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THE PROBLEM AND DEFINITICNS OF TERMS USED

We live in a changing world. Social studies, more
than any of our other subjects, prepare children to live
in this changing world. To promote a worthwhile program
in the public school, great care has been exercised in the
selection of basal textbooks and much improvement has been
made with the unit-study approach and its many cumulating
activities,

Through written information a child should enlarge
his attitudes and appreciations in man's social achievements,
The development of reading skills assumes an important role
in the school curriculum, Yet, it would seem that the skills
formally presented in the reading class were not being trans-
ferred to the functional reading task needed in the social
studies context,

The Problem

Statement of the problem. In order to improve in-
struction and to make the social studies program more mean-
ingful to the pupils, the classroom teacher encounters the
difficulties of directing, implementing; and evaluating the.
skills needed.

Objectives of the study. It was the purpose of this
study to determine which skills are needed in the area of
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social studies for functiocnal reading purposes at the fourth
grade instructional level; and to present some explicit tech=-
niques for implementing these skills in an effort to reine
force and enhance reading profieieney in the social studies

arcas

limitations and delimitations., The study was conducted
in a fourth grade classroom composed of thirty pupils, seven=-

teen boys and thirteen girls. A Si&A Achievement Test was ad=-
ministered at the end of the first month, grade four. The
achieving range in social studies was 3,1 to 6.3 for the boys
and 3.1 to 6.4 for the girls, Reading achievement ranged

from 3,1 to 8,6 for the boys and from 3,7 to 8,3 for the girls,

Definitions of Terms Used

Implementing, The carrying out or putting into actusal
practice by conerete measures the reading skills needed in
the social studies program.

SRA Achievement Tests. HNational standardized tests
published by Seience Research Assoeiation, Inc. designed to
measure achieving levels in terms of centile norms and grade
equivalent norms.

Funetio reading. Reading for a purpose as distine
guished from developmental and recreational reading, Accorde



ing to Lodge (77), it is not mutually exclusive but often
closely related,

ggggiggggz. The unit approach is centered upon the
concepts that learning is an active process; that learning must
be meaningful with clearly defined objectives; and that a
wealth of material is needed to provide for differences which
exist,

Skill, According to lexicographers skill means ability
gained by practice and/or knowledge. A common synonym - pro-
ficiency.

Reading Study Skills. Smith (32, p, 307}, ".e.skills
used when there is intention to do something with the content
reading,” The reading study skills are considered to be those
necessary to locate information, evaluate, organize information
for later use, and the skills necessary for understanding
vocabulary.

Content areas. This term designates subjects other than
reading.

Social Studies. Those studies that provide understand-
ings of man's ways of living, of the basic needs of man, of the
activities in which he engages to meet his needs; and of the
institutions he has developed., Briefly the social studies are
concerned with man and his relationship to his social and phy-
sical environment. (14, p. 1296},



REVIEW OF THE LITERATURE

The social studies encompass the study of man ani
his functions in time and space. Those generally considered
to be of particular significance to elementary social studies
include cultural geography, history, economics, politieal
science, anthropology, sociology, psychology, and social
psychology. Each discipline focuses its attention on some
aspect of man and his activities from its own particular
point of view and thus becomes a complex of overlapping and
divergent ideas. Soclal studies require ways of working
with children that give meaning to subject matter and that
result in life-iong learnings. They cannot be taught as a
set of specific facts or skills; although they utilize both,

Living in today's world requires high-level reading
abilities, The increased use of direct experiences; the
tremendous growth of audio visual materials, the electronic
teaching devices, and other educational media has not mine-
imized the importance of reading in schools todaye. Rather;
the use of other kinds of learning experiences give added
meaning to the purpose of reading. Even in its beginning
stages; reading and the purposes for which one reads cannot
be separated, for the real business of reading is concerned
always with meaning, Soclal studies provide a setting in
which emmensive; purposeful reading is utilized. Reading



and soecial studies play reciprocal roles, Social studies
provides many opportunities to use and extend reading skills.,
Proficiency in applying reading skills is cardinal for funct-
tional reading.

Many have had much to say concerning reading skills
in the content areas.

Huus (17) maintained that while there are certain
skills and abilities necessary for good general reading;
such as; word-analysis techniques, vocabulary and paragraph
comprehension, and library skills, some of the reading skills
and abilities are especially pertinent to the social studies;
though many are also important in reading any specialized
subject matter. The special applications lie in two direct-
ions, the material to be read and the reader himself, She
elaborated on this by saying that most textbooks in soecial
studies make heavy demands on the reader because of the number
of concepts introduced in a relatively small space. The back-
ground needed by the reader to interpret briefly noted events,
places, and ideas is greater than most young students possess.
Difficulties stem from the rapidly changing nature of the
material, What becomes printed today will, in a short time;
be past history. The material often has a complicated style
of presentation. In addition, sentences are not only packed
with information, but may be long and involved; they may use
inverted order; or they may include allusions and figures
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of speech that need interpretation. Many times the vocabulary
load is very high, for many words are used only once or twice
and thus do not give enough repetition to become fixed in |
the student's mind, Furthermore, technical words are often
defined in such a complex manner, either in the text itself;
or in the glossary that it is difficult for students to ferret
out the meaning. Shﬁrﬁanad forms, such as abbreviatisns;
lntter; or the symbol used in tables, and the new forms accompy-
ing dnuumanta;ian;_sﬁeh as 1&311@3; footnotes, and bibliograph-
ical citations; need specilal attention even for good readers.
Although textbook publishers have made noted efforts to pro-
vide interesting uallailluatrﬁted books for social studies;
often space limitations restrict the amount of detail and ex-
planation that ean be included., Research habits and skills
need to be developed.

Pertaining to the reader himself, other limitations
are inherent-~hkis intelligence, his background of information,
his vocabulary and command of sophisticated language patterns,
his attitudes and value patterns. The nature of the material
to be read demands of the reader sufficient intelligence and |
background not only to derive literal meanings but alse to
infer hidden maanings and to make applicati ons from what is
read. Intellaegual.ahility is required for a reader to sift
faets from opinions, to analyze the point of view from which
the author is uriting;itﬁ be aware of biaaes; including his
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own as well as the authors, and to recognize when enough facts
have been presented so that a valid conclusion can be drawn.
His background of information serves as a reservoir from which
concepts are recognized, recalled, and compared with the con-
tent being read in order to make the meaning clear. Practice
is necessary to obtain competence in these skills of inference
and application, and even students with a high level of intell-
ectual capacity need instruction in order to acquire such com-
petence, There are many opportunitites for the teacher to
guide students in developing reading skills for achievement
in social studies progress.

Figurel (8) noted that learning in the content sub-
Jects involves combinations, adjacent to a particular purpose
and operating under a general strategy of attack.

Lodge (77) wrote that many of the skills and abilities
needed in the content subjects are the same as those used in
any reading activity except they are refined and specialized.
Children learn study skills most easily and thoroughly when
they are introduced and practiced in isolation.

McAulay (56) wrote that through the reading of a book;
the child must be capable of enriching his social concepts;
solving social problems and satisfying his curiosity regard-
ing history and geography. Through written information he should
enlarge his attitudes and appreciations in man's social achieve-
ment., But there would seem to be some difficulties for the



classroom teacher in achieving these reading objectives in
social studies unless specific skills were initiated.

Shankman (67) ealled attention to the fact that the
skills need to be learned early because throughout life the
reader must apply these skills, independently, without guid-
ance,

Spache (69) and Witty (71) concluded it was possible
for a student to be competent in reading materials in one area
and not in another unless various reading skills were developed
and applied while Wagner (70) emphasized the importance of
instruction for improvement of reading abilities thinking
that pupil success in the content subjects was determined
by his power to read well,

Gray (10) was concerned with developing attitudes as
well as specific skills, Reading often has to act as a sube-
stitute for experience, He felt there was too much to be
learned and current needs too pressing to learn sclely through
experience, Hence reading and other aids to learning must
be used in furthering the development of the individual and
the bringing him to an understanding of himself and the com-
plex world he lives in, He presented investigations of a
broad array of abilities and skills which appear to be essen=-
tial to successful achievement,

Harris (13), Hunkins (53), and Brewer (2) were in
favor of systematic trairing being provided for the mastery
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of specific reading skills in the social studies., The skills
were considered too vital to be left to incidentsl learning.

Smith (32) concluded after extensive study of research
that the research pointed the way to needs and to the elemen-
tary teacher fell the task for skillful guidance in meeting
these needs of developing reading skills in the content areas,

As far back as 1940, Gray (10) and others (22) (72)
wrote of the problems pertaining to reading in the social
studies and developed lists of the skills and abilities
needed, HNow, thirty years later, with slight modifieations;
writers are still producing a prolificacy of material say-
ing the same thing., To the classroom teacher reading for
new ideas and methods to improve instruction this seems
most disappointing, Yet, possibly this has indicationms
in itself, Perhaps the persistency of the problem indicates
a continuous need for implementing reading skills in the
social studies program, The Harvard staff (1) concluded
after a great deal of study that there was only limited
evidence that reading skills were being taught in the content
areas, 1t appeared that teachers feel it more important to
cover the content than to teach the reading skills in tle
content areas.

McAulay (56, ps 651) wrote:

The acceleration of knowledge proceeds at such

a rapid pace, mores and folkways change so

quickly that there are few social verities

which any program can claim, At best, a social
studies structure can only help the child organize
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a pattern or method for himself by which he
may investigate and explore a particular
interest, problem, or thesis.

To the fourth grade teacher this would seem to imply a

"process over product™ need, Thus, the development of

skills would seem indicated.

In line with thirs would be Jarolimek's (18, p. 152)

comment; ,

The primary function of the social studies

teacher would seem to be to teach his stu-
dents how to study his subject, how to find
and use the knowledge it offers, how to un-
cover and utilize its data in the formation
of judgments capahle of withstanding criti-
cal analysis. The skills aim of a lesson,
heretofore often relegated to z position

of secondary importance in daily lesson
planning may, in fact, represent the tea-
cherts best investment of time in preparing
students for continued learning in a com-
plex, changing, and challenging world,

The conclusion from the review of the literature

would seem to be:

ae

b,

Ce

The teaching of reading skills are needed in the
social studies.

The teacher needs to be alert to all possibilities
of improving this teaching.

That much is being advocated in ways of techniques

but not enough is based on research.



DESCRIPTION OF SKILIS

The types of reading or specific skills necded for
learning in content fields are often classified, categor-
ized, or arranged differently by different authorities.

Hunkins (53) stated that many skills should be in
the social studies program, K - 12, but two groups of skills
stand dominant, intellectual skills and process skills,

Russell (29) preferred seven general skills with much
refinement, while Horn (52) grouped them all intc one gen=-
eral classification as cperational skills,

Witty's (71) grouping into four will be used for the
purpcse of this paper, interpretative which makes heavy use
of vocabulary development, evaluative, organizing and locat-

jonal,

Interpretative Skills

As functional reading includes the study and interpre-
tation of all textbooks and reference books which the pupils
use, a mastery of the specialized vocabulary is necessary to
effectively handle the disciplines involved. Dr, Sheldon (81)
stated that no child is reading anless he understands the mean-
ings that words, sentences, paragraphs, and other word groups
convey. Randolph and Samford (27) summarized that it is poss=

ible that most of our soeial studies rely too much on our
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basic reading program for vocabulary development, Author-
ities in the field generally believe that not enough is
done to build a better technical vocabulary for the soecial
studies field.

Huus {17) felt that the vocabulary problems were
prineipally those of pronunciation and meaning. Therefore,
students need to learn to use word-recognition techniques, -
context clues, analysis of structure, and phonetic elements,
and to check their best estimates against the authority
of a glossary or dicticnary. Teachers need to check recogn-
ition skills. HMultisyllabic word attack skills, prefixas;
suffixes, and other mechanics should be taught. Especial
attention should be paid to polysemantic words.

The introduction of wvocabulary control into the soc-
ial studies textbook has greatly improved the readability
for the fourth grade pupil, Yet, many difficulties still
remain, Joyce (20) expresses these difficulties in terms
of organizing concepts: 1) Concepts formed by noting sim-
ilarities, differences, relations between objects that can
be apprehended directly through the senses, such as verbal
statements, physical actions, or objects. The child needs
to see them very real and detailed., This is difficult for
the child. 2) Concepts that are inferred. These point

to unseen events which can only be inferred from some more
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immediately observed phenomena such as religion, places;
or strictures on behavior. They are not seen directly but
they are inferred from things that are perceived such as;
"They made the church so big their religion must mean a lot
to them," 3) Concepts that are ideal-type, These are gen-
eral classes useful by enabling the classifieation of large
masses of information. The child has to see common char-
acteristics such as nation;'transp@rtation, etec, This is
most difficult for many fourth graders.

Much research and study has been done to analyze
the nature af-the reading task brought into the content
fields. The teacher should keep informed and make every
effort for continued study in this area. The technical or
speclalized voecabulary of all content and subjects presents
a learning problem to the child and a teaching problem to
the instructor,

Location Skills

The social gstudies cover vast areas of knowledge and
no one single book can be expected to do more than present
a small segment of the many facets of social studies topies.
Furthermore, much of the social studies contents are of a
highly factual nature making it impossible for any one source
to have all the faetss Teacher and pupil knowledge of where
to loock for information gets daily testing. Organized lessons
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will need to be provided to teach the use of materials which
are available. One consideration should be that little
worthwhile purpose can be served by teaching children how to
locate information from sources which are not readily avail-
able for them to use or toe difficult for them to locate,

Locational skills need to be carefully introduced
and systematically taught as an integral part of the social
studies program, Cooperation with and suggestions by the
school librarian should be sought and practiced.

As soon as a particular loecational skill has been in-
troduced and taught, that skill should be used immediately
in the day-to=-day instruction provided., Learning skills is
one thing but the developing of attitudes to use them habit-
ually in locating information is something else. The basic
step is the "need to know", Thrope (306) commented that an
assignment to find materials in an encyclopedia may be as
educationally productive as a textbook assignment,

The study-skill area of lceating information at the
fourth grade level can be divided into three categories; us=
ing parts of books, using dictionary skills; and using library
skills,

1. Parts of books - the title page and copyright fur-
nish information relative to the dependability and recency

of the publication and appraisal of the author's status.
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Even very young readers could profit by developing the habit
of skimming the author's or editor's preface, This gives a
"bird's-eye view" of what the publication is supposed to
accomplish, Also skimming the table of contents not only re-
veals the organisational pattern but identifies the major
areas which are discussed in the booke. Typographical aids
such as chapter headings, subheadings and marginal headings
lend themselves as aids to more efficient skimming,

2+ Index - It is the index which provides the most
systematic guide to tie location of information, ILearning
alphabetical sequence is required and has vsually been mase
tered by the fourth grade child, Iearning the purvose,
location, and arrangement of the index are basic steps in
its use, In order to find informaticn, pupils must learn to
use subtopics, choose key words to look up, select alter-
native key words, use cross refersnces, and use the index to
find maps, pictures, charts, or tables, OUnce the appro-
priate page is found, practice is given in quickly loecating
the needed information,

3+ Alphabetical arrangement - understanding alphabet=
ical arrangement is alsc essential teo competent use of the
dictionary and glossary. Guide word arrangement seems more
difficult for fourth graders and much meaningful practice
needs to be provided, The need for correet preonunciation
makes it necessary to understand syllabication and diaecrite
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ical markings. According to Fay; Horn and McCullough (7)
it is doubtful that systematic instruction in these skills
is effective prior to grade four,

Le Definitions = finding word definitions involves
knowledge of how a word is speiled; alphabetical order; read-
ing and understanding all definitions given, and fitting sev-
eral definitions into context to select the prbper defini-
tion which gives meaning, Glossaries in the fourth grade
social studies text have more simplified definitions but the
other difficulties remain. Sééial stﬁdies abound with un-
usual terms; foreign namaa; and specialized meanings for many
common wordse

5. Encyclopedia arrangement - students must learn how
information is arrangad; whether alphabetically or to topi=-
eally. For alphabetically arranged encyclopedias, pupils
must learn to use both letter-by-letter subject presentation
and word-method subject presentation, Children need to lo=-
cate the volumn containing a given topic as well as using the
encyclopedia index to loecate information., Basic to both of
these skills is efficient use of key words. Concentrated
practice in a meaningful way should be provided, Guide word
skills again are needsd. Additional aids to location are
the cross referenee; citation of still other references;

and bibliographies,
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Using Library Skills

Fourth grade children seem to have great interest in
the organization of the library materials., They have be-
come orientated to ficticnal material and some non-fiction,
Now they seem ready to develop locational skills that will
enable them to independently find materials: An under=-
standing of the Dewey Decimal System seems a prerequisite
for the proficient use of the card file., The author-title-
subject arrangement needs to be explained and practice pro-
vided in order that speed and proficiency be developed.

Some children need some time spent on learning how to cor-
rectly endorse the check-out cards in the school library.
Perhaps not considered in skill development but certainly of
importance is some instruction in library citizenship such as
correctly replacing books on the shelves and other points of

conduct .,
Brewer (2) commented that if elementary children are

to acquire an understanding of the loeational skills, the
teacher must provide specific lessons for teaching these
skills, The social studies should be so organized and taught
so that pupils are required to use a variety of boocks and refe-

erences to get information to answer pertinent questions.,

Evaluative Skills
The pupil who learns how to locate information effec-

tively is immediately faced with the need to evaluate,
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During the reading period much time and space is devoted to
the teaching of skills which hopefully will produce critiecal
and evaluative readers, Fay (74) observed that the skills
of criticgl and evaluative reading are developmental in na-
ture and in a well-planned reading program they are a def-
inite part of the guided reading program beginning with the
first grade and from there on. But be that as it may; many
children do not seem to make this transfer when reading in
the content area, Rudolph (63) and Broﬁnell (L1) investi-
gated and found that gains in evaluative abilities pro=-
gressed if specifiec instruction was initiated in the social
studies program, Dr, Sheldon (68) remarked that content
area teachers ean help their pupils to read difficult mate-
rials in textbooks by encouraging them to transfer the
skills learned in the basic reading program to other reading
materials. One approach would be to duplicate in all sub-
jeet areas the relevant aspects and skills of the reading
instruction which have been given to the basic course. Some
evaluative skills call for a much higher level of intelli-
gence than others but Russell (28) listed under the ability
to select and evaluate information the following skills that

needed attention:
1) Ability to select suitable sources of information

2) Ability to distinguish between relevant and irrele-
evant, important and unimportant information



