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CHAPTER 1
THE IMPORTANGCE OF IMPROVING CRITICAL READING INSTRUCTION

I, THE NEED-FOR CRITICAL READING INSTRUCTION

The need for critical reading instruction in our
changing sobiety is becoming more and more appafent. As
Robert Emans notes: "The need for reading intelligently,
thoughtfully, and critically is a need of our times," Because
so much of our information comes to us secondhand through
radio, film, print, and television, most of what we know has
been "sifted through someone else's eyes and mind, with
someone else's beliefs and biases."lf Nila Banton Smith agrees
with Emans when she maintains that_critical reading "is of
tremendous importance at the present time" because so many
people are trying to influence our thinking., Much of the
influencing is done through mass comnunications, and Smith
maintains that "the most imminent danger of mass communication
lies in its potency as a molder of public opinion.“2 David

H., Russell stresses the need for critical reading instruction to

1Robert Emans, "Meeting Currecint Reading Needs in Grades
Four Through Eight," Recent Developma2nts in Reading, ed, H.
Alan Robinson (Chicago: The University of Chicago Press, 1965),
P 13;

2Nila_Banton Smith, Reading Instruction for Today's
Children, (Englewocod Cliffs, New Jersey: FPrentice-Hall, Inc,,
1963), p. 18, '




ccmbat the conforming infiuence of maess communications, He
notes that the dangers of conformity "are particularly great,
and insidious, in relation to the impressionable minds of
children."3 John Dewey emphasized éhis same-danger when he
stated: "He who has learned as we call it to read without
having learned to judge, discriminate, and choose has given
hostages of dependence to powers beyohd his control."4 Strang,
McCullough, and Traxler assert this same idea when they state
that "in an environmént permeated with propaganda, one must

- use critical reading as a tool te maintain one's integrity -«
tQ'aVDid béihg used as a means to other people's ends."5 and
Russell G, Stauffer states that "the pupil who does not learn
to deal with reading as a thinking process undergoes an
intellectual servitude that decaives‘énd'deludes and sets at
naught that which reading for meaning:aims to accomplish,®
According toiWilliam Eller, American éitizens must constantly
evaluate their sources of informatijion, He says that because

of the "monopolistic trend in newspaper ownership, the

SDavid H. Russell, "The Prerequisite: Knowing How to
Read Critically," Elementary English, XXXX (October, 1963},
pp., 579582,

4John Dewey, Construction and Criticism (New York:
Columbia University Press, 1930), p. 17,

sRuth:Strang, Constance McCullough, and Arthur E,
Traxler, The Improvement of Reading (New York: McGraw-Hill
Book Company, Inc., 1961), p. 11,

6Russéll G. Stauffer, YA Directed Reading-Thiﬁking
Plan," Education, Vol, 79 (May, 1959), pp. 527-32,




superficial coverage of events by the wire services, and the
inclinations of so mzny publications to sacrifice factual
accuracy in order to tell a goc d story, it is downright difficult

! at times,"7

for the reader to 'get the facts
The importance of critical reading instruction simply
cannot be minimized, for as Robinson states: "Critical reading
is basgic to the appreciation of literature, to arriving at
sound conclusions about personal and social problems, to
-scientific investigations and ultimately to education in its
. broadest sense.ﬁs It appears that if our democratic way of
life is to'sgrvive, the popﬁlace must be taught td read and
think critically. George H. Hyram maintains that the answers
to problems in a democratic society must be discovered by the
people themselves since the ultimate directive force in such &
society is tiie will of the people, Therefcre, it follows that

"the people in such a society must be trained to think

2
accurately."

11, EXISTING READING PROGRAMS

When one examines the previous statements and then the

7Willxam Eller, "Fundamentals of Critical Reading," The
Reading Teacher's Reader, ed. Oscar S, Causey (New York: The
Ronald Press Co., 1958) pp. 30-34,

SHelen M, Roblnson, "Developing Critical Readers,”
Proceedings of the Annual Educational Readine Conferenc{, ed,
Russell G, SLauffer, 1964, pp, 1=-12,

gGeovve H, Hyram, "An Experiment in Developing Critical
Thinking in Children," Journal of Experimental Education, Vol,
26 (December, 1957), pp., 125-132,




reading programs in most schools in. our country, it would
appear that most reading programs are not dealing adequately
with critical reading instructién. S$tauffer substantiates this
when he states the following:

In many ways, classroom practices used to direct
a reading activity have saddled the learner with . . .
a corrupting procedure ~- the practice of 'round-the-
robin comprehension,' This is the procedure whereby
the teacher asks almost all the questions and the
pupils play back answers from a text usually verbatin,
There is no examining of clues available and declaring
of purposes in terms of a pupil's or a group's back-
ground of experience, intellect, language facility,
interests, and needs, There is no adjusting of rate
to purposes and materials; no weighing of facts and
inferences; no reading end rercading to make judgments;
and ro generalization., This is the procedure whereby
the teacher tries to anticipate all word recognition
needs in advance of the reading so that the mechanics
of reading can be accomplished without any word
mishaps , . « « These are the procedures that have
dropped the verbatism curtain in education, thus
dooming the would-?g learner t'o new modes of intel-
lectual servitude,

Emmett A, Betts agrees, stating: "Thére is , . . evidence that
our pupils need help on how to think in reading situations , .
. « Too often parents believe their children can read when they
are merely proncuncing words."ll

That we must view reading as nmore than a skill is
pertinently stated by Ruth Strickland,

Reading ié not just a skill but rather a
resource for fuller living, That concept changes
the emphasis in the teaching of reading from

mechenics to meaning, from the acquisition of
mechanical skill to the develeopment of ability to

1OStauffer, op. cit,, -p, 528,

11Emmatt A, Betts, "Reading Is Thinking," The Reading
Teacher, Vol, 12 (February, 1959), pp. 146-51,




gain meaning from symbols and to think with it,

interpret it, and use it for personal and social

ends, The quality of an individual's reading is

not determingd by the degree of mechanical skill he

has attained bui by the quality of personal satis-

faction and enr*c%ment that he finds in the exper-

ience of reading, -

111, REANIZATION OF REMAINDIR OF THE REPORT

It is the intent of this author to examine the definitions
of, essentials of, affective factors of, and obstacles to
critical reading, With this background the author will discuss

the resulting implications for educators with some general

suggestions they might use in the teaching of critical reading.,

12Ru “h G. Strickland, The Lannuage Arts in the Elemantary
(Boston: D, C. Heath and Company, 1951), p. 312.
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CHAPTEZ LI

 DEFINITION OF CRITICAL READING
Before one can discuss critical reading instruction, he

must develop a definition of the term ceritical reading., Such

a task is not easy and when one examines the literature in this
area, he soon realizes the truth of Marksheffel's statement:
YAt this time, there is some uncertainty and lack of agreemznt
among authorities about a definition of ‘critical reading,'”13
However, the teacher of critical reading should understand
some of the most commonly accepted concepts included in many of
the éefinitions of the term, ‘

Comprehension is involved, but most authors maintain
that critical reading goes beyond literal comprehension and
interpretation, Nila Banton Smith asserts that it goes bayond
either of these "in that the reader o2valuates, that is, passes
personal Jjudgment on the quality, the value, the accuracy, and
the truthfulness of what is read."la Bond and Wagner say that
critical reading is a "type of comprehension in which the reader

aprraises the worthwhileness, the relevancy, or the accuracy of

one or more passages."lS George Spache agrees with both sources

13Ned D, Marksheffel, Better Reading in the Secondary

Schools (New York: The Ronald Fress Company, 1966), p. 250.

148mith, op. cit., pp. 263-64,

15Guy L. Bond and Eva Bond Wagner, Teaching the Child to
Read (New York: The Macmillan Company, 1960), p. 214,




_when he states: "ﬁnderﬂtanding the factg is obviously basic to
critical reading and an integral part of it, But critical reading
is much more- than literal reading or a gimple ascertaining of
facts," Furthermore, he notes that "ecritical reading involves
an active integration of the author's facts and the reader's
insights into a new understanding and interpretation of the
material."ls‘ Frances Triggs! definition agrees with that of
Spache when he states that critical reading *involves the use of
all of the reading skills the reader has, but it includes more;
to read critically one must read beycnd the material presented
by the author and involve one's own experiences énd previous
learning." He further notes that he feels critical reading
“"requires a contribution by both the author and the reader,”

and that the.interplay between the two contributions should
result in new understanding -- "gomething more than or different
from the original contributions."l7 Because of his views which
are similar to those stated by Triggs, David Russell feecls that
critical reading is one kind of creative reading, a term used by
several authors to denote what others call eritical reading.l
Russell maintains that critical reading is actually one facet

of creative reading "because criticism may be a creative act,

16George Spache, Toward Better Reading {Champaign,
'IllIHOLS. Garrard Publishing Company, 1963), p. 83,

7
Frances Triggs, "Promoting Growth in Critical headlng
Ihe Reading Teacher, Vol. 12 (February, 1959), pp. 158-64,




In reacting to a paragraph, the critical reader may achieve a
fresh insight, a unique synthesis, whicﬁ makes his reading
cfeative."l8 |

Most authors reviewed for this paper agreed that critical
reading involves complex thinking to a .certain degreé. Gertrude
Williams says that critical reading is intelligent, purposeful
reading which involves more complex thinking than does simple
recall.lg Judging the author's stafeﬁents enters to some extent
into most definitions of critical reading. A. S. Artley con=-
siders it mendatory in the critical‘reading process for a reader
fo séverely judge a writer's ideas.zo Since one must pocsess
ceriteria on which to base jﬁdgmants, many authors would expand
Artley's definition and agree with William Gray who defines
critical reading as ", ., . the evaluation of what is read in
the light of sound criteria."z1

A reader's purpose plays an important role in some

authors' definitions of critical reading. Because of this role,

Sochor states that literal and critical reading cannot be

1BDavid H. Russell, Children Learn to Read (Bostoh:
Ginn and Company, 1961), p, 472,

1gGertrude Williams, "Provisions for Critical Reading in
Basigzgeg?ersg“ Elementary English, Vol, 36 (May, 1959), -
PP. - . .

20A. S. Artley, "Teaching Word Meaning Through Context,"
Elementary Erglish Review, Vol, 20 (February, 1943), pp. 68-74,

21William S, Gray, "The Major Aspects of Reading,"
Sequential Development of Reading Abilities, ed, Helen M,
Robinson {("Supplementary Educational Monographs," No, S0
[ Chicago: University of Chicago Press, 1960]), p. 17.




differentiated, She asserts that depending upon the purpose of
thejreader, what may be literal for onec reader, may be criticel
reading for another.22 Ruth Stﬁang &lso stresses the point that
a reader's purpose determines the kind of reading required,
Markeheffel incorporates ideas from several definitions
when he describes critical reading as "purposeful reading in
witich higher-level thinking processesd are used in making sound
Judgments on the basis of all available evidence."za

One clarification is necessary since many writers use

. the terms critical thinking and critical reading synonymously,

Marksheffel maintains that although the two processes are
almost identical, Ycritical reading end critical thinking are

not synonyious terms," The differencs between the two processes

is that "c¢critical thinking becomes c¢ritical reading when it is
25

applied to written symbols,"

22 5mme. Elona Sochor, "The Nature of Critical PReading,"
Elementary English, Vol. 31 (January, 1969), pp. 47-58,

23Ruth Strang, "Secondary School Reading Is Thinking,"
The Reading Teacher, Vol, 13 (February, 1960), pp. 194-200,

2lyarksheffel, op. cit., p. 250,
251134., p. 251,

et rmisacm



CHAPTER IIIL

ESSENTIALS OF CRITICAL READING

Closely related to and perhaps indivisible from the
discussion of a definition of critical reading is the discussion
of skills involved in or the essentials of critical reading.

Naturally, in order to read critically one must be able
to understand the words used by the author, As Triggs notes,
this understanding may be gained from actual experience or from
vicarious experiences which may come from reading.26 Mény
authors agree that because a type of judging is involved in
critical reading, a sufficient backgrouﬁd must be one of the
essentials, DeBoer feels that above all else critical readirg
"involves a sufficient background of knowledge to provide a
sound basis for judgment."27 |

Edgaf Dale feels an important ingredient of critical
reading must be tﬁe willingness of thé.critical reader to modify
previous beliefs, to be flexible to thange., Involved iﬁ this,
Dale maintains, is the reader's awareness of the barriers to

truth which may be in his owm mind.28 Eller agrees when he

26Triggs, log, cit.

Z?JothDeBoer, "Teaching Critical Reading,“‘Elemenfary'
English, Vol. 23 (October, 1946), pp. 251-54,

2
8Edgar Dale, "The Critical Reader," The Newsletter,
Vol., 30, Ne. 4, (January, 1965), pp. l-4,.
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includes Ypersonal adjustment which will permit objective
consideration” in his list of essentials of critical reading.zg
Bond and Wagner feel-that this—is accomplished if one has a
broad and rich background, They feel that the teacher of
critical reading helps to eliminate prejudices when he is
concerned with building backgrounds,

DeBoer notes that Yeritical reading implies the existence
of appropriate criteria in the mind of the reader," and that in
order to arrive at a sound judgment aboué the reading the
critical reader must be able to evaluate data, identify and
compare séurces, and syntheéize the findings.31 Triggs notec
several of these same skills when he states that the critical
reader needs the following: "ability to read for main ideas and
details and to distinguish between the two, ability to rccogn%ze
inferences and conclusions, and ability to adapt the rate at
which materials are read to the situation met."32 Edgar Dale
mentions several of these same skills and further notes that
the critical reader must be able to find and state the problem
in the passage he is reading,

Several other authors mention these same essentials or

needed skills, Bond and Vagner note. that "the child will get

zgﬁiler, loc, cit,

o

3OBond'and Wagner, op. cit., p. 218,

31DeBoer, loc, cit.

'32Triggs, loe, cit. - |

33Dale, loc, cit,
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into difficulty , . . if he is unable to understand the problem
which faces him, remember the problem while reading, and hold
himself to the problem," These authors also note judging the
pertinency of the material; understanding the meanings implied

as well as stated; evaluating the source from which he is reading;
differentiating the important from the unimportant facts;
detecting statements of fact as opposed to those of opinion;
judging the relative accuracy of conflicting statements; and
appraising the authoritativeness and accuracy of the material

as essentials for effective critical reading.34 In his Toward

Better Xeading Spache mentions several of the essentials listed

- above, adding to them, analyzing semantic variations of worde.
He concludeﬁ his section on this aspact of critical readiﬂg by
stating that "not only must the reader be aware of propaganda
devices, but must remain objective toward the author's
presentation.,” He further states that the reader '"must avoid
emotional reactions and suspend judgnents until he has clearly
recognized the author's plan, The critical reader cannct allow
his feelings or his tendency to quick judgmeﬁts to interfere
with his analysis of the author's facts,3? |
Much of the writing of the authors concerned with
critical reéding deals with the problem of responding critically

to propaganda, Not only do they feel that a rich background is

necessary in order to help the student be aware of possible

34Bond and Wagner, op. c¢it., p. 285,

'358pache, op. cit., pp. 859-92,
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implications in the writing but alsc these authors feel the
critical reader should be able to understand the differsnce
bétweeu tha informative purpose and thé emotive purpose in
writing., McKee feels that Fhe teacher of critical reading
ghould give students “bractice in distinguishing in both
listening and reading bztween expressions used informatively
“and expressions used emotively," He further notes that “such
teaching is essential if the pupil ié to learn to uncover
actual meaning or sense in a given piece of 'mixed! reading
matter and profect himself against misleading propaganda of
%arious.typas."

| McKez asserts that "it is recommended that definite
instruction in coping with emotive expressions be given at the
sixth grade level if not before that‘time."37 Robert Nardeiii
concluded as a result of his study of sixth-grade pupils that
not all propaganda devices were equally comprehensible to
sixth-grade pupils, "Various devices have certain peculi-
arities which cause them to be more readily identified, while
others are more subtle in nature and pose difficult problems
for pupils at this.grade level " Hé.notes that the "easiest
devices for the pupils to recognize were the Plain Folks and
Testimonial dev1ces, the most dlfflcult were the Card Stacklnu,

Glittering Generalities and Transfer devices," Furthermore, he

36Paul McKee, The Teaching of Reading in the Elementary
School (Boston: Houghton Mifflin Company, 196S), p. /6.

31bid., p. 393.
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states that "while the fact has been established that sixth-
grade pupils are able to recognize and identify propaganda, tiiis
study does not suggest these puﬁils are, because of their newly
acquired skill, able to resist propaganda in its varioeus forms,"
- Many authors note that if the critical reader is not
careful, he may acquire the attitude of complete skepticism,
Martha Dallman warns that we must be careful not to teach
children to become unduly skeptical ¢f everything they read,
She states: "If, as a result of training in critical evaluation,
~ the child becomes suspicious of everything in print and out of
it, the time spent in helpiﬁg him rezd critically has been
worse than wasted.“39 DeBoer expresses the same concern when
he states: "Critical reading does not imply the spirit of
indiscriminate skepticism, It implies the use of judgment and

the adoption of defensible crit:eria.“4

38Robert Nardelli, "Some Aspects of Creative Reading,™
Journal of Educational Research, Vol. 50 (1957), pp. 495-508,

39\a1tha Dallmann, "Critical Evaluation," Grade Teacher,
LXXV, No. 1 (September, 1957), pp. 46-47,

40Debm=r, loc. cit.



CHAPTER 1V

FACTORS AFFECTING CRITICAL READING

In order to help students gain critical reading skills
or achieve the needed essentials, educators must be aware of
the factors which influence critical reading performances,
According to Eller and Wolf these “factors are found both
within readers and within reading materials, and many of then
have negative effects upon critical reading abilities."al

Probably more studies have been done on the relationship
between intelligence and the ability to read critically thaﬁ any
other factor, Eller and Wolf note that.Betts42 found iﬁ his
studies that "verbal intelligence tends to be highly related
to critical reading abilities in the'social studies and in
science."aB. However, like Marksheffel, most authors agree that
although "intelligence is one of the determiners of the degree
to vhich he [a student] can learn to read critically, . . .
high intelligence does not guarantee that a student will be a

44

critical reader.,® ~Such a student may have the potential for

&IWilliam Eller and Judith Geldman Wolf,"Developing
Critical Reading Abilities," Journal of Readlng, Vol, 10, No, 3
(December, 19 60), PD. 192-98 ‘ .

4zEmmet A, Betts, "Research on Reading as a Thinking
Frocess," Journal of Educational Research, Vol, 50 (1956),
pp. 1-15,

43

[}

Eller and Wolf, loc. cit,

¢4Marksheffei, op. cit., p. 254,
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critical reading, but other factors might prevent him from
reaching his potential, David H, Russell makes this same point
when he states: "High performaﬁce on an intelligence test does
not guarantee high scores on a test of critical thinking, The
relationship between general intelligence and critical thinking
is positive but not high." He further notes that "critical
thinking abilities are not acquired automatically as a part of
general mental growth; specific provision must be made for
their development in all curricula areas."45 Robert Karlin
asserts this same opinion when he states: “Although intelligénce
and ability to read criticélly appear to be related, investi-
gators have found that high performance on an intelligence test
does not guarantee equally-high perfbrmance in situations which
require critical thinking,"&6 *

Some authors distinctly caution teachers to provide
instruction for children with other than ﬁigh intelligence
levels, For instance, J, E, Davis feels that intelligence
scores certainly may not be reliable for use as the sole
predictors of success in distinguishing between fact and opinion,

He maintains that based on his research, those teachers who

45Russe11, Elémentary English, pp. 579-82,

46Robert Karlin, "Seguence in Thoughtful and Critical
Reaction to What Is Read," Sequential Development of Reading
Abilities, ed, Helen M, Robinson, Supplementary Educational
Monographs, No, 90, (University of Chicago Press, 1960),

pp. 74-79,




