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INTRODUCTION

Educational media currently finds itself in the ironic
position of being assigned an integral and indispensible
part of the instructional process, while historic practice
has.assigned it the role of an aid or enrichment--supportive
but supplemental to the actual teaching. Viable instructional
media programs need to be developed that prepare classroom
teachers with competencies relevant to implementing a wide
range of new and diverse programs. One of the programs to
be developed is in-service education. Although it 1is not
a substitution for adequate pre-service media education,
it can be an important competency factor. The main intent
of incorporating good in-service training is to bring about

desirable changes in teacher behavior.
REVIEW OF LITERATURE

The definition that is closest to this concept of
behavioral change through in-service education is adapted
from Ralph W. Tyler's chapter entitled In-service Education

of Teachers in Rubin's Improving In-service Education. The

definition is as follows: In-service experiences involve...
"studying problems and resources, setting goals for group

and individual efforts, developing plans for attaining

goals, appraising progress towards the goals, and re-examining

and replanning when the appraisal indicates inadequacies."l

lp. 15 (Tyler in Rubin).



The definition fits in very well with the four major
factors identified by Klopf as those to consider in developing
competencies and behaviors in people:

b Opportunities for becoming aware, for under-
standing oneself

2. Opportunities to gain a commitment, to
change, to acquire an attitude, an interest,
a concern

3. Opportunities for gaining knowledge,
principles, concepts

L. Opportunities to have ﬁxperiences involving
interaction and skill.

These four major factors are important in meeting
needs of adults. Klopf cites studies performed by Neugarten
and Berrin of the University of Southern California which

indicate that some salient characteristics of adulthood

include:
L A sense of expertness--the ability to make
decisions.
T An expegtation to accomplish--to finish

a task.

In order to accomplish these desired changes Parker
offers twelve guidelines for In-service Education. These
guidelines are not sequential and are not intended to be
followed "step by step" but rather used as criteria for

developing continuous in-service programs.

1. . People work as individuals and as members
of groups on problems that are significant

to‘them.

2iopf, p. 25. ,

31bid, p. 23.



2. The same people who work on problems formulate
goals and plan how they will work.

3 Many opportunities are developed for people
to relate themselves to each other.

4. Continuous attention is given to group
problem-solving processes.

Be Atmosphere is created that is conducive to
building mutual respect, support, permiss-
iveness, and creativeness.

8. Multiple and rich resources are made
available and are used.

T The simplest possible means are developed
to move through decisions to actions.

8. Constant encouragement is present to
test and to try ideas and plans in real
situations.

g, Appraisal is made an integral part of

in-service activities.

10. Continuous attention is given to the
interrelationships of different groups.

11. The facts of individual differences
among members of each group are accepted
and utilized.
12. Activities are related to pertinent aspects
of the current educational, cyltural,
political and economic scene.
From these guidelines one could well emphasize the particular
importance of these three specific steps: (2) The participants
who help in deciding the idea should also help form the
thrust and goals; they will in this way be more committed

to the total program; (8) The value of group meetings of all

kinds is best if the members of the group are trying things

*Parker, (Yr. book) pp. 103-123.



out in their schools during the times between meetings
of the group. The greatest weakness of the meetings of
groups is often the fact that nothing happens in-between.
So the in-service must be practical enough that participants
can take it out--experiment, then report back with some
date involved results; and (9) The basis of any sound
appraisal is the collection of factual and descriptive
data rather than the organization of value judgments.
Evaluation: has the in-service program accomplished what
it was planned to do?

In-service is one means of staff development. In-
service activities as described here require many of the
skills of participatory management. The in-service

participant assists with

1. identification of a problem significant to
him/her

2. formulation of goals and how to achieve
them

3. implementation through group and individual
work

4, evaluation of the effectiveness of changes

which are implemented.®
Applying Parker's guidelines under these planning techniques
should then produce the change and improvement aimed for
as one progresses from the general to specific of in-service
education.
A very interesting study which illustrates the

participatory planning procedure was made in the Iowa City

>Ipid, p. 125.



School District. A survey instrument was developed to
measure teacher priorities in relation to a media production
and utilization in-service program.

The first step taken was a survey of 229 elementary
teachers which indicated a strong need and desire for a
media production and utilization in-service program. Following
an analysis of the survey results, district officials
included media in-service training in their plans for teacher
workshops, and they authorized credit on the salary schedule
for voluntary participation. The entire effort by media
personnel and administrators was based on the belief that
teachers must be involved in content decisions to insure
enthusiasm for their in-service programs.

The survey instrument was designed and validated with
the assistance of specialized staff from Iowa University.
Distribution of the survey was limited to 260 district
elementary teachers. 87% were returned and tabulated for
each of these three population groups: all elementary
teachers in the district; teachers in each attendance center;
and elementary school librarians.

In the tables listed on the following page it is
evident that the data from Tables 1 and 2 give the basic
evidence for organizing a media in-service program.

Table 3 gives the district ranking of priorities; however,

6Alvin W. Zimmerman and Mildren H. Lavin, "Strategy
for Media In-Service Motivation," Audiovisual Instruction,
January 1974, p. 26.
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these differed markedly in each attendance center. The
last table, number 4, is an attitude statement. Its intent
was two-fold: (1) response to these statements could be
used to determine existing attitudes which might be having
an effect on media usage in the district, and (2) it could
be used as a follow-up study to determine the program's
effectiveness.

The MODEL (see figure #1 on the following page) presents
the progress of the comprehensive plan to implement a teacher-
oriented in-service program in the Iowa City Elementary
Schools. At the time of publication of this study, the
diagnosis had been accomplished and the program cbjectives
had been identified, the implementation was, however, an
ongoing discussion. The alternative for implementation, at
publication time, which appeared to be most popular was
in-service in the form of credit on the salary schedule
in return for voluntary participation in a series of media
workshops. The district has established that it will
move in the direction of meeting student needs through the
process of meeting teacher needs. The key to success
of this program has been a common belief (held by both
administrators and media personnel) that motivation of
teachers toward in-service is based on their involvement
in decisions which affect their efforts with students.

As the media supervisor or director fhen becomes

involved in the implementation of the continuous development
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Figure 1. Four steps in continuous
inservice development.
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of in-service (see figure #1 on page 8)7 she/he will
want to examine the specific areas of management and their
implication for in-service training. These are diagramed
more specifically by Chalmers in figures 2 and 3.8
An impressive two-year demonstration of instructional
development was conducted at Michigan State University,
Syracuse University, the University of Colorado, and San
Francisco State College. A recent report by members of
its evaluative team and its principal investigator contains
a list of "heuristic" guidelines which are cited here because
of their evident usefulness to media specialists who find
themselves working closely with teachers developing materials
to improve instruction. They are as follows:
1. recognize that the development of software
(for an instructiocnal system) is more
costly than the acquisition of the hardware
for it
2. recognize that the development of soft-
ware 1s a continuous process of revision
and refinement that can never be completely

finished

3. move toward finding the instructor's
objectives (may be elusive, indefinite)

b, involve students continuously in the
developmental process

5, stress the human elements in instructional
systems
6. proceed on the basis of agreement (on

procedures, criteria, objectives, grading
instruments, etec.)

7John J. Chalmers, "Audiovisual Inservice Training,"
Audiovisual Instruction, May, 1977, p. 60.

8

Ibid, p. B61.
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7. avoid allowing the word (professional
jargon) or manner (the dogmatic state-
ment) to cut off communication

8. seek to understand the motivations,
aspirations, interests, perhaps even mis-
givings of the instructors involved

9 see that faculty members are properly
rewarded for their participation (time,
money, prestige, acclaim, financial report)

10. +to encourage the survival of good ideas
and their transferability to other institutions
and situations

11. recognize that reduction of the reality of
a learning experience (as through simulation)
is likely to reduce the value (learning
product) of that experience

12. first hand visits to observe innovational
practices in operation are more likely to
increase acceptance of new ideas (rather

than accepting inngvations based on
research findings)

Along with a combined knowledge of organizational
activities and teacher "desires'" the media specialist,
director, or supervisor must implement certain methods of
inquiry that will enable a comfortable relationship to
develop between herself/himself and the teacher. Nancy
Polette outlines four methods in her bogk. These are
basic activities which will provide much feedback for dis-
covering the in-service areas of need. They are as follows:

1. personal contact: make new materials

available; know what's being taught in the

classrooms; assisting students; prompt
attention to teacher questions

gJames W. Brown, Administering Educational Media:
Instructional Technology and Library Services. (New York:
McGraw-Hi1ll, 1965). Adapted from John B. Haney and others,
"The Heuristic Dimension of Instructional Development," in

Audiovisual Communication Review, vol. 16, pp. 358-371,
L1 n+an 10r0
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2. service forms: schedule work/study skills
class; send "requested" materials to a
classroom; introducing new materials

3. bulletins: new materials; new programs being
initiated; changes in procedures; news
bulletins concerning the activities of the
center

L, questionnaires: can point out strengths and
weaknesses of the Instructional Media Center;
designed to help teachers extend their
thinking concerning their goals for students 10
as they relate to the library services offered.

After establishing this rapport with teachers, the
actual in-service can take place. At this point, if the
program is to be accepted and regarded as beneficial for
participation, the teachers will need a high degree of
direct motivation. Bush suggests these five conditions
to strive to achieve in the in-service program:

L sufficient time to engage in the program

2. conditions such that the program can be

conducted with the necessary materials and
supplies at hand

3 a program that is relevant to the problem
undertaken
b, the necessary financial and other types

of support required to carry it out

5ia an opportunity to use the results of the 11
training in the regular school situation.

In the National School Public Relations Association's

Inservice Educaticn: Current Trends in School Policies and

Programs, Hilmar Wagner, assoclate professor of curriculum

loNancy Polette, Developing Methods of Inquiry, (Metuchen,
New Jersey: Scarecrow Press, 1973). pp. 58-64.

11

Bush in Rubin's book, p. 56.
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and instruction at the University of Texas, offers suggestions
on what teachers like at in-service meetings. Wagner says,

"Teachers like:

1. Meetings in which they can be actively
involved.
2. To watech other teachers demonstrate various

techniques in their teaching field.

3 Practical information--almost step-by-step
recipes--on how others approach certain
learning tasks.

4, Meetings that are short and to the point.

5. An in-depth treatment of one concept that
can be completed in one meeting rather than
a generalized treatment that attempts to
sclve every teacher's problems in one session.

e Well-organized meetings.
Vs Variety in inservice programs.
8. Some incentive for attending inservice

meetings: released time, salary increments,
advanced points on rating scales.

9. Inspirational speakers occasionally.

10. To visit other schools to observe other 12
teachers in situations similar to their own."

The seven basic learning situations in which experiences
such as these can take place are regular teachers meetings,
extension classes, short courses, workshops, institutes,

. . T . 13
reading programs, committee and individual projects.

When the learning situation has been selected, the most

common procedure to be followed (implementing the concept of

12National School Public Relations Associaticon's.

lSErickson, p. 126,
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participatory management) is that of a centralized planning
committee. This group is then responsible for the coordination
of the in-service project. The basic core of the committee
will be representatives, appointed or elected, from each
district building, the district supervisors and coordinators
who will reinforce administrative support. The specific
functions of the committee will be to list problems needing
attention; establish an order of priority among these problems;
selecting problems to be studied in a given year; setting up
the organizational pattern best suited to the study of a
given problem; and making certain recommendations as to
procedures to be followed in study. This committee should
also play a vital part in the evaluative process of an in-
service project since it is an integral part of the total
program. Such as, hearing progress reports, hearing final
reports and recommendations, forwarding recommendations to
the final authority with suggestions for favorable consideration.
One very important person who will help promote the
in-service program is the individual school principal.
He/she will arrange for released time, plan the agenda for
group meetings, and have needed input through personal
observations or conferences with teachers. The principal's
support is fundamental to the success of an educational

in-service project.
REPORT OF THE STUDY

In order to experience and experiment with the

interpretations and conclusions drawn from the review of
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literature conducted for this report, the writer arranged
for an actual in-service experience for educators incor-
porating many of the guidelines mentioned for a successful
in-service experience. The following is a report of a
workshop, "Education for Viewing...Kids Discover Media,"
held on March 24, 1979, on the Kansas State University campus.
The pre-planning and execution of this workshop was done
in partial fulfillment of requirements for a Master's
Report for the Department of Curriculum and Instruction,
College of Education.

The purpose of this project was to become familiarized
with the various procedures for organizing and completing
an in-service experience for teachers. The project was
designed and conducted in cooperation with the University's
Conference Center. The budget (Appendix A) was proposed
on the basis of fifty participants. In addition to financial
planning, consideration was given to alternative room
options, supply needs, and time allotments. -Various
options for university credit, in-service credit for pre-
school teachers through The Kansas Association for the
Education of Young Children (KAEYC), certificates for
course attendance, and one-day enrichment programs were
investigated. A collaboration day was held in Shawnee
Mission, Kansas, with the consultant, Ginny Graves, to make
final decisions regarding date, participation hours, agenda,
supplies, and resource materials.

The project director designed a brochure (Appendix B)

announcing the conference, which was mailed to 800 elementary
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librarians and teachers, pre-schools, and university
departments of art, education, and family and child
development. Resources for the mailing lists were the
Kansas Assoclation of School Librarians (KASL), the Kansas
Educational Directory, KAEYC, and area churches with
Christian Education programs. The compilation of the
mailing lists was done by the project director, with the
Conference O0ffice preparing labels and posting.

Thirty-six registrants, which included elementary
librarians, pre-school directors, college media personnel,
elementary teachers, and ministers, met at 8:30 a.m. in
the K-State Union where the day's activities began with an
introductory lecture by the consultant, Mrs. Graves. A
multi-media presentation, including slides of children
making use of the type of project to be produced by the
workshop participants, was given. Additionally, the consultant
and the project director demonstrated expanded procedures
to be used in creating projects.

The room was arranged with twenty tables displaying
the visual perception projects listed in the workshop
packet (Appendix C) and a varied collection of ideas, books,
and games focusing on media.

The participants then investigated, constructed and
experimented at the various displays. The simple animation
projects, such as the zeotrope, thaumatrope, paper cup
projector, and shadow puppetry were new and fascinating to

the teachers. C(Complete supplies were provided so the
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projects could be reproduced, allowing not only a hands-on
experience, but finished take-home products.

The materials used were inexpensive and readily
available. The projec? director collected these items--
which included such things as paper cups and lids, pizza
rounds, gallon icecream containers, shoe boxes and various
media supplies--several weeks in advance. Workshop costs
to participants were considerably decreased by making use
of throwaways. A valuable part of the workshop experience
was to encourage participants to make use of free and
inexpensive materials which are readily available to both
schools and children. A great part of a creative approach
to media is to view common objects in a variety of new or
different applications than are commonly considered.

Although no formal evaluation procedure was used,
the participants frequently expressed approval of the
practical aspects of the workshop. Staff evaluations
following the conference-indicated that the undertaking
had been a positive effort for all those involved, whether
as staff or student.

Portions of the workshop were videotaped and photo-
graphed by a graduate student from the Educational Media
Department. These tapes and slides will be reviewed by
the project director with the consultant to discuss possible
alternative methods of presentation or general improvement
of the workshop for a future presentation.

The following suggestions will be considered in the

discussion as additional possibilities for workshop
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enhancement:
1: a formal evaluation to be returned by each
participant
2 scheduling the workshop in conjunction with

appropriate state professional meetings
3. a two-day workshop, with credit offered

4. a summer seminar for parents and children with a
broadened scope of visual enrichment

The procedural experience gained from designing and
implementing this workshop was invaluable. As evidenced
in the project director's review of literature, in-service
trainiﬁg should be regarded as a professional activity.
It will become an individualized obligation to accept,
encouraged by good supervisiocn, a continuous program of
professional self-improvement. At the present time the
development of these in-service educational training programs
is very much on the increase. This 1s exemplified by W. C.
Meierchenry in his article, "Media Competencies for Teachers."
"Many exciting developments are occuring in the area of
technology in education across the country from the teaching
of how to thread a projector to subjecting the entire
teacher education program to systems analysis and much of
the content presented in individualized and mediated forrn."ll"L
In-service traininé is a continuous dynamic process, flexing,
changing, and adapting to best serve teachers and the

entire educational system. In-service education is wvital

l”w. C. Mierchenry, "Media Competencies for Teachers,"
Audiovisual Instruction, January 1974.
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to up-dating professional competencies of teachers and
librarians. In the field of instructional media, where
new technology is constantly creating new methods of
communication, it is most important that the opportunity

tc maintain awareness of these changes, through experiences

such as this project, be available to teachers and librarians.



