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Abstract

The purpose of this study was to explore constituent perspectives of the California
Community Colleges Historically Black Colleges and Universities Transfer Guarantee Program.
The researcher queried representatives from participating cortyncoiieges and Historically
Black Colleges and Universities regarding their perspectives of the program. The California
Community Colleges Historically Black Colleges and Universities Transfer Guarantee Program's
goal is to educate students about add#idransfer opportunities at these institutions and
develop pathways that will ultimately increase baccalaureate degree attainment.

The conceptual framework guiding this study was the 2013 Hanover Research Report on
Strategies for Recruiting Community @&gle Transfer Studentk this seminal report, the 2013
Hanover Research Report Birategies for Recruiting Community College Transfer Students
presented best practices for recruiting and marketing to community college transfer students,
includinginformaet i on on credit evaluation policies at
research method was used to conduct this study.

Three central research questions guided this study:

1. How do participants describe the California Community Colleges htiattyr Black

Colleges and Universities Transfer Guarantee Program in providing California

Community College students additional transfer opportunities at HBCUs?

2. How do participants describe the California Community Colleges Historically Black

Colleges andUniversities Transfer Guarantee Program in developing pathways to

increase baccalaureate degree attainment?

3. How did participants' descriptions of the California Community Colleges



Historically Black Colleges and Universities Transfer Guarantee Pragjigmwith the

recommended practices in the 2013 Hanover Research Retrategies for

Recruiting Community College Transfer Students

The findings from this study revealed that the participants described the California
Community Colleges Historicallglack Colleges and Universities Transfer Guarantee Program
as having streamlined the transfer process and expanded transfer options. The participant's
description of the program emphasized the program'’s contribution to increasing degree
attainment througbtreamlined pathways and support systems. The participants also expressed
doubts about the programdéds effectiveness in
analysis of participants' descriptions of the transfer practices at participating istoéi@aled
alignment with the 2013 Hanover Research RepoiBtrategies for Recruiting Community
College Transfer Students

The researcher proposed several recommendations: conduct a quantitative study focusing
on a larger population of participantsnduoict training for counselors participating in the

program, and further investigate baccalaureate degree attainment.
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Abstract

The purpose of this study was tgéore constituent perspectives of the California
Community Colleges Historically Black Colleges and Universities Transfer Guarantee Program.
The researcher queried representatives from participating community colleges and Historically
Black Colleges and Uwersities regarding their perspectives of the program. The California
Community Colleges Historically Black Colleges and Universities Transfer Guarantee Program's
goal is to educate students about additional transfer opportunities at these institautions an
develop pathways that will ultimately increase baccalaureate degree attainment.

The conceptual framework guiding this study was the 2013 Hanover Research Report on
Strategies for Recruiting Community College Transfer Studkmtkis seminal report, €h2013
Hanover Research Report Birategies for Recruiting Community College Transfer Students
presented best practices for recruiting and marketing to community college transfer students,
including information on credit evaluation policies at severalfouy e ar i nsti tuti ons
research method was used to conduct this study.

Three central research questions guided this study:

1. How do participants describe the California Community Colleges Historically Black

Colleges and Universities Transfer &antee Program in providing California

Community College students additional transfer opportunities at HBCUs?

2. How do participants describe the California Community Colleges Historically Black

Colleges and Universities Transfer Guarantee Program in geveglpathways to

increase baccalaureate degree attainment?

3. How did participants' descriptions of the California Community Colleges



Historically Black Colleges and Universities Transfer Guarantee Program align with the

recommended practices in the 201&1dver Research Report Sirategies for

Recruiting Community College Transfer Students

The findings from this study revealed that the participants described the California
Community Colleges Historically Black Colleges and Universities Transfer Guar@nigram
as having streamlined the transfer process and expanded transfer options. The participant's
description of the program emphasized the program'’s contribution to increasing degree
attainment through streamlined pathways and support systems. Tihpaats also expressed
doubts about the programdéds effectiveness in
analysis of participants' descriptions of the transfer practices at participating intuitions revealed
alignment with the 2013 Hanover ResdéaReporton Strategies for Recruiting Community
College Transfer Students

The researcher proposed several recommendations: conduct a quantitative study focusing
on a larger population of participants, conduct training for counselors participating in the

program, and further investigate baccalaureate degree attainment.
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Chapterl-I nt roducti on

Community collegeand Historically Black Colleges and Universities (HBCU/ HBCUSs)

serve a similar population of students, primarily fgeheration college students, students who

require financial assistance, underserved and underprepared students, and students from working

and lowincome families (Hughes, 2012; Lowry, 2017; McPhail, 2015).

According to Camardelle et al. (2022), in comparison to White students, African
Americans showed lower transfer rates, which is particularly troublesome due to their
proportionate reg@sentation in the community college sector. In community colleges, the risk
factors impeding academic success, graduation, and transfers were more prevalent for Black
students than White students (Lowry, 2017). While these statistics highlight some of the

academic achievement issues faced by African Americans attending community colleges, they

do not reveal the challenges African American students face when transferring from community

colleges to HBCUs (Banks & Dohy, 2019).

A wide range of factors conttilbes to the low transfer rate of African American
community college students to HBCUs. According to Bailey et al. (2015), only 40% of Black
students enrolled in college graduated, compared to 61% of White students. O'Neal (2012)
indicated that minority stients withdrew from college at a much higher rate than White
students, especially firgtear students.

HBCUs represent only 3% of the nationods
graduate nearly 20% of African Americans enrolled in degree progtaraddition, they
graduate more than 50% of African American professionals, pstiiool teachers, and most
African American doctoral degree recipients. Similarly, community colleges enroll 52% of all

African Americans in higher education; a large petage of these students do not graduate or

n



transfer to a fougear college or university (McPhail, 2021). There are 1462 community colleges
throughout the United States. One of the eight missions of community colleges is to help

students transfer to a foyear university. Historically, the American community college has

provided the primary gateway to higher education for minority student groups (Bailey & Morest,
2006). According to Dembicki (2022), data reveals that African American learners represent

13%of community colleges' enrollment. Black students also had the lowest transfer rates of any
racial or ethnic group enrolled in community colleges between 2011 and 2017, and the problem
appears to have worsened during the pandemic. The share of all cayneollege students
transferringtofoly e ar uni versities has dropped 11.6 %

community college students transferring fell
1.1 Background of the Study

When African American students aeady to transfer to aylear institution, they have a
choice as to what type ofykar institution they would like to attend: a predominately White
institution (PWI/ PWIs) or a Historically Black College or University. According to a report by
the US. Department of Education, Office of Planning, Evaluation, and Policy Development
Office of the Under Secretary (United States Department of Education, 2016), the climate at
many PWIs displayed more inclusiveness among White students compared to studsats of ¢
This climate was especially present if no commitment to diversity existed. Bailey et al. (2015)
suggested that state policy reform should cen
success while enhancing student outcomes. However, mednigfgiuns will likely be
dependent upon colleges and universities changing practices, policies, and social and cultural
environments. Since there is no standard variable for reporting student outcomes and tracking

transfer students, reporting practicesyvatreach college (Jenkins & Fink, 2016).



Enroliment at some HBCUs is thriving and continues to climb for various reasons,
including the political and racial tension in the United States (Gasman et al., 2007; Williams,
2018). Gasman et al. (2007) andlliaims (2018) stated that HBCUs can use this time to increase
enrollment by rethinking recruitment, empowering alums, and emphasizing a safe environment
to accommodate students after accepting admissions. The Gasman et al. (2007) report is an
explorationof the findings from the United States v. Fordice, 505 U.S.717 (1992). The United
States v. Fordice examined the influx of White students on Black campuses. The Fordice case
was decided in the United States Supreme Court in 1992, and the outcome cfetlddoad the
spotlight on desegregation for those states that have historically maintained racially segregated
systems of higher education. The influx of African Americans mentioned in the Gasman et al.
(2007) study may have been a result of the desetipagaovisions of the Fordice case, the low
tuition at HBCUs, academic programming, or convenient location.

HBCUs produce some of the most successful African American staddiamtge numbers
within higher educatiorResearch shows that the number ofdfanstudents from community
colleges to HBCUs is not tracked (Hawkins, 2013), much like when the government did not
systematically collect racial and ethnic statistics on Black students who attended HBCUs vs.
PWIs before 1968 (Anderson, 2017).

Accordingto Bridges (2021), while HBCUs make up only 8¥the nation's colleges
and universities in the United States, they enroll 10% of African American undergraduate
students and over 20% of African American graduate students. However, during the transfer
process, students faced several potential barriers at community colleges when attempting to
access HBCUs' admission protocols. These barriers may account for the high number of

community college students who never enroll in an HBCU. When engaged in thertransfe



process, students experienced several notable transfer challenges, including the lack of meeting
with an academic advisor, socioeconomic status, academic preparation, or institutional
disparities in revenues and wealth (Jenkins & Fink, 2016). Accordidgrtkins and Fink

(2016), a student's socioeconomic status makes a difference in success and ability to transfer.
Higherincome students who enrolled at community colleges had more successful transfer
experiences and completed degrees at higher ratebotarincome students.

Writing about efforts to stabilize enroll m
have experienced significant financial strain and decided to actively reach out to new populations
of studentso (p. 3)anstudents seekingadmissidnfta HBCWsmcompetee r i ¢
with students with the same risk factors; however, they did not compete with White students of
more privilege and prestige. HBCUs' admission process typically identifies students' similarities
instead of candiates' differences, as reflected in admission practices at PWIs (Gasman et al.,
2018). Therefore, Black students may view the admission process as more problematic at PWIs
than at HBCUs.Admission policies at PWIs focus on standardized tests, includifig 84T,
and GRE, which may create cultural bias and barriers for African American students seeking
admission. According to Bennett and Xie (2003), HBCUs have demonstrated the ability to retain
and graduate Black students due to their rgh connectionto the African American
community. Many community college students experience a wide range of barriers that may
impede goal attainment, such as delayed college due to financial constraints, having earned a
GED instead of a traditional high school diplorbaing a firstgeneration college student, and
experiencing early parenthood. Hughes (2012) observed the transfer goals of community
colleges and HBCUs as follows:

Community colleges and HBCUs often serve the same populations; however, the



historical puposes, policies, and practices of HBCUs often better prepare them to serve

first-generation students. Although both HBCUs and community colleges have their

origins within the same historical period, the forces that created each of these branches of
highereducation also created a divergence in how they op@pai&l)

Hughes (2012) also pointed out that successful partnerships between community colleges
and fouryear institutions can help tailor transfer advising, resulting in staff communicating the
transfer process to incoming students and ensuring a successful transition to the university. In
2021, McPhail expanded Hughesd argument that
partnerships According to McPhail (2021), community colleges and HBCUzuihunite to
fight for equity in the educational attainment and outcomes of Black students. This study was
designed to create a deeper understanding of the transfer connections between community

colleges and HBCUs.
1.2 Statement of the Problem

HBCUs prodee some of the most successful African American studdatgie numbers
within higher educatiorResearch shows that the number of transfer students from community
colleges to HBCUs is not tracked (Hawkins, 2013), much like when the government did not
systematically collect racial and ethnic statistics on black students who attended HBCUSs vs.
PWIs before 1968 (Anderson, 2017).

Bridges (2021) stated that while HBCUs make up onlya3%he nation's colleges and
universities in the United States, they enidl®6 of African American undergraduate students
and over 20% of African American graduate stu
institutions of higher learning, but they graduate nearly 20% of African Americans with degrees.

In addition, they graduatmore than 50% of African American professionals, ptdatwool



teachers, and most African American doctoral degree recipients. Similarly, community colleges
enroll 52% of all African Americans in higher education; many of these students do not graduate
or transfer to a fouyear college or university (McPhail, 2021). However, during the transfer
process, students faced several potential barriers at the community college level when attempting
to access HBCUs' admission protocols. These barriers may aéootiré significant number of
community college students who do not enroll at an HBCU. When engaged in the transfer
process, students experienced several notable transfer challenges, including the lack of meeting
with an academic advisor, socioeconomatis$, academic preparation, or institutional
disparities in revenues and wealth. According to Jenkins & Fink (2016), a student's
socioeconomic status makes a difference in success and the ability to transferirdigmer
students who enrolled at communitolleges had more successful transfer experiences and
completed degrees at higher rates than lem@yme students.

Research shows that many community college students lose a large number of course
credits upon transferring to a feyear institution. fie California Community Colleges (CCC/
CCCs) system transfers students seamlessly to public and private postsecondary systems within
the state of California (California Community Colleges, 2019); however, for African American
students who wanted to attead HBCU, the procedures for exploring this opportunity remained
unknown or unclear at the community college. The traditional articulation process focuses on
courseto-course transfer. However, establishing a statewide articulation agreement simplifies
theprocess by creating an equitable transfer pathway for all students, especially African
American students. The Request for Application®38 Historically Black Colleges and
Universities Transfer Agreement Project of California Community Colleges Chandello Of f i c e

(2021b) described the California Community Colleges Historically Black Colleges and



Universities Transfer Guarantee Program (HBCU Transfer Program). The objective of the

HBCUs Transfer Program with the development of Transfer Guarantee Agreemasntio

facilitate a smooth transition for students from all CCC and HBCU partners. These agreements

simplified the transfer process and reduced students' need to take additional courses, thereby

reducing the time to degree completion with cost savinghf@@ia Community College, 2019).

The HBCU Transfer Program was established for students, especially African Americans,

provided essential opportunities to obtain a baccalaureate degree and save money. Five years

after establishing the HBCUs Transfer gham, the number of participating HBCUs has

increased from nine institutions to 38 institutions. The CCCs listed six vision for success goals in

the 2020 State of the System Report:

il

il

il

il

Goal 1-Increase the number of students earning credentials by at 08agp)

Goal 2 Increase the number of students who transfer by 35% (p. 8)

Goal 3 Reduces average of units accumulated by students who completed degrees to
79 (p. 10)

Goal 4 Increase the number of students who get jobs in their field of study to 76%
(p.12)

Goal 5 Reduce equity gaps among underrepresented students by 40% over five years
and eliminate in 10 years (p. 14)

Goal 6 Eliminate regional achievements gaps in 10 years (p. 16)

Three of the six vision for success goals aligned with thectbgs of the HBCU

Transfer Program:

1.

Increase by 35% the number of transfers to a University of California (UC) or

California State University (CSU).



2. Decrease the average number of units by community college students earning
associate degrees.

3. Reduceequity gaps across all the above measures through improvements among
traditionally underrepresented student groups. (California Community Colleges
Chancel |l or dosp.5pffice, 2021

The students who have completed one of the CCCs transfer requireméehesaffibrded

an opportunity at HBCUs with the following: guaranteed admissions, transferability of credit,

general education requirements, catalog rights, student advising, housing, scholarship

opportunities, and data tracking (California Community Cellsg Chancel | oa. 6s Of f i
Collecting data and conducting research is necessary to understand the HBCU Transfer
Program's outcomes. This investigation explor

generate data to inform efforts to ensure aatimer and clearer pathway for transfer students.
1.3 Purpose of the Study

The purpose of this study was to explore constituent perspectives of the California
Community College Historically Black Colleges and Universities Transfer Guarantee Program.
The researcher queried representatives from participating community colleges and HBCUs
regarding their perspectives of the program. The California Community Colleges College
Historically Black Colleges and Universities Transfer Guarantee Program's goal isadeedu
students about additional transfer opportunities at these institutions and develop pathways that

will ultimately increase baccalaureate degree attainment.
1.4 Research Questions

Three central research questions guided this study:

1. How do participantslescribe the California Community Colleges Historically Black



Colleges and Universities Transfer Guarantee Program in providing California
Community College students additional transfer opportunities at HBCUs?
2. How do participants describe the Califordiammunity Colleges Historically Black
Colleges and Universities Transfer Guarantee Progrataveloping pathways to
increase baccalaureate degree attainment?
3. How did participantso6é descriptions of the
Black Colleges and Universities Transfer Guarantee Program align with the
recommended practices in the 2013 Hanover Research Fpiggies for Recruiting

Community College Transfer Studéhts
1.5 Conceptual Framework

The conceptual framework that guided this stigation was the 2013 Hanover Research
ReportStrategies for Recruiting Community College Transfer Studklatisover Report). In this
seminal reportHanover Report presented best practices for recruiting and marketing to
community college transfer studsnincluding information on credit evaluation policies at
several four year institutions, such as the U
University of North Carolina, Chapel Hill (UNChapel Hill) and University of Central Florida
(UCF). The Haover Report identified best practices those-fgear institutions used to recruit
community college students. Chapter tgroesa detailed description of the Hanover Report.

There are few studies on recruiting community college transfer students todiBCU
Hanover Report can assist HBCUs and other-f@ar institutions in recruiting community
college transfer students. The research questions and the Hanover Report guided the

development of the interview questions.



1.6 Significance of the Study

The findngs from the study may serve as a guide for community college systems,
community colleges, HBCUs, and HBQidactitioners to design programs to improve the
transfer of community college students. The institutions may use the findings from the study to
devdop articulation agreements or Memorandums of Understanding (MOU) to facilitate a
seamless transition between institutions. Community college practitioners may benefit from the
study's findings by using the data to understand the impact of their gemetlthent practices
and the relationship of their student interests in attending an HBCU. HBCUs partnering with
community colleges may use the findings from this study to enhance the matriculation of
students who desire a foyear degree and to increase ElBs' exposure and enrollment. The
findings from the study may also be used by Black students who receive their foundation at a
community college to be better prepared to succeed after transferring to an HBCU.

1.7 Delimitations

The study focusedonanexammat i on of the participants©d
Transfer Program to HBCUs. The HBCU Transfer Program was established in 2015. As of 2024,
this agreement represented 116 CCCs and 38 participating HBCUs. The program partnership
agreement selected fonviestigation represented the most extensive statewide system that
entered into transfer agreements with HBCUs.

1.8 Limitations

The coronavirus restricted the researcher from accessing participants at their local

institutions. Students and employees wereagrd in different learning and teaching modalities

that inhibited the researcheroés capacity to
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1.9 Assumptions

The assumptions were that the studyds part
the interview questionsuthfully. The researcher also assumed thatparticipants had

knowledge of the goals of the HBCU Transfer Program agreement.
1.10 Definition of Terms

The terminology presented here defines those terms necessary to assist the reader to
understand the caepts or factors discussed throughout the study.

African AmericansAfrican Americans are descendants of enslaved people from Africa
taken and forced to work in the New World. Some of the ancestors aiaxn(Lynch,
2020).

African American Male Edudimn Network Developme®2M E N D )A program at the
CCCs that provides support services for not only African Americans but also for faculty and staff
through mentorship, programming to improve transfer rates, professional development, and
academic succe$sr underrepresented populations (CCCO, 2024

Blackhn A person having origins in any of the |
States Census Bureau, 2@82para. 1). It includes people who indicate their race as "Black or
African American" or repdrentries such as African American, Kenyan, Nigerian, or Haitian
(United States Census Bureau, 2020

California Work Opportunity and Responsibility to K{@alWORKS)- It is a
government program that can help students on public assistance get@ae@esservices such
as workstudy, job placement, childcare, curriculum development, skills training, and more
(CCCO, 202b).

Community CollegeAny notfor-profit institution regionally accredited to award the
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Associate of Arts or the Associate®¢ience as its highest degree. Community college
includes a tweyear college and many technical institutions, both public and private (Cohen et
al., 2014).

Credibility- Confidence in the true value and the reliability of the data and its
interpretationsReliability involves two aspects: first, carrying out the study to enhance the
findings' believability and then taking steps to demonstrate credibility to external readers
(Lincoln & Guba, 1985).

Dual Enrollment Dual enrollment is a concurrent progréimat allows high school
students to enroll in a college to earn course credit before obtaining a high school diploma.
Students may take courses at their local high school or on the college campus (Education
Commission of the States, 2021).

Early College According to Berger et al. (2014), "early college offers students who
havetraditionally been underrepresented in postsecondary education the opportunity to pursue a
high school diploma while simultaneously earning college credits" (p. 7).

Enroliment Mamgement Officersofficials of an institution
responsible for collecting and analyzing research data to understand trends and practices to
increase enrollment (CardButler & Myrick-Harris, 2008).

Extended Opportunity Programs and ServiE®PS) Ensues thastudents
disadvantaged by social, economic, educational, or linguistic barriers get the resources they need
to enroll and succeed at any California community college (CCCOp2024

Historically Black Colleges and Universitiedistorically BlackCollege and
Universities is a label (Higher Education Act [HEA] of 1965/2019) for institutions established

before 1964 whose principal mission is to educate Black Americans, accredited by a nationally
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recognized accrediting agency or association détearby the Secretary of Education, U.S.
Department of Education (HEA, 2019).

PerspectiveA mode of seeing, in that extended se
Adi scern, 0 Aapprehend, 06 Aunderstand, a or WAgra
particular manner of constng the world (Geertz, C. 20Qascitedin Carlos Dayro Btero
2019.

Predominantly Black Institution®BI/PBIs)- Eligible institutions that have the
following: enroliment of lowincome, firstgeneration undergraduateidénts; the student
population served is at least 40% African American; institutions offer a baccalaureate or
associate degree (Obama, 2007).

Predominantly White Institutiongnstitutions with over 50% of th&tudent population
being comprised of Whitstudents. This definition is not an official designation for any
institution in the United States (Benitez & DeAro, 2004; Bourke, 2016).

Puente ProjecfPuente) Established in 1981 at Chabot College angpgonsoredyy
the CCCs and UC to provide academrounseling and mentoring support services for students
transfering to fouryear institutions (CCCO, 204

Thurgood Marshall College Fun@MCF) - Established in 1987, the TMCF is the
nation's largest organization exclusively representing the Blatlkge Community, comprising
47 member institutions: 42 public HBCUs, three fgaar PBI, one community college, and one
Private Historically Black Graduate Institute (Thurgood Marshall College Fund, 2020).

Transfer- the term transfer is when studehbegin their academic career at an institution

in which some students may or may not earn credit through course completion. The student

transfers to a different institution of learnif\gllard, 2021)
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TRIO programsa federally funded student support piaag designed to identifgnd
provide services for individuals from disadvantaged backgrounds. TRIO includes eight programs
targeted to serve and assist {owome individuals, firsgeneration college students, and
individuals with disabilities to progresisrough the academic pipeline from middle school to
postbaccalaureate programs (U.S. Department of Education, 2024).

Umoja CommunityUmoja)- A program for African American students thpovides
wraparound support services for educationally and ecmadignunderresourced students,
believing that when the voices and histories of students are deliberately and intentionally
recognized, students develop seficacy and a foundation for academic success (Ur20j22).

United Negro College FUN@NCEF) - invests in better futures for students, communities,
and the nation by working with its 37 member institutions, which are HBCUSs, to provide
students with a college education that meets the@tgtiry economy demands (United Negro
College Fund [UNCF]2020). UNCF also administers scholarships and resourstsdents
from over 500 schools nationwide (UNCF, 2021).

White House Initiative on HBCU$he White House Initiatives are executive orders
signed by each president following President Jimmy Cantee 1980 to support and assist

HBCUs (White House Initiative on Historically Black Colleges and Universities, 2021).
1.11 Summary

Chapter 1 presented background issues, problem statement, purpose of the study, and
research questions. The problem stateragplored issues that underscore the urgent need to add
to the limited literature on community college transfer issues. The remainder of the chapter
included the conceptual framework, significance of the study, delimitations, limitations,

assumptions, defition of terms, summary, and organization of the study.
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1.12 Organization of the Study

Chapter 2 is an overview of the literature relevant to community college transfer and the
factors that inhibit and facilitate transfer opportunities for communitggelstudents. Chapter 2
concludes with an overview of the conceptual framework, which is the Hanover Report.

Chapter 3 provides the methodological approach and analyses employed in the study.

The research design derived from the problem statement. Thepaci pant 6 s data col
procedure was delineated, and a justification of the qualitative case study approach was

discussed. The chapter also included document review, data analysis, ethical consideration,
trustworthiness, triangulation, member checkingc onnoi sseur shi p and rese
confidentiality.

Chapter 4 consists of three sections. The first section of the chapter begins with an
overview of the study. The second section inc
disply s exampl es of participantsd responses by r
guestions to include examples of emergent themes and key themes, a document review analysis,
and closes with a summary.

Chapter 5, the final chapter, the essence of thgedation, synthesized the key insights
gleaned from participants' perspectives of the HBCU and HBCU Transfer Program. The chapter
aimed to recapitulate the significant findings and underscore their implications, within the
California Community Collegeand the HBCU sectors and for other stakeholders invested in

enhancing transfer pathways and educational opportunities.
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Chapter2iLi t erature Review

Chapter 2 of the dissertation presents a comprehensive literature review that forms the
foundation of the studyn this chapter, the researcher explored a wide range of scholarly works,
research articles, and theoretical and conceptual frameworks that served to shape our
understanding of transfer issues facing community college transfer students. To ensure a well
structured and organized chapter, the researcher divided it into four sections. First, in section
one, the researcher began by restating the purpose and research questions that guided the
investigation. These components served as the compass for therbteeataw, allowing the
reader to focus attention on key areas of inquiry.

In section two, the researcher delved into the existing literature on topics relevant to the
research questions and theoretical and conceptual frameworks that underpin thehssely. T
topics provided a lens through which the researcher analyzed the literature. By reviewing these
topics, the researcher was able to present a deeper understanding of the factors influencing
transfer outcomes for students participating in the HBCUssTeafProgram. The areas of focus
within the literature review included the history of American community colleges, a description
of the CCC System, and the history of HBCUSs.

In section three, the literature review was explored, including community ctietsder
issues, community college transfer challenges, benefits of community college students
transferring, profile of community college transfer students, barriers to community college
transfer, disparities among community college transfer studentgriaesices in transferring
community college students to fegear institutions, articulation agreements, marketing
strategies, transfer to HBCUSs, overview of the HBCU Transfer Program, HBCU Transfer

Program policies, and overview of the conceptual fraank.
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In section four, the researcher synthesized the findings from the literature review and
identified the gaps or inconsistencies in the existing research. This synthesis set the stage for the
subsequent chapters of this dissertation, where tharobsz conducted a qualitative study to

address the gaps in the research and contribute to the existing body of knowledge.

2.1 Section I: Purpose and Research Questions

2.1.1 Purpose of the Study

The purpose of this study was to explore constituent perspsdf the California
Community College Historically Black Colleges and Universities Transfer Guarantee Program.
The researcher queried representatives from participating community colleges and HBCUs
regarding their perspectives of the program. The Caldd€Community Colleges College
Historically Black Colleges and Universities Transfer Guarantee Program's goal is to educate
students about additional transfer opportunities at these institutions and develop pathways that
will ultimately increase baccalawte degree attainment.
2.1.2 Research Questions

Three central research questions guided this study:

1. How do participants describe the California Community Colleges Historically Black
College and Universities Transfer Guarantee Program in providing Californ
Community College students additional transfer opportunities at HBCUs?

2. How do participants describe the California Community Colleges Historically Black
Colleges and Universities Transfer Guarantee Program in developing pathways to
increase baccalautteadegree attainment?

3. How did participantsdé descriptions of the

Historically Black College and University Transfer Guarantee Program align with the
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recommended practices in the 2013 Hanover Research Fpaiggies for

Recruiting Community College Transfer Studénts

2.2 Section II: Existing Literature on Topics Relevant to the Research
Questions and Theoretical and Conceptual Frameworks that Underpin the
Study

2.2.3 History of the American Community College

Communitycollegg ar e a unique part of the Ameri ca
promotes access and opportunities for many st
university (Grubbs, 2020). According to Cohen
the growing power of external authority over
people cannot be legitimately educated, employed, religiously observant, ill, or healthy unless
some institution sanctions that aspect of their being.

In 1901, the first public community college, Joliet Junior College in Joliet, IL, was
established by the Superintendent of the Joliet Township High School and President William
Rainey Harper of the University of Chicago, with an enrollment of six studentswbhaen
expressed the idea that Joliet Junior College was an experimental undergraduate program
designed to provide the same academic opportunities for the first two years of neasmafour
colleges and universities. These institutions created accommaslfbr students who desired to
remain within the community and pursue a college education (Cohen et al., 2014).

Two generic names have been applied to referencgéancolleges: community college
and junior college. From their beginnings until th&@$®, they were commonly known as junior
coll eges. Eellsdé6 (1931) deynition of a junior

offering lowerdivision work either on the parent campus or in separate facilities; state junior
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colleges supported by stdtends and controlled by state boards; colteyel courses offerelly
secondary schools; and local colleges formed by groups acting without legal authority (Cohen et
al., 2014).

Proposals to create junior colleges came as recommendations by the Poégitent
University of Michigan, William Tappan, in 1851; Trustee of the University of Georgia, William
Mitchell, in 1859; and President of the University of Minnesota, William Folwell, in 1869
(Cohen et al., 2014). These individuals insisted that uniiessibuld only become valid
research and professional development centers once they relinquished thedivisian
preparatory work. Before the evolution of the community college system, students aged nineteen
to twenty attended vocational schools toeige their general education. Then, they attended
universities for their academic scholarship for degree completion (Cohen et al., 2014).

The community college serves the community and its students dating back to the early
twentieth century as part oftamprehensive evolutionary process that ensures individuals
receive the proper education and meet their needs within their environment (Jurgens, 2010). The
openaccess concept provides opportunities for students who cannot afford a traditiotyaiaiour
calege but can attend and receive the financial support needed to cover the first two years of
college.

Once these students completed the requirements at the community college, they were
then allowed to transfer to a feyear institution. The communityollege definition was also
applied to public and private twygear colleges and technical institutions. A liberal arts
curriculum was present in thréeurths of the 56 public and private junior colleges during 1921
and 1922 (Koos, 1924). The communitylegke presents students with the opportunity to receive

developmental education, occupational education, continuing education, academic transfer, and
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community service opportunities.

The UC at Berkeley created the first concept of high school graduatesompleted 45
credits earning a junior college certificate. Cohen et al. (2014) reported that community colleges
thrived on new responsibilities because they had no traditions to defend, no alumni to question
their roles, no professional staff to be rmdyand no statements of philosophy that would
mitigate against taking responsibility for everything. Community colleges and junior colleges
were also called technical colleges, technical institutes, district colleges, vocational, local
colleges, regionatolleges, or institutes.

Jurgens (2010) stated that from its precursor to the Industrial Revolution to its future
challenges, the community college's history provided a captivating account of fundamental
components of higher education in the United Stated abroad. The Industrial Revolution and
the growth of factories opened the door to community colleges to train individuals to use power
driven machinery (Jurgens, 2010). Scientists examined human behavior to identify their
differences and interactionshich led to the development of vocational guidelines that created
the "educated craftsman" (Jurgens, 2010, p. 251). Community colleges are estimated to be
successful because they provide students with general education requirements to ensure
fundamentaéducation for firstyear students and sophomores (Cohen et al., 2014).

In California, higher education leaders proposed that junior colleges could better serve
students entering college. The junior college option allowedyear institutions to focusno
more important things, such as research (Cohen et al., 2014). According to these authors, states
like California benefitted from the widespread development of community colleges by allowing
Stanford University and the UC system to focus on graduatprafessional studies.

During the Great Depression, the community college trained individuals for job
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placements due to high unemployment rates. In 1944, the Gl Bill of Rights dlleterans to
enroll in collegeand the Servicemen's Readjustment AcDGiogram encouraged academic
flexibility for students to attend an institution of higher learning without adequately completing
secondary educational training (Cohen et al., 2014).

In 1947, the Truman Commission Report on Higher Education for an American
Democracy noted the importance of junior colleges as a genuine academic institution. The report
encouraged combining the most excellent vocational and technical education at a junior college
level. These institutions provided valuable education at a loastrto a diverse population of
minorities, veterans, loncome people, and female students while also serving the community.
During this time, some junior colleges began changing their names from junior to community
colleges to reflect their commitmetat the community they served.

The Higher Education Act of 1965 created financial aid and made college more
accessible. A new population of students enrolled: older adultsgéirgration, diverse ethnic
and racial backgrounds, and people with disabditiTribal Colleges and Universities (TCU/

TCUSs) were established to provide services for the Native American population(s), granting

them access to higher education. In 1972, the community colleges entered into ventures to

include entrepreneurship, worké®, and corporate partnerships to enhance the educational
experience. The American Association of Junior Colleges changed its name to reflect the move

to "community coll ege"” versus "junior coll ege
to community college. This new name brought attention to the American Association of Junior

and Community Colleges. In 1992, the name officially changed to what we now use today: the
American Association of Community Colleges (AACC). Today, public, private, teahmind

tribal institutions comprise over 1,200 members of the AACC (American Association of
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Community Colleges, 2020).

Community colleges provide educational opportunities for high school students through
dual enroliment and completion of earlylegle programs. The community college continues to
educate individuals looking to enhance a skill or learn a trade while not enrolling in academic
coursesThe American community colleges, as stated by Dr. Jill Biden,e fione of Amer
bestkeptsecretsy pr ovi ding a critical resource for thi
para. 2). The community college has served the community and its students for over one
hundred years, providing students and the community an opportunity to receive a higher
education, continuing education, workforce and career training, transfer, and developmental
education (American Association of Community Colleges, 2020).
2.2.4 Description of the California Community Colleges System

The CCC system is one of three public collegstems in California, including the UC
and CSU. The breakdown of college campuses in California is 138 privaferipoofit four-
year institutions, 166 feprofit institutions from the public systems, CSU with 23 campuses, and
the UC with ten campusé€Boland et al., 2018). It is the most extensive higher education system
globally, serving 1.9 million students on 116 college campuses. The CCC system was one of the
earliest to establish a statewide govwnghance
being a part of the 1960 Master Plan for Higher Education in California (The Master Plan)
(Delgado & Lockhart, 2006).

The Master Plands primary issue is the fut
and the UCOGs c oo rudneacessdryeddplicatibrfiroprograntmong (Eaomwsietdl.,
1960). The Master Plan has guidelines for students to transfer from community college to a four

year institution (Boland et al., 2018; Coons et al., 1960; Delgado & Lockhart, 2006), and it
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focuses ompen access, research, teaching, and collectively symbolizing the growing importance
of earning a college degree as a means for success (Boland et al., 2018). The Master Plan is also
an opportunity to provide higher education to the residents of Caéf@Buland et al., 2018;
Coons et al., 1960).

However, Boland et al. (2018) stated that
stratification. Social stratification describes the way different groups of people are placed within
a society basedn wealth/income, social class, ethnicity, gender, and political status (Admin,
2021). In the Master Plan, students from lower socioeconomic residences must subsidize the
education of wealthier students ( Bafiaiond et al
all ows the opportunity to focus on how the Ma
contribute to our understanding of racial and
transfer route between the CCCs and {geair institutions is restricted since 33% of the top
students were selected to attend CSUs, and the UC selects the top 12.5% of graduating seniors
from public high schools (Coons et al., 1960).

The CCC system plays an essential part in transferring nearly 80,0@@tstadyear to
the UC and CSU (California CommunitylCd e ges Chan c e t)lIm2020,$% 6ff f i c e,
students received t hlgand2%ochtbelymaduates fan ad)J€ schoele a't
started their education at a CCC (California Commu@idyl | eges Chancec.l or 6s C
Because fees were much lower than those charged by CSU and UC schools, students at a
community college completed their loweivision coursework at a fraction of the cost. Students
who complete their academic requirerseat the community college level can

transfer to one of the twstate systems.
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2.2.5 History of Historically Black Colleges and Universities
According to the National Center for Education Statistics (Fast Facts, 2021), HBCUs are

higher education instititns with the mission of educating Black students. Fast Facts (2021)

stated, AThese institutions, founded and deve
provided access to higher education, contribu
improving socioeconomic, and educational statu

name distinction was given by the Higher Education Act of 1965 to institutions established

before 1964. I n turn, this WeownviBeadefd upon t he
Educatondeci si on, which in 1954 declared that fAra
unequal . oBrowvveBoarddf Edacatioifrican American students still attended

traditional black schools because HBCUs accepted and nurtucdsil@ents at a higher rate
(Bennett & Xie, 2003, p569).

Historically Black Colleges and Universities are located mostly in 19 southern and
eastern coastal states except for two in Ohio, one in Missouri, one in California, the District of
Columbia, andne in the U.S. Virgin Islands. Provasnik and Shafer (2008) reported:

most HBCUSs represent a diverse set of institutions in nineteen states, including the

District of Columbia and the Virgin Islands. HBCUs encompass public and private

colleges; singlesex and coeducational colleges; predominantly Black collegesyaao

and fouryear colleges; research universities; professional schools; community colleges;

and small liberal arts colleggp. 59, p. 1)

Historically Black Colleges and Universities prdgistudents of color with the
confidence, safety, and education no other institution provides. Bennett and Xie (2003) stated:

AHBCUs ar e di f f eyeaeinstitutibns witmprardssde®that ajppeal to Black
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applicants with the likelihood ofadnsis ono (p. 568) . HBCUs began
and strivings of the American experience (Elliott et al., 2019). HBCUs and otheydaur

colleges differ in their historical orientations in that HBCUs were specifically created to provide
educationabpportunities for Black students. While PWIs had lemgrenched histories of

exclusion of blacks, HBCUs were explicitly created to respond to this exclusion. Kenneth Redd
(1998) wrote:

HBCUs made great strides in providing educational opportunitiesffaaf Americans.

Since the early 1800s, institutions grew and provided significant contributions to

American society and educational opportunities for-loeome and academically

disadvantaged students who otherwise were denied higher edu@ati®® p.1)

In 1837, the first HBCU was established through a $10,000 bequest left by Richard
Humphreys to create the African Institute, later named the Institute for Colored Youth. This
institution is now named Cheyney University of Pennsylvania in Cheyney, yheamma (Cairns,
2019). The early coursework at Cheyney University focused on providing education on learning
trades and agriculture, much like community colleges of the present. In 1854, the first HBCU
that granted degrees was the Ashmun Institute, hat@ed Lincoln University in Oxford,
Pennsylvania. HBCUs represented the expansion of educational opportunities for Blacks in the
South after their emancipation and continued exclusion from higher education institutions. In
1856, the first college managed Blacks was Wilberforce University in Wilberforce, Ohio.

After the Civil War ended in 1865, Clark College in Atlanta, Georgia, Atlanta University
in Atlanta, Georgia, and Shaw University in Raleigh, North Carolina were established. The
Second Morrill Actof 1890 saw an increase in the establishment of HBCUs because state

institutions were excluding students based on ¢(dc®. Department of Education, Office for

25

ac



Civil Rights,and Regional Civil Rights,991) In the twentieth century, 33 private and highe
education schools existed for people of color in the United States (Redd, 1998). The "normal”
institutions educated more than dmaf of African American teachers. Typically, the funds
supporting these institutions were meager compared to the Whitatioss formed during that
period. HBCUs also began establishing professional institutions with specialized thaining
medical schools for medicine and dental and pharmacy schools. This change resulted in the
formation of Meharry Medical College and Howdysdiversity's School of Medicine.

In the 1960s, HBCUs accounted for 70% of the Black student populace who enrolled in
higher education institutions. After the Higher Education Act of 1965, the government provided
funds for students of low socioeconomic kgrounds to attend college. This funding caused an
imbalance of students attending HBCUs, and enrollment declined as these Black students began
enrolling in PWIs that did not initially accept thernm 1968, 36% of Black students enrolled at
an HBCU; by 196, only 17.8% of Black students attended an HBCU (Redd, 1998).

The studyThe Traditionally Black Institutions of Higher Education 1888B2reported
that between 1976 and 1984, there were 100 Traditional Black Institutions (TBI), not including
four privae and one twayear institution closed (Hill, 1985). The remaining TBIs comprised 11
two-year institutes and 89 awarded baccalaureate oipastlaureate degrees. Twelve of the
57 TBIs served as private religicaffiliated institutions, and 43 were publnstitutions. The
statesupported TBIs accounted for over tfords of enrollment at these institutions (Hill,

1985).

According to the Nati on a lTrarGfer&tMebility thexr Educ a

were 101 HBCUs, 51 public institutions, an@l frivate nonprofit institutions in 2018 (Shapiro et

al., 2018). Due to declining enroliment, HBCUs struggled, and as a result, several institutions
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merged with other HBCUs, some joining the state systems as a response to a shift in the
populations theyesved. HBCUs serve a majority of the colleage Blacks students, instead of
serving the majority of White students.

When HBCUSs joined state systems, the lack of funding continued to fthilow
adminstration's response to discrimination. In 1992, the Bupreme Court handed down a
decision in the case of the U.S. v. Kirk Fordice, first filed in 1975 by African American James
Ayers on behalf of his son James Ayers a student at Jackson State University (Gasman et al.,
2007). The ruling required statesdliminate policies that perpetuated segregation among their
public colleges, which continued using standardized admission requirements, had a lack of
resource allocation for campus improvements, and had policies that prevented diversity among
the studenbody. Gasman et al. (2007) stated an earlier decision that declared Mississippi had
fulfilled its desegregation obligations was overturned by the Supreme Court to determine specific
remedies for the ongoing inequities in that state.

The court ruled in feor of the three HBCUSs, Jackson State University, Alcorn State
University, and Mississippi Valley State University, to use the money awarded to enhance
programs and facilities to promote remedial summer courses for students and increase the
enrollment of wn-Black students by 10%. The plaintiffs argued that it was unfair for Black
institutions to be forced to spend the money on integration instead of spending it on the areas
where they needed to improve.

The ruling indicated that separate but equal wasregg motto within the state of
Mississippi. Supporters feared the decision would encourage other states to close land grants at
HBCUs and mandate mergers with other White state schools or other HBCUSs. This case served

as a precursor in many states vehBEIBCUSs joined state systems, including Georfiennessee,

27



Texas and Maryland, in which HBCUSs joined state systems.

At the heart of HBCUs remained their faculty. Students develop strong relations with
faculty because of the faculty's ability to reladeheir students. Students attending HBCUs are
deemed closer to their professors, building lifelong relationships because of the abundance of
care and attention given to students. The HBC
promote graduatoas t he goal of a studentds coll egi ate
increased selésteem and leadership skills by holding student government positions on campus,
joining fraternities and sororities, and participating in team sports. Given the Ipngbttatkons of
student graduation, more Black students graduated from HBCUs than from PWIs within higher
education.

For over 100 years, HBCUs have provided an opportunity for African American students
to attend their institutions. These institutions aaketheir doors to educating African American
students when other institutions closed theirs. HBCUs created safe, nurturing, supportive, and
high-academieachievement environments for students of various economic levels and diverse

backgrounds (Arroyo & Gasan, 2014; McMurtry, 2019).

2.3 Section lll: Community College Transfer Issues, Transfer Disparities
among Community College Transfer Students, Best Practices in
Transferring Community College Students to Fouryear Institutions,
Marketing Strategies andTransfer Highlights and Policies

2.3.6 Overview of Community College Transfer Issues
In the early 1900s, the UC at Berkeley created a program that encouraged high schools to
provide collegdevel courses. Students completed up to fxtg units in high schocand

earned junior certificates of completion for the first two years at Berkeley (Jurgens, 2010). The
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UC at Berkeley continued these certificates between secondary and university education until
1926. According to Witt et al. (as cited in Jurgens, 200@,ar | y transfers of hi
graduates to junior college to universities w
of these students transferred to a fgear institution within six years [20% of students earned an
associate degree fifgtlenkins & Fink, 2015). It is also important to understand that there is no
data to confirm the exact number of students
completed 60 credit hours (Barshay, 2020).

Students attending community collsggome from various backgrounds, including low
sociaeconomic and educational populations. Community colleges provide valuable resources
not only for the students but also the surrounding community. They also served a wide variety of
students, including tise entering college for the first time, individuals seeking certificates in
skilled trades, or those looking for a career change.

Jenkins and Fink (2015) stated that most students entering community colleges intended
to transfer and earn a bachelor'grde. Some traditional foyear institutions could not
accommodate the freshman class, creating the gateway for the community college to serve as the
entry point for them. Community college education has been essential for students seeking a
degree or takg a course that allows them to transfer. Students faced the inconveniences of
transferring from community colleges to feygar institutions and the lack of support and
guidance needed to be successful, putting dreams of completion out of reach. Cgmmunit
college students are also faced with working and juggling a family (Barshay, 2020). The
development of policies and structures helps close the gap for students interested in transferring
from a community college to a foyear college or university (Dowat al., 2013). Community

colleges took strides to engage a diverse group of students in academic programs, courses, and
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continuing education.
Transfer issues have remained a fundamental concern since the early establishment of
universities, communiis, and junior college$he idea of students completing the first two
years of college at a junior college was considered invaluable tydéawminstitutions. At the
time, universities and communities sanctioned this philosophy, one of the motivepdndiex
the number of junior/community colleges and other eaeoliege programs. The consent from
universities for this arrangement implied that there would be few problerstittents
transferringo higherlevel institutions.
2.3.6.1 Benefits of Community College Students Transferring
Community colleges and HBCUs struggle with enrollment, financial contributions from
local taxes, state appropriations, low enroliment, anesstimg programs because of industry
changes. Hughes (2012) shared that ovepd#séten years, multiple initiatives worked to
evaluate ways in which community colleges and Hgear institutions could connect and
complement each other's missions through transfer agreements andreurtutthent.
However, limiting the connection toansfer agreements and muttedruitment efforts
missed an essential opportunity for HBCUs and community coltedearn from the
lessons that shaped each model's success over the past 10(pby82ys
Community colleges have an opportunity to rewleow HBCUs prepare Black students
by creating successful programs, policies, and practices (Hughes, 2012) to increase completion
rates. This learning led to the creation of programs in response to the retention and matriculation
of African American studer when first entering the community college at freshman orientation
and understanding the encouragement needed to return to an HBCU for a bachelor's degree.

(Hughes, 2012). While the comprehensive community college's mission is much broader than
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just transferring students to fowyrear institutions, it also provides essential aid to asgistents
in achieving baccalaureate degrees. Community colleges discovered and leaned on the learning
experience of this partnership with HBCUs to improve African Aca@rstudents' outcomes.
2.3.6.2 Profile of Community College Transfer Students

Community college students transferring to a fpear institution are generally
motivated and focused on achieving a baccalaureate or professional degree. Many of these
students ome from racially and ethnically diverse backgrounds and low to malalés socie
economic status. Wood and Palmer (2016) belie
for community colleges which serves as a critical pathway for postsecomhiegtien for black
men. However, too few black men overlooked transferring to ayfear college or university as
a primary goal o (Wood & Palmer, 2016, p. 1) .
first to garner a better understandingofafpue ar col | egeds academic exf
rigor. Not all students desired to transfer upon entering the community college. Many students
may have been encouraged along the way to pursue a degree.

The Columbia College Teachers Community CollIBgsearch Center (Community
Coll ege FAQs, 2020) reports in 2018, A44% of
55% of Hispanic undergraduates, compared to 44% of Black undergraduates, 45% of Asian
undergraduates, and 4 1&a. 8.fOvevl intheFalloh20E8y3§% a d u a't
of undergraduates enrolled at community colleges, with a total enrollment of 8.2 million, 13%
were Black. In 2012, onkalf of the students enrolled as undergraduates were community
college students 40% firstyearfreshmen, 52% Hispanic, 43% Black, 52% American Indian,
and Asian/Pacific Islander (McPhail, 2015).

Duff (2019) asserted the role of Acommuni't
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institutions that provided tertiary education and continuing educatigriesupntal to traditional
fouryear universities and coll egeso (par a. 1) .
Community Colleges (2016), nearly 1,200 community colleges in the U.S. enrolled nearly half of
all undergraduates in the UdS.over 13 millicn studentd 80 % of students who entered
community colleges aimed to transfer to a fgaar institution. However, only 33% of the
students accomplished this goal (Boswell, 2004).
2.3.6.3 Community College Transfer Challenges

Community college transfer chahges included inadequately advising students,
transferring credits, financial aid, and failure to establish articulation agreements, resulting in
studentsd unsuccessful transfer. For students
within six yeas. Vertical transfer is the most common, which allows for upward mobility for
underserved students when transferring from community college tydéawninstitutions
(Jenkins & Fink, 2015). The most pervasive and {limed issue in community collegesttse
extent to which the universities accepted their courses. In the earliest community colleges, most
offerings were transfer courses in the liberal arts (Cethah, 2013

I n their article Al mproving the flQethabs: An E
Upward Transfer, o0 Turk and Chen (2017) affirm
the desire to be pushed academically in their educational journey. The authors contend that
college student success indicates a student being acattgmiepared and having internal
motivation. According to these authors, there are three factors to motivate students for upward
transfer:

1. Studentsé educational aspirations in high

transfer rates.
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2. Students longingp earn graduate and professional degrees were nearly twice as

likely to transfer compared to students who only aspired to complete high.school

3. Students who aspired only to attend some college were less likely to transfer to a

four-year institution(Turk & Chen, 2017, p. 13)

Turk and Chen (2017) also suggested that transfer students must want to improve their
career trajectorylhey argued that students who take the initiative to meet the collegiate
acceptance requirements, such as taking a standdrigt, applying for college after
completing high school, and many of those who are accepted to transferyedoumstitutions.
Community colleges must understand that some students will not use an academic advisor,
utilize the campus resources falditional support, or track their degree process.

Teller (2016) reported that students leveraged a variety of resources, including
institutionally based support through faculty, counselors, and specialized support programs and
communitybased support shas family, peers, and their online research to navigate the transfer
pathway. So, how did community colleges ensure that they assisted students in completing their
degrees once they left their doors? What available resources tracked these studefugrat the
year institutions for informed community college decisions? One function of the community
colleges is to assist students transferring to ayear institution to obtain a baccalaureate
degree. For example, Joliet Junior College's current missioaime closely tied to the school's
original goals with one crucial change: a newly developed focus on transfer (King & West,
2009).

Numerous community colleges, along with Joliet Junior College, focused on student
transfers and liberal arts programsgdigrng the gap between academic preparation and

workforce development. Earning a bachelor's degree is an increasingly essential step toward
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mobility and job security (Glynn, 2019). As history continues to repeat itself, the higher the
education anindividia obt ains, the higher oneds potenti a
college transfer thus became critical for academic courses and vocational and technical training.
The community college transfer program attempted to address several factors concerning th
lack of students seeking advisors, including course offerings and providing a schedule that would
better allow students to take classes when needed.
2.3.6.3.1 Barriers to Community College Transfer

The Ford Foundationés st udlynl1992 @ciedimsi oned
Hughes, 2012), identified community colleges as a springboard for students to further their
education. The study analyzed two states that were considering adopting a robust community
college system and three states that did not aaystem. The findings surprised the states:
ASupport for community c oYyehrengdelshas beenp hirmraree of s
to African Americans6é struggle toward baccal a

An analysis of Latino, Natey American, and African American student populations at
community colleges contributed highly to the low degree attainment. They confirmed that
community college systems were not producing as many students with degree completion as they
appeared. While themodel worked well for colleges as they sought primarily to ensure access to
postsecondary education, it created substantial challenges to college access without success
foll owed an empty promise (O6Banionent2019). O
course completion served as a challenge for those colleges patrticipating in the HBCU Transfer
Program. Jenkins and Fink (2016) suggested,

One impediment to conducting research is the limited information available about

transfer student outcomes. @ate, the field has lacked widely accepted measures of the
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effectiveness of twoand fouryear institutions in enabling students who start at

community colleges to transfer and earn degrees. Community colleges report the rate at

which their studentgansfer to fowyear institutions as part of the federal Integrated

Postsecondary Education Dato-hn ®wa t £tma t( il PEIDS:

required of all institutions whose students receive federal financiglpaid)

Communi ty c allettiengnetsods dd raot eHiectively capture whether the
student has compl et e d -yaaribstititng daroreporsit todREDPS. e e s i n
The community college cannot report student success rates if a degree is obtained - yidms four
institutions report this information to IPEDS. Some students were above the U.S. average of 42%
transferred out of bachelor's completion, ranking fourth.

As community college students created momentum in the California system, there were
still disparities betwen community college and HBCU student success outcomes. Tracking the
outcomes of community college graduates over an extended period is critical for institutional and
national data (McPhail, 2015). The McPhail research data will allow institutions tdydést
shortcomings and successes of students who have transferred.

When compared to HBCUs, community colleges lacked successful outcome data for
Black students. Can community colleges make better use of data to improve student outcomes?
That was théundamental idea behind Achieving the Dream: Community Colleges Count, a bold
initiative launched in 2003 by Lumina Foundation for Education to help community college
students succedédparticularly lowincome students and students of color, who have toadity
faced the most barriers to success (Brock et al., 2007). The report only reflects the student's first
year and will continue investigating how colleges change their organizational culture and

practices to serve students better.
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The disparity betwen the number of students who had started at a public community
college and who did not complete their degree remained stubbornly wide between racial and
ethnic backgrounds. In the California Community Colleégeport and Recommendations for
Improving Back and African American Student Outcon®sannon (2021) stated:

63% of Black community college students do not earn a degree or certificate or transfer

within six years. Moreover, according to the report, California community colleges

transfer only 3%ef Black students within two years and only 35% within six years

(para. 4)

Dowd et al. (2013) Aobserved completion ra
in college completion in the United States, which led to three obstacles hinderingstude
stereotypes, economic class, and ethnicityo (

programs and course pathways for students were often unclear, with many programs

offering a wide range of electives and course alternatives. Studekisg to transfer to

four-year institutions often expressed confusion with course selection and direction when

faced with too many course choic§s.21)

This confusion about courses becomes a barrier because transfer programs should offer
students flexility in the original liberal arts and science courses since these courses are
mandatory for degree completion requirements for general education curricula.

Anderson (2017) added a di mension to the t
tranomerd ne. According to Ander son, reverse t
retroactively granting associate degrees to students who have not completed the requirements of
an associate degree before they transferred from-adveofouryearinstit t i ono ( p . 1) .

60,000 students of more than one million started their educations-geawanstitutions and
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transferred to another college after receiving a certificate or associate degree. Even then, only
16,000 students obtained the associateagetirough reverse transfer credits (Blackwell, 2018).
Some students fear that once the transfer process is complete from the community college with
the associate degree, the degree sought will have less value, and they believe colleges will not
acknowledg those additional credits.

While there may not have been a consensus among the researchers regarding solutions to
the transfer problem, evidence indicated that institutions found more effective ways to assist
students in making informed decisions aboams$ferring from community colleges to feygar
colleges and universities. According to lloh and Toldson (2013), the lack of college readiness
among Black students and economic challenges among Black families have expanded the role of
community collegesral for-profit colleges. However, without conclusive research, it is difficult
to ascertain whether these colleges offer {tarqn strategies to ameliorate educational and
economic inequities or ineffective bandages for racism that is entrenched in thmiecand
educational structure of the United States. It is important that higher education understand Black
studentsé barriers in the 21st century and se
educational, social, and economic experiences and ouscome

Shurts (2016), an author and an associate professor of history at Bergen Community
College in New Jersey, brought attention to organizational structures in higher education and the
fact that silos identified among departments and divisions in they@ifeinstitution sabotaged
student success. The same applied te amd fouryear institutions. Because of this
impediment, more students turned to community colleges to-giarptheir educational goals in
their freshman and sophomore years. Fyear olleges often had little connection to the four

year schools where these students finished their degrees. While there may not have been a
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consensus among the researchers regarding solutions to the transfer problem, evidence showed
that institutions found wre effective ways to assist students in making informed decisions about
transferring from community colleges to feygar colleges and universities.
2.3.6.3.2 Disparities Among Community College Transfer Students
Lederman (2017) suggested that it is no surphiaetransfer is a core mission for
community coll egad,t hwi tof néerilry ofveeur ei ght mi |
a bachel ords degr ee. Hntendeng students ttalsfér within sik yearss e t r
signalinga hugegdpet ween studentsdé6 goals and what tran
disparities among community college transfer students did not improve, nor did the colleges
offer impactful solutions to help understand why African American and Latino studentaatere
successfully transferring and receiving adequate support. Zarate and Burciaga (2010) observed:
Multiple factors contributed to poor retention and transfer rates for Latino students and
included the increasing cost of attending fgaar institutionghat slowed access for
Latinos. Misinformation of course requirements, advising, and tutsgnged as
challengestudents faced in the transfer proc€ss26)
These factors also help to identify the inequalities in the educational system in Galiforni
for Latino students and suggest methods of how Latino, Native American, and African American
students could successfully transfer. In Maryland, baccalaureate degree attainment increased in
2004. White students continued to obtain their degrees at a Inigbe¢han the other three ethnic
groups. Hughes (2012) suggested transfer rates were high for White students and males
compared to African American and Hispanic students.
Hughes (2012) also indicated that in 1992 Orfield and Paul noted that thechistor

expectation of community colleges as a springboard for further education might need to be
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revised in a more accurate representation of what evolved over this period. Grubb (1991)
suggested transfer rates are high for males, for White students conphlacks or Hispanics,
for students of high socioeconomic status, for those of higher ability measured in high school,
and for those who were in the academic track rather than the general or vocational track during
high school. If ever there was a tineesimplify how students transfer between colleges, it is
now. As a result of COVIEL9, thousands upon thousands of students are expected to transfer to
an institution closer to home or to one that is more affordable during these harsh economic times
(Marcus, 2020).
2.3.7 Best Practices in Transferring Community College Students to Foulear

Institutions

The transfer function of community colleges is paramount to increasing the
representation of women and Underrepresented Minorities (URM/ URMS) in engineering
pursuing baccalaureate degrees in science, technology, engineering, and mathematics (STEM)
fields (Jackson et al., 2013).

This section of the literature review highlights a special population of students who
transferred from community colleges to a fgear institution and HBCUs through internal and
external partnerships. I n todayés political
loan debt in default have led to a focus on college instruction and degree programs taking on
serious accountabilitfor their graduates becoming employed upon completion of their
education (Smith, 2018).

AA Balancing Act: Impacting and Initiating the Success of African American Female
Community College Transfer Students in STEM into the HB&@Wronmenb detailed the

pathway for seeking career in engineering (Jacks@013). Community colleges and HBCUs
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are critical in producing and educating Black students in STEM (McPhail; 28&kson, 2012
Students wharansfer to obtain a bachelor's degree in a specialigpgm include those in
nursing, socialork, and engineering, which are not offered at the community college level.

McPhail (2015) identified a framework for a discussion on promising and best practices
in facilitating fBIl aankhundytcalleheta completonafans f er f r om
Engineering bachglardésndegrtee¢ei anoa (fpould09). M
process that used exemplary practices, partnerships between the community college and four
year institutions, and additionalee as f or i mprovement. The dil emnm
highlighted was that, despite a strong ethos of equality, African Americans were subjected to
searing inequality, including in schools, housing, jobs, social facilities, and health care, and they
remaired worse off than their nelatino counterparts (McPhail, 2015).

McPhail 6s study also pointed out how the A
higher education continued to face educational gaps, and there were demands to develop
innovative waystpr epar e students for engineering studi
dilemma is a matter of increasing national significance as we have become more diverse in a
flatter worldo (p. 310). Accordingheed McPhail
guestions: What kind of country did we want to live in? Did we wish to live in one with access to
good schools, jobs, health care, and a high quality of life? McPhail concluded that without major
interventions, some people continue to be left behiledsuggested that answers to these three
guestions might guide community colleges to develop articulation agreements (McPhail,
2015).

Underrepresented minorities comprise 30% of the United States population. In 2011,

African Americans comprised 10.7%tbie workforce, 2.5% of engineering managers, 4.5% of
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engineers, and 7.0% of engineering technicians (McPhail, 2016; National Action Council for
Minorities in Engineering, 2011). The lack of diversity in the engineering workforce threatened
the nation's inovation. The enrollment for African Americans entering engineering has not seen
improvements since 2000. In the fall of 2010, 286,000 African Americans completed high school
and enrolled in a community college or feggar institution (McPhail, 2015). Edation serves

as the building block for successful engineers, though of all students applying for engineering
programs, only 5% were African Americaiiational Action Council for Minorities in

Engineering, 2011).

When African American students develognfidence in math and science in high school,
those students are dominant in STEM careers and programs. Once these students commenced
STEM-related career courses at the community college, their lack of preparedness became quite
apparent through assessrhand performance in required skills courses (McPhail, 2015).
Community colleges served as the gateway to engineering for African American students. Given
that 44% of these students started at the community college, it is clear that community colleges
usel the available resources to increase the number of African Americans and other URM in
engineering.

The National Action Council of Minorities in Engineering (NACME) developed several
innovative intervention strategies, resulting in the creation of theNMB/Qualcomm
Community College Pr&ngineering Studies Transfer Scholarship Program, piloted in
collaboration with Qualcomm and the UniversitiyCalifornia UC, San Diego (UCSD). This
program identified best practices for moving moregmgineering studestfrom the community
college to the Jacobs College of Engineering at the UCSD (National Action Council for

Minorities in Engineering, 2008
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The study, conducted over two years, included eight URM students each year. The
program evaluation centeredand four best practices: (a) friendly, clearly defined articulation
agreements; (b) communication between institutional partners; (c) equivalency and uniformity of
curricula; and (d) financial support of transfer students (McPhail, 2015). Elevenidf thieM
students completed their bachelor's degrees, exceeding the national and UCSA retention rates for
engineering students. Some of the highlights included:

Pre-engineering and RecruitmerRigorous program evaluation, awareness programs in
middle and fgh schools bridge programs.

Student Support Services and Retentitisaggregation of student data and identification
of the gaps; identification of specific factors in the culture, student services, and learning
environments of community colleges thatifitated the recruitment, enrollment, education,
associate degree attainment, and successful transfer of African American women and men in
various programs (McPhail, 2015).

Innovations in Teaching and Learninignpact of culturally congruent pedagogy in
mathematics and science, faculty diversity, reformed teacher education programs at the
community college.

The community colleges played an essential role in both studies to provide support for
Blacks and other URMs to pursue careers in engineering.stipport allowed the colleges to
bridge the gap and identify ways to recruit these innovative students. It also was essential to
ensure that faculty used the latest technology to keep the students engaged and up to date about
program expectations and gaahievement. Additionally, clearly defined articulation
agreements were successfully identified as measurable solutions to improve students' success

rates in an engineering program and were implemented within each program.
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2.3.8 Atrticulation Agreements

The American Association of Collegiate Registrars and Admission Officers (AACRAO
2019) defined articulation as the entire range of processes and relationships involved in the
systemic movement of students intestitutionally and intesegmentally throughout
postsecondary education (p. 4). An articulation agreement is an agreement between two or more
colleges and universities that assist students interested in a path to transfer-gearfour
institution | eading to t helntsetAAGRAOSTransfert ai ni ng
Handbook: Promoting Student Successa secti on on articulation ir
an articulation agreement represents the commitment that both institutions make towards their
transfer student. It publicly identifiedpe r equi si tes, maj ors, cour ses,
(AARCAO, 2019).

In 2017, the Government Accountability Office reported that 35% of all students
transferred from one postsecondary institution to another. However, in the process, the student
maylose 43% of college credits (Lederman, 2017). Articulation agreements did not occur just
between tweyear and fowyear institutions; these agreements were also made with other
institutions and agencies, high schools, and credentialing ldodtadents eaing course credits
enrolled in multiple ways and paths (AACRAO, 2019). Institutions defined articulation
agreements differently and varied from institution to institution, government, and state boards.

There were two common ways in which articulatioreagnents were organized: (1) the
articulation agreement and (2) a Memorandum of Understanding (MOU). The articulation
agreements typically followed lorigrm agreements designed to formalize transfer agreements,
focus on policies, and guide the transfercess from start to finish. These included reverse

transfer and admission guarantees. The MOU was a transactional contract focused on each
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party's specific outcomes. The MOU was typically the first point of the partnership, before the
development of the aculation agreement, and served as a sftuorh agreement mostly with
businesses and institutionsd boards, containi
expense needs for the cost of faculty, rentals, and tuition.

The articulation agreem#s scope falls into several categories: course to course, program
to program, major to major, and block transfer. Agreements are both clear and concise, centered
on competencies of competeruased articulations.
2.3.8.1Community College Articulation AgreementsHigh Schools

Community colleges created articulation agreements with other community colleges,
employers, technical schools, feygar institutions, and high schools. Articulation agreements
from the community college to the foyear institution provida smooth transition for the
student to assist them in the completion process. Articulation agreements encompassed general
education, vocational, and technical articulation agreements.

King and West (2009) stated that articulation between high schablsoammunity
colleges remained limited. Postsecondary institutions' role is unclear in developing secondary
vocational programs, creating challenges with completing agreements, and maintaining
postsecondary educators' interest (Jacobs, 2001).

The Carl DPerkins Act of 2006 aimed to strengthen the connection between
postsecondary and secondary educational goals for students and institutions by creating
opportunities to develop essential course shells that provided value to high school career and
technicdeducation students who were primarily eleventh and twelfth graders, occupational
students in community college, and beyond (Association for Career and Technical Education,

2018). According to the researcher, with limited articulation agreements witls¢tigbls due to
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postsecondary faculty wanting nothing to do with teaching high school students, they continued
only to deliver occupational training and courses in their familiar surroundings at community
colleges. Likewise, secondary career and techeaatation programs were not eager for
postsecondary faculty to teach their students because money from the Perkins Act flowed
directly to the secondary school district, and career and technical education certified teachers
taught the CTE courses in traditial high schools and career and technical education skill
centers.

In 2006, quite the opposite occurred: certified CTE high school teachers often taught at
the community college in addition to their primary teaching assignmentd ih Khe new law,
the Strengthening Career and Technical Education for tHéCantury(Perkins V) Act, was
authorized by the federal government in 2018 (Association for Career and Technical Education,
2018). The | aw includes new r eqaademieangg nt s f or
technical content across secondary and postsecondary education and strengthening local
accountability provisions to ensure continuous program improvement.

Consequently, postsecondary and high school career and technical instructors provide
coadinated instruction to secondary students. In Michigan, funding is provided directly from the
Michigan Department of Education to community colleges to administer early college programs
specializing in career and technical education programs. Lansing Quitgr@ollege Technical
Division offers such a program, and the institution sponsors a career and technical education skill
center for students who attend school districts in Eaton County. Approximately 600 secondary
students are enrolled, and faculty a@aninistrators from the community college and high
school districts partner in the delivery of content and services, ensuring continued success for

student participants.
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Other articulation agreements helped students who did nothialsame casesreduce
tuition and time toward degree completion. Most of the courses aligned with the articulation
agreement and allowed students to take dual enrollment courses, advanced placement courses,
and advanced math or science. Community colleges bemafittfeing a part of a state system
(King & West, 2009). Just and Adams (1997) stated that articulation should be more than local
agreements between high schools andyear colleges; it should be a comprehensive statewide
plan involving all levels of edation.

In 2005, Mississippi piloted a statewide articulation process for high schools, community
colleges, and junior colleges that included career and technical courses in five areas. Once
students complete the courses, they take the Mississippi Céaramig and Assessment, a
statewide occupationdlased assessment. This assessment system ensured that all statewide
articulation agreements had the same learning objectives.

In 2007, a comprehensive statewide articulation process emerged throughng\aoeal
articulation agreements with fifteen community and junior college districts and the Tech Prep
Coordinator. The reviewed information resulted in a combined list created and reviewed by the
Mississippi State Department of Education personnekgelteans, community college career,
and high school instructors. Students receiving articulated credits completed the program with
80% or higher on the Mississippi Client Assist Programs (MS CAPS). Within the next 18
months, the students were able to ctatgan application for articulated credits at the
community or junior college level (King & West, 2009). At least one of the tthrige high
school programs and 50 community college courses, including the statewide articulation
agreement aligned with@mmunity or junior college.

Stern (2016) stated that previous studies revealed mixed results on the effectiveness of
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articulation agreements on transfer rates for community college students, although evidence
showed that they may still play an integmale in the transfer process and potentially have
significant effects on bachelor's degree attainment (Roksa, 2009; Roksa & Keith, 2008).
Additionall vy, Dowd et al. (2013) argued that
sufficient, but that faulty members acting as transfer champions could have a tremendous
i mpact on i mproving transfer accesso (p. 4).
school and a community college allowed high school students to attend college courses.
2.3.8.2 Artic ulation Agreements with Fouryear Institutions

Community colleges continue to provide educational resources for their students and the
surrounding communities. Articulation agreements between the community college and four
year colleges and universitiagmok a great deal of time and input from various departments on
campus, including student services, educational affairs, and faculty. Community colleges
inquired if articulation agreements were needed for their students. The development team of
individuals from the community college and university discussed curriculum, course
equivalences, course sequencing, and scheduling.

In creating an articulation agreement, not only did the institutions provide students with
a roadmap to successful completion nadsfer, they allowed the students to select a program
t hat was right for them. AACRAO (2019) stated
at each college, how many of the specific courses would transfer, and how each would apply
toward variousnaj or s, mi nor s, and gener al education r
agreements provided junior and sef®rel course needs to consider for the fgpear

institution's provisions. Cohen et al. (2014)

reviewed norcredit offerings as well as credit courses and acted to discourage conversational
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language offerings in twgear colleges' community education programs because those courses
were considered the domain of the senior inst

Crucial developments led to a comprehensive guide to allow students to transfer to a
four-year institution without problems. Stern (2016) wrote that along with the increase in
enrollment at community colleges, it was essential to direct efforts for studdgrdaagfer to an
institution to obtain a bachelor's degree. This report, completed in thirty states, used articulation
agreements to launch the initiative. Ultimately, while articulation agreements did not
significantly effect transfer rates, they wereriduo have significant and positive effects on a
bachel ords degree attainment rate (Stern, 201
colleges and fodyear institutions provided guided pathways for students to transfer to obtain a
baccalaureateatjree and beyond.
2.3.9 Marketing Strategies

Community colleges provide transfer guides and solutions for students transferring to a
four-year institution. Community colleges have worked with academic advisors in student
services to ensure they communicatthweach student upon entering the institution. The
academic advisor possesses knowledge about the transferrable programs and courses and
articulation agreements established with partnering institutions. Community colleges conduct
professional developmenith Educational Affairs and academic advisors to ensure everyone
recognizes program changes.

As a practitioner in a multi campus community college district, the researcher has
observed that students often erroneously believe they can advise themgebdrigeving the
program sheet or listening to a family member. The researcher noted that when community

colleges conducted student orientations at the beginning and end of each semester, this helped
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students develop a clear path to completion. Communiligges offered an orientation each
semester to provide an understanding of academic advising, articulation agreements, catalogs,
and program sheets. It also served as a guide to transfer teyeéounstitution and partnership
developments with fowyea institutions.

Community colleges communicated with students to ensure they understood the benefits
of transferring. Cohen (1985) reported that
were not aware of such college services as academicear @aunseling, honors programs,
orientation for potential transfer student s,
These students did not communicate with their instructors or advisors. The students interested in
transferring were fultime, younger, and aspired to seek a postsecondary or professional degree.
The students with the highest participation dafesian and Whitd were encouraged and
motivated to transfer and seek assistance, while African American students had the lowest
participation

Community colleges identified methods to stay in contact with potential incoming
students and students who wished to transfer after entering the institution. Institutions tried to
refrain from canceling highdevel courses even due to low enrolimafthen institutions did so,
it affected the studentsdéd completion goal s,
requirements were corrected and frequently updated.

Handel (2010) found that transferring from a community college to ayiaurinstituion
is not smooth and that system issues cause unnecessary difficulties. Community colleges held the
key to students6 success 1 n tr an-gebriestitutioong and
Community colleges guarantee that their course offeyiogurse descriptions, and program

guides align with the fodyear institutions. Students are prepared to transfer and willing to make
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additional sacrifices to complete the bachelor's degree. They were improving the community
college transfer system withian institution by boosting and establishing resources for motivated
students and encouraging students to complete their degrees at theaiounstitution.
2.3.10 Transfers to Historically Black Colleges and Universities
HBCUs have created articulationragments with other institutions of higher
learning. BethuneCookman University, a private HBCU in Daytona Beach, Florida, founded in
1904, signed its first partnership agreement with Florida Gateway College. This agreement
helped students earn an asstecidegree and transfer to complete a bachelor's degree in one of
over forty majors at Bethur@ookman. Students transferring from Florida Gateway College
were eligible for early registration, application fee waivers, scholarship opportunities, and
discouned tuition at Bethun€ookman University. Jason E. Glenn, Vice Present for Student
Affairs and Operations at Bethuw@»okman University, stated, "When you have two
educational institutions working together to serve students, the opportunities [are]@ndless
( ABe tChownkeman University Signs, o0 2018) .
Collectively, HBCUs succeeded despite inadequate funding, low enrollment, segregation,
and other challenges these institutions experienced, unlike the predominantly White institutions
of higher education. Tlyecommitted to educating students of all ethnic and racial groups and
students from underserved communities due to finances or lack of academic preparedness. Many
HBCU alums received work opportunities as doctors, lawyers, civic and military leaders,
educaors, scientist designers, and entertainers. HBCUs established articulation agreements with
other fouryear and tweyear institutions, resulting in a high number of students in careers as

doctors, lawyers, and leaders in their communities.
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2.3.11 Overview of the California Community Colleges Historically Black Colleges
and Universities Transfer Guarantee Program

The HBCU Transfer Program developments offer smooth and seamless transfer pathways
from CCC to partnered HBCUs. Students preparing to transfer tdGha the CSU systems are
also eligible for admissions targeting HBCUs. On March 17, 2015, under the leadership of
Chancellor Brice Harris, the California Community College System signed an articulation
agreement | inking Cal i fvathmne lHisiosically Bl&ck Collegesruni t vy
and Universities: Bennett College in Greensboro, North Carolina; Dillard University in New
Orleans; Fisk University in Nashville; Lincoln University of Missouri in Jefferson City; Stillman
College in Tuscaloosa, Alalrea; Talladega College in Talladega, Alabama; Tuskegee University
in Tuskegee, Alabama; and Wiley College in Marshall, Texas. In an article by Stinson (2015)
published by Community College Journal, Chancellor Brice Harris stated:

| do have a strong feelirthat both public and private institutions of all shapes and sizes

should be available to California community college students. When looking especially at

our students of color, one wants to make certain they know that they have options beyond

the traditonal ones here in Californigpara. 3)

Stinson (2015) shared that the California Community Colleges and HBCUs Signed
Transfer Agreement was a prime opportunity to help more students of color transferytedour
institutions, entering unique partnershiwith nine HBCUs. The institutional enrollment
managers at partnered HBCUs noticed the importance of seeking students to transfer to the
community college. Davis Page, Vice President for the Enrollment Management office at Dillard
University, an HBCU, desibed the HBCU Transfer Guarantee Program as "aminfi looking

to increase enrollment opportunities, including transferring students (Roach, 2015, para.8). The
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agreement allowed for increased campus diversity at HBCUs like Tuskegee by recruiting
studens from various racial and ethnic backgrounds.

The objective of the HBCUs Transfer Program with the development of Transfer
Guarantee Agreementf§AG/ TAGs)was to facilitate a smooth transition for students from all
California Community Colleges and HBROpartners. These agreements simplified the transfer
process and reduced students' need to take additional courses, thereby reducing the time to
degree completion with cost savings (California Community College, 2019). The HBCU
Transfer Program Agreemerstablished for students, especially African Americans, provided
essential opportunities to obtain a baccalaureate degree and save money.
2.3.11.1 California Community Colleges Historically Black College and Transfer

Guarantee Program Participating Colleges

This single case study involved two participating higher education sectors, CCCs and
HBCUs. The sample involved institutions with a higher number of students transferring from the
CCC system and HBCUSs receiving those students. Five years after establisttCUs
Transfer Program, the number of participating HBCUs had increased to 38 institutions. The
participating HBCU institutionsGalifornia CommunityColleges 2021a) are displayed in Table

2.1

Table 2.1. Participating Historically Black Colleges and Universities

Participating HBCU Institutions Participating HBCU Institutions

Alabama State University, Montgomery, Lane College in Jackson, Tennessee
Alabama

Arkansas Baptist College, Little Rock, Lincoln University of Missouri in Jefferson
Arkansas City, Missouri*

Benedict College in Columbia, South Lincoln University of Pennsylvania in
Carolina Oxford, Pennsylvania
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Bennett College in Greensboro, North

Carolina*

Mississippi Valley State Universityiltta
Bena, Mississippi

BethuneCookman University, Dayton Beac
Florida

North Carolina Central University in Durhar

North Carolina

Bowie University, Bowie, Maryland

Philander Smith College in Little Rock,
Arkansas*

Central State University, Wilbenfoe, Ohio

Shaw University in Raleigh, North Carolina

Claflin University, Orangeburg, South
Carolina

Southern University and A&M College in
Baton Rouge, Louisiana

Clark-Atlanta University, Atlanta, Georgia

Stillman College in Tuscaloosa, Alabama*

Clark-Atlanta University, Atlanta, Georgia

Talladega College in Talladega, Alabama*

Dillard University, New Orleans,

Louisiana *

Tennessee State University in Nashville,

Tennessee

Edward Waters College, Jacksonville, Flori

Texas Southern University in Houstol exas

Fisk University, Nashville, Tennessee*

Tougaloo College in Tougaloo, Mississippi

Florida Memorial University, Miami Garden
Florida

Tuskegee University in Tuskegee, Alabamé

Fort Valley State University, Fort Valley,

Georgia

Virginia State Unwversity in Petersburg,

Virginia

Grambling State University, Grambling,

Louisiana

West Virginia State University in Institute,

West Virginia

Harris-Stowe State University in St. Louis,

Missouri

Wiley College in Marshall, Texas*

HustonTillotson Universiy, Austin, Texas

The Xavier University of Louisiana in New

Orleans, New Orleans

Note.Source: California Community Colleges (202 Partner Schools

nine partnered HBCUs

*Are the original

There are 116 California Community Colleges, representirdjsifcts in the state of

California. California Community Colleges participating institutions are displayed in T&ble 2.
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Table 2.2. California Community CollegesParticipating Institutions

Participating In stitutions

Participating Institutions

Allan Hancock College, Santa Maria, CA

Los Angeles Harbor College, Wilmington,

CA

American River College, Sacramento, CA

Los Angeles Mission College, Sylmar, CA

Antelope Valley College, Lancaster, CA

Los Angeles Piee College, Woodland Hills,
CA

Bakersfield College, Bakersfield, CA

Los Angeles Southwest College, Los Ange
CA

Barstow Community College, Barstow CA

Los Angeles Trad&ech College, Los
Angeles, CA

Berkeley City College, Berkeley, CA

Los Angeles Vhley College, Valley Glen, CA

Butte College, Oroville, CA

Los Medanos College, Pittsburg, CA

Cabrillo College, Aptos, CA

Mendocino College, Ukiah, CA

Calbright College, Online

Merced College, Merced, CA

Canada College, Redwood City, CA

Merritt College Oakland, CA

Cerritos College, Norwalk CA

Miracosta College, Oceanside, CA

Cerro Coso Community College, Ridgecres
CA

Mission College, Santa Clara, CA

Chabot College, Hayward, CA

Modesto Junior College, Modesto, CA

Chaffey College, Rancho Cucamon@a

Monterey Peninsula College, Monterey, CA

Citrus College, Glendora, CA

Moorpark College, Moorpark, CA

City College of San Francisco, San Francis
CA

Moreno Valley College, Moreno Valley, CA

Clovis Community College, Fresno, CA

Mt. San Antonio Collge, Walnut, CA

Coastline Community College, Fountain
Valley, CA

St. San Jacinto College, San Jacinto, CA

College of Alameda, Alameda, CA

Napa Valley College, Napa, CA

College of Marin, Kentfield, CA

Norco College, Norco, CA

College of San Mateo, San kéa, CA

Ohlone College, Fremont, CA
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College of the Canyons, Santa Clarita, CA

Orange Coast College, Costa Mesa, CA

College of the Desert, Palm Desert, CA

Oxnard College, Oxnard, CA

College of the Redwoods, Eureka, CA

Palo Verde College, Blythe, CA

College of the Sequoias, Visalia, CA

Palomar College, San Marcos, CA

College of the Siskiyous, Weed, CA

Pasadena City College, Pasadena, CA

Columbia College, Sonora, CA

Porterville College, Porterville, CA

Compton College, Compton, CA

Reedley College, Retsy, CA

Contra Costa College, San Pablo, CA

Rio Hondo College, Whittier, CA

Copper Mountain College, Joshua Tree, CA

Riverside City College, Riverside, CA

Cosumnes River College, Sacramento, CA

Sacramento City College, Sacramento, CA

Crafton Hills Colege, Yucaipa, CA

Saddleback College, Mission Viejo, CA

Cuesta College, San Luis Obispo, CA

San Bernardino Valley College, San
Bernardino, CA

Cuyamaca College, El Cajon, CA

San Diego City College, San Diego, CA

Cypress College, Cypress, CA

San Diego Cdége of Continuing

Deanza College, Cupertino, CA

San Diego Mesa College, San Diego, CA

Diablo Valley College, Pleasant Hill, CA

San Diego Miramar College, San Diego, C/

East Los Angeles College, Monterey Park,
CA

San Joaquin Delta College, Stockton, CA

El Camino College, Torrance, CA

San Jose City College, San Jose, CA

Evergreen Valley College, San Jose, CA

Santa Ana College, Santa Ana, CA

Feather River College, Quincy, CA

Santa Barbara City College, Santa Barbara
CA

Folsom Lake College, Folsom, CA

Santa Monica College, Santa Monica, CA

Foothill College, Los Altos, CA

Santa Rosa Junior College, Santa Rosa, C

Fresno City College, Fresno, CA

Santiago Canyon College, Orange, CA

Fullerton College, Fullerton, CA

Shasta College, Redding, CA

Gavilan Q@llege, Gilroy, CA

Sierra College, Rocklin, CA

Glendale Community College, Glendale, C/

Skyline College, San Bruno, CA

Golden West College, Huntington Beach, C

Solano Community College, Fairfield, CA
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Grossmont College, El Cajon, CA Southwest Communit€ollege, Chula Vista,

CA
Hartnell College, Salinas, CA Taft College, Taft, CA
Imperial Valley College, Imperial, CA Ventura College, Ventura, CA
Irvine Valley College, Irvine, CA Victor Valley College, Victorville, CA

Lake Tahoe Community College, Sake West Hills College Coalinga, Coalinga, CA
Tahoe, CA

Laney College, Oakland, CA West Hills College Lemoore, Lemoore CA
Las Positas College, Livermore, CA West Los Angeles College, Culver City, CA
Lassen College, Susanville, CA West Valley College, &atoga, CA

Long Beach City College, Long Beach, CA| Woodland Community College, Woodland,
CA

Los Angeles City College, Los Angeles, CA Yuba College, Marysville, CA
NoteCal i fornia Community Cola Appabetic LBtmgafcel | or 6s

Conmmunity Colleges
2.3.11.2 California Community Colleges Historically Black Colleges and Univergies
Transfer Guarantee Program Policies

The HBCU Transfer Guarantee followed the AACRAO guide for enrollment agreements
and guaranteed admissions. The agreement moddtudent's admissibility until the student
completed a set of requirements at one institution and moved to the next institution. Students
meeting the AGuaranteed Admission requirement
associate degree. Thes t i t ut i on guaranteed the student 6s
based on the agreement. It did not guarantee student admission into all programs. If the student
showed interest in entering another program, the student would need to meet the retpubgmen
taking additional coursework.

This agreement is believed to be the first in which students completing an associate

degree with a GPA of 2.5 or better were guaranteed admission into the incoming HBCU as a

56



junior (Roach, 2015). The agreement allowaah$fer students who maintained a GPA of 3.2 or
higher an opportunity for transfer scholarships;autenission advising, and priority enrollment
and consideration for housing (Roach, 2015).

The CCCs, as part of a state system, followed the policies dligiie the University of
California and California State University. By completing the Intersegmental General Education
Transfer Curriculum requirements (known as IGETC and accepted at both the University of
California and the California State University)the California State University General
Education Breadth pattern (known as CSU GE) and obtaining a trdeséénssociate degree
(60 units) with a 2.5 or highegrade point average, students were guaranteed admission with
junior standing to particigai ng HBCUs. (Cali fornia Community ¢
2020) Many studets opted to transfer with 3 more University of California or California
State University transferable units and a 2.5 or higjnade point average. Each unit was
acceptd for general education, preajor, or elective courses.

The HBCU Transfer PowerPointalifornia Community Colleges, n)dstated that
HBCUs typically are much smaller in student size than other California public institutions. Most
classes were taught lpyofessors rather than teaching assistants, which helps to nurture a
supportive academic environment. Moreover, at HBCUs, there were more opportunities for
student leadership development. The tuition costs of HBCUs are a fraction of the cost of four
year nstitutions in California, especially at private schools. Students have an opportunity to
receive instate tuition at several partnered HBCUs.

2.3.12 Overview of the Conceptual Framework
The Hanover Report (2013) was a comprehensive report that providedmecrtuibr

best transfer and marketing strategiese proposed study is to be conducted on the HBCUs
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Transfer Program and uses concepts from it, which serves as the conceptual framework for this

study. The Hanover Report recommended five best practicésuieyear colleges and

universities to use when recruiting community college students. The Hanover Report practices

include:

1.

Start recruitment efforts earlCultivate and engage students who may be a good fit
for institutions even if the community studdmats determined a fowear institution
an option.
Work extensively with community collegeBstablish relationships with local
community colleges and have advisors regularly visit community college campuses
to establish a presence. These representatarealso communicate to students
what requirements they must fulfill to be eligible to transfer.
Allow for quick admission decisiongllow counselors to make instantaneous
decisions about transfer student admission. Quick decisions can also mean a
condemsed transfespecific recruitment plan.
Promote transf@pecific servicesHighlight dedicated resources for transfer
students on institutional websites when speaking with potential transfer students,
and during orientation to make the transfer proces® mccessible.
Transfer credit evaluation policieg’he Hanover Report identified five marketing
strategies for targeting community college students.
a. Annual open houses on campus for students from community esléegl visits
to community colleges on an ongoing basis to answer potential transfer student
guestions about the college, transfer admissions requirements, and the

application process.
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b. Commit to meeting lo&and modera® nc ome transfer student
through a mix of grants and westudy. Aim to allow most students to graduate
with little or no debt.

c. Perform early fAreadso on financi al aid
students makinformed decisions.

d Hol d a monthly Acampus dayo for interes:s
counselors. Cover admissions, financial aid, and academic counseling topics,
and provide a campus tour. Hold a year|
stucents and their families.

e. Promote transfériendly services when marketing to transfer students. Services
of interest may include aampus childcare and transfer student lounges for
those commuting. Also, research finds that institutions should consider transfer
student families when marketing these students. Family support is crucial for
community college transfer.

According to the Hanover Report (2013) ferar institutions understood their strategic
techniques, different processes for recruiting community college transfer students, and the
recruitment approach for community college students that differed from the high school students.

The Hanover Report stated that:
Atransfer students were typically more foc
students were found to be more concerned withther their courses would transfer and

what type of academic and career counseling would be available to themdour

universities.o (p. b5)
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Understanding the recruitment processes increased the pipeline of potential transfer
student applicants frohe community college sector. Typically, community college students
interested in transferring were not recruited. Recruiters do not have a standard guide to use when
recruiting community college students but did refer to guidelines when they recrutted hig
school students. The lack of a specific plan to recruit community college students may explain
the inconsistency in how fowear colleges address the recruitment of community college
students. Community colleges often drive the transfer process byrajlstudents to consider
four-year institutions to further their educational goals of obtaining a bachelor's degree.

The Hanover Repo(R013)stated thaestablishing recruitment efforts is a process that
should have been started early in the studentsécs Before a student expresses interest in
transferring, fowyear institutions already need to begin engaging students at the community
college, following the same fowear institution's recruitment strategy for high school students.
Community college and fowyear institutions had opportunities to identify students in dual
enrollment and early college interested in transferring credits. Community colleges embraced
dually enrolled and early college students as transfers teyéaurinstitutions righafter high
school. Those students had the opportunity to complete courses at a community college and visit
four-year institutions for additional study programs. Students who transferred from a community
college needed additional support to ensure craditsferred, articulation agreements were still
valid, and other services met their needs. To increase student interegedpunstitutions
needed market campaigns, open houses, and financial aid workshops to increase student

transfers.
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2.4 Section IV: The Researcher Synthesized the Findings from tHaterature
Review and Identified the Gaps or Inconsistencies in the Esting Research

2.4.13 Summary of Chapter

This study explored the progress of the HBCUs Transfer Program and its efforts to
educate students ailnt transfer opportunities at HBCUs. Chapter 2 included a discussion of the
description of the chapterdés contents. Areas
hi story of American Community Coll egdgds, a des
transfer issues, best practices, and the HBCUs Transfer Program. These areas of focus identified
the problems surrounding community college transfer.

The literature review explored previous research on HBCUs and community college
benefits for communitgollege students. Also, it addressed student challenges, barriers, and
disparities among college transfer students, articulation agreements, strategies, transfer to
HBCUs, and the history of the HBCU Transfer Program policies.

The reviewed literature addiged the challenges that community college students faced
when transferring to fouyear institutions. Historically and in the present, the literature reveals
that not much has changed in educating and providing support for transfer students.

The literatuie review further revealed how HBCUs have provided a rich education to African
American students when no other institution wanted to serve them. HBCUSs, similar to
community colleges, serve a diverse population of students from a variety of socioeconomic
conditions and underserved populations.

The analysis of the literature reviewed demonstrates the absenegepitimresearch on
the transfer of community college students to HBCUs. The Hanover Report identified best

practices to support fotyrear institutons seeking to strategically plan for targeting, marketing to,
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and recruiting transfer students from community colleghs.current study will use the best
practices and marketing strategies identified in the Hanover Report to investigate transfer
agreemats between CCCs and HBCUSs.

Chapter 2 of this dissertation explored the HBCU Transfer Program, shedding light on its
endeavors to inform students about transfer opportunities at HBCUs. The chapter commences
with the history of American community collegyea description of the CCC system, the history
of HBCUSs, best practiceand a detailed analysis of the HBCU Transfer Program.

Through these focal points, the literature review identified and addressed the challenges
inherent in the transfer process fraommunity colleges. The historical backdrop of American
community colleges and the specific landscape of CCC set the stage for understanding the
intricacies of transfer issues. The literature review scrutinized the transfer landscape,
encompassing articulan agreements, strategies, and the historical context of the HBCU
Transfer Program policies. Emphasis was placed on discerning the problems faced by
community college students during the transfer process, as well as the persistent challenges and
disparites faced by these students, both historically and in contemporary times.

The literature underscores the unchanging nature of the support for transfer students,
revealing a consistent lack of significant improvement in the education and support offered to
those transitioning from community colleges to fgear institutions. Notably, the literature
underscores the crucial role played by HBCUs in providing quality education to African
American students when other institutions were reluctant to serve thaminQrparallels
between HBCUs and community colleges, the review emphasizes their shared commitment to
catering to a diverse student population, including those from various socioeconomic

backgrounds and underserved communities.
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Despite the wealth of infaration available, the literature review needs to include more
in-depth research specifically focused on transferring community college students to HBCUSs.
The researcher used the Hanover Report as a conceptual framework to guide this study's
investigation ad introduce a valuable resource that identified best practices for strategic
planning, targeting, marketing, and recruiting transfer students from community colleges to four
year institutions. Building on these best practices and marketing strategies;rém study
investigated transfer agreements between CCC and HBCUSs, contributing to the existing body of

knowledge and potentially informing future policy and program development in this realm.
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Chapter3-Met hodol ogy

Chapter 3 of this dissertatiatescribes the methodology employed to investigate the
research questions and achieve the purpose of the study. The specific contents of this chapter
include the purpose of the study, research questions, research methodology and rationale for the
gualitative design, participants, data collection, interviews, interview protocols, document
review, data analysis, ethical consideration, trustworthiness, triangulation, member checking,
connoisseurship, confidentiality, and summary. By providing a comprehenaiaew of the
methodological approach, including its rationale and alignment with the study's research
guestions and conceptual framework, this chapter aims to furnish readers with a clear
understanding of the systematic framework guiding the researclgstol hrough a meticulous
exposition of the methodology, this chapter aims to showcase the conscientiousness and validity
of the study's investigative methods, facilitating a clear foundation for interpreting and analyzing
the ensuing findings.
3.1.13.1 Purposeof the Study

The purpose of this study was to explore constituent perspectives of the California
Community College Historically Black Colleges and Universities Transfer Guarantee Program.
The researcher queried representatives from participating commoohéges and HBCUs
regarding their perspectives of the program. The California Community Colleges College
Historically Black Colleges and Universities Transfer Guarantee Program's goal is to educate
students about additional transfer opportunities at timssiéutions and develop pathways that
will ultimately increase baccalaureate degree attainment.
3.1.13.2 Research Questions

Three central research questions guided this investigation:
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1) How do participants describe the California Community Colleges HistorickdgkB
Colleges and Universities Transfer Guarantee Program in providing California
Community College students additional transfer opportunities at HBCUs?
2) How do participants describe the California Community Colleges Historically Black
Colleges and Univeitses Transfer Guarantee Programdeveloping pathways to
increase baccalaureate degree attainment?
3) How did participantsdé descriptions of the
Black Colleges and Universities Transfer Guarantee Program alighe
recommended practices in the 2013 Hanover Research Fpiggies for Recruiting

Community College Transfer Studéhts
3.2 Research Methodolgy and Rationale

The study adopted a qualitative research d
perspectives of the California Community Colleges Historically Black Colleges and Universities
Transfer Guarantee Program. A qualitative methodology was employed due to its suitability in
capturing the depth and context of human experiences and perspectives

The qualitative research design provided a process wherein the researcher could ask
participants direct questions rather than rely on questionnaires (Creswell, 2014). This qualitative
research design focused on data collection, analysis, and writingeanichplemented
throughout the study (Creswell, 2014, p. 187). The collection of information through this method
allowed for gathering information from multiple sources to understand the problem's meaning

based on the participantsdé perspectives.
3.3 Participants

The participants of this study were selected from participating institutions from the
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California Community Colleges Historically Black Colleges and Universities Transfer Guarantee
Program. The researcher used purposeful sampling to select patidqmathe study (Creswell,
2014). The researcher contacted administrators from each institution, including Strategic
Enroliment Management Offers or equivalent, Presidents, Transfer Deans, and Deans of
Students. The purposeful sampling allowed the rekeato identify and select individuals
knowledgeable about the HBCU Transfer Program at their respective institutions. The
participantds institutions were chosen from
students transferring to the participatidiBCUs receiving those students. The HBCUs
representatives were selected from the partnered HBCUs.

The researcher reviewed the CCC website Alphabetic Listing of Community Colleges
and selected a college. Once on the CCC website, the researcher selatddn®sito search
for the directory. When on the Employee Directory page, the researcher typed in keywords to
include transfer counselor, president, enroliment manager, admissions director, and counselor.
After each search, a name or list would appele. rEsearcher copied and pasted the individual's
name, email, phone extension, department, and title onto an Excel spreadsheet. The researcher
sent an email to each individual or group to the email provided. The email included a brief
description of the stly in the body of the email. Along with four attachments to include IRM
Exempt, Tynisha McGee Interview Packet (The researcher profile, brief of the study, KSU
Informed Consent Template Form, IRB Proposed Interview Queg#mpendix A) and Citi
ProgramCertificate), IRB Proposed Interview Questions, and KSU Informed Consent Form.

If an email or phone number was not provided, the researcher called the phone number to

ask for the transfer counselor, president, enrollment manager, admissions direatouresatior

at the CCC. The researcher also used a Facebook group to post a message if anyone worked at a
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CCC or HBCU that would be interested in participating. No one responded to that post. The
researcher's friend recommended that someone participaee stutly. However, this individual

was uncomfortable with the idea and referred someone else for the study participants who agreed
to participate.

The researcher reviewed the HBCU Transfer Program website and clicked partnered
HBCU. Each HBCU is listed bychool. The researcher clicked on each school's site. Then, the
researcher searched the employee directory page. If the directory was unavailable, the researcher
typed in keywords to include the president, enrollment manager, admissions director, and
acackmic advisor. After each search, a name or list would appear. The researcher copied and
pasted the individual's name, email, phone extension, department, and title onto an Excel
spreadsheet. The researcher then sent each individual or to the group evideldpiThe email
included a brief description of the study in the body of the email. Along with four attachments to
include IRM Exempt, Tynisha McGee Interview Packet (The researcher profile, brief of the
study, KSU Informed Consent Template Form, IRBg@sed Interview Questions, and Citi
Program Certificate), IRB Proposed Interview Questions, and KSU Informed Consent Form.

If an email was not provided, the researcher called the phone number to ask for the
president, enroliment manager, admissionsatiar, and academic advisor. The researcher
noticed that some information on the HBCU's websites needed to be updated, and emails were
returned from individuals no longer at the institutions. The researcher posted on a Facebook
group for anyone who workeat a CCC or HBCU interested in participating in the study.
Unfortunately, no one responded to the post. The researcher contacted friends and family if they
knew someone who worked at either institution. The researcher's friend recommended someone

for the $udy, but that person needed to be more comfortable participating and referred another
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person who agreed to participate.

A total of eight community college representatives and two HBCU representatives agreed
to participate in the study. Participants amstitutions were assigned fictitious names. The
listing of the participants engaged in the study and the assigned fictitious names are displayed in
Table 3.1.

Table 3.1. Participants in the Study

Fictitious Name Institutional Sector | Fictitious Institutions

Alpha CCC Greenfield Community College
Beta CCC Castleton Community College
Gamma CCcC Federal Community College
Delta HBCU Troupe University

Epsilon HBCU Artesian College

Zeta CCC Grand Comunity College

Eta CCC Woodmont Community College
Theta CCC Brackett Community College
lota CCC Madison Community College
Kappa CCC Green Community College

The confirmed participants responded via email agreeing to participate in the study. The
researcher provided a list of available interview dates. The participant responded with the best
available date for their interview. The researcher created and distributed a zoom link for the
scheduled meetings.

3.4 Data Collection

The data collection pross for this study consisted of two steps: setnictured

interviews and document review.
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3.4.14 Interviews
Semistructured interviews, with opeended questions, were used to conduct interviews.
According to Adams (2015), sessiructured interviews are supéy suited for qualitative
research. The interview questions included in this study were derived from the research questions
and the best practice concepts extracted from the Hanover ResearchIRepegies for
Recruiting Community College Transfer Stats Due to the travel restrictions brought about by
COVID-19, the researcher conducted virtual interviews. The researcher took notes during the
interview and audiotaped all interview sessions. After completing the interviews, the researcher
transcribedhree interviews manually. The remaining interviews, the researcher used Otter.ai for
transcription.
3.4.15 Interview Protocols
The researcher used the F®lirase Process of Interview Protocol Refinement created by
CastillooMontoya (2016). This model consisitbprocedures that align the interview questions,
construct inquirybased conversations, provide feedback on interview protocols, and pilot
interview results. The four phases of the interview process were as follows:
1. Ensuring interview questions align witksearch questions and conceptual
frameworks The researcher provided the alignment of research and interview
guestions. The conceptual framework was also used to create the interview questions.
2. Constructing an inquirpased conversation. The researakssd an inquinbased set
of interview questions to learn about participants' perspectives about the transfer
program.
3. Receiving feedback on interview questiofibe researcher received feedback from

participants regarding the interview questions. Tipeii (membechecking) allowed
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the participants to inform the researcher if the questions were understandable. The

researcher used member checking after each interview.

4. Piloting the interview question$ he researcher examined the questions to ensure

clanty, understanding, and whether participants could answer without problems

(CastilloMontoya, 2016). The researcher conducted a pilot interview with a

community college professional to examine the clarity and content of the interview

guestions. The pilonterview allowed the researcher to "test the appropriateness of

the questions and provide the researcher with early suggestions on the viability of the

research" (Majid et al., 2017, p. 6). The feedback from this pilot interview was used

to refine the inteview questions.

Each participant was emailed the ofmded questionnaire and scheduled interview date and

time before the interview. The data collected from each interview with participants used Zoom

video conferencing and a recording device. On twosiona during the interview, the Zoom

video conference system failed. At that time, the interview was conducted via telephone

conversation using thepeakerphonand recording device.

The researcher used the Hanover Report and the research question®pid®reiew

guestions designed to query participants about the progress of the HBCUs Transfer Program.

The alignment of the interview questions, research questions, and conceptual framework are

displayed in Table 3.2.

Table 3.2. Interview Questions, Research Questions, and Conceptual Framework

Alignment

Interview Questions

Research and Conceptual Alignment

Component

1. Please describe your understanding of thg
goals of the California Community College

1 HBCU Transfer Program Goal

1 Research question 1
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Historically Black Colleges and Universiti€

Transfer Guarantee Program.

. How has the California Community
Colleges Historically Black Colleges and
Universities Transfer Guarantee Program
provided additional trasfer opportunities to|
HBCUs for students?

HBCU Transfer Program Goal

Research question 1

. How has the program developed pathway
that will ultimately contribute to an increas

in baccalaureate degree attainment?

HBCU Transfer Program Goal

Research questio2

. Tell me about early recruitment practices 1 Hanover Report
community college students to HBCUs. ! Research question 3

. Tell me about early recruitment practices 1 Hanover Report
HBCUs to community colleges. 1 Research Question 3

. Tell me about the rel@nships between 1 Hanover Report
community colleges and HBCUSs. 1 Research Question 3

. Tell me about your understanding of 1 Hanover Report
advisors. 1 Research Question 3

. How do community colleges make 1 Hanover Report
admission decisions? 1 Research Question 3

. Tell me about the role of counselors in 1 Hanover Report
making quick enroliment decisions for Research Question 3

students.

10. Tell me about transfespecific services. 1 Hanover Report
1 Research Question 3

11.Tell me about credit evaluations. 1 Hanover Report
1 Research Question 3

12. Tell me about marketing tools at your 1 Hanover Report
institution. 1 Research Question 3
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13.Tell me about services provided to studer 1 Hanover Report
especially for low and moderailecome ! Research Question 3

transfer students.

14.Tell meabout the financial process for 1 Hanover Report
transfer students at your institution. 1 Research Question 3

15.Tell me about the programs that are 1 Hanover Report
available for transfer students. 1 Research Question 3

3.5 Document Review

The document reviewrpcess allowed the researcher to review documents that helped the
researcher gain knowledge of the topic under
information. Letts et al. (2007) stated:

The document review is often used in historreslearch, which involves studying and

analyzing data about past events. The methods used are flexible and open because they

aim to learn how past intentions and events were related due to their meaning and value.

Documents were reviewed considering theteat within which they were created. (p. 6)

To conduct this investigation, the researcher reviewe@#hiéornia Community College
HBCUs Transfer Guarantee Progragreement andariouswebsites includinghttps://www.cali
forniacomnunity collegehbcutrarfer.com The researcher also analyzed the December 2013
Hanover Research Rep@trategies in Recruiting Community College Transfer Students

(Hanover Research, 2013).
3.6 Data Analysis

The researcher manually identified themes as an essential part ofalamalysis of this

investigation. The data analysis for this study included the following steps: The researcher
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organi zed the data based on interview questio
extracted emergent themes through a manual thearslysis process. Thesearcher

conducted a thorough and iterative analysis of the data, allowing patterns, concepts, and insights

to naturally surface during the coding process.

To assist in the process to identify key themes, the researcher inaailiet the
frequency of use of the emergent themes. The researcher manually identified the key themes by
counting the frequency of emergent themes appearing three or more times as a method to arrive
at a key theme. Throughout the investigation, theareher remained in control of the data
analysis while manually inputting data into Excel, which supported this process (McLafferty &

Farley, 2006).

The researcher used Dsep tatazallattiolCrhodel to orgarsize ( 2 0 1
and analyze theadt a . For purposes of this study, the
into the following four steps:

1. Preparation of data allowed the researcher to transform the data before the analysis by
clearly defining and justifying the research collectedrtsure all data collected was

transcribed.

2. Analysis of data was conducted to identify emergent and key theme phrases. Analyzing

the data to identify emergent and key themes and phrases defined the theme of analysis

by placing partieairgdartrd®é& rmndspornvads onrses and

table formats to display content.

3. Organization of the frequency of use was conducted to identify and place emergent
themes into categories. Thematic analysis was the process in which the researcher broke

dovn and analyzed participantsé responses (
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selected an analytical approach based on inductive and deductive reasoning, and then
emergent themes were developed. The emergent themes provided summaries of
everything the articipants shared during interview questions.

4. Presentation of participantsd responses fo
under each theme, supported by participant

(Datt & Chetty, 2016). The researctsttowed the results in tables.
3.7 Ethical Consideration

One key aspect of the study's ethical consideration was administrated through the Kansas
State University Institutional Review Board (IRB) process. The researcher completed the
Collaborative Institutinal Training Initiative (CITI) on November 1, 2018, Appendix D. The
Interview Protocol is located in Appendix B, detailing the protocol set forth by the researcher.
The participants signed the research consent form, which was discussed in detail with all
participants in Appendix C. Other ethical considerations guiding the investigation include the
validity of the research questions, informed participant consent, and confidentiality of

participants.
3.8 Trustworthiness

The researcher established trustworssthrough the use of the following assurances of
credibility strategies:
1. Accounted for the researcher's biases that may have influenced the findings.
2. Established meticulous recekéeping, demonstrated a clear decision trail, and ensured
interpretation®f data were consistent and transparent.
3. Established a comparison case/and sought out similarities and differences across

interviews to ensure different perspectives are presented.
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4. Included detailed descriptions of participants' accounts to supportgsdin

To further establish trustworthiness, the researcher employed triangulation and member
checking.
3.8.16 Triangulation

Data source triangulation was used for this study. The researcher utilized different data
sources within the same method. The reseaicted data from participants who provided
information and their perspectives on the program (Creswell, 1998). Triangulation ensured that
the research findings were comprehensive anddeéloped. Creswell (2014) stated that the
triangulation of sowes involved interviewing the primary and secondary participants; each
provided information and their perspective on the direct participant in a public setting. The

researcher integrated triangulation analysis into the research methodology to showthe use

multiple data sources to arrive at the findings. By combining the diverse approach, the researcher

sought to crosserify and corroborate information, minimizing the limitations inherent in a
single method. Figurg.1displays the connectivity betwedmetdata source triangulation
analysis

Figure 3.1. Triangulation Analysis

Interviews

Triangulation

E 4
Documents |« 0-| Researcher |«

Note:Fi gure 1 represents the authords rendit.i
review
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3.8.17 Member Checking

Using memiler checking after each interview allowed the researcher to check for the
interviews' validity, accuracy, and completeness while ensuring the participants' words were
correctly captured, verified, and appropriately validated (Morse et al., 2002). Duangents,
the researcher also restated or summarized information for the participant and checked the

validity of statements for accuracy through questioning.
3.9 Connoisseurship

The word connoisseurship comes from the La
According to Eisner, connoisseurship can be v
be displayed in any realm in which the character, import, or value of objects, situations, and
performances is distributed and variable, including eduaation pr acti ceo (p. 63) .
stated:

a connoisseur of anythingnd one can have connoisseurship about anythapgreciate

what they encounter in the proper meaning of that word. Appreciation does not

necessarily mean liking something, althouglke amght like what one experiences.

Appreciation here means awareness and an understanding of what one has experienced.

Such awareness provides the basis for judgment. (p.140, para.l)

The researcher, Tynisha McGee, is a native of Detroit, MI. Tynisharhaentical twin
sister named Alysha and two younger brothers, Tommie and AdeniparentsRev.Dr.

Tommie Nathan McGee, Il (LaDonna) and Krista McGee Chamiten.David), who stressed
the importance of education, raised.hgynisha's maternal grapdrents, the late Reverend Dr.
Lonnie C.and Naomi R. Cash, were instrumental in instilling into Tynisha their love of research

and HBCUsHer paternal grandparents, the late Tommie N. and Priscilla J. McGee, inspired her
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to strive for excellencélhe resarcher followed in the footsteps of hmaternalgrandparents

and attended an HBCU. The researcher continues her commitment to HBCUs by supporting her
daughter Madi sonés current matriculation at a
continued her affiation with the HBCU community by active affiliation in the Alumni

Association, serving on various committees, boards and through volunteer work.

The researcher has extensive experience as a community college educator, which
positions her to have an appiation for the work of other higher education professionals. As a
long-term professional working with adults, she has acquired the necessary communication skills
to work effectively with the participeests in
have allowed her to collect data and manage resources in the college setting. Further, the
researcher has gained extensive skills in using technology, which was significant for conducting
this study as the interviews were conducted virtually.

As acommunity college educator, the researcher has also learned to follow essential data
collection steps in carrying out her duties related to student outcomes. The highly disciplined
process of collecting and analyzing data for this qualitative studydslglassociated with some
of the critical functions of the researcherés
This wealth of practical engagement in numerous initiatives in the community college has
provided Tynisha with insights into the intricasiof transfer issues prevalent in community
colleges. Through firsthand interaction with faculty and students, she has developed a knowledge
base about transfer issues that helped her understand how to navigate the complexities of
transferring credits, &culation agreements, and transitioning to fgaar institutionsThe

researcher used her extensive professional background to conduct this qualitative study.
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3.10 Confidentiality

To protect the confidentiality of the participants and the schools, fiditiames of the
participants and the participating institutions were assigned. In the interview narratives, reference

to other institutions and individual names were redacted to further ensure confidentiality.
3.11 Chapter Summary

Chapter 3 outlined the rearch approach and techniques used to conduct the
investigation. This section began with a description of the purpose of the study and the research
questions. Then, it moved to a discussion of the qualitative research design, detailing why this
approach s chosen and how it aligned with the research and interview questions. The chapter
delved into the participant selection process and data collection methods. It also discussed the
procedures for data analysis, emphasizing how the researcher gatheredtiofarThe last
sections of the chapter focused on ethical consideration, trustworthiness, and connoisseurship.
Overall, Chapter 3 served as a comprehensive guide to the research methodology, offering a

detailed roadmap of the study's success.
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Chapter4-Fi ndi ngs

Chapter 4 presents the findings from the research. The chapter consists of three sections.
The first section of the chapter begins with an overview of the study. The second section displays
participantso6 profil empl ddreoft hpardt iseicpgamins @i rse
guestions, for selected interview questions, emergent themes, key themes, a document review
analysis and closes with a chapter summary.

4.1 Section I: Overview of the Study

This section of chapter four provides@rerview of the components of the study:
purpose, research questions, and research design.
4.1.18 Purpose of the Study

The purpose of this study was to explore constituent perspectives of the California
Community College Historically Black Colleges and Unsites Transfer Guarantee Program.
The researcher queried representatives from participating community colleges and HBCUs
regarding their perspectives of the program. The California Community Colleges College
Historically Black Colleges and Universitiesahsfer Guarantee Program's goal is to educate
students about additional transfer opportunities at these institutions and develop pathways that
will ultimately increase baccalaureate degree attainment.
4.1.19 Research Design

A qualitative research design was éayed to conduct this studyhe researcher queried
representatives from eight participating community colleges and two HBCUSs regarding their

perspectives on the program's progress.
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42 Section | 1I: Participantsd Pr

The participants in this investigah were representatives from the California
Community Colleges System and HBCUSs. A total of eight community college representatives
and two HBCU representatives agreed to participate in the Sthdyparticipants' identities
were protected by not usittigeir names or job title€ach participant was assigned a letter from
the first 10 letters of the Greek Alphabet. The Greek Alphabet was used because the researcher is
a member of the Divin@ organization, and fraternities and sororities are essentiahpus
culture at fowyear institutions. Participants represent transfer coordinators and directors,
recruiters, admissions directors, administrators, and a college president. Table 4.1 displays a
demographic profile of participants in this study.

Table4l Overview of Participantodés Profile

Participant Institutional | Fictitious Institutions Gender | Title

Fictitious Name| Sector

Alpha CCC Greenfield Community Female | Mid-level
College Administrator
Beta CCC Castleton Community Collegq Female | Mid-level

Administrator

Gamma CCC Federal Community College | Female | Coordinator
Delta HBCU Troupe University Male Head Recruiter
Epsilon HBCU Artesian College Female | Director of

Admissions and

Recruitment

Zeta CcCC Grand Community College | Female | Counselor,
Transfer
Eta CcCC Woodmont Community Female | Senior
College Administrator
Theta CCC Brackett Community College | Female | Transfer Director
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lota CCC Madison Community College| Female | Transfer Director

Kappa CCC Green Community College | Male Mid-level
Administrator

4.3 Section lll: Presentation of Findings by Research Questions and

Interview Questions

This section of the study represents the voice of the participants. Each participant was
emailed the opernded questionnaire and scheduled interview date and time before the
interview. The data collected from each interview with participants used Zoom video
conferencing and a recording device. On two occasions during the interview, the Zoom video
conference sysin failed. At that time, the interview was conducted via telephoneersation
using the speakphone and recording device.

This chapter section is organized in two parts; the first part describakgim@ent of
research questions and interview quesid he second part of this section of the study presents
the findings by research questions and interview questions.
4.3.20Part 1: Alignment of Research Questions and Interview Questions

Three central research questions guided this silalyle 4.hows the ajnment of the
research questions and corresponding interview questions. The interview questions were derived
from the research questions and conceptual framework guiding the investigatiord.Zable
displays the three research questions and the corrasganterview questions used to query
participantsd perspectives of the topic under

Table 4.2. Alignment of Research Questions and Interview Questions

Research Questions Corresponding Interview Questions
1. How do participants describe the 1. Please dasibe your
California Community Colleges understanding of the goals of th
Historically Black Colleges and California Community Colleges

81



Universities Transfer Guarantee
Program in providing California
Community College students addition]
transfer opportunities at HBCUs?

Historically Black Colleges and
Universities (HBCU/HBCUs)
Transfer Guarantee Program.

2. How has the California
Community Colleges Historically
Black Colleges and Universities
Trander Guarantee Program
provided additional transfer
opportunities to HBCUs for
students?

. How do patrticipants describe the
California Community Colleges
Historically Black Colleges and
Universities Transfer Guarantee
Program in developing pathways to a
increase in baccalaureate degree
attainment?

3. How has the program develope(
pathways that will ultimately
contribute to an increase in
baccalaureate degree attainmer

. How did participants descriptions of
the California Community Colleges
Historically Blad Colleges and
Universities Transfer Guarantee
Program align with the recommendec
practices in the 2013 Hanover Resea
ReportStrategies for Recruiting
Community College Transfer Studént

4. Tell me about early recruitment
practices for community college
students to HBCUs.

5. Tell me about early recruitment
practices at HBCUs to
community colleges.

6. Tell me about the relationships
between community colleges an
HBCUs.

7. Tell me about your understandir
of advisors.

8. How do community colleges
make admissionetisions?

9. Tell me about the role of
counselors in making quick
enrollment decisions for student

10.Tell me about transfespecific
services.
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11. Tell me about credit evaluations

12.Tell me about marketing tools at
your institution.

13.Tell me about services vided
to students, especially low and
moderatencome transfer
students.

14.Tell me about the financial
process at your institution for
transfer students.

15.Tell me about the programs that
are available for transfer studen

4.3.21 Part 2: Presentation of Firdings by Research Questions and Interview
Questions

This section presents a presentation of the findings by research and interview questions.
4.3.22 Findings Research Question 1

The first research questioAdpw do participants describe the outcomes of Calix
Community Colleges Historically Black Colleges and Universities Transfer Guarantee
Program's in providing California Community College students additional transfer opportunities
at HBCU® Two interview questions aligned with research question one:

a. Please describe your understanding of the goals of the California Community
Colleges Historically Black Colleges and Universities (HBCU/ HBCUs) Transfer
Guarantee Program.

b. How has the California Community Colleges Historically Black Colleges and
Universities Transfer Guarantee Program provided additional transfer opportunities to

HBCUs for students?
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4323 Participantsd6 Responses for I nterview (
This section provides examples of particip
guestions. Thisexction also provides a list of emergent themes for each interview question
foll owed by the key themes. A full descriptio
guestions, the researchers' observations, emergent and key themes appear Ix &ppend
4.3.23.1 Examples of Participant Responses to Interview Question 1
Interview Question 1: Please describe your understanding of the goals of the Community
Colleges Historically Black Colleges and Universities Transfer Guarantee Program.

Examplesofparticpant s6 responses are presented bel ow:

Al pha: fACreating and i mproving the pathway wa
this idea of completing their education.

Beta: ATo increase transfer for sudenttamithat t o H
any student is interested in transferring.

Gamma: AnThe goal of the program is to inform

have for transferring to an HBCU. California Community College students, to let them
know thatte r e are options beyond just the UC a
4.3.23.2 Emergent Themes for Interview Question 1
The intensive review and analysis of the p
one identified 29 emergent themes coveringtherafigepar t i ci pant 6 s respons
themes from this analysis are presented in the list below.
1. Understanding of the goals
2. The agreement provided additional transfer opportunities.

3. The agreement provided additional transfer pathways.
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4. Transfer opportunigs are available to all students.

5. The transfer agreement provided an additional transfer pathway for African American
students and any other student.

6. Additional transfer options

7. Articulation programs to transfer units from CCCs to HBCUs

8. Participants demustrated enthusiasm for the opportunities provided by the program.

9. Students have the opportunity to attergedr institutions outside of California.

10. Additional transfer options for students

11.Seamless transfer process

12. Support from HBCUs for CCC transfer dants

13.Knowledge of transfer of the program goals

14. Additional transfer resources for students

15. Statewide system support to local CCCs

16. Streamlined transfer process

17.Decreased time to transfer from CCC tgehr institution

18. Guaranteed admission spots when tramsfg

19.Understanding of transfer goals

20.Increased enrollment in HBCUs

21.Opportunities for students to attend universities out of the state

22.Provided additional transfer resources for students.

23.Increased student awareness of transfers

24. Holistic support systemg &iBCUs

25.Understanding of the relevance of the transfer program
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26.Understanding of the goals of the transfer program
27. Transfer pipeline for CCC African American students
28.Validation of HBCU curriculum and experience
29.Understanding of transfer credits
4.3.23.3 Key Themes for Interview Question 1
The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below repiesiee key theme revealed through this
analysis for interview question one.
The goals of the HBCU Transfer Program were understood by the participants.
4.3.24 Findings Research Question 2
The second research questiblow do participants describe the Caliia Community
Colleges Historically Black Colleges and Universities Transfer Guarantee Progd@wveloping
pathways to increase baccalaureate degree attain@astihterview question aligned with
research question two:
How has the program developpdthways that will ultimately contribute to an
increase in baccalaureate degree attainment?
43241 Exampl es of Participantsd Responses to In
Interview Question 3: How has the program developed pathways that will ultimately
contribute to an icrease in baccalaureate degree attainment?
Examples of participantsd6 responses are prese
Zeta: fAndLiI ke, |l | ove that there are nursing p

provide, you know, solid, even guaranteed options for stgd®ecause it's just so scarce
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out hereébo

Thet a: il think a | ot of it's about

to get into that firsthoice program in California are looking for a different experience

and a differentenvion ment i n which to study.

4.3.24.2 Emergent Themedor Interview Question 3
The intensive review and anal ysi s

three, identified 37 themes covering
from this analysis are presented in the list below.

1) Understanding of the goals of the program

2) Understanding of the unit transfer process

3) Alignment of CCC programs with HBCU curriculum

4) Additional transfer opportunities

5) Support from the CCCs to enhartbe transfer process to HBCUs

6) Increased transfer options

7) Comprehensive understanding of the goals

8) Improved the transfer process for African American students

9) Similar transfer and graduation goals between HBCUs and the CCC

10) Increased transfer pathwagsthe HBCU

11) Understanding of the goals of the program

12) Potential to increase graduation rates for African American students

13) Additional transfer opportunities for African American students

14) Increased exchange of information between HBCUs and CCCs

15) Increasedhumber of participating HBCUs
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16) Understanding of the goals

17) Increased understanding of the programs at CCCs and HBCUs

18) Opportunities to expand the development of pathways from CCs to HBCUs
19) Alignment of curriculum between the CCC and HBCUs

20) Understanding of impacted programs in specialized areas

21) Provided additional transfer opportunities

22) Exposure and awareness of additional programs that students could easily transfer into
23) Opportunities for students to identify transfer resources

24) Transfer Pathways based on oraj

25) Awareness of the transfer resources for CCC transfer students at HBCUs
26) Increased access to HBCUs

27) Understanding of the goals

28) Support for program pathways from CCCs to HBCUs

29) Early recruitment opportunities

30) Support of the CCC of netmaditional students

31) Holistic support available to CCC students at HBCU

32) Transfer pathways identified from CCCs to HBCUs

33) Understanding of the participation criteria

34) Career pathways pipeline for CCC students

35) Understanding of financial challenges at private HBCUs

36) Holistic supporservices available at HBCUs

37) Early exposure to graduate level education opportunities

4.3.24.3 Key Themes for Interview Question 3
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The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determinedatihasponse appearing three times or more
constituted a key theme. The statements below represent the key themes revealed through this
analysis for interview question three.

The goals of the HBCU Transfer Program were understood by the participants.

The HBCU Transfer Program provided additional transfer opportunities for students.
4.3.25 Findings Research Question 3

3) The third researchquestiadiow di d partici pantsdé descripti

Community Colleges Historically Black Colleges and Universitiesisfer Guarantee

Program align with the recommended practices ir20%8 Hanover Research Report

Strategies for Recruiting Community College Transfer Stud@ntslveinterview

guestions aligned with research question three:

a. Tell me about early recruitemt practices for community college students to
HBCUs.

b. Tell me about early recruitment practices at HBCUs to community colleges.

c. Tell me about the relationships between community colleges and HBCUSs.

d. Tell me about your understanding of advisors.

e. How docommunity colleges make admission decisions?

f. Tell me about the role of counselors in making quick enroliment decisions for
students.

g. Tell me about transfespecific services.

h. Tell me about credit evaluations.

i. Tell me about marketing tools at yauostitution.
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j.  Tell me about services provided to students, especially for low and maederate
income transfer students.
k. Tell me about the financial process for transfer students at your institution.
I.  Tell me about the programs that are available fosstearstudents.
4.3.25.1 ExamplesofPar t i ci pant sd6 Responses for I ntervie
Interview Question 5: Tell me about early recruitment practices at HBCUs to community
colleges.
Examples of participantsdé responses are prese
Del t a: i Otolldebe domg ahdhosting reevuitment events outside of the California
Community College transfer guarantee, transfer program; there will be something that |
would just set up with personal contacts and relationships that I've built with you know,
withindi vi dual s at both community coll eges, w

Epsilon: AAnd so, we've been | ooking at partn
those students who are at those colleges to be able to participate in our extracurricula
activities here on campus. .. o0

Kappa: fAThey come t-site éantdleavemwi | e gadmi s ®icomus é 0 on

4.3.25.2 Emergent Themes for Interview Question 5
The intensive review and analysis of the p

five,identi fied 33 emergent themes covering the r

themes from the analysis are presented below.
1. Knowledge of program goals

2. System support for expanded participation of HBCUs in early outreach CCC

recruitment activies
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3. Participation in a variety of recruitment activities at the CCC level

4. HBCUs have expanded early recruitment activities with CCCs

5. Understanding of program goals and early recruitment practices

6. Use of technology for college fairs

7. Improved participatiofirom HBCUs in CCC recruitment activities

8. The pandemic served to improve communication between HBCUs and CCCs

9. Expanded focus on career pathways

10. Expanded information for students on career pathways and transfer opportunities

11.Expanded relationships between @and HBCUs

12.Understanding of early recruitment practices at the CCCs and the HBCUs

13.Understanding of different program offerings at the HBCUs that are not found at the
CCCs

14. Examination of future partnerships with HBCUs

15. Understanding of early recruitmentagtices at HBCUs

16.Improved connections between CCCs and HBCU representatives

17.Understanding of admission practices for the HBCUs

18. Positive responsiveness of the HBCU to prospective transfer students

19.Understanding of the credit transfer process

20. Understandingriiculation agreements with HBCUs

21.Positive early outreach events

22.HBCU representatives interested in participating in the recruitment activities on the
CcCcC

23.Information about opportunities at HBCUs shared with CCC students and counselors
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24.HBCU Representativasderstand the transfer process because they attend CCC
Workshops
25.Black College expos provide information about opportunities at HBCUs
26.Regional and local CCC recruitment outreach strategies attract HBCU representatives
27.HBCUs share information about thepdipation and transfer process
28.Black students benefit from participating in the transfer process
29.Understood the goals of the HBCU Transfer Program
30.Increased participation in transfer activities at the CCC
31.CCCs use technology to provide information to shisle
32.Increased participation by CCCs in HBCU recruitment activities
33.CCCs are beginning to better understand HBCUs early recruitment practices
4.3.25.3 Key Themes for Interview Question 5
The researcher used a thematic analysis to identify key themes. The resaasatred
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below represents the key theme revealed through this
analysis for interview question five.
While there was a wide raa@f comments. The majority of the participants commented
on the recruitment practices of HBCUs.
43254 Exampl es of Participantsd Responses to In
Interview Question 7: Tell me about your understanding of advisors.
Exampl es of spoasestaie prespnéed lielovd r e
Al pha: Aln order to, to, to, to work, counsel

but they also teach because we teach counsletingd courses or personal development
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courseseéeo
Del ta: fAUmMmM, It inggitutiens, haverthey mhimdd thent diffarent things like
counselors, academic advisorseéo
Eta: fA...So we have one transfer center couns
colleges to make sure that you know, as we coordinate transfeajweake sure that
they're there the information to share it
4.3.25.5 Emergent Themes for Interview Question 7
The intensive review and analysis of the p
seven, identified 20 emergen t hemes covering the range of par
emergent themes from this analysis are presented in the list below.
1. Qualified counselors provide guidance to community transfer students
2. White counselors allow Black counselors to engage wittB@U Transfer Program
3. Counselors will participate in appropriate training for the program
4. Clarification between the roles of counselors and advisor at the community college
5. Understanding of goals of the HBCU Transfer Program
6. Provided information for comunity college students to get on track stay on track
7. Provided information for students to understand transfer options
8. Defined the role of advisors and counselors
9. Defined the roles of advisors and counselors
10.Explained how the transfer process worked atrikgtution
11.Provided and understanding of the role of counselors and advisors
12.Understanding of the transfer credit process

13.Defined the role of advisors and counselors on the community college setting

93



14. Advisors assist students in their career trajectory;fgtocess may vary at institutions
15. Different roles for counselors in the transfer assistance process
16.Understanding of the transfer process and articulation agreements
17.The program provides opportunities for community colleges and HBCUSs to provide
transfersupport services for community college students.
18.Understand the role of advisors
19. Defined the roles advisors and counselors
20.Understand the role @fdvisors
4.3.25.6 Key Themes for Interview question 7
The researcher used a thematic analysis to identify key th&hmesesearcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below represents the key theme revealed through this
analysis for interview question seven.
The HBCU Trasfer Program defined the roles of advisors and counselors
4325 7Exampl es of Participantsd Responses to In
Interview Question 10: Tell me about transépecific services.
Examples of participants6é responses are prese
B e t a the chnhnmunity college system, the transfpecific programs, so Umoja can be one of
thosetransfes peci fi ¢ progr ams, Puente. .. O
Del t a: AWe tend to walk them through the enti
Epsil on: A S emiatheaAcademic Sutaess &€enterdspecifically has counselors in
their area to look at what that student needs in terms of the major that they may be

interestedidand al so | ooking at the financi al Vi
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4.3.25.8 Emergent Themes for Inteniew Question 10

The intensive review and analysis of the

identified 21 emerging themes covering the

themes from this analysis are presented in this lisiAbelo

1.

9.

Transferspecific services are based on the needs of students and the direction of the
employees in charge of the programs.

The transfer services are likely to be different at different institutions.

Each CCC has a transfer center

Transferspecific sevices are based on the needs of students and the direction of the
employees in charge of the programs.

The transfer services are likely to be different at different institutions.

Each community college establishes their own transfer center, servicesuan@ho
operation.

Students are provided assistance with registration

Participant expressed praise for the performance of the transfer team at this
institution.

The Success Center provided comprehensive financial aid assistance for students

10.Provided a wideange of transfer assistance throughout the academic year

11.Outreach workshops were provided on a regular basis.

12. Some services were designed for special populations of students.

13. Transfer counselor provided support services to facilitate the transfer pasosst

as graduation.

14. Participant understood goals of the transfer program.
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15. Services provided were fate-face and virtual.
16. Comprehensive transfer services provided to students
17.Comprehensive transfer and support services provided to students.
18. Participam demonstrative knowledge of the HBCU Transfer Program.
19. Services included financial and career pathways pipeline for students to explore,
20. Limited marketing and advertising about the HBCU Transfer Program
21.Counselors have limited knowledge of the existerid¢BCUs and the educational
opportunities afforded by HBCUs
4.3.25.9 Key themes for Interview Question 10
The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response apea&drigtes or more
constituted a key theme. The statement below represents the key theme revealed through this
analysis for interview question 10.
Transfer services may be different at different institutions.
4325 10Exampl es of Partici piewQuestion Responses to | n
Interview Question 12: Tell me about marketing tools at your institution.

Examples of participants6é responses are prese
Zeta: fAWhenever we can get representatives fr
come and do webars, which they have been doing, they've been like hosting, they've
been trying to organize like monthly events or, you know, a month what monthly

Calendar of HBCU specific eventséo

Del t a: AHowever, we do try t o rokide¢hp Califarmias el v e s
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institutions with some type of materials. Rather it's a pendant; it's handouts and things of
that nature...oO
l ota: AWe have started wutilizing Instagram as
because | know that if the is no online presence when it comes to services, or just it's
just a better way of reaching students now
4.3.25.11 Emergent Themes for Interview Question 12
The intensive review and analysis of the p
identi fied 34 emergent themes covering the rang
themes from this analysis are presented in the list below.
1. The project uses a variety of marketing tools and collateral.
2. The project uses a variety of marketing stregegn their outreach activities
3. The project has updated its website in order to expand its reach
4. The project uses social media
5. Marketing information about the project and pathways
6. The marketing information identifies a list of the campus and its partners.
7. The system conducts workshops and presentations about the program
8. The project sponsors different conferences for special populations.
9. The project has a special logo that is on the website so students have both our information
and campus information
10. The saff speaks at different groups at CCC
11.The campus uses our own marketing materials and the materials affiliated with the
transfer agreement program

12.We share the marketing materials with counselors and our students
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13.We share marketing information with stutkesuch as brochures

14.We classify interested students as transfer students and provide particular information to
them

15.We provide information to the academic deans

16.To reach nontraditional students, we do other types of promotions around the
convenience of thse students

17.We do online marketing to students

18.We have permanent booths at some of our CCCs

19.The website is a driver in marketing

20.We publicize transfer information on our events page

21.We have a campus wide newsletter that goes out

22.We participate in the HBCltransfer fairs

23.The college has a marketing budget of $350,000

24.We conduct program specific outreach

25.We have invested significantly in videos to promote enrolliment and recruitment like
YouTube and short campaigns

26.We do not have anihouse team for marketin

27.We work with a company to do all of the marketing for the campus

28. A challenge to get things published because of the outsourcing

29.The company manages the website and the calendar

30. A transition to a new marketing tool was used during COVID

31. Social media waalso used

32.The university has a transfer webpage
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33.They placed HBCU materials in the transfer center, yet it is not very visible
34.The participant believes there may need to be a black person in the transfer center to
properly promote HBCUs
4.3.25.12 Key Themes for Interview Question 12
The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below representsytliedmes revealed through this
analysis for interview question 12.
The marketing tools used at participating institutions included online marketing through
websites and social media/ YouTube.
4.3.26 Summary of Key Themes
The following list represents the kdyeimes that evolved from the analysis of the
emergent themes.
1. The goals of the HBCU Transfer Program were understood by the participants.
2. The HBCU Transfer Program provide additional transfer opportunities for students to
transfer to HBCUs.
3. The HBCU Trasfer Program provided additional transfer opportunities for students
4. There has been increased awareness of the HBCU Transfer Program
5. While there was a wide range of comments. The majority of the participants commented
on recruitment practices of HBCUs
6. The HBCU Transfer Program defined the roles of advisors and counselors
7. California community colleges are open admission institutions

8. Counselors play a role in the enrollment process
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9. Transfer services may be different at different institutions.

10. The marketingools used at participating institutions included online marketing through
websites and social media/ YouTube

11.There was no specific financial assistance provided to students and students are eligible
for assistance with financial aid.

12.The transfer centassists students with the financial aid process.

13.Promotions and marketing primarily take place through the transfer center.
4.4 Document Review

The document review process allowed the researcher to review documents that helped the
researcher gain knowledgétbe topic under investigation. Letts et al. (2007) stated:
The document review is often used in historical research, which involves studying and
analyzing data about past events. The methods used are flexible and open because they
aim to learn how pasttentions and events were related due to their meaning and value.
Documents are reviewed considering the context within which they were created. (p. 6)
To conduct this investigation, the researcher reviewed the HBCU Transfer Program
Counselor Guidelinefor Students Applying to HBCU Partners (see Appendix E) and found it to
contain clearly identified goals of the program. The participants in the study also confirmed the
clarity of the goals of the program as all of them reported that they possesseéatamaihg
of the goals. The researcher also conducted a thorough review of the December 2013 Hanover
Research Repo8trategies in Recruiting Community College Transfer Studeet Appendix F).
The Hanover Report was used for the conceptual framewotkigostudy. The researcher

|l earned from the participantsd responses that
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being practiced at the participating institut

responses about the Hanover Reporeappin section 2 in Chapter 5.
4.5 Chapter Summary

This chapter consisted of four sections. The first section of the chapter included an
overview of the study. The second section con
displayed the presentation of findings by research questions and concluded with a chapter
summary. Section three discusses the major themes derived from data analysis. The chapter
summary is the fourth section of the chapter. This chapter presented the resuttsef
gualitative inquiry of the participants and their organic responses. The major purpose for
conducting this qualitative study was to explore constituent perspectives of the HBCU Transfer
Program. The contributions of the participants provided petispanto their perspectives of the
HBCU Transfer Program. The interview findings resulted in the emergence of the fifteen themes
mentioned above related to the research question, the literature, and the conceptual framework.

Chapter 5 is a discussiontbie study, implications, recommendations, and conclusion.
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Chapter5i Dicsus si on, Recommaecdati oms ,

5.1 Introduction and Organization of the Chapter

Chapter Smarks the culmination of an extensive exploration into the perspectives of a
group ofparticipants affiliated with the California Community Colleges Historically Black
Colleges and Universities Transfer Guarantee Program. Throughout this study, the aim was to
examine the multifaceted perspectieéshe participants. Chapter 5 is organizet seven
sections: 1. Overview of the Study; 2. Discussion of the Research Questions; 3. Literature
Review Reuvisited; 4. Conclusion; 5. Recommendations; 6. Reflections; and 7. Chapter Summary.

5.2 Overview of the Study

Chapter 1 set the stage tbe studyby delineating the historical backdrop and conceptual
foundations underlying California community college transfer programs and framing the context
with HBCUs within the scope in which the research study was conducted.

In Chapter 2, a comprehensive analys the literature landscape of the HBCU and
California Community Colleges Guaranteed Transfer Program was conducted.

Chapter 3, the methodologgrved as the cornerstone of this dissertation, presenting the
research design derived from the r@skajuestions and conceptual framewdinle, Hanover
Report. Through a qualitative research lens, this chapter provided a thorough discussion of the
research steps employed to conduct the study.

Chapter 4 provided a detailed display and description ofititgrigs. The display of the
findings show the analysis of the data (themes) from the interviews based on research questions
and interview questions. The critical evaluat
presented théndingsfor this research endeavor.

Chapter 5, the final chapter, captures the essence of this dissertation, synthesizing the key
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insights gleaned from participantsd perspect.i
recapitulate and discuss the findings
5.2.27 Purpose of the Study

The purpose of this study was to explore constituent perspectives of the California
Community College Historically Black Colleges and Universities Transfer Guarantee Program.
The researcher queried representatives from participatmgiooity colleges and HBCUs
regarding their perspectives of the program. The California Community Colleges College
Historically Black Colleges and Universities Transfer Guarantee Program's goal is to educate
students about additional transfer opportunigiethese institutions and develop pathways that
will ultimately increase baccalaureate degree attainment.
5.2.28 Research Questions
Three research questions guided this study:

1) How do participants describe the California Community Colleges Historically Black
Colleges and Universities Transfer Guarantee Program in providing California
Community College students additional transfer opportunities at HBCUs?

2) How do participants describe the California Community Colleges Historically Black
Colleges and Universitiesrdnsfer Guarantee Program in developing pathways to
increase baccalaureate degree attainment?

3) How did participantsd descriptions of the
Black Colleges and Universities Transfer Guarantee Program align with the
recommended in the 2013 Hanover Research Re&jioategies for Recruiting

Community College Transfer Studéhts
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Discussion of Research Questions

This section answers the three central research questions that guided this study.

5.2.29 Research Question 1: How do participants describe the California
Community Colleges Historically Black Colleges and Universities Transfer
Guarantee Programin providing California Community College students
additional transfer opportunities at HBCUs?

The participants in this study reported that the HBCU Transfer Program provided
additional transfer programs and additional transfer opportunities to HBCUsx&ople
ParticipanE t a s Myauhderdtandirfg is that established articulation agreememés we
created for California Community Colleges and HBCUSs to streamline the transfer process for
Bl ack students to make it easier for them to

There was some variation in the participan
provided additioal transfer opportunities for community college students. Several participants
reported that the program allowed a streamlined transfer process to HBCUSs. In comparison,
other participants reported that the program provided additional transfer oppsttmHBCUS.

Analysis of the participantsd responses r e
as providing a streamlined transfer process for community college students.

The participantsd responses al so dedeveal ed
additional transfer opportunities for communi
comments addressed the streamlined transfer process and the additional transfer opportunities.
Participant Beta stated:

So, it's streamlined the transfer pees for the students, and it's grown the transfer

opportunities for those students to use like a specific pathway, and with that pathway also
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come certain support as welo, where we have pathways and partnerships with 39

HBCU campuses. So, | guess byura of increasing the campuses from nine to 39 gives

has given students more opportunities, more options for that seamless transfer, and they

can still transfer to other HBCUs.

Participants lota, Alpha and Gamma also commented on the additional transfer
opportunities to HBCUSs.
l1.lota said, ASo, I f eel l i ke 1t'"s a really
2. Al p h €@reatirtg and endrovindithe pathway was to provide students with another
optionéo
Gamma stated:

AThe g o adgranoi$ to inforra California students of transfer options that they

have for transferring to an HBCU. So, California Community College students, to let

them know that there are options beyond

In summary, thepr t i ci pant sd r es pwmrnshe sStwenrseo niérs & 12i0dl

observations, where the researcher noted that the HBCU Transfer Program was a prime

opportunity to help more students of color transfer to-f@ar institutions. Further, the findings

from the study were alignedwiRoac hdés 2015 r egsheldBCUMransférat descr

Program a$a win-win" to increase enrollment opportunities for community college transfer

students.
5.2.30 Research question 2: How do participants describe the California

Community Colleges Historically Black Colleges and Universities Transfer

105



Guarantee Program in developing pathways to increase baccalaureate degree
attainment?
Participant so6 r ebacpatauwreate degreewatjammaenttwascan impodant

feature oftheprogram and that the HBCU Transfer Program contributes to increased
Baccalaureate degree attainment. In contrast, other responses were in contrast and did not agree
with the HBCU Transfer Program developing pathways to increase baccalaureate degree
attainment.
Participant | ota stated, AéThe HBCU Guarantee
science, engineering, and nursing sort of programs. And they have scholarship consideration. So
that's definitely a way to boost BA degree at

Participant Gamma stated:

Just by having a direct pathway to an HBCU, then that increases the degree attainment,
especially for African American students, because there is support that's available to them
to successfully complete their bachelor's. Bacheliggree.
Participant Kappa stated:
AéSb think that's been the biggest support
because some of them are a bit more private institutions. And so that by that it becomes
out-of-state tuition as for hstate.To relieve some of those opportunities there have been
a litany of, 1 would say holistic student services to help our students to complete the
bachel or degree. And then the opportunitie
In contrasttothe o mment s about the HBCU Tr apathWwagsy Pr og
to increase baccalaureate degree attainment, participant Eta stated:
| think that pathway establishment is there. But | don't necessarily think that it's going to

lead to an increase bachelor attainment if students aren't able to complete their
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undergraduate work with us, which is not happening because of the consistent decrease in
Black student college attendance, especially in Black men. And | think they're the
numerous barriers théhere are to finish community college.
Further investigation will need to take place in order to determine how or if the
HBCU Transfer Program contributes to degree attainment at the transfer institution,
5.2.31 Research question three: How did participanrd 6 descr i pti ons of
California Community Colleges Historically Black Colleges and Universities
Transfer Guarantee Program align with the recommended practices in the 2013
Hanover Research Report Strategies for Recruiting Community College Transfer
Students?

Analysis of participants®6 cotheeewvtlesd i n respon
considerable alignment with tiecommended practices of the Hanover Report. The Hanover
Report recommended five best practices forfgrar colleges and urevsities to use when
recruiting community college studentheHanover Report (Hanover Research, 2013)
recommended practices included:

1. Start recruitment efforts earlgultivate and engage students who may be a good fit
for institutions, even if the comunity student has determined that a fgear
institution is an option.
2.  Work extensively with community collegeBSstablish relationships with local
community colleges and have advisors regularly visit community college campuses
to establish a presencehese representatives can also communicate to students

what requirements they must fulfill to be eligible to transfer.
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3.  Allow for quick admission decisiong\llow counselors to make instantaneous
decisions about transfer student admission. Quick decisemnalso mean a
condensed transigpecific recruitment plan.
4. Promote transfépecific servicesHighlight dedicated resources for transfer
students on institutional websites, when speaking with potential transfer students,
and during orientation to make the transfer process more dee3sansfer credit
evaluation policies.
5. The Hanover Report identified five marketing strategies for targeting community
college students.
1 Annual open houses on campus for students from community colleges and
visit community colleges on an ongoing basisinswer potential transfer
student questions about the college, transfer admissions requirements, and the
application process.
1 Commit to meet loand modera® nc ome transfer student
1 financial needs through a mix of grants and wsitkdy. Aim to allow the
1 opportunity for most students to graduate with little or no debt.
T Perform early fAreadso on finaansferal ai d
students make informed decisions about transferring.
T Hold a monthly fAcampus dayo for intere
counselors. Cover topics such as admissions, financial aid, and academic
counseling, and provide a campus tour. HojJdeaar | y Acampus dayo

admitted transfer students and their families.
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1 Promote transfériendly services when marketing to transfer students.

Services of interest may includedbampus childcare and transfer student

lounges for those commuting. Also, research finds that institutions should

consider transfer student families when marketmtipese students. Family

support is crucial for community college transfer.

A review of

the participantsd responses

institutional practices that were in alignment with those in the Hanover Report.5Taldows

a selected group of participantsd6 responses

Hanover Report.

Table 5.1. Participant Responses

Hanover Recommendations

Participantsd Responses

(1) Start ecruitment efforts

early

Participant Alpha stated,

f...We work with the students throughout their
transfer process. So, whether we've met them at 4
transfer fair and other outreach events, or their
counselor has connected them with us by letting u
know, hey there, they apply to some HBCUs. Alph
also stated We work directly with the student, you
know, answering any questions about the applicat
process, the transfer process, you know, just kind
checking in what questions do you have? Have yg
submited your transcripts? And that was about a
two-weeklong event in the fall. And we____invite g
of the partner HBCUs 't

Participant Delta stated,

actually complete the program, our admission reguents
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will kind of step in place of that because, in order for

students to qualify as a

(2) Work extensively with

community colleges

Participant Epsilon stated,

néat | east once a year
comprehensive conversationmaeeting between the|
HBCU and the community college. And that meet
might would include the provost, the academic
provost, the registrar's office, Institutional
Advancement, the transfer team, a few people fro
the recruit enrollment management tearhpfthose
people kind of come together with on the commun
college side to see one to, to review the partnersh
there's already an MOU in place to look at new
programs that might best align with one another. $
that's what that relationship look&diin terms of
meeting together. But on a regular on a regular bg
there's usually an understanding that the HBCU w
have a presence at the community college doing {
recruitment events, or during this special events, ¢
also be able to provide asupport for those types o

events and support for

Participant Delta skintated,
relationship with the California Community Colleges
Guarantee Program and the partnerships with, with all th
HBCUs there. . 0

(3) Allow for quick admission

decisions

Gammastatedi Cal i f orni a Communi

anyone. 0

Delta stated, Al "Il speak

once we receive the documents. There is a quick evalua
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A student must have &ast 18 credit hours a 2.0 and havé
passed both collegevel English and or Math or have
completed both collegevel English and Math with a C or

better. o

Participant Epsilon state

our in our process for enrolimeand our process for makin
those decisions when a when a student is a transfer com
to us. Spour team has transfer coordinator who is assign

to the transfer student s.

(4) Promote transfé&pecific

services

Participant Epsilon stated,
i Y e a h gain,3$he academic the Success Cente
specifically has counselors in their area to look at
what that student needs in terms of the major that
they may be interested in and looking at the financ
viability of that student. Sdheir financial aid, how
mud aid they may have still available to them

because .. .0

Participant |l ota stated,

a hard time wrapping my head around it sometimes. We
admission advisors from CSU and UCs that host office h
at the Transfer Geer, we have a Transfer Ambassador
Program through USCébo

Beta stated,
i éln the community college system, the transfer
specific programs, so Umoja can be one of those
transferspecific programs, Puente. | knovitMEND
offers some of that support for stude if they have it

on their campus. All of the campuses have a trang
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center, and so they are. They are kind of the hub 1

all things transferéo
Zet a ment i o n-stap proclss in tmaasfefringvh
resources available throughout the year toestts] including
the virtual workshops, tutorials on completing the
application for UC, CSU, and Common Black College
Application,dropi n | abs, and virtu

(5) Marketing strategies for

targeting community college

students

a. Annual open houses

b. Commit to meet financial
needs of students

c. Perform early reads on
Financial aid applications

d. Hol d a mon
dayo for int
community college
students and counselors.

e. Promote transfdriendly
services when marketing t

transfer students

Examples of participantso

strategies & are listed below:

a. No comment

b.Deltastatedi ér ef er t hem to for
opportunities. Andhen also, you know, share
information about the Thurgood Marshall
Scholarship Fund on which we've worked directly
with them to look for opportunities and even for
studentswhoareleihandedé o

c. Eta stated,
AéThe only other thing
if they did have questions, they could, of course, g
our financial aid office for clarification, although oy
financial aid office doesn't have an impact on their
federal financial & at another institution. So we
would again encourage them to apply for their
FAFSA because they're going to need to. And the
they could, of course, ask our ask our transfer
counselor if there was any specific needs, so or a
counselor in general éo

d. Zetastated,
AnWe have | i ke, again,
main constant driver, because it's just always live

available. Whenever we can get representatives fi
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the HBCUSs, or thetatewide coordinators to come
and do webinars, which they have been doing,
they've been like hosting, they've been trying to
organize like monthly events or, you know, a mon

what mont hly Calendar

e. Epsilon stated,

ARéFirst have a communi
of our data, our application system, that kind of dg
a lot of the 1 would say the electronic work. And th
meaning, we classify the students as transéerd
specific messages go out to that student, particuls
about you know, receiving their transcripts
connecting to them to the departments to the Dea
and so that message system is a kind of an autom
system. However, again, our transfer, ounsfar
coordinators are the people who make the person
connection with the student. Um, we also realize t
again, transfer students may not necessary are ng
necessarily a traditional students. Andwe do
other types of media promotions around the

conveniences t hat we of

Epsilon also stated,
néaffordability of the
and so we do all of our undergraduate degree. All
our undergraduate scholarship opportunities are g
available for the transfer students. So, \&weda
scholarship coordinator who specifically works wit
our student population for helping students to sec

scholarships and fund additional funds for those
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students. We also because we are an HBCU and
good we are an HBCU and we are part of the dnit
Negro College Fund, Miss UNCF, who really kind
takes as part of her platform to inform other stude

about the i mportance o

Delta stated,

NnéSo, students just have
sure that they add Troupe Warsity to it. The process
doesn't take too long, as long as students just submit all

required documents. And you have or ,

will, anywhere from the financial aid office will, follow up
with them with updates, whether they're misgioguments.
And that's about it for t

In summary, the analysis of participant responses revealed that the institutions
participating in the program were implementing the five recommended practices of the Hanover
Report.

5.3 Literature Review Revisited

Chapter 2 of this dissertati delved deeply into the extensive body of literature
surrounding the topic of the California Community Colleges Historically Black Colleges and
Universities Transfer Guaranteed Program. Through a rigorous analysis of the literature, the
researcherlearde t hat some of the respondentdés comment
previous research. The purpose of this section is to contextualize the findings of the study within
the broader scholarly discourse in chapter two; the researcher examinect hiosights gleaned

from the analysis of participant responses aligned with existing research. By drawing
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connections between the findings and the established literature, the researcher sought to shed
light on potential avenues for further inquiry and erdeanent of practice in the field.

Participants Alpha, Beta, and lota's responses echoed the findings of previous research.
Grubb (1991) research highlighted the parallel between community colleges' role in promoting

access and opportunities and the olyestof the HBCU Transfer Program.

Participant Al pha stated, A éthat the goal

transfer pathway for students heading to HBCU

Beta stated, nidmddhloanformtChlitornia students af transder options beyond

UucC, CSUs, and ot her | ocal schools.. .0 Grubb

promoted student access and opportunities, much like the HBCU Transfer Guarantee Program.

Beta also mentionetthat centralizing the Agreement at the CCC vs. the individual increased
student transfer opportunities to partnered HBCUSs. lota stated that the Agreement increased
students' awareness of HBCU transfer opportunities. Zeta stated that through the ADiTs stude
get guaranteed admissions and are exposed to opportunities at HBCUs. Previous research
conducted by Grubbs (2020) asserted toatmunity collegeare a unique part dfie
Americanhigher education system that promotes access and opportunities fostondernts

who might not otherwise attenctallegeor university.

The alignment between Participants Alpha, Beta, and lota's responses with the Hanover
Report recommendations underscores the significance of transfer programs like the HBCU
Transfer Programn pr omoting educational access and
reaffirm the vital role of community colleges in facilitating seamless transitions tgéaur

institutions, thereby enhancing access to higher education for diverse studdatipog.
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Participant Alpha's responses regarding the creation and improvement of pathways to
HBCUs is aligned with Elliott et al. (2019). Elliot highlighted the role of HBCUs in instilling
confidence, fostering a sense of safety, and delivering a gedlityation tailored to the needs of
minority students. Additionally, Alphabés resp
(2003) which underscored the unique attributes of HBCUs, emphasizing their appeal to Black
applicants and the distinctive preses that contribute to their success.

Participants Beta and Epsilon commented on various institutional resources available to
hel p student s. Betabs comments included Umoj a
center, and counseling offices, emphagjzheir significance in supporting students across
California community college campuses. Beta's observations resonate with Teller's (2016)
findings, which noted that students utilize a combination of institutionally based support systems
and communitybased resources to navigate the transfer process effecthdeligionally,
Participant Epsilonds responses were aligned
importance of a support system offering scholarships for HBCUs, demonstrating a commitment
to facilitating financial assistance for transfer students.

Participant Delta's comment on the availability of over 48 programs, spanning diverse
fields such as business, engineering, criminal justice, biology, andegatdracks, aligns with
Mc P h ai | )awerk grazifled &framework for discussing promising and best practices in
supporting Black students' transfer from community colleges to the completion of engineering
bachelor's degrees at feyear institutions. Delta's observation underscores the ianpaatof
offering a breadth of programs to meet the diverse interests and academic goals of transfer
students, particularly those from underrepresented backgrounds. By contextualizing Delta's

insight within the framework established by McPhail (2015),stusly highlighted the
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significance of ensuring access to a wide array of academic pathways to facilitate successful
transfers and degree completion for Black students in engineering and other fields.

Participants Alpha, Zeta, and Epsilon shared respdhatalign with previous
research on barriers of the transfer process. Participant Alpha's responses underscored historical
challenges faced by students transferring to HBCUSs, indicating a history of obstacles and issues
in the transfer process. Thesesreonses align with Barshayds (20:
smooth nature of community college transfers and emphasizes the need for improved support
systems to address such challenges.

Epsilonds comments descr i eHBCUWbbund studeats | a b i |
and the presence of an academic success center dedicated to helping students navigate their
transfer credits and academic pathways. Epsil
work which focused on the crucial role of commity colleges in supporting students' success in
transferring to fowyear institutions. Handel highlighted the complexities of the transfer process,
attributing difficulties to systemic issues and emphasizing the pivotal role of community colleges
in facilitating successful transfers by aligning course offerings, descriptions, and program guides
with those of fouyear institutions.

The convergence between participant responses and existing research highlights the
efficacy of such programs in enhanciragess to higher education and supporting the success of
transfer students. Roach (2015) highlighted the significance of institutional enrollment managers
partnering with HBCUs to seek out students for transfer opportunities. Roach 2015, Davis Page,
Vice Pesident for Enrollment Management at Dillard University, described the HBCUs Transfer
Guarantee Program as "a winn" situation aimed at increasing enrollment opportunities,

including for transferring students (para. 8).
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The literature review and thepart i pant s6 responses provided
the HBCUs Transfer Program, as a pioneering agreement wherein students are provided
additional transfer opportunities into partnering HBCUs. The data also suggests this agreement
not only facilitatedransfers but also provided additional benefits such as transfer scholarships,

pre-admission advising, and early recruitment.

5.4 Conclusion

The three central research questions that guided this study were discussed and analyzed

in depth in Chapter S.he researcher drew three major conclusions from analysis of the data:

1) Theparti cieppmtns@®s highlighter the progr amg
transfer process and expanding transfer options. Participants' comments echoed
existing research findgs, aligning with Stinson (2015) and Roach (2015), which
emphasized the program's role in facilitating more students of color to transfer to
four-year institutions.

2) The data analysis revealed a difference in participants' perspectives pertaining to the
HBCU Transfer Program in developing pathways to increase baccalaureate degree
attainment. While some participants emphasized the program's contribution to
increasing degree attainment through streamlined pathways and support systems,
others expressed doubtsoart its effectiveness in addressing barriers to degree
completion. These findings resonate with previous research by King & West (2009),
underlining the community colleges' role in assisting students to achieve

baccalaureate degrees.
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3) The HBCU Transfer Pgram practices aligned with recommended practices
contained in the Hanover Report. Participants' responses reflected practices such as
early recruitment efforts, extensive collaboration with community colleges, quick
admission decisions, promotion of tréarsspecific services, and targeted marketing
strategies. This alignment suggests that institutions are following best practices to
enhance the recruitment and support of community college transfer students, as
outlined by Hanover Report (Hanover Resea?€i,3).

In summary, the findings of this study shed light on the perspectives and experiences of
participants regarding the HBCU Transfer Program and its impact on transfer opportunities and
baccalaureate degree attainment. These insights contributeetdgtieg literature on transfer
pathways and support services for community college students, offering valuable implications

for practice and future research in the field.
5.5 Recommendations

Considering the findings and insights collected from the quakta¢search conducted
on the HBCU Transfer Program, three recommendations emerged. These recommendations are
centered on the potential to improve practice and further research.
5.5.32 Recommendation 1: Conduct a Quantitative Study.

This quantitative studghould broaden the participant pool to include a more diverse
range of voices, perspectives, experiences, and augment the qualitative insights with a
guantitative component to introduce statistical validity. This quantitative study may focus on
examiningdata collection strategies of transfer students from community colleges to HBCUSs.
Employing surveys or questionnaires among a larger population can provide numerical data to

complement and reinforce the qualitative findings, offering a more robust ardlyises
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program's efficacy.
5.5.33 Recommendation 2: Conduct Training for Participating Counselors.

These training sessions should focus on enhancing counselors' understanding of the
program goals, transfer pathways, and best practices in advising trandéertstddditionally,
counselors should receive training on effectively communicating program benefits to students,
addressing their concerns, and guiding them through the transfer process. By equipping
counselors with the necessary knowledge and skibsefcacy of the transfer program can be
enhanced, leading to improved outcomes for participating students.

5.5.34 Recommendation 3: Further Investigation of Baccalaureate Degree

Attainment.

Further investigation into factors influencing baccalaureate dedgi@ament can
increase the awareness of practitioners and students about the benefits of transferring from
community colleges to HBCUs. Given the importance of baccalaureate degree attainment for
community college students, it is recommended that furdssarch be conducted to explore the
potential factors influencing degree completion rates. Finally, the researcher recommends the
following:

A. Community college leaders and HBCU leaders are encouraged to collaborate with
each other to identify specificigport services that transfer students need to be successful
throughout the matriculation process.

B. Conduct a comparative study of baccalaureate degree attainment of African American
students transferring to HBCUs and PWIs. What are the differencegaladises?

This research would contribute to the ongoing efforts to enhance degree attainment rates among

community college students and promote equitable access to higher education opportunities.

120



5.6 Reflections

Throughout my career, my fascinatiorste@ways gravitated towards the relationship
between community colleges and HBCUSs. | held on to a belief in the potential collaboration
between these institutions to facilitate smoother transitions for students pursuing transfer
pathways. The California @amunity Colleges Historically Black Colleges and Universities
Transfer Guarantee Program emerged as a structured framework for me to explore the transfer
dynamics between community colleges and HBCUs. Recognizing the similarities between
HBCUs and communytcolleges, | envisioned a study that would examine a partnership
fostering seamless transitions for students moving between the sectors.

The onset of the COVI9 pandemic introduced unforeseen challenges, particularly in
the realm of conducting resear@estrictions on campus visitations prevented my plans to
engage with participants firsthand, leaving me disheartened by the inability to establish direct
interactions crucial for my study.

Nevertheless, the data collected from the study served as a sbumspiration, igniting
a deeper curiosity into specific programmatic elements such as the pivotal role of advisors, the
training protocols for program coordinators, and strategies for facilitating degree attainment.

Exploring the components of the @atnia Community Colleges Historically Black
Colleges and Universities Transfer Guarantee Program was a gratifying endeavor, unveiling
many benefits that left a profound impression on me. Armed with this newfound awareness, | am
committed to fostering autture of information sharing among my peers and students, leveraging
the insights gained to enrich discussions surrounding transfer pathways within the community

college community.
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5.7 Chapter Summary

Chapter Gmarked the culmination of an extensive exatmn into the perspectives of a
group of participants affiliated with the California Community Colleges Historically Black
Colleges and Universities Transfer Guarantee Progtdrapter 5 was organized into seven
sections. The first section of the chaptercussed the Overview of the Study. The second
section discussed the research findings followed by section three a discussion on the analysis of
the literature review. Section four presented the conclusions to the research findings. Section five
outlinedstrategic recommendations. The researcher used section six to share her personal
reflectionas a testament to hexperiences during the investigatidie chapter closes with a
chapter summary.

Overall, Chapter 5 not only provided a comprehemsiverview of the research findings
but also offered valuable insights for stakeholders invested in enhancing transfer pathways and
promoting equitable access to higher education opportunities. The identified avenues for future
research underscore the oimgy need for refinement and innovation within transfer programs to
ensure the continued success and support of community college students in their pursuit of
baccalaureate degrees.

Ultimately, this dissertation contributes to the broader conversatiaruswling transfer
programs and highlights the importance of collaborative efforts among institutions,
policymakers, and stakeholders to foster inclusive and accessible pathways to higher education.
Through continued research and evaluation, the insighasgdiefrom this study can inform
evidencebased practices and policy decisions aimed at improving transfer outcomes and

promoting student success.
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AppendixA-Pr oposed I nterview Q

1) Please describe your understanding of the goals of the California Community College
Historically Black Colleges and Universities (HBCU/ HBCUs) Transfer Guarantee
Program.

2) How has the California Community College Historically Black Colleges and Universitie
Transfer Guarantee Program provided additional transfer opportunities to HBCUs for
students?

3) How has the program developed pathways that will ultimately contribute to an increase
in baccalaureate degree attainment?

4) Tell me about early recruitment prass for community college students to HBCUSs.

5) Tell me about early recruitment practices at HBCUs to community colleges.

6) Tell me about the relationships between community colleges and HBCUSs.

7) Tell me about your understanding of advisors.

8) How do community alleges make admission decisions?

9) Tell me about the role of counselors in making quick enroliment decisions for students.

10)Tell me about transfespecific services.

11)Tell me about credit evaluations.

12)Tell me about marketing tools at your institution.

13)Tell me about services provided to students, especially for low and moderatee
transfer students.

14)Tell me about the financial process at your institution for transfer students.

15)Tell me about programs that are available for transfer students.

The interviewquestions will use the Fotrthase Interview Protocol Refinement (IPR)
Process. The four phases consist of 1) Ensuring interview questions align with research
guestions; 2) Constructing an inquingsed conversation; 3) Receiving feedback on interview
protocols; and 4) Piloting the interview protocol (Castillmntoya, 2016).
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AppendixB-l nt er vi ew Protocol

Participant:

Investigator:

Date of Interview:

Time of Interview:

Location of Interview:

Introduction: | would like to thank you again for taking the time ofiyour busy schedule to
speak with me. This study is designed to understand the importance of the progress of the
California Community College Historically Black Colleges and Universities Transfer Guarantee
Program efforts to educate students about tearmgfportunities to HBCUs. During the interview,

| will ask you questions regarding the program. All information that is shared will be transcribed
verbatim and not paraphrased to protect the value of the interview. The investigator will use a
recording deice to capture the interview. The investigator will represent your views only.
Review of Consent Form The investigator will share your thoughts on the progress of the
California Community Colleges Historically Black Colleges and Universities TranstaaGiee
Program from the Strategic Enroliment Management Officers at the California Community
Colleges System. If at any point you would like to stop the interview or ask additional questions,
please let the investigator know. There is no right or wrosg/anto the questions being asked.
Are you ready to make your contribution to this study?

Conclusion This concludes the interview for today. Is there anything else that you would like to
add or express? | will contact you once the transcript is comgtatgdu to review for

accuracy. Thank you again.
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AppendixCi Research Consent

KANSAS STATE Institutional Review Board (IRB)

UNIYVYERSITY
Informed Consent Template Form
comphyi@lk-state edu | 783-332-3224

University Research

Compliance Office

If you are performing research involving human subjects, it iz your responzibility to address the issue of informed consent. This template
15 mtended to provide guidance for crafting an mformed consent document. The Commuittee for Research Invelving Human Subjects
(IFB) sirongly recommends that you model your consent form on this template. However, if you choose a different approach, it must
contain at a minimum the same elements s this standard version. Language and terminology “used in the consent form must be written at
no more than the 8% grade level, zo that the potential participant can clearly understand the project, how it 13 going to be conducted, and
all izsues that may affect iz or her participation. In addition, please wiite the consent form in 2 manner that addresses your subjects
directly instead of writing it in 2 manner that addresses the University Research Compliance Office directly. faformation on the important
Ezue of informed consent can be found in43 CRF 46 at hitp:/'www.hhs. gov/ohrp/humansubjects suidance/4 5 cfrd 6. himl#46.116.
Federal law mandates that all signed and dated informed consent forms be retained by the P.I. for at least three years following
completion of the study.

WAIVER OF INFORMED CONSENT: There are limited mstances where the requirement for a formal informed consent docwnent may

be waived or altered by the IRE.

43 CFR 46 states that “4n IRB may waive ihe requirement for the imvesiigator to obiain a signed consent form for some or all subjects if

it

Jincds either: I} Tha the only record linking the subject and the research would be the consent document and the principal risk
would be potential harm resulting from a breach of confidertiality. Each subject will be asked whether the subject
wanis documeniaiion linking the subjeci with the research, and the subject’s wishes will govern; or
2} That the research presents no more than minimal risk of harm to subjects and imvolver no procedures for which

written consent is normally required outside of the research context. ™

If a study employs only questionnaires and surveys as the source of their data, 1t may generally be assumed that to answer and returm
the queshonname 15 an appropnate and sufficient expression of free consent. However, there are circumstances that might call this
assumption into question - e.g., teacher-student relationship between the investizator and the subject, etc. However, a statement should be
included on the questionnaire or survey form indicating that participation of the subject is strictly veoluntary, the length of time
reazonably expected to complete the questionnaire or survey form, and that questions that make the participant uncomfortable may be
skipped.

Form Content

PROJECT TITLE: Full title of project. If possible, the title should be identical to that uzed in any funding/'contract propesal.
PROJECT APPROVAL DATE/EXPIRATION DATE: provided in the approval letter, must be in place before distributing to
subjects.

LENGTH OF STUDY: Estimate the length of time the subject will be expected to participate.

PRINCIPAL INVESTIGATOR/CO-INVESTIGATOR(S): Must be 2 regular member of the faculty.

CONTACT DETAILS FOR PROBLEMS/QUESTIONS: Name, phone number and/cr email address of the P.1

IRB CHAIR CONTACT INFORMATION: For the subjsce should he/she have questions ar wish to diseuss on oy aspect of the research with an official
g the wriversizy or the JRE. These are: Rick Scheidt, Chair, Committee on Research Involving Human Subjects, 203 Fairchild Hall, Kansas
State University, Manhattan K3 66306, (78%) 532.32 24; Cheryl Doerr, Associate Vice Prezident for Research Compliance, 703
Fairchild Hall, Kansas State Lm'.'ersrt\. Manhattzn K3 6631}6 (785) 532-3224.

PROJECT SPONSOR: Funding/contract entity.

PURPOSE OF THE RESEARCH: Explain in lay terms that this is a research project, and why the research is being done.
PROCEDURES OR METHODS TO BE USED: Explain in lay terms and in language understandable at the $th gade level how the
study 15 goimng to be conducted and what will be expected of participants. Tell participants if they will be audio or videotaped, if they will
be paid, etc.

ALTERNATIVE PROCEDURES OR TREATMENTS, IF ANY, THAT MIGHT BE ADVANTAGEQUS TO SUBJECT:
Explain anv alternative procedures or treatments if applicable.

RISKS OR DISCOMFOERTS ANTICIPATED: Dezcribe any foreseeable nsks or discomforts from the study. If there are no kmown
mizks, make a statement fo that effect.

BENEFITS ANTICIPATED: Describe any reasornably expected benefits from the research to the participant or others from the research.
EXTENT OF CONFIDENTIALITY: Explamn how vou plan to protect confidentiality.

IS COMPENSATION OE MEDICAL TREATMENT AVAILABLE IF INJURY OCCURS: In casas where move thep: minimal #isk is
imepived

PARENTAL APPROVAL FOR MINORS: If minors or those who require the approval of a parent or guardian are participants, vou
should melude a space for their consenting signature.

PARTICIPANT NAME/SIGNAUTRE: Name of research participant and signature.

WITNESS TO SIGNATURE (PROJECT STAFF): Staff signature.

If any of the following content sections do not apply to your research, feel free to delete from the consent form.
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IRE Informed Consent Template Form Page |2
PROJECT TITLE:

The California Community Colleges Historically Black Colleges and Universities Transfer
Guarantee Program: Case Study

PROJECT APPROVAL PROJECT EXPIRATION 1year LENGTH OF
DATE: DATE: STUDY:

1 year

PRINCIPAL INVESTIGATOR: | Dr. Christine Johnson McPhail

CO-INVESTIGATOR(S): NA

CONTACT DETAILS FOR PROBLEMS/QUESTIONS: | 785-532-5525 / cjmcphail@ksu.edu

Rick Scheidt, Chair, Committee on
Research Involving Homan Subjects,

IRB CHAIR CONTACT INFORMATION: 203 Fairchild Hall, Kansas State University,
Manhattan, KS 66506

785-532-3224

PROJECT SPONSOR: | N/A

PURPOSE OF THE RESEARCH:

The purpose of this study will be to explore the progress of the California Community
College Historically Black Colleges and Universities (HBCUs) Transfer Guarantee Program.
This qualitative study will use intrinsic case study as the research methodology.

PROCEDURES OR METHODS TO BE USED:

The purpose of this study will be to explore the progress of the California Community
College Historically Black Colleges and Universities (HBCUs) Transfer Guarantee Program.

their recordings after transcription.

This qualitative study will use intrinsic case study as the research methodology. The semi-structured
interviews will be conducted for all other participants. Interviews are expected to last 30-60 minutes.
Interview session will be audio and video recorded. Participants will also have the opportunity to review

RISKS OR DISCOMFORTS ANTICIPATED:

No risk anticipated.

BENEFITS ANTICPATED:

| The findings from this study can be used to inform strategies for recruiting community college students. |

EXTENT OF CONFIDENTIALITY:

transcription. Only the researcher and the P.I will have access to the data.

Data storage 1s kept in a secure location on a local private and secure hard drive which 1s password protected.
Document retention guidelines requires data to be kept for 3-5 vears. Afterwards all data will be deleted,
shredded and destroyed. Participants will also have the opportunity to review their recordings after
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IRB Informed Consent Template Form Page |3

Terms of participation: I understand this project is research, and that my participation is voluntary. I also
understand that if I decide to participate in this study, I may withdraw my consent at any time, and stop
participating at any time without explanation, penalty, or loss of benefits, or academic standing to which I may
otherwise be entitled.

Iverify that my signature below indicates that I have read and understand this consent form, and willingly agree
to participate in this study under the terms described, and that my signature acknowledges that I have received
a signed and dated copy of this consent form.

(Remember that it is a requirement for the P.I. to maintain a signed and dated copy of the same consent form
signed and kept by the participant).

PARTICIPANT NAME:

PARTICIPANT SIGNATURE: DATE:

WITNESS TO SIGNATURE: DATE:
(PROJECT STAFF) AR

141



AppendixDT CI TI Tr aining Cert

/] Completion Date  07-Apr-2021
I | | Expiration Date 06-Apr-2024
ul Record ID 41986657

<8 PROGRAM

This is to certify that:

TYNISHA MCGEE

Has completed the following CITI Program course: Mot valid for renewsl of certification
through CME.

Human Subjects Research (HSR)
(Curriculum Group)
IRB Researchers and personnel on IRB protocols
(Course Learner Group)
1 - Basic Course
(Stage)

Under requirements set by:

Kansas State University

Verify at www.citiprogram.org/verify/?w87d5c667-9e59-488f-a1cb-33dcfef46bee-41986657
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AppendixETCounsel or Guidelines
Applying to HBCU Partn

5, California Community Colleges Transfer Guarantee Pathway to Wehstte:

www.califo mityonll
| Historically Black Colleges& UniversitiesF rogram I e

COUNSELOR GUIDELINES FOR STUDENTS APPLYING TO HBCU PARTNERS

1 Counselors - please instruct interested students to begin their research of the 35 HBCU Partner

Institutions on program website frns/fwww cifomiae cmmunityeolegehbe wtrande ceam ]|

Students should compile a list of target HBCUs.

3 Students interested in applying to one or more partner HBCUs must hawve at the time of transfer, a
cumulative 2.0 GPA and satisfy one of the following:

P

A. An Aszocdate Degree for Transfer [20T)
[or}
B. Thirty semester/45 quarter or more transferable units
4. Provide students with congratulstory form below with promotional code. This code allows the student to apply

to up to four of the HBCU partner institutions atno cost Encourage the student to apply as soon as possible at
|'|1Ip:,.",."1:um monblackoolleges p-p.{ﬂ-l'l'll Note: Students are required to complete all required sections of the
application including the high school information and ACT/SAT test scores. Students with no test score to report
may input 000 for scores.

5. Counselors - Complete and submit the electronic Counselor Verification Form -

https://ekamino.formstack.comfforms/counselor_verfication_form

6. [mportant note: Students NOT applying to a non-partner HBCU school may not be given the promotional code so
be sure to verify the institutions. Students will be required to pay the $20.00 application fee.

7. 5tudents applying to partners schools that are not available via the Common Black College Application will need
to apply directly to the following partner institutions: Bowie 5tate University, Hampton University, Texas
Sputhern University, and Xavier University at Louisiana

8. Counselors, please visit the program website for more information

pttps:/ fwww.californiacommunitycollegehboutransfer.com)]

9. Counselors - Please remove the bottom portion of the form below and give to the student.

Student Name: Diate
Counselor Signature:

Congrotulations!
Because you have met the requirements of the HBCU Transfer Guarantee Project, you have been cleared to apply to
partnered HBCUsfor FREE. You may go online to commaonblack collegeapp.com to submit your application.

Your application fee will be waived when you enter Promo Code CCC2023 (where it is requested on the application).
Please take the time to complete your application as soon as possible. This code can only be used by you. All names can
be verified.

Once you have completed your application, you will receive 2 Confimnation Letter by email. Please read the
confirmation letter and follow all instructions carefully to ensure your application is received and processad by your
selected HBCUs. Official college transcripts from all colleges attended must be sent immediately and directly to each
HBCU{s] applied to, do not upload to the Common Black College Application.
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Appendix F-St r at egi es for Recruit
Coll ege Transfer Stude

Strategies for Recruiting
Community College
Transfer Students

December 2013

In the following report, Hanover Research presents best practices for recruiting and
marketing to community college transfer students, including information about credit
evaluation policies at a number of four-year institutions.

MR
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EXECUTIVE SUMMARY AND KEY FINDINGS

Transfer students have become increasingly important to some four-year universities as
many higher education institutions face enrollment challenges. The Brookings Institution
conducted a study on community colleges and concluded that “confronted with high tuition
costs [at four-year institutions], a weak economy, and increased competition for admission
to four-year colleges, students today are more likely than at any other point in history to
choose to attend a community college.”* These same factors that make community colleges
more attractive to many students also affect enrollment at four-year universities.

Some students begin their higher education career at a community college and then plan to
transfer to a baccalaureate program, which creates new recruitment opportunities for four-
year institutions.” In this report, Hanover Research presents best practices for marketing to
and recruiting transfer students, including four-year institutions’ approaches to evaluating
transfer credits.

This report is intended to support four-year institutions seeking to strategically plan for
effectively targeting, marketing to, and recruiting transfer students from community
colleges. The report is organized into the following sections:

® Section | presents best practices for recruiting community college transfer students.

® Section Il explores marketing strategies used by institutions to increase their
pipeline of potential transfer student applicants.

Key FINDINGS

® Institutions that have had exceptional success recruiting transfer students begin
recruiting these students early, often before they graduate from high school. The
University of North Carolina at Chapel Hill guarantees admission to high school
students who do not meet its freshman admissions requirements but who later
complete an approved set of community college courses. These students participate
in campus activities at UNC-Chapel Hill and become familiar with the university
before they transfer.

® Institutions that successfully recruit transfer students also work closely with
community colleges, which help identify students who are ready to transfer to
four-year institutions. The University of Central Florida begins working with
community college students after they complete 30 units. Regularly sending its

! Goldrick-Rab, S., Harris, D. N., Mazzeo, C., and Kienz, G. Transforming America’s Community Colleges: A Federal
Policy Proposal to Expand Opportunity and Promote Economic Prosperity. Metropolitan Policy Program,
Brookings. 2009. p. 10.
http://www.brookings.edu/~/media/research/files/reports/2009/5/07%20community%20college%20gold rick%20
rab/0507_community_college_full_report.pdf

?Handel, S. J. Improving Student Transfer from Community Colleges to Four-Year Institutions — The Perspective of
Leaders from Baccalaureate-Granting Institutions. The College Board. July 2011. p. 8.
http://advocacy.collegeboard.org/sites/default/files/11b3193transpartweb110712. pdf
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academic counselors to community college campuses allows UCF to advise
interested students and minimize potential transfer issues.

® Transfer students have a tendency to make quick enrollment decisions, so
institutions should try to accommodate this need. Instant Decision Days, like those
at St. John's University, allow students to receive an immediate admissions decision.
At the same time, counselors share important information, such as conducting a
credit evaluation and discussing financial aid options.

" Institutions should continue to support transfer students even after they enroll to
help them succeed. Transfer-specific services could include orientation,
straightforward credit transfer processes, career advising, academic advising, and
transfer student housing. Marketing these services during the recruitment process
may help attract transfer students.

® Three of the institutions reviewed here — St. John’s University, The University of
Scranton, and Loyola University of Maryland — provide a quick turnaround for
credit evaluation. Research shows credit transfers are extremely important to
transfer students and strongly influence their interest in a transfer institution.

® There appears to be low student demand for four-year institutions to accept credit
earned through massive open online courses (MOOCs). Other low-cost, online
education platforms partner directly with four-year institutions to ensure students
earn credits for these courses.

® Interactive and social media are new marketing strategies used by institutions that
have resulted in returns on investment. That said, traditional media are still
common and considered effective. Transfer-specific marketing strategies include
focusing on financial aid commitments and campus-based recruiting events and
efforts. The University of Michigan-Flint, for example, enrolls an average of 50
community college transfers during each of its “On the Spot Transfer Days.”

© 2013 Hanover Research | Academy Administration Practice

147



Hanover Research | December 2013

SECTION I: BEST PRACTICES FOR RECRUITING
TRANSFER STUDENTS

This section includes best practices for recruiting transfer students and evaluating transfer
credits, including noteworthy practices at a number of specific institutions.

TRANSFER RECRUITING PRACTICES

Colleges and universities that understand transfer student characteristics and preferences
can more effectively recruit these students. Specifically, transfer students are typically
more focused than incoming freshman. They are concerned with whether their courses
will transfer and what type of academic and career counseling will be available to them at
four-year universities.’

Community college transfer recruitment is particularly difficult because recruiters have no
standard, clear indicator that community college students may be receptive to recruitment
efforts, unlike with high school students approaching their senior year. If and when a
community college student is considering transferring to a four-year university depends on
the individual student. However, a few best practices allow transfer student recruiters to
more successfully navigate this variability:*

® Start recruitment efforts early: Engage students enrolled in community colleges
who could be a good fit for a four-year institution early, even if students are not yet
thinking about transferring, to cultivate an interest in transferring in the future.

® Work extensively with community colleges: Establish relationships with local
community colleges and have advisors regularly visit community college campuses
to establish a presence. These representatives can also communicate to students
what requirements they must fulfill to be eligible to transfer.

® Allow for quick admission decisions: Allow counselors to make instantaneous
decisions about transfer student admission. Quick decisions can also mean a
condensed transfer-specific recruitment plan.

® Promote transfer-specific services: Highlight dedicated resources for transfer
students on institutional websites, when speaking with potential transfer students,
and during orientation to make the transfer process easier.

: Engel, C. “Understanding the Enroliment Motives of College Transfer Students.” Noel-Levitz. 25 Aug. 2011.
http://blog.noellevitz.com/2011/08/25/understanding-enrollment-motives-college-transfer-students/

“Bullet points based on: [1] Handel, Op. cit. [2] Fretwell, G. “A 10-Point Checklist for Recruiting College Transfer
Students.” Noel-Levitz. 1 Aug. 2013. http://blog.noellevitz.com/2013/08/01/10-point-checklist-recruiting-college-
transfer-students/ [3] Engel, Op. cit. [4] Ashmore, N. “The Savvy Consumers of the Transfer Student Marketplace.”
The Lawlor Review. http://www.thelawlorgroup.com/pov/review/v-xix-i-2/savvy-consumers-transfer-student-
marketplace
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START RECRUITMENT EFFORTS EARLY

A College Board report on how to improve student transfer from community colleges to
four-year institutions found that exemplary institutions start by recruiting transfer
students before they were even enrolled in a two-year community college.’

The University of California, Los Angeles (UCLA) hosts a week-long summer bridge program
for high school students from underserved groups who plan on transferring to a UC campus
after attending community college. During this week, students:®

®  Stayin campus dormitories;

®  Meet with professors and advisors;

® Attend lectures and seminars;

®  Become familiar with the institution’s research and the academic community; and

®  Plan their community college-to-UC transfer strategy.

This experience allows students to envision themselves as transfer students and provides
them with a plan of action to carry out while enrolled at a community college, which “is
essential for ultimate academic success.”’

The University of North Carolina, Chapel Hill (UNC-Chapel Hill) has a similar initiative called
the Carolina Student Transfer Excellence Program (C-STEP).® The institution works with local
community colleges to identify low- to mid-income high school students who do not meet
freshman admission requirements but could do well at the university in the future.’ UNC-
Chapel Hill “guarantees admission to these students if they attend a participating
community college, complete a prescribed set of courses (and earn a specific GPA), and
meet regularly with advisors at the two- and four-year institutions.”*® This program, run by
the UNC-Chapel Hill undergraduate admissions staff, serves approximately 400 students.
More than half in the program have already enrolled at UNC-Chapel Hill."!

C-STEP also offers unique opportunities for transfer students. UNC-Chapel Hill guarantees to
“meet 100 percent of every admitted student’s demonstrated need through grants,
scholarship, and loans.” The institution gives qualified C-STEP students the ability to enroll in
a scholarship program that pays low-income students’ education and provides them with

* Handel, Op. cit., pp. 6, 14.

® Bullet points taken verbatim, with slight modifications, from: Ibid., p. 14.

7 Handel, Op. cit., p. 14.

& “Carolina Student Transfer Excellence Program (C-STEP).” The University of North Carolina at Chapel Hill.
http://admissions.unc.edu/apply/transfer-students/carolina-student-transfer-excellence-program-c-step/

?[1] “Carolina Student Transfer Excellence Program (C-STEP),” Op. cit. [2] Handel, Op. cit., p. 14.

A% Handel, Op. cit., p. 14.

** “Carolina Student Transfer Excellence Program (C-STEP),” Op. cit.
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extensive support services."”” The university also allows C-STEP students to participate in
activities at the UNC-Chapel Hill campus during their community college tenure.”

WORK EXTENSIVELY WITH COMMUNITY COLLEGES

Four-year institutions’ close collaboration with community colleges is essential for recruiting
community college transfer students. With close collaboration, advisors from four-year
institutions can create sustainable partnerships with two-year institutions and
communicate regularly with potential transfer students."

UCLA and UNC-Chapel Hill encourage community college counselors to nominate
exceptional students for transfer. Advisors at these universities can then reach out to the
individuals and work with those interested in transferring to ensure they fulfill necessary
requirements. More broadly, community college counselors can also partner with a four-
year institution’s transfer initiative by identifying any eligible student. Counselors at
community colleges have a better sense of students’ readiness and goals and can help
match potential transfer students with four-year universities.*®

The University of Central Florida (UCF) is one university that closely collaborates with
community college students eligible for transfer. Through UCF’s DirectConnect program,
outreach representatives “begin to work with community college students soon after they
complete 30 units” to minimize potential transfer issues.'® As part of the program, UCF
offers advising services on partner community college campuses.”’

Counselors can demystify the transfer process and improve institutional credibility by
demonstrating its commitment to potential transfer students."® Counselors can also help
community college students select courses that will successfully prepare them for transfer.'’

Furthermore, some four-year institutions with close partnerships with community colleges
have an articulation agreement that explicitly outlines coursework eligible for credit at the
transfer institution. This agreement allows partner community colleges to more smoothly
feed transfer students directly to a four-year program.’’lona College has articulation
agreements with eight regional community colleges, including ones that prepare transfer
students to enter a specific degree field.”

12 [1] “Carolina Student Transfer Excellence Program (C-STEP),” Op. cit. [2] “The Carolina Covenant.” The University of
North Carolina at Chapel Hill. http://carolinacovenant.unc.edu/

1 Handel, Op. cit., p. 14.

* Fretwell, Op. cit.

5 Handel, Op. cit., p. 15.

** |bid.

*7 “Direct Connect to UCF.” University of Central Florida. http://regionalcampuses.ucf.edu/directconnect/

*% Handel, Op. cit., p. 15.

* Ibid., p. 34.

° Engel, Op. cit.

# For additional information, please reference http://www.iona.edu/Admissions/Transfer-
Admissions/FAQs.aspx#articulation
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However, four-year institutions recognized for successfully recruiting and enrolling transfer
students caution against taking articulation agreements too Iiterally.ZZ Rather than using
articulation to determine whether courses are an exact match, four-year institutions should
use articulation agreements to guide students so they can transition from a two-year to a
four-year institution.”®

ALLOW FOR QuUICK ADMISSION DECISIONS

Transfer students tend to make quicker enrollment decisions than traditional students.
Transfer students often do not enquire about an institution before they apply, so four-year
institutions must be prepared to address student interest quickly.”

There are several ways that four-year colleges and universities can better accommodate
transfer applicants:

®  Admissions officers can create and track a district transfer inquiry pool to specifically
address potential transfer student application needs.”

® Institutions can accelerate the application and admissions process by hosting Instant
Decision Days like St. John’s University offers. Transfer students have the option of
attending this event at either of the institution’s two campuses. Potential students
“sit one-on-one with an admissions counselor to receive a decision, scholarship,
credit evaluation and register for...[their] custom schedule.””®

PROMOTE TRANSFER-SPECIFIC SERVICES

Transfer-specific services demonstrate that an institution is committed to accepting
transfer students and helping them succeed once enrolled. Special visit days and an
expedited admissions process are two examples of transfer-friendly practices.”’

Higher education consultant Noel-Levitz identified the following three transfer-friendly
services as being of particularly high-value to transfer students:*®

" Transferability of courses: Transfer students are very interested in the number of
credits that will transfer, especially for general requirements and courses in their
chosen major field. Losing credit can cause potential transfers to quickly lose
interest.

® Academic advising: Transfer students show a strong determination to succeed, and
good academic advising can help them achieve this goal. Advisors at four-year

2 Handel, Op. cit., pp. 13-14.

 |bid., p. 19.

#11] “About Noel-Levitz.” Noel-Levitz. https://www.noellevitz.com/about-noel-levitz [2] Engel, Op. cit.
= Engel, Op. cit.

® “Transfer Events.” St. John’s University. http://www.stjohns.edu/admission/transfer/transfer_events
% Fretwell, Op. cit.

€ Engel, Op. cit.
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institutions can put together degree completion plans with prospective transfer
students, which may add value to students as they decide whether to enroll.

® Career counseling and placement: Transfer students typically have more defined
career interests and want strong career counseling at their institution, so
highlighting these services during the recruitment process can benefit colleges and
universities that are recruiting transfer students.

Financial aid is another important consideration for transfer students. Many community
college students attend college on a part-time basis and hold one or more jobs to pay for
their education.’® If they switch to a four-year institution, which often means enrolling as a
full-time student, transfer students may face more financial uncertainty.>° Some universities
address this concern and help alleviate transfer students’ financial burden by using one or
more of these innovative financial aid practices:**

® Package transfers like dependent students: In terms of grant money, Syracuse
University treats all transfer students under the age of 24 as if they were classified
as a dependent of their parent, allowing transfers to gain awards available to
freshman students.

® Make work-study work for transfers: Transfer students who worked before may
want to continue to support themselves after transferring. Allowing students to
work in a federally-funded work-study position gives the student a job but does not
require them to travel to an off-campus job, which may take away from time they
can commit to studying.

® Create financial aid partnerships that serve students: Concurrent enrollment
programs between four-year institutions and community colleges allow students to
benefit from the financial aid offered by four-year institutions. Some partnerships at
institutions in states like Texas and Florida allow such an arrangement.

® Fund transfer student scholarships: Private universities may have scholarships that
are funded by internal funds or an endowment, which can draw students including
transfer students. These scholarships are rare at public four-year institutions,
especially transfer-specific scholarships.

® Help students understand their financial aid future: Transfer students may struggle
to understand how they can finance their education at two different institutions.
Even experienced admissions counselors may find it challenging to determine an
optimal financial aid package if a student is considering a transfer. Syracuse
University is piloting a dual admission program that will allow it “to meet the full

» Handel, Op. cit., p. 22.

0013 Report: The Attitudes and Motivations of College Transfer Students.” Noel-Levitz, 2013. p. 6.
https://www.noellevitz.com/documents/gated/Papers_and_Research/2013/2013TransferStudentAttitudesRepor
t.pdf?code=3910631067201311

* Bold text taken verbatim from: Handel, Op. cit., pp. 23-24.

© 2013 Hanover Research | Academy Administration Practice

152



Hanover Research | December 2013

financial need of students who successfully fulfill their community college dual
enrollment requirements and will communicate this to students in advance.”

Although admissions counselors should be able to address financial aid options in person or
through other communication with potential students, four-year institution websites that
clearly lay out transfer-specific information can also help strengthen recruitment.>? Arizona
State University, recognized by U.S. News and World Report as the institution with the most
incoming transfer students, has a detailed website that allows students to find specific
information based on their transfer circumstances.*

Transfer students require services that support their transition and prepare them to be
successful at the new institution. Institutions with incoming transfer students should offer
services and support to help students acclimate to the new campus culture.** Experienced
transfer institutions offer some or all of the following support services:*®

®  An orientation and academic preparation institute for students during the summer
prior to matriculation.

® A peer mentoring program for prospective transfer students, staffed by trained
students who themselves previously transferred from community colleges.

®  Transfer skills courses that give transfer students the ability to form friendships
while focusing on the challenges of transferring and the skills to address such
challenges.

® Transfer student housing to allow students to fully integrate into campus life.

TRANSFER CREDIT EVALUATION POLICIES

Some four-year institutions do not inform transfer students about which of their credits will
transfer until they have already been enrolled at the institution for a few months. This
practice puts transfer students at a disadvantage. lowa State and Georgetown University are
two universities that give students a credit evaluation before they have to make a decision
to enroll so students know exactly how many credits will transfer.>

Nationally, legislation has pushed for more transparent credit transfer policies. In 2005, a
bill heard in the U.S. House of Representatives’ Committee on Education and the Workforce
advocated that all institutions “have a transfer of credit policy, make that policy public, and

3z Engel, Op. cit.

3 [1] Smith-Barrow, D. “10 Colleges with the Most New Transfer Students Enrolled.” U.S. News and Worid Report. 16
July 2013. http://www.usnews.com/education/best-colleges/the-short-list-college/articles/2013/07/16/10-
colleges-with-the-most-new-transfer-students-enrolled [2] “Transfer to ASU.” Arizona State University.
https://transfer.asu.edu/

24 Handel, Op. cit., pp. 25, 27.

35 Emphasis added; the first two bullet points are taken verbatim from: [1] Ashmore, Op. cit., p. 3. The second two
bullet points are taken from: [2] Handel, Op. cit., p. 29.

5 Handel, Op. cit., p. 20.
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follow that policy.

n37

Although this bill did not pass, many four-year colleges and universities

have a credit transfer policy.”® Figure 1.1 details policies at several four-year colleges and
universities and includes the credit evaluation timeline and office responsible for evaluating
transfer credits.

INSTITUTION

Fordham
University

Figure 1.1: Credit Evaluation Policies at Select Institutions

CREDIT EVALUATION PoLICY

Timeline: After admission

“Fordham's three undergraduate colleges normally accept up to 60 transfer credits upon
receipt of official transcripts from appropriately accredited institutions. A course must
carry three or more credits and be equivalent to a course offered at Fordham in order for
credit to transfer. Additionally, only those courses in which a student has earned a C or
better can be accepted for credit.”

RESPONSIBLE
OFFICE

Academic
Affairs

Sacred Heart
University

Timeline: After admission

“A maximum of sixty-six (66) credits may be applied to a baccalaureate degree from a
two-year college and a maximum of ninety (90) credits may be applied from a four-year
college or university.” Articulation agreements with community colleges list transferable
courses.

“Evaluation of courses is based on several factors:
Courses are compared as they relate in depth and content to those offered at SHU

Courses with grades lower than C will not transfer

Courses must have been taken at an accredited institution

Courses deemed remedial and Physical Education or English as a Second Language
courses shall not be given credit”

Exceptions: The number of credits granted is dependent on the number of courses for a
particular program that must be taken at SHU.

SHU reserves “the right to require students to repeat transferred courses if it is deemed
necessary for success in requisite courses.”

Academic
Affairs

Fairfield
University

Timeline: After admission

No courses with grades less than C will be accepted for transfer credit.

Credit will be granted only for specific work completed at institutions whose quality
has been approved by the university.

Only the credit hours will be accepted for credit. The actual grades will not transfer.

Fairfield University has a residency requirement. In order to earn a degree, at least 60
credits must be earned at Fairfield University.

Academic
Affairs

*7 committee on Education and the Workforce. “College Credit Mobility: Can Transfer of Credit Policies Be
Improved?” 5 May 2005. p. 2. http://www.gpo.gov/fdsys/pkg/CHRG-109hhrg21019/pdf/CHRG-109hhrg21019.pdf

= [1] “Major Congressional Actions”: “Bill Summary & Status, 109" Congress (2005-2006), H.R. 609.” The Library of

Congress. http://thomas.loc.gov/cgi-bin/bdquery/z?d109:H.R.609: [2] Institutional websites
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INSTITUTION

lona College

CREDIT EVALUATION PoLICY

Timeline: After admission

“A maximum of 64 credits may be accepted upon transfer from all combined accredited
two-year institutions and training programs. A maximum of 90 credits in total may be
accepted in transfer from all combined accredited two- and four-year institutions and
training programs.”

Generally, students must have earned a C or better in equivalent courses to earn transfer
credits.

RESPONSIBLE
OFFICE

Academic
Affairs

St. John’s
University

Timeline: 24-48 hours after admission

St. John's allows students to transfer “as many credits as appropriate. Some students may
transfer up to 90 credits, depending on program requirements and individual transcripts.

For consideration, transfer students must have earned a minimum grade point average of
2.0 at their previous college. Grades of C or better are eligible for transfer. Under our
residency requirement, transfer students must complete their final two semesters (30-33
credit hours) at St. John's.

St. John's grants substantial credit for students who have completed an A.A. or A.S. degree
and wish to continue their studies in a related area. Students who have not earned an
associate degree can have their credits transferred to their best advantage towards an
applicable degree program.”

Academic
Affairs

Marist College

Timeline: After admission

“Transfers from two-year colleges must complete at least 50 credits hours at Marist.
Transfers from four-year colleges must complete a minimum of 30 credit hours at Marist.
Up to 70 credits may be accepted from a community college or accredited two-year
institution, although fulfilling requirements toward a student's degree is dependent on
meeting all specific program requirements for that degree. All transfer students must
complete a minimum of 12 hours of upper-level credits in the major field. A maximum of
eight transfer credits can be accepted towards a minor, concentration, or certificate.”

Exceptions: Courses must be similar to Marist’s courses in scope and content. Students
must earn a C or better in major courses or core requirements and a C minus or better for
elective courses. Courses must be from an institution accredited by an agency accepted by
Marist.

Polytechnic
Institute of New
York University

(NYU Poly)

Timeline: After admission but prior to registration

NYU Poly does not specify a limit of credits that will transfer, although it does state that
transfer credits for courses cannot exceed the initial worth at the transfer institution.
Also, NYU Poly has articulation agreements with two community colleges.

Transfer students’ academic departments determine the applicability of transfer credits to
students’ major graduation requirements. “Speech courses, physical education, pre-
calculus, trigonometry, and algebra credits are not transferrable.”
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INSTITUTION

Siena College

CREDIT EVALUATION PoLICY

Timeline: After students accept Siena’s matriculation offer

“Please note that courses from community colleges can transfer in as only 100 or 200 level
courses. Students who are looking to transfer in an upper level course (300 or 400 level),
must complete the course at a four year school.

Students admitted prior to the Fall 2012 semester may transfer up to 66 credits from a two
year school and 90 credits from a four year school (or combination two/four year schools.)
Students must complete at least half of their major/minor at Siena or through a Siena
Study Abroad program.

Students admitted for the Fall 2012 semester and later may transfer a maximum of 75
credits. A maximum of 66 credits may be transferred from accredited two-year
institutions.”

RESPONSIBLE
OFFICE

Academic
Affairs

Hofstra
University

Timeline: After admission but prior to registration

“Courses with grades of C minus or better may be transferred from your previous college.
As long as the course is comparable to a Hofstra course, you will receive credit. In addition,
30 credits in residence must be completed at Hofstra as well as 15 credits in your major
area.”

Hofstra also accepts CLEP subject examination equivalents for credit.

Seton Hall
University

Timeline: After acceptance is confirmed

Seton Hall accepts up to “90 transferable credits as long as you have earned a C or better
in non-remedial or vocational courses.”

Academic
Affairs

The University
of Scranton

Timeline: After application submission

“Transfer students need to complete a minimum of 63 credits at The University of Scranton
in order to obtain a bachelor’s degree. The maximum amount of transferable credits
depends upon the total number of credits required to complete a particular program of
study. Special consideration is given to students with double majors, minors or areas of
concentration. Only courses with a grade of C or better will be reviewed.”

Loyola
University of
Maryland

Timeline: Credit evaluations are included with acceptance offers.

Loyola does not specify a cap on the number of credits it accepts. It does provide a rough
acceptance policy for a list of specific course types, though.

Exceptions: “Remedial, personal development, physical education, health, and preparatory
courses that are not equivalent to or discipline-compatible with Loyola’s courses are
unacceptable for transfer. Only courses equivalent to three or four credits in which a grade
of Cor higher has been earned can be accepted for transfer credit.”

Academic
Affairs

Source: Institutional websites

** Hanover considered academic advisors, registrar offices, program directors, and deans as part of Academic Affairs.
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The majority of institutions profiled in Figure 1.1 offer credit evaluations after they admit
applicants. Three of the reviewed institutions — St. John’s, Scranton, and Loyola — provide
credit evaluations with the institution’s acceptance offer, or shortly thereafter.’® While most
institutions’ policies do not mention historic trends, Siena College’s new credit evaluation
policy accepts fewer credits from transfer students from four-year colleges.”

Most credit evaluation policies are general guidelines, not always stating a maximum
amount of credits accepted for transfer. General guidelines can make it challenging for
transfer students to confirm whether an institution will accept their courses for transfer.
However, some policies mention articulation agreements held with local community
colleges, which provide some guidance for transfer students. As noted previously,
articulation agreements can be highly efficient for ensuring transferable courses.

Despite the rise of massive open online courses (MOOCs), these courses have yet to prove
desirable to students looking to cut the cost of post-secondary education.” For example, as
of this summer, no students had taken up offers from Georgia State University and Colorado
State University-Global Campus to accept credits from MOOCs.” Currently, only a small
number of institutions grant transfer credits for MOOCs."*

On a broader scale, lawmakers in California and Florida “drafted bills aimed at making state
universities give credit to students who pass certain MOOCs.” In Florida, the enacted law
enables students to earn credit for online classes, including MOOCs."” As online courses
continue to gain recognition, credit transfer policies may adjust as well. Presently, the
decision to accept credits from MOOCs falls to the discretion of individual institutions.

Other low-cost online education platforms partner directly with institutions and allow
students to easily transfer credit. StraighterLine, a platform that enables students to take
self-paced courses, partners with more than 45 institutions that grant credit for the online
courses.” In addition, more than 400 non-affiliated institutions have granted credit for
StraighterLine’s American Council on Education (ACE) CREDIT-recommended courses.”’

“0[1) “Transfer Credit.” St. John’s University. http://www.stjohns.edu/admission/transfer/credit.stj [2] “Transfer
FAQ’s.” The University of Scranton. http://admissions.scranton.edu/apply/transfer/transfer-fag.shtmi [3]
“Transfer Students.” Loyola University of Maryland.
http://www.loyola.edu/undergraduate/admission/transfer.aspx

“Transfer Credit Information.” Siena College. https://www.siena.edu/pages/6813.asp

“Z kolowich, 5. “A University's Offer of Credit for a MOOC Gets No Takers.” The Chronicle of Higher Education. 8 July
2013. http://chronicle.com/article/A-Universitys-Offer-of-Credit/140131

“[1] Ibid. [2] Rivard, R. “Rubber Hits the Road.” Inside Higher Ed. 8 Aug. 2013.
http://www.insidehighered.com/news/2013/08/08/researchers-wait-see-if-students-want-transfer-credits-moocs

““ Rivard, Op. cit.

“ Kolowich, Op. cit.

* [1] “How StraighterLine Works.” StraighterLine. http://www.straighterline.com/how-it-works/how-to-earn-college-
credits/ [2] “How Does College Credit Transfer Work?” StraighterLine. http://www.straighterline.com/how-it-
works/credit-transfer/

*7 “How Does College Credit Transfer Work?,” Op. cit.

&
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SECTION II: MARKETING STRATEGIES FOR
TRANSFER STUDENTS

This section presents marketing strategies specific to transfer students. It focuses on
practices used by four-year institutions that successfully attract high numbers of transfer
students. This section of the report also highlights general marketing trends among two-
and four-year institutions that are relevant for any type of student.

MARKETING TO TRANSFER STUDENTS

Four-year institutions that seek to attract transfer students should tailor marketing efforts
to reflect these students’ interests and values. As discussed in Section |, transfer-specific
programming, admission services that make transferring easier, financial aid options, and
transfer student services and supports that improve chances of succeeding and getting a job
are all points of interest."®

Literature identifies the following practices as ways to increase the transfer pipeline and
improve transfer student success at four-year institutions:*’

® Hold annual open houses on campus for students from community colleges, and
visit community colleges on an ongoing basis to answer potential transfer student
questions about the college, transfer admissions requirements, and the application
process.

® Make a commitment to meet low- and moderate-income transfer students’
financial need through a mix of grants and work study. Aim to allow most students
to graduate with little or no debt.

®  Pperform early “reads” on financial aid applications to help prospective transfer
students make informed decisions about transferring.

® Hold a monthly “campus day” for interested community college students and
counselors. Cover topics such as admissions, financial aid, and academic counseling,
and provide a campus tour. Hold a yearly “campus day” for admitted transfer
students and their families.

® Promote transfer-friendly services when marketing to transfer students. Services of
interest may include on-campus childcare and transfer student lounges for those
commuting.

Also, research finds that institutions should consider transfer student families when
marketing to these students.*® Family support is crucial for community college transfer

“3[1] Fretwell, Op. cit. [2] Ashmore, Op. cit., pp. 2-3. [3] Handel, Op. cit.
“ Bulleted points are taken from Ashmore, Op. cit., p. 3, with some alterations.
* ashmore, Op. cit., pp. 2-3.
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students, as these individuals are often the first ones in their family to attend college and
frequently have family obligations.*

Institutions can also use more unconventional tactics to augment recruitment from
community colleges, such as the practices profiled below.

PRACTICES IN ACTION: MIARKETING TO AND RECRUITING TRANSFER STUDENTS

Concordia University Chicago recently enrolled 450 new students and 150 transfer students,
a 40 percent increase from the previous year. The university accredits this substantial rise
“in part to a marketing plan that capitalizes on the relationships it has established with
admitted students who decide for financial or other reasons to begin their educations at
community colleges.” Concordia University Chicago uses a survey to identify non-
matriculating applicants who state that they eventually intend to complete a four-year
degree and are open to receiving continued communication from the institution. Based on
these results, Concordia reaches out to interested students on an annual basis.

Timely, two-way contact is critical in generating enroliments. Institutions should proactively
contact prospective students and provide timely information to incoming inquiries. Texas
State University-San Marcos (TSU-San Marcos), for example, enables prospective transfers
to quickly get information by instant messaging with an admissions counselor.*® Other
institutions call or email students to provide immediate or same-day responses to
inquiries. ** A pre-determined email schedule allows universities to share the right
information at the right time with prospective students that have already expressed an
interest.*

Instant decision days can be very attractive to transfer students.’® The University of
Michigan-Flint (UM-Flint) holds “On the Spot Transfer Days.” It enrolls an average of 50
community college transfer students during each transfer day. UM-Flint advertises this
event through “advertisements in community college newspapers, posters, emails, letters,
and whenever the budget allows, radio.”*” UM-Flint’s Fall 2012 enroliment reflects its
continued success in transfer student enrollment. The institution enrolled 857 transfer
students compared to 626 first-time freshmen.®

! Handel, Op. cit., pp. 25, 27.
2 pshmore, Op. cit., p. 3.
23 [1] Engel, Op. cit. [2] “Transfer Admission.” Texas State University — San Marcos.
http://www.admissions.txstate.edu/future/transfer.html [3] Smith-Barrow, Op. cit.
* EducationDynamics. Best Practices in Enroliment Marketing Management. p. 8.
http://educationdynamics.com/CMSPages/GetFile.aspx?guid=126012d1-18bd-49¢c4-a2f1-c6e31b4c0d32
S? EducationDynamics, Op. cit., p. 8.
*° [1) Ashmore, Op. cit., pp. 2-3. [2] Engel, Op. cit. [3] “Transfer Events,” Op. cit.
7 “Marketing Strategy Purpose Group Report.” University of Michigan —Flint. June 2003. p. 17.
http://www.umflint.edu/sites/default/files/imported/chancellor/Documents/marketing.pdf
% “Common Data Set 2012-2013.” University of Michigan = Flint. pp. 2, 12.
http://www.umflint.edu/sites/default/files/groups/Institutional_Analysis/documents/cds_2012-2013_final. pdf
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Reserving spaces in sought-after programs for transfer students can also attract qualified
applicants. Alvernia University enrolls approximately 400 first-year students and 120
transfer students. It accredits the rise in transfer enroliments from four-year institutions to
keeping “slots for sophomore and junior transfers in its competitive nursing and
occupational therapy programs, restricting freshman access if necessary."”

GENERAL TRENDS IN IMIARKETING

Research from education and marketing firms shows that higher education institutions are
increasingly using interactive and social media vehicles to market to students.*” Between
2008 and 2009, “55 percent of [post-secondary education] institutions surveyed allocated
more [marketing budget] to interactive” media, “such as web microsites, online tours,
[and] student blogs,” and “52 percent allocated more to social media.”®

However, the overall amount spent on interactive media is relatively small, yet the
returns for institutions spending more in this area were positive. Institutions that devoted
more than 5 percent of their total marketing/communications spending to interactive media
in the 2008-2009 fiscal year reported a “positive impact on website hits, enrollment yield,
the quality of applicants, total philanthropic giving, and the percentage of alumni who
give.”® Investors allocating more than 3 percent of their total marketing spending to social
media report positive payoffs in “website hits, positioning, and alumni giving rates.”®

Despite an increasing focus on interactive and social media marketing efforts, colleges and
universities are still investing in traditional marketing avenues. Most institutions still
market in print publications. Nevertheless, electronic media still play an important role in
higher education marketing, as shown in Figure 2.1.”"

Figure 2.1: Most Effective Modes of Communication for Undergraduate Recruitment

RANK FOUR-YEAR PRIVATE FOUR-YEAR PUBLIC
1 Email communication Recruiting page(s) on website
2 Calling cell phones Publication in general (viewbook, search piece, etc.)
3 Recruiting page(s) on website Website optimized for mobile browsers
4 Publication in general (viewbook, search piece, etc.) Email communication
5 Website optimized for mobile browsers Calling cell phones

Source: Noel-Levitz*

?9 Ashmore, Op. cit., p. 2.

b [1] “2013 Marketing and Student Recruitment Practices Benchmark Report for Four-Year and Two-Year
Institutions,” Op. cit., p. 5. [2] “Wondering What Works? The Changing Marketing Mix in Higher Education.”
Lipman Hearne, July 2010. pp. 3, 9-11.
http://www.lipmanhearne.com/Libraries/Key_Insights_Documents/2010_LHI-

 CASE_Marketing_Spend_Report.pdf

l_” “Wondering What Works? The Changing Marketing Mix in Higher Education,” Op. cit., pp. 3, 7, 9-10.

*?Ibid., p. 9.

** Ibid., pp. 11-12.

* Ibid., p. 7.

°° Table contents are taken verbatim from: “2013 Marketing and Student Recruitment Practices Benchmark Report
for Four-Year and Two-Year Institutions,” Op. cit., p. 5.
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PROJECT EVALUATION FORM

Hanover Research is committed to providing a work product that meets or exceeds partner
expectations. In keeping with that goal, we would like to hear your opinions regarding our
reports. Feedback is critically important and serves as the strongest mechanism by which we
tailor our research to your organization. When you have had a chance to evaluate this
report, please take a moment to fill out the following questionnaire.

http://www.hanoverresearch.com/evaluation/index.php

CAVEAT

The publisher and authors have used their best efforts in preparing this brief. The publisher
and authors make no representations or warranties with respect to the accuracy or
completeness of the contents of this brief and specifically disclaim any implied warranties of
fitness for a particular purpose. There are no warranties which extend beyond the
descriptions contained in this paragraph. No warranty may be created or extended by
representatives of Hanover Research or its marketing materials. The accuracy and
completeness of the information provided herein and the opinions stated herein are not
guaranteed or warranted to produce any particular results, and the advice and strategies
contained herein may not be suitable for every partner. Neither the publisher nor the
authors shall be liable for any loss of profit or any other commercial damages, including but
not limited to special, incidental, consequential, or other damages. Moreover, Hanover
Research is not engaged in rendering legal, accounting, or other professional services.
Partners requiring such services are advised to consult an appropriate professional.
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AppendixGiParti oORpameémsses to | ni
Questions

The participantsd responses to interview q
the participants' responses, emergent and key themes.

Parti ci pant sé6 Responses to Interview Question 1
This section was organized to show the summary of participants' responses to interview
guestion one and the researcher6s observation
themes, and key themes. Table®.* esent s t he participantsod resfyg

observations, and emergent themes for interview question one.
Appendix TableG.1. Par ti ci pant sd Responses, Resestarcher6

Themes to Interview Questionsl

Q1. Please describe your understanding of the goals of the California Community
Colleges Historically Black Colleges and Universities (HBCU/HBCUSs) Transfer
Guarantee Program.

Participant Alphad Response

Al p h a orse for mterpiew question one focused on creating a better transfer pathwe

HBCUSs. In response to interview question one, Alphid,
First, the goal was to create a bettansfer pathway for students headed to HBCUg¢
Historically, students who traferred to HBCUs had a bumpy road full of problems
and issues. Creating and improving the pathway was to provide students with an
option with this idea of completing their education at an institution where there is
support system, a reflection oftinselves in the environment that provided some le
of familiarity based on race.

Researchels Observation

After listening to Alpha, the researcher concluded that Alpha understood the goals of th

HBCU Transfer Program. According to Alpha, the primaoglgvas to create better transfer

pathways. Alpha also explained that students experienced challenges when transferring

HBCUs. The HBCU Transfer Program provided additional transfer opportunities for stug

interested in transferring to HBCUs from carnity colleges; therefore, students will atten

an institution with a support system and have the chance to complete their education in

environment with individuals who look like them.

Emergent Themes

Participans demonstrated an understanding ofgbeals
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The transfeagreement provided additional transfer opportunities

ParticipantBetab s Response
Participant Betd sesponse to interview question one focused on the inogeasmber of
African Americanstudentdransferringo HBCUs. Specificallyin response to interview
guestion ongBetasaid,
To increase transfer for students to HBCplsmarily African American students and
that any student is interested in transferring. So, having that additional pathway
pipeline for students to transfer amdiave successful to our partner HBCU.

Researcherés Observation

Based on Betads response, the researche
understanding ahe agreement to increase students transferring to HBCUs especially At
Americans. The participant reportélde agreement provided additional transfer pathvaags
thattransfer opportunities are available to all studehit® participant also stated thiaet
transfer agreement provided an additional transfer pathway for Africanidanestudents and
any other student.

Emergent Themes

The agreement provided additional transfer pathways.

Transfer opportunities are available to all students

The transfer agreement provided an additional transfer pathway for African American st
and any other student.

ParticipantGammab s Response

Participant Gammads response to intervi

the option to transfer to HBCUm response to interview question one, Gansaud,
So, he goal of the program te inform California students of transfer options that t
have for transferring to an HBCSo, California CommunityCollegestudents, to let
them know that there are options beyond just the UC and CSUs and the local sc
The other part of the pro@m is, has been to this articulation so that students' units
transfer to an HBCU, just as they would transfer to the UC or CSU.

Researcherés Observation

The researcher felt Gamma believed that the HBCU Transfer Program expanded optior|
beyond UC, CSUand other local schools. Gamma also understands the importance of
Articulation Agreements.

Emergent Themes
The agreement provided additional transfer options
The agreement provided articulation programs to transfer units@@@s to HBCUs

ParticipantDeltab s Response

ParticipantD e | treapOrse to interview question one praised the program and the impo

of HBCUs. In response to interview question one, Dsdid,
In my overall opinion of it, | think it's a phenomenal program. It is pretty nopem to
the importance of HBCUs, being that there are no HBCUs on the West Coast. Tt
gives students the opportunity to pursue their dreams of attending\gefmuuition at
a much more affordable price. And ultimately, | think that's, that's, that's.i
nutshell, students get the opportunity to attend ayear institution outside of the Cg
State and the UC System.

Researcherdés Observation
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Based on Deltads response, the research
described the BCU TransfeiProgramas phenomenal. Delta explained students have opt
of attending a fougear institution other Cal State and the UC System at an affordable cg

Emergent Themes
Participants demonstrated enthusiasm for the opportunities provided pyogram
Students have the opportunity to attergldr institutions outside of California

Participant Epsilon6 s Response

Participant Epsilonds comments to inter

process folCCCs systenstudentso HBCUS. In response to interview question one, Epsildg

said,
The main objective is to have a seamless approach to the enrollment of students
are part of the @lifornia Community Colleges systetm be able to enroll at
historically black colleges. Sagain, a seamless approach. So, the students have &
understanding of where they stand when they graduate from their community co
and how those credits will transfer to the historically black college. And also, stud
have a clearer understandiof the support systems that will be in place for them w
they transfer to a historically black college.

Researcher6és Observation

Based on Epsilonbdbs response, the resear
HBCU TransfeiProgramprovides options for students to attend HBCUs with a seamless
process, and students will understand what credits would transfer. Epsilon also underst
that HBCUs will support students when transferring.

Emergent Themes

Additional transfer options for stents
Seamless transfer process

Support from HBCUSs for CC transfer students

Participant Zetab s Response

Participant Zeta's comments to interview question one focused on MOU with the HBCU

CCCs In response to interview question one, Zstl,
It stated, | want to say, oh, gosh, | don't remember what year, but like within the
10 years, this MOU, | think | could be wrong. It probably could be longer an MOU
with the statewide and that allows our transfer students to be guaranteed admiss
within the ADT into over a 30 now over 30 HBCUs that have partnerships with th
state. There are other ways to get admission as well outside of the 80. So, like if
meet certain criteria like GPA unit completion. Yeah, things like that. In a nutshel
ther's a website, there's a statewide coordinator team based in LA that puts out
the information and serves as like the hub for coordinating all the HB&Refforts
and an MOU.

Researcherés Observation
Based on Zet ads r e snpnedtlsaethe particigant hael knevdedge bf &
HBCU TransfeiProgramhas increased the number of HBCUs participating to over 30
institutions. Zeta also informed the researcher that if a student meets the criteria of the
admission will be guaranteedefa also knew the resources available on the website, thro
the state coordinator, and the hub for promoting the HBCU TraRsbgram

Emergent Themes
Knowledge of transfer of the program goals
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Additional transfer resources for students
Statewide systa support to locaCCCs

ParticipantEtab s Response

Participant Eta comments to interview question one focused on establishing the articulg

agreements. In response to interview question Braesaid,
My understanding is that established articulatigreeaments were created for
California Community Collegeand HBCUSs to streamline the transfer process for
Black students to make it easier for them to transfer with the hope of, number on
decreasing time to transfer and, number two, creating guararaestet spots
available for these students so that they do have a spot waiting for them if they n
of the requirements.

Researcher Observation

Based on Etabds response, the Peoganaascréated
to streamlinehe transfer process for Black students, guaranteed admission spots when
transferring, and decrease the time to transfer.

Emergent Themes

Streamlined transfer process

Decreased time to transfer from C® 4-year institution.
Guaranteed admission spots wheansferring

Participant Thetab s Response

Participant Thet& somments to interview question one focused on establishing articulati

agreements. In response to interview questioe Thetasaid,
My understanding of the agreement is basically a miytbaheficial agreement on
both sides to, you know, help increase enrollment at HBCUs. And also givec@ur (
students the opportunity to have, you know, different experiences, whether that's
to a campus that might be more diverse than what is ofiiel@dlifornia, the
opportunity to go out of state, you know, the opportunity to be in a, you know, mg
supportive learning environment, | found with a lot of these schools that I've sat i
presentations for their smaller communities, they have, you kmowe resources for
students, and also getting the guarantee of admission, where there are some gu
programs in California, but they're not always easily attainable, or they don't alwg
put you at exactly the campus that you want to be at. And alspigives students thg
chance to go to the university that they're, you know, really hoping to go to.

Researcherés Observation

Based on Theta's response, the researcher determined that the participant understands
HBCU TransfeiProgramprovides options for all students to transfer and allows HBCUS t¢
increase enrollment. The participant stressed that students might experienceasmdatiere
diverse campus life in a supportive learning environment beyond California at an HBCU
participantalso identified that the guaranteed programs are only sometimes attainable ir]
California; students can go elsewhere.

Emergent Themes

Par t i cmnderstamding of tramsfer goals

Increased enrollment in HBCUs

Opportunities for students to attend univ@es out of the state
Provided additional transfer resources for students

Participantlotabs Response
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Participant lotd somments to interview question one focused on establishing articulatio

agreements. In response to interview quesborlota said,
In terms of HBCU Transfer Pathways, | think it's a great tool to increase sthidents
awareness, first and foremost, about HBCU transfer opportunitieSjjjij and
professional at the CCCs for a long time, now | feel like we often discuss UC/ CS
pathways with the best private institutions and such out of state and in California.
have not heard of HBCU pathways as much. And | feel like it is becoming more
relevant now since the guarantee had passed. So | feel like it's a really good tool
bring awareness of other opportunities in addition to what is mainly talked about,
UC/ CSU and privates, and just increase attainment because | feel like the supp(
system and the holistic support system for students is there to achieve their degr
opposed to just hear your classes, this is what you need to do to pass them

Researcherés Observation

Based on lota's response, the researcher determined that the participant understands t
relevance of the HBCU Transfer Program even though the parti¢ipamtot heard much
about the program. The participant expressed that the HBCU Tr&mefgamprovides
transfer options for students and brings awareness of additional opportunities instead o
normal ones that are discussed oft&Dy, CSU, private ingutions, and other colleges in and
out of the state of California. lota also identified the holistic support system that HBCUs
provide.

Emergent Themes

Increased student awareness of transfers

Holistic support systems at HBCUs

Understanding of the relence of the transfer program

Participant Kappab s Response

Participant Kappa's comments on interview question one focused on establishing articu

agreements. In response to interview question one, Ksgpga
My understanding is that traditionally, athhappened was there was not enough sl
for our African American students in the judicial UC/ USC transfer routes. And sc
CCCs System developed a pipeline with our HBCUs because, you know, from th
there was an opportunity to connect our stusteme just asked for minimal programs
Albeit sometimes they're all unde¥sourced, but just as you know, dynamic and it
really providing ADTs with a 2.5 GPA, they give a junior standing at our, you kno
the HBCUs. Would they accept all our curtiom that was in alignmeftAnd really
was increased our transfer rates but also to provide our stud@ngcademic
studentswith an equitable opportunity for an HBCU education coming from
California that validated their curriculum, that validated tkgegience and existence
of faculty and staff that look like therand get that you know Black HBCU
experience

Researcherés Observation
From Kappa's response, the researcher observed that the participant knows the goals ¢
HBCU Transfer Program and Wat created a pipeline for African American students to

transfer to HBCUs since UC/ USC did not have enough slots available and admissions
not always attained. Kappa also knows that the HBCU Transfer Program also provided
for students beyonthe CCG system and private institutions, increased the transfer rates
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CCGCs, made it easier for African Americans to transfer, and students had a clearer
understanding of how credits transfer to the HBCU.

Emergent Themes

Participantsinderstandingf the goals of the transfer program

Transfer pipeline for CC African Americanstudents

Validation of HBCU curriculum and experience

Understanding of transfer credits

Emergent Themes for Interview Question 1

The intensive review and analysis ofthegartipant s6 comments for in
oneidentified29 emergenthemes covering he r ange of paThéamergeptant 6 s |
themedrom this analysisare presented in the list below

1. Understanding of the goals

2. The agreement provided addition@nsfer opportunities.

3. The agreement provided additional transfer pathways.

4. Transfer opportunities are available to all students.

5. The transfer agreement provided an additional transfer pathway for African American

students and any other student.

6. Additional transfer options

7. Articulation programs to transfer units fron€Cs to HBCUs

8. Participants demonstrated enthusiasm for the opportunities provided by the program.

9. Students have the opportunity to attergedr institutions outside ofdlifornia.

10. Additional transfer options for students

11.Seamless transfer process

12. Support from HBCUs for CC transfer students

13.Knowledge of transfer of the program goals

14. Additional transfer resources for students
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15. Statewide system support to localCs

16. Streamlined transfer process

17.Decreased time to transfer from C@ 4-year institution
18. Guaranteed admission spots when transferring
19.Understanding of transfer goals

20.Increased enrollment in HBCUs

21.Opportunities for students to attend universities out of the state
22.Provided additional tregier resources for students.
23.Increased student awareness of transfers

24. Holistic support systems at HBCUs

25.Understanding of the relevance of the transfer program
26.Understanding of the goals of the transfer program

27. Transfer pipeline for CC African Americanstudents
28.Validation of HBCU curriculum and experience

29. Understandingf transfer credits

Key Themes for Interview Question 1

The researcher used a thematic analysis to identify key themes. The researcher analyzed

the frequency of responses and determinedathesponse appearing three times or more

constituted a key theme. The statement below represents the key theme revealed through this

analysis for interview question one.

The goals of the HBCU Transfer Program were understood by the participants.

Participantsd R e s pgodntesvievs Question 2

This section is organized to show gwemmaryof participants' responsesitderview
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guestiontwo and the research&mbservations about the participants' respgreeergent
themesandkeythemesAppendixTableG.2 presentshep a r t i cesporesseghes 6
researcherds observations, and emergent t heme
Appendix TableG.2. Par t i ci pant s6 Responses, Hrergeatar cher 0

Themes to Interview Question 2

Q2. How has the California Community Colleges Historically Black Colleges and
Universities Transfer Guarantee Program provided additional transfer opportunities to
HBCUs for students?

Participant Al phads Response

PaticipantAlpha's comments to interview question two focused on the student's opportt
to explore the vast differences between HBCUSs. In response to interview question two,
said,

| think that the project has definitely provided additional optiding range of HBCUs
that we've partnered with the 39 institutions currently are so vast and so different
everything from institutions with maybe a couple of 100 students on campus, the
the way up to, you know, a Tennessee State or a Clark Atlarfta iietv 1,000
students. Everything from rural Tuskegee, you know, to Clark Atlanta, in the hea
Atlanta, Georgia, considered, you know, the black Mecca. So, the, the variety of
HBCUs has been tremendous, which allows students to find the right tib&hat
allows students to locate an institution that, you know, is really going to provide f
them the best, the best context to complete their bachelor's degree. So, the
opportunities have been tremendous, with a variety of schools that we believeaal
student to find the right niche to find the right place for themselves. And | think th
really been important, so that it encouraged students to, you know, too, to explor,
get to know these schools a little bit better, so that they find thespghtYou know,
they're not, they're not close, they're not, you know, an hour or two away, they're
1,000s of miles away. So, it's really important that they get to know these school
way that they can make a good choice and a good decision.

Researcer 6s Observation

Based on Alpha's response, the researcher determined that the participant understands

HBCU Transfer Program provided additional options for students to transfer, and there

been an increase in participating HBCUs. The partitipressed that HBCUs are different;

they vary in size, location, campus population, and culture; this allows students to ident

which HBCU is the right fit for them.

Emergent Themes

Understanding of goals

Diverse group of participating HBCUs

African American students encouragedexplore out of state transfer opportunities.

Participant B e t Re3monse

Participant Betads comments to intervie

agreements with CCC and the HBCUSs. In response to ieteuestion twpBeta said,
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So, we started off with partnering with nine campuses, and we are currently up tg
campuses. So, previously, before this agreement, students were transferring to k
But there weren't the same type of formalized agreem®atae community colleges
had their own, like independent agreements with certain HBCU campuses, but n
overarching like this where any California Community College student could tran
to any of the partner campuses. So, it's streamlined theerametess for the studen
and it's grown the transfer opportunities for those students to use like a specific
pathway, and with that pathway also come certain support as well.

Researcherés Observation

Based on Beta's response, the researcher deterthatdtie participant understands that
individual community colleges had agreements with HBCUs before centralizing the HB(
Transfer Program that provides student transfer options. The researcher felt that this
participant understands the goals of the HBGBNnsfer Program and the need to be
formalized to allow students to transfer to any partnered institutions. The participant not
increase in HBCUs patrticipating and the streamlined transfer process to allow students
transfer.

Emergent Themes

Expansion of transfer opportunities for students
Streamlined the transfer process
Understanding of the goals

Participant G a mm aR@sponse

Participant Gammads comments to intervi

In response to question tw@amma said,
Okay, what, what it what it's done is first, to let people know that it is an option. T|
second part that they've done very successfully is to work with the schools so thz
undergraduate the lower division units that were transferre€CtorlCSU so that
those transfer to your HBCU. So, a student doesn't have to make a decision to n
an HBCU just because they won't take their units. So, and that's the way it used
It used to be that that student would want to go to an HBCUthRa, when it got to
seeing what units, they were going to take, they wouldn't take enough units. And
made more sense for the student to just go to the UC, CSU if they were able to ¢
where their units would be accepted. And so, one of thgghthat the project does is
eliminates that as an issue. So, all of the partner schools that we have, they have
already said, upfront that they will accept units that would transfer to the UC or C

Researcher6és Observation

Based on Gamma's respons@ppears that the participant comprehends the objectives o
HBCU Transfer Program and recognizes the significance of articukagi@ements. Gamma
also affirms that students possess a clear understanding of the credits accepted by the
HBCUs, UC, or USC. Additionally, Gamma emphasizes that students need not be conc
about credit loss, as credits earned at UC or USC are transferable to the partnered HB(
Gamma included the process experienced when deciding not to transfer to an HBCU.

Emergent Themes

Increased awareness of HBCUs among CCC students

Recognition of the significance of articulation agreements with HBCUs
Understanding of the transfer credit process to HBCUs

Participant Deltab s Res ponse
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Participant Del vievauestiondwo foeuset an thie ransfenexpeneimce

response to question twbelta said,
Well, it's something as simple as the requirements of the California Community
College Program. Their requirements just recently changed. But initially, it &&s a
GPA and 60 credit hours with a 2.5TabupeUniversity that automatically waived
your outof-state fees, which is a little bit over $9,000 a year. So those students W
2.5 or higher attend as an enftstate student with #state withess accesghich
brings their tuition and fees to a ballpark figure of about $9,000. And they can ve
much so be cheaper than that. So, that's one of the great opportunities; outside ¢
already having 60 credit hours, you're coming in as a junior. Where you dan'tcha
pay a lot back in loans, and if you do have to take out any, | know that a number
HBCUs that are part of the program, you have additional transfer scholarship
opportunities to where you can possibly attend one of the HBCUSs are part of the
programfor free.

Researcherés Observation

Based on Delta's remarks, the researcher concluded that the participaninéonakd about
the GPA and credit transfer components of the HBCU Transfer Program. Delta also
understands which partnered HBCUs waive atstate fees, enabling students to pagtate
fees. The participant highlighted that transferring with 60 credit hours allows entry as a |
resulting in decreased loan repayment responsibilities. Moreover, Delta pointed out thal
numerous HBCUs in thprogram offer extra transfer scholarship options, potentially
facilitating tuitionfree attendance at these institutions.

Emergent Themes

Understanding of the participation criteria for the transfer agreement
Understanding of the transfer credit process

Awareness of transfer resources available to CCC students at the HBCUs

Participant Epsilon6 s Response

Participant 5 Epsilondés comments to int

transferring to the partnered HBCU. In response to questiorEpailon said,
Well, | think in consideration of the questions of many students in terms of fundin
their education, is being able to offer scholarships for those HBCUs. So, we have
scholarships available from our institution to students who graduateJfatifornia
Community Colleges. And so that support a system as well. We also L
Succes<enter here that is poised and ready to assist those students with unders
their, theirtransfer credits. I'mhelping them to understand their pathway their
particular field of interest, based on what we offer here at the at our college.

Researcherés Observation
Based on Epsilon's comments, the researcher determined that participant knows that w
students graduate from CCC are eligible for HB@hsfer scholarships. Epsilon also

highlighted the support available for students during the transfer process at the specific
institution. The participant assists students in their transition with transfer credits and ca
pathways.

Emergent Themes

Undestanding of the resources and support at the local CCC to help students transfer t
HBCUSs.

Awareness of transfer credits to the HBCU
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Awareness of career pathways at the HBCU

Participant Zetads Response

Participant Zetads c¢ommdmtcsustead iomt esrtwide

guaranteed admissions with the HBCU TranBfiergramIn response to question twideta

said,
| don't know how it worked previous to that, but um, you know, getting the
guaranteed admission to the schools always sawadly reassuring to students just
knowing that if | align my ADT planning, which mostly our honestly our students
working towards, for CSU transfer, a lot of our students aren't thinking about goir
of state, but some of them who are and who argqularly interested in HBCUSs, or
who, you know, become exposed to what they're exposed to the opportunities. W
they're here, it's a really exciting opportunity that allows students to feel like they
belong, and that they have a clear, you know, glahpath into the HBCUs, which is
just like a nice handoff and transition, at least in terms of the planning and getting
courses aligned for those schools. And then also increasing exposure to the can
because, you know, maybe a student idyeally interested in like, three HBCUS, y¢
know, kind of the top, maybe the top ones, but um, you know, throughout the, wi
agreement, you know, obviously, it's an alphabetical order that the website is org
based on alpha order. And so, studes they're looking to find their other schools,
they may notice, like, oh, there's actually 30 more that | could, you know, that | ¢
be eligible for that are maybe right, not too far away from where | was thinking of
going anyway. Or, you know, jygtist researching the process, it enlightens them {
kind of think beyond the boundaries of what they were maybe locked into before
they were only thinking of a couple of HBCUs. This really gives them like a whole
new, whole new map of places thatyttoeuld go, that they never imagined. So just
like how never thought about going to Michigan until we talked right now. It's like
you know, there's actually, there's a place that | might be interested in seeing, yo
know, just, just seeing the pictsrand like, knowing that there's a guaranteed
agreement. Again, it's just a reassuring thing for students, that they're working ha
something, and that there's open doors for them all over the state. Or at least on
other side of the United Statesmpared to us.

Researcher6és Observation
Based on Zetads comments, the researche
the guaranteed admission to schools through the HBCU Transfer Program reassures st
especially when aligning theXDT planning, often directed towards CSU transfers. The
participant mentioned that while many students focus tate options, those interested in
HBCUs or exposed to such opportunities find this option exciting. Zeta assured that the
Transfer Prgram provides a clear path into HBCUs, enhancing the feeling of belonging
facilitating course alignment. Moreover, the participant stated that this process encoura
students to think beyond their initial choices by exploring the HBCU websites toleons
broader possibilities.

Emergent Themes

Awareness of opportunities at HBCUs

Transfer and career pathway opportunities provided
Curriculum alignment between CCCs and HBCUs

Participant E t aR&sponse
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ParticipanEt a6s comment s t o focused enrhow the WMBQs aresdbimng

great with the transfer pathways.response to question twéta said,
Il think on the receiving end, itods g
our Black students. And, and, you know, I think ttegt HBCUs have done a great g
in trying to establish those clear pathways for transfer. So, | do think that that hag
things easier for the community colleges to make sure that the students are takir
they need to t ak e ,nthelya know, hpprgpdatedimedrame a
that theyo6re able to move forward qu
concisely. Right. But | think on the
lack of maybe what the intended outcoraes. So, the, on the transfer side on the
receiving end, | think the HBCUs have done a good job. But | think that the
community college system is in California is lacking in a lot of ways.

Researcherés Observation

Based on Eta's comments, the researabrecluded that the participant possesses a
comprehensive understanding of the HBCU Transfer Program, which guarantees transf
placements for Black students at HBCUs. The participant acknowledged HBCUSs' effortg
establishing clear transfer pathways tasissommunity colleges in guiding students towar(
appropriate courses within a defined timeframe. Eta accurately grasped the program's ¢
recognizing that it offers students additional transfer prospects to HBCUs. However, Etd
acknowledged that GChas certain areas for improvement, especially with the need for (
to specify the intended outcomes of the HBCU Transfer Program.

Emergent Themes

Understanding of HBCU transfer goals

Transfer and career pathways identified at HBCUs

St udent s @ difeerent tbasster opportunities

Opportunities to identify the intended outcomes of the transfer program between CCCs
HBCUs

Participant Thetads Response

Participant Thetads comments to intervi

for transfer students. In response to question Tieta said,
So, | think, you know, what the level of impacted campuses so high in California,
leaves students wanting other opportunities outside of schools in California. And
think as far as opémg up opportunities, you know, again, with that guarantee, it gi
them the chance to have that guaranteed admission, some peace of mind there.
allows them to just learn about new campuses and opportunities, because, you k
they see who we havhese partnerships with, and can learn more about the differ
campuses and the opportunities of different majors on those campuses, you kno
some of which might not exist in California, or might be less available here than i
other places. You knownh especially thinking about nursing, which is, you know,
California, almost impossible to get into a bachelor's program for nursing. And sq
that it's not challenging at other campuses too, but it just allows them more
opportunities to look into pgrams.

Researcherés Observation

Based on Theta's comments, the researcher concluded that Theta comprehended the ¢
of the HBCU Transfer Program. Theta recognized that the HBCU Transfer Program off¢
students additional transfer options beyontif@aia. The participant pointed out that
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students experience a sense of reassurance and are assured of guaranteed admission
the program. Theta mentioned that students gain exposure to partnered schools' campt
majors that might be unavailebor less accessible within California. Theta specifically not
that the nursing program, which is highly competitive in California, could potentially be 1
attainable at a partnered HBCU, along with other academic programs.

Emergent Themes

GuaranteedHBCU admission valued by CCC transfer students.

Impacted programs identified to guide students through transfer process
Expanded oubf-state transfer options for students

Participant | o t ReSpsnse

Participant | otads c¢ o mioaused SBCWUsdhe effedive trandfee

pathways established through the HBCU Transfer Program. In response to questlotatw

said,
| feel like for number two, at least, how has the California Community Colleges
pathways, let me see, provided additiamnahsfer opportunities. | know that we have
about 40 participating institutions the last time | love as a part of our CCC to HB(
Transfer Guarantee Program. And what | love about that it's trying to mainstrean
trying to be more mainstream in termamainsfer requirements because | feel like
transfer requirements could be so cumbersome to students to understand there's
different set of requirements that could be accomplished. And just to transfer to,
say, UCs, there's a separate set for a QSWiwate institutions. So | feel like the fact
that HBCU Transfer Guarantee Program allows for students to complete an ADT]
AA degree and then also accepts either | get UC or CSU GE on top of let's say, !
minimum required minimum unit completion Wit certain GPA. | feel like the
students it's more accessible to them for sure to be able to transfer to HBCUs. S
not creating more obstacles and hurdles on the way. We get a lot more institutiot
have required courses, right or major prepanatourses. And then we have
institutions that have preferred courses, and students who complete the preferre
courses are looked at differently than students that will come to complete, let's s
ADT track and complete whatever is required. Soel like HBCUs are really trying
to work with students in order to make sure that they could successfully transfer
without any additional hurdles or obstacles on the way.

Researcherés Observation

Based on lota's comments, the researcher determined tipatrticgpant recognized that the
HBCU Transfer Program offers students additional transfer opportunities to HBCUs,
emphasizing the program's advantages. lota expressed a positive attitude towards the
Transfer Program. The participants appreciateghtbgram's attempt to seamless the trans
process, especially at the HBCU. lota pointed out that transfer requirements across inst
can often be complex and confusing for students. lota recognized that different institutig
including UCs, CSUs,ral private schools, have varying transfer prerequisites; however,
HBCUs work with students and are more accessible even if they complete an Associate
Arts or Associate of Science. The participant noted that many institutions have specific
courses thatra either preferred or required for transfer. lota highlighted the disparity in h
students are treated during the transfer process based on whether they complete prefe
required courses

Emergent Themes
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Expanded transfer opportunities for CCC shide

Seamless transfer process

Increased accessibility to HBCUs

Participant K a p p ReSponse

Participant Kappads comments to intervi

promote the HBCU Transfer Program. In response to questigrikeppa said,
Well, it did through obviously the ADTs it did it through other mechanisms, such
the HBCU tourw spring G .o ous
tour in the sout Louisiana and check out Xavier and Dillard and

Alabama, and check out Alaina State] il Tuskegee. And drive

all the way to the AU Center and checkout Clark, Spelman, and Morehouse. So,
provided a robust, comprehensive way of us connecting them so they can physic
see and also the HBCU Transfer days where they do zaceti@at will come out here
and the caravan would kind of go through different areas and different schools w,
come and send faculty and staff to, to check out these colleges universities and {
met with the reps and someone would do onsite admis || | | . so. the
Umoja Conference and the A2MEND Conference, they'll be a booth, and a lot of
HBCU reps willbe out there meeting and engaging our students.

Researcherés Observation

Based on Kappads comment s, t hneackneviedgeadrthe h

benefits of the ADTs, and the HBCU TrangRengramoffers additional transfer

opportunities. The participant understands the importance of providing activities and

conferences for students, such as HBCU Transfer Days, where HBClerdpte®s traveled

to different area schools, the A2MEND conference, and Umoja students visiting the can

HBCUs in southern states, including partnered institutions Xavier, Alabama State, and (

Atlanta, and nospartner HBCU Spelman.

Emergent Thenes

Improved recruitment opportunities from CCCs to HBCUs

Increased exposure to program offerings at HBCUs

Joint recruitment activities between CCCs and HBCUs

Early outreach between CCCs and HBCUs

Emergent Themes for Interview Question 2

Theintensiverei ew and anal ysi s o ftointetview questonwo ci pant s
identified 32 emergent themes coveritige range of participardsesponsesrhe list below
presents the themesnergng from this analysis.

1. Understanding of goals

2. Diverse groupf participating HBCUs

3. African Americanstudents encouraged to explore transfer opportunities out of the state
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4. Expansion of transfer opportunities for students

5. Streamlined the transfer process

6. Understanding of the goals

7. Increased awareness of HBCUs amQ@f students

8. Recognition of the significance of articulation agreements with HBCUs

9. Understanding of the transfer credit process to HBCUs

10.Understanding of the participation criteria for the transfer agreement

11.Understanding of the transfer credit process

12. Awareness of transfer resources available t€G@dents at the HBCUs

13.Understanding of the resources and support at the 162@lIt€ help students transfer to
HBCUs

14. Awareness of transfer credits to the HBCU

15. Awareness of career pathways at the HBCU

16. Awarenes®f opportunities at HBCUs

17.Transfer and career pathway opportunities provided

18. Curriculum alignment betweenGCs and HBCUs

19.Understanding of HBCU transfer goals

20. Transfer and career pathways identified at HBCUs

21.Student sé6 exposure hitesdi fferent transfer

22.Opportunities to identify the intended outcomes of the transfer program bet@é&=n C
and HBCUs

23.Guaranteed HBCU admission valued b@Ctransfer students

24.Impacted programs identified to guide students through transfer process

177



25. Expanded oubf-state tansfer options for students
26.Expanded transfer opportunities for C8tudents
27.Seamless transfer process

28.Increased accessibility to HBCUs

29.Improved recruitment opportunities fronCCs to HBCUs
30. Increased exposure to program offerings at HBCUs
31.Joint recruitmat activities between €CCs and HBCUs

32.Early outreach between @S and HBCUs

Key Themesfor Interview Question 2
The researcher used a thematic analysis to identify key themes. The researcher analyzed the
frequency of responses and determined that a res@mmearing three times or more constituted
a key theme. The statement below represents the key theme revealed through this analysis for
interview question two.

The HBCU Transfer Program provides additional transfer opportunities for students to

transferto HBCUs.
Findings Research Question2

Thesecondesearch questiotdow do participants describe the California Community
Colleges Historically Black College and Universities Transfer Guarantee Progdaweloping
pathways to increase baccaladeedegree attainmen@neinterview question aligned with
research questiamwo:
How has the program developed pathways that will ultimately contribute to an

increase in baccalaureate degree attainment?
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Participantsé R e s podntesrievs Question 3

This section is organized to show theemmaryof participants' responsesitderview
guestionthreeand the researchi@embservations about the participants' respgresegrgenand
keythemesAppendixTable G.3presentshep ar t i cesporseshesesar c her 6 s

observations, and emergehémes for interview question three

Appendix TableG.3. Par t i ci pant s6 Responses, Researcher o

Themes to Interview Question 3

Q3. How has the program developed pathways that will ultimately contribute to an

increase in baccalaureate degree attainment?

Participant Al phads Response

Participant Al phads comments to intervi

opportunities created bytablishing the ADTIn response to questidhree,Alpha said,
So, the, the Associate Degree for Transfer, which is the degrees that were creats
in California back in 2012, between 2012 and 2014. And those degrees were de
to allow students transfer from any California Community College to our CSU
system, which is our California State University system here in California. And th
was designed to provide students with specific course content that will lead to th
bachelor's degree complatiat our CSUs. So, whijjil basically done is use those
same degrees |l partner with our HBCUs so that students don't have to d
anything different than what they've already been doing. But ultimately, the desig
these degrees were done besjjjili to reduce the number of units that a stude
potentially would take. That would, of course, be more money and more time. Sg
design of these degrees are designed to reduce those things time and money. A
importantly, that it's in aligment with the degree on our CSU campus, which is wh
Il 2re doing now to better fit our HBCUs. Our HBCUs are taking those associat
degrees that we award here in California. And they are aligning them with their
bachelor's degrees so that students kesmhy can see if | take, take this a degree he
at my community college is going to fit with wildly colleges specific degree. So th
been our big work over the last year, and a half is really aligning these degrees.
ultimately when the studégets there, it's about the bachelor's degree attainment.
That's, that's really the ultimate goal.
They do the worJjlil provide them with the associate's degree outlines, this
something that happens at our state level. These are these are thegr@esdecided
by our, our academic Senate's our state curriculum folks. Andiill basically
share those degrees with the HBCUs. That's work that has to be done locally at
HBCU with their, with their, with their curriculum with their acaderaffairs office.
And ultimately, each academic area is going to need to review it to ensure that it
alignment. So that's, that's work that's done at the local [Jthey have to
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ultimately sign off on if the degree is in alignment with theigrée are ndilf. |
allow them to come back and let us know. So, they do that at the local level.

Researcherés Observation

Based on Alpha's comments, the researcher acknowledged that this participant is well
informed that the ADTs were designed to fadiétaeamless transfers from CCC to the CS
system. Alpha identified that the goal of the ADT was to offer students specific course ¢
that would directly contribute to completing their bachelor's degrees within the CSU sys
and partner HBCUs to ensua consistent and familiar transfer experience for students.
Alpha also emphasized that ADT was designed to minimize the number of units studen
would need to complete, resulting in saving time and cost. ADTs were aligned with CSU
degrees and the progna offered by partnered HBCUs. The participant noted that the HB
align the ADTs awarded in California with their degree programs to provide students wi
seamless transition from associate to D
The participantecognizes that the HBCU Transfer Program provides students with addit
transfer opportunities and has developed pathways to increase baccalaureate degree a
at HBCUs. The participant understands that the process involves students doingkthe wd
while receiving guidance from the institution.

Emergent Themes

Understanding of the goals of the program

Understanding of the unit transfer process

Alignment of CCC programs with HBCU curriculum

Additional transfer opportunities

Support from the CCC®tenhance the transfer process to HBCUs

ParticipantBetab s Response

Participant Betads comments to intervie

tracking students by California. In response to question three, Beta said,
So, where we have pathysand partnerships with 39 HBCU campuses. So, | gue
nature of increasing the campuses from nine to 39 gives has given students mor
opportunities, more options for that seamless transfer, and they can still transfer
other HBCUSs, but the trackingere isn't that level of tracking, then at least by
California, the only tracking really would be from that HBCU on their side of thing
So, I'd say having, having a formalized agreement across the state here in Califg
with those select HBCUs haswbuld hope, increase kind of the, the transfer cultur
among black students, and specifically for those students interested in HBCUS. §
we like to see this partnership as collaborative, so beneficial to both the student
the HBCU because wel élave the same goal in mind, which is graduating, so not
getting the student there, but the student graduating from that institution.

Researcherés Observation

Based on Beta's comments, the researcher determined that the participant has a covap
understanding of the goals of the HBCU Transfer Program and provided students with
additional transfer options to the increased number of 39 partnering HBCUs. The patrtic
expressed concern that the only tracking mechanism for students is fromGusH&her
than California. The participants of the HBCU Transfer Program will increase the transfe
culture of Black students and students interested in attending an HBCU. Beta stressed
all have the same goal in mind: to get the student thergraddate from the institution.

Emergent Themes
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Increased transfer options

Comprehensive understanding of the goals

Improved the transfer process for African American students

Similar transfer and graduation goals between HBCUs and the CCC

ParticipantGammab s Response

Participant Gamma's comments to interview question three focused on the support syst

available to students to graduate from an HBCU. In response to question three, Gammg
Okay. Well, just by having a direct pathway to an HBCU, thaniticreases the
degree attainment, especially for African American students, because there is sy
that's available to them to successfully complete their bachelor's. Bachelor's deg
Yeah, so just by having additional schools to join into the ageaerthen that
increases the number of options and number of potential students that can take
advantage of that.

Researcherés Observation
Based on Gammads response, the research
HBCU Transfer Program in gleloping pathways that ultimatetpntribute to increased
baccalaureate degree attainment, especially for African American students at an HBCU
participant praised the increase in partnering HBCUs with the HBCU Transfer Program
students for additionatansfer opportunities and the institution's transfer support systems

Emergent Themes

Increased transfer pathways to the HBCU

Understanding of the goals of the program

Potential to increase graduation rates for African American students
Additional transér opportunities for African American students

Participant Deltab s Response

Participant Deltads comments to intervi

information is shared with students regarding transfer opportunities outside of iGalifor

response to question thréelta said,
| feel like there's just more opportunities that are available for the students. | wor
majority of the transfer students that come from California that is my territory. It r
just becomes networkinin sharing information where we have all these different
internal opportunities for students. And then encouraging individuals and peers f
considering you know, get getting away from home or getting away from Californ
So that has ultimately increabeur numbers at the partnered institufionupe
University, given California is the secotatgest ouof-state student body populatior
on our Campus, with a nice percentage of that number being California transfer

students.
Researcherdés Observation
Baed on Deltads comments, t he roemspehendedtie

importance of sharing information with students through networking. Delta mentioned th
importance of encouraging students and their peers to leave California fqgatuapy at
partnered institutions. Students from California, including transfer students, make up thg
secondargest population at the institution.

Emergent Themes
Increased exchange of information between HBCUs and CCCs
Increased number of particijpag HBCUs
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Understanding of the goals

Participant E p s i IRespodse

Participant Epsilonds comments to inter

aligning programs that are at each institution for student success. In regspgnsstion three

Epsilon said,
Yeah, | think one of the things that we have found in in partnerships with other
community colleges is that when it's, let's say program specific, meaning you tak|
look at programs that are offered at the community college level, andtidio&
programs that are offered here at the college level, that those tend to be the mor
successful group agreements because students are, their focus is a bit more nar
on specifically what this institution has to offer that they may alreadyplagt @f at
their other institution. So, the development of pathways is something that we wal
look closely a little bit more closely with the California schools and determine mo
specifically whichprograms are being offered at those colleges thaaigh with the
majors and offerings that we have here.

Researcher6és Observation

Based on Epsilonds comments, the resear
agreements should align with programs offered at both institutions. These studetdsenc
more focused. The participant understands the HBCU Transfer Program developing pa
for community college students.

Emergent Themes

Increased understanding of the programs at CCCs and HBCUs
Opportunities to expand the development of pathways f£€Cs to HBCUs
Alignment of curriculum between the CCC and HBCUs

Participant Zetab s Response
Participant Zetads comments to intervie
programs that are at each institution for student sucicessspmse o question three, Zeta
said,
Yeah, | think, similar to my previous responses, | think that, um, you know, just tt
exposure and awareness of additional programs that they could easily transfer ir|
provides a lot of opportunity, but you know taé very least, it just gives them a
backup option. Because sometimes our students are really locked into like, mayk
a couple of CSU or UCS or something. And then when they find out that they are
earning the ADT, mostly for CSU, or private schoohgfar, then they know, you
know what, like, there's a lot of these, these are their campuses, even though it v
thinking of going out of state, you know, sometimes the game changes after they,
word back from the campuses. You know, they get deriatsthey realize likehey,
maybe | should look into that guarantee option a little bit more, more vigorously T
that my some doors have closed, you know, the only thing particularly for our nu
population like | don't know if you know about the sition in California, but maybe
it's bad elsewhere, but like nursing programs out here, like our BSN, even our Al
level nursing programs are like really, really impacted. And so, we're always tellir
students who want to go into BSN programs that you toglé@ for backups, like look
out of state, look out of our area because there are so many students trying to ge
to so few seats, that we just have to get creative and look at other ways to get th
to their career. And, you know, they're not uguexcited about leavingtate. But you
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know, honestly, we've heard of success stories where students are flexible enou
their bachelor's program in another state and then successfully move on to beco
RN down the line. And so whatever wayyt@an get them there. Like, | love that the
are nursing programs available at some of these HBCUs that that provide, you k
solid, even guaranteed options for students because it's just so scarce out here.
one example like with the nursingtk, that | would say gives, gives us an alternat
to consider and to suggest, and students are reallyphesded to find seats available
here. Um, you know, I've heard great things about thenee, like their prenedical
tracks, prdaw, you know other very popular tracks, but | would say amongst thos
would say the nursing is probably the most imminent for us, whereas the other o
more long term, and you can technically major in many things to get to theksawpre
premed programs dowmeé line. So, they're a little more flexible and less in demat
would say, at least for usajor in many things to get to those e, premed
programs down the line. So, they're a little more flexible and less in demand, | w¢
say, at least for us.

Researcher6és Observation

Based on Zetads comments, the researche
HBCU TransfeProgramoffered several opportunities for students, including providing
students with additional transfer opportunitiggjrgy students an option if admissions were
denied from UC, CSU, or private school, and developing pathways that will lead to
baccalaureate attainment. Zeta also noted that students could investigaterhagid
programs, such as nursing, that may be alkelat HBCUs versus institutions in California.

Emergent Themes

Understanding of impacted programs in specialized areas

Provided additional transfer opportunities

Exposure and awareness of additional programs that students could easily transfer into

Part i ci pant Etabés Response

Participant Etads comments to interview

programs that are at each institution for student success. In respgagstion three, Eta

said,
So again, | think that pathway estabhisent is there. But | don't necessarily think th
it's going to lead to an increase in bachelor attainment if students aren't able to
complete their undergraduate work with us, which is not happening because of tf
consistent decrease in Black studentsg# attendance, especially in Black men. Ar,
think they're the numerous barriers that there are to finish community college. It i
great opportunity. | think that there's a lot of potential for students to be able to re
the resources that we hawebe able to get their undergrad done in a way that's
affordable and efficient. And then to transfer clearly through a pathasgd off their
major their desired HBCU they'd like to attend and again, hopefully meeting the
requirements and having a speady for them to make that transition smooth. But |
again think that there's some significant barriers that are preventing this from bei
successful as it could be.

Researcherés Observation

Based on Etabds comment s, hepatidgpant utndesstaad that the
HBCU Transfer Program developed pathways and provided students with additional tra
opportunities. However, it does not necessarily increase baccalaureate degree attainme
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students do not complete their undergatduwork at the community college. Eta stressed
several barriers that are preventing the agreement from being successful, including the
consistent decrease in Black studentsoé
attending college. Community kbege students may receive resources that allow for a mo
costefficient path to a degree. Students who transfer through a pathway have a spot re
the HBCU if they meet the requirements based on the potential major.

Emergent Themes

Opportunities fo students to identify transfer resources

Transfer Pathways based on major

Awareness of the transfer resources for CCC transfer students at HBCUs

Participant Thetads Response

Par t i ci pemrhent3tb iaténaed suestion three focused on increastcessa for

students that do not have the opportunity to attend a program in California. In regponse

question three, Theta said,
Yeah, again, | think a lot of it's about increasing access for students that, you knc
may not be able to get into that futoice program in California are looking for a
different experience and a different environment in which to study. And so, it's gi
them more options. It also is, I'm trying to think of what I'm trying to say here. Thi
another, you know, anothelririg we've noticed is some of the schools will accept o
GE requirements for GE requirements at the school they transfer to, and so that
a really seamless process as well for them, because they know exactly you knov
stuff I'm taking aBracket Community Colleges basically going to work at the scho
that I'm transferring to. And so, when, when schools are able to do that, | know tf
helpful for students. You know, as far as like direct pathways with majors, | have
seen a ton of thosbut | know, you know, when I've had students, you know, chec
into the program, that they're always really willing to work with them, the admissi
officers are and really give them more information about what a transfer to their g
will look like. And so, they're getting an idea of what that pathway will look like af
transfer.

Researcherés Observation

Basedom h et a 0 s, the esearcher determined that thdipipant understood the
HBCU Transfer Program provided students with additionakfiex opportunitiesSome
schools will accept the GE requirements to create a seamless phideegaticipant has not
seen a ton of direct pathways with majéxdmission officers at the school are willing to wg
with students on a program pathway twilt transfer.

Emergent Themes

Increased access to HBCUs

Understanding of the goals

Support for program pathways from CCCs to HBCUs
Early recruitment opportunities

Participant |l otads Response
Participant |1 otads ¢ omme neden takiong piessurecoff stude
during the application process. In respomsguestion three, lota said,
Let me see. So, | feel like the guaranteed acceptance for sure and corifeaiurtead
something else in mind when asking a question. But winead the question, |
thought of the guaranteed acceptance because | feel like that takes a lot of the h
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the pressure off a student when they
at least that they at least they know once they complet¢ever set forth, they'll be
able to get acceptance for sure. | feel like that cuts a little bit of the stress out in t
of the transfer process. | feel like the other part of it is the ability to complete 30 U
or more depending on the progranttod HBCU Guarantee and then getting
acceptance. | think some students who are just trying to be at a community colle
complete some of the general education courses and then get more of that unive
feel would probably benefit from that opportungtyot more. And then what | like
about the additional pathways is that the HBCU Guarantee Program also focuse
lot of the, say science, engineering, and nursing sort of programs. And they have
scholarship consideration. $wat's definitely a way tboost BA degree attainment.
Because a lot afur students, especially at the CCC level, are eithergeseration or
they, come from a lovincome background or have any sort of additional
nontraditional circumstances surrounding their transfer procegsistitheir academig
journey overall. So, | feel like they do a really good job of, again, supporting stud
holistically and providing the different opportunities when it comes to all kinds of
majors and in class and outside of the classroom as well.

Researcherés Observation

Based on |l otabs response, the researche
pressure is off the students when completing the transfer application process under the
Transfer Program. Students are guaranteedptantee after completing 30 units or more,
depending on the program of study for the HBCU Transfer Program. Students who hav
completed general education courses at the community college will benefit more at the
university. Participant understands that H&CU Transfer Program has developed pathwa
that will ultimately increase baccalaureate degree attainment. The HBCU Transfer Prog
focuses a lot on science, engineering, and nursing scholarships are available. Many stu
the CCC level are firggeneration, lowincome, and nontraditional, surrounding the transfe
process and academic journey. Students are supported holistically and provided differe
opportunities for majors in and outside of the classroom.

Emergent Themes

Support of the CCC of netmaditional students
Holistic support available to CCC students at HBCU
Transfer pathways identified from CCCs to HBCUs
Understanding of the participation criteria

Participant K a p p Re§monse

Participant Kappads ¢ ommeusedn holistic services r v i

available at HBCUSs. In respongedquestion three, Kappa said,
I mean, by just providing opportunities on the path that some of these HBCUs ha
more, | think holistic completion services. Their faculty to student ratio is aiopd,
you know, and so it just more hardis, more wraparound services. They're not as
huge as 36,000 students at San Diego State. So, our students are not following &
fly on the wall or falling through the cracks that actually holistic wraparadined,
faculty, they actually act like admin, second parents, and, you know, they've bee
and resourceful and all they can do to help support the students complétirgo
that' s been the biggest suppo rbecausersond
of them are a bit more private institutions. And so that by that it become$-siatte
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tuition as for instate. To relieve some of those opportunities there have been a lit
of, I would say holistic student services to help our studerdsrtplete the bachelor
degree. And then the opportunities to provide a pipeline for master's degrees, Ar
some of these schools, for examiiley have graduate school pipelines, and that
exposure comes early on. So, Xavier, for example, they're,ghthéty're exposing
their students to a pharmacy program in their junior year. You know, Fisk has a
program with the medical school Meharry, you know, and that's early on, Spelmgé
Law School Program. Sthere's opportunities | think our students have lsegosed
to not just to complete their bachel

Researcher6s Observation

The researcherds observations to Kappa§

a path for holistic completion serviceagtilty to student ratio is nine to one, more haoais

HBCUs are not huge with 36,000 studemptsvide more wragaround services; faculty help

support students to completeancially challenging at some private institutions with-ofit

state tuitionhiol i sti ¢ student services for stude

exposure to opportunities to provide pipeline for master's degree.

Emergent Themes

Career pathways pipeline for CCC students

Understanding of financial challenges at privaigs

Holistic support services available at HBCUs

Early exposure to graduate level education opportunities

Emergent Themes for Interview Question 3

The intensive review and analysis of

threeidentified37themes covering he r ange of p aThe amerging&hented s

from this analysis are presentiedhe listbelow.
1) Understanding of the goals of the program
2) Understanding of the unit transfer process
3) Alignment of GCC programs with HBCU cuiculum
4) Additional transfer opportunities
5) Support from the CCs to enhance the transfer process to HBCUs
6) Increased transfer options
7) Comprehensive understanding of the goals

8) Improved the transfer process fofridan Americanstudents
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9) Similar transfer ad graduation goals between HBCUs and th€CC

10) Increased transfer pathways to the HBCU

11) Understanding of the goals of the program

12) Potential to increase graduation rates féno&an Americanstudents

13) Additional transfer opportunities forfAcan Americanstudents

14) Increased exchange of information between HBCUs &{dsC

15) Increased number of participating HBCUs

16) Understanding of the goals

17) Increased understanding of the programs@&E€and HBCUs

18) Opportunities to expand the development of pathways fre@<XoHBCUs
19) Alignment of curriculum between theGCT and HBCUs

20) Understanding of impacted programs in specialized areas

21) Provided additional transfer opportunities

22) Exposure and awareness of additional programs that students could easily transfer into
23) Opportunities for students to identify transfer resources

24) Transfer Pathways based on major

25) Awareness of the transfer resources f@QQransfer students at HBCUs
26) Increased access to HBCUs

27) Understanding of the goals

28) Support for program pathways froBCCs to HBCUs

29) Early recruitment opportunities

30) Support of the CC of nontraditional students

31) Holistic support available to@C students at HBCU
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32) Transfer pathways identified fro@CCs to HBCUs
33) Understanding of the participation crite
34) Career pathways pipeline folQC studats
35) Understanding of financial challenges at private HBCUs
36) Holistic support services available at HBCUs
37) Early exposure to graduate level education opportunities
Key Themes for Interview Question 3
The researcher used a thematic analysis to identify keyeth&he researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statements below represent the key themes revealed through this
analysis for interview questidhree
The gods of the HBCU TransfelProgramwere understood by the participants.
The HBCUTransferProgram provided additional transfer opportunities for students
Participantsé R e s oo Intengesy Question 4
This section is organized to show thenmaryof participants' responses taterview
guestionfour and the researchiembservations about the participants' respgresmgergent
themesandkeythemesAppendix TableG.4. presentshep a r t | cesporesseghes 6
researcher s obser v ddrinterviesy guesionfoure mer gent t he me
Appendix TableG4. Par ti ci pant sd Responses, Researchero

Themesto Interview Question 4

Q4. Tell me about early recruitment practices for cormunity college students to HBCUs
Participant Al phads Response
Participant Al phads comments to intervi

community college students. In response to question four, Alpha said,
IS -2 s 116

community colleges serving over 2.1 million students. And so, I'm sure you can
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imagine there's NGNSl initi2ly were attending events

we have what's called California, they call it Califarfiiransfer Days in something
else nights, but it's coordinated on our statel at our state office. And what it does
it basically coordinates all of the fall outreach events ||| GG
Unfortunately|||| B, vy ou | u s everghing But thegeeetvents last
all fall, they started in late August, and they go all the way into November. So the
really howjjjij to recruit students and inform students about this transfer guaran
by attending these various events, thesestier events, to inform students and really

just get them involved, and make them more aware. But ultim
ll And so N /d

90 minute training of counselors to under a couple of things, help theeratand the
history of HBCUs. To understand, understand this project and how students qua
this project, and then ultimately |l supporting students on their campus. Sq
that's worked out really, really well.

Researcherés Observation

Basedon Al phads response, the researcher
CCC's limited number of staff to implement the HBCU Transfer Program that services 1
California Community Colleges and over 2.1 million students. Alpha mentioned tiie earl
recruiting efforts of the Transfer Days, which are coordinated at the state level in the fal
inform students of the additional transfer opportunities that HBCUs provide through vari
events held from August to November. Alpha understood that stietgnt was not reached
However, the staff was there to spread the information on the HBCU Transfer Program,
also campus counselors are provided a 90 minute training to help them understand the
Transfer Program, how students qualify, and tis¢éohy of HBCUs.

Emergent Themes

Recruiting and informing students for opportunities for the program
Increased awareness of the guaranteed program

Understanding of the history of HBCUs

Providing local support for students

Engagement of CCC advisors at tbeal level

Participant Betads Response

Participant Betads comments to inteCOVIDe

and after as well as support for transfer students. In response to question four, Beta sai
Okay, sure. S| varietyof recruitment activities, outreach, and recruitment
activities. I'll kind of, | guess, I'll try to organize it p@OVID. And then more so
current. So pre COVID, our standard was participating in transfer fairs at the
community colleges here in Californi@o, campuses would have transfer fairs,
primarily throughout the fall semestmnow, a lot of different
colleges and universities there. And , attend and share
information about the agreement, how students danddvantage of it, let them kno

which school|{Jjjilil partnered with, and then answer any questions that they mi
have.

Let's se atso
able to kind of connect and speak with studdrom that perspective,

having come from California, a and actually transferred as
well. r 58 build
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those relationships with the students because we know that thosensdigis can
manifest into, you know, develop that connection with the students. So, when the
have questions, they're more likely to respond. So, transfer for years, that was ki
B primary, maybe step one. And then participatji} to different campses would
have like differen :
So, of this HBCU transfer, give students more and counselo
more informatio about the about HBCUs. And the benefits an
all of that of attending a camp[ill worked with, o ] ] Bl continuously
worked with two organizatio in California that work specifically with
community college students. And that's the Umoja community. So, they're a lear
they're a learning community. And they are connected with about 60, I'd say at th
point, community colleges here in California, and they work with the students. Th
have a really, a really kind of like Afroentric approach, and morals and principles
their work with students.

Students take English and math courses together betassetend to be, tend to be
two of the main courses that Black and Brown students have challenges in, in th
community college system. And that can be a hindrance to transfer that can be K
one of those gatekeepers. So, students that participiia iprogram that hit those
courses tend to do better in that math and English. They have their own dedicate
counselor. S . They have a conferen|| || |} I in annually
with that conferenc HBCUs.

Whoever is available to cometdor their college fair as well, and then the other
organization is the MEND group. And that's like an exponent two at the end, so
looks like A two Men. And so that is an organization that was created by African
American male administrators withihe California Community College System. An
their target audience are African, primarily African American male students in the
community college system. So, they're, they're more so of a mentorship type of
organization. They have about maybe, | think,d2Q charters on community colleg
campuses throughout the state. Oh, and just to note, there are 115 or 116 comm
college campuses in California. So just to give some context for those numbers.
so, they have a conference as

Let's see what else variety of virtual events and webinars, and worksho;l And
q}o connect the HBCUs with the students in not k
to consider travel. S academic webinars series where the HBCUS w(
spend about 10 to 15 minutes talking about their campus and that the specifically
related academic programs and opportunities, so there'll be organized by like, s¢
sciences, STEM programs, business and finance, nursing, things like that. And s
audience for that are students and counselors so that they can learn to help them
some of that research on the campus, not just do you have my major, but what is
does that program look like at your school what happened, you know, opportunit
And then|ll workshollll of general information sessions about the
project and what it was how you could take advantage of it all ofjj || | [ Gz 2
variety of topics like HBCU campus culture, funding your HBCU experience,
academic preparation. There'snsany more, personal statements. And then some
transfer prep sessions. So, for those students that, let's say, for example, are get

ready to transfer this fa | GGG c<tai's of the transfer proces
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physically. So how are you gettjrio that campus? Are you flying or driving? What
you need to bring or what don't you need to bring a student on campasgitis,
understanding your financial aid packet, and all those types of things. So,
supports in place becaustof the students are firgeneration

college students. And also, you know, leaving the state can be a whole different
experience as well. S|l prepared as possible for that.
I vork with the students throughout their transfer process. Sethetii N
a transfer fair and other outreach events, or their counselor has connected them
by letting us know, hey there, they apply to some HB(J ], answering any
guestions about the application process, the transfer process, yoyustdind of
checking in what questions do you have? Have you submitted your transcripts? |
you complete your FAFSA, and then al
So, | think, oh, | forgot one huge one pre CO
was about a twaveeklong event in the fall. An
HBCUs to come out to California. anywhere from
like 17 to 20 campuses participate. start in Northern California and
moveill down to Southern California anditaup to a total of about seven to eig
community college campuses and host transfer fairs at those campuses, {Jj all ¢
HBCUs would be, you know, they would actually be there JJJjij college fair to
them. And so, students from not only that comrycollege, but from an area could
also participate in in that, and that was a really kind of great way to bring them
physically together. And a lot of them would, you know, be able to apply on the s
And caravan with the Umoja conference. 8attthat's hovjjjil|}, to
have the campuses there in person for, for their college fair as well.
Other PC eommunity colleges because we know that the
tends to be the kind of, you know, the first line of defense. So that's wheretsiude
when they're ready to transfer, they're thinking about transferring, they're going t
counselor. Hopefully, they're utilizing the resource of going to their counselor to t
questions to get that support. And |||l Common Black Cliege
Application, where students can apply for free. And so, they're able to get that pr
code from the counselor once they've met the requirements, the GPA, and the n
of unit requirements. Until then, the CM know who they've given
W. And the social media now. So,

et connected with students that way as well. Black College Expo tf
another big event. And Southern California in Northern Califdjjjjij also
participate in, um, usugliwith a couple of workshops, but also just, you know, hav
a booth there at that event.

caravan event. And that
invite all of the partner

Researcher6és Observation

Based on Beta's comments, the researcher determined that the participant understood
recruitment practices in place at the communitystadents transferring to HBCUs. Beta
mentioned outreach and recruitment activities, virtual events, conferences, academic w
and workshops from pr€OVID to 2021 for students and to inform counselors. Beta note
that transfer fairs occurred in tfedl semester at different campuses, where many HBCUs
participated, to share information on the HBCU Transfer Program and how students cat
advantage of it, naming the partnering institutions and answering questions. Beta menti
the recruitment effids of the Umoja community conference and workshops with the ment
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group AMEND, for African American male students. Beta stressed that there is a suppc
system for students interested in transferring by providing workshops on financial aid, f
your HBCU, and creating a unit for firgeneration students. Beta mentioned connecting (
students with current HBCU students and alumni, the partnership with the Common Bla
College Application, and the Black College Expo. This support is continuadgtihwat the
student's time after completing at the CCC.

Emergent Themes

Sharing of information about the transfer program

Awareness of the transfer support services at the local community college
Identification of barriers between the guaranteed prograthrother support services
Increased awareness of the HBCU

Participant Gammads Response

Participant Gammads comments to intervi

practices at community colleges to HBCUSs. In response to question four, Gamma said,
Well, it's is currently now what are the practices for students to be recruited to th
HBCUs? Okay, um, basically, the recruitment practices at this time a{jjjij the
word out that this is an optiofjjlil throughfl] caravan, caravans and through
attending the college transfer fairs that different schools within throughout Califof
have. And sl a presence at all of the transfer fairs and also different
conferences that are relevant to African Americans. And also, for our students, li

A?’MEND and the Umoja conferenc{ . out I counselor
conferences so th counselors know about those options that are available
@resentations to counselors and counseling divisions to let the

know about this ption, and many of them just did not know about the program.

Researcherés Observation
Based on Gamma's comments, the researcher determined that the participants underst
recruitment practices for community college students transferring to HBCUs.

Gamma understood the importance of representation at the transfer fairs, Umoja, and
A2MEND conferences for students and attending the counselor conferences to inform s
of the option to transfer to HBCUs.

Emergent Themes

Awareness of transfer opporitias at HBCUS
Participation in local CCC transfer activities
Increased awareness of HBCU transfer programs
Collaboration with CCC counselors

Participant Deltads Response

Participant Deltads comments to i ntseghtvi

out of high school. In response to question four, Delta said,
Early recruitment practices it's really kind of hard to say as far as early recruitme
practices, simply because we work so much with high school students. However
students wouldanuch rather prefer staying home than leaving because | think it clc
HBCU outside of the one in Compton, which is solely based on medical is like T¢
Southern or Prairie View or something like that. So, early efforts would be recruit
students as #y come out of high school. However, recruiting students before the)
actually complete the program, our admission requirements will kind of step in pl
that because, in order for students to qualify as a transfer student, all they need
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GPA ard 18 credit hours. So, they don't necessarily have to stay to complete the
program in order to be a transfer student; however, to stay in the program, they ¢
to complete that, you know, the requirements.

Researcher6s Observation

Based on De#t's comments, the researcher determined that the participants understood
much work to say the early recruitment practices for high school students to HBCUSs. D¢
noted that in working with high school students would prefer to stay home giveistdrecd
of HBCUs. Delta mentioned that if students met the 2.0 and 18 credit hours requiremen
qualify as a transfer.

Emergent Themes
Increased awareness of early recruitment practices
Awareness of transfer qualifications for CCC students

Participant Epsil onds Response

Participant Epsilondéds comments to inter

established between community colleges and HBCU. In response to question four, Eps

said,
So when I, when | think about that questiont@ttstatement, in terms of early
recruitment practices, um, we, in our partnerships, we make sure we what we do
make sure that we are, first of all that there is a, an approach for the student at tf
community college level, so that they understamdhach as possible about who we
are in and where we are in their consideration for their next step for college. And
many cases, the website is a source of information for those students. So, if they
the community college, and for instance ytkaow that Artesian, Artesian College is
partner with their community college or they have an MOU with their community
college, they have a direct link to our website and our information, our curriculurn
And they also have a direct link to what creavili transfer. So that, you know, that's
the first stop in providing information that way. And we also make a concerted ef
participate in the recruitment efforts of a community college so that they can get
chance to meet recruiters in person aaith gnore information that way.

Researcherés Observation
Based on Epsilon's comments, the researcher determined that the participants understc
the approach of early recruitment practices at the community college is to ensure stude
knowwhotheyme, what credits will transfer v
students at college fairs and review the website as a direct link.

Emergent Themes

Increased awareness of early recruitment practices
Increased awareness of programs at the HIBC
Understanding of the transfer credit process

Participant Zetads Response
Participant Zetads comments to intervie
websites and email to speak with HBCU representatives. In response to question four,
said
So, recruitment, 1 would say, you know, | don't know if it's like this at other
community colleges, but you know, a lot of it is just we kind of corral the, the reps
university reps, based on their schedule, availability, and interest. So, youiktinawv,
HBCU reaches out to us, then we would certainly provide a venue or platform wh
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it's, they want to do a presentation or you know, a workshop or do like a one on ¢
visits, drop ins or appointments on a certain days that are earmarked fardants,
you know, now that we're in like this COVID virtual world, | would say it's a lot ea
to connect with university reps in a way because now students are a lot more em
friendly and you know, everybody's websites is like running really welll. yau
know, you could just click and talk to somebody live mostly um, so | would say s¢
of those barriers are becoming less obstructive for students who are savvy enou
on the websites and like navigate those things. Um, but in terms of on campus
recruitment, and like really targeted outreach that the reps may opt to do. You kn
usually they will reach out to either me the campus transfer coordinator and or lik
maybe our Umoja program because they have a lot of students. The platforms a
easiemow for the, the HBCU representatives who communicate with students thi
virtually an email. Yeah, um, yeah. And then also, because we have the statewid
coordinators in California based| ). | would say that, you know, they, they
take a lot 6the, the efforts to get all the HBCUSs, kind of in one place. So, they wa
help us to organize an HBCU fair. And we've always expressed interest in hostin
HBCU fair on our campus, because we see the benefit. And we' ||| I in
our distrid, so that our sister colleges can also easily come and drop by if they, if
wanted to participate, which they usually have. So. So yeah, coordinating an anr
transfer day, if possible, or, you know, whatever ways we can connect more with
reps wien they're physically or in the region, we try to be a part of that. But | think
ot her way, | think maybe where | | ef
coordinate with like an Umoja program that we have Umoja program on campus
which hasa lot of students who may be interested in HBCUSs. So, they try to conn
with the coordinators to, to get face time with like the Umoja class, the current clz
so that they can get firsthand exposure to the HBCU TAG Agreement and stuff li
that. Andask a lot of questions. We also have on our website, like the Grand
Community College transfer website, it's like there's a separate tab under like a
dedicated tab on our transfer website that talks about HBCUs. And the TAG
Agreement, but with MOU. It haie Common Black College Application link on
there, it talks about how to get a fee waiver. So, we try to provide as many detail
possible, so that students can research on their own, if they're just finding us on
website, or you know, they nevialked to anybody, and they just use the internet
resources that they can still get access and information to that just by clicking arg
And that those links HBCU information is also cross cire$srenced on our ADT
link, because we have another eigbsociate degree for transfer resource website
just talks all about if you earn an associate degree for transfer, what you can get
what you can get out of it, mostly for CSU. But we also mentioned that you can g
get HBCU Guarantees. And cliogljck here for more information.

Researcherés Observation

Based on Zetabs comments the researcher
practices for community college students to HBCUs by on campus recruitment where re
opt to do. Prior to C®ID representatives from the HBCU would coordinate best times an
opportunities to meet with students, currently the process is easier, and those barriers ¢
given the virtual space and students do
students can navigate websites and email to speak with reps from various institutions. Z
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mentioned the HBCU reps would reach out to the transfer coordinator for on campus
activities, attend the HBCU fair in which sister institutions are invited to atsertt
participate with the Umoja students. Zeta noted students are given information on the H
Transfer Program, MOUSs, and the Common Black College Application as well as an
opportunity to research on their own.

Emergent Themes

Increased connectivity bgeen HBCUs and CCCs

Strategic early outreach practices

Increased awareness of existing transfer support programs at the CCC
Identification of strategies to promote transfer opportunities

Increased awareness of HBCU programs and articulation agreements

Par t i ci pant Etads Response

Participant Etads comments to interview

response to question four, Eta said,
Okay. So, at least in California, we have our promise program, so that helps for
recruitment, right? To geur new students in, especially High School, graduating
school seniors to come to college for the first time;tialle, it's not necessarily
specific to HBCUs. Honestly, we don't do any specific HBCU early recruitment.
However, we do, do HBCU redtment, we do college tour. So, we do take student
college tours for HBCUs. That's part of our within the two, you know, every year
do like, a, used to be bus tour, but | don't know COVID put a stop to that. But we
trying to do that again, whiicwas to take, you know, group of students who are
interested to HBCUs and take them around and see if they can get signed up, eg
as they're getting closer to graduation. But that's sort of towards the end. Becaus
sometimes they would actually cemyou know, sign while they're there and come
back. But early recruitment, | think we were just trying to get students here. So, t
not necessarily we don't have a connection, as far as | know, with the HBCUs to
clear early recruitment process it's more just general, come to community college
recruitment. And once you're here, we're going to hopefully convince you that yo
should want to transfer, not just graduate and go to an HBCU. So that happens r
after that they've, they've becomstadent, but we don't really, | don't think we use
that as a recruitment tool. Although we do have, you know, general information @
website that you know, our graduates go to HBCUSs, there isn't any defined mark
or outreach, specifically showinguslents from day one that HBCUs are an
opportunity for them.

Researcher6és Observation

Based on Etads comments, the researcher
recruitment practices for community college students. However, they aspewtically for
HBCUSs. It is getting students to the institution. Eta stressed the promise program, assis
getting high school students graduating to attend college for the first time atich&ullThe
community college recruits HBCU and HBCU cgjéetours that have not occurred since
COVID. Eta mentioned that once students are there. Hopefully, the institution can conv
students to transfer. Eta also noted that while there is no defined marketing outreach fo
HBCUs, students have an opporturityattend them from day one.

Emergent Themes
Increased awareness of transfer programs in the state of California
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Increased awareness of HBCU and early recruitment practices
Increased awareness of HBCU transfer resources

Participant Thetads Response

Partc i pant Thetads comments to interview

caravan, and students speaking with counselors. In response to question four, Theta sg
Um, so, you know, we have connections with the main offi{jjjjij that rins the
program on our side. And so, we've had them come, we hosted the caravan that
do. Rightback before the pandemic started, we had them come visit, and some
students were able to, you know, meet with different representatives, In person.
also hosted them through, you know, especially during the pandemic, through vir
sessions. And so when we've had, you know, virtual transfers fairs, or transfer w
we've had them be able to come in and, you know, offer presentations to our stu
we've had them speak to our counselors, so counselors are aware of how to adv
about the program. You know, when we're on campus, there are visual materials
Transfer Center and outside of it, so students can pick up materials and take a Ic

themas well.
Researcherdés Observations
Based on Thetabdés comment s, the research

with the main office. Before the pandemic, the institution's recruitment practices consist
hosting the caravan that allosvstudents to meet representatives from institutions, virtual
transfer fairs, transfer weeks, and informing counselors of how to advise about the prog
Theta also noted that there are visual materials in the Transfer Center.

Emergent Themes

Increasedonnections with the California State system and the CCC transfer coordinato
Increased use of technology to promote transfers

Improved communication with CCC counselors and HBCU transfer coordinators
Shared resources for CCC transfer students

New and diferent transfer fairs and recruitment activities

Participant |l otads Response

Participant | otads comments to intervi g

students. In response to question four, lota said,
So, what | had in mind for that questis, again, HBCUs have done the guarantee
program, the Transfer Guarantee Program has done a tremendous job. When it
to student recruitment, especially in the last few years that I've been in the TC w
We work in collaboration wit{jj| | | | . And . K so.
we have sort of those ties when it comes to promoting HBCU events to our stude
we definitely try to work our college with our college promise program students, ¢
those are the students who are new graduates o§tinglols and attending communi
colleges. And then, we also try to work with our support and empowerment progt
on campus, and that includes Umoja that includes Trio, SSS, EOPS. So, just targ
all of those groups that have a student populationatchreut to, and then also have
designated counselor or advisor for the program, who are then able to do sort -of
unguote, case management sort of basis help students out when it comes to the
Transfer Pathways. And what | love about the HBCU TemGluarantee Program is,
again, they are participating in a lot of transfer events, and they are front and cer
those events. Madison Community College is actually going to be a host site for
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HBCU Caravan in the coming year. | believe it's gomge in March. So, we're supe
excited for that. They participate in the Black College Expo. They're also going td
part in TDS events, and those are sort of hosts events for community colleges th
trying to bring more transfer awareness to teeidents. And then what | also wante
to mention is that they have this sort of they have these events throughout the se
like workshops and things like that, that really talk about the academic preparatic
needed for HBCU transfer. They talk aboiifestent financial opportunities that are
present for students; they talk about nontraditional student supports when it com
HBCU Transfer. So, we, | feel like at Madison Community College are doing bett
when it comes to advertising and doing outheath HBCUs to our students. So, |
feel like transfer needs to start day one. And | think because we've been having
much, | guess, traffic when it comes to HBCU recruitment, and events and prom
them, | think it's becoming more students are becgmiore aware of those
opportunities.

Researcherés Observations

Based on Il otabs response, the researche

have done a tremendous job with the HBCU Transfer Program. lota mentioned the recr

practices bpromoting HBCU events and the College Promise Program to recent high

graduates attending community college. Theta also mentioned supporting students fron

Umoja program, TRIO, SSS, and EPOS in identifying a counselor or advisor to assist si

in the program for transfer pathways. The participant is super excited about hosting the

caravan, transfer events, and workshops on financial opportunities for nontraditional sty

The institution has improved its advertising and outreach to HBClestsidware of transfer

opportunities at these institutions.

Emergent Themes

Increased HBCU Transfer Program participation in transfer activities

Expanded awareness of existing CCC transfer support programs other than the Guarar

assistance program

Awareness of financial opportunities for transfer students

More awareness of transfer opportunities among CCC students

Participant Kappads Response

Participant Kappads comments to intervi

response to questi four, Kappa said,
Ah, we just have our you know, regular, transfer fairs and then there's the HBCU
Transfer Fair but | do not know if those are specifically for the HBCUs when they
come down, they kind of exposing our campus community to that thenlhdowie
roadshows.

Researcherés Observation

Based on Kappabs comments the researche

fairs and HBCU Transfer Fair exposes the campus community.

Emergent Themes

Increased connections between the HBCU thie CCCs

Emergent Themes forinterview Question 4

The intensive review and analysis of the participamsponsesterview questioriour
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identified 36 emergent themes coveringp e r ange of paThéamergmgant 6 s
themes from this amgsis are presented below.

1) Recruiting and informing students for opportunities for the program

2) Increased awareness of the guaranteed program

3) Understanding of the history of HBCUs

4) Providing local support for students

5) Engagement of CCC advisors at the Ideskl

6) Sharing of information about the transfer program

7) Awareness of the transfer support services at the local community college

8) Identification of barriers between the guaranteed program and other support services

9) Increased awareness of the HBCU

10) Awarenes of transfer opportunities at HBCUS

11) Participation in local CCC transfer activities

12) Increased awareness of HBCU transfer programs

13) Collaboration with CCC counselors

14) Increased awareness of early recruitment practices

15) Awareness of transfer qualifications f6€C students

16) Increased awareness of early recruitment practices

17) Increased awareness of programs at the HBCU

18) Understanding of the transfer credit process

19) Increased connectivity between HBCUs and CCCs

20) Strategic early outreach practices

21) Increased awareneskaxisting transfer support programs at the CCC
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22) Identification of strategies to promote transfer opportunities

23) Increased awareness of HBCU programs and articulation agreements

24) Increased awareness of transfer programs in the state of California

25) Increased aareness of HBCU and early recruitment practices

26) Increased awareness of HBCU transfer resources

27) Increased connections with the California State system and the CCC transfer
coordinators

28) Increased use of technology to promote transfers

29) Improved communicatiowith CCC counselors and HBCU transfer coordinators

30) Shared resources for CCC transfer students

31) New and different transfer fairs and recruitment activities

32) Increased HBCU Transfer Program participation in transfer activities

33) Expanded awareness of existing@C@ansfer support programs other than the
Guaranteed assistance program

34) Awareness of financial opportunities for transfer students

35) More awareness of transfer opportunities among CCC students

36) Increased connections between the HBCU and the CCCs

Key Themes br Interview Question 4

The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statements below reprémekeéy themes revealed through this
analysis for interview question four.

Participantsé comments included recruiting
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the HBCU Transfer Program.

There has been increased awareness of the HBCU Transfer Program.
Participants6 R e s p o Intengesy Quiestion 5
This section is organized to show the summary of participants' responses to interview question
fverand the researchero6s observati othamesapdout t he
key themesAppendix TableG.5.presentshep ar t i cesporssest $ e r esear cher 0
observatios, and emergent themes for intervieuegtion five
Appendix TableG.5. Par ti ci pant sd ResponsamsandBergentar cher 6

Themes to Interview Question 5

Q5. Tell me about early recruitment practices at HBCUs to community colleges.
Participant Al phads Response

Participant Al phads comments to intervi
and communy colleges. In response to question five, Alpha said,
So, they're doing a variety of thin . So, ] have a variety of

events thmthey can participate in. events|il that
information. An information with institutions, usually their
outreach or their enrollment management offices, admissions, whoever's coordir]
the recruitment of studen events for the entirg
semester. So, they might have all of the e aware of, for the fall
or for the spring, an information out to them. An participate.
Theyd sign an MOUJ], | have a memorandum of understanding w
each of our partner institutions. And one of that one of the items in the Mtbatkis
they do need to participate in at least one outreach event here in California. Of ¢
due to the pandemic, the last year and a half. That's, that's been a bit of a challe
they are required to participate in, in at least one outreach &térine of the bigges
event caravan. And that happens in the fall. Andjj|| | I 2!
of the partner schools to come to California for two weeks, where they have the
opportunity to recruit students here in California to, you know, ultimadélgourse,
transferred to their institution. A and from California.
think that's
importan in front of our students to allow them to have that those, you knc
those touchpois with our students. And so that's really one of the big Wayltiat
but some of the schools come out to California on their own part as part of their ¢
recruitment process. So before they co- identify schools that they're going to

sojill contact information o campusedl] participate in other events,
conference events t that they may come and be a part of pane
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or maybe they're doing a transfer event that they can participate in. So yeah, so
a number of eents that they come out to recruit our students as well.

Researcherés Observation

Based on Al phabdés comments the researche
HBCUs based on the MOU have an obligation to participate in at least onéimgaguent.
The HBCU has several opportunities to recruit community colleges based on the sched
events provided to the outreach or enrollment management offices, or admissions direg
the beginning of each year. The HBCU caravan is hosted ahdopdy the CCC to allow
faceto-face contact with students. HBCUs can also come on their own and the coording
will provide support for the HBCU to get in contact with campus representatives. HBCU
participate in workshops, panels, and conference

Emergent Themes

Knowledge of program goals

System support for expanded participation of HBCUs in early outreach CCC recruitmen
activities

Participation in a variety of recruitment activities at the CCC level

Participant Betads Response

ParticipantBt ads comments to interview quest:

HBCUs to recruit students. In response to question five, Beta said,
Oh, to my knowledge, really just kind of getting involved with whatever outreach
Il invite . So. ifit's participating in a panel or coming out for the caravan
participating in posts, you know, during the pandemic, participating in virtual tran
fairs, virtual college fairs, those tend to have been kind of the primary ways or als
hosting their own wikshop sessions virtually. So, students that are interested in t
campus, they can learn more. So, | think that's, that's been kind of the primary w
that the HBCUs have done their like early recruitment with our community colleg
students.

Researchebs Observati on

Based on Betads comments the researcher
HBCUs early recruitment practices include being invited to participate in outreach recru
on a panel, the caravan, transfer fairs, virtual collegs,far hosting their own workshops fqg
students.

Emergent Themes

HBCUs have expanded early recruitment activities with CCCs

Understanding of program goals and early recruitment practices

Use of technology for college fairs

Improved participation from HBUs in CCC recruitment activities

The pandemic served to improve communication between HBCUs and CCCs
Expanded focus on career pathways

Participant Gammads Response
Participant Gammads comments to intervi
much from the community college. In response to question five, Gamma said,
So, I'm, in my experience, the HBCUs hadn't done a lot of reaching out to the
community colleges, so, so that really that wasn't an issue previously, but if we'rg
talking about sincéhe program began, then, then our partner schools do come ou
participate in the different caravans and the different conferences that we have t
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what their schools have to offer. And then, since the pandfhave done a ot of
that; even gor to the pandemid] did a lot of things informational online that share
with them, what the process that gives them an opportunity to share with student
what their schools have to offer. AJjalso do that with a focus on different
professions, likehe sciences, medical, teaching, engineering, things like that.

Researcher6s Observation

Based on Gammadés comments, the research
HBCUs did not recruit much with the community college. Gamma noted that rechasng
changed, given the partnership. HBCUs have patrticipated in caravans, conferences, an
informational sessions to give students insights into what the school offers, career
opportunities, and studies.

Emergent Themes
Expanded information for stients on career pathways and transfer opportunities

Participant Deltads Response

Participant Deltads comments to intervi

California. In response to question five, Delta said,
It kind of goes hand angand. You came up with these questions. You know it king
goes hand in hand because being that we are a partner with the California Comr
Colleges. Other efforts would be doing and hosting recruitment events outside of
California Community Colleg transfer guarantee, transfer program; there will be
something that | would just set up with personal contacts and relationships that |
built with you know, with individuals at both community colleges, which we have
done in the past. It has tended &overy successful. So, | feel like that's the only thi
additional information | can add to that question.

Researcher6és Observation
Based on Deltabdés comments, the research
HBCU early recruitment préices at the community college went hand in hand with the C
Transfer Guarantee partnership with events. Delta also noted that successful recruitme
activities have occurred with personal relationships at the community college outside of]
programming.

Emergent Themes

Expanded relationships between CCCs and HBCUs

Understanding of early recruitment practices at the CCCs and the HBCUs
Understanding of different program offerings at the HBCUSs that are not found at the CC

Participant Epsilonds Response

Participant Epsilondéds comments to inter

practices from the community college to the HBCU. In response to question five, Epsilo
So well, let's say that in the in the reverse, so think about our cokbegeAnd what
we do going out to other community colleges, so when we, when we think about
community colleges, we think about the offerings that we have that maybe some
the colleges may not have, and make sure that students know what thoséeanes
of them having a different experience at an HBCU than maybe what they've had
their camp, on their particular campus. So many of HBCUs offer, band and choir
Greek letter organizations and other clubs that may not be offered at the coynmu
college level, even we found some not necessarily having student government
associate, associations. And so, we've been looking at partnering with colleges,
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having opportunities for those students who are at those colleges to be able to
participate m our extracurricular activities here on campus. So being a part of the
being a part of the choir, and being a part of like a pre, pre&S@#e organization. So
those are some of the ideas that we are actually in, in conversation right now wit
community colleges.

Researcher6s Observation

Based on Epsilon's comments, the researcher has determined that the participant's ear
recruitment practices include informing students of different experiences of activities an
organizations that are availalbn a fouryear college campus versus at a community colle
Epsilon noted their efforts to bring ideas for extracurricular activities and partner with th
community college to allow students to participate.

Emergent Themes
Examination of future parérships with HBCUs
Understanding of early recruitment practices at HBCUs

Participant Zetads Response

Participant Zetads comments to intervie

response to question five, Zeta said,
Gee, I don't know. | gess | see them as kind of one in the same. Yeah, I, | think, y
know, the other thing that | could mention about when we had have had HBCU fi
our campus, before the whole MOU thing started, we used to, like pay a separat
vendor, to, | think it wasalled, like Black College Expo. And they would help us tc
coordinate an HBCU fair because they already had all had connections with the
and admissions to fly them out and then kind of organized a caravan across the
wherever, wherever they weerecruited to go or whether it were they were paid to (
basically. So, we usually tried to jump on that train as well. And then, you know,
basically pair away to get the reps to come to our campu
before the MOU in the statewideordinator stepped in and said, you know, we cat
that for you. Or we can do that as a part of our statewide efforts and just list you
of the HBCU caravan host sites. So, once we found out about that, we were like,
B /1 d e could just, you know, volunteer to be a host
through the statewide caravan. And it also provides more exposure for, for other
colleges too, because when we were doing it on our own with the private vendor
were just advertising it to our schoolnéthen to like, like | said, our sister colleges
our district, but when we were part of the statewide caravan, it was posted on th¢
statewide website that we were officially a part of this, you know, this bigger effo
And so, everybody in tHi . e knew thail I that year, and
so they could start planning in advance and like, you know, you know, send stud
over, like, we got students frojj lll College and other areas that maybe w
would have never advertised to, jbsicause they're not like a part of our district. Bl
but yeah, you know, students are willing to go wherever the resources are so. S¢
was great, because then we were able to benefit other community colleges as a
the statewide caravan.
And then, when it when it's been hosted at other colleges, nearby, we've organizé
a van, like a shuttle bus for our students who are interested to go to their, their ci
or fair, hbc, HBCU fair events. So, you know, whether it's at our campus or aean
campus nearby, we try to get participation from students so they can connect. Ar
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thing that | love about those fairs, like, you know, one, the energy is just really gr
Like, it's very welcoming for students, | feel like, and, you know, theyels know, it's
very different from like a traditional transfer fair, which feels more like, | don't kno
it's just different, the vibe of it. But the other thing that | like about it is that they u
lot of them try to provide on the spot, admissioggews. So, students are told to jug
bring your transcripts, and then show them to the reps that are doing it. And they
be admitted on the spot. Which is really amazing. Because a lot of students, they
they fear, like the application processs tees, you know, all the forum's and then
getting your transcripts and all that stuff. So, if you just boil it down to say, just br
your transcripts with you and show up at the fair, and then show it to the reps the
you're interested in. And they ctall you right then, and there you have a seat wait
for you at our university, | mean, how much better does it get them to, like, have
instant turnaround, and, you know, the process is very simplified, like, much mor
simplified. And then a fee waer, everything is just, you know, handed to them, it's
really great. And so, a lot of times that what we like to do at the ||| | G0N
is, you know, celebrate them. When we find out, somebody just got admitted, an
make a big deal. We'd kkput them on the microphone, and like, everybody would
cheer. And it was just this really wonderful community celebration that students &
getting admitted right now. Because this is happening, and the reps are here. So
really fun that | says, day like the vibe of those fears is much different, because it
lot smaller, and it's more intimate. And the reps are just really fun to, to work witH
Also, you know, | don't know, maybe it's just because they don't go to California
or | don't know, | don't know what it is. But it's a lot of fun. And, you know, we try {
organize scholarships on the spot too. So, you know, if a student's got a 4.0, or |
good 3.5, or whatever, and some will tell them like you could get a scholarship o
of that. And so we'll celebrate those two on the microphone and bring them up to
stage and like, you know, really make it a part of the, the event programming so
we can feature those success stories. So, so yeah, those are some really positiv,
memoies from our past HBCU fairs. And it since things have gone virtual, it's rea
been tricky. We had to cancel our last one because it was supposed to be last O
and it just didn't happen. So, we like the statewide, we tried to coordinate with th
statewide effort, and we were just kind of still reacting to COVID at the time. So,
weren't able to put anything together like none of the statewide events | don't thir
happened last year so that was a bummer, but we love to do it. And then we'll us
like spam our students, like, we'll get an email list going of students who meet, il
certain criteria and maybe like a 2.0 GPA completed at least like 30 units. And, V|
know, we'll also pull students like, if they identify as African American, or Bldwn
we would try to get an email list to, you know, intentionally target, target them an
say, hey, we've got an HBCU fair, these reps are going to be on campus or like ¢
other workshops and events that are taking place. That week, we really tryttio ge
front of the students so that they know that this is happening. So, yield from that
kind of hit or miss because it's email and we're just spamming a bunch of people

Researcherés Observation
Based on Zetas® ¢ omme n tha priortolthe MOUWs BBEHS ¢ h €
participated in campus fairs and would pay an outside vendor to conduct the HBCU col
fair on a larger scale. HBCUs patrticipate in the caravans to recruit students from comm
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colleges and other sister institutions. Theipgant was excited to share that attending the
HBCU college fairs, the vibes are much different than traditional college fairs. Students
admitted on the spot while reps reviewed the transcripts, and there were also fee waive
available and onsitadmissions. Which at that time, students were celebrated over the
microphone once accepted to the HBCU. Due to COVID, the fair was cancelled, and th
HBCU coll ege tour. The participant al sg
met a certaircriteria regarding race, being African American or Black, holding a certain
of more than 2.0, and having at least 30 units or credit hours were invited to participate
activities.

Emergent Themes

Improved connections between CCCs and HBCU repratess
Understanding of admission practices for the HBCUs

Positive responsiveness of the HBCU to prospective transfer students
Understanding of the credit transfer process

Participant Etads Response
Participant Etads ¢ o mmecasedon traosfer events. tnvespeng
to question five, Eta said,
Um, so we have, | mean, we have articulation agreements with the HBCUs. And
time to time, when we have transfer, transfer, you know, events on campus, like
transfer day, or if the caiselors are having like transfer outreach events, they'll co
and do some, some tabling for us. But again, that's the extent that I've seen that
taken interest of wanting to recruit with us.

Researcherés Observation
Based on Et aleseachemidatermiried the participantmbelieves that HBCU ¢
recruitment to community colleges are in the form of articulation agreements, attending
transfer events on campus, outreach events provided by counselors. Eta also noted thg
are interesteth recruiting at the institution.

Emergent Themes
Understanding articulation agreements with HBCUs
Positive early outreach events

Participant Thetads Response

Participant Thetads comments to intervi

oppatunities that are available. In response to question five, Theta said,
Yeah, a lot of what we've been able to attend is the program has been offering d
workshops that students can go to in order to learn more about each campus. At
go somémes to like, for instance, there's really recently one on nursing programg
so they had representatives from, you know, several of the different schools com
talk about their specific nursing programs. And so they give students a lot of
opportuniies to interact with the schools and learn more about them. And so, you
know, when students are taking advantage of these opportunities, they're really ¢
get to know the different campuses.

Researcherés Observation

Based on Thet a@achar detanmimed that thé garicipane sderstands the
early recruitment practices stem from reps attending different workshops on academic
programs such as nursing giving students an opportunity to learn about their campus as

Emergent Themes
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HBCU representatives interested in participating in the recruitment activities on the CC(
Information about opportunities at HBCUs shared with CCC students and counselors
HBCU Representatives understand the transfer process because they attend CCC Wol

Participant |1 otads Response

Participant | otads comments to intervie

HBCU caravan. In response to question five, lota said,
Oh, |l think thatds what | answerlad f
things that | mentioned. For number four, when it comes to HBCUSs recruiting for
community coll eges. I'tés that Bl ack
caravan, and they do it throughout the state, which is great. They had, they resé
had what it was called an HBCU Empow

sort of recruitment outreach strateg
the regional and local events that [l is put together, at the California Comnityn
Colleges, we make sure to invite HBCUSs to be a part of a part of that as well. An
if our students have any questions when it comes to just HBCU transfer process
these application processes, anya hin
contact information that we pass to our students for the program as well. So, | fe
those are definitely some of the str
been getting more traction. And wedy
transfer, which iIis something that | 06r
we have a large Black and African American student population at Madison
Community College. So really just depends on. And | know that HBCUs are not
limited to Blackor African American students. But | know that they also greatly
benefit from it. So, itodos definitely

Researcherés Observation

Based on lota's comments, the researcher determined that the participants understood
HBCU's early recruitment practices were attending the Black College Expo, the HBCU
caravan, HBCU Empowerment Week, and other regional and local events HBCU reps ¢
invited to attend. lota also noted that there is support for community college stutients w
they have questions about the HBCU transfer process, application process, and other s
services. The program has been getting more traction and excitement even though it is
limited to only Black or African Americans; it will benefit them gitgatith the transfer
opportunities available at HBCUs.

Emergent Themes

Black College expos provide information about opportunities at HBCUs

Regional and local CCC recruitment outreach strategies attract HBCU representatives
HBCUs share information abotlte application and transfer process

Black students benefit from participating in the transfer program

Understood the goals of the guarantee student program

Participant Kappads Response
Participant Kappads comment s Cldsattending r v i
transfer fairs and Black conferences. In response to question five, Kappa said,
They come tilk they go tdl] conferences they obviously gofftransfer fairs.
They're the transfer fairs at each community college district and campusstas h
transfer fair, so they get out get their tables and actually sometimes host, specifi
They do a lot of webinars as well. They come to the colleges, recrsitegrand have
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on-site admissions. So each major Black conference, the Umoja cardetiea
A2MEND conference has an ambience of the HBCU transfer fairs. So, | see. | se
doing that. For sure.
Researcher6s Observation
Based on Kappads comments the researche
HBCUs early recruitment practisevere attending transfer fairs, webinars, each of the ma
Black conferences such as Umoja conference &MEND conferences.
Emergent Themes
Increased participation in transfer activities at the CCC
CCCs use technology to provide information to stislen
Increased participation by CCCs in HBCU recruitment activities
CCCs are beginning to better understand HBCUs early recruitment practices

Emergent Themes for Interview Question 5

The intensive review and an anteryiew gsestiorf

five, identified33e mer gent t hemes covering tTheemargng g e

themes from the analysis are presented below.
1. Knowledge of program goals
2. System support for expanded participation of HBCUs in early aitré&€C
recruitment activities
3. Participation in a variety of recruitment activities at the CCC level
4. HBCUs have expanded early recruitment activities with CCCs
5. Understanding of program goals and early recruitment practices
6. Use of technology for college fair
7. Improved participation from HBCUs in CCC recruitment activities
8. The pandemic served to improve communication between HBCUs and CCCs
9. Expanded focus on career pathways
10. Expanded information for students on career pathways and transfer opportunities
11. Expandedelationships between CCCs and HBCUs

12.Understanding of early recruitment practices at the CCCs and the HBCUs
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13.Understanding of different program offerings at the HBCUs that are not found at the
CCCs

14. Examination of future partnerships with HBCUs

15.Understandig of early recruitment packages at HBCUs

16.Improved connections between CCCs and HBCU representatives

17.Understanding of admission practices for the HBCUs

18. Positive responsiveness of the HBCU to prospective transfer students

19.Understanding of the credit transfaocess

20.Understanding articulation agreements with HBCUs

21.Positive early outreach events

22.HBCU representatives interested in participating in the recruitment activities on the
CcCC

23.Information about opportunities at HBCUs shared with CCC students and ansnsel

24.HBCU Representatives understand the transfer process because they attend CCC
Workshops

25.Black College expos provide information about opportunities at HBCUs

26.Regional and local CCC recruitment outreach strategies attract HBCU representatives

27.HBCUs sharenformation about the application and transfer process

28.Black students benefit from participating in the transfer program

29.Understood the goals of the guarantee student program

30.Increased patrticipation in transfer activities at the CCC

31.CCCs use technology frovide information to students

32.Increased patrticipation by CCCs in HBCU recruitment activities
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33.CCCs are beginning to better understand HBCUs early recruitment practices

Key Themesfor Interview Question 5

The researcher used a thematic analysis to igetgif themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below represents the key theme revealed through this
analysis for interview questidive.

While there was a wide range of comments. The majority of the participants commented

on the recruitment practices of HBCUs
Participantsdé Responses to Interview Question
This section is organized to show thenmaryof participants' responsesitderview question
threeand the researchembservations about the participants' respgresegrgent themeand
keythemesAppendix Table G.Goresentshep ar t i cesporssest $ e r esear cher 06
observatios, and emergent themes for interview question six.
Appendix TableG.6. Par t i ci pant sd Responses, Researchero

Themes to Interview Question 6

Q6. Tell me about the relationships between the participating community colleges @n
HBCUs.
Participant Al phads Response
Participant Al phads comments to intervi
HBCUs and the local community colleges. In response to question six, Alpha said,

I think | think the relationships is, isaly with us. So, think about this, think about

this project in a way that it's not really community college, community cellege
specific... This projeciii}, right? So ultimate\Jilif the project and the
program connection- encourage our HBUs to build relationships at
the local level. But probably 80% of thdjjjjlJj work ] us. And so if they, if they
need something, or if they're trying to do recruitment, if they're trying to reach ou
B office, and = /ot of the events, you knowsince the pandemic
has hit, because they can't come to California. And of cdffresed to there was a
number of our campuses across the state would actually take students on HBCU
But of course, all of that's been shut down. None of that can hajgbe¢ now. So
I doing a lot of webinars, and [ llJ. you know, hosting them, making sure
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our campuses and our, our campuses across the state as well as students are a
these events. S| typically are, you kno for this project. And soagain,

| would probably say probably 80% of it schools that may develop
relationships with some outreach or with what we call our Umoja. Community. TH
an Africancentered diasporeentered project that is on about 60 of our campuses
support Black students. §] work with that project in that program as well to make
sure those students are tapped into this this opportunity. So it that's, that's really
how it works, the HBCUs don't really deal with each individual communiteges,

I connection for that, for that, for tHi

Researcherés Observation

Based on Al phabés comments the researche
relationships between the participating community colleges and HBCUSs. Tgramprcs not
community college specific. Alpha stated it is important for the HBCU and the local
community college to build relationships, as well as assist in recruiting, conducting ever
webinars, on campus and off campus. Alpha also knowledg8a#@bf the programs hostec
by HBCUs is facilitated through the community colleges. The HBCUs do not have to de
with each individual community college; however, they can developed relationships thrc
programs such as the Umoja community.

Emergent Themes

The state office is the conduit of the project supporting the efforts of the local CCC
A reduced physical onsite outreach activities due to the pandemic

Increased participation between CCC counselors and African centered student progran
HB CUs dal cloely withéndividual CCCs the deal mainly with the system office
80% of the recruitment work happens through the systems office.

Participant Betads Response

Participant Betads comments to intervie

robust. In response to question six, Beta said,
So, for the community colleges, specifically, um, | don't think the relationships ar
robust. Maybe in the past, there may have been a couple of campuses that a cot
community college campusesalighout the state that had relationships with mayb
few, excuse me, a few HBCUs. And those are really kind of independent and Hke
off situations. So, I'm not sure what those look like now bedii GG
Sincel . 2| the commuity college students, and we're not like
focused on a specific campus.
So, I'm not sure what those | know sometimes, the campuses you know, try to bt
those relationships. But you know it takes a little, lot of like work and dedication &
consistencyo maintain those relationships with the HBCUs. Just also by nature o
the turnover for both for the community college and HBCUs. So sometimes, if th¢
main person that was there kind of fostering and leading the charge with that
relationship is no loger at that campus, sometimes that relationship kind of fades
Sometimes that relationship kind of fades.

Researcheré6s Observation

Based on Betadbs comments the researcher
relationship between participatingromunity colleges and HBCUs are not robust. Beta no
that HBCUs have developed relationships with few of the community college campuses
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noted in developing these relationships with the HBCU and community college. It is imp
to note we servicellcommunity colleges and takes hard work and dedication to foster th
relationships. Beta also stated it is hard to maintain relationships given the high turnove
community college and HBCU. So, when the lead individual leaves the relation$ésgp fa

Emergent Themes

The relationship between local CCCs and HBCUs is not that robust, probably due to tur
at the CCC and HBCU.

Sometimes that relationship fades

The system office is not focused on a single campus

Participant Gammads Response

Partc i pant Gammads comments to interview

different from one school to the next. In response to question six, Gamma said,
You know, that differs really vastly from one school to another. You know, some
schools hae specific programs for transfer students and others don't. So, |, there
real general statement regarding that because it really differs in depends upon tH
school and it also depends largely on the administration.

Researcher6s Observation

Basedon@mmads comments, the researcher de
relationship between the community colleges and HBCU is depended upon the relation
with the administration, and according to specific programs for transfer students.

Emergent Themes
Recruitment activities vary from campus to campus
The program depends largely on the administration

Participant Deltads Response

Participant Deltads comment s t oknitrelatiaships

with that the HBCUsrad CCCs. In response to question six, Delta said,
There's a very closknit relationship with the California Community Colleges
Guarantee Program and the partnerships with, with all the HBCUs there, you kng
internal resources, so | work directly wii || | ] ] ]l So. the relationship is
there. All it, all it takes is a phone call or email, so their sources are available to t
students when they are seeking interest in a particular institution. They just prett
have to ask.

Researcher Observatn
Based on Deltads comments, the research
relationship between community colleges and HBCUs as-&loissvith the internal

resources. Delta noted it important that students ask given resources ardeafcaithbse
interested in a particular institution is just take a phone call or email way for those intere

Emergent Themes
There is a strong relationship between HBCUs and the statewide director.

Participant Epsilonds Response

Par ti ci pacoimektpts intérew question six focused on the meeting betwee

HBCU and CCC. In response to question six, Epsilon said,
Well, let me see. Give me a little bit more about that question. Um, because we t
about recruitment practices or so relaship, so a little bit. Yeah. Yeah. So generall
at least, at least once a year, there's kind of a comprehensive conversation or m
between the HBCU and the community college. And that meeting might would in
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the provost, the academic provdsie registrar's office, Institutional Advancement, t
transfer team, a few people from the recruit enrollment management team, all of
people kind of come together with on the community college side to see one to, t
review the partnership if the's already an MOU in place to look at new programs {
might best align with one another. So that's what that relationship looks like in te
meeting together. But on a regular on a regular basis, there's usually an underst;
that the HBCU will lave a presence at the community college doing their recruitm
events, or during this special events, and also be able to provide any support for
types of events and support for their students in general.

Researcher6s Observation

Based oncobmpentsthereséascher determined that the participant understand
the relationship between the CCC and HBCUs includes a comprehensive conversation
meeting at | east once a year may includ
Institutional Advancement, transfer team, and a people from the enrollment manageme
on the community college side. Epsilon noted this team of individuals will meet to discu
partnership, MOU, and review new programs that may align with both institufibas
HBCUs has a presence at the community doing recruiting and special events while pro
support for students.

Emergent Themes

The HBCU is expected to participate in CCC recruitment events

The HBCU is expected to provide information to the stuglabbut their institution

The CCC system and HBCUs hold a comprehensive conversation at least once a year

Participant Zetads Response
Participant Zetads comments to intervie
and community colleges. In resanto question six, Zeta said,
The California Community Colleges. The relationships. | mean, | think that they'v
been it's becoming a lot more clear. And like, easy to, to strike up a relationship.
would say, now that we have the MOU across the stéie)d the coordination efforts
that tha since they've been selected to be the statewide coordinators,

I think it's |l is how her name. Like they've been doing a lot of
great work to get things on the website, the statewide veelssitthat everybody
knows, like, who's a part of the agreement, like which hb, HBCUs are a part of th
agreement and like how the process works, how to get the fee waiver, all of that
information is just is now on the website. And then we have somebatytact, we
can ask that we could just email them directly, and say, Hey, like, how do we get
do we participate in the caravan? Or when is the next caravan or, you know, any,
guestions to clarify things, and they're always working on getting kBf@Us to be a
part of this agreement? So, you know, it's kind of we just been kind of riding on tf
coattails. | would say, once they started that effort, because they've been, you kr
designated to, to do that important work. So, you know, | woyldhee has been
really helpful in to facilitate all those many, many agreements. For us, for our stu
and across the state. So, I'd say it's just been improving since that since that sta
before then, like | said, | don't know how much | rementieyond the time that they
were not in that role, because | was so | was still new to my role as well. | knew {
we had | knew that there were HBCUs out there and that, you know, that of cour
they would probably accept our students but it wasn'teas cut about like the ADT
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guarantee for admissions, and then how to get a scholarship based on merit or t
like that until the MOU was MOU was formalized or a fee waiver.

Researcherés Observation

Based on Zet ads ¢ omme n tasthetpdrtieipant enslershioodahatehe
relationship between the community college and HBCU is becoming clearer given that t
MOU ae centrally located | . Zeta stated the team there has done a great job
is helpful at getting information fondividuals to know what is going on the website, who ¢
partnered HBCUs, what is the process, and who to contact. Zeta stated there is a line f(
communication that is readily available through the phone or email. Zeta also mentione
has ber improving because at a time things were unclear of the ADT guarantee prior to
I tcam formalizing the MOU and fee waiver.

Emergent Themes

There are MOUs with CCCs across the state and HBCUs

The website contains contact information about tlog@mm

Participant Etads Response

Participant Etads comments to interview

declined. In response to question six, Eta said,
| think there is a relationship. But | don't know if it's, it's a, | don't thinkitlsabeing
leveraged to the ability that it could be. So, you know, we have an established
articulation agreement. There's spots waiting for our students. They'll come and
and inform, you know, our students about why HBCUs are great and whiagold s
attend, you know, scholarship opportunities. But again, the pipeline to get studer
HBCUs is, is has been significantly diminished. | will say, evengaademic. The
collegegoing rates for Black students is significantly down and continuicigttne.
It's a spiral. | mean, | think in general, in California, it's 7% of students are Black
students and community colleges. Seven right and we, We are, | mean, a
predominantly Black institution and a predominantly Hispanic institution, we were
one point, you know, predominantly as, like 100%, then it went 80% gentrificatior
been happening, but at this point, it's getting, it's about 50/50.

Researcherés Observation

Based on Etads comments the r es e adschatehere
is a relationship between the community colleges and HBCUs. Eta noted there are artic
agreements, students have a spot waiting for them, and the HBCUs help inform studen
HBCUs are great and scholarship opportunities. Eta alstioned the pipeline to HBCU ha
declined even before the pandemic, given Black students going to college are significar
down.

Emergent Themes
There is uncertainty about the relationship
The pipeline between the HBCUs and CCCs has diminished.

Partici pant Thet ads Response

Participant Thetads comments to intervi

between HBCUs and community colleges. In response to question six, Theta said,
| haven't interacted as much with the individual campuses. Mostlpd®e doing, you
know, using the CCC to HBCU, HBCU program coordinators as kind of a liaison,
so, a lot of my questions will go to them first. But | know I've also spoken to peop
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you know, over the phone or through email, when | have questiorthdoathasn't
been as much direct contact between, you know, us and the schools.

Researcheré6s Observation
Based on the Thetads comments the resea
interacted much with the individual campus or have a direcaconith the HBCU except
through the HBCU program coordinators.

Emergent Themes

The contact between the system office and the schools has decreased
The system representatives have not interacted with individual campuses
The CCC and HBCU coordinators seras liaisons to one another

Participant |l otads Response

Participant | otads comments to intervie

community college and the HBCUSs. In response to question six, lota said,
| could speak more | feelke, at the local level, | feel like it's developing. We are
trying we have a primary contact for HBCUs. And that, that is for all HBCU sort o
related questions. We don't have a designated person for each HBCU that we wi
with. So, it's something that lomld like to see happen, at least have an advisor or
counselor, or admission counselor who is designated to either college or a coupl
colleges that could answer specific questions. And | feel like the students would
more empowered that way. THéjeel like they have more sort of tailored assistan
when it comes to their transfer process and specific HBCU questions. So, | feel |
definitely in the developing stages, and I think it's progressing. It's just that it's sti
pretty new. Sowe have a lot of sort of general events. We have a lot of events thi
provide general and broader information. | feel like it'd be good to sort of hone d
and be able to provide more detailed information about each transfer HBCU patl

Resear c gegvators ODb
Based on |l otads comments, the researche
between the community college and HBCU is developing locally. lota discussed that the
no designated person for each HBCU and would like to seégolace, either an advisor or
admissions counselor. lota believes that if someone were in place, students would feel
empowered to ask questions about that HBCU and the transfer process.

Emergent Themes

There has been some progress, but all HBCUs dbawa a designated liaison
HBCUs answer their transfer process questions

The participant would like to see a more tailored approach to the process

Participant Kappads Response

Participant Kappads comments t o ihipstthatthe i

HBCUs and the local community colleges. In response to question six, Kappa said,
There's some that are very interconnected that are like you know, hands on, you
Wrap around services there we can walk and step. There's some that ‘'ybeaon
from you know, have any felt what admissions people have heard horror stories
students not, you know, having support in the dorms or meal plans and whatnot
you feel bad that you sent the student all the way out to Mississippi, and you kng
they're having a worse experience of life coming from California. So, it depends,
there's some of that and just red carpet treatment and can go all the way down, t
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their, their relationship and their connection. There's some that are toxic counsel
depart ment and be more connected. So

Researcherés Observation

Based on Kappads comments, the research
the relationship between community colleges and HBCUs are intercotn€afgpa
mentioned some HBCU provide wrap around services to support students and are not ¢
connected. Kappa stressed that some HBCUSs students have bad experiences at institu
while some will give the students the +egrpet treatment.

Emergent Thenes
Interconnectivity of HBCUs and CCCs vary
The student experience varies based on individual institutions

Emergent Themes for Interview Question 6

The intensive review and atoiatérwes guestiamsix, t h e

identified 26emergent themes coveringh e r ange of paThéaemergipgant 6 s

themes from the analysis are presented below.

1.

2.

8.

9.

The state office is the conduit of the project supporting the efforts of the local CCC

A reduced physical onsite outreach activitie® to the pandemic

Increased participation between CCC counselors and African centered student programs
HBCUs donodot deal closely with individual
80% of the recruitment work happens through the system office.

The relationship between local CCCs and HBCUs is not that robust probably due to
turnover at the CCC and HBCU.

Sometimes that relationship fades

The system office is not focused on a single campus

Recruitment activities vary from campus to campus

10. The prograndepends largely on the administration

11.There is a strong relationship between HBCUs and the statewide director.

12.The HBCU is expected to participate in CCC recruitment events
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13.The HBCU is expected to provide information to the students about their institutio

14.The CCC system and HBCUs hold a comprehensive conversation at least once a year

15.There are MOUs with CCCs across the state and HBCUs

16. The website contains contact information about the program

17.There is uncertainty about the relationship

18.The pipeline betwen the HBCUs and CCCs has diminished.

19.The contact between the system office and the schools has decreased

20. The system representatives have not interacted with individual campuses

21.The CCC and HBCU coordinators serve as liaisons to one another

22.There has beesome progress, but all HBCUs do not have a designated liaison

23.HBCUs answer their transfer process questions

24.The participant would like to see a more tailored approach to the process

25. Interconnectivity of HBCUs and CCCs vary

26.The student experience varies d®n individual institutions
Key Themesfor Interview Question 6

The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted &ey theme. The statement below represents the key theme revealed through this
analysis for interview question six.
There is a relationship between the participating community colleges and HBCUSs.

Participantsdé Responses to Interview Question
This sections organized to show tlteaimmaryof participants' responsesitderviewquestion

threeand the researchiembservations about the participants' respqreergent themeand
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keythemesAppendix TableG.7.presentshep a r t i cesporseshesesar c her 6 s
observatios, and emergerthemes for interview question seven
Appendix TableG.7. Par t i ci pant s6 ResponsesandBrergeatar cher 0

Themes to Interview Question 7

Q7. Tell me about your understanding of advisors.

Participant Al phads Response
Participant Al phads comment s taammunity mllegei
does not use advisors but use counselonesponse to question seven, Alpha said,

Soq in California, for our community colleges, we don't use advisors, we use
counselors. And so counselors are considered faculty here in our system. And s(
minimum qualifications for employment and a Califor@@ammunityCollege, you
must have a doctor's degreeorder to teach in a discipline. And that includes
counseling. San the counseling area, you have to have a master's degree in
counseling or social work. In order to, to, to, to work, counselors not only provide
know, academic support, but thdgateach becaugteach counselingased courses
or personal development courses expert in, of course, providing that

. So for us, it is about understanding, not jhsg HBCU transfer
responsible for being knowledgeable about as many transfer
opportunities, of course, for stum 90-minute training
for our support counselors so t feel canfident about
havng a conversation with the student about an HBCU. But more importantly, the
knowledgeable and helping the student to navigate the selecting the right HBCU
what's the difference? What are some of the unique features of the ||l
trainingwith ] counselors so that they can have that that knowledge and informa|
you will? So they can facilitate that conversation with the student, predominant.
predominance of counselors here in Californiaviltete. They are noBlack. And so
that is, you know, really something tHjtwork on so thal] don't want to leave this
burden of, you know, this project just on the shouldeBladk counselorslt's not
unheard of to be on a campus withith the exception Jjjjj rule, you know,
specifically kere in the city, or major cities, where it's you, it's not unheard of to or
have one or tw®lack counselors on campus. And #ee idea of burderburden
burdening a camp@ counselor with being responsible for, you know, facilitating th

thought wa quite unfair. So reall :
identified as a certified campus to facilitate this projgotampus needs to go throug

this 9Gminute training. And so what it does is it makes everyone on that campus
responsible, who's a counseland it doesn't place the burden on justBleek
counselor, but everybody must become engaged invthis know, activities and say,
Well, you know, if if, if the Black counselosaid,to, to everyone on their campus,
well, I'm only going to be respoitde for HBCUs | won't, | won't know anything else|
about anywWhite and PWI predominantlWhite institution, that will be idiotic and
never would happen. Buhat's been the way that it's kind of been, you know, for g
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of ourWhite camp orWhite counsebrs is like, well, we'll let Blackcounselors handle
that. Well, that's just completely unprofessional and unfai

I our campuses across the st G About 60 or 70
campuses have gone through this trainingciwheally is good because it means
they're engaged.

Researcher6s Observation

Based on Al phads comments, the research
community colleges do not use advisors but counselors in Calif@itmegparticipant dailed
the role and qualifications of the counselor to include the falgw mu st hav e
doctorateo teach in social work or counselifgg full -time faculty,bean expert in their field,
and teah based on major. Counselors are responsdsleding knowledgeable of transfer
pathways including the HBCU transfer. However, that was not the Igk@ss/ counselors
were notaware of the HBCU Transferdgram The counselors in California are majority
White and allowed Black counselor deal with tHBCU TransfeProgram Alpha stressed
there is a push to certified campuses and coarseh the HBCU Transfer Program
Currently, 60 to 70 campuses have completed the training this will ensure the counselo
each campus are awanf the HBCU TransfdProgramno matter their race.

Emergent Themes

Qualified counselors provide guidance to community transfer students

White counselors allow Black counselors to engage with the HBCU Transfer Program
Counselors will participate in appropriate training for phegram

Participant Betads Response

Participant Betads comments to intervie

term counselor is used not advisior response to question seven, Beta said,
Advisers, | feel like they are more-seferral to as counselors here in the communit
college systems. These are the folks that Advising Students on classes and their
educational plans and their goals for, you know, being at the community college.
so my understanding of their role is that is tioassist the student in understanding
one what is their goal while they are the community college. Is it to complete a d¢
program, is it to transfer, is it to complete a certificate, is it to be like career ready
helping them to, you know, finitheir pathway to stay on track for that pathway.
Whether it be you know whichevavenue they take to transfer or not transfer. And
kind of let them know what their transfer options are.

Researcherés Observation

Based on Bet abs craetemaned tisat the pdntieipant anslexstooddhate
California, the term used is counselor, not advisor. Beta noted that a counselor advises
students on classes, careers, and educational goals, such as transferring or completing
certificate atacommunty college.

Emergent Themes

Clarification between the roles of counselors and advisor at the community college
Understanding of goals of the HBCU Transfer Program

Provided information for community college students to get on track stay on track
Providedinformation for students to understand transfer options

Participant Gammads Response
Participant Gammads comments to intervi
notacounselol n response to gue Okay samums muwderstanditg
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is that you know that an advisor is not a counselor. And advisors can offer some inform
but they're not able to provide counseling services.

Researcherés Observation

Based on Gammads comment s, t hipanturesrsaads thé
role of an advisor is to share limited information and cannot provide counseling serviceg
advisor is not a counselor.

Emergent Themes
Defined the role of advisors and counselors

Participant Deltads Response
Participant Deltdé s comments to interview questio
different institutionsIn response to question seven, Delta said,
Advisors? Um, | guess at different institutions, have they named them different tt
like counselors, academadvisors? Oh, well, | don't really know the relationship or
students go through the process because, on the other side, because when we ¢
through the process with a transfer student, their documents or transcripts come
directly toit who was ouprevious transfer analyst now she's||| it
] would insert the credit the students' credits into the syst
however, the transcript also goes to the department. The department evaluates t
transcript to see whathat couses correlate with our curriculum at our institution f
those students to receive credit for the courses that they have taken. So, with the
guarantee program, it is not guaranteed that all 60 credit hours will transfer; how
they will give the creditor all 60 hours if that makes sense.

Re s e ar Obsezvatiors
Based on Deltads comments, the research
advisor varies at different institutions. Delta informed the researcher once the students
through the transfer process it is unknown only transcripts are reviewed and passed alo
the Assistant Director of Enrollment and the department in which the students is transfe
for credit evaluation.

Emergent Themes
Defined the roles of adviseand counselors
Explained how the transfer process worked at the institution

N

Participant Epsilonds Response

Participant Epsilonds comments to inter

advisor and counseldn response to question sey&psilon said,
Some advisors fropfrom the community college perspective or advisors hregen
yeah. In general. Yeah. Yeah. So again, | think when we when we talk about our
partnership, and talk about specific programs, advisors become very favithiavhat
it takes for that student who is graduating from the community college to come, ¢
their credits that will, that will transfer over such that that student knows what cla
they need to take when they arrive on the college campus. That'sth@®nof the
advisor, also, the role of advisor is, is to have, you know, an understanding of jus
student in general that a lot of times the transfer student might be an older stude
you know, typically, | mean, obviously, not a fitshe freqyimen. And so, some of the
needs and interests of that student, would be specific to the uniqueness of that s
And so, you know, there may be housing, questions and concerned childcare qu
and concerns, part time employment questions and cancdend so, an advisor is a

219



person who needs to have a good sense of how you can fully support a person Vv
might be transferring at a, you know, beyond the 18 tgekd-old age.

Researcherés Observation

Based on Epsilon's comments, the researcher deedrthat the participant's understanding
of an advisor from the community college is familiar and can assist the student with the
following processes: graduatinghat credits will need to transfer, and what courses to tak
Epsilon mentioned that the adwr's other role is to understand and support the student's
and interests no matter their age or if they are atfire¢ student, housing, childcare, and
employment questions and concerns.

Emergent Themes
Provided and understanding of the role @fitselors and advisors
Understanding of the transfer credit process

Participant Zetads Response

Participant Zetads comments to intervie

response to question seven, Zeta said,
Yeah, so | guess, havingprked at a university setting before this, | think my previc
understanding, well, | knowniversity advisors function quite differently than how
community college advisors, | guess you could call us, in California operate. In
California, the advisinga lot of it falls on the counselors who play academic advisi
career advising, and then personal counseling. And like we do all three of those
to prepare for transfer is included. And so, a lot of that is embedded into our role
campus. Anco community college counselors, | would say, primarily serve as
advisors, | would say, informal advising takes place in many shapes or forms like
advising, or, you know, through like quur Umoja program, there's like, there's likg
mentors that thecall the mentors to delineate between the advisor role that is, | W
say, pretty confusing. Like, who wears the formal advising hat, | would say, we r¢
try to leave that to the community college counselors within the campuses, that
community collge campuses. So that like, because we we've seen a lot of cases
faculty will miss advise a student on like, the courses that they need for transfer,
process of transfer. And so in terms of academic advising, in terms of planning c
and getting all the things that they need in order to be an eligible and competitive
applicant, that, again, lies with the community college counselors, faculty advisof
they play a different role in more talking about like the career trajectory, and like
talking about what, you know, professional opportunities, and certificates and oth
things they may want to consider outside of just getting their bachelor's degree, ¢
how to survive in their bachelor's program, once they get in, you know, being in &
STEM major or something like that. So like the faculty advisors, may be more ap
talk about, like, disciplines, specific issues, and discipline specific, you know,
considerations like, what can | do with this major as a career? And how do | advz
tha, in that field? How do | make connections in that field? What are the what
universities should | be considering for this major, things like that, whereas the
counselors at community colleges will play more of a now that you know, are her
some option, you know, | personally haven't gone to gone through this path, bec
I'm not that major. But | can tell you how to plan to get there, you know, because
know that well. And that's our role, and how to how to apply and all of that. And t
at theuniversity level, then advisors are usually that term is usually strictly reserv
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academic advisors within the college that they're admitted to. So if I'm a college

engineering student, then | would meet with my college advisor at the univkstssty,
say Berkeley, UC Berkeley, and then that advisor will tell me, these are the cours
that | need to graduate, basically, and do degree audits. And help me to strategiz
classes around those goals.

Researcher6s Observation

Based on Zest,abishec onmnenseematr cher deter mi ned
the role of advisors is different at the university and community college. In California,
counselors play the role of academic advisor, career advisor, and personal counselor, ¢
aspreparing students to transfer. Zeta also mentioned that there are informal advisors t
include peer advising, through the Umoja program. The formal advising in planning clag
belongs to the community college counselors since there were times whepviamutt miss
informing students of what courses to take. Zeta also noted that faculty advisors play a
different role in assisting students with career trajectories, professional opportunities, ar
certificates outsi de of demyred Attheunivegitydevel, et
discussed the role of the advisor used for academic advising for the particular college o
admitted to. For example, the College of Engineering will tell the student what courses ¢
needed to graduate, reviewd@gree audit, and assist in creating goals for the student.

Emergent Themes
Defined the role of advisors and counselors on the community college setting
Advisors assist students in their career trajectory; this process may vary at institutions

Participant Et ad0s Response

Participant Etads comment s t oissueswite recvuitngem

and pushing students to the HBCUsresponse to question seven, Eta said,
Now, and, you know, of that 50%, you know, most are women. So agaimave
significant issues with recruitment and pushing students to the HBCUs when we
get them into college, to begin with. Um, | will also share that even though | think
HBCUs are wonderful, that is not always an alternative for our students,adispear
working students, or our student parents to pick up and leave and go out of state
HBCU is just not a reality when their kids are in school here. So it is great that th
have opened up the door for community colleges. But | think what vibeuhdore
beneficial would be to have, like, university center model where they sent instruc
out here to teach or do virtual cohorts where you can stay with us at a communit
college but get a degree from an HBCU without having to leave the area. Béwaes
that is a huge limitation. Again, you know, our students, if you catch them young,
yeah, they can go and go out of state. And but again, if they're working full time,
they're the primary caregiver for their family or primary breadwinner, theynoty
have the luxury, even if they do get accepted and have guaranteed access to pa
to go and get that experience. Whereas if there were additional opportunities for
to stay in, in state, and complete their degree with Ugaatdmont Community
College. While, you know, while it's a bachelor's degree from an HBCU, that wou
be, I think, transformational, especially because then the students would actually
able to take advantage | know of students who want to go, they would love to go
that's just not a part of the reality that that is their lives. And | think, again, if we're
talking about overall impact of HBCUs on community colleges, there is a lack of
understanding the barriers for our students. They have barriers to just gettiag in {

221



door, let alone getting through two years, which they're not doing in two years. T
data shows to get to a bachelor's degree and to transfer out of state because mg
HBCU, HBCUs are out of state. So, there are significant barriers, | do thergcéiat.
We have partnerships, you know, they help us, they make our students feel very
welcome when they come, but that's 20 students a year that are we're able to aff
send because, again, we're paying for it. A very small collegfsmodmont
Community Collegehas come up with the extra money to try to fundaftgtate travel
for students. It's, again, limitations on what we can do; we'd love to do more as fl
and and barriers to this process, | think, are preventing it from being as sutesssf
could be. So, we have one transfer center counselor; she's in charge of working
our partner colleges to make sure that you know, as we coordinate transfer, we (
make sure that they're there the information to share it with our counsejenrsaral.
So they do know who we have partnership agreements with and articulation
agreements with, arff] have an articulation office]jj department chair for
counseling, and ] again works on establishing if there's any new relationships ¢
updates tahose articulation and transfer agreemeJjj one who does that. So |
would say all of our counselors are aware of the ability to transfer to HBCUs and
discuss it with the students who want to transfer as an option.

Re s e ar Observatidors

BasedorEt a0s comments, the researcher dete
advisors is in the form of a transfer center counselor aftaulation officer, department chal
for counseliry, oversees working with partnered institutions to ensurenmdtion is shared
regarding new and revised articulation agreements, establish new relationships, and dig
HBCU TransfeProgramwith students as an option.

Emergent Themes

Different roles for counselors in the transfer assistance process

Understading of the transfer process and articulation agreements

The program provides opportunities for community colleges and HBCUSs to provide tran
support services for community college students

Participant Thetads Response
Participant T hnetviewdgaestioroseverefatusad an aglvisor is at the tran
campus and gives students of what a campus life is like, expectation after tlansfgoonse
to question seven, Theta said,
Sure. Um, and so, my understanding, you know, everybody dogs thilittle bit
differently. But usually, I'd say the standard, you know, practice of advisors at the
transfer campus would be to give students an idea of, you know, what the campt
like, what to expect after transfer. If they're really nice, theg'ibakevaluation of
transfer credits, but not everybody will do that, you know, explanation of admissi
requirements, describing majors, housingcampus, all those things that can really
help not only guide a student to a pathway on their campushutitem understand
what it's going to be like, you know, with this program, especially with students,
maybe not having ever traveled out of state before, you know, really helping ther
understand what things are going to be like as much as they camaaftéeit

Researcherés Observation
Based on Thetabdés comments, the research
advisor at the transfer campus and gave students an overview of campus life and expe
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after transfer. Theta stated that #ulvisor would guide the student on a pathway that inclu
conducting a prevaluation of transfer credits, admissions requirements, majors, housing
campus living, traveling out of state, and what occurs after the transfer process.

Emergent Themes:Understand the role @fdvisors

Participant | otads Response

Participant | otads comments to iIintervie

counselors are utilized, and the university level uses advisaiessponse to question seven,

lota said
Okay. So, for community college, at least kdadison Community Collegave utilize
counselors. At theommunity collegédevel, | know at the university level, they usua
have advisors. And | feel like the role of advisors are, at least from my wartérsg,
it's more tailored to the academic advisement. It's not necessarily what counselo
thecommunity collegdevel. So, it's not as comprehensive. So | think my
understanding or the idea of advisors at the university level, just in geneodbeis t
able to provide that academic guidance and support with let's say, class enrolimég
educational planning, etc. And | think | think that is, that's it.

Re s e ar Obsesvatiors

Based on Il otads comments, the egemmselorsdre
utilized, and advisors are used at the university level. lota noted that advisors are used
academic advisement to guide and support class enrollment or educational planning.

Emergent Themes Defined the rolef advisorsand counsels

Participant Kappads Response

Participant Kappads comments to intervi

courses to take from out of the catalog. In response to question seven, Kappa said,
That also varies, there's some advisorswhoas i mpl y just cat
you what the courses that you need to complete. And there's advisors that are al
serving as recruiters or that may be like in tune with financial scholarships that m
have more institutional impact and awareneSo that rule also varies as well
depending on the institution that your at.

Researcherés Observation

Based on Kappads comments the researche
advisors simply is a catalog advisor that tells the stimtbat courses that are needed to
complete. Kappa also noted that depending on the institution some advisors serve as re
and provide information ofinancial scholarships.

Emergent Themes:Understand the role @afdvisors

Emergent Themes for Inteaview Question 7

The intensive review and atoiatérwes guestianf

t

h e

P

sevenidentified20emergent themes coveringh e r ange of paThelistci pant 6s

below presents the themesergingrrom this analysis.

1. Qualified counselors provide guidance to community transfer students
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2. White counselors allow Black counselors to engage with the HBCU Transfer Program

3. Counselors will participate in appropriate training for the program

4. Clarification between the roles of amelors and advisor at the community college

5. Understanding of goals of the HBCU Transfer Program

6. Provided information for community college students to get on track stay on track

7. Provided information for students to understand transfer options

8. Defined tle role of advisors and counselors

9. Defined the roles of advisors and counselors

10. Explained how the transfer process worked at the institution

11.Provided and understanding of the role of counselors and advisors

12.Understanding of the transfer credit process

13. Defined the role of advisors and counselors on the community college setting

14. Advisors assist students in their career trajectory; this process may vary at institutions

15. Different roles for counselors in the transfer assistance process

16.Understanding of the traresfprocess and articulation agreements

17.The program provides opportunities for community colleges and HBCUSs to provide
transfer support services for community college students.

18.Understand the role of advisors

19. Definedthe roles advisors and counselors

20.Undergand the role oadvisors

Key Themesfor Interview question 7

The researcher used a thematic analysis to identify key themes. The researcher analyzed

the frequency of responses and determined that a response appearing three times or more
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constituted a ketheme. The statement below represents the key theme revealed through this
analysis for interview question seven.

Defined the roles of advisors and counselors.
Participants Responses to Interview Question 8

This section is organized to show thenmaryof participants' responses itterview
guestionthreeand the researchi@embservations about the participants' respgresegrgent
themesandkeythemes Appendix TableG.8 presentshep a r t i cesporesseghes 6
researcher &8s o0 b s eamesddrinterview quesiiah eighmer gent t h
Appendix TableG.8. Par t i ci pant sd ResponsesandBergeatar c her 6

Themes to Interview Question 8

Q8. How do community colleges make admission dsions?

Participant Al phads Response

Participant Al phads comments to intervi

process. In response to question eight, Alpha said,
In general, for community colleges, we don't have an admission, wehdwea'ain
admissions process. We're open access students can come in and out of commt
colleges whenever they'd like. There is no selection process; all they do is comp
application and enroll in a class. It's as simple as that. So, we'raopes
information institution I orovide students with access to the Comm
Black College Applicatiorg partnered with Rob Mason, Robert Mason. And so thg
has allowed our students to apply directly to our HBCUSs, our partner institutions,
know, with little to no, with no problems with no headac!|jjjill partnered with
him that so that students don't have to pay tha . S0, it's a part of this
project, we pay the applicant, we cover the fee for all of our studjjij unique
application code that Rob has created, that are. So, when they get to the end of {

application, they put that that code in, and they don't have to pa
. so. the studen attempt to

eliminate, dminate allevi, alleviate any barriers that a student would have. So yea4
they, they are able to do that. But for students coming to our community college
system, there is no admissions; we are open access, which means a come one (
we don't tun anyone away. Everyone is entitled to particularly students, you knov
even, even K through 12. Students can take college can take our classes at a
community college for free. They don't have to even pay K through 12. So yeah,
we're considered what theall open access. So, there is no application or admissi
process.
Researcherés Observation
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Based on Al phads response the researche
no admission decisions at the community college. The commeoilgge is open access, an
students must complete the application and enroll in classes. A partnership was establi
with Robert Mason of the Common Black College Application, ensuring students can af
directly to the partnered HBCUs by creating felweadaches while navigating the applicati
process. CCC covers all costs related to the application. Alpha also noted that theasssn
applies to students in-K2 as well.

Emergent Themes
No admission decision for community colleges students to tr@erommunity college; open
admission state.

Community colleges provide admission application support for the students transferring
HBCUs

Participant Betads Response

Participant Betads comments to intelegeine

California is open enrollment institutions. In response to question eight, Beta said,
So my understanding that community colleges here in California they have pretty
like open enrollment. So, | don't think students can get rejected from catgmun
college. | know some of them well, a lot of them really have these promise progr:
for recent high school grads they can attend at the campuses following their high
school graduation. They can even attend while they are still in high school. So it'
really a matter is applying and applying to like your local or one of your local
community colleges and then kind of taking it from there. It's really the student try
to deciding on where they want to attend, and they can get started.

Resear chevatibns Obser
Based on Betads comments, the researche
community college in California is open enrollment and is not rejected. Many communit)
colleges have a promise program for recent high school graduatéenStcan also attend
while in high school as a dual enrollment student.

Emergent Themes
CCCs are open admission institutions
Students gave multiple choices for transfer opportunities

Participant Gammads Response
Participant Ga mmaewguestionmight focused on the Galifarner v i
Community Colleges are open enrollment institutions. In response to question eight, G¢

said, nAnCalifornia Community Coll eges ar
have a high school diploma. Sb,is open enrol |l ment . I't"' s
Researcher s Observation

Based on Gammadés comments, the research

that community colleges are open enrollment even if the individual does not have a higk
school dploma.

Emergent Themes
CCC are open admission institutietisere is no decision pertaining to qualify for admissio

Participant Deltads Response
Participant Deltads comments to intervi
admission decisioat other community colleges. In response the question eight, Delta sa|
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Al don't know how community coll ege mak
not know. I'm familiar with theéhe admissions process at our community colleges for the

community coll eges. 0
Researcherdés Observation
Based on Deltabdés comment s, the research

the admissions decision at the community college.

Emergent Themes
Provided no comments pertaining to admissionsii@as

A

Participant Epsilonds Response
Participant Epsilonds comments to int-er
year side. In response to question eight, Epsilon said,
So let me think so would you ask them that, so I'm not on the comnuafigge side
in terms of their admission, so you're talking about how they admit the students
initially because | really can't say that | necessarily know a lot about their admiss
process for their studewddnitially, more of the admissions from ouds.

Researcherés Observation
Based on Epsilonds comments, the resear
the admissions decision at the community college.

Emergent Themes
Provided no comments pertaining to admission decisions.

Partici pant Zetads Response

Participant Zetads comments to intervie

open admission system. In response to question eight, Zeta said,
| mean, our community colleges in California, at least are prettynitpan system.
So, there's no real decisions taking place. There's really just eligibility criteria thal
need, or they don't need. And if they don't, then they just, you know, either wait it
because they're still in high school, or, you know,r'tdknow appeal through some
process because of whatever an eligibility criteria that they're a part of. So, 1009
admissions rate is what we usually joke about, you know, it's not hard to get in.

Researcherdéds Observati on

Based on Zet adsr cchoemmednetse rtnhien erde stelmat t h
the open admission and eligibility process at the community college in California. Zeta &
noted there is a 100% admission rate.

Emergent Themes
California community colleges are open admissiatitation.

Participant Etads Response
Participant Etads comments to interview
Coll eges are open admission institution
Community Colleges are opencass. We do not make admissions decisions they are if y:

pY

apply, you get in.o

Researcherdés Observation
Based on Etads comment s, the research d
open access and do not make decision when student appliesnevegeys in.

Emergent Themes
CCC are open admission institution.

Participant Thetads Response
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Participant Thetads comments to intervi

Community Colleges are open access institutions. In response to queghipi leeta said,
Yes, we're open access. And so, as long as you fill out our application, you are a
attend Brackett Community Colleg@hould this be changed, you should have a hig
school diploma. But other than that, it's, it's free and open tawdgyh the

community.
Researcherdés Observation
Based on Thetabs comment s, t he Research

community colleges have an opaccess admission decision process, meaning everyone
completes an application aglmitted.

Emergent Themes
CCC are open admission institution.

Participant |l otads Response

Participant | otads comments to intervie

Colleges are open admission institutions. In response to questinleig said,
So, community colleges are opaaocess institutions. So, whoever sort of applies is
bound to be admitted and get a student ID number and be able to take courses,
not exclude students who have a degree already. Like somgdauimsitutions
would when they limit students that are trying to earn well trying to earn a seconc
bachelor's degree, professional students, students who have a professional degt
come and sort of do 4greparation if they want to be admitted to anothiegpam. So,
our community, our admission decisions, or admission processes are really just
access. Just because we do provide remedial courses we provide career and teq
training, we provide transfer preparation, so it's really just like a mebuffet of
courses that students could take for a variety of reasons. So, there's no admissid
decision sort of requirement per se.

Researcher6és Observation
Based on |l otads comments, the researche
communty colleges are opeaccess institutions with no admission decisions. Iota reviewg
the steps after completing the application. The student is admitted, issued an ID numbe
can register for courses. lota noted that anyone, even if they earneeyadodegree, can
attend community college to get another degree, take remedial courses, and receive ca
technical training.

Emergent Themes
CCCs are open admission institutions.

Participant Kappads Response
Participant Kapp &waquestoo egmdoouses ontthe Califorhige r v i
Community Colleges are open admission institutions. In response to question eight, Ka
said,
By-law we are designed six of the top 100% of people who apply, it's open acceg
can literally walk off, walk oto a campus, and get admitted. And that is literally ey
if you're undocumented, even if you got out of jail or prison, we have programs f
everybody, but we are open access institution, by law. As part of the California M
Plan, as part of the Califnia Master Plan by law so to reference that.

Researcherdés Observation
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Based on Kappads comments, the research
community college admission decisions is designed by law as open access as part of th
California Master Plan. Kappa noted that any and everyone will be admitted if applied: t
person who got out of jail, someone who walked off the street, and even undocumented
individuals.

Emergent Themes

CCC are open admission institution.

Emergent Themes for Interview Question 8

The intensive review and analysis of

eightidentified12 emergent themes coveringh e r ange of p aThelistbelowant 0 s

presents the themesnergingfrom this analysis.

1. No admission decision for community collegstidents to enter the community college;

open admission state.

t

he

2. Community colleges provide admission application support for the students transferring

to HBCUs

3. CCCs are open admission institutions

4. Students gave multiple choices for transfer opportunities

5. CCC are open admission institutietisere is no decision pertaining to qualify for
admissions

6. Provided no comments pertaining to admission decisions

7. Provided no comments pertaining to admission deasion

8. California community colleges are open admission institution.

9. CCC are open admission institution.

10.CCC are open admission institution.

11.CCCs are open admission institutions.

12.CCC are open admission institution.
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Key Themesfor Interview Question 8

The reseather used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below represents the key theme revealed tisrough thi
analysis for interview questiagight

California community colleges are open admission institutions
Participantsd Responses to Interview Question

This section is organized to show thenmaryof participants' responsesitderview
guestionthreeandthe researchérebservations about the participants' respgresegrgent
themesandkeythemesAppendixTableG.9.presentshep a r t | cesporesseghes 6
researcherds observations, and emergent t heme
Appendix TableG.9. Par ti ci pant sd Responses, Researchero

Themes to Interview Question 9

Q9. Tell me about the role of counselors in making quick enrollment decisions for

students.

Participant Al phaés Response

Participant Al phads comments to intervi

quick enrollment decisions. In response to question nine, Alpha said,
Um, quick enrollment decisions. So, I'm hoping that their counselors ardsrtgna
quick enrollment decisions. So again, because it's, it's an open access, students
typically will excuse me, counselors will typically see a student after they've enro
into the college. And so they're helping the student and then, of courselitiatéza
selection of courses. And so that's everything from, you know, deciding on which
math, they're going to take what English deciding on what their major is going to
like, what those courses are going to look like, over the two years thaetaethie
community college. So really, the role of the counselor is after the student is alre
our campuses, then to help them facilitate course content. Making sure the stude
aware of support services on our campuses, everything from tutoriimgucial aid,
all of those things that a student would need to be successful is part of the couns
role is to make sure that they're aware of it, how to access it if they qualify for it.
those things become part of part of that processs&the counselors really aren't
involved in the role, but we actually have, you know, admissions offices, where
students complete the application. A lot of its online. And then the student, literal
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Once they've done that they show up at the counseffics saying, help me pick
classes, help me figure out map out what my, my educational pathway is going t
like for the next couple of years.

Researcher6s Observation

Based on Al phads comments, the r estandingofh
the role of counselors in making quick enrollment decisions for students is that the com
college is open access and counselors are not involved. Alpha noted counselors see st
after enroliment to assist the student with support sesyselecting courses, deciding a ma|
the twayear educational plan, financial aid, and the tools for students to be successful.

Emergent Themes
Counselors are not involved in admissions decision
Counselors provide guidance services after the enrotlprecess

Participant Betads Response
Participant Betads comments to intervie
would occur more so on the HBCU application side. In response to question nine, Beta
Counselors from the HBCU side community college side. The counselor typically
not super involved in that process. Only if the student is kind on leaning on the
counselor for that support, if the application, the HBCU application, kind of requir
additional form or something fnro the community college campus, then the they re
of the support in filling it out, signing it quacking, so they can, you know, continue
their application process. And then maybe helping the student get their transcripf
that tends to be kind of, ithough. Sometimes the students will ask them for questig
about the application and the application process, but the counselors don't alway,
what that process looks like or answers to those questions, so sometimes they'll

out )
Ressar cher 6s Observati on
Based on Betabdbs comment s, the researche

the role of counselors in making quick decision making would occur more so on the HB
application side. Beta discussed that counselors aiavatved in that process and can ass
when students apply to the HBCU. Beta also noted that the counselor helps students ol
transcript, answer questions about the application process, and contact the state coord
for questions the counseloannot answer.

Emergent Themes
Counselors provide guidance services after the enrollment process
Counselors assist with the transfer application process to the HBCU

Participant Gammads Response

Participant Gammads ¢ 0 mme nsedsonhow counseioes arg i

critical to the transfer process. In response to question nine, Gamma said,
For students counselors play a critical role. JJ il informational outreach
-to counselors because they play a critical role. And if stu@eatsot getting the
information from their counselors, or if that information isn't accurate, that they're
getting from their counselors, then then that causes a problem also. What I find i
counselors are not informed about the real statistics regardthe success of
HBCUSs, especially as it pertains to African American students, then you know, s
people have considered these institutions to be inferior, which they absolutely ar
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And [Jthat's whyjflneed to have all the stats and the faotthat they can allow
students to know what options are readily available to them.

Researcheré6s Observation

Based on Gammads comments, the research
of the role of counselors plays a critical role in theekjulecisioamaking process in sharing

information with the student. Gamma stressed that, at times, students are not getting ac
information, and counselors are not informed of statistics on the success of HBCUS, es
for African American studes, to better advise students on the available options.

Emergent Themes

Counselors are critical to the transfer process

Students are not getting accurate information

Counselors do not receive information about student performance at HBCUs

ParticipantDel t ads Response

Participant Deltads comments to intervi

critical to the transfer process. In response to question nine, Delta said,
Um, I'll speak on behalf of admissions counselors once we receive the dégumen
There is a quick evaluation. A student must have at least 18 credit hours a 2.0 a
passed both collegevel English and or math which or have completed both calleg
level English and math with a C or better.

Researcherés Observation
BasedonB |l t a6s comments, the researcher de
of the admissions counselors, who review the documents to make a quick evaluation ar
ensure that students have completed at least 18 credit hours, have a 2.0 G.PaSseahd p
both collegdevel English and Math with a C or better.

Emergent Themes
Counselors receive information after the student is enrolled
Counselors review accumulated credits

Participant Epsilonds Response

Participant Epsi | on éssonnirefooused onshow the transfer e r

coordinator is assigned to transfer students. In response to question nine, Epsilon said,
Okay, so, so I'm thinking about our in our process for enroliment and our process
making those decisions when a when aet is a transfer coming to us. So our tea
has transfer coordinator who is assigned to the transfer students. And so they ar
are specifically on the lookout for all students who are indicating that they're com
from another institution. And inosne cases, those students may have several or a
couple of institutions that they may have attended. So, of course, there is the reg
of transcripts and making sure that all of those students making sure that that stu
knows that it's important t@thave all of those transcripts available so that our
academic, academic deans here can make the best decision for them in terms o
them in the right classes. And so, you know, it's a different, um, a more personal
relationship, if you will, therg'probably a probably a lot more interaction. Because
again are, you know, we're waiting for students to give us transcripts, which was
sometimes communicating on behalf of the student at their previous institution, a
also making sure that our deams have all of the information that they need in ordg
to make a good transfer evaluation.

Researcherdés Observation
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Based on Epsilonds comments, the resear
role of counselors in quick enrollment decisiohke transfer coordinator is assigned to
students interested in transferring to the institutions. Epsilon noted that students should
all transcripts available for review for the academic deans to best evaluate and place th
students in future courses

Emergent Themes
Understanding of the role of community college counselors
Counselors review transcripts to assist with placement

Participant Zetads Response

Participant Zetads comments to intervie

coordinatoris assigned to students. In response to question nine, Zeta said,
Yeah, | mean, a lot of the times, like | said, at least for HBCUs, if we're talking jus
about HBCUSs, you know, again, unless the student has set foot on the campus,
IS quite rare, gign that they're pretty far away from California, most of the time, yd
know, they're just kind of evaluating schools and comparing them based on their
websites, or like, you know, a webinar that they had attended, or the rep convers
that they had ahe fair, or like, over email, you know, or on the website. So it's kin
a shallow view of the, the entire campus, you know, like, you don't really get a fu
full experience, the immersive experience that you might get, if you were to cons
like a UC campus, or CSU campus that's right around the corner, because our s
are very familiar with Berkeley, and like Cal State, East Bay, San Francisco Statg
because they're so close, we just, you know, they probably have been to the can
before.But a lot of the students here, they haven't had a chance to go to the HBC
they're just kind of like, they're basing information off of like | said, like a good
conversation that they had with the rep, or this scholarship amount that they get.
you know, so we, we serve as we try to serve as, you know, impartial decision
facilitators, | would say. So, like, we'll help them weigh the pros and cons and liks
know, uncover all the factors that they might want to consider. Whether it be, you
know, the competitiveness of the school, or the reputation of the school, the job
placement rate, after graduation, the graduation rate, the cost, obviously, of then
attend, where they're gonna live. You know, if they have family in the area, or if
they'rejust going to live in a dorm, and if they want to do that. You know, like all t
culture of the campus, like any way that we can help them to really get a fuller pi
of what they're getting into, is what we're going to try to help them do. You know,
whether it's by talking to the reps visiting the school, if possible, visiting the webs
the very least, going to these fairs and webinars, so that they can really try to pic
themselves there and get a fair evaluation of what they're going toemqeeas an
undergrad there. So, you know, | don't think, we have we have a few alums from
HBCUs. Unfortunately, none of them are a part of the MOU agreement. But that,
know, the alums that that are on our campus that are counselors, you leoegrth
obviously talk from personal experience, or if any of us have been had a chance
the campus, any of the campuses. We can talk from more personal experience,
would say those are not as common because we're so far away from, you &now,
the East Coast and the south so, are most of them are located. So, it's, you knov
just kind of there to try to help move their decision along based on the informatio

233



they can uncover that we can provide. And then see what what, you krusigmle
they want to make help them to make a decision.

Researcherés Observation
Based on Zetads comments, the researche
the role of counselors in making quick enroliment decisions for students wasobased
supporting the studentdos decision on se
having the opportunity to visit the campus, reviewing the website, attending webinars, a
speaking with alums.

Emergent Themes

Counselors help students rewienformation about the HBCU

Counselors help students understand the significance of attending school in the south
Provide information for students to make informed choices

Participant Etads Response

Participant Etads ¢ o mmiaudedonseovicas proveledioi e w

community college students. In response to question nine, Eta said,
So, we do pojup counseling. Usually, that happens around the second week of s
where we'll have shorter d@inute checkin appointments. Because a gtien they
can get that answered. If they need help enrolling in a class, they can get that
assistance. Since pretty quickly, most of our well, | guess the typical counselor
appointment is a oRkour appointment with a counselor to ddipa full, you krow,
six-semester education plan and then refer them to transfer or graduation, whate
their goals are, maybe it's vocational. So, and again, | don't know. So, if you're tg
about quick in regards to just assisting a student, we would again dgppopnseling
to assist them with maybe if they have a question about a class or, you know, ne
finding a class or assistance with that. But when it comes to enrollment, they're n
technically. | guess it's not an admissions decision. It's just helpangto get

enrolled.
Researcherdés Observation
Based on Etads comment s, the researcher

the role of counselors in making quick enroliment decisions for students is based on se
provided by the commutly colleges, given that it is not an admission decision, just assist
students to enroll. Eta noted that around the second week of claggy popnseling is

available to meet with students to answer questions and review an educational plan, trg
or graduation.

Emergent Themes
Counselors provide different approaches to counseling to help students with understan
transfer and enrollment options.

Participant Thetads Response

Participant Thetads comment s tselorsiplaying a hugg

role in the decisiommaking process. In response to question nine, Theta said,
Yeah, um, and so, | think, you know, definitely counselors play a huge role in tha
Because, you know, especially when we have students that are iirshegmester,
you know, having not attended college before, they really need somebody to be
guide for them in choosing classes. And so | know at Brackett Community Colleg
you know, we do these education workshops before they enroll, where thiegedon
like a full education plan. But they, you know, tell the counselor their major, and t
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get kind of a template of classes that they can choose to take. And | know that h
when they get to that fowyrear level as well. You know, they're gettithgit, you know,
rough template of okay, here's your major, here's what we know about your cred
Here's some good suggestion for you. And so, you know, having that kind of plar
coming in is really important for students. And so, | think counselorsitiyiplay a
huge role in helping students get oriented to the university or the college.

Researcherés Observation
Based on Thetabs comments, the research
the role of counselors in making quick enrolithdecisions, for the community college
students need for assistance in selecting courses, conducting educational workshops b
enrolling, obtaining a template of an educational plan based on major, and helping stud
oriented to the university aollege.

Emergent Themes
Counselors play an important role in helping students understand enrollment and transf
decisions by providing accurate information.

Counselors help students understand transfer credits and other orietytagiamformation.

Participant |l otads Response

Participant | otads comments to intervie

assist the student in identifying interest of study. In response to question nine, lota said
| have seen counselors and it really jugieteds on the person who's doing counseli
and their style of counseling. | feel like with the new initiatives coming down the {
like and that are already being implemented, like guided pathways, or AB, AB 70
sorry. Counselors could tend to bktihe more prescriptive with students. So I've ha
instances where counselors would just give students a general education sheet f
either CSU or UCs, | guess the, and just highlight the courses that they think the
students should take, as opposed to @owalking them through the list seeing what
are some of their interests, what are their likes and dislikes, what would be the b
course to maximize their academic potential, and GPA? So, | think some counse
tend to be a little more prescriptivensetimes. But then others tend to take their tim
and just walk the student over the list of courses and just see what they're more
interested in as opposed to telling them what exactly they should take because
especially for a general education, they hewenany they have a variety of courses
that they could pick from and | feel like when the student is active and that decisi
making process it definitely increases their success rate in the class and just
academically overall.

Researcher6és Observation

Bassed on | otads comments, the researcher
the role of counselors in making quick enrollment decisions depends on the counselor g
they assist the student in identifying interests of study, coursesetditads and dislikes,
academic potential, and GPA.

Emergent Themes
The counseling approach varies from one individual to the next

Participant Kappads Response
Participant Kappads comments to intervi
assst the student in identifying interest of study. In response to question nine, Kappa sa
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We advise students based upon you know, what they show and disclose of them
if you are a fulitime working parent, you know you want to go ftithe or parttime

your advisor is to advise based upon your work schedule. You know, six hours p
time, 12 hoursfult i me hereds the workload tha
the three to one model, you know, 12 hours, you know, three hours of coursewot
abut nine hours of preparation homew
dedicating to that load to that, you know, to your schooling. So, it just kind of thin
that nature, I think it's important for, for counselors to advise students on ids¢gar

enrollment.
Researcher6s Observation
Based on Kappads comments, the research

the role of counselors in making quick enrollment decisions is based on the needs of th
student to attend school fitllme or paritime, how to factor workload with coursework and
homework preparation.

Emergent Themes
Understanding of the role of advisors counselors provide support to transfer students
Counselors base advice on the needs of the student

Emergent Themesfor Interview Question 9

The intensive review and atoiatérwes guestianf
nineidentified 20 emergent themes coveritige range of participardsesponsesThe list below
presents the themesnergingfrom this andysis.

1. Counselors are not involved in admissions decision

2. Counselors provide guidance services after the enrollment process

3. Counselors provide guidance services after the enroliment process

4. Counselors assist with the transfer application process to th&JHBC

5. Counselors are critical to the transfer process

6. Students are not getting accurate information

7. Counselors do not receive information about student performance at HBCUs

8. Counselors receive information after the student is enrolled

9. Counselors review accunatied credits

10.Understanding of the role of community college counselors
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11.Counselors review transcripts to assist with placement
12.Counselors help students review information about the HBCU
13.Counselors help students understand the significance of attendirug iscti® south;
14.Provide information for students to make informed choices.
15. Counselors provide different approaches to counseling to help students with
understanding transfer and enrollment options.
16. Counselors play an important role in helping studenterstand enrollment and
transfer decisions by providing accurate information.
17.Counselors help students understand transfer credits and other orietyiation
information
18.The counseling approach varies from one individual to the next.
19.Understanding of theote of advisors counselors provide support to transfer students
20.Counselor base advice on the needs of the student
Key Themesfor Interview Question 9
The researcher used a thematic analysis to identify key th&hmesesearcher analyzed
the frequency ofasponses and determined that a response appearing three times or more
constituted a key theme. The statement below represents the key theme revealed through this
analysis for interview questiamne
Counselors play a role in the enrollment process
Partici pant sé6 Responses to Interview Question 10
This section is organized to show gwemmaryof participants' responsesitdaerview
guestionthreeand the researchimbservations about the participants' respareegrgent

themesandkeythemesAppendixTableG.10.pr esent s t he partici pantso
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resear cherand aembrgeatthenzes forinterview question
Appendix TableG.10. Par t i ci pant s ResponsesEmeBemtsear cher

Themes to Interview Question 10

Q.10 Tell me about transferspecific services.

Participant Al phads Response

Participant Al phads comments to intervi

campus. In response to question 10, Alphd, sa
And I'm are you asking as a project or as at a community college level for, for
community colleges. They're usually transfer offices is usually staffed by someor|
who runs that center, each Transfer Center Director. And that director is respons
maybe for other staff members to help to manage that transfer center. So,
unfortunately, our transfer centers from campus to campus can, can look very dit
Some of them have greatly supported Transfer Centers, and some of us does, W
So it can vaey. And typically the services include everything from helping a studen
complete an application to helping them explore colleges understand their, their
letter when they get it, or their admissions decision if they don't get admitted to a|
institution.
A lot of times, the Transfer Center can help to intercede and maybe reach out to
institution to find about to find out about it. How to appeal a decision? So really, t
transfer serve, the Transfer Center does everything related to helpingitiest st
facilitate their transfer process. A lot of times, they will have patients that come tc
campuses. And so they facilitate those outreach days and those events. So yeal
transfer centers do a lot of very specific thing. They hold thosdéraiags that |
talked about earlier. They coordinate all of those, when we come to the campuse
events, to outreach events, for students, often it's the transfer center that that's
coordinated all of those events. And so, really, they are thanéfédir students who arf
who are looking to transfer and help them to prepare for that process. They prov
workshops. They just do a variety of things to help students. They bring in speak
they bring in, like | said, the fowrear reps to help studenmnake those connections s
that they can clearly understand what's expected them expected of them as an
applicant. So, the Transfer Center i
looking to transfer.

Researcher6és Observation

Based ofn Ad prheardt s, t he researcher deter

transferspecific services from the community college, the Transfer Center, varies from

campus to campus overseen by the Transfer Center Director. Alpha stated that the Tra

Center assists students with completing applications, exploring colleges, understanding

awards letters, and facilitating the transfer process through events and speakers.

Emergent Themes

Transferspecific services are based on the needs of studedtdhe direction of the

employees in charge of the programs

The transfer services are likely to be different at different institutions

Participant Betads Response
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Participant Betads comment s t ospecifictpgrami e

and organizations on campus. In response to question 10, Beta said,
In the community college system, the transfpecific programs, so Umoja can be o
of those transfespecific programs, Puente. | knowMEND offers some of that
support for student$ they have it on their campus. All of the campuses have a tra
center, and so they are. They are kind of the hub for all things transfer. So, a littl¢
different than your regular and traditional counselors or counseling it for more so
next st@.
So they have computer labs for students to apply if they don't have you know ac
answer questions, they sometimes host different workshops about transfer, but &
those workshops tend to be very much focused on the California schools, so the
California State University System and the University of California System becauy
that's what's there and that's what, the counselors know those campuses for surt
we are trying to encourage and really grow the knowledge of HBCUs for the
counselors sthat they can, you know, speak comfortably to students about those
resources.
So yeah, just general transfer help with applications they will have help with
applications, they host information sessions. And this is generally not HBCUs
pathways specific¥eah, they'll have invited different campuses to host like differe
sessions with the student. And again, these are primarily Cal State and the Univ¢
of California and other institutions here in California.

Researcher6és Observation

Based o momniets, theéreseaccher determined the participant understands the-tr
specific services from the community college. Each campus has a transfer center, and §
campuses receive support from organizations such as Umoja, A2MEND, and Puente. E
notedthat the transfer center has a lab and hosts workshops mainly focusing on transfe
UC, CSU, and other institutions in California, given that is what the counselors are fami
with.

Emergent Themes

Each CCC has a transfer center

Transferspecificservices are based on the needs of students and the direction of the
employees in charge of the programs.

The transfer services are likely to be different at different institutions.

Participant Gammads Response
Participant Gamma 06 suestianmirfeumsédon ihconsistemdy ef the i
transfer center hours and staff from campus to campus. In response to question 10, Ga
said,
Transferspecific services within California Community Colleges vary greatly. The
are some schools that do not haviell-time transfer center coordinator. And it's onl
open on certain days at certain times. And there are other schools that you know
a full, full load a full staff to be able to provide services to students. And so, there
consistency withinte California Community Colleg8ystem regarding how transfer

is handled.
Researcherdés Observation
Based on Gammadés comment s, the research

of transferspecific services from the community college studentise transfer center
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coordinator, even though this position is not-tutie at most campuses. Gamma noted the
no consistency from CCC on transfer, given that some campuses have a full staff and li
office hours and days open.

Emergent Themes
Each community college establishes their own transfer center, services and hours of op

Participant Deltads Response
Participant Deltads comments to intervi
doing the registration process. Inpease to question 10, Delta said,
That would bdjjjj. Pretty much, they have her for assistance. I'm on the back en
and] Batman, and I'm Robin on an academic basis. But they do have transfer s
available. We tend to walk them through the entgistration process and assist
where needed. So, we do a phenomenal job. Kudos to njjjjd

Researcher s Observation
Based on Deltab6s comments, the research
transferspecific services is availabley@ijj also assisted students by walking them thro
the entire registration process. Delta praises the job that the team is doing with transfer
students.

Emergent Themes
Students are provided assistance with registration
Participant expressed praise fbe performance of the transfer team at this institution.

Participant Epsilonds Response
Participant Epsilondéds comments to inter
that will still be available to students doing the transfer protesesponse to question 10
Epsilon said,
Yeah. So again, the academic [l Success Center specifically has counselors
their area to look at what that student needs in terms of the major that they may
interested id and also looking at the finarativiability of that student. So their
financial aid, how much aid they may have still available to them because that is
case. Sometimes there's probably a lot, a lot more conversation with that transfe
students to really get a sense of, you know,re/tieey've been, how much aid they'v
used, how much aid they have left available, is it likely that they will be able to
complete their degree within a reasonable amount of time to be able to utilize tha
And so those becomes very transfer specdiwises for the students.

Researcherés Observation

Based on Epsilonds comments, the resear
of transferspecific services of the Success Center counselors assists students in identif
major of studyand financial viability. The counselor will review what financial aid is left, H
much was used at the previous institution, what is needed to complete the degree, and

the student will complete the degree promptly.

Emergent Themes
The Success Car provided comprehensive financial aid assistance for students

Participant Zetads Response

Participant Zetads comments to intervi-e

services available to students online due to COVID. In responsegtian 10, Zeta said,
Like our transfer services for all universities. Oh, where to beginf} Bae | guess
I'll start with our website, because that's kind of been our bread and butter the pe
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because of COVID. So, our, our primary delivery fatrthis past year has been onlit
And so ] website hosts a lot of information and has specific dedicated tabs that t
about the UC system, the CSU system, the private and independent schools, an
out of states and then also HBCUs. Also, the ADfeaments, whicl] mentioned the
HBCUs in, and then talking about like how to prepare for transfer in terms of like
academically and like the process of transferring, like the five steps to prepare A
then the application nuts and bolts of like, here'srevlyeu go to apply. Here are son
tutorials and guides. If you get stuck, this is what you caf] Have labs] have
virtual drop ins we have, you know, email, we have different ways to contact us f
help, or you can go directly to the help centergtiose websites. We do presentatio
in addition to the drojin lab, the virtual help labs. So, virtual presentations that wa
them through every step of the application for UC for CSU. And then for commor|
which is the other one that we see a lotYaah, so | would say that's, and then we
host we coordinate events as well. So, like | mentioned, the HBCU fair, or carava
we've play played a role in that, if not their primary role. We do outreach workshc
basic skills level classrooms, so likéel maybe math and English students who are
placed into support level classes where maybe they wouldn't have normally beer
eligible for collegelevel English or math classes. Without some support, like somg
extra time with the instructors will try to go tikose classes or create special
connections with the instructors so that they can publicize that we are there and
available to help students who are struggling and who do have the goal of transfg
We'll also do outreach presentations and developoe$hips with you know, our
special populations on campus like EOPS. And you know, all of our learning
communities, including Umoja, Puente, and the STEM, the STEM learning
community, Mesa, and then like the FYE community, so places where students 11
you know, you know, benefit from additional support, we'll try to get, you know,
FaceTime with them at some point a few times throughout the year, so that they
that there's resources that were available that we want to help and that you know
they're, you know, here's the procedure for applying and for preparing for transfe
that, that they know that they're not alone. So that would | guess that would be in
nutshell. And then when we're back on campus, and we which we have been ph
back n this fall. You know, we provide those same services in person. So we're ¢
a hybrid of that right now, we're trying to do as much as we can virtually and in p
in our center, because we have a Transfer Center, located right next to counselir
students can walk up anytime it's a drop in center. So, students just come in and
computer lab to research, transfer requirements and opportunities and then fill o
applications on site with some hejjjjili]. That's, that's why I'm here.

Researcer 6s Observation
Based on Zetabs comments, the researche
transfer specific services included identifying ways to support the students and instructc
Zeta mentioned that transfer services are availatlleey with information on several
systems, including the CSU system, UC system, private and independent schaufls;aiet
schools, HBCUs, and ADT agreements. Zeta mentioned thstiyeprocess in transferring
the resources available throughout tearyto students, including the virtual workshops,
tutorials on completing the application for UC, CSU, and Common Black College Applic]
drop-in labs, and virtual help labs. Zeta stated that outreach workshops are conducted i
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math or English tduild a connection with the students and instructors by informing them
there is a support system and that the goal is for students to transfer. Zeta noted the ou
special populations and organizations, including EOPS, Umoja, Puente, andtfie ST
learning community. Zeta also mentioned that students are supported throughout the tr
process.

Emergent Themes

Provided a wide range of transfer assistance throughout the academic year
Outreach workshops were provided on a regular basis.

Some serices were designed for special populations of students.

Participant Etads Response

Participant Etads comments to interview

and assistance is available for students. In response to question 10, Eta said
So, we, agairjjij transfer center counselor, and transfer cente i}, all, all
counselors can help do graduation petitions and assist with transfer, transfer gui
but if a student is looking for specific transfer assistance, then oufetraonsinselor
can assist them with that.

Researcherdés Observation

Based on Etads comment s, the researcher
transfer services available at the transfer center counselor can assist the student in the
process.

Emergent Themes
Transfer counselor provided support services to facilitate the transfer process as well a
graduation.

Participant Thetads Response

Participant Thetads comments to intervi

students that are considering transferring. In response to question 10, Theta said,
Sure. Okay. So, at Brackett Community Colldjjjj the Transfer Center. And so out
is a pretty small operatio | fil]_in the Transfer Center. And so the services
we offer, tend to be, especially when we were on campus, mostlyinsgyvices, and
so students could come in and ask questions. fecheduled appointments, as we
while we're virtual. You know, it's a lot of helping students fill out applications,
helping them understand admissions criteria and eligibility, you know, helping the
choose schools and majors, although they do a lot of that with the counselors, af
also do their academic planning with the counselors rather than with me. When
in person, it also includes field trips to other campuses, you know, bringing in gu
like university representatives or having transfer fairs. And so those are more of
largescale things that we do.

Researcherés Observation

Based on Thet athe aemmantcher deter mi ned
transfer services for students includes the virtual services provided, assisting students i
out applications, and helping them understand the admissions criteria and eligibéity.
also noted that students can meet a counselor for academic planning, attend field trips
campuses, meet with university representatives, or attend transfer fairs.

Emergent Themes
Participant understood goals of the transfer program.
Servies provided were faem®-face and virtual.
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Comprehensive transfer services provided to students

Participant |l otads Response

Participani ot ad6s comments to interview quest

and partner shi pteredtel ia tradsterriagvimresponde to guedtian 10, la

said,
We have so many, | had like, I have a hard time wrapping my head around it
sometimes. We have admission advisors from CSU and UCs that host office hou
our, the Transfer Center, we hav&ransfer Ambassador Program through USC. A
that is designed to have students who have transferred from a California Commt
College to USC provide more sort of this inside, and just academic preparation ti
tricks and application assistance. Bardents who are interested in USC, we have
of a similar breakdown with UCLA; we have what is called a UCLA CCCP, which
partnership between UCLA and California Community Colleges similar to the US
Ambassador Program. And that is a great empowetmrogram that | could really
speak highly of. We work in collaboration in partnership to be able to empower o
students who are trying to transfer not only to UCLA, but to other UC, CSUs, anc
transfer overall, we provide, again, application aaeist, we provide personal insigh
guestion overviews, we provide connections with services that are available at-th
year level and the fowyear level. And that's just in collaboration with those two
entities. We also have partnerships with otheitutgins; we have a partnership with
Dominguez Hills, what is called a Transfer to Success Program. And that is also
holistic sort of program that provides academic assistance and advisement as w¢
Career Exploration and preparation, professiamal graduate degree exploration, a
then connection to services and support once students transition from Madison
Community College to Dominguez Hills, we have a cohort program with LMU. Ar
that is for business students specifically interested in tramisig from us from
Madison Community College to LMU. And they have a designated set of courseg
they take. And they are also sort of guaranteed admission to LMU, once they coi
those, those requirements. We also have a Transfer Honors Programisangreat
opportunity for students to be able to engage with faculty and start developing th
connections with them. And complete honors courses, which also gives them the
ability to apply to two majors at UCLA. And in addition to other UCs and f®iva
institutions are selected majors at CSU, we have an honors to Honors Program \
UCR to UCI, and then just transfer services overall it could be CSU application
assistance, UC application existence, transfer, one on one workshops. And that
of designed to give students an idea of the transfer process just because there a
many myths and misconceptions out there when it comes to transfer. Some stud
may think that they need to complete their entire two years of college to be able
transfe to then apply to transfer. So, | always have to tell our students that they h
apply a year in advance. And we are also trying to expand our workshops and sé
to sort of financial planning or how to finance your transfer degree. Just because
know that that could be a huge hurdle. When it comes to transfer especially for
students. We have we just have we have a lot going on. And we're just working ¢
expanding it a little more. So, it's in the works.

Researcherdés Observation
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Based on lota'comments, the researcher determined that the participant clearly undersit

the opportunities and institutional partnerships available to students interested in transfs

lota mentioned the workshops held at the transfer center, including whergergatives from

the Transfer Ambassador Program speak about their transfer process from CCC to US(

the Transfer Honors Program allows students to engage with faculty to develop relation

at UCLA. lota works to empower students in the transfecge®, application assistance,

career exploration, financial planning, and professional and graduate degree exploratio

noted that support is even given to students once they transition the community college

four-year institution.

Emergent Themes

Comprehensive transfer and support services provided to students.

Participant demonstrative knowledge of the HBCU transfer program.

Services included financial and career pathways pipeline for students to explore.

Participant Kappads Response

Participan Kappads comments to interview que

or recommend students to attend HBCUSs. In response to question 10, Kappa said,
| would say a vast majority of California Community College counselors do not
advertise or recomend HBCUs as a transfer option when it comes to our student
can do what they were taught to do, which is UC/ CSU, HBCUs are offered as a
woul d say appetizer or dessert. But
onthe main menu. Yowkow it é6és on you know what
menu or happy hour menu on the side of the as you requested it along with othe
options, right. And that's always been a serious challenge within our system. Ang
counsel ors matnhye cHaBh@Us taenld nyaonuy dono

Researcherés Observation
Based on Kappads comments, the research
counselors are not advertising or recommending HBCUSs, given that they are taught to i
stucents about UC or CSU.

Emergent Themes
Limited marketing and advertising about the HBCU Transfer Program
Counselors have limited knowledge of the existence of HBCUs and the educational

opportunities afforded by HBCUs

Emergent Themes for Interview Questio 10
The intensive review and anal ysi s o010
identified 21 emerging themes coverittige range of participarGsesponsesThe list below

presents the themesnergng from this analysis.

t

he

1. Transferspecificservices are based on the needs of students and the direction of the

employees in charge of the programs.

2. The transfer services are likely to be different at different institutions.
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3. Each CCC has a transfer center

4. Transferspecific services are based o tieeds of students and the direction of the
employees in charge of the programs.

5. The transfer services are likely to be different at different institutions.

6. Each community college establishes their own transfer center, services and hours of
operation.

7. Students are provided assistance with registration

8. Participant expressed praise for the performance of the transfer team at this
institution.

9. The Success Center provided comprehensive financial aid assistance for students

10.Provided a wide range of transferiatance throughout the academic year

11.Outreach workshops were provided on a regular basis.

12.Some services were designed for special populations of students.

13. Transfer counselor provided support services to facilitate the transfer process as well
as graduation

14. Participant understood goals of the transfer program.

15. Services provided were fate-face and virtual.

16. Comprehensive transfer services provided to students

17.Comprehensive transfer and support services provided to students.

18. Participant demonstrative knosdge of the HBCU transfer program.

19. Services included financial and career pathways pipeline for students to explore,

20. Limited marketing and advertising about the HBCU Transfer Program

21.Counselors have limited knowledge of the existence of HBCUs and thetiedata
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opportunities afforded by HBCUSs.

Key themesfor Interview Question 10

The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below represents the key theme revealed through this
analysis for interview question 10.

Transfer services may be different at different institutions.
Participantsdé Responses to Interview Question

This section is or@nized to show theummaryof participants' responsesitderview
guestionthreeand the researchiembservations about the participants' respgresegrgent
themesandkeythemes Appendix TableG.11.presentshep ar t i aesporsseghes 6
researcnred6s observations, and emergent themes for
Appendix Table G.11. Participantsd Responses, Research

Themes to Interview Question 11

Q11. Tell me abaut credit evaluations.

Participant Al phads Response

Participant Al phads comments to intervi

evaluations for ADTs and MOUSs to institutions including CSU, UC, and HBCUSs. In resp

to question 11Alphasaid,
So, so m assuming you mean once they transfer, so that happens again at the |
level for the for the aWhis Associatés Degree for
Transfer this ADT th the idea, of course, is that students are
guaranteea@dmissions, if they complete in achieve this associate this very specifi
Associatés degree. And that degree in itself, or the course content, and that degr
gone through a pretty rigorous proc. lan articulation process, at the local
level, for every course, with our CSU and our UC system, which is our two main {
year institution systems here in California. And so those courses that are used fg
associatés degrees that prepare students for transfer are reviewed every other yg
believe thats the the timeline, which allow]fj work with our HBCUs. So they
understand thj | . . it not an articulation agreementslan
MOU. So its a Memorandum of Understanding, which allows our HBCUs to still
what they eed to do, as far as evaluation is, is concerned of credits, right. So tha
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can still receive thas those tranggts from those students and still ultimately decig
where units are going to be placed. And so fieally at the local level for that
HBCU that that evaluation is still taking place, althoughelsa guarantee. And it's
degrees specific now that we're coming more in alignment with this because this
really been a kind of a new project for us to align our degrees with us degrees. W
hadch ttdone that previously. So thsjust really been in the last year and a half that
we \@ been doing this work. But but it still allows them to do the evaluation at the
level once they have those transcripts.

Researcherés Observation

Based orAlpha Scomments, the researcher determined that the participant understands
credit evaluations occur locally for ADT. The ADTs guarantee admission for students af
completing the associate degree, and the courses that align with the articgjie@nents
and MOUs are reviewed. The community college evaluates the ssittanscripts. Howevel
the HBCU transcript review is at the local level and is degree specific.

Emergent Themes

The guaranteed degree process is rigorous

The articulation progss is not clear to all students

Students misunderstand the articulation agreement and the MOU, it is not the same

In the MOU HBCUSs can still evaluate their own programs

Students should be informed about the requirement of the associate degrees anistbry
of the MOU with HBCUs

Participant Betads Response
Participant Betads comments to intervie
students are on the correct track for transfer without taking unnecessary courses. In res
questiom 11, Betasaid,
So, credit evaluations sometimes vary from campus to carfrpus HBCU campus tg
HBCU campus, but the 6 all @ecessary for transfer. In part of the application is
usually a part of the application process so that students know whangettleir
academic standings means and what courses are accepted, how they are acs@Ep
procesS . kind of streamlining a little bit so in a way that students
aren téretaking or taking unnecessary courses that they have alreadydutiitise
requirements. So, it can vary by campus. Some campus admission teargésthiee
ones reviewing the credit evaluation. It could be the Register the regédtare or the
faculty and faculty advising team within that department that reviewsahscript that
credit evaluation.

Researcher6és Observation
Based on Betcomments, the researcher determined that the participant understands |
credit evaluations are essential to ensure students are not retaking or taking additional
that arenot required when transferring. Beta noted that the credit evaluation process var
from HBCU to HBCU.

Emergent Themes
Credit evaluations vary from campus to campus
The system is still streamlining the credit evaluation process so it varies by campus

Participant Gammadbdés Response
Participant Gammads comments to intervi
advise or recommend students to attend HBCUSs. In respogsedtion 11Gammasaid,
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Okay, so credit evaluation. You know, with respect topfoggram, a lot of that has
taken place ahead of time. Tlswhy the program is so good. Because@ already
figured out what credits will transfer, and sotte@he importance of evaluation. But
the other thing is that sdmportant for students tovedys keep their syllabus and
things like that. Because even though credits will transfer sometimes, there are
challenges whert sowithin a studeinstmajor. And so they have to show that that cl;
is equivalent to the class thabffered at the other sobl so that they can get credit
within their major.

Researcherés Observation

Based on Gamam®comments, the researcher determined that the particgparerstanding
of credit evaluation according to the program has occurred ahead of time. Gamma istate
important for students to keep the course syllabus in case of a challenge with a course
transferring into a particular major this allows the institution to see if the course is equiv

Emergent Themes

The credit evaluation process is stilibhg examined
It is important for students to keep their syllabi and other important documentation to en
that they receive accurate transfer credit

Participant Deltads Response
Participant Deltads comment s ttownsiare toeducted
by the department in which the student is transferring. In respogsestion 11Deltasaid,
fiYeah, we Ibgo back to the departments or whatever. Whatever they tend to major in, it
be evaluated by that department.

Re s e ar Obsexvatiors
Based on Deltabdés comment s, the research
credit evaluations are handled within the department the student is transferring.

Emergent Themes
The departments should be involved in the transfelitcegaluation process
At this institution credit evaluation is conducted by the transferring department

Participant Epsilonds Response
ParticipanEpsi | onds comments to interview qu
for transfer counselorst assi st with reviewing poten
eventsln responseaquestion 11Epsilonsaid,
Well, credit evaluations are done by the deans of the school. Andtfitave a lot of
information about how that looks. But what wiat are beginning to do here is
Artesian Collegés we are beginning to look at training our transfer counselors wh
out and recruit to have a general overview and sense of the credit evaluation prg
So, that when theére out in the field, and yo @ talking to students who are potential
interested irArtesian Collegethey would be able to look at their transcript and just
give them a kind of overall picture even before the Dean do&¥esmealize the value
of that student kind of knowing on thpat the possibilities of what their credits will,
credits might be, if they decide to transfer to our institution.

Researcherés Observation

Based on Epsilonds comments, the resear
credit evaluations ardone by the dean of schools. Epsilon stated that the institution is
beginning to train transfer counselors on the credit evaluation process by reviewing the
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transcript so when recruiting students in the field the student will have a better understa
of what credits will transfer.

Emergent Themes

There should be training of the counselors on the transfer credit process
Students should be informed on the spot about their transfer credits

At this institution credit evaluation is conducted by the deans

Participant Zetads Response
Participant Zetads comments to int
evaluation by reviewing sever al o f
transfer. In response fuestion 11Zeta said,
Like transcript evaluations on behalf of the HBCUSs or in general, in general. So,
how they function at our campus is that theyet®a pretty formal process that
Admissions andRecords, spearheads. And so students would submit their tpagascr
from other colleges to owxdmissionffice, theAdmissionOffice would then have
a person look over it course, by course, and evaluate, you know, the applicability
that course. And iftis@ransferable or deemed equivalent to one of ours fpopas of
GE satisfaction, or, you know, major, or certificate satisfaction. And then they ca
meet with a counselor after that point to discuss what the results of the evaluatio
to help plan for transfer to earn the certificate or degree that &kee\Slo, i stusually a
couple steps for our students. | know at other community colleges, it may be mot
straightforward, where they just bring their transcript unofficial or whatever to like
counselor, and then the counselor just kind of satysthis looks good. And wlbgive
you credit for it. And thas@hat. Butt spit stnot like that here because | guess\@
had too many inconsistencies over the years prior to me coming herey s tieally
formalized the process to say it has to go thhoidmissions anéRecords, they have
to look at it with this amount of lead time to give them time to turn it around and
on paper that these are how many units are going to be awa@eghdtCommunity
College These are the classes that will $gtikis area and isovery clearly marked oy
which areas it satisfies and all that so thatdl#no guessing ant $dyou know, if if a
different counselor gets if its unique to different counselors the results will be the
same So, like | said,tha sdor the our community college. It is tricky though, when
we r@ talking about transferring, as you might know, you know, the evaluation jus
applies toGrand Community Collegeertificates and degrees, like . which is
the GE, the biggest GE pattdor transfer, but as far as, like major satisfaction at a
particular university, you know, eu@ not that university, so we rcémake that
determination. But there are ways that we can try to get a preview of that, like, w
try to tell a student liké think this should work at a UC or at a univerditgsed on
how it sGranslated here, it looks eligible for, it looks equivalent to our class that w
offer here, in which case, then we can pretty confidently say that it should also b
equivalent to thisransfer course, at UC or at this, you know, other university. Bec
we if we have articulation with them.

e €

rvi
t he

Researcherés Observation
Based on Zetads comment s, t he tsuaderstandirglofe
credit evaluations is speadded by the Admissions and Records staff after receiving the
studen s@ranscripts. Once those transcripts are received, it is evaluated to determine w
courses are equivalent to a major, GE, certificate, or degree. Zeta noted that once that
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completa, the student meets with the counselor to understand what credits will transfer
Zeta mentioned that if the student is transferring to another institution, the credit evalua
must be conducted there.

Emergent Themes
The admissions office reising the students transcript should be responsible for the evall
for transfer credits

The articulation process is still being evaluated
Students should meet with a counselor to understand what credits would transfer to a H

ParticipanmseEt ads Respo

ParticipanEt ads comments to interview quest:

file once the graduation petition has been completed. In resppgsedtion 11Etasaid,
Oh, um, well, we have two evaluators, and when a student thahigeetition for
graduation, the evaluators go through and evaluateyifibanet the graduation
requirements for the degree yh&@ pursuing atWwoodmont Community College

Researcherés Observation

Based on Etads comment s {thetpdrtieipard erslersaating tf e r
credit evaluation was conducted by one or two evaluators when the student petitioned f
graduation. Eta also noted that once the credit is evaluated, it is determined if the stude
meets the requirements for graduation

Emergent Themes
Evaluators determine if students meet the graduation and transfer requirements

Participant Thetads Response

Participant Thetads comments to intervi

or recommend students to attend HBClosresponseatquestion 11Thetasaid,
Yeah, so, um, érackett Community Collegeur credits are evaluated through the
Admissions and Records Office. And so, when a student applist&ett
Community Collegestudents should submit their offictahnscripts from other
institutions that thgve attended. Sometimes theyndd but if they do submit those, a
this point, they are evaluating all transcripts that come into the college. Thayowter
always doing that. And so, the admissions office ealinpare records from other
institutions to our catalog and see if any course credit can be offered for the clas
if not,iftheypr e coming from regionally accHrh
credits to students, but at this pointsapretty seamless process where students ci
just submit transcripts and know thatyer e goi ng t o be rev

Researcher s Observation
Based on Thetads comments, t hedéundessaadngdh
credit evaluations is thavhen a student submits an official transcript from another institut
the Admission and Records Office evaluates it. Theta noted that the evaluator would co
records and catalog to determine the course creditsst regionally accredited insttion,
the process is seamless once the transcript is received.

Emergent Themes
Credits are evaluated through the admissions and records office
The admissions office conducts a seamless evaluation process of student records

Participant | otads Response
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Participant | otads comments to intervie

evaluation to determine what credits will transfer for credit. In resportagestion 11lota

said,
Okay. So, for students who have an, h@ld  k n @ v& famifiarwythoarticulation or
course articulation. We have an articulation officdvlatison Community College
and | think thals a similar way to break down to how other CCCs do it. So, if a stu
has taken a has taken a course at another institutions, ainsthation, what we do is
we set up a meeting with them with a counselor, and they go over the unofficial
transcript or the official transcript. If we have them on file. The official transcripts
need to be sent to our Admissions and Records Offieeg are forms that get filled
out during the process of that meeting it. Some of the courses are either applied
General Education depending on what course it is, or any degree requirements.
then we have our articulation officer go over the foramgl the description of the
courses to see if they will articulate to meet those requirements on our end. And
articulation officer is unsure, thdff] able to reach out to our programs on campus,
are the either the department chair and have thieenatéook at the course. And if the
is more information that is needed from the student, the articulation officer or
counselor might ask them for the syllabus of the course, just to see how it aligns
the what the course thaew@ trying to give the credit for locally. And that is our
process aMadison Community College

Researcherés Observation
Based on |l otads comments, the researche
credit evaluations starts in the student meeting with a ctrrteereview the unofficial or
official transcript. The Admissions and Records Office reviews the courses for credit to
applied to GE courses or if they meet a degree requirement. lota mentioned that the
articulation office also reviews courses to sebose course 6redits could be applied to
another program. The student may submit additional information, including a syllabus, f
further review.

Emergent Themes

Admissions and records office evaluates all student transcripts

The articulation offier reviews all of the transfer forms and articulation requirements
Counselors review the unofficial transcript for credit evaluation processes

Participant Kappads Response

Participant Kappads comments to intervi

articulation between the HBCUs and CCC. In respomge@¢stion 11Kappasaid,
Some of them, you know, some of these so by design curriculums with the HBCU
California Community Coll eges Chance
accept H credits regardless those that are a part of the curriculum agreement. Ng
there are those who are not and that becomes a challengadirtd of a fight for
each one kind of justified and valid
justify or rationalize why each course of course that there was gonna be.

Researcherés Observation

Based on Kapphésrecmmecther determined t
credit evaluation was created by design with the articulation betwedtB6U and the CCC
to accept all credits as part of the curriculum agreement.

Emergent Themes
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I n the articulation agreement HBCUOGs ag
curriculum agreement.

Emergent Themes for Interview Question 11
Thei nt ensive review and analysis of flhe par:t
identified 24 emergent themes coveritige range of participardsesponsesThe list below
presents the themesnergng from this analysis.
1. The guaranteed degree pess is rigorous
2. The articulation process is not clear to all students
3. Students misunderstand the articulation agreement and the MOU; it is not the same
4. Inthe MOU, HBCUs can still evaluate their own programs
5. Students should be informed about the requirdroeassociate degrees and the
provisions of the MOU with HBCUs
6. Credit evaluations vary from campus to campus
7. The system is still streamlining the credit evaluation process so it varies by campus
8. The credit evaluation process is still being examined
9. lItisimportant for students to keep their syllabi and other important documentation to
ensure that they receive accurate transfer credit
10.The departments should be involved in the transfer credit evaluation process
11. At this institution credit evaluation is contted by the transferring department
12.There should be training of the counselors on the transfer credit process
13. Students should be informed on the spot about their transfer credits
14. At this institution credit evaluations is conducted by the deans
15.Theadmissns of fi ce receiving the studentsdé tra

evaluation for transfer credits
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16. The articulation process is still being evaluated
17.Students should meet with a counselor to understand what credits would transfer to a
HBCU
18. Evaluatos determine if students meet the graduation and transfer requirements
19. Credits are evaluated through the admissions and records office
20. The admissions office conducts a seamless evaluation process of student records
21. Admissions and records office evaluatdsaldent transcripts
22.The articulation officer reviews all of the transfer forms and articulation requirements
23.Counselors review the unofficial transcript for credit evaluation processes
24l n the articulation agr eemendrealdBtOfthes agr ee
curriculum agreement.
Key Themesfor Interview Question 11
The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. There were no key the
responses to interview question 11.
Participantsdé Responses to Interview Question
This section is organized to show thenmaryof participants' responsesitderviewquestion
threeand the researchiembservations about the participants' respgresegrgent themeand
keythemesAppendix TableG.12.presentshep ar t | cesporsest $ e researcher 6

observation, and emergent themes for interview que$fion
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Appendix TableG.12 Par t i ci pant 6s Responses, Researcher

Themes to Interview Question 12

Q12. Tell me about marketing tools at your institution.

Partici paResporsé phao

Participant Al phads comments to intervi

the institution and how important is the website. In response to question 12, Alpha said,
For the project, we use a variety of marketing tools, we haNateral that's print
materials, we have brochures that wFand those brochures go to
each one of our community colleges. typically send those out so that, of
course, they can have thenfjtransfer centers, in their counselicgnters. So, that
that students when they, of course, are on those in those offices, they can provio
that information to to those students. We also use, of course, social media. That'
piece for us because we know that young people are contecedial media. So, we
do we use that as part of our marketing piece. We also do do our outreach, our @
So, kind of I call it our road trips, so to speak. That's another way that we definite
market our our program out to students. And now, of so|| . . and

website. And of course, the website definitely is, is more than

a marketing tool. But but definitely helps us to majjjjjjjj at an at a way that we
can reach hundreds of people, of course, by providimgrrdtion or details on that
website, that that allows us to, of course, support our students across in counsel
were anyone interested | across the state

Researcher6és Observation

Based on Al phads comments, atrhe cr @esaesmdrosh

the marketing tools include outreach, print materials, social media, mailings, and websit

Emergent Themes

The project uses a variety of marketing tools and collateral.

The project uses a variety of marketing strategiglkair outreach activities

The project has updated its website in order to expand its reach

The project uses social media

Participant Betads Response

Participant Betads comments to intervie

marketing tools tat are used including pamphlets and brochures. In response to questio

Beta said,
So, the marketing that we've do ||| |} . so. you know the physical type
papers, pamphle|lll different flyers. One is just like a fast fact sheet is a
general info, just like a general info flyer, flyers on online programs, flyers on STI
programs eneral brochure that has information about the project and the
pathway and how the requirements and the benefits and ||| | s in
thereas well. And then also list the campuses that we are partnered with and has
contact information for to like to learn about the project and transfer pathway.

websit so that's another way for, um, a big marketing tool.

u, [l haveto make sure that students have access to and coun

have access to the information. JJfl.a lot of info and resources on th
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power points that folks that downlo GGG
=

We use social media a It connect with the community college campuses to mak
sure they have the information and are aware of the different events and opportu
that we have, as well as what we have with a partner HBCU. So, It helps to conn
with the community colleges, ¢lUmoja Programs, The’® MEND Program, the Puent
Program, the black and students at HBCUs.

P-u-e-n-t-e- that's a program similar to the Umoja, but it's more so fodii L
students| ]l workshops and presentations with them as well. Anajtest
way to connect with the students literally/ individually we kind of advertise the
different events that we have happening that week, different scholarship opportu
in different opportunities at the HBCUs. What e! ||| | | . so that gies
us additional like marketing and visibility, so for the Umoja conference and the
A2MEND conferenc

so that it's another way that we kind consider oursel
marketing in a sense to spread the awar . the
partnered HBCUs to also share, um, have somewhere on their website, informat
about this project. So that when, because sometimes students go directly to the
the HBCU website, and kind of not even or either knowttaissfer pathway exist or
kind of like skip over us.

um, I . IR (! students have our informatio

as well. And I think that kind of covers our marketing we participate in different lik

community events and organizaticaswel ||| 5GcCcCNGGEEEEEE. bt it's still

connecting with students

Researcherés Observation
Based on Betads comments, the researche
marketing tools is to ensure that the program information i®dhaith the campuses. Beta
stated that several flyers consisting of a fast fact sheet, flyers for online programs, STE
programs, and pathways are important and that the counselors can access the informat
also stated that social media, pamphiétsynloadable PowerPoint, testimonies videos of

students, and conducting presentations and workshops with Puente, Umojayi&EiDAare

also used. Beta noted additional marketing opportunities include the website, attending
sponsoring different conferees.

Emergent Themes

Marketing information about the project and pathways

The marketing information identifies a list of the campus and its partners.
The system conducts workshops and presentations about the program
The project sponsors different confetes for special populations.

The project has a special logo that is on the website so students have both our informat
campus information

The staff speaks at different groups at CCC

Participant Gammads Response
Participant Ga mmuadvguestionrh2reentioreed theanarketing ®als are
provide to counselors. In response to question 12, Gamma said,

Okay, so I'm with the, um, with the California Community College Transfer

Agreement program. And SEEEGEGEGEGE._So. the marketingaterials
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that we use are things that we can provide to counselors, and we also can provic
students and, and some of our marketing also takes place via social media.

Researcherés Observation
Based on Gammads comment s ,het lparnesa gpramh
of marketing tools are provided to counselors and students via social media.

Emergent Themes
The campus uses our own marketing materials and the materials affiliated with the tran
agreement program

Participaspsponddel t ads R

Participant Deltads comments to intervi

to CCC for students. In response to question 12, Delta said,
Yes, it's like | can answer, but | can't because marketing is not really my field.
However, wedo try to keep ourselves relevant and provide, we provide the Califo
institutions with some type of materials. Rather it's a pendant; it's handouts and t
of that nature. So, students who hardly have even the slightest of interest they hg
sometling that they can, you know, use to do a little research before contacting u
actually go through the process.

Researcherés Observation
Based on Deltads comments, the research
marketing tools are tprovide some form of marketing materials to include pennants and
handouts to the institution.

Emergent Themes
We share the marketing materials with counselors and our students
We share marketing information with students such as brochures

ParticipantEps i | onds Response

Participant Epsilondéds comments to inter

community college where the institution uses a visual booth as a marketing tool. In resp

question 12, Epsilon said,
Well, so we have let's see, West have a communication system that is a part of ot
data, our application system, that kind of does a lot of the | would say the electro
work. And that meaning, we classify the students as transfers, and specific mess
out to that student, pazularly about you know, receiving their transcripts connectil
to them to the departments to the dean's, and so that message system is a kind
automated system. However, again, our transfer, our transfer coordinators are th
people who make the persal connection with the student. Um, we also realize thg
again, transfer students may not necessary are not necessarily a traditional stud
And so, we do other types of media promotions around the conveniences that w
here is Artesian Colleg®erhaps some transfer students may want to transfer into
online program to complete the rest of the degree, degree online. So, we do a he
marketing around the online option. We also look at all other course areas of sod
media to put informatioout to transfer students. And also, of course, visual, visua
information being put out from the institution at, let's say, the community colleges
have permanent booths set up at some of the community colleges, such that the
always some representat of the institution at these other community colleges.

Researcherdés Observation
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Based on Epsilonds comments, the resear
of marketing tools is handled through various channels at the institutionafvatual
communication system, transfer coordinators, online, and booths at community college

Emergent Themes

We classify interested students as transfer students and provide particular information t
We provide information to the academic deans

To reach nontraditional students, we do other types of promotions around the convenie
those students

We do online marketing to students

We have permanent booths at some of our CCCs

Participant Zetads Response

ParticipanZ et a0 s ¢ 0 mme muesiontldidentifiet the welbsige\as a driver in

marketing. In response to question 12, Zeta said,
We have like, again, our website is probably our main constant driver, because i
always live and available. Whenever we can get representativesifeoHBCUSs, or
the statewide coordinators to come and do webinars, which they have been doin
they've been like hosting, they've been trying to organize like monthly events or,
know, a month what monthly calendar of HBCU specific events. So, wblicae
that on our events page. And then try to connect that with like our Umoja cohorts
you know, our students. Yeah, so, so, anyways, that we can connect them to stu
is what we'll try to do, whether that's, you know, bring it to like the Ffainak Union,
we haven't, you know, some student groups to where maybe we might assume t
would be interested in an HBCU. So, you know, marketing events to students jus
directly through student groups, or learning communiljj . There's ao a
campus wide newsletter that goes out. And so what, you know, when it's a big e
like the transfer the HBCU fair, that we were hosting, we put it out to everybody,
we were just all the time every day, it felt like, you know, banners all arcamgus,
like these big big banners in the cafeteria and like in the main areas of campus, §
people would know about it ahead of time and then email spamming, and somet
flyering or sending mailers to the house to houses if if it was like a big oppgtike
the flyout events.

Researcherés Observation
Based on Zetabs comments, the researche
one of the major marketing tools at the institution is the website to publicize events. Zet
mentioned BBCU representatives and state coordinators conducting webinars, connectir
organizations, marketing events through student groups and email spamming, the HBC
and the campuwide newsletter.

Emergent Themes

The website is a driver in marketing

We publicize transfer information on our events page
We have a campus wide newsletter that goes out
We participate in the HBCU transfer fairs

Participant Etads Response
Participant Etads comments to interygisew
$350,000. In response to question 12, Eta said,
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So, our marketing budget overall for Woodmont Community College has increas
significantly, significantly since | got here. | would say our average budgets abou
$350,000. We do focused outreach foreggahcollege enrollment. We do program

specific outreach. We do social media, postcards, website. We mail letters to the
students; we do calling campaigns. We've invested significantly in videos so like
YouTube, and shorter videos, and enroliment and itexeat videos, not only again

for general enrollment, but for prograspecific enrollment. And yeah, | think that's :
good summary.

Researcherés Observation

Based on Etabds comments, the researcher
the maketing tools used focused on outreach for enroliment, social media, postcards, a
website. Eta also mentioned the use of calling campaigns, mailing letters, and YouTube
for recruitment and enrollment.

Emergent Themes

The college has a marketingdget of $350,000
We conduct program specific outreach

We have invested significantly in videos to promote enroliment and recruitment like You
and short campaigns

Participant Thetads Response

Participant Thetads ¢ o mmeonedsocidl mediaisusedmuore

than any other form for marketing. In response to question 12, Theta said,
Yeah, um, it's, | don't want to say it's a weakness of ours, but it's definitely not ou
strength. Um, well, what am | trying to say? We donitehan irRhouse team of
marketing || | N th2t does all of our marketing for us. And so it's
a pretty small team that does it. And and so because we have to kind of outsour
everything it can be, it's becoming more challenging to getrivdbon posted becaus
there's no like a form you have to fill out and a, you know, a certain time they nee
announcements to go out. But when they do are able to take requests, they typid
it through Facebook, Twitter, and Instagram. They alaoage the website and the
calendars on the website. And so those tend to be our, our, you know, specific
marketing materials. When we're on campus, there are flyers around campus for,
events | GGG A B tronsfer center, websitena
social media as well. But as far as like direct contact, like email, you know, postir
like Canvas and things like that, that doesn't always happen. And so, it tends to
social media more than anything else.

Researcher6és Observation

Basedonfiet ads comments, the researcher de
the marketing tools used includes Canvas, Twitter, Facebook, a website, flyers, and an
calendar. Theta also noted that the marketing is limited because it is oetsourc

Emergent Themes

We do not have an4house team for marketing.

We work with a company to do all of the marketing for the campus
A challenge to get things published because of the outsourcing
The company manages the website and the calendar

Participant | ot ad0s Response
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Participant | otads comments to intervie

the use of Grad Guru as a marketing tool. In response to question 12 lota said,
So, what we do, especially with a transition that has happeneel @aKID, we had
what was called a Grad Guru, and that is a specific app that blasts out informatio
about different programs or dates and deadlines that the campus has set. So, wé¢
one of those tools in terms of marketing and outreach. For traesfeces or for othet
support services on campus. We have started utilizing Instagram as a social me
platform to reach our students just because | know that if there is no online prese
when it comes to services, or just it's just a better way ohiregstudents nowadays.
I've heard a couple of students say if you're not online, if you don't have an onlin
presence, do you even exist. So, | think it's really important for us to put in, put th
information and make that time to make sure that we Aavanline presence. We do
have a transfer webpage that is being updated currently to reflect more sort of
information about the services that we provide. And then our support services an
other programs utilize a similar platform, we also have what isccalCanvas page @
a Canvas shell. And that is used mostly for the academic side of the town. But | |
that transfer services and transfer centers across California have started utilizing
putting shows together. And that sort of allows them to ke of a cohort of
students and blasts out any transtdated information through that. I'm in the works
sorry, for making that foMadison Community College. So we don't have that
launched yet. But it's definitely a great tool that | feel like wddatilize.

Researcher6és Observation
Based on |l otads comments, the researche
marketing tools indicated that it was important to transition to using various method to
communicate information such the Gi@dru app, Instagram, and Canvas. lota also state(
marketing tools are also used for student services, outreach, and transfer services.

Emergent Themes

A transition to a new marketing tool was used during COVID
Social media was also used

The university Bs a transfer webpage

Participant Kappads Response

Participant Kappads comments to intervi

COVID the use of Grad Guru as a marketing tool. In response to question 12 Kappa sa
Yeah, not really visible | mednwas the coordinator | had to take my materials to p
in the Transfer Centers to make visible HBCUs as an option, right. But more ofte
not they arenodot visible, a person ha
pennants that HBCUs, | witliget from them, you know, put them all over the
Transfer Centers you would see these pennants from UC/ CSU you would now s
pennants from HBCUs. And | would decorate our Transfer Centers. We can evel
make sure actually make marketing more visibilin our Transfer Centers. But you
typically have to have someone Bl ack
enough to HBCUs as a resource to do that.

Researcherés Observation
Based on Kappads comment s, t dipantstuederstandingb
marketing tools used were seifoduced to be placed in the transfer center.

Emergent Themes
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They placed HBCU materials in the transfer center, yet it is not very visible
The participant believes there may need to be a blackrpardhe transfer center to properly
promote HBCUs

Emergent Themes for Interview Question 12
The intensive review and analysis o0f2 the
identified 34 emergent themes coveringh e r an g e aoesponsesirhé amergepta nt 6 s
themes from this analysis are presented in the list below.
1. The project uses a variety of marketing tools and collateral.
2. The project uses a variety of marketing strategies in their outreach activities
3. The project has updated its vegle in order to expand its reach
4. The project uses social media
5. Marketing information about the project and pathways
6. The marketing information identifies a list of the campus and its partners.
7. The system conducts workshops and presentations about thamprogr
8. The project sponsors different conferences for special populations.
9. The project has a special logo that is on the website so students have both our information
and campus information
10.The staff speaks at different groups at CCC
11.The campus uses our owrarketing materials and the materials affiliated with the
transfer agreement program
12.We share the marketing materials with counselors and our students
13.We share marketing information with students such as brochures
14.We classify interested students as transtiedents and provide particular information to
them

15. We provide information to the academic deans
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16.To reach nontraditional students, we do other types of promotions around the
convenience of those students

17.We do online marketing to students

18.We have permaneibooths at some of our CCCs

19.The website is a driver in marketing

20.We publicize transfer information on our events page

21.We have a campus wide newsletter that goes out

22.We participate in the HBCU transfer fairs

23.The college has a marketing budget of $350,000

24.We conduct program specific outreach

25.We have invested significantly in videos to promote enrollment and recruitment like
YouTube and short campaigns

26.We do not have an4ihouse team for marketing.

27.We work with a company to do all of the marketing for the masn

28. A challenge to get things published because of the outsourcing

29. The company manages the website and the calendar

30. A transition to a new marketing tool was used during COVID

31.Social media was also used

32.The university has a transfer webpage

33.They placed HBCUnaterials in the transfer center, yet it is not very visible

34.The participant believes there may need to be a black person in the transfer center to

properly promote HBCUs
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Key Themes for Interview Question 12
The researcher used a thematic analysis tttifglekey themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below represents the key themes revealed through this
analysis for interview questior2l
The marketing tools used at participating institutions included online marketing through
websites and social media/ YouTube.
Participantsdé Responses to Interview Question
This section is organized to show thenmaryof participants' responsesitderviewquestion
threeand the researchiembservations about the participants' resparesegrgent themeand
keythemesAppendix TableG.13.presentshep ar t | cesporsest $ e r esearcher 6
observation, and emergent themes for interview que$8on
Appendix TableG.13. Par ti ci pant s6 Responses, Researcher

Themes to Interview Question 13

Q13. Tell me about services provided to students, especially low and moderancome

transfer students.

Participant Al phads Response

ParticipantAlphad s c omme nt s t o 13foeuses prvhovethe agreeraenticti o

designed to provide additional services for low and modénatane students. In resportse

questionl3, Alpha said,
Well, | think the services that this project providesfor everyone, they're not specif
to low and moderatasncome students. We don't really are our responsibility is not
necessarily do anything different for that grojjj il provideinformation on
financial aid, preparing for transfer as a reload, you know, as part of relocating le
California. So, we do a number of preparation workshops, webinars that hopefull
educate our students, particularly those who are, you know, fitigratiallenged. We
do a workshop that really is focused on how do we help them to facilitate the thin
that are right underneath their nose oftentifjj | | | NG
And so, we look at all components, how to research and how to find scholansiips
to, you know, what's, what's the advantages and disadvantages of student loans
look at all of those components so that really our students are more informed, th
make better decisions. And oftentimes, in those in those work{}| | QRN EER.
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. \\hich is often very different for California Community College
students, most students attending our system. They don't they don't really use lo

student loans. We have something called a California Promise, which allows the
attendmost of our campuses for our loan for laveome students attend our schoolg
for free. So, they're not really engageilif whoa, idea of financial aid and ho
it works. So ||} v orkshop so that they can be be be better prepare
how doyou sign off on, you know, how do you acknowledge and accept your fina
aid award package? If there's something in there that you don't see or that you tf
you're entitled to? How do you challenge it? How do you contact someone@ 8o
a lot of edicating of our students, our particularly our {owome students, because
often they're th&irst GEN's right there. They're not they don't have the the the
knowledge and the experience, and they, unfortunately, may not have anyone in
family. And sq we feel responsible for making sure that they have those tools ant
knowledge, to be able to facilitate that, even before they get there. We want to h
that conversation with them before they even leave California and arrive on that
campus and fedike they are empowered, right? Because often, if you don't feel
empowered, you feel like a victim. And you just take whatever someone gives yg
you just kind of, you know, you just kind of deal with it. Well, we don't want them
feel that way|
. Sq that if something's not the way they think it should be, it's okay. You
say I'm sorry, I'm not clear on this, or I'm sorry, this doesn't seem right. Can you
me understand thi< G o <shops, really trying to
empower students, particularly our lemcome students.
Researcherés Observation
Based on Al phads comments, the research
the agreement is not designed tovyide additional services for low and moderateome
students. The information shared includes details on financial aid, advantages and
disadvantages of loans, scholarships, transferring, and relocating via workshops and w
Alpha noted that CCC stedts tend not to use loans due to the California Promise progrg
which allows students to attend most campuses for free. The workshops allow students
better prepared and empowered when transferring to speak up for themselves and not
anything less without questions.
Emergent Themes Empower students with workshops and services
Participant Betads Response
ParticipanBetsd s c omment s t o l3focuses orvhbvethe agraereeitati o
designed to provide additional services for low aratlenrateincome students. In resportse
guestionl3, Beta said,
Um, so we don'{ill. we don't have specific services for specifically for those
students. We understand that most of our students kind of fall in that category. S
more so kind of tailoit in that way in the sense of from the perspective. That we
assume, most students &iest GEN, might not be fully aware the collegeing
process and not assuming that they know the steps in what to do and how to do
From the community college sidiere are a variety of different programs at the
campuses, such as EOPS even TRIO, and those are specifically targetethtmioes
students. They offer like help and support for like book vouchers; some have a Ic
campuses now are having like diffetéood pantries and food grocery giveaways a
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things like that um those different types of resources. Some are growing in the s¢
clothing closest for like professional attire.

It's a program at all of the campuses, tBey are it's specifically fdow-income
students. But it's really tailored to help lamcome students, firgieneration college
students. They tend to support with book vouchers; they typically have a counse
help that group of students with getting classes and understahdiracess of. The
sometimes have transportation vouchers, gas cards, sometimes these services 4
beyond just the EOPS office. But some campuses will have those services and
resources for our and open kind of campide for any student in need. Solot of
campuses have had like food pantries, where students can come in to shop if yo
but not like actually pay and pick up the food and toiletries that they may need. V|
else? Those are the programs that | can think of specifically.

Re s ear chsesvators O

Based on Betads comments, the researche
agreement is not designed to provide additional services for low and medemate
students, even though most students are in this category. Contheuaity college side most
of the students arférst GEN. There are resources and different programs fermoame
students available such as TRI O, EOPS,
transportation, grocery giveaways, and the exipansf the need for professional attire with
clothing closets. A form of these programs is available each at campus to assisoine
student and any other student in need.

Emergent Themes:There is no specific services to assist transfer students
Eachcampus provides support services based on available resources

Participant Gammads Response

ParticipantGamma# s mroemts to interview questidocused orthelimited resources

provided to low income or moderate income studéntsesponséo questionl3, Gamna

said,
Well, there aren't enough. You know, we provide services to all of our students,
know, | in terms of resources and things, those are things that we
working on for the future because resources is a major barrier, trams$tudents.
And so, there are limited resources. But also, students, one of the workshops thé
for students i | | . And so. with that, if students start early enough, is
oftentimes, they're oftentimes able to secure funds through a vairedyrces. We
have scholarships every year t/{j| | | | }dQ | qJJEEEEE. And so, students have to
learn how to do that because funding is out there, money is out there. You have
how to access it. And you have to treat it like a job. | tell stgglgou know, set aside
a certain amount of time every week just to look for scholarships.

Researcher6és Observation

Based on Gammads comments, the research
the limited resources provided for low and modenat®me students precisely and noted th
the services are for all students. Students are aware of how to fund your HBCU educati
through workshops, scholarships, and accessing tools as if it is a job and set aside time
allow for research.

Emergent Themes
We provide support services for all students
No specific services provided for low income or moderate income students
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There are specialized programs for low income students on campus that provide suppo
services

Participant Deltads Response

ParticpantDeltadb s mmemts to interview questidocused orscholarships that may be

available.In responseaquestionl3, Deltasaid,
So, that would be a question for financial aid. | kind of stay in my lane. When it ¢
to those things, however, | do refeem tolj ||} Bl o1 different scholarship
opportunities. And then also, you know, share information about the Thurgood
Marshall Scholarship Fund on which we've worked directly with them to look for
opportunities and even for students who areHafided.

Researcherés Observation
Based on Deltads comments, the research
to financial aid for scholarship opportunities and to learn about the Thurgood Marshall
Scholarship Fund.

Emergent Themes
Theinstitution provides information on financial aid to all students

A

Participant Epsilonds Response

ParticipantEpsilord s mmoents to interview questidocused orscholarships opportunities.

In responseaquestionl3, Epsilonsaid,
Well, 1 think one of thdirst things that comes to mind is the affordability of their
education when they transfer and so we do all of our undergraduate degree. All
undergraduate scholarship opportunities are also available for the transfer stude
we have a scholang coordinator who specifically works with our student populati
for for helping students to secure scholarships and fund additional funds for thos
students. We also because we are an HBCU and a good we are an HEJ L
United Negro College Funge really we heavily pushed students to apply for thos
scholarship funds. Because we know that a lot of those are geared towards first
generation low income, moderate income students. And so there's a really heavy
on our campus. For students to apioir those funds. We have a, a student represe
representative, if you will, Miss UNCF, who really kind of takes as part of her plat
to inform other students about the importance of applying for those funds, and sk
makes that part of her work dng her reign during the year.

Researcher6s Observation

Based on Epsilondbs comments, the resear
that transfer students can seek the same scholarships as current students. The scholar,
coordinator assiststudents in securing UNCF scholarships and identifying additional
scholarships and funds to pay for tuition. Epsilon noted the push for students on campu
apply for the UNCF scholarships becausgnyareFirst GEN, low and moderaieacome. For
example Epsilon stated that Miss UNCF uses her platform to inform students of scholar
opportunities.

Emergent Themes
Undergraduate scholarship opportunities are made available to all transfer students
Students are encouraged to apply to UNCF scholarships

Participant Zetabds Response
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ParticipaniZetad s mroents to interview questidocused orservices that are available to
students including childcare, food pantry, and other resourcessponseaquestionl3, Zeta

said,

Um, so | would say, you know, weawe a couple of things, mostly organized throug
like our financial aid office. So, they've got they've got a, you know, we have this
program called FT3, that is Fir§tme, FullTime, Free Tuition. So, students who ar
full-time 12 units or more fohe fall and spring semesters who are new to the can
or new to community colleges, they're eligible to get a tuition reimbursement 100
the end of the semester, once they perform with a certain satisfactory GPA, and
completion of units. And so, seéat's a big win. It's not it's not even just for fow
income students, it's for anybody, you don't even have to be considergtttome.
So, that's been a big benefit, obviously, fordowome students, but pretty much
anybody. And then let's see proviglaur students for low and moderateome, then
obviously, we have our financial aid office who can help connect students and he
them complete the FAFSA forms. And any other, you know, Cal Grant Aid, you K
find out connect them to resources and stfeeour eligibility, federal or statd@.hey
also have an EOPS program on our campus that is earmarked for students whe
income, and or firsgeneration college students to connect them with helpful reso
and like, you know, more dedicated cealors and invite advisor like a smaller ratio
like a specific counselor that they can go to for, for questions instead of general
counselor who serves everybody. And they do special workshops for students or,
transfer, and just about college success. CalWwWORKSs program on campus is for
students who receive county cash aid, usually parents, student parents, and they
like lots of resources, whether it's book vouchers, bus tickets for public transport
you know, and then, like dedicated tutorie)PS also has dedicated tutoring, So
they're located in the same area on campuys£GPS and CalWORKSs, they function
out of the same office, and there's a lot of crossover. And then school supplies, t
provide school supplies at the beginning ofttven. ||| GG And so
it's a very small limited number of spaces. But it's operated through our Early
Childhood ED program. And so, you know, if they're, if their hours coincide, if the
school class hours coincide with the ECE program, tipees, which is like, you
know, eight, something to like two o'clock or something in the afternoon, then the
drop their kids off on campus. Once they're enroljf get a spot because it's pret
competitive. But students do have priority like gbastudents who have priority for

those space
They provide really good care and education to the studer

there. And it was just so convenient because it was on campus. And it was very

cost. Sacompared to like the rates for other daycares. And preschools, so hence
competitiveness. So, we also have a scholarships office that helps with students
digging up and, you know, applying in a streamlined manner to many scholarshij
whether it'sGrandCommunity Collegespecific or community regional scholarships,
well. We have a basic needs team, that talk that has brought a food bank to our

campus. So, we actually have a new food bank center, | think | want to say it sta
maybe about two yeargi@, where students can drop in on certain days and get, y
know, groceries, usually dry goods, nonperishables, but some fruits and vegetab
on campus. And what else? Yeah, | would say, the basic needs team, you know
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they also assist studenifsye find out like when a student tells us that they're
homeless, or that, you know, they're between living situations, and they need he
finding resources for basic needs, such as that weather and also mental health,
medical, medical health ads as well. So, we have this new timely MD contract wk
students can get mental and medical one on one appointments scheduled with g
physician or mental health clinician, at least virtually or on the phone for free, jus
by being aGrand CommunityCollegestudent. So, it's probably in the next best thin
to having an on campus Medical Center, which we don't. But we do have on can
mental health clinicians, at least graduate || trainees who provide our free
hours of services for our studerwho are in need of any mental health. You know,
think they'll get up to six free sessions with through that service, and then they'll
connect them with additional community resources after that point if it's needed.

Researcherés Observation

Basedorr et ads comments, the researcher det
services provided to students, especially low and moderedene students, is resourceful,
and support will be provided to assist the student. Zeta mentioned that tlugafiaéh office
organizes programs, including the FT3, which is open to all students and assists studer
completing the FAFSA. Zeta noted programs for-awd moderatégncome transfer students
are EOPS, CalWORKs, Cal Grant Aid, on campus childcaregdius tickets, book
vouchers, and tutoring. Zeta also informed of the basic need that provides food $ecurity
having a food bank on campus.

Emergent Themes

Students are provided FA workshops to assist with the FAFSA application
Students are encouredjto apply for grants and scholarships

The institution provides a wide range of support services for low income students

Participant Etads Response
ParticipantEtad s mroemts to interview questidocused orprograms that are available
through CalWORKsUmoja, and Puentén responseaquestionl3, Eta said,
So, we have a number of students services availalatimont Community
College We have the typical statanded programs like EOPEalWORKshave a
Umoja, which is the, you know, learning comntyrfor Black and African American
students. We have Puente, which is similar for Hispanic students. We are also th
recipient of a pilot progra | <o. v have
grant every year for the next five years that weport our students witl
and services. We have a food pantry on campus. We give oL
students loaner laptops; if they don't have laptops, we've also, with our promise
program, negotiated laptops for them to keep as well as a hotspat fegah students
get scholarships for transfer. 2@ they get closer to transfer, they'll be able to be
eligible to receive money through donors that we've secured. And then we are al
working on book stipends. Ssome of the programs have book stipershd we've
just negotiated that for promises well. Of course, we, you know, have general su
like admissions office, our financial aid office, health services. And then we do p4
with outside entities as well. Such as nonprofit organizationstbatble to better
help, better serve, or things like family counseling, mental health support, reunifig
efforts, things like that. And then, we are working currently on opening up a Fam
Resource Center on the campus and also a justice impanted @e campus, both of

a
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those student populations. Oh, one more thing, and we do. We have negotiated
discounted bus passes for our students as well with the Metro.

Researcherés Observation

Based on Ets théreseacchemdetermined that the ppaints understanding of
services provided to students loand moderaténcome transfer students include EPOS,
CalWORKs, Umoja, Puente, homeless services, scholarships, book stipends, and food
Eta also mentioned partnerships with nonprofit agenoigsovide family counseling,
reunification efforts, mental health support. Eta stated students may have the opportuni
obtain a laptop computer on loan and hotspot.

Emergent Themes

They have a number of student support service programs at thigtiosti
The institution received a grant to provide higstudents

The institution has partnerships with ipoofit organizations to help students
The institution Is opening up a family resource center

The institution provides assistance with transpontatio

Participant Thetads Response

Par ti ci pan tentslihmimtdrveew guestioo #Bousedon programs that are availabl

including EOPS, and CalWORKI response to question, IBheta said,
Sure, and so on our campuses, and like, | think any of tiee community colleges o
the California Community College campuses, we have our EOPS programs, whi
the Educational Opportunity Program and Services. And that serves, you knew,
income students and gives them a support program to help them es ¢beyinuing,
you know, in their time aBrackett Community Collegavhere they're meeting with
counselors. There's some financial benefits that come with that. There's also the
CalWORKSs program, which has a counselor assigned to it for students that are
receiving public assistance. There's other programs that are purely student supp
focus, like Puente, and we used to have other programs as well, but some of the
been shut down. Because of the pandemic. You know, they got, we had budget
And 0 those are the main ones on our campus right now that | can think of that :
operating and have, you know, counselors assigned to them for student success

Researcherés Observation

Based on Theta comments, the researcher determined that the partigioienssanding of
services that may be provided to lavcome transfer students included the EOPS progran
CalWORKs and Puente.

Emergent Themes
The institution has several student support programs sponsored by the Gattooiia
Counselors are agned to the support programs to provide guidance and theestudents

Participant | otads Response
Participantotad s mroemts to interview questidi8 focused omational and local programs
available to student#n responseaquestionl3, lotasaid

| feel like those services are a little limited right n G o
dm&mis point, we barely got a

student worker. And we have a transfer counselor who is also in genersélbogin
So, we're a little limited when it comes to providing services, especially for low or
moderateincome transfer students. | know that the Transfer Centers were create
originally with that idea in mind. Sdt's definitely something that we needexpand
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on. But | feel like, in terms of addressing, the population that we selMadison
Community Collegavhen we are conducting our workshops, again, we're just rea
mindful of reaching out to our empowerment programs, whether it is Trio SSS, o
extended opportunity programs and services, our Undocumented Student Progra
And | feel like those programs specifically they either have an income level thres
that they used to admit students or accept students into the program. So we defi
hawe students from those program attend from those programs that attend, atten
our workshops and benefiting from our student services. And again, we're trying
a little more being a little more conscious and intentional when it comes to alignir
transfer services to our underserved student populations. We're trying to be mors
cognizant of that and make more sort of workshops when it comes to transfer
information like, again, funding your education. What are some of the support se
that the fair-year institutions that you could take advantage of? And | feel like UC
CCCP has been a tremendous support when it comes to that. They really empoy
students to sort of reach their goal, regardless of their circumstanctde\Be
definitely greawith connecting students to services at the-ywar and the fouyear

level.
Researcherdés Observation
Based on | otadés comment s, the researche

low- and moderatencome students are limited given the staffvever there are programs tc
empower these populations to include TRIO, Undocumented Student program, workshg
and programs. lota also mentioned the UCLA CCCP as a good resource at connecting
to services at the twgear and the fouyear.

Emergent Themes

Limited services in the transfer center
The institution encourages students to take advantage of the state sponsored student
programs

Participant Kappads Response
ParticipantKappa s mrmoents to interview questidiB focused orthe hae the opportunity tg
receive book vouchers, former foster youth grants, and Wi Fi/ lagtopssponseaquestion
13, Kappasaid,
We have financial aid, depending on your the financial aid bracket, book voucher
DSS Student Support Services we havenfarfoster youth grants, funds that will
cover you know Wi Fi/ laptops. We pay for literally everything you know, there's
funds a full incarcerated grant, just as for those students. If your meal cards, gas
anything so there are a lot of supportsasvices.

Researcherés Observation
Based on Kappads comments the researche
the services provide is depended upon o
DSS Student Support Services andrfer foster youth grants. Kappa also mentioned fund
for incarcerated students, laptops with-W,i meals, and gas cards.

Emergent Themes

Students are eligible for financial aid programs provided by the federatrgoentand the
state

There is a pygramfor incarcerated students
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Emergent Themes forinterview Question 13
The intensive review and analysis of the p

13identified twenty emergentthemes coverinpe r ange of paThelistci pant 6s
below presents the themes immersing from this analysis.

1. Empower students with workshops and services

2. There is no specific services to assist transfer students

3. Each campus provides support services based on available resources

4. We provide support servicesrfall students

5. No specific services provided for low income or moderate income students

6. there are specialized programs for {omwwome students on campus that provide support

services

7. The institution provides information on financial aid to all students

8. Undergraduate scholarship opportunities are made available to all transfer students

9. Students are encouraged to apply to UNCF scholarships

10. Students are provided FA workshops to assist with the FAFSA application

11. Students are encouraged to apply for grants elndlarships

12.The institution provides a wide range of support services for low income students

13.They have a number of student support service programs at the institution

14.The institution received a grant to provide higlgtudents

15.The institution has partnghips with nonprofit organizations to help students

16.The institution Is opening up a family resource center

17.The institution provides assistance with transportation

18.The institution has several student support programs sponsored by the Gltoofia
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19. Couwnselors are assigned to the support programs to provide guidance and direction to the
students

20.Limited services in the transfer center

21.The institution encourages students to take advantage of the state sponsored student
service programs

22.Students are eliple for financial aid programs provided by the federalegnmnent and
the state

23.There isa program for incarcerated students

Key Themes for Interview Question 13

The researcher used a thematic analysis to identify key th&hmesesearcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below represents the key theme revealed through this
analysis for interview question 13.

There was no specific financial assistanaavjated to students arsfudents are eligible

for assistance with financial aid.

Campus provide programs and services based on available resources.
Participantsdé Responses to Interview Question
This section is organized to show thenmaryof participans' responses taterviewquestion
threeand the researchiembservations about the participants' respgresegrgent themeand
keythemesAppendixTableG.14 presentshep ar t | cesporssest $ e researcher 6

observation, and emergent themesifiterview question 14.
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Appendix Table G.14. Participantsd Responses, Research

Themes to Interview Question 14

Q14. Tell me about the financial process at your institubn for transfer students

Participant Al phads Response

Participant Alphé& s mmoemts to interview questidi focused orproviding support for

students completing the FASFR. responseaquestionl4, Alpha said,
werre so again, o . /oo
I vorkshops and information. But really, that is what we encourage our stu
to do this, of course, work with those HBCUs directly. We do talk about the FASF
and making sure that they understand that it's impiottanit gets filled out on a
timely matter so that hopefully they can be awarded scholarship dollars potential
their, at their attheir future HBCU. But that only happens when they start off with
FASFA again, because our students here in CGaldpa lot of them don't really enga
in the full financial aid process, a lot of them are not familiar with completing a
FASFA, they don't understand, you know, theieir families identified, you know,
contribution, they don't understand all of thpseces. Spit's really important to help
them to kind of understand how that process works, but we're not directly connec
with it, we, you know, we can do our best to kind of inform them where they need
start. But we really don't do a lot, @ff, of that area.

Researcher6és Observation

Based on Al phads comments, the research

the financial aid process to encouragstudents to work with the HBCla completing the

FAFSA. Alpha also statediorksh@s available fostudents unfamiliar with completing the

FAFSA, and the importance of completing it timely for scholarships are available.

Emergent Themes

There is no financial aid assistance for the transfer process

The institution providesrorkshopgor completing the FAFSA application

Participant Betads Response

Participant Betd s mroents to interview questidi focused orfinancial aid literacy

provided to students given it is not provided to students at the community ctilleggponse

the queson 14, Betasaid,
So, students in community coll ege. I
process for students on that side. | know that I've learned that the whHeBAFA
process is slightly different or understood it to be different whastesits are at the
community college compared to when they transfer to ayear college or university
| know we've been pushing students to complete theliSAAon time when they are
preparing to transfer because we know the importance of whole iingoer
qualifying for scholarships and wegtudy, grants, or any type of federal aid in that
way.
So, there's definitely | feel there is a hole and gap in the financial aid literacy for
students. Understanding what it means and how what they docantimeunity college
can affect, ultimately can affect when they transfer and are trying to complete tha
bachelor's degree because unfortunately, some students run out of their Pell Grg
because they've spent more than the traditional two years in colege they were
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able to use the PELL Grant when now here they are in their junior and senior ye:
college they no longer have that. So that's my understanding of the financial aid
rocess at this point in community colle

just

A

Researcherdés Observation:
Based on Betads comments, the researche
the financial aid pcess slightly differs from the community college and fgear. Beta spok
on the gap in the financial aid literacy given students do not fully understand it and useg
Pell Grant before transfer to a feysar.

Emergent Themes
There is a gap inrfancial aid literacy for transfer students
Students are encouraged to complete their FAFSA application early

Participant Gammads Response
Par ti ci p acohme@satonimeavées questidid was limitedln response the questio

14, Gamna said /. ©

Resear cher 6 sNoOlissnatiovw at i on:

Participant Deltads Response

Par ti ci pamnentde@ihtdrveew guestidiil focusedonthe financial aid procesi

responséo questionl4, Delta said,
So, students just have to completantRAFSA make sure that they addoupe
Universityto it. The process doesn't take too long, as long as students just subm
the required documents. And you h ||| . \who will, anywhere from the|
financial aid office will, follow up with themwith updates, whether they're missing
documents. And that's about it for the most part.

Researcher Observation
Based on Deltab6s comments, the particinp
process is that when students complete the FARS4, must make sure they add the name
the transferring fouyear institution, submit all documents, and someone from the financi
aid office will follow up.

Emergent Themes
Students are provided assistance \fiitancial aidapplications

ParticipantEpsi | ondéds Response

Part i ci p acommerEspainterview questidid focused orthe financial aid process.

In responseaquestionl4, Epsilonsaid,
Well, the transfers, let's see. So, financial aid process may be similar in terms of
initial fill ing out the FAASA, however, again, that communication betweer]jjjjjiiiL
Success Center and the student and getting to know where the students been h
aid has been used, then il Success Center works directly with our financial
aid office to nake sure we research and see how much aid that student has avail
such that they know when they come here, the likelihood that they'll be able to
continue to have aid available for them to use.l 8unk it's, it's more about the
relationship betweethe |JJill Success Center, who's working with that transfer
student and the financial aid offices on the campus.

Researcherdés Observation
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Based on Epsi | on0s Geundersiandirtg sf the findineial gadgprotess e
the institution ighatthe Success Center works with the financial aid office to communica
with the student to inforthemof how much aid is receive or left and the likelihood of if th
would be able to continue to have aid.

Emergent Themes
There is collaboration betwedmetacademic success center and the office of financial aid
inform students about theAIFSA application process.

Participant Zetads Response

Par t i ci panmeénts Ioenterwiéwsquestidid focusedon the support to students on

completing financia&id applicationln responseaquestionl4, Zetasaid,
Um, so it's pretty transparent on the website, they would just go to, you know, th¢
connect to financial aid at any point. But obviously around the the deadlines of th
applications for FAFSA andther grants, they would just want to start the process
either on their own, or they can get help with, through financial aid to complete th
forms and eligibility procedures. With, you know, the financial aid does a fair amc
of outreach and connexg with, you know, learning communities and new student
groups and new student events, so that students are aware of the support that th
available for them. So that students can get connected with them and get suppoi
get some help with complet) those financial aid forms and things like that, uh, aft
they've done that, and if they're looking for financial aid assistance with the trans
process, like for the UCs, or for, you know, for an HBCU, you know, obviously, th
comes out of the univsity financial aid office. Sahey'll pretty much just connect
with the university university's financial aid office to talk more specifically about
which grants or scholarships that they're eligible for at that particular campus, to
what their EFQs, and like, you know, discuss their personal situations with the
campus once they're admitted. And we do have outreach preseniij | P
ﬁthrough the Transfer Center where, you know, students get a confusing
financial aid letter, ke an award letter from the university. You know, we try to
connect them with the university Financial Aid Office for clarification. But we alsg
provide generic presentations on like, what is the difference between this type of
and that type of grantsp that they were all on the same page, you know, if they w
to get some general information about like financial aid basics, and that that are
applicable for transfers, then they can at least get some resources through our fi
aid office. Sowe partner with our financial aid team to host those presentations e
a few times every spring, when those award letters are typically coming out.

Researcher6és Observation
Based on Zetads comments, the r ese athatthee
financial process requires students to complete all deadlines on time. Zeta stated that tl
learning communities, outreach, and student support. Zeta also stated that the student
connect with the fouyear institution financial aidffice on scholarships, grants, and the
awards letter

Emergent Themes

The transfer center provides assistance to students about the transfer process

The transfer center and tfirancial aidoffice partner to givéinancial aidworkshops several
times ayear

Participant Etads Response
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Par t i ci gomments t&interndew questidid focusedonthe community college

students are expected to pay their own feesespons#o questionl4, Eta said,
| don't think that there is one. | think that oncdualent is, is accepted. They are
expected to pay for those fees. Some of our programs have, again, transfer scha
tied to them. So like Promise, the one that comes to mind, some of our other spe
programs like Cal Works or EPOS, they grant mdioegcholarships as well. Siba
student is transferring, they may end up receiving money to help them pay for thg
you know, irperson orientation costs, their parking fees, their health fees. But we
necessarily help or have any, | guess, fingrsupport or planning for them once the
are shifting into the transfer pathway. The only other thing that | guess we would
if they did have questions, they could, of course, ask our financial aid office for
clarification, although our financial gioffice doesn't have an impact on their federg
financial aid at another institution. S@e would again encourage them to apply for
their FAFSA because they're going to need to. And then they could, of course, a
ask our transfer counselor if themas any specific needs, so or a counselor in geneg
but they'll they may go into the the transfer counselor if they have questions abo
and things like that. But usually, once the transfer occurs, or they're in the proces
they're working withtheir transfer institution to work through those financial planni

concerns.
Researcher Observation
Based on Etads comment s, the researcher

the financial aid process is that there is no formal procedsstadents receive grants and
scholarships from programs such as CalWORKSs or EPOS. Eta also stated that when st
are shifting to the transfer pathway, they are encouraged to complete the FAFSA and, i
guestions arise, to contact the transfer cemanselor or the transferring institution.

Emergent Themes

The transfer center works with thieancial aidoffice to assist students to understand the
financial aid process

Thefinancial aidcounselors are available to assist students withfinamcid aid questions

Participant Thetads Response

Par ti ci peomnmentdtdieternaed questidi focusedonthe community college doe

not have financial aidn responseaquestionl4, Theta said,
Sure. Yeah. Sdor us, our financial aid, you knowké everywhere else, is determin
by the FAFSA. What we try and do for our students is help connect them to reso
on there, the fouyear campuses that they're interested in. The you know, the
unfortunate thin@§ Transfer Center Directofff financial aid is the one thing tha
Il not well versed in, anj . connect them directly with the campus,
and there's sometimes questions that | just can't answer. And so, [l help
them find scholarships or information on the websitgusirgive them general
knowledge thafj from working in higher education. But that's definitely one thir
that, you know, I'd like to strengthen is helping transfer students specifically find
information about how to get aid, know, other than jusingglihem to fill out the
FAFSA, which | always do. But you know, how does eligibility work? Once they
transfer? You know, what opportunities can they find out there? You know, just [
guides for them in transfer.

Researcherdés Observation
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BasedonThet6s response the researcher deter

the financial aid process is to connect students with resources at tye&ounstitution.

Theta also stated the role of the Transfer Center Director assist students staunatieg the

importancsdilling out the FAFSA, how does eligibility work, scholarships, and grants.

Emergent Themes

The transfer center connects students with resources to understéindribial aidprocess

The participant noted an interest in helpingdents find additional information abdiutancial

aid and other fiscal resources.

Participant | otads Response

Par t i ci pomments o mteraiedvsuestid focusedon the financial aid workshops.

In responseaquestionl4, lota said,
Sq it realy, yeah, so we definitely try to spread the word when it comes to FAFS4
making sure that students are knowledgeable about the services offer to them. V|
do workshops in collaboration with our financial aid office. And if they have done
FAFSA, orif they filed FAFSA at the CCC, they are more aware of what they nee
do when it comes to FAFSA for transfer. It's a little bit of a different process. And
know that we also we also work with institutions like LMU or USC in order to sort
go over wilat the financial aid package would look like for for different students an
what the benefits are, what are some of like? How do | put this, what they should
expect from their financial aid package? What it means when it comes to your to
cost of attendace? As opposed to just looking at tuition and fees if you're going tg
financial planning overall. Sohere's definitely workshops at the institutional level
through our financial aid office just to understand the financial aid process, but a
whatthe fouryear institutions because | know they're being more intentional whet
comes to this closing how much it really is gonna cost to attend g dawr

Researcher6és Observation

Based on |l otabs response thetbesaadehest

financial aid process is to make sure students are aware of the services offered to them

comes to FAFSA including workshops, reviewing the financial aid package, and what is

total cost of attending.

Emergent Themes

There is a need to expand awareness ofittacial aidprocess

The transfer center works in collaboration with finencial aidoffice to inform students of

thefinancial aidprocess

Participant Kappads Response

Par ti ci p aamments o pieraigwsiestionl4 focusedonthat there is no financial

aid processin responseaquestionl4, Kappasaid There is not a financial process we hay

financial aida thatds about it

Researcherés Observation

There is no financial process.

Emergent Themes

Therei s not a financi al process we have f

Emergent Themes for Interview Question 14
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The intensive review and analysis of the p
14, identified16 emergent themes coverititge rangeop ar t i c i p a nTthélistbeloars p o n s e s
presents the themesnergng from this analysis.

1. There is no financial aid assistance for the transfer process

2. The institution provides workshops for completing the FAFSA application

3. Students are encouraged to cominate with the HBCU to complete the FAFSA

4. There is a gap in financial aid literacy for transfer students

5. Students are encouraged to complete their FAFSA application early

6. Students are provided assistance \fiitncial aidapplications

7. There is collaborabin between the academic success center and the office of financial aid
to inform students about tlAFSA application process.

8. The transfer center provides assistance to students about the transfer process

9. The transfer center and tfieancial aidoffice partner to givdinancial aidworkshops
several times a year

10. The transfer center works with thieancial aidoffice to assist students to understand the
financial aidprocess

11.Thefinancial aidcounselors are available to assist students withfinaincid aid
guestions

12.The transfer center connects students with resources to understéindribml aid
process

13.The participant noted an interest in helping students find additional information about
financial aidand other fiscal resources

14.There is a need texpand awareness of theancial aidprocess
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15. The transfer center works in collaboration with finencial aidoffice to inform students
of thefinancial aidprocess

16.There is not a financi al process we have f

Key Themesfor In terview Question 14

The researcher used a thematic analysis to identify key themes. The researcher analyzed
the frequency of responses and determined that a response appearing three times or more
constituted a key theme. The statement below represerksitiikeme revealed through this
analysis for interview question 14.

The transfer center assists students with the financial aid process.
Participantsdé Responses to Interview Question

This section is organized to show thenmaryof participants' resptses tanterview
guestionthreeand the researchiembservations about the participants' respgresegrgent
themesandkeythemes Appendix TableG.15 presentshep ar t i cesporsseghes 6
researcherds observati onwquestiordl5.e mer gent t hemes
Appendix TableG.15. Par t i ci pant s6 Responses, Researcher

Themes to Interview Question 15

Q15. Tell me about theprograms that are available for transfer students.
Participant Al phads Response
Participant Al phads comments to intervi
pathways to students. In respotsguestion 15, Alpha said,
Sol. you know, the this program is, of course, is is desigoeagain, as
we said, at the beginning to facilitate a clean transfer process. And so that's reall
focus Is to create a pathway and that's big here in California, w
are all about it within our system. The California Community €ysSystem is all
about Transfer Pathways. It's part of the vision for success goals by our Chancel
Chancellor Oakley. And so, we consider ourselves one of one of the pathways td
students to reach that bachelor's degree attain{jprogram, 6 course | here to
facilitate that, support that and make that happen for students.
Researcherés Observation
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The participant emphasizes the programs objective of facilitating a seamless transfer pf
and highlights the creation of a clear pathway fot r ansf er st udent s
attainment.

Emergent Themes
The CCC system promotes transfer pathways for CCC transfer students
The intent is to facilitate a seamless transfer process

Participant Betads Response

Par t i ci pcanmentsBiaténaed guestiorli5focusedon services that are open to al

studentsin responseaquestionl5, Betasaid
So we are one of those. We are open to any student interested in transferring to
HBCU or planning to transfer to an HBCU. Those programsntioned before Umoji
Community, Puente, A2MEND, the transfer center, counseling office, counseling
advising office. Yeah, | say those are kind of the standard institutions or services|
available at either all or most community colleges campuses h€adifarnia.
I'm, I'll like to add we love working with our students from application to and throg
graduation. Seeing and witnessing that transformation from that like nervous,
uncertain, anxious student that's not sure maybe where they want to go. ddee yhiat
decision they are there on that campus, theytainang, theyare doing well, they're
active, they're engaged, they are active, they're graduating, they're getting into th
career field, they're going to professional school and graduate ssbhdahd of
witnessing those journeys and being a part of those journeys. It is very fulfilling fc
team. We truly love the work that we do, and | feel like it shows an that students
take the time to work with us and respond to our emails, caltext they understand
and think that as well.

Researcherés Observation
Based on Betads comments, the researche
program is open to all students interested in transferring to an HBCU. Beta highlighted
established programs such as Umoja Community, Puente, and A2MEND, indicating the
awareness and recognition of existing services that support transfer student. Beta loveg
working with the students, from applying for graduation. Beta stated that witnéssing
journey and seeing the transformation of the student from being nervous to thriving on t
campus and graduating is an enjoyment.

Emergent Themes
There transfer program promotes CCC transfer to HBCUSs for African American students
The CCCs campusesqvide a wide range of transfer support services

Participant Gammads Response

Par t i ci p acohme@satorimeavies questidrb focusedon highlighting the variety

of programs aimed to support transfer studdnteesponseaquestionl5, Gammaaid
Well, again, lots of programs that are available. So, for instance, you know, we t¢
students about the Californ@ub at their campus, you know, if they're transferring
There are services to help make that transition el workshops before you
transfer now that you decided to transfer that gives students pertinent informatio
I \vorkshop on transferring with your family because many of our students |
transfer have families. And so what are the things that they need to be aware of
ahead of time? How can they be prepared? So, so that's one of the things that w
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a program is to provide the provide workshops so that students have the informa
regarding resources that may be able to help them.

Um, no, just I'm happy that you'd®ing it and doing some evaluation of the resourg
And hopefully, there'll be some information that will h| il makelliliL
program even more effective. So, thank you for choosing this topic.

Researcher6s Observation

Based on Ga mma Gshercdetenmireed thasthe parteipaat understands
programs available for transfer students such as the California Club at the selected can
conducting workshops with the student and their families of the transfer process. Gamn
stated an evaluatiaof resources are being evaluated that will make the program more
effective.

Emergent Themes
The transfer program promotes CCC transfer to HBCUAfiacan America students
The CCCs campuses provide a wide range of transfer support services

ParticipantDe |l t ads Response

Part i ci pamnentd@ihtdrvied guestidrb focusedon the 48 programs available

all studentsin responseaquestionl5, Deltasaid
We have 48 programs if | am not mistaken, available to students. Yeah, like, | co
list sane of our top if that's what you need or if that's what you mean. But | would
want to go through the entire list of all the programs that we have for them. Alrigh
our number one most popular program is criminal justice. It is actually our onhgo
graduate programbiology, where we have a preed track program partnership with
Meharry Medical Colleg&inesiology. The entire college of business as a whole
which we're ranked number, we're ranked in the top 10 in the s{ijj§on our
College ofBusiness houses management, marketing, and accounting; Computer
Information Systems, which were number one in the state for producing African
American CIS majors. We're number one in the state for producing African Amer
engineers. Within that conceation, we have graphic designchitectural, no graphic
design mechanical and construction, and then mass communication. Like, no, yd
know, so we don't have any programs just strictly for transfer students. They hav,
access to all of our undergraduategrams.

Researcherés Observation
Based on Deltab6s comments the researche
are no specific programs that are available to transfer students, all 48 programs are op¢
students. Delta spoke on theademic programs at the institution to include criminal justice
the College of Business (marketing, accounting), and CIS.

Emergent Themes

Transfer students from CCCs has access to all of the undergraduate programs and ser
available at this institubn

There are no programs specifically designated for transfers at this institution

Participant Epsilonds Response

Part i ci p acommeriEspainterview questidrb focusedon scholarships tailored for

transfer student$n responseaquestionl5, Epsilonsaid
Well, again, scholarships, scholarships that are available for other students are
available, there are specific scholarships for those, those students who are trans
from institutions in which we have the MOU. The the academics sucee$ses that

v
GCY
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include everything from tutoring, as well as other enriching opportunities, includir
internships is, available for the transfer students, and we do a really, we do a reg
good job with making sure that our resources are spread out amohgstynthe
transfer student, but new incoming students as well. So just really pushing stude
to take advantage of those opportunities, as they kind of go through and determi
what it is that they want to do professionally.

Researcheréns Observatio

Based on Epsilonds comments, the resear
of the programs available to transfer students includes scholarships, tutoring, enriching
opportunities, and internships. Epsilon also stated the institution®iag a good job in
sharing resources to transfer and incoming students.

Emergent Themes
Scholarships are available for students participating in the MOU agreement
The institution informs students about scholarship opportunities

ParticipanbnsZet ads Resp
Par t i ci panments Ioenteiéwsquestidb focusedon support at the Transfer
Centersln responseaquestionl5, Zetasaid
| mean, we've got so many, it just feels like I'm surrounded. But | guess what typ
transfer students like théseso many, it's really just kind of like, what population?
What type of what type of university? Are they interested in? What level of stude
they are they a new student, or kind of outbound, like, this is their active transfer
application year, ityst, you know, we've got a lot of different, a lot of different
services for all, you know, size shapes and colors of transfer studeritgesly just
depends on where they're at in the process. And if they, if they need help, or if th
need a lot oheed any help or need a lot of help, what stage of the decis&img
process and all of that, because we try to do it allw@dry to at least, you know,
have a hand in coordinating or facilitating all of it, whether it comes through one
learring communities and or and or about, you know, just the general, general
populationspecific, and you know, general population transfer studfjtsoordinate
a lot of university representative visits from lijggvate schools usually and like UC/
CSUuseany other school that really want that wants to come here and do spend
time with our studentswill facilitate those connections by publicizing their visit day
and how to connect with them on our webJjllj coordinate transfer fairs in the fall,
and then sometimes in the spring, we'll do a mini one. Yo workshops on how
to apply everything. What things to consider when they're when they're applying
things to consider when they're just looking at different transfer options. We'll
coordnate UC specific workshops, CSU specific workshops, private school for
workshops, HBCU worksho

. the Transfer Cent@y. coordinator
or coordinator for the centqill coordnates the center which is Career and Transfe
services. S the career coordinator gets the other half of the

administrative help. And we have student workers that we entpldwelp operate our
services for like dropping questions anapé calls and emails, and publicity and

marketing, and getting our resources up to date, but yeah, we also have a Canvg
like aside from our website, we have a more detailed like very much more detailg
Canvas website, which is like our Blackboardwbratever you want to call {jjjjilila
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lot of additional resources that are like super detailed, like 20 page PDFs type of
Or, like really clear instruction guides with, with picture snapshots step by sent p
of like, how to do applications drstuff like that. So those more detailed resources
on our canvas site, where our website is just more general information. And if the
want to dig deeper and get all that specific resources, those detailed stuff, then t
click for further. Forfurther help, because our website would get it would just be t(
They won't allow large files on our website like that. So that's why we put all of o
other research that we do and help, you know, provide other resources.

Researcherés Observation

Baselon Zetads comments, the researcher d
programs that are available to transfer students are based on where they are in the pro
if the student has identified an institution of interest. Zeta has mentioael@partment has
coordinated visits for university representatives to connect with students, transfer fairs,
workshops, CSU workshops, HBCU workshops, and private school workshops. Zeta als
created information detailing how to complete an appboatnavigating the website, and
other supporting documents for students using Canvas.

Emergent Themes

The institution provides a variety of support for transfer students

The institution collaborates with other institutions to coordinate early recruismdrttansfer
opportunities

Participant Etads Response

Par t i ci pomments t&intendew questidrb focusedon programs available for

transfer student$n responseaquestionl5, Etasaid
| guess besides the transfer scholarships, through Rrowesdon't have any special
programs that would be helping our transfer students besides the Transfer Centg
Just that there's a lot of potential? | think | shared, you know, | don't really have &
think that what were the intent is really great. |'tlthnink the execution is very
accurate. Um, I think that there are so many barriers to Black students being abilg
attend college, even at the community college level, that they never make it to H
| think that there are predatory fprofit institutons for preying on ouBlack students.
And they again end up leaving with a lot of debt and no degrees and never make
the HBCUs or to us. Séothink that there is a bigger systemic issue that needs to &
addressed when it comes to Black studermlanent in college than these pathways
because the pathways are great, and they make it easier, but if a student never (
and that pathway isn't open to them, and if they never completed with us, that p3g
is not open to them. You know, our @k is 75% women of color. So Black wome
are coming to college at much higher rates that are Black men are not. And they
coming for a number of reasons. And so, | think that there has to be, again, systg
interventions that are intrusive and reqd in order to influence our Black students
value college because | think there's been a lot of negative propaganda over the
about the about education not being a valuable asset, especially for addressing
generational poverty and systemic bagiand breaking those barriers. So, you kno
again, women going to college lifts up to generations, not just one, but our Black
need to come to college too, and we need them to have a seat at the table. And
bigger issues ahead of us rightwadt least | can | can speak for California, that the
the enrollment for Black men is significantly lower, and Black students, in genera
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significantly lower than it should be. Even at a predominantly Black institution like
we're seeing the decknand it's concerning. So again, | think that the pathways ar|
great. | think that the intent is great, but I think the execution and the outcomes a
probably not there because Black students, in general, are not going to college f
number of reason&o there there needs to be, | think, better coordination betweet
HBCUs and the community colleges, maybe some shared outreach happening b
that might also help students, you know, they're doing outreach at the high schoc
the high end theyan't afford it. You know, and again, creating that HBCU
environment online, especially post COVIDo do a university model where they ca
you know, we can give them a classroom and work with them to offer those class
here through their professors todide to have a student achieve an HBCU degree
our campus with their their instructors, right., 8wre's partnership opportunities in
that sense, but I think those types of things will have a greater impact than assur
that just because a Black st came to our college and the pathways are availab
that they're going to take advantage of them. Because like | shared earlier, there
systemic issues that are preventing them from leaving. And | think that GO¥1®

further exasperated those ymic issues. Thank you. No, thank you. I'm sorry, | wé
little Debbie Downer over here. But you know, | just be honest about my thought

Researcherés Observation

BasedotEt a6 s comments, the researcher detre
transfer scholarships availabketa spokenow about there are more Black women attending
college than Black meikta also mentioned the barriers Black students are facing.

Emergent Themes

There are additional resources for transfer students

For piofit institutions prey on Black students

Students graduate with considerable debt

The Black men are not taking advantage of transfer opportunities

There needs to be better communication between HBCUs and CCCs
HBCUs should work with CCCs to offer their degs online for the CCC student
COVID 19 created additional systemic transfer issues for black students

Participant Thetads Response

Par ti ci peommentdtdieternaed® questidbfocusedon programs available for

transfer studentsn responseaquestionl5, Thetasaid
Sure. So really, our office is the one that's dedicated to transfer. And so when stt
have questions or concerns or need help, and you know, hopefully, they're being
me, | know they're not always, but our office isliyethe dedicated service for that. |
know programs like Puente on our campus do, you know, participate and transfe
activities. They'll go on field trips to local schools, you know, maybe like UC
Berkeley. And spit's, it's woven into the themes of other programs on campus tod
as far as like a set transfer program that would be through my office. You know,
ideal world, we'd be able to have like a transfer club or something like that where
students couldet together. We're definitely not at that point yet. But you know, I'd
love to have more organizations on campus that could, you know, bring students
together for that purpose.

Researcherdés Observation
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Based on Thet ads c¢ o mmedthatthe partibigant undesstaads tbheh
programs available for transfer students include Puente, transfer and program activities
trips, and their office. Theta spoke on it would be ideal to create a transfer club for trans
students.

Emergent Themes

The transfer prograsnareoperated through the transfer center

The transfer center brings other campus organizations together to promote transfer opt
students

Participant | otads Response

Par t i ci pomménts o mteraiedvsjuestidtd focusedon partnerships atyear with

the community college to promote the transfer pathways to stutfenésponseaquestion

15, lota said
| think | spoke a little bit about that. We do have that CSU Dominguez Hills transt
Success program. We heathe USC Transfer Ambassador Program; we have the
UCLA CCCP, which is the California Community Colleges partnership with UCLA
program. So we do we do have quite a few programs in place for our transfer sty
And | feel like just in terms of instituti@l programs, it would also be the Transfer
Honors Program and the LMU Business Scholars Partnership. We do you have
ongoing partnerships with other institutions in terms of providing academic coung
and advising for and hosting office hours but imtgiof specific programs those are
the main ones that we have on campus right now

Researcherés Observation
Based on |l otads comments, the researche
programs available for transfer students include ongoirtggrahips with fowyear institution
to provide academic advising and counseling, USC Transfer Ambassador Program, UC
CCCP, and Transfer Honor Program.

Emergent Themes

The institution has quite a few programs in place to promote transfer optionsdentst
The institution has ongoingartnerships with other institutions to provide additional transfg
options for students

Participant Kappads Response
Par ti ci p aamients o pieraigwguestidb focusedon STEM and Umoja
programsin respons&o questionl5, Kappasaid

Every program really depending on what they're looking for, they're looking to do

STEM thereds MESA. I f they're |1 ookin
centric program that's Umoja. At my former institution, there waBW&tfbr Black and
Brown males. Theref6s the former inca

students, PUENTE for Latina students, former foster youth which istl@xt T h
a litany of programs for transfer to transferring to the next level. We GalWORKs

for families that receive wel fare se¢
Researcherés Observation
Based on Kappadbs comments, the research

programs available for transfer student degemawhat they are looking for. The programs
for Latina and Black students including Puente and Umoja, Cal WORKS and MESA
(Mathematics, Engineering, Science Achievement).

Emergent Themes

284



The institution provides specific programs for underserved stybgrulations, such as
programs for former and incarcerated students and Latino and black male specific prog
The institution has a program for families that receive welfare services

Emergent Themes for Interview Question 15

The intensivereviewah anal ysi s of t heoineiewquestiorpba nt s 6

identified26 emergent themes coveringh e r ange of p aThelistbelopwant 6 s

presents the themesnergingirom this analysis.

1.

2.

9.

The CCC system promotes transfer pathway€fo€ transfer students

The intent is to facilitate a seamless transfer process

There transfer program promotes CCC transfer to HBCUs for African American students
The CCCs campuses provide a wide range of transfer support services

The transfer program prastes CCC transfer to HBCUSs for African America students

The CCCs campuses provide a wide range of transfer support services

The HBCU Transfer Program promotes a seamless transfer process

Transfer students from CCCs has access to all of the undergrachgrtnms and

services available at this institution

There are no programs specifically designated for transfers at this institution

10. Scholarships are available for students participating in the MOU agreement

11.The institution informs students about scholarsipportunities

12.The institution provides a variety of support for transfer students

13.The institution collaborates with other institutions to coordinate early recruitment and

transfer opportunities

14. There are additional resources for transfer students

15. For proft institutions prey on Black students
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16. Students graduate with considerable debt

17.The Black men are not taking advantage of transfer opportunities

18.There needs to be better communication between HBCUs and CCCs

19. HBCUs should work with CCCs to offer their degreatine for the CCC student

20.COVID 19 created additional systemic transfer issues for black students

21.The transfer programs are operated through the transfer center

22.The transfer center brings other campus organizations together to promote transfer
options fao students

23.The institution has quite a few programs in place to promote transfer options for students

24.The institution has ongoing Partnerships with other institutions to provide additional
transfer options for students

25.The institution provides specific pyoams for underserved student populations, such as
programs for former and incarcerated students and Latino and black male specific
programs

26. The institution has a program for families that receive welfare services

Key Themes for Interview question 15

The esearcher used a thematic analysis to identify key themes. The researcher analyzed the

frequency of responses and determined that a response appearing three times or more constituted

a key theme. The statemsbtlow represents the key theme revealed titrdahis analysis for

interview question 15.

Promotions and marketing primarily take place through the transfer center.

Each campus provides their own marketing of the program
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