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The Socialization of Sex Differences in
Interpersonal Problem Selving Style

The study of the psychology of sex differences is controversial,
the i1ssues often value laden and emotional, and the conclusions of serious
social and political concern (Maccoby & Jacklin, 1974; Pervin, 1978). The
traditional stereotype assumes that females are expressive and inter-
personal, and males instrumental and independent. Evidence of expressive
and instrumental differences between males and females in interpersonal
problem~solving situations (e.g., Kelly, 1979), verbal (e.g., Haas, 1979)
and non-verbal (Frances, 1979) communication styles as well as from general
self-report (e.g., Spence & Helmreich, 1979a) concur with these stereo—‘
types. These differences, particularly in interpersonal problem sclving
style, have important implications for adaptive functioning in a number
of significant areas including helping (Latane” & Darley, 1970; Schwartz,
1977), leadership and management (Morris & Shaskin, 1976) and child rear-
ing (Shure & Spivack, 1978).

The effects of these sex-~linked stereotypes om the socialization of
boys and girls has been extensively examined (e.g., Atkinson & Endsley,
1976; Block, 1973; Fagot, 1974; Seavey, Katz, & Zalk, 1975). Although
social changes may have reduced the extent to which some blatant stereo-
types exist (Weinraub & Brooks-Gunn, Note &), less obvious sex-linked social-
ization practices may still prevail. The present studies examined the
gocialization of interpersonal problem solving style, an important area
where subtle sex-linked stereotypes may still be found.

The first study involved male and female undergraduates as hypotheti-
cal parents and explored the relative amounts of expressive and instrumental

responses given to a "son" or "daughter" experiencing several interpersonal



problems. In the second study, undergraduates' perceptions concerning the
gex-1ole appropriateness and helpfulness of expressive and instrumental
parental responses given to sons and daughters was examined. In both
studies, the relationship between subjects' responses and their self-
reported degree of expressiveness and instrumentality, as measured by the
Personal Attributes Questionnaire (PAQ; Spence, Helmreich, & Stapp, 1974)
was also explored. Sex-linked differences in the use, and rated appro-
priateness and helpfulness of expressive and instrumental responses, may
help increase our understanding of the soeialization of interpersonal
problem solving style in boys and girls. 1In addition, by uncovering

some subtle forms of stereotyped responding to young children, the continued
development of instruction for promoting more egalitarian socialization of

boys and girls might be aided.

Adult Sex and Sex-Role Stereotypes

Both common sense and an extensive amount of psychological literature
provide evidence for pervasive sex-linked stereotypes (e.g., Block, 1973;
Broverman, Vogel, Broverman, Clarkson & Rosencrantz, 1970; Maccoby &
Jacklin, 1974; Urberg, 1970, Wesley & Wesley, 1977). Several researchers
(Del Boca & Ashmore, 1980; Hoschild, 1973; Spence & Helmreich, 197%a) have
distinguished between two categories of stereotypes - sex and sex-role
stereotypes. These researchers have defined sex stereotypes as attributed
or perceived differences in the personalities of males and females. 1In
contrast, sex-role stereotypes are described as judgments about the
appropriateness of various role behaviors for males and females. While
there is a considerable amount of research pertaining to sex stereotypes,
the literature dealing with sex-role stereotypes is frequently anecdotal,

grounded in assumptions, and lacking in empirical validation. Both sets

of stereotypes, however, are relevant to the present studies,



Sex Stereotypes

Stereotypes held by laypersons. The results of studies on sex stereo-

types indicate that women are generally perceived as expressive and inter-
personal while their male counterparts are perceived as instrumental and
autonomous (Broverman et al., 1970; Spence & Helmreich, 1978; Urberg, 1979;
Wesley & Wesley, 1977). These stereotypes tend to be held by individuals
throughout the life cycle (Spence & Helmreich, 1979b; Urberg & Laboivie-
Vief, 1976) and concur with the traditional dichotomy of masculine and
feminine traits (Hoffman, 1977; Mischel, 1370; Mussen, 1969).

One measure used to assess the stereotypes adults have is the Sex~Role
Questionnairel (Rosencrantz, Vogel, Bee, Broverman & Broverman, 1968).

It consists of 122 items describing a wide range of personality traits
including expressiveness, autonomy, persistence and independence. Sub-
jects are asked to indicate whether a particular trait is more characteristic
of women or men. Women are typically perceived as more emotional, gentle,
nurturant and expressive than are men. 1In contrast, men are typically
perceived as more independent, logical, decisive and instrumental than are
women (Broverman, Vogel, Broverman, Clarkson & Rosencrantz, 1972; Rosen-
crantz et al., 1968),

A second measure used to assess sex stereotypes 1s the Adjective
Checklist (Williams & Bennett, 1975). This measure consists of a number
of adjectives and the subject's task is to indicate whether the attribute
is more characteristic of women or men. Studies employing this measure
(Karabetian & Smith, 1977; Williams & Bennett, 1975) have obtained results
similar to those studies using the Sex-Role Questionnaire., Women tend
to be described as interpersonal and expressive, and men as autonomous and

agentic,



Stereotypes held by theorists. Sex stereotypes are not only part of

the layperson's theorizing, but the psychologist's as well. WMost theories,
whether they stress the sccial, cultural, or biological determinants of
behavior, are comsistent with the general stereotype that females are ex-
pressive and interpersonal while males are Instrumental and independent.

David Bakan (1966) proposed a theory which assumes that a fundamental
distinction underlies all levels of human existence; the agency-communion
polarity. He identifies agency as manifesting itself in self-assertion,
the urge to master, and the repression of feeling. Communion is manifested
in expressiveness, interpersonal contact and a sense of belonging with
others, He contends that men tend to be agentic or action-oriented. Women,
he argues, tend to be communal, due to a lack of differentiation between
self and others.

Guttman (1965) has explained the difference in masculine and feminine
styles as primarily culturally oriented. According to Guttman, men inhabit
an impersonal milieu governed by the laws of economics and politics. Women,
in contrast, inhabit an interperscnal, family-oriented world governed by
forces of feelings and shared éxperiences. Based on these different
"ecologies,' he speculates that men and women come to develop different
adaptive capacities.

Other theorists, working within a psychoanalytic framework, have de-
scribed females as "intuitive'" and open to the subjective feelings states
of others (e.g., Deutsch, 1944). According to Freud (1961), the social
interactions of females are guided more by affect than reality considerations.
In a recent review, Hoffman (1977) contends that there appear to be no
theorists who disagree with the stereotype that females are more expressive

and emotional than males.



THIS BOOK
CONTAINS
NUMEROUS PAGES
WITH THE ORIGINAL
PRINTING BEING
SKEWED
DIFFERENTLY FROM
THE TOP OF THE
PAGE TO THE
BOTTOM.

THIS IS AS RECEIVED
FROM THE
CUSTOMER.



Sex—-Role Sterectypes

In addition to the stereotypes about personality differences between
males and females, there are stereotypes concerning appropriate and desirable
role behaviors for males and females. Studies examining these stereotypes
{Elman, Press & Rosencrantz, 1970; Gilbert, Deutsch & Strahan, 1978)
have found that appropriate sex-role behaviors for women include nurturance,
interpersonal orientation and emotional responsiveness. For men, appropriate
behaviors include dominance and independence in problem situations. Gilbert
et al. (1978) examined college students' perceptions of the ideal man and
the ideal woman. Both sexes agreed that it is desirable formen to be high
on stereotypically masculine traits and low on stereotypically feminine
traits. While male subjects endorsed the opposite pattern for women, fe-
male subjects indicated that 1t is desirable for a woman to be equal on
masculine and feminine traits. Gilbert et al. concluded that sex role
stereotypes are alive and well and that the attitude that these stereo-
types are becoming less prevalent may be more in the "eye of the researcher”
than in the "heads of subjects."

In summary, women are typlcally perceived as expressive, interpersonal,
nurturant, and dependent while their male counterparts are typically viewed
as active, instrumental, and independent. In addition, there is some
evidence which suggests that the stereotypes which individuals have con-
cerning the appropriate behaviors for males and females (sex-role stereo-
types) are consistent with the prevailing sex stereotypes. As with all
stereotypes, however, questions arise as to what degree they appear to-
reflect relatively veridical generalizations about the personalities of

individuals, and to what extent they are merely commonly held '"myths".



In line with this concern, a review of the evidence bearing on expressive

and instrumental differences between men and women will be presented next.

Sex Differences in Expressiveness and Instrumentality

Included in the vast literature on sex differences are are number of
studies that directly examine differences in expressive and instrumental
attributes and behaviors in men and women. These studies have examined
very global personality differences by relying on self-report as well
as more specific behavioral aspects invelving verbal and nonverbal communi-
cation styles and interpersonal problem solving.

Self-report Personality Measures

A& large amount of the evidence that is used to support sex differences
in expressive and instrumental traits is based on gensral self-report person-
ality measures. Several investigators, using a wide variety of instruments,
have reported results which indicate that women are likely to characterize
themselves as expressive, interpersonally-oriented and dependent, while
males describe themselves as action-oriented, decisive, and independent
(Bem, 1979; Spence & Helmreich, 1978, 1979a; Wesley, Wesley, 1977).

Two of the most commonly used self-report measures of sex differences
in personality are the Bem Sex-~Role Inventory (BSRI) developed by Sandra
Bem (1974) and the Personal Attributes Questicnnaire (PAQ) developed by
Spence, Helmreich and Stapp (1974)}. ZEach of these instruments contains
separate, structurally orthogonal, scales for the measurement of masculinity
and femininity. Although the development of both measures was guided by
similar theoretical assumptions, there are certain critical differences.

The BSRI. The BSRI is a very general measure of masculinity and

femininity based on items originally selected from the Adjective Checklist



(Williams & Bennett, 1975). The BSRI has been designed to assess the extent
to which the commonly held definitions of desirable masculine and feminine
attributes are reflected in an individual's self description (Bem, 1979).
Bem maintains that the primary goal of the BSRI is to measure and facilitate
the investigation of within~-sex, rather than between-sex, differences.
Nevertheless, males and females have been shown to differ markedly on

this measure, Females generally score substantially higher on feminine
attributes than males. Males, on the other hand, generally score signifi-
cantly higher on masculine attributes than do women {(Bem, 1979).

The Personal Attributes Questionnaire. The Personal Attributes

Questionnaire (PAQ; Spence & Helmreich, 1974), in contrast to the BSRI,

is a measure of relatiﬁely restricted content, containing items describing
the personality traits of expressiveness and instrumentality. Since the
PAQ specifically measures these two dispositions, it is of particular
relevance to the present investigation. The PAQ Masculinity (M) scale
consists of a series of trait descriptions, each stereotypically more
characteristic of males than females, but socially desirable to some
degree in both. The Femininity (F) scale consists of trait descriptions

- more characteristic of females than males, but also socially desirable

to some extent for both sexes. Studies employing the PAQ have frequently
classified subjects into one of four categories using median splits on
each of the two scales: masculine (high M, low F), feminine (low M,

high F), androgynous (high M, high F), and undifferentiated (low M, low F).
It has been found that the majority of males are classified as masculine
and the majority of females are categorized as feminine (Spence & Helmreich,

1979a, b).



Spence and Helmreich (1978) maintain that the PAQ measures disposi-
tions which have a considerable influence on behavior. Studies by
Wertheim, Widom, & Wortzel (1978) and Spence and Helmreich (1978) have
shown a relationship between an individual's standing on the PAQ and his/
her choice of a traditionally masculine and feminine career. Helmreich,
Spence, and Holohan (1979) have also found that masculine women are more
dominant in same-sex problem-solving groups than are androgynous, feminine
or undifferentiated women.

Helmreich et al. (1979) contend that since the PAQ is a dispositional
measure of expressiveness and instrumentality, one's standing on the PAQ
should be, at best, only minimally related to one's activity preferences
and sex-role attitudes when the behaviors under investigation do not
specifically involve expressiveness and instrumentality. Several studies
have demonstrated that this is the case. For example, Helmreich et al.
(1979) explored the relationship between an individual's PAQ category
and his/her preference for sex-linked activities such as nailing two
boards together and folding a napkin, which do not involve expressive
or instrumental skills. As expected, only minimal relationships were
found between PAQ category and activity preferences. Other studies
which have been correlational in nature (rather than utilizing the four
PAQ categories) have examined the relationship between individuals' M
and F scores on the PAQ and their sex-role attitudes., For example, Spence
and Helmreich (1978) examined the correlations between individual's M
and F scores on the PAQ and their scores on the Attitude Towards Women
Scale (AWS; Spence & Helmreich, 1972). The AWS is a global measure of
attitudes towards the rights and roles of women, and includes items which

are not specifically expressive or instrumental in nature. This study



reported only weak relationships between subjects M and F scores on the PAQ
and the AWS.

In summary, the PAQ has been designed to measure a limited set of
socially desirable expressive and instrumental personality traits. Spence
and Helmreich (1979a, b) maintain that the dispositions which the PAQ mea-
sures should be related to the tendency to exhibit either expressive
or instrumental behaviors. They also contend that an individual's stand-
ing on the PAQ should be only minimally related to his/her activity pre-
ferences and sex-role attitudes when these preferences and attitudes do
not specifically involve expressiveness or instrumentality. Unlike
past research, the present studies explored the relationships between
individuals' M and F scores on the PAQ and judgments about behaviors which
are specifically expressive and instrumental in nature. The first study
investigated whether subjects' F and M scores on the PAQ are related to
their preferences to offer expressive and instrumental responses to
(hypothetical) children seeking advice. The second study examined the
relationship between individuals' F and M scores on the PAQ and their at-
titudes concerning the appropriatness and helpfulness of expressive and
instrumental parental responses to offspring.

Affective experiences. A second area where sex differences have been

found using self report is in descriptions of affective experiences.
Carlson (1971) tested the agency-communion formulation of Bakan (1966) by
analyzing the verbal descriptions of various affects as experienced by
men and women. College students cited critical incidents in their lives
regarding the positive affects of joy, excitement, and surprise and the
negative affects of shame, fear, anger, and disgust. The responses of

men were found to be more self-, action-, and task-oriented (agentic) than
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were those of women. The responses of women tended toc be characterized by
expressive and interpersonal themes (communal). In addition, significantly
more men than women were categorized as agentic, and significantly more
women than men were categorized as communal, based on their overall response
pattern. Thus, the sex differences found in self-reported affective ex-
perlences parallel those found using self-report personality measures.

Verbal and Non-Verbal Communication

In the area of verbal communcation, most studies have focused on
verbal interactions in heterosexual couples. In a study by Heiss (1962),
unmarried couples were given various topics to discuss and the content
of their verbal interactions was analyzed. It was found that women tended
to show more interpersonally-oriented behaviors than men, including agree-
ing with their partners and giving positive feedback. Men, on the other-
hand, tended to dominate the task-oriented aspects of the discussion, in-
cluding asking direct questions and guiding the direction of the conversa-
tion. Similar results were found by Borgatta and Simpson (1972) using
basically the same procedure. These findings may be viewed in two ways.
From one perspective, they may reflect the traditional expressive-instrumental
distinction between men and women. TFrom a related point of view, they may
also reflect differences in social power within the groups, with men
occupying the dominant power position.

Aries (Note 1) reported that in single and mixed-sex groups, males
responded more to the task confronting the group than did women and also
had difficulty in responding to the interperscnal demands of the situation.
Females, in contrast, were oriented more towards the iInterpersonal, rather
than task-related, aspects of the situation.

The reported tendency for women to focus on feelings and men on action

in interpersonal situations may be part of a sex difference in communication
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style. In her review of the literature on sex differences in language use,
Haas (1979) concluded that women's speech is more often supportive and ex-
pressive, and characterized by a focus on feelings and psychological state,
than is men's speech. On the other hand, men's speech tends to be
loquacious and directive, focusing on external objects and actiom.

In addition to verbal behavior, sex differences have been found in
non-~-verbal communication. Several investigators have found that women tend
to engage In more smiling, laughing, and greater eye contact than do men
(Exline & Winters, 1965; Frances, 1979%). These findings have been interpret-
-ed to mean that women are more oriented toward interpersonal factors in a re-
lationship than are men. In addition, these findings may be due to the
fact that these behaviors are more often expressed by individuals of either
sex (typically females) who are in a subordinate power position (Johnson,
1976; Lockheed & Hall, 1976).

Interperscnal Problem Solving

A number of studies have examined sex differences in interpersonal
problem solving in both adults and children. A recent study by Kelly
(1979) found sex differences in comments made during interpersonal con-
flicts. Undergraduate couples were asked to report how likely it would
be for each member of the pair to say a particular comment; the comments
were typical of those that might be stated in an interpersonal conflict.
The female of the pair was reported by both sexes to be more likely than
the male to cry, sulk, or criticize her partner for not considering her
feelings, The male of the pair was reported by both sexes to be more
likely than the female to show anger, reject his partner's emotional ex~
pression, and to employ a ratiomal, rather than emotional, approach to

understanding the problem.
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These findings are consistent with those of a second study (eited in
Kelly, 1979). Undergraduate couples were given a list of interpersonal be-
haviors that would frequently occur in an interpersonal relationship, such
as discussing feelings., The members of each couple were asked to judge
whether a particular item was more characteristic of themselves or their
partners, Both sexes agreed that during the discussion of interpersonal
problems the woman gives more emphasis to communication about feelings
and expresses more concern about the problem than the man does. Men were
judged as both more likely to focus on their own concerns relative to some
external task (e.g., work), and as more likely to assert superior authority
and information, than were women.

The tendency for adult females to focus on feelings in interpersonal
problem situations while their male counterparts focus on action, has also
been found in a study which explored children's responses to other young=-
sters experiencing various problems. In an experiment by Hoffman and
Levine (1976), young boys and girls were presented with sewveral hypothe-
tical situations via videotapes. In each situation, a young child,
the same sex as the subject was experiencing a problem. Two of the
situations invelved a personal problem, and another involved an inter-
personal problem. After each situation, the child was asked, "How do
you feel?"., 1In spite of the explicit request for a feeling response,
it was found that boys, but not girls, tended to give a large percentage of
action-oriented, instrumental responses (e.g., "I'd call the police'", in
response to a situation in which the story character was unjustly accused
of breaking a window). Hoffman and Levine suggest that giving an instru-

mental response to a feeling request may indicate a "

... preexisting orienta-
tion toward instrumental action. The boys' responses may thus reflect a ten~

dency to act rather than feel in interpersonal situations' (p. 558).
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In summary, the available evidence suggests that women are more likely
than men to describe themselves as expressive, emotional and dependent. In
contrast, men tend to describe themselves as independent, assertive, and
action~oriented. Research exploring sex differences in verbal and non-
verbal communication, and in interpersonal problem situations, provides
evidence consistent with these self descriptions. Thus, the research on sex
differences in expressiveness and instrumentality closely parallels the
sex and sex-~role stereotypes which state that women are and should be ex-

pressive, and men are and should be instrumental.

Implications of Sex Differences in Expressiveness

and Instrumentality for Interpersonal Behavior

The existence of expressive and instrumental personality and behavioral
differences between males and females has significant and serious implica~
tions for effective functioning in a number of important areas, such as
interpersonal relations, helping, leadership, and child rearing. Although
these areas are at first glance quite diverse, they may all be considered
as part of genewral interpersonal problem solving.

Effective interpersonal problem-solving skills have been used as an
index of overall psychologicai adjustment (Anthony, 1973; Pierce & Dragson,
1969; Shure & Spivack, 1978). Horowitz (1979) reports that many of the
problems presented by clients in psychotherapy stem from deficiencies in
interpersonal relating and problem solving. A number of clinicians and
theorists using various models (e.g., Carkhuff, 1972; Gelatt, 1962; Gordon,
1970; Katz, 1966) describe effective problem solving as consisting of several
stages which include the exploration of feelings, values and attitudes (re-

quiring expressive skills), and the active planning of solutions and



ameliorative action (requiring instrumental skills). These writers also
maintain that any attempt at helping an individual deal with an interpersonal
problem must include these basic features.

In addition to c¢linical models of helping, Schwartz (1977) and Latane”
and Darley (1970) have proposed general models of helping in everyday situa-
tions which include, among other factors, (a) an awareness of another's
need for help, (b) the perception that there is some action which could
alleviate that need and (¢) recognition of one's own ability to provide re-
lief. Factor (a) may be considered an expressive skill which involves
sensitivity to the needs and feelings of others. The final two steps are
concerned with ameliorati?e action and may be considered to involve in-
strumental skills.

Another area in which both expressive and instrumental skills are
considered crucial is in effective leadership and management. Morris and
Shaskin (1976) describe a model of effective problem solving for supervisors
and managers in organizational settings which includes the same general
stages as in the problem-solving models suggested by clinicians. According
to Morris and Shaskin, the first step in effective organizational problem
solving is to have the various parties involved share their concerns, at-
titudes and feelings about the problem., The second stage involves generat-
ing and implementing appropriate ameliorative action.

Other investigators have also emphasized the importance of both expres-
sive and instrumental skills in dealing with marital difficulties (L.
Barnett & Neitzel, 1979) and child rearing (Shure & Spivack, 1978). Various
programs for parents, such as Parent Effectiveness Training (Gorden, 1970),
stress the importance of both dealing with the child's feelings and helping

the child to develop appropriate solutions.
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Bakan (1966) has described the importance of a combination of expres-
sive and instrumental skills by stating that a strong sense of agency (in-
strumental orlentation) unmitigated by a sense of communion (expressive
orientation) is destructive to the individual and soclety. Similarly,
communion must be mitigated by agency in order for the individual to func-
tion effectively., He contends that the major developmental task of males
ls to learn to balance agency with some degree of communion, and for fe-
males to balance communion with some degree of agency.

In summary, it appears that both expressive and instrumental skills
are crucial for successful interpersonal problem solving in a variety of
areas. This implies that the individual who possesses bhoth types of skills
would be the most adept problem solver. Yet, the available evidence sug-
gests that females are stereotyped as, and tend to show, predominately
expressive behaviors while males are stereotyped as, and tend to show,
primarily instrumental behaviors. These differences reflect and, no doubt,
are influenced by the prevailing sex-role stereotypes that women should be
expressive (i.e., feel) and men should be instrumental (i.e., act). How—
ever, 1f both expressive and instrumental behaviors are necessary for ef-
fective interpersonal problem solving, such stereotypes and differences
may lead to considerable difficulty for both males and females in a variety

of areas (Bem, 1979; Spence and Helmreich, 1979a).

Sex-linked Socialization of Expressiveness

and Instrumentality: Stereotypes and Practices

Studies examining various aspects of sex-linked socialization are quite
prevalent in the literature. Given the existence of pervasive sex differences
in expressive agnd instrumental behaviors, exploring antecedent conditions which

might contribute to these behavioral differences is of particular importance.
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Three major foci will be discussed in the following section: (1)
theorizing concerning stereotypes about the differing roles of mothers and
fathers in child rearing, (2) research examining stereotypes about the dif-
ferences in personalities and behaviors of boys and girls and (3) sex-linked
socialization of boys and girls. With respect to the third focus, the
sex of the socializing agent, whether parent or another adult, has also been
explored.

Stereotypes Concerning the Differing Roles of Mothers and Fathers

Parsons and Bales (1955) and Johmson (1963) have described sex-roles
in the family as a group phenomenon. They maintain that the family, like
any other social group, requires some of its members to serve expressive
functions while other members are needed to perform the instrumental roles.
The expressive function deals with the internmal affairs of the family in-
cluding responsi%eness to the feelings and concerns of the members and the
harmonious relations among them. The instrumental role, on the other hand,
involves acting as a liaison between the family and the environment, meeting
the adaptive functions of maintainance and equilibrium in relation to goal
objects. Although Parsons and Bales suggest that males and females in the
family may serve both functions, it is the mother and daughter(s) who
primarily serve the expressive function while it is the father and son(s)
who primarily serve the instrumental role. Parsons and Bales suggest that
parental roles must be differentiated along an expressive-instrumental
continuum for the child to acquire proper sex-role identification. This
identification, according to these theorists, is seen as a process that
ensures the continued filling of expressive and instrumental roles necessary
for the society to function.

In addition to the theorizing of Parsons and Bales, Russo (1976) con-

tends that there is also a general stereotype which states that the primary
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care of the children belongs to the mother and the economic support of the
family to the father. In addition to this general stereotype, more specific
stereotypes about parental behaviors have been found. For example, a re-
cent study (Shepard, 1980) explored college students' perceptions of their
parents. Mothers were seen as more nurturant and concerned with feelings
than were fathers. In contrast, fathers were perceived as more demanding
and apt to exhibit a lack of concern for feelings than were mothers-perhaps,
Shepard suggests, indicating a greater concern by fathers for instilling
instrumental skills. One purpose of the present studies was to assess
whether people perceive it to be appropriate for a mother to be predominate-
ly expressive and a father to be predominately instrumental in dealing with
their children's interpersonal problems.

Stereotypes about Boys' and Girls' Personality and Behavioral Differences

Also relevant to the present studies is research concerning the stereo-
types adults have about personality and behavioral differences between boys
and girls. Unfortunately, only a handful of studies have examined this is-
sue.

Stereotypes of parents. The results of a study by Block (1973) sug-

gest that parents express different values in rearing their sons and daugh-
ters. She found that parents tend to stress achievement, self-aggrandize-
ment, and assertion for their sons; for girls, the emphasis is on inter-
personal relatedness, protection, and support,

Similar results have been found by Atkinson and Endsley (1976).
Parents of young boys and parents of young girls were presented with a
questionnaire which contained a serles of hypothetical situations involving
their son or daughter interacting with the parent or other persons in ways

prejudged by the investigators to be more typical of males or females.
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It was found that parents liked more, more often encouraged, and thought
it was more important to encourage stereotypically "feminine" behaviors
(e.g., seeking parental affection) in daughters than in sons and stereo-
typically "masculine" behaviors (e.g., walking home from school indepen-
dently) in sons than in daughters.

Stereotypes of childless adults. Several studies have examined the

sex-related stereotyping of children by childless adults. This method is
particularly useful for assessing stereotypes because individuals may be
more likely to admit and express stereotyped judgments about the person-
alities of boys and girs, in general, than they would if they were de-
scribiﬁg the personality of their own child. In addition, several studies
have found that childless adults' attitudes about children and child rear-
ing may reflect how these individuals later act toward their own sons and
daughters. For example, Moss (1975) and Moss and Robson (1968) found that
newlywed women's perceptions and attitudes about babies expressed two
years prior to the birth of their children significantly predicted the
women's actual behavior toward their infants.

Fagot (1974) examined the attitudes of college student nonparents
about the appropriate play activities for boys and girls. It was found
that roughhouse and aggressive play were percelved as appropriate for boyé
while playing dolls, dressup, and looking in the mirror were consildered
appropriate for girls.

In a study by Condry and Condry (1976), undergraduate nonparents rated
the videotaped behavior of a nine-month-old infant dressed in a yellow
outfit, and described as either a boy or a girl. A major finding was that
the students attributed different emotions to the infant based on assigned
sex alone. For example, in one situation where the infant was crying, the

"boy" was frequently described as "angry" and the "girl" as "afraid'.
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The evidence concerning both parents' and nonparents' stereotypes
about boys and girls are important in that these sterectypes may guide and
be reflected in the sex-linked socialization of specific behaviors such
as interpersonal problem solving. Thus, the conditioned rewards, in-
centives, and sanctions given to sex-appropriate and sex-inappropriate
interpersonal problem solving behaviors of boys and girls may be affected
by these stereotypes.

Sex-Linked Socialization Practices: Parents and Childless Adults

Socialization practices of parents. As the prior review indicates,

sex differences have frequently been found in the important area of -inter-
personal problem solving. In spite of the consistency of these findiﬁgs,
few studies have examined the sex-linked socialization of boys and girls
which might contribute to these differences. Most of the studies which
have examined problem solving in children have focused on task-oriented
behaviors such as how parents interact with their child while he/she is
putting a toy together or solving word problems (e.g., Rothbart, 1971;
Rothbart & Maccoby, 1966; Rothbart & Rothbart, 1976). These studies have
found that help seeking is more often reinforced in girls than in boys.
Rothbart and Rothbart (1976) contend that since girls are more often rein-
forced for help seeking in the home, they are more likely than boys to seek
help outside the home and thus gain less experience in independent problem
solving. This contention is supported by the findings of Crandall and
Rabson (1960) who found that girls seek help in the classroom more than
boys do. Although in one sense help seeking may be considered an instru-
mental act, it appears to be instrumental only in the sense of getting some-
one else to solve the problem rather than independently attempting a

solution.



20

In contrast to studies which have found gender-related soclalization
practices, Shure and Spivack (1972, 1978) examined the socialization of
interpersonal problem solving skills and found no differences in responses
given to sons and daughters. However, only the mother-child interaction
was examined in these investigations.

Socialization practices of childless adults. Seavey, Katz, and Zalk

(1975) gave adult nonparents the opportunity to interact and play with an
infant described as a boy, girl, or simply "a baby" with sex unspecified.
It was found that the adults used sex-stereotyped toys when playing with
the "boy" and "girl". In the condition where the infant's sex was un-
specified, adults of both sexes attributed maleness or femaleness to the
infant based on stereotyped cues such as strength and fragility.

Also relevant to the present studies is whether mothers and fathers
differ in the ways they respond to their sons and daughters. M. Barnett,
King, Howard, and Dino (1980), examined the extent to which parents (1)
were affectionate with their children and (2) emphasized the feelings of
others in discipline and non-discipline situations. Mothers reported en-
gaging in more affectionate interaction with their children and emphasizing
feelings to a greater extent than did fathers. These findings concur with
those of other studies which have found that mothers (1) tend to be more
affectionate with their children (Goldberg & Lewis, 1969; Noller, 1980)
and (2) focus more on the intentions, needs, and feelings of others in
discipline situations (Bearison, 1979) than do fathers.

In a retrospective study of undergraduates' early socialization ex-
periences (M. Barnett, Howard, King, and Dino, 1980) it was demonstrated
mothers were rated as having been significantly more affectionate and

as having emphasized feelings to a greater extent than were fathers. It
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was also found that while fathers were rated as having had discussed feel-
ings with sons and daughters to a similar extent, mothers were rated as
having had discussed feelings with daughters to a greater extent than they
had with sons.

In summary, research on sex-linked socialization has demonstrated that
both parents and non-parents emphasize different values and respond dif-
ferently to boys and girls in accordance with prevailing sex-linked stereo-
types. However, little is known about the sex-linked socialization of
interpersonal problem solving style. This gap in the literature is of
particular concern in light of the evidence presented earlier thch indi-
cates that males and females differ in their approaches to interpersonal

problems.

Summary: Review and Critique of the Literature

There is a plethora of evidence indicating that sex and sex-role
stereotypes can have pervasive and powerful influences on behavior (e.g.,
Broverman et al., 1972; Kublinsky, Cruse, & Sugawara, 1978; Mischel,

1970; Newman & Newman, 1978; Wesley & Wesley, 1977). The traditional
stereotypes assume that males and females are and should be expressive, and
males are and should be instrumental (Broverman et al., 1972; Elman et al.,
1970; Gilbert et al., 1978; Spence & Helmreich, 1979; Wesley & Wesley,

1977). Studies examining expressive and Instrumental differences between
males and females in a variety of areas including communication style (Haas,
1979) and interpersonal problem solving (Kelly, 1979, Kelly & Thibault, 1978)
report findings consistent with these stereotypes.

Moreover, there is considerable evidence indicating that both parents

and non-parents emphasize different values (Atkinson & Endsley, 1976; Block,
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1973) and respond differently (e.g., M. Barnett, Howard, King, & Dino,
1980; Baumrind, Note 2; Bearison, 1979; Fagot, 1978; Seavey, Katz & Zalk,
1975) to boys and girls in accordance with prevailing sex and sex-role
stereotypes. In addition to these sex-linked differences in socialization,
there may also be stereotypes which influence the ways that adults dif-
ferentially respond to boys and girls in situations where there are no
blatant norms for sex-appropriate behavior, such as when the child has an
interpersonal problem.

The development of effective interpersonal problem solving skills is
considered to be crucilal for healthy psychological adjustment (Anthony,
1973; Pierce & Dragson, 1969; Shure & Spivack, 1978). A number of research-
ers and clinicians maintain that effective interpersonal problem solving
includes the ability to be empathic and sensitive to the feelings of others
(requiring expressive skills) and the ability to generate solutions and
plan ameliorative action (requiring instrumental skills). Sdince both
abilities are deemed important for successful problem solving, thé findings
which indicate that females are encouraged and tend to be expressive while
males are encouraged and ten& to be instrumental are of considerable signi-
ficance. Therefore, knowledge concerning the influence of sex-linked
stereotypes in the socialization of interpersonal problem solving style may
enhance our understanding of sex differences in this important area of

social functioning,

Description of Pilot Study and Study 1
Pilot Study
An initial attempt to explore the sex-linked socialization of inter-

personal problem solving style was a pilot study by Dino and Barnett (Note 3).
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This study involved undergraduates as hypothetical parents and explored the
types of responses given to a "daughter' or ''son" experiencing an inter-
personal problem.2 Each subject was asked to imagine that he/she was the
parent of either a 7-year-old girl or boy and was presented with a tape
recording of her/his child describing an interpersonal problem that had
recently occurred. Subjects were given the opportunity to respond in an
open-ended, written manney to the tape recording of the child. Individual
responses were coded as expressive (focusing on feelings), instrumental
(focusing on action), or other (neither expressive nor instrumental). Two
independent raters coded the responses and agreed on 987% of their judgments;
disagreements were settled by a third rater. Tests of simple main effects
indicated that (1) "sons" received a signficantly greater proportion of
instrumental responses than did "daughters", (2) "fathers" offered a signi-
ficantly greater proportion of instrumental responses than did "mothers",
and (3) while "daughters'" received a significantly greater proportion of
expressive responses than instrumental responses, a trend in the opposite
direction was found for '"sons'". Thus, a consistent pattern of sex dif-
ferences was found in the types of responses given and received by males
and females.

In spite of the consistency in these findings, there was a major
difficulty with the pilot study. Due largely to the open-ended nature of
the response measure, approximately 50% of the subjects' responses could
not be categorized as either expressive or instrumental. In additionm,
only one interpersonal problem situation was used.
study 1

As in the pilot, Study 1 involved male and female undergraduates

as hypothetical parents, and explored the types of responses given to a "son
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or "Aaughter" experiencing Iinterpersonal problems. Each subject was asked
to imagine that he/she was the parent of either a young girl or boy and
listened to tape recordings of his/her "child" describing three inter-
personal problems., Following each tape recording, each subject was asked
to indicate how likely he/she would be to respond to his/her "child" in a
particular way. Four possible responses (two expressive and two instru-
mental), obtained through pilot testing, were presented to the subjects.
Based on his/her responses to the hypothetical situations, each subject
received two scores indicating the extent to which he/she favored giving
(1) expressive and (2) instrumental responses. Of special interest were
the relationships among subjects' expressive and instrumental scores, the
sex of the "parent" , and sex of the “child".

Prior evidence has suggested that parents and nonparents emphasize
different values (Bloeck, 1973); Fagot, 1974) and respond differently (e.g.,
M. Barnett, King, Howard, & Dino, 1980; Bearison, 1979; Fagot, 1973, 1978;
Seavey, Katz & Zalk, 1975) to boys and girls along traditional stereotyped
lines. In general, an interpersonal orientation and sensitivity to the
feelings of others are stressed for girls, while independence and mastery
are emphasized for boys. Therefore, a significant Sex of "Child" x Type
of Response interaction was predicted., It was expected that (1) '"daughters"
would be more likely than "sons" to receive expressive (E) responses, (2)

"sons" would be more likely than "daughters' to receive instrumental (I)
responses (3) "daughters" would be more likely to receive E than I responses,
and (4) "sons" would be more likely to receive I than E responses.

Studies examining sex differences in communication style (Frances, 1979;

Haas, 1979) and, in particular, interpersonal problem solving style (Kelly,

1979) have demonstrated that women tend to focus on the feelings, needs,
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and intentions of self and others (expressive orientation) while men tend
to focus on task-related aspects of the situation, such as generating solu-
tions and planning ameliorative action (instrumental oreintation). In
addition, several studies (M. Barnett, Howard, King, & Dino, 1980; M.
Barnett, King, Howard, & Dino, 1980; Bearison, 1979) have found that
mothers tend to focus more on the intentions, needs & feelings of others
than do fathers in both discipline and non-discipline situations. There-
fore, a significant Sex of 'Parent" x Type of Response interaction was
expected. It was predicted that (1) "mothers" would be more likely

than "fathers" to give E responses, (2) "fathers" would be more likely than
"mothers'" to give I responses, (3) "mothers" would be more likely to gilve

E responses than I responses, and (4) "fathers' would be more likely to
give I than E responses.

The Sex x '"Parent" x Sex of '"Child" x Type of Response interaction
was also explored. Several studies have found that males and females
emphasize similar values (Atkinson & Endsley, 1976) and respond similarly
(Baumrind, 1974; Fagot,‘l974; Hoffman & Saltzstein, 1967) to one another
when dealing with boys and girls. 1In contrast, other studies (M. Barmett,
Howard, King, & Dino, 1980; Bearison, 1979, Noller, 1980; Seavey, Katz &
Zalk, 1975) have reported differences in the ways that males and females
respond to boys and girls. For example, M. Barnett, King, Howard & Dino
(1980) found that while undergraduates rated fathers as having discussed
feelings with sons and daughters to a similar extent, mothers were rated
as having discussed feelings with daughters to a greater extent than with
sons. Since the relevant findings are inconsistent, no predictions in-
volving this interaction were made.

A secondary focus of Study 1 was to examine the relationships among

subjects' F and M scores on the PAQ and their tendencies to offer expressive
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and instrumental responses, respectively. Studies which have explored

the relationships between individual's F and M scores on the PAQ and their
gex-role attitudes (Spence & Helmreich, 1978) and activity preferences
(Helmreich et al., 1979) have utilized behaviors which are neither ex-
pressive nor instrumental in nature; as expected, only weak relationships
were found. In contrast to past research, the present investigation
examined judgments about behaviors which specifically involve expressive-
ness and instrumentality. Since the present studies directly explore
expressive and instrumental behaviors, the PAQ may be a better predictor of

subjects' judgments in this study, than it has been in the past.

METHOD

Development and Pretesting of Stimuli

The situation used in the pilot study (Dino & Barnett, Note 3)
generated an approximately equal number of expressive and instrumental
responses. In order to obtain additional interperscnal problem situatiomns,
in which both expressive and instrumental responses could reasonbly be given,
two pretests were conducted. The first pretest invelved an open-ended re-
gponse procedure indentical to that utilized in the pilot study, with the
exception that four additicnal interpersonal problem situations were
employed. This pretesting yielded two situations which generated an ap-
proximately equal number of expressive and instrumental responses. These
two situations, along with the situation used in the pilot study, consti-
tuted the three situations used in the present investigation.3 Based
on subjects' open-ended responses, two expressive and two instrumental
responses were constructed for each of the three situations. These re-

sponses contained 'the gist" of the two most commonly given expressive and
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instrumental responses for that situation. In order to verify- that these
responses were clearly expressive and instrumental, the second phase of
pretesting was conducted (see Appendix A for a copy of the situations

and responses used In the second phase of pretesting). In this testing,
undergraduates were presented with each of the three situations used in
Study 1 (plus the additional situation). The situations were presented

as hypothetical parent-child interactions with the sex of the parent and
sex of the child unspecified. Following each situation were the four
responses designed for that situation. These responses were described as
comments a parent might make to his/her child experiencing the particular
problem. The subjects were asked to rate each response by indicating the
extent to which they thought it was (1) expressive and (2) instrumental.

An expressive response was defined for the subjects as one which contained
reference to the feelings of the parent, child, or other(s) in the situation.
An instrumental response was described for the subjects as a response which
focused on what the child could actively do to solve the problem. Subjects
made their ratings using 5-point scales ranging from 1 (not at all expres-
sive/instrumental) to 5 (very expressive/instrumental).4 t-tests were
computed to compare the mean expressive and instrumental ratings for each
response. All t-tests were found to be significant in the desired direc-
tion (p < .001 for all tests). In summary, the pretesting yielded three
situations, each with four responses. Of these four responses, two

were verified as expressive and two as instrumental.

Subjects, Experimenter, and Confederate

Thirty-eight male and 38 female undergraduates at Kansas State

University participated in Study 1. The subjects received experimental
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credit for their participation, The subjects were divided evenly into

two Sex of '"Child" (son, daughter) conditions, with 19 males and 19 females
in each. The primary investigator, a female graduate student, served as
the experimenter. A 7-year-cld female confederate described three inter-
personal problem situations obtained from the pretesting. These descrip-

tions were tape recorded and served as the primary stimuli in the study.

Materials

The materials consisted of the three interpersonal problem situations
described by the confederate, a casette tape recorder and a five-page
questionnaire (see Appendix B for a copy of this questionnaire; the version
used in the "daughter" condition is supplied). The first page of the
questionnaire contained a set of instructlions. For one half of the sub-
jects, the instructions contained information about a 7-vear-old girl; for
the other half, the instructions referred to a 7-year-old boy. Pages two
through five contained the three interpersonal problem situations used in
the present study, plus the additional situation. Following each hypothet-
ical situation were the two expressive and two instrumental responses de-
signed for that situation. The order of the situations randomly varied
in each experimental session. In addition, the order of expressive and

instrumental responses also was randomly varied across the three situations.

Procedure

Obtaining the PAQ scores

At the beginning of the Spring, 1980 semester, students in the General
Psychology classes at Kansas State University were given a packet of
questionnaires, one of which was the 24-item version of the PAQ (Spence,

Helmreich & Stapp, 1974; see Appendix C). The M and F scores for most5

of the subjects who participated in Study 1 were obtained at this time.
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Experimental Sessions

The experimental sessions were conducted in a small classroom at
Kansas State University. The subjects were run in small mixed-sex groups
of twa to ten individuals. Each subject was given az questionnaire. TFor
subjects in the son condition, the questionnaire contained information
about a 7-year-old boy. For subjects in the daughter condition, the
questionnaire referred to a 7-year-old girl. The experimenter began each
session by introducing herself and the study, and then continued with the
following instructions:

The first page of the questionnaire which you have on your
desk is a set of instructions. I will read them aloud and please
folleow along.

The questionnaire attached to these instructions is part
of a study that will hopefully expand our knowledge of the ways
that adults, particularly parents, interact with young children.
This study is just in the beginning stages and later studies
will be conducted using actual parents and children. Since
most of you are or will be pareﬁts in the future, the infor-
mation that you provide will be useful in shaping the course
of further investigations.

The questionnaire contains four hypothetical situatioms
typical of the kind that parents are often confronted with.

For each situation, I would like you to imagine that you

are the parent of a 7-year-old girl (boy). In the various

situations, you are to imagine that you are alone with

vour daughter (son). In each situation, you will hear a

tape recording of your daughter (son) telling you of an
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incident that just happened. The questionnaire also has a
written version of what your daughter (son) will tell you in
each sitvation so that you may read along with the tape
recording.

Following each situation is a list of four responses
that a parent might give to his or her child experiencing
the particular problem. Below each response is a scale
from 1 (not likely at all) to 5 (very likely). For
each response, please indicate how likely you think you
would be to give each particular response to your daugh-
ter (son). TFor example, if you think you would be very
likely to give a particular response to your daughter
(son), you would circle the "3". 1If vou think that
you would not be likely at all to give a particular
response, circle the "1". If you think you would be
somewhat likely to give a particular response, circle
the "3", etc. Each response should be considered
separately and not as part of an overall message that a
parent may give.

Before we begin, let me assure you that there are no

right or wrong answers on this task- we are just inter-

ested in what you think. After you have finished respond-

ing to the fourth situation, please wait for further in-

structions. Thank you, in advance, for your participation.

Does anyone have any questions?

If there were no questions, the experimenter continued by reading back-

ground information pertaining to the first situation for that group. An
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example of one situation is as follows:
Your daughter (son) comes inside the house while you

are alone, sits down beside you and says the following:

At this point, the experimenter turned on the tape recorder, and the
7-vear-0ld confederate stated:

I had a fight with my best friend, Terry, today. We

were fighting about the rules of a new game. We yelled

at each other and called each other names. Now I don't

know if we're still best friends.

After hearing the confederate's description of the situation, the
experimenter once again instructed the subjects to indicate how likely they
believed they would be to give each of the responses listed below the
situation. They were reminded to circle the appropriate numbers on the
scales provided. When all the subjects had finished responding to the first
situation, the experimenter continued with the remaining situations for
that group, fellowing the same procedure. After the subjects had finished
respouding to the fourth situation, the experimenter asked them to pro-
vide the following information on the back of the last page of the question-—
naire: their sex, and whether or not they had any children.6 The question-
naires were then collected; the subjects were fully debriefed, thanked once
again, and any questions regarding the nature or purpose of the study were
answered. Finally, the experimenter requested that the subjects not dis-
cuss the experiment with any other students since they might be partici-

pating in later sessioms.

RESULTS
A summary score for each type of response (E and I) was obtained for

each subject. This was computed by summing the likelihood ratings for each
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type of response over the three situations (possible range for E and I
responses: 6-30). Mean summary scores for each treatment condition are
provided in Table 1.

The summary scores were analyzed in a 2(Sex of "Parent") x 2(Sex of
'child") x 2(Type of Response: E/I) analysis of variance, with the latter
variable a repeated measure. This analysis 1s summarized in Table 2. Since
the primary focus of the data analysis was to examine the effects of Sex of
"Parent" and Sex of '"Child" on the reported likelihood of offering expres-
sive and instrumental responses to "sons" and "daughters", the interactions
imvolving Type of Response with either or both of the between-subjects
variables were of special interest. Further analysis of significant inter-
actions was conducted using tests of simple main effects (Weiner, 1973).?

As predicted, the analysis of variance revealed a significant Sex of
"Child" x Type of Response interaction, F(1,72)=7.70, p < .01l (see Table 1).
Subsequent tests of simple main effects indicated that (1) "daughters" were
more likely than "sons" to receive E responses, t(74)=1.89, p < .05 and
(2) "sons" were more likely than "daughters" to receive I responses,
t(74)=1.71, p < .05. In addition, while '"daughters" were more likely to
receive E than I responses, t(74)=2.68, p < .01, a trend in the opposite
direction was found for "sons', t(74)=1.24, p=.11. No other significant
main or interaction effects were found.

A secondary focus of the present study was to assess the relationships
among subjects' E and I summary scores and their PAQ F and M scores. A
matrix of these intercorrelations is presented in Table 3. A marginally
significant positive relationship was found between subjects' E summary

scores and their PAQ F scores r(51)=.25, p < .07.
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Table 1

Mean Summary Scores for Expressive (E) and
Instrumental (I} Responses by Sex of "Parent”
and Sex of '"Child" for Study 1

Sex of '"Child"

Sex of Daughter Son
"Parent' E I E I
Mother 21,32 19.26 19.79 21.21
Father 22.32  20.05 20.53 21.10
Total 21.82 19.66 20.16  21.16

Note, Number of subjects in each cell = 19,
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Table 2

Summary of the 2(Sex of "Parent") x 2(Sex
of "Child") x 2(Type of Respomse) ANOVA
on Summary Scores for Study 1

Source df MS b P
Between Subjects 75
SP 1 13.92 <1 ns
sC 1 24 <1 ns
SP x SC 1 3.18 <1 ns
ERROR 72 16.97 ns
Within Subjects 76
T 1 12.74 1.04 ns
T x SP 1 2.63 <1 ns
T x 8C 1 94,73 7.70 .007
T x SP x SC 1 .09 <1 ns
ERROR 72 12.31
Total 151
Notes. SP Sex of "Parent"

SC = Sex of “Child"
T = Type of Response
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Table 3

Intercorrelations among Subjects' PAQ M and F Scores
and their Expressive and Instrumental Summary Scores for Study 1

Expressive Instrumental
Summary Score (E) Summary Score (I) PAQ M PAQ F

E

I .11

PAQ M .16 .19

PAQ F . 25% .22 11

* p < .07
Note. The correlation between subjects' E and I scores based on an n of 76.

The remaining five correlations are based on an n of 53 (see Footnote

5¥s
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DISCUSSION
As predicted, differences were found in the types of responses given
to hypothetical sons and daughters in the interpersonal problem situations.
"Daughters" were more likely than "sons" to receive expressive responses
as well as more likely to receive expressive than instrumental responses.
In contrast, "sons" were more likely than 'daughters'" to receive instrumental

" to be more likelv to receive

responses and there was a tendency for "'sons
instrumental than expressive responses. These results are consistent with
previous findings suggesting that both parents and non-parents emphasize
different values (Block, 1973), have stereotyped attitudes about (Atkinson &
Endsley, 1976), and respond differently (M. Barnett, King, Howard, & Dino,
1980; Jones, Rickel & Smith, 1980; Seavey, Katz, & Zalk, 1975) to boys and
girls in accordance with prevailing sex-linked stereotypes,

Contrary to prediction, there was no evidence that males and females
differed in thelr tendencies to offer expressive and instrumental responses
to their "children'. Interestingly, in the pilot study described earlier,
such sex differences were found. However, the present study differed
from the pilot study in two important ways. First, Study 1 involved three
situations; in the pilot study, only one situation was used. It is
possible that in Study 1, males and females (a) responded differently on
the one situation which had been used in the pilot study, but (b) may
have responded similarly to one another on the two additional situations.

If this were true, then the summary data from Study 1 might show no Sex of
"Parent" x Type of Response effect. Examination of the individual treatment
means for the three situations in Study 1, however, demonstrated that, for
each of the three situations, males and females responded quite similarly

to one another and were more likely to offer expressive than instrumental
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responses to 'daughters" and the opposite for "sons". This suggests that
the contrasting pattern of Sex of "Parent” findings in the pilot study
and Study 1 was not due to the presence of the two additional situations
used in Study 1.

The second major difference between the pilot and present studies con-
cerns the response measure. In the pilot study, subjects were asked to
generate their own responses to a hypothetical situation. Perhaps when
men and women are asked to provide their own responses, men find it "easier"
to think of instrumental responses, while women are more facile at generat-
ing expressive responses. Study 1, in contrast, provided two expressive
and two Instrumental responses for each situation, and subjects were asked
to indicate how likely they believed they would be to offer each response.
Supplying both expressive and instrumental responses in Study 1 may have
enabled subjects to consider (and rate) responses (i.e., expressive for
males, instrumental for females) which they tended not to generate
spontaneously (as in the pilot study). When the response alternatives
are supplied, males and females do not appear to respond differently from
one another in a sex-stereotyped fashion, suggesting that Sex of "Parent"
differences may stem from the differing tendencies of males and females
to spontaneously generate expressive and instrumental responses rather than
from their estimated likelihood to respond in a particular way.

Although the methodology used in Study 1 may have served to attenuate
the Sex of "Parent" x Type of Response findings, it is also possible that
there are minimal Sex of "Parent'" differences to be found with respect to
the socialization of interpersonal problem solving style. Although several
studies (e.g., M. Barnett, King, Howard, & Dino, 1980; Bearison, 1979;

Noller, 1980) have demonstrated that mothers and fathers respond differently
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to their children, other studies (e.g., Baumrind, 1974; Hermans, ter

Laak, & Maas, 1972; Hoffman & Saltzstein, 1967; Lambert, Yackley & Hein,
1971) have reported no differences in the ways that males and females
respond to children. For example, Hermans et al. (1972) and Lambert et al.
(1971) have demonstrated that mothers and fathers respond similarly to

one another in situations where the child has a task-oriented problem,.

The present findipgs may thus suggest that sex-linked stereotypes have

a greater influence on the types of responses given to daughters and sons
than on the types of responses given by mothers and fathers.

With respect to the PAQ, the only finding which approached signifi-
cance was the correlation between subjects' scores on the PAQ F scale and
their expressive summary scores., Although this finding was in the ex-
pected direction, it suggests that the predictive power of the PAQ in this

study was relatively weak.

STUDY 2

Study 1 examined the relative amounts of expressive and instrumental
responses given to a "son" or "daughter" experiencing interpersonal problems.
Study 2 explored undergraduates' evaluations of the appropriateness and
helpfulness of expressive and instrumental parental responses offered to
sons and daughters, One of the purposes of Study 2 was to examine whether
sex-linked stereotypes influence how appropriate individuals believe it
is for parents to respond to their children in an expressive or instrumental
manner when the child has an interpersonal problem. In addition, the
focus of Study 2 compleﬁents that of Study 1 by exploring whether the types
of responses males and females say they would give to "sons'" and "daughters"
also tend to be the types of responses individuals believe should be given

to sons and daughters by mothers and fathers.
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In Study 2, male and female undergraduates listened to three tape
recordings of a young child presented as being either a boy or a girl;
the child was portrayed as describing the interpersonal problem situations
used in Study 1 to either his/her mother or father. Each subject was
in a particular Sex of Parent and Sex of Child condition. Following the
description of each interpersonal problem, the subjects were presented
with two expressive and two instrumental responses that a parent might
offer to his/her child. These responses were identical to those used
in Study 1. The subjects were then asked to rate how appropriate it
would be for a mother/father to offer each response to a son/daughter.
Based on his/her ratings, each subject received two scores indicating
the extent to which they judged (1) expressive and (2) instrumental re-
sponses as appropriate. Of primary interest were the relationships among
the appropriateness ratings of expressive and instrumental responses and
the sex of the parent and sex of the child.

Research on sex-linked stereotypes indicates that females are expected
to be expressive while males are expected to be instrumental (Elman et al.,
1970; Gilbert et al., 1978; Wesley & Wesley, 1977). Parsons and Bales
(1975) and Johnson (1963) suggest that gender roles within the family
are consistent with these sex-linked expectations in order to insure the
continued f£illing of expressive and instrumental roles necessary for the
society to function. Given these expectations, there may alsoc be sex-
linked stereotypes concerning the appropriateness of responding to sons and
daughters in an instrumental or expressive manner. Therefore, a signifi-
cant Sex of Child x Type of Response interaction was predicted. It was
expected that subjects would rate it more appropriate for (1) daughters

than sons to receive E responses, (2) sons than daughters to receive I
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responses, (3) daughters to receive E than I responses, ;nd (4) sons to
receive I than E responses.

Parsons and Bales (1955) and Johnson (1963) contiend that the
roles of mothers and fathers are consistent with those of women and men
in general. They maintain that in the family, the mother serves the ex-
pressive function while the father performs the instrumental role. Although
recent evidence (Weeks and Thornburg, 1980) suggests that parents may tend
to view thelr roles today as more eqalitarian than in the past, this may
be the case only for general areas such as employment and child care;
some sex-stereotyped role perceptions may still prevail. Based on the
theories of Parsons and Bales, and Johnson, as well as the findings re-
viewed earlier concerning sex and sex-role stereotypes, a gignificant Sex
of Parent x Type of Response effect was predicted. It was expected that
subjects would rate it more appropriate for (1) mothers than fathers
to give E responses, (2) fathers than mothers to give I responses, (3)
mothers to give E than I responses, and (4) fathers to give I than E re-
sponses.

As in Study 1, the three way interaction among Sex of Parent, Sex of
Child, and Type of Response was of interest although no predictions were
made. In addition, no predictions were made for the effect of sex of sub-
ject.

In the second part of Study 2, subjects were asked to indicate how
helpful it would be for a mother/father to give each of the expressive
and instrumental responses to a son/daughter. By obtaining helpfulness
ratings it was possible to examine whether sex-linked stereotypes influence
how helpful individuals believe it is for parents to respond to their

children in an expressive or instrumental manner. Each subject received
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two scores indicating the extent to which they rated (1) expressive and
(2) instrumental responses as helpful. Based on the results of earlier
pretesting (see Footnote 4), it was expected that, in general, I responses
would be rated as more helpful than E responses.

In addition, these helpfulness judgments were made in order to examine
whether the types of responses adults believe are the most helpful also tend
to be the types of responses that individuals say they would give "sons'
and "daughters'. The relationships among the helpfulness
ratings of E and I responses and the sex of the parent and sex of the child
were of particular interest. The two-way Interactions involving Type of
Response and (1) Sex of Parent and (2) Sex of Child were explored al-
though no predictions were made. In addition, the three-way interaction
involving Sex of Parent, Sex of Child, and Type of Response was examined;
once again no predictions regarding this interaction were made.

The relationships among subjects' F and M scores on the PAQ and their
appropriateness and helpfulness ratings of E and I responses, respectively,
were also explored. Spence and Helmreich (1979b) contend that individuals'
F and M scores on the PAQ should be unrelated to their attitudes about
behaviors which do not involve expressiveness or instrumentality. Prior
research (e.g., Spence & Helmreich, 1978; 1979%b) has examined the relation-
ships between subjects' PAQ F and M scores and their judgments about be-
haviors which were neither expressive nor instrumental in nature; as
expected, only minimal relationships were found. In contrast to these
investigations, Study 2 explores judgments about behaviors which specifically
involve expressiveness and instrumentality. Since the appropriateness and
helpfulness ratings in Study 2 are directly concerned with expressiveness and
instrumentality, the PAQ may be a better predictor of these judgments than

it has been inrpast  research.
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METHOD

Subjects, Experimenter, and Confederate

Sixty-two male and 61 female undergraduates at Kansas State University
took part in the study; the subjects received experimental credit for their
participation. The experimenter and the confederate were the same as in

Study 1.

Materials
The experimental sessions were conducted in a small classroom at Kansas
State University. The gituations were the same as in Study 1. A few
minor changes in the questionnaire were made and are described in greater
detail in the following section (see Appendix D for a copy of the question-
naire used in Study 2;8 the mother-daughter version of the questionnaire

is supplied).

Procedure

Obtaining the PAQ Scores

At the beginning of the Fall, 1980 semester, students in General
Psychology classes at Kansas State University were given the 24-~item version
of the PAQ. Thus, the scores of mostg.of the students who participated in
Study 2 were obtained at this time.

Experimental Sessions

The subjects were run in small mixed-sex groups with seven to twelve
subjects in each. Each group was randomly assigned to one of four parent-
child conditions: mother-daughter, mother-son, father-daughter, father-
son. There were 15 or 16 males and females in each condition (see Table 4

for the number of males and females in each experimental condition). Each



Table &

Number of Subjects in Each Cell for Study 2
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Daughter Son
Sex of
Subject Mother Father Mother Father
Male 16 15 16 15
Female 15 16 15 15
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subject was given a questionnaire containing the interpersonal problem
situations involving the particular sex of parent and sex of child ap-
propriate for that subject's condition.

The experimenter began each session by introducing herself and the
study and continued with the same general directioms as in Study 1. How~
ever, at the point where the hypothetical situations were introduced, the
experimenter stated:

The questionnaire contains four hypothetical situations
typical of the kind that parents are often confronted with.

In each situation, you will hear a tape recording of a 7-year-

old girl (boy) telling her (his) mother (father) of an inci-

dent that just happened. The questionnaire also has a written

version of what the young girl (Boy) is telling her (his)

mother (father) so that you may read along with the tape re-

cording.

Following each situation is a list of four responses

that a mother (father) might say to her (his) child experi-

encing the particular problem. Below each response is a

scale from 1 (not appropriate at all) to 5 (very appropriate).

For each response, please indicate how appreopriate you think

it would be for a mother (father) to give that particular

response to her (his) daughter (son). For example, if you

think that a particular response 1s very appropriate, you

would circle the "5". If you think that a particular re-

sponse is not appropriate at all, you would circle the "1".

If you think that a particular response is somewhat appropri-

ate, circle the "3", etc.
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The remainder of the instructions were the same as in Study 1, ex-—
cept that when the subjects were reminded of their task, they were told
once again to indicate how appropriate they thought it would be for a
mother (father) to give a particular response to a daughter {(son).

When all of the subjects had finished responding to the final situa-
tion, the experimenter continued with the instructions for obtaining the
helpfulness ratings. The subjects were instructed to use a 5-point scale
similar to the one used for the appropriateness ratings. The experimenter
drew the scale on the blackboard and continued with the following:

Now that you have finished indicating how appropriate

you think each of the responses are, I'd like you to go back

and make a second set of ratings. This time, I'd like you

to indicate how helpful for the child in the story you

think each responsé is. You'll see a blank next to each

response. This is where you'll put your answer. Please use

the fellowing scale, where 1 is not helpful at all, 5 1s very

helpful, 3 1s somewhat helpful, and so forth. 1In the blank

next to the respomse, put the number which corresponds to

how helpful to the child you think that response is. Does

anyone have any questions? ”

If a subject asked what was meant by "helpful', the experimenter

" All other questions were

replied by stating: "Whatever that means to you.'
answered; the experimenter allowed subjects to proceed at their own rate,
and waited until all subjects had finished responding to the final situation

before collecting the questionnaires. The remainder of the procedure was

the same as in Study 1.
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RESULTS

Appropriateness Ratings

Summary scores were computed for each subject's appropriateness ratings.
These scores were obtained by summing the appropriateness ratings for each
type of response (E and I) over the three situations (possible range for
both E and I responses: 6-30). The mean appropriateness summary scores may
be found in Table 5.

The appropriateness summary scores were analyzed in a 2(Sex of Sub-
jeect) x 2(Sex of Parent) x 2(Sex of Child) x 2(Type of Response: E/I) analy-
sis of variance, with the latter variable a repeated measure. Table 6
contains a summary of this analysis. The main effect involving Type of
Response was explored. In addition, since the primary focus of the analysis
was to examine the effects of Sex of Parent and Sex of Child on subjects'
appropriateness judgments of expressive and instrumental responses, the
interactions involving Type of Response with one or more of the between-
subjects variables were of special interest.

A significant main effect for Type of Response, F(1,115)=4.92,

p < .05 was found., I responses were rated as more appropriate (X=21.35)
than E responses (X=20.45). However, none of the interactions involving
Type of Response were found to be significant. Several between-subjects
effects were also found. The main effect for Sex of Subject was found to
be significant, F(1,115)=4.3%, p < .05; females gave significantly higher
appropriateness ratings (X=21.36) than males (i=20.25). In addition, a
significant Sex of Subject X Sex of Parent interactiom, F(1,115)=4.78,

p < .05, and a significant Sex of Subject x Sex of Parent x Sex of Child
interaction, F(1,115)=6.08, p < .05, were also found (see Appendix E for a

summary of treatment means for the two between-subjects interaction effects).
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Table 6

Summary of the 2(Sex of Subject) x 2(Sex of Parent)
x 2(Sex of Child) x 2(Type of Response) ANOVA on
Appropriateness Summary Scores for Study 2

Source df MS F P

Between Subjects

Ss 1 53.34 4,39 <.05
SP 1 .14 <l ns
sC . 1 21.10 1.73 ns
SS x SP 1 58.09 4,78 <.05
58 x SC 1 1.07 <1 ns
SP x SC 1 7.46 <1 ns
§S-x SP x SC 1 73.99 6.08 <.05
ERROR 115 12.16
Within Subjects
T 1 49.25 4,92 <.05
T x 8§ 1 20.13  2.01 ns
T x SP 1 4.73 <1 ns
T x SC 1 2.98 <1 ns
T x S8 x SP 1 4.77 <1 ns
T x SS x SC 1 4.69 <1 ns
T x SP x 5C 1 22.62  2.26 ns
TxS5x 8P x5C 1 5.40 <1 ns
ERROR 115 10.01
Total 123
Notes, 85 = Sex of Subject

SP = Sex of Parent

SC = Sex of Child

T = Type of Response
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Any interpretation of findings involving only between-subjects effects,
however, would be highly speculative; moreover, since these effects do
not involve Type of Response, they are unimportant with respect to the pur-

pose of Study 2.

Helpfulness Ratings

Summary scores were computed for each subject's helpfulness ratings.
Thase scores were obtained by summing the helpfulness ratings for each type
of response (E,I) over the three situations (possible range for both E and
I responses: 6-30). The mean helpfulness summary scores may be found in
Table 7.

The helpfulness summary scores were analyzed in a 2(Sex of Subject) x
2{Sex of Parent) x 2(Sex of Child) x 2(Type of Response) analysis of vari-
ance, with the latter variable a repeated measure. Table 8 contains a sum-
mary of this analysis. The main effect involving Type of Response was of
interest. Once again, the interactions invelving Type of Response with
one or more of the between-sibjects variables were also of special impor-
tance.

As predicted, a main effect for Type of Response was found, F(1,113)=
43.89, p < .01. I responses were rated as considerable more helpful (X=
21.35) than E responses (X=17.78). No interactions involving Type of Re-
sponse with any of the between-subjects variables were found. Two
significant effects involving only between-subjects variables were also
found. The main effect for Sex of Child was significant, F(1,115)=4.81,

p < .05; sons received higher helpfulness ratings (X=20.14) than daughters
(X=18.98). The Sex of Subject X Sex of Parent interaction was also signifi-
cant, F(1,115)=4.75, p < .05 (see Appendix F for a summary of the treatment

means for this interaction. Once again, any interpretation of findings



50

¥6'1Z [6°'81 LG'T¢ 80°8T 0Z°1¢  %6°91 99°0Z OT°LT Te30L
00°€Z €1°61 €e'1z  09°81 [8°1T LT°61 (00T 00°LT aTewag
[8°07 08°8T 18°1¢  96°L1 €S°0T  09°%T ST 1T 6I°LT aTe
i q 1 ] 1 et 1 5 109lqng
JO X9%
aayiey A3YI10K Isyleyg IDYION
uos HMu:Mﬂmm
7 Apnis 103 pITYD JO Xa§ pue
fjuldied Jo Xag “103lqng jo xag Lq sasuodsay (]) [rIusWMiISUl pue

{4) =afssaadxy 10J so1005 Lxvmmg ssaulnjdisy uesl

L @19B],



Summary of the 2(Sex of Subject) x 2(Sex of Parent) x 2(Sex

Table 8

of Child) x 2(Type of Response) ANOVA on Helpfulness
Summary Scores for Study 2

51

Source daf Ms E P
Between Subjects
Ss 1 56.12 3.23 ns
sP 1 10.12 <1 ns
sSC 1 83,56 4.81 <.05
§S x SP 1 82.51 4.75 <,05
SS x S8C 1 2.50 <1 ns
SP x SC 1 2.84 <1 ns
58 x SP x sC 1 28.73 1.66 ns
ERROR 115 17.36
Within Subjects
T 1 784.54 43,89 <.01
T x S8 1 15.65 1 ns
T x SP 1 .13 1 ns
T x SC 1 7.19 1 ns
T x 88 x 8P 3 .93 1 ns
T x SS x SC 1 20.50 1.15 ns
Tx SP x 5C 1 5.74 1 ns
T x 85 x SP x SC 1 30.78 1.72 ns
ERROR 115 17.88
Total 123
Notes. S = Sex of Subject
P = Sex of Parent
C = Sex of Child
T = Type of Response



involving only between-subjects effects would be highly speculative. In
addition, these effects are unimportant with respect to the purpose of

Study 2.

Relationships Among PAQ M and F Scores and

Appropriateness and Helpfulness Summary Scores

Intercorrelations were obtained for subjects' M and F scores on the
PAQ and their appropriateness and helpfulness summary scores for E and I
responses. A matrix of correlations involving these variables is shown in
Table 9. A significant positive correlation was found between subjects’
PAQ F scores and their helpfulness summary scores for E responses, r(85)=
.22, p < .05. Significant positive correlations were alsc obtained between
subjects' appropriateness and helpfulness summary scores for E responses,
r(121}=.58, p < .01, and their appropriateness and helpfulness summary
scores for I responses, r(121)=.64, p < .0l, Finally, a marginally signi-
ficant correlation was found between subjects’' M and F scores on the PAQ,

£(85)=.20,_R < .06.

DISCUSSION

The results of Study 2 indicate that college undergraduates helieve it
is more appropriate for parents to give instrumental than expressive re-~
sponsas to their children when they encounter interpersonal problems. The
findings of several studies (Hansson, 0'Connor, Jomes & Mihelich, 1980;
Jones, Chernovek, & Hansson, 1978; Kelly & Worrel, 1977) suggest that, in
our culture, masculine, or instrumental, attributes and behaviors are
generally valued more than feminine, or expressive, attributes and behaviors
in a variety of circumstances. This bias toward instrumentality may have

also been present in the appropriateness judgments in Study 2. That is,
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since instrumental behaviors are generally wvalued more than expressive ones,
they may also tend‘to be seen as more appropriate than expressive behaviors.

In addition, instrumental responses were rated as more helpful than
expressive responses., This finding is consistent with the results of
earlier pretesting (see Footnote 4) in which subjects were presented with
the same hypothetical situations and responses used in Study 2 (with the
sex of the parent and sex of the child unspecified) and were asked to indi-
cate how helpful they believed each response would be for the child in
the situation. A possible explanation for these findings is that, although
expressive responses may be seen as helpful in alleviating the child's
distress through acknowledgement and concern with feelings, the child is
still left with the problem. Instrumental responses, by suggesting direct
courses of action, provide potential resolutions of the problem. There
may be a general belief that the most helpful advice to offer someone with
a problem, even a young child, is a solution. 1In addition, the strong
positive correlations between subjects (1) appropriateness and (2) helpful-
ness summary scores for both expressive and instrumental responses suggests
that individuals tended to rate as helpful those responses which they also
believed were appropriate.

It is important to note that instrumental responses were viewed as
both more appropriate and more helpful than expressive responses regardless
of the sex of the parent or sex of the child. This contrasts with the
prediction that subjects would judge it more appropriate for mothers to
give, and daughters to receive, expressive than instrumental responses, and
for fathers to offer, and sons to receive, instrumental than expressive re-
sponses. With respect to the sex of the child, previous studies have

demonstrated that both parents and non-parents tend to differentially



respond to boys and girls along stereotyped lines (e.g., M. Barnett, King,
Howard & Dino, 1980; Baumrind, Note 2; Bearison, 1979; Fagot, 1978;

Seavey, Katz & Zalk, 1975). However, these studies examined adults' actual
behavior toward their own, or hypothetical, children. In Study 2, in
contrast, subjects were asked to judge the behavior of other parents. Per-
haps when subjects are taking this "outsider" or "observer" perspective,
they rely less on sex-linked sterecotypes and are more egalitarian than
when they are asked to "put themselves" in the role of parents (as in Study
1, for example). The distinction between these two orientations is dis-
cussed in greater detail in the General Discussion.

With respect to the sex of the parent, previous investigations have
shown that mothers and fathers tend to respond differently to their chil-
dren in accordance with prevailing sex-linked stereotypes (e.g., M. Barnett,
King, Howard & Dino, 1980; Bearison, 1979; Noller, 1980). Once again,
however, these studies examined parents actual responses to their own
children, a perspective which differs from the "outsider" focus in Study
2. This 'outsider'" perspective, as mentioned above, may have lessened
the effects of sex-linked sterectypes on the appropriateness and helpful-
ness ratings in Study 2. It may also be the case that undergraduates do
not generally possess strong sex-linked stereotypes concerning the ap-
propriateness and helpfulness of expressive and instrumental responses
emanating from mothers and fathers. This is suggested by recent evidence
{(Weeks & Thornmburg, 1977; Wienraub & Brooks-Gunn, Note 4) which indicates
that perceptions regarding the differential roles of mothers and fathers,
in general, may be becoming more egalitarian than in the past. Thus, when
undergraduates are asked to evaluate the behaviors of parents toward their

children in interpersonal problem situations, they may believe that the
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main focus of the parent should be in providing the child with a solution
whether that parent be a mother or father (and regardless of the child's
sex).

With respect to the PAQ, the only significant finding obtained in Study
2 was a positive relationship between subjects' helpfulness ratings of
expressive responses and their PAQ F scores, This suggests that an
individual's dispositional measure of expressiveness as assessed by the
PAQ may be related to his/her judgments about the helpfulness of parents'
expressive responses offered to children in interpersonal problem situations.
This statement is made with caution, however, since the predictive power
of the PAQ, although statistically significant, appears relatively weak

in this case.

GENERAL DISCUSSION
The present studies explored whether sex-linked stereotypes of an
expressive and instrumental nature are found in the socialization of
interpersonal problem solving style. The results of Study 1 demonstrated

that in interpersonal problem situations, 'daughters" were more likely
than "sons" to receive expressive (i.e., feelings—oriented responses) as
well as more likely to receive expressive than instrumental (i.e., action-
oriented) respones. In contrast, '"sons'" are more likely than 'daughters"
to receive instrumental responses and more likely to receive instrumental
than expressive responses. The results of Study 2 indicated that college
undergraduates believe it is both more appropriate and more helpful for
parents to offer instrumental than expressive responses to their children
in interpersonal problem situations. This was the case regardless of the

sex of the parent or sex of the child. Finally, subjects' PAQ F scores were

shown to be moderately related to (1) their tendency to offer expressive
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responses to hypothetical children, and (2} their helpfulness ratings of
expressive responses in a hypothetical parent-child interaction. The
findings with respect to the PAQ suggest that the trait of expressiveness
as measured by the F scale may be related to judgments concerning be-
haviors of an expressive nature. In both cases, however, the relationships
were relatively weak, Indicating that the PAQ was not a powerful predictor
of subjects' judgments in the present investigation.

Returning to the major findings, sex-linked stereotypes were found
in the types of responses offered to "sons" and "daughters" in Study 1,
but not in the appropriateness and helpfulness ratings in Study 2. This
suggests that when individuals are responding to their own "children"
they may be influenced by sex-linked stereotypes, but when they are making
appropriateness and helpfulness judgments about the behavior of others,
the influence of these stereotypes is attenuated. Perhaps in the latter
instance, when undergraduates are employing the '"outsider" or "observer"
perspective, they rely on what may be an increasingly popular attitude
(e.g., Weinraub & Brooks-Gunn, Note 4) that sex-role perceptions and
expectations should be less stereotyped than they have been in the past.
In contrast, when men and women are asked to put themselves in role of
parent, as in Study 1, they may be more ego-involved, and this non-sex
typed, egalitarian perspective diminishes. When responding to their own
offspring, even a hypothetical one, the added ego-involvement may increase
subjects' concern with preparing the child to meet the types of sex related
demands (i1.e., expressiveness in females, instrumentality in males) that
may be placed on them as adults. Other areas of study, such as the explora-
tion of sex-stereotypes in children's career choice (Zuckerman & Sayre,

Note 5) and the examination of racial attitudes (Cambell & Pettigrew, 1959),
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have indicated that stereotyped attitudes tend to be expressed moreso

when the consequences of one's judgment have direct persomal relevance

than when they do not.

Responses gi&en to one's own children may also be generated in a more
emotional and spontaneous manner than are judgments of the appropriateness
and helpfulness of other parents' behaviors. Such responses may be similar
to the types of adﬁice that individuals remember their own parents giving
themand their siblings, responses which may have been sex-stereotyped.
Recollections of their own parents' behavior, howeﬁer, may be less likely
to influence judgments about the behavior of others since these judgments
may be made in a relatiﬁely detached and intellectual manner. Thus, while
it is appropriate and helpful for other parents to be non~traditional and
egalitarian with their sons and daughters, for interactions with one's own
child, even a hypothetical one, the perspectiﬁe may be quite different.

The results of the two studies, taken together, suggest that (1) "sons"
tend to be given more of the type of response (i.e., instrumental) which
individuals believe to be more appropriate and helpful than its counterpart
(i.e., expressive responses) and (2) "daughters" tend to be given a pro-

ponderance of expressive responses in spite of the fact that these responses

tend to be viewed as less appropriate and helpful than their alternative.

This pattern of findings 1llustrates the important effects that sex-linked
stereotypes may have on subtle aspects of socialization such as parental
responses given to children experiencing interpersonal problems. One con-
sequence of these stereotypes may be to perpetuate the sex differences in
interpersonal problem solving style found in adults (Heiss, 1962;

Kelly, 1979) and possibly in children (Hoffman & Levine, 1976). Likewise,

these differences in style may help to maintain the stereotype, and thus the
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status-quo. If females encountering interpersonal problems are focusing on
feelings much more than on ameliorative action, this may result in increased
dependency on the decision making abilities of others relative fo males.
This is consistent with research findings indicating that helpseeking is
reinforced more for girls than boys, both inside (Fagot, 1978) and ocutside
the home (Crandall & Rabson, 1960), and that dependency is considered to be
a desirable trait for females but not for males (Elman et al., 1%70).

While the results of the present investigation may have important
implications for the socialization of sex differences in interpersonal problem
solving, some shortcomings of these studies should be noted. 1In Study 1,
"daughters" were more likely to receive expressive than instrumental responses
in spite of the fact that in Study 2, it was demonstrated that expressive re-
sponses are seen as less appropriate and less helpful than their instrumental
counterparts. One difficulty in comparing the findings of the two studies
is that they differed both in the roles subjects were asked to assume and in
the questions they were asked. Although subjects deemed instrumental re-
sponses to be more appropriate and more helpful for other parents to give
their children (Study 2), it is not clear whether they would have expressed
the same attitudes if they had been considering responses for their own chil-
dren. A future study might examine this more directly by presenting subjects
with a task similar to that used in Study 1, with the exception that subjects
would be asked to rate how appropriate and helpful it would be for them to
offer each response to their own 'children". In addition to this study, a
second Investigation might explore percepticons concerning parents' actual
responses to their own children in interpersonal problem situations. Infor-
mation provided from this study could be used to determine the perceptions

undergraduates have about characteristic parental behaviors of an expressive
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and instrumental nature. The format would be similar to that used in Study
2, with the exception that subjects would be asked to indicate how likely
they believe it would be for a mother or father to offer each of the ex-
pressive and instrumental responses to thelr sons and daughters. In general,
the addition of these two studies would help to "round-out" the picture
provided by the present investigations by assessing whether subjects be-
lieve (1) it is appropriate and helpful to respond to thelr own children

in sex-linked ways and (2) parents tend to repond in ways deemed appropriate
and helpful.

Another potential difficulty with the present studies, particularly
Study 1, 1s that childless adults were used instead of parents in examining
the socialization of interpersonal problem solving style. WNon-parents may
have only minimal child-care experiences and, thus, sex-linked stereotypes
may provide a guide to their responses. On the other hand, parents may be
more likely to respond to the needs of the particular child (regardless
of the child's sex) than would non-parents. However, the available evidence
on adult-child interaction suggests that this may not be the case. Previous
studies have demonstrated that parents (M. Barnett, King, Howard & Dino,
1980; Bearison, 1979; Noller, 1980) as well as non-parents (Condry & Condry,
1976; Fagot, 1974; Seavey, Katz, & Zélk, 1975) express stereotyped attitudes
about, and respond differently, to boys and girls.

A major criticism of the present studies is that they provide only a
statie, "one-shot'" view of a complex and multifaceted socialization process.
The influence of sex-linked stereotypes on the socialization of interpersonal
problem solving style may be the most prevalent in situations in which little
information about the child is presented other than his or her sex. In the

present studies, for example, no information about the child was presented
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except for his or her age and gender. Future studies might explore whether
providing background information about the characteristic personality and
behaviors of the needy child serves to attenuate, or perhaps heighten, the
effects of these stereotypes. Moreover, a parent may respond to his or her
child in a stereotyped manner, but the child's reaction may or may not be
consistent with the adult's expectations. The parent might change his or
her approach in accordance with the child's behavior or may continue to
respond in a stereotypic manner. Future research should take a more process-
oriented approach to understanding the influences that sex-linked stereotypes
have on the socialization of interpersonal problem solving style. Investi-
gations employing confederate children might be useful in providing further
information concerning the influence of sex-linked stereotypes on the sociali-
zation of interpersonal problem solving style. For example, a confederate
child could be trained to behave in stereotypic and non-stereotypic ways, and
the influence of the child's behavior on subsequent responding by adults
could be assessed. In addition, studies involving the use of naturalistic
observation and content analysis of parent-child dialogues may further en-
hance our understanding of such a dynamiec, interactive process.

Sex and sex-role stereotypes will likely prevail as long as gender
remains a pervasive status distinction in our society. The consequences
of these stereotypes pervade many aspects of our lives on both an individual
and a societal level, from career choice to interpersonal relations
(Kelly, 1979; Russa, 1976). Consequently, it 1s important for psychologists
to continue to investigate the effects of our society's sex-linked stereo-
types on the socialization processes which affect the status and adaptive

capacities of its members.
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Footnotes

lIn spite of its name, the Sex-Role Questionnaire is a measure of sex
stereotypes (i.e., stereotypes about the personality differences between
males and females) and not a measure of sex-role stereotypes (i.e., stereo-
types concerning the appropriate role behaviors for males and females).

2Hypothetical situations were used in Studies 1 and 2 as well as in the
pilot. A number of other studies exploring sex-linked socialization practices
{e.g., Atkinson & Endsley, 1976; M. Barnett, King, Howard & Dino, 1980;
Hoffman & Saltzstein, 1967; Lambert, ter Laak & Maas, 1971) have also
utilized such situations. A recent study (Noller, 1980), focusing on cross-
gender effects in the parent-child interaction, has provided evidence for
the validity of using hypothetical situations. In her study, Noller cites
an earlier investigation by Rothbart and Maccoby (1966) which used hypothet-
ical situations to examine cross-gender effects in socialization; parents
were asked to write down how they thought they would respond to a taped voice
labled "boy" for parents of beys and "girl" for parents of girls. Rothbart
and Maccobby found that parents responded more permissively with children of
the opposite gender. 1In contrast to this simulated study, Noller's methodo-
ology involved the use of naturalistic observation; she found similar results
to those of Rethbart and Maccoby despite the procedural differences. Thus,
Noller's findings . . ."add support for the validity of using hypothetical
situations' in studies exploring sex-linked socialization (Noller, 1980, p. 116).
31n addition to these three situations the pretesting yielded a fourth
gituation (designated situation 2 in Appendix A). This additional situation
was presented to subjects in Study 1 along with the three situations designed

for the present study. The fourth situation was part of a larger investigation
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and was not considered as one of the stimuli for Study 1. Furthermore, the
results obtained from this situation were not included in the data anlaysis
for Study 1.

4Following their expressiveness and instrumentality ratings, subjects
were asked to rate how helpful they believed each response would be to the
child experiencing the interpersonal problem. It was found that instrumental
regponses were rated as significantly more helpful than expressive responses,
t(28) = 4.93, p < .01.

SPAQ scores were not obtained for 23 of the subjects participating in
Study 1; these subjects either were absent or chose not to take the PAQ when
1t was administered.

§Only three of the subjects in Study 1 had any children; thus, the
results from these individuals were not analysed or discussed further.

7All tests of simple main effects were one-tailed.

8The same additiomnal situation which was used in Study 1 was also pre-
sented to subjects in Study 2, along with the three situations designed for
the present study. This additional situation is part of larger investigation;
it is not considered as one of the stimuli for Study 2, and the results ob-
tained from it were not included in the data analysis for Study 2.

gPAQ scores were not obtained for 36 of the subjects who participated
in Study 2. These subjects were either absent or chose not to take the

PAQ when it was administered.



APPENDIX A
Sex: M F

(Print name)

SITUATION 1

Child's statement:

"The kids on the block were playing together and I went to see if
I could play with them. They said they had enough kids already and
besides they said they didn't even know me. Now I have no one io
play with."

Parent's response:

(1) (1) "Ask the kids to come over here to play with some of
your toys."
Not at all Somewhat Very
How expressive? 1 2 3 4 5
How instrumental? 1 2 3 4 5
() (2) "You don't look very happy. I know it's no fun to feel
lonely."
Not at all Somewhat Very
How expressive? 1 2 3 4 5
How instrumental? 1 2 3 L 5
(®) (3) "I'm sure the other kids didn't mean to hurt your feelings,
Not at all Somewhat Very
How expressive? 1l 2 3 L 5
How instrumental? 1 2 3 4 5

(1) (4) "Try again when there are fewer kids playing."

Not at all Somewhat Very
How expressive? i 2 3 4 5
How instrumental? % 2 3 b 5

74



SITUATION 2

Child's statement:

"Today in school our teacher put us into small groups to work on a
class project. She told us we'd be working in groups for a week, Well,
today, when I gave my ldeas about what we cou d do, the other kids
wouldn't listen to me. Instead they Jjust kept on talking about what
they wanted to do. They Jjust wouldn't pay attention to my ideas."

Parent's response:

() (1) "I'm soory that the other kids made you unhappy but you know
I think your ideas are important."

Not at all Scomewhat Very
How expraessive? 1 2 3 4 5
How instrumental? 1 2 3 L 5
(1) (2) "Tomorrow, explain your ideas in a different way to the other

kids in your group.”

Not at all Somewhat Very
How expressive? 1 2 3 L 5
How instrumental? | 2 3 4 5

(E) (3) "You know sometimes people are so wrapped up in their own

How

How

(1)

How

How

ideas that they don't think about the feelings of others."”

Not at all Somewhat Very
expressive? b 2 3 L 5
instrumental? 1 2 3 [ 5

(4) "Tell the kids in your group to take turns giving ideas."

Not at all Somewhat Very
expressive? 1 2 3 4 g
instrumental? 1 2 3 4 5
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SITUATICN

Child's statementz

"I had a fight with my best friend, Terry, today. We were fighting
about the rules of a new game. We yelled at each other and called
each other names. Now I don't know if we're still best friends."

Parent's response:

(E) (1) "I know it makes you unhappy when you have a fight with one of
your friends."
Not at all Somewhat Very
How expressive? 1 2 3 b 5
How instrumental? 1 2 3 4 5

(1) (2) "Ask terry to come over after school tomorrow."

Not at all Somewhat Very
How expressive? 1 2 3 b4 5
How instrumental? 1 2 3 L 5
(E) (3) "It sounds like you and Terry were just pretty upset at the

time."

Not at all Somewhat Very
How expressive? 1 2 3 4 5
How instrumental? 1 2 3 4 5
(I) __ (4) "Have a talk with Terry tomorrow about what happened."

Not at all Somewhat Very
How expressive? 1 2 3 4 L
How instrumental? 1 2 3 4 5
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SITUATION 4

Child's statement:

"I think that maybe I'm not like the other kids. See, there are
these four kids in my class that I always play with., Sometimes I
Jjust don't like to do some of the things that they like to do.
Like on the playground or after school, they always want to play these
games that I don't really like that much. I guess I'm just
different from the other kids.”

Parent's responses

(1) (1) "Tomorrow, play with some of the other kids in your class."
Not at all Somewhat Very

How expressive? 1 2 3 L 5

How instrumental? i 2 3 4 5

(E) (2) "It's 0.K. to feel that way. There are times when we all

feel different."”

Not at all Somewhat Very
How expressive? 1 2 3 4 5
How instrumental? 1 2 3 b 5
(E) (3) "Maybe some of the other kids don't like those games either

but they just don't show their feelings."

Not at all Somewhat Very
How expressive? 1 2 3 4 5
How instrumental? 1 2 3 b4 5

(1) (4) "Try to get those four kids to play some other games."

Not at all Somewhat Very
How expressive? ;| 2 3 b 5
How instrumental? 1 2 3 b4 5
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APPENDIX B

INSTRUCTIONS

The questionnaire attached to these instructions 1s part of a study that
will hopefully expand our knowledge of the ways that adults, particularly
parents, interact with young children, This study is Jjust in the beginning
stages and later studies will be conducted with actual parents and children.
Since most of you are or will be parents in the future, the information that
you provide will be useful in shaping the course of further investigations.

The questionnaire contains four hypothetlcal situations typical of
the kind that parents are often confronted with. For each situation, I
would like you to imagine that you are the parent of a 7-year-old girl,

In the various situations, you are to imagine that you are alone with your
daughter. In each situation, you will hear a tape recording of your
daughter telling you of an incident that just happened. The guestionnaire
also has a written version of what your daughter will tell you in each
situation so that you may read along with the tape recording.

Following each situation is a list of four responses that a parent
night give to his or her child experiencing the particular problem. Below
each response is a scale from 1 (not likely at all) to 5 (very likely).

For each response, please indicate how likely you think you would be to

give each particular response to your daughter. For example, if you think
you would be very likely to give a particular response, circle the "3",

If you think you would not be likely at all to glve a particular response,
circle the "i". If you think you would be somewhat likely to glve a
particular response, circle the "3" etc. Each response should be considered
separately and not as part of an overall message that a parent might give.

Before we begin, let me assure you that there are no right or wrong

answers on this task- we are just interested in what you think. After
you have finished responding to the fourth situation, please wait for
further instructicons. Thank-you, in advance, for your participation.
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(1)

Not

Not

(3)

Not

(%)

Not

"I had a fight with my best friend, Terry, today.
We were fighting about the rules of a new game. We
velled at each other and called each other names.
Now I don't know if we're still best friends."

"I know it makes you unhappy when you have a fight with one of your
friends.”

likely at all Somewhat likely Very likely
1 2 3 L 5

"Ask Terry to come over after school tomorrow."

likely at all Somwehat likely Very likely
1 2 3 & 5

"It sounds like you and Terry were just pretiy upset at the time."

likely at 211 Somewhat likely Very likely
1 2 3 L 5

"Have a talk with Terry tomorrow about what happened.”

likely at all Somewhat likely Very likely

1 2 3 4 5
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(1)

Not

(2)

Not

(3)

Not

(&)

Not

"I think that maybe I'm not like the other kids.
Se¢e, there are these four kids from my class
that I always play with. Sometimes I just don't
like to do some of the things that they like to do.
Like on the playground or after school, they
always like to play ithese games that I don't really
like that much. I guess I'm Just different from
the other kids.

"Tomorrow, play with some of the cother kids in your class."”

likely at all Somewhat likely Very likely

1 2 3 4 5

"Tt's 0.K. to feel that way. There are times when we all feel
different.,”

likely at all Somewhat likely Very likely

1 2 3 4 5

"Maybe some of the other kids don't like those games either but they
just don't show their feelings."

likely at all Somewhat likely Very likely

1 2 3 b 5

"Try to get those four kids to play some other games,"

likely at all Somewhat 1likely Very likely

1 2 3 L 5
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(1)

Not

(2)

Not

Not

(%)

Not

"Some of the kids were playing together and
went to see if I could play with them. They said
they had enough kids already and besides, they
said they didn't even know me. Now I have no
one to play with.”

"Ask the kids to come over here to play with some of your toys."
likely at all Somewhat likely Vefy likely
1 2 3 L 5

"You don't look very happy. I know it's no fun to feel lonely."
likely at all Somewhat likely Very likely
1 2 3 b 5

"I'm sure the other kids dildn't mean to hurt your feelings."

likely at all Somewhat likely Very likely
1 2 3 L 3

"Trxy again when there are fewer kids playing."

likely at all Somewhat likely Very likely
1 2 3 b 5
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(1)

Not

(2)

Not

(3)

Not

(%)

Not

"Today in school our teacher put us into small
groups to work on a class project. She told us
we'd be working in groups for a week. Well teday,
when I gave my ideas about what we could do, the
other kids wouldn't listen to me. Instead they
Just kept on talking about what they wanted to do.
They Jjust wouldn't pay attention to my ideas.

"I'm sorry that the other kids made you unhappy but you know that I
think that your ldeas are important.

likely at all Somewhat likely Very likely
1 2 3 L 5
"Tomorrow, explain your ideas 1n a different way to the cther kids

kids in your group."

likely at all Scmewhat likely Very likely
1 2 3 b 5
"You know sometimes people are so wrapped up in their own ideas that

they don't think about the feelings of others."

likely at all Somewhat likely Very likely
1 2 3 L ]

"Tell the kids in your group to take turns giving ideas."

likely at all Somewhat likely Very likely

1 2 3 b 5

Note. This is the additional situation which was presented to subjects
in Study 1 (see Footnote 3).
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APPENDIX C Name

Ss#

PERSONAL ATTRIBUTES QUESTICNNAIRE

The items below inguire about kind of person you think you are. Each
item consists of a pair of characteristics, with the letters A-E between.
For example,

Not at all Artistic A....B....C....D....E Very Artistic

Each palr describes contrary characteristics-that is, you cannot be

both at the same time, such as very artistic and not at all artistic.

The letters fall between the two extremes. You are to cirecle a letter
which describes where you fall on the scale. For example, if you think

you have no artistic ability, you would circle A,

pretty good, you might cirele D.
choose D, and so forth.

If you think you're

If you are only medium, you might

1. Not at all agressive A....B....C....D....E Very aggressive

2. Not at a2ll independent A....B....C....D....E Very independent

3. Not at all emotional A....B....C.,..D....E Very emoticnal

Y, Very submissive A....B....C....D....E Very dominant

5. Not at all excitable Very excitable in
in a major ecrisis AivisBis ceoaBy o B a2 major crisis

6. Very passive A....B....C....D....E Very active

7. Not at all able to devote Able to devote self
self completely to others A....B....C....D....E completely to others

8. Very rough AvivBisisCuoviDesa B Very gentle

9. Not at all helpful to Very helpful to
others A....B....C....D....E others

10. Not at all competitive A....B....C....D....E Very competitive

11. Very Home oriented A....B....C....D....E Very wordly

12. Not at all kind A....B....C....D....E Very kind

13, Indifferent to others’ Highly needful of others'
approval A....B....C....D....E approval

14. Feelings not easily hurtA....B....C....D....E Feelings easily hurt

15. Not at all aware of Very aware of feelings
feelings of others A....B....C....D....E of others

16. Can make decisions Has difficulty making
easily A....B ..D....E decisions

17. Gives up very easily A....B..uuClyl Dy B Never glves up easily

18. Never cries A....B....C....D....E Cries very easily

19, Not at all self-
confident A....B L.ovolDooo . B Very self-confident

20. Feels very inferior A.,..B vod el i g w Faels very superior
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21. Not at all understanding
of others

22, Very cold in relations
with others

23, Very little need for
security

2Lk . Goes to pieces under
pressure
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Very understanding
of others

Very warm in relatlons
with others

Very strong need for
security

Stands up well under
pressure



APPENDIX D

INSTRUCTIONS

The questionnalre attached to these instructions is part of a
study that will hopefully expand our knowledge of the ways that adults,
particularly parents, interact with young children. This study is just
in the beginning stages and later studies will be conducted with actual
parents and children. Since most of you are or will be parents in the
future, the information you provide will be useful in shaping the course
of further investigations.

The questionnaire contains four hypothetical situations typical
of the kind that parents are often confronted with. In each situation
you will hear a tape recording of a 7-year-old girl telling her
‘mother of an incident that just happened. The questionnaire also has a
written version of what the young girl is telling her mother so that you
may read along with the tape recording.

Following each situation is a list of responses that a mother
might give to her chlld experiencing the particular problem. Below each
response is a scale from 1 (not appropriate at all) to 5 (very appropriate).
For each response, please indicate how appropriate you think it would be for
a mother to give that particular response to her daughter. For example,
if you think that a particular response 1s not appropriate at all, you
would cirecle the "1". If you think that a particular response is very
appropriate, circle the "5". If you think that a particular response 1s
somewhat appropriate, circle the "3" etc. Each response should be
considered separately and not as part of an overall message that the
mother might give.

Before we begin, let me assure you that there are no right or wrong

answers on this task-we are Just interested in what you think. After you
have finished responding to the fourth situation, please wait for further

instructions. Thank-you, in advance, for your participation.
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Daughter's statement:

"I think that maybe I'm not like the other kids. See,
there are these four kids from my class that I always play
with., Sometimes I just don't like to do some of the things that
they like to do. Like on the playground or after school,
they always want to play these games that I don't really
like that much. I guess I'm just different from the other kids."

Mother 's response:

(1) "Tomorrow, play with some of the other kids in your class."

Not appropriate at all Somewhat appropriate Very appropriate
1 2 3 4 ]

(2) "It's 0.K. to feel that way. There are times when we all feel

different.”
Not appropriate at all Somewhat appropriate Very appropriate
1 2 3 b 5

(3) "Maybe some of the other kids don't like those games either but
they just don't show their feelings."

——

Not appropriate at all Somewhat appropriate Very appropriate
& 2 3 b 5

(4) "Try to get those four kids to play some other games."

Not appropriate at all Somewhat appropriate Very appropriate

il 2 3 4 5
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Daughter's statemeﬁt:

"I had a fight with my best friend, Terry, today. We were
were fighting about the rules of a new game. We yslled at
each other and called each other names. Now I deon't know if
we're still best friends."”

Mother's response:

(1) "I know it makes you unhappy when you have a fight with one
of your friends.,"

Not appropriate at all Somewhat apprbpriate Very appropriate

1 2 3 b 5

(2) "Ask Terry to come over after school tomorrow."

Not appropriate at all Somewhat appropriate Very appropriate
1 2 3 4 5

(3) "It sounds like you and Terry were just pretty upset at the time."

Not appropriate at all Somewhat appropriate Very appropriate

1 2 3 L 5

(4) "Have a talk with Terry tomorrow about what happened."

Not appropriate at all Somewhat appropriate Very appropriate

1 2 3 b 5
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Daughter's statement:

"Some of the kids were playing together and I went to see
if I could play with them. They said they had enough kids
already and besides, they said they dldn't even know me. Now
I have no one to play with."

Mother 's response:

(1) "Ask

Not appropriate

1

: (2) "You

Not appropriate
1

(3) "I'm

Not appropriate
%

(4) "Try

Not appropriate

i

the kids to come over here to play with some of your toys."

at all Somewhat appropriate Very Appropriate

2 3 4 5

don't look happy. I know it's no fun to feel lonely.”

at all Somewhat appropriate Very Appropriate

2 3 b 5

sure the other kids didn’t mean to hurt your feelings."

at all Somewhat appropriate Very appropriate.
2 3 b 5

again . when there are fewer kids playing."

at all Somewhat appropriate Very appropriate

2 3 b 5
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Daughter's statement:

"Today in school our teacher put us into small groups to
work on a class project. She told us we'd be working in
groups for a week. Well today, when I gave my ldeas about
what we could do, the other kids would listen to me.
They just kept on talking about what they wanted to do.
They Jjust wouldn't pay attention to my ideas."

Mother's respocnses:

(1) "I'm sorry that the other kids made you unhappy but you know
that I think your ideas are important."

Not appropriate at all Somewhat appropriate Very appropriate’

1 z 3 4 5

(2) "Tomorrow, explain your ldeas in a different way to the other
kids in your group.”

Not appropriate at all Somewhat apprcpriate Very appropriate

1 2 2 4 e

(3) "You know sometimes people are so wrapped up in their own ideas
that they don't think about the feelings of others.”

Not appropriate at all Somewhat appropriate Very aprropriate

1 2 3 b b
(4) "Tell the kids in your group to take turns giving ideas."

Not appropriate at all- Somewhat appropriate Very appropriate

1 2 3 L 5

Note. This is the additional situation which was presented to subjects
in Study 2 (see Footnote 9).
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APPENDIX E

Mean Appropriateness Summary Scores by Sex of Subject, Sex
of Parent, and Sex of Child for Study 2

Sex of Subject

Male Female
Sex of
Child Mother Father Mother Father
Daughter 20.91 19.23 19.90 22.37
Son 20.88 20.70 21.80 21.38
Total 20.89 19.97 20.85 20.87
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APPENDIX F

Mean Helpfulness Summary Scores by Sex of
Subject and Sex of Parent for Study 2

Sex of Subject

Sex of

Parent Male Female
Mother 18.70 20.21
Father 19.45 19.25
Total 19.08 19.58
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Effective interpersonal problem solving is considered to be a crucial
factor in healthy psyéhological adjustment (e.g., Anthony, 1973); it involves
several stages including the exploration of feelings and values (requiring
expressive skills) and active planning of solutions and ameliorative action
{requiring instrumental skills). This implies that the individual who
possesses hoth types of skills would be the most adept problem solver. Yet,
research indicates that, in interpersonal problem situations, women tend to
show predominately expressive behaviors while men are primarily instrumental.
These findings are consistent with the prevailing sex-~linked stereotypes
that females are and should be expressive, and males are and should be in-
strumental.

The present two studies explored whether these stereotypes are also
found in the socialization of interpersonal problem solving style. Study 1

involved male and female undergraduates as hypothetical parents and explored

" "

the relative amounts of expressive and instrumental advice given to a "son
or '"daughter" experiencing interpersonal problems. Each subject was asked
to imagine that he/she was the parent of a young boy or girl and listend to
tape recordings of his/her "child" describing three interpersonal problems.
Subjects were presented with four responses for each situation (two expressive
and two instrumental) that a parent might offer to a child experiencing the
particular problem. Subjects indicated how likely they believed they would
be to offer their '"child" each of the responses. Sex-linked differences were
found in the types of advice given to '"sons' and "daughters'". "Daughters"
were more likely than "sons' to receive expressive responses and more likely
to receive expressive than instrumental responses. '"Sons" were more likely

than 'daughters" to receive instrumental responses; 'sons" also tended to re-

ceive more instrumental than expressive responses.



Study 2 examined undergraduates' perceptions concerning the sex-role
appropriateness and helpfulness of expressive and instrumental parental
responses given to children experiencing interpersonal problems. Under-
graduates listened to three tape recordings of a young child presented as
being either a boy or a girl; the child was portrayed as describing the inter-
personal problem situations used in Study 1 to either his/her mother or father.
Each subject was in a particular sex of parent and sex of child condition.
The subjects were given the four responses designed for each situation (as
in Study 1) and were asked to indicate how appropriate and how helpful they
believed it would be for a mother or father to offer the particular response
to a son or daughter. It was found that instrumental responses were con-
gsidered more appropriate and more helpful than expressive responses regard-
less of the sex of either the parent or child. A secondary focus of the
present investigation was to explore the relationships among subjects' dis-
positional measures of expressiveness (F scale) and instrumentality (M scale)
as assessed by the Personal Attributes Questionnaire (PAQ; Spence, Helm-—
reich, & Stapp, 1974) and their judgments in Studies 1 and 2. Subjects' PAQ
F scores were found to be positively assaciated with their (1) tendencies to
offer expressive responses to their 'children'", and (2) helpfulness ratings
of expressive responses. Both relationships, however, were relatively wealk,
The consequences and implications of sex-linked stereotypes on the socializa-
tion of interpersonal problem solving style was discussed; it was also sug-
gested that future research take a more process—oriented approach to under-

standing this important area of socialization.



