrated

by means of drill.

The rules were

explained in English to the experi-

mental group.
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TEST AT THE END OF 3 WEEKS

Replace the nouns with French words and be sure to put
lllel! and Illa"

1.
2,
3.
4.
5.
6.
7.
8.
9.
10.

[The
[The
[The
[The
[The
Vous
[The
[The
[The
[The

boy ] est dans la maison.

woman ] est dans la maison.

dress] est tres jolie.

cat] est tres trist.

dog] est en face de la fenetre.
etes une tres [young girl] .
grand-mother ] est tres petite.
room] est tres jolie.
grand-father] est tres grand.
book] est dans mon bureau.

Replace with "11" or "elle."

1.
2.
3.
4.
D

Le livre est dans mon bureau.
La grand-mere est tres petite.
Le chien est dans la maison.
Le garcon est tres petit.
La chambre est tres jolie.

Explain for me the difference between "le" and "la".



1.

II.

III.

Iv.
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TEST AT THE END OF 6 WEEKS

Donnez-moi, s8'il vous plait, les jours de la samaine.
[Give me the days of the week].

Monday
Tuesday
Wednesday
Thursday
Friday
Saturday
Sunday

Donnez-moi, s'il vous plait, les numeros un a dix.
[Numbers 1 through 10].

One Six
Two Seven
Three Eight
Four Nine
Five Ten

Ecrivez l'article correct. [Give either le or la.]
In the second blank, please give the English meaning.

grandmere

grandpere

chien

chat

jeune fille
madame

monsieur

maison

soeur

mademoiselle

Explain the difference in one sentence as to when you
use the masculine possessive adjective and when you
use the feminine possessive adjective.
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TABLE IIX

SUMMARY TABLE FOR THE ANALYSIS OF COVARIANCE
-John T. Roscoe-

D.F. SS MS

Source SS SP Ss Adj.  Adj. Adj.
X v v ¥

Between 0.281 - 5.780 118.836 1  127.618 127.618
Within 10.830 11.057 3939.109 42 3927.820 93.520
Total 11.111 5.278 4057.945

F = 1.3646 df = 1, 42
X; = 0.522 Y, = 13.522 = 13.443

= 0.364 Y., = 16.773 = 16.855
X 2
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TEST 5: Lamuam PartA: Usage

DI"-‘;E{}TIC}\‘S: R.ad cr.ch sa.-eteace be’ar::. _—-D”tu

—?I—-qo Ehie p 7 i S e - = WM-P-"‘-V %
.ﬂ
> 3

whh,a, z_f c' Rev, ¢f the two- cz:o cc»s in ezzn-e2nience 13y 17 ; I;I there more than one apple? . ..
- wm:vt in clandzrd written Englis: Yook =t the nazere 7:; °
s Epaces at tha rivht or on jQxII'“”“"“‘G" theet (i you pave v ketehiad

- ona). 1fth=i:3'r::numﬂmdt s correct bl in o es::‘.cr:'; 18 I have Dnever , . hed TANY fish. . ..
-'"Lnde,‘t;\, 1. It the ehcice cumbered 2 i3 correct. ditim -
21374

sthe space ] under the 2, I _.-...cer choics 1 nor oot
aeorrect, i nthe gzace. u.mer the N.o (“N® st:n.._

19 Yesterday Ma.r}'; :::8 a book to us.

1 ought )
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21 There ! am,':‘!anygirlsinourc{ub. iy

221 Us boys

2 Us fell joined the team. . ... ..

1 Who '2 zix od the picture? ....... 1 (5 é CH) 43 Litiiaitaewhens you 2 ::: ?::E
Imshl nldgowithyou. ...... 2(')(2)3 uMOtherlszlimg down.
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madeaboat . ............... o 0o
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112 Since a crane i~ 1 bi: { which is sup-
posed to live for a hundred years

113 A charming get-well wish .. ...

t14 Many objects made of paper, such as
fans, boxes, lanterns, and sunshades

115 A book on origami was written by a
Japanese artist. his name is Isao
Honda. . ;scwsvmnvssomsssmwsns

116 Do vou know why we have “leap
yeur ' every four years .. ... .. ..

117 A year is not exactly 365 dayslong it
> 365 days, 5 hours, and about 49
minutes . . ... ...... .........

(ig S0 hundreds of years ago we decided
to have an extra day in our calendar
everyfouryears ... ...........

119 “taking up for the quarter of a day
that is left over svery year ......

128 Hiwvver, a quarter ! adav isreally
' minutes too ' .z, after many
vears the extra 1! -unutes ~dded up
Lo ten days. . )

24 So instead :f havng 100 “leap
years” every 400 --ars ... ......

122 Three “leap veurs” every 400 vears
are the regilar 365 days in lenath .
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The purpose of this study was to analyse and compare
the effect of the audio-lingual and the audio-lingual-grammar
approach on the learning of French at the elementary level.

An experiment was set up in the Northview Elementary
School in Manhattan, Kansas, using two classes of fourth-
grade students who had never been subjected to learning
French prior to the experiment. One class of students was
taught French by the Audio-lingual approach and one class
was taught with the audio-lingual-grammar approach.

The experiment was conducted for a six week period.
An Achievement Test, The Stanford Achievement Test was used
as the pretest score, and the cumulative average of each
class was used as a posttest. A test, constructed by the
researcher, was administered at the end of the three-week
period and again at the termination of the experiment in
order to measure the individual and group progress of the
two classes.

In order to compare the results of the experiment,
the data were subjected to the analysis of covariance and a
computer program developed by Dr. John Roscoe was used to
generate a summary table for the analysis.

It was found that there was no significant difference
between the audio-lingual approach and the audio-lingual-
grammar approach which suggests that when the scores on the

Stanford Achievement Test are controlled, the two methods



2
of instruction are about equally effective, taking into con-
sideration the small size of the samples and the limited
time of the overall experiment.

From the findings of this study it was concluded that
the original hypothesis--that there is no difference between
the audio-lingual approach and the audio-lingual-grammar
approach in the learning of a foreign language--was accepted.
It was found that no difference exists between the two

approaches in the first six weeks of study of the target

language.





