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Chapter 1
INTRODICTION

Many people, if asked to describe the classrooms they attended
as elementary school studeﬁts, would more than likely have very similar
responses, They would probably remember a square or rectangular room in
which the desks were all arranged neatly in rows. At the front of the
room was the teacher's desk, facing the students. From this vantage
point, the teacher could not only direct classroam activities with a min-
imum of effort, she could also keep an eye out for potential disturbances,
In most cases, the classroom was completely teacher-~directed, Students
seldom had any choice as to what they did in the classroom. Any child
who questioned the authority or methods of the teacher was labeled as a
"discipline problem,"

The classrooms of today and of twenty years ago, except in rare
instances, differ very little from the average classroom at the turn of
the twentieth century:

e « ¢ it is arranged to make things easy for the teacher who
wishes quick and tangible results; that it disregards the full
development of the pupils. It is arranged an the fatal plan
of a hothouse, forcing to a sterile show, rather than foster-
ing all-around growth, It does not foster an individuality
capable of , . . creative activities. It disregards the pres-
ent needs of the child, the fact that he is living a full life
each year and hour, not waiting to live in some period defined
by his elders, when school is a thing of the past. . . . Na=-
ture has not adapted the young animal to the narrow desk, the

crowdegl curriculum, the silent absorption of complicated
facts, '

Within the past decade there has been a tremendous increase in the
1



2
criticism of the traditional method of educating our children., Educators
and parents are now becoming much less satisfied with the products coming
out of our public schocls (although other members of the same two groups
are usually responsible for the fact that change occurs so slowly in the
field of education). Teachers, being the ones directly respensible for
implementing what occurs in the classroom, receive the major share of the
criticism for an unsatisfactory product.

Educators have been planting children in rows and telling
them to grow in certain ways. This has produced on the one
hand people dedicated to the status quo and on the other a
lot of rebels,?2
The image of the teacher has suffered as a result of this widely read and
discussed criticism,
To read some of the more important and influential contem-
porary critics of education -- men like Edgar Friedenberg,
Paul Goodman, John Holt, Jonathan Kozol -- one might think
that the schools are staffed by sadists and ¢leds who are
drawn into teaching by the lure of upward mobility and the
opportunity to take cut their anger. . . on the students.

The teacher is not always at fault, however, Many teachers who
have tried new ideas and methods in their classrooms have abandoned these
ideas and methods for a variety of reasons., Often they receive little or
no cooperation from the principal or fellow teachers. Parents sometimes
question the advisabiliily of innovations, Students who have become ac-
customed to the traditional classroom occasionally have difficulty adjust-
ing to a new situation. The teachers themselves frequently fear perscnal
failure. Unsuspected school personnel may influence the day-to-day oper=-
ation of the classroom:

The personnel who clean the school frequently find that it
is easier to clean the school if the chairs and tables are
left in rows at the end of the working day. Frequently they

will attempt to put pressure on the teachers to leave the
chairs and tables in orderly rows, rather than grouped for



various purposes. In many schools, the prineipal acquiesces
and requires the teachers to leave the chairs in rows, re-
sulting in extra work for the teacher who prefers another
arrangement and favoring those teachers who prefer to seat
their classes in rows to instruct them all at the same

time.

Teachers, more than anyone, should be aware that if our present
system of public education is to survive another generation, changes in
classroom instructional methods are necessary. Many changes have been
and are still being proposed in our system of public education, In fact,
there is an abundance of written material dealing with the alternatives
possible for educating our children., As is the case with the majority
of problems in any field, there is an extreme range of opinion as to the
best methods for solving the problem or improving the situation, The al-
ternatives proposed for improving the American educational system range
from complete abandonment of the public school system to making few, if

any, changes in classroom siructure and activities,



Chapter 2
DEFINITICNS OF OPEN CLASSROOM

This report deals with one of the suggested alternatives for a
more efficient system of educaticn., This particular alternative is known
as the "open clasérdom. " The rationale for reporting on the open class-
room as possibly the most effective alternative for improving the product
coming out of our schools is that, if any of these changes are going to
have a lasting effect, the place to begin is in the classroom at all
levels., The American public is still too tradition-oriented to allow for
the total destruction of ocur public schools. This is evident in the fact
that the unification of school districts in Kansas and other states was
met with such strong opposition.

The idea of the open classroom, however, allows for an almost un=-
limited amount of flexibility in the nature and degree of change desired
in the classroom. This becomes apparent when searching for a definition
of "open classroom.” In the first place, the concept of the open class-
room is known by several different names:

1. Open school
2. Open classroom

3. Free school

L, Informal education

5« Integrated day

6. Integrated curriculum
7« Free d&y

8., British Infant School
9. Leicestershire Plan,1

Many educators use these terms interchangeably. All are based, however,
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on assumpticns about learning and knowledge that are necessary for under-
standing the process of education. These assumptions have been very aptly
listed by Roland S, Barth, (See Appendix A.) Educators who agree with
these assumptions should recognize that the teacher who operates a tradi-
tional classroom is net doing so in the best interest of most of his stu-
dents,

The different terms used in this instance should not be used
interchangeably. Although they adhere to the same basic philosophy, they
represent different means of achieving that goal. The open classroom is
Jjust one of the means. But, as yet, no one has dared propose the defini-
tion or the model for the open classroom. Perhaps it would be beneficial
to first define the concept of “open" as it relates to this report.

Open education is a way of thinking about children,

about learning, and about knowledze, It is character
ized by openmess: classrooms are open; . « « space is
fluid; « « « children move openly from place to place,
from activity to activity., Time is open, to permit and
release rather than to constrain or prescribe.

Perhaps most importantly, open education is character-
ized by an openness on the part of children and adults,
Persons are openly sensitive to and supportive of other
persons, not closed off by anxiety and threat,

The open classroom means that the child, instead of the teacher,
becomes the center of attraction. The classroom will be organized around
the needs of the child rather than the wishes of the teacher. Teachers
who seek self-securily in being able to rigidly control thirty children
will be slow to accept the open classroom,

Open education views the child. . . as a self-activated

maker of meaning, an active agent in his own learning pro-

cess. Learning is seen as the result of his own self-ini-
tiated interaction with the world, . . . Only after
prolonged exploratory contact with an object or a concept
does he begin explicit verbalization on process, relegating
the immediate product of learning to a position of secondary
importance. This view also implies a need for teachers to



revise traditional definitions of "idleness," "wasted time,"
and "play," for who can tell what conceptual formulations
hide within what might otherwise be construed as aimless
dabbling?

Open education sees teaching as a lateral interchange, a
transmission not from superior to inferior, but rather be-
tween two persons of nearly equal status, one of whom happens
to have a special need for something possessed by the other,
It is the student who is most often the initiator, not the
teacher, the student who makes demands on the teacher,3

Nancy Dill, in her article, "An Inquiry inte Curriculum Theories -
and Open Classroom Practices,” does offer a definition for an open class-
room, Prior to listing her criteria for an open classroom she dwells
briefly on the philosophy behind open education.

Open systems are dominated by what is called the principle
of equifinality -- i.,e., the use of different patterns or
routes to produce the same final result,

Open classroom education grows out of the philosophy that
for each child learning takes an uneven episodic path and
that children can take responsibility for their own learning
if allowed to do so,

An open classroom should meet the following criteria:

1, There is no ™up front,"

2. The teacher seldom talks to the class as a whole, al-
though she talks with individual children often.

3. FEach child works with a wide wvariety of materials and
books.

4, Children are free to speak and move around as they wish.

5. An indivicdual child can decids for himself what he wants
to work on,

6. A c%i.ld can work on a task as long as he wishes to do
50 .

Other educators have presented lists of what they feel is essen-

tial for a successful open classroam, Sally Newman, in her article, "A
Brief Overview of Open Classroom Education," presented a more extensive
list of criteria which focus upon the child's needs and social and intel-
lectual abilities.

1. A welcome environment,

2. An environment inviting exploration and investigation.

3. A wide vatriety of choices available,

4, TInterrelatedness of disciplines is explored.
5« Accommodation of different learning styles.



6. Risk taking is encouraged as a natural part of the
learner's growth,

7. Opportunity to demonstrate strengths and develop weak-
nesses into strengths,

8. Peer teaching and learner sharing are encouraged,

9. Nurtures cognitive, affective, and psychamotor growth,

10. Curiosity is encouraged. . }

11, Students and teachers are partners as they seek knowl-
edge and understanding.

12, Nurtures self-esteem and self-awareness.

13. Cooperation used to develop sense of cammnity.

14, Trust and mutual respect is basic among all members of
the classroom.’

It has become clear, after extensive reading on the concept of
the open classroom, that to have one set definition and/or one standard
model would be defeating the purpose of the idea, If all open classrooms
were patterned after a siné‘le. standard model, the result would, in most
cases, be a glorified traditional classroom (which might still be an im-
provement ). A standard medel would mean that somecne (undoubtedly not a
student ) would have to set various limits on what occurs in the class-
room -- or have no limits at all. Experts on the open classroom unanimous-
ly agree that no iwo successful open classrooms can be exactly alike, Nor
should the same open classroom remain the same from year to year, or even
day to day. If the studenis are truly learning according to the concept
of the open classroom, there will be plenty of activity to prevent the

. chance of it becoming a typical classrocom.



Chapter 3
EARLY WRITERS SUPPORTING THE “OPEN" PHILOSOPHY

Having experienced the traditional classroom described at the be-
ginning of this report, and knowing that it has existed for many genera-
tions, one might expect that the idea of the copen classroom is new to the
field of education., This is far from correct.

Faith in the child's natural curiosity and growth repre-

sents a mode of educational thought that goes back at least
to Rousseau and, in this century, has won advocates ranging
from Dewey to A, S. Neill to John Holt. Also, proponents of
the open classroom often cite the psychological and educa-
tiocnal studies of Jean Piaget, which substantiate the idea
that children learn through direct experience and in vary-
ing stages.! :

It is very interesting to read the educaticnal theories of earlier
writers who were considered radicals because they disagreed with the con-
ventional methods of educating children, Even though the concept of open
education is accepted by many educators today, same of the early writers

would still be considered radicals.
JEAN JACQUES ROUSSEAU

One of the earliest writers to oppose the harsh diseipline and
regimentation customary in the schools was Jean Jacques Rousseau (1712-
1778). He is probably most famous for his political ideas that helped
inspire the leaders of the French Revolution. He believed that men are
often evil because the political and social institutions in which they

live are corrupt. The solution to this was to reform both politics and

8
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education. Rousseau's concept of a desirable education was described in
the novel Emile, written in 1762,

In this work education is conceived as a negative, pro-
tective process, warding off external evil, that the good
native to the child may be free to unfoid itself, in all its
spontaneity,?

Three of Rousseau's educaticnal demands are especially relevant
to the demands for implementing change in the classroom:

1« The demand that children should, from the moment of
their birth, be allowed complete freedam of movement;

2, that they should be educated through direct experi-
ence, and not through mere information derived from
books;

3. that they should be taught to use their hands in the
production of useful articles,3

These statements might, if it were not known otherwise, have been written

within the past five years rather than during the eighteenth century.
FRIEDRICH FROEBEL

A nineteenth century educator whose philosophy corresponds to
that being proposed today was the German, Friedrich Froebel (1782-1852).
Froebel is known as the founder of the kindergarten sysiem of educating
very young children. His most influential work was The Education of Man,
written in 1826, Froebel described his philosophy of education as
follows:

Education., . » is the treatment of man as a creature who
is developing an awareness and understanding of himself, It
should stimulate him to this realisation and show him how to
achieve it, Education becomes a science when the educator
in and through himself realises and practices the science of
life -- when he recognizes this eternal order of things and
understands its ccherence, when he knows life in its totality.
Educational theory consists in the principles derived from
such insight, which enable intelligent beings to become aware
of their calling and achieve the purpose for which they are
created. The art of education lies in the free application
of this knowledge and insight to the development and training
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of men, so that t.hei are enabled to achieve their purpose
as rational beings.

- Froebel also believed that children learn by doing things, The
teacher should guide the child in his education, not direct or interfere.
He also stressed that children should learn how to live and work with

each other,
LEO TOLSTDY

Another nineteenth century writer concerned with education was
Leo Tolstoy (1828-1910), This Russian writer is most famous for his
novels, particularly War and Peace. During the latter part of the nine-

teenth century Tolstoy operated a school for peasant children. Therefore,
his edmai‘.ional ideas were based on classroom experience,

. « » Tolstoy envisions developing individuals in a changing

society -- where education should enable the individual to

live creatively within a given society or to change that

society, « « » It is the children's interests which should

form the starting point for instruction,’
These were dﬁngeruus statements from a man living in a country controlled
by czars, These, and other philosophical statements, later brought

trouble to Tolstoy from the government and from his family.
JOHN DEWEY

The most famous American educator is John Dewey (1859-1952).
Discouraged with the type of education young children were receiving,
Dewey set up his own school in the late nineteenth century. He also sup-
ported the progressive education movement which was characterized by the
following themes:.

. Education to be effective, must be compatible with the
natural growth of the child,
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2. TFree movement, physical activity, and the affective
component were as much a part of education as cogni-
tive and intellectual processes.

3. Wholeness was emphasized, ,

4, Learning by doing was a part of natural education and
the primary method by which children learned; . . «

5. Within the school there must be concern for .children
making choices and evaluating c:m"ts.e'qu.ermes.6

Dewey expressed his educational philosophy in several books which
he wrote, including The School and Society, Schools of To-Morrow, Democracy

and Fducation, and Experience and Education. In Experience and Education

Dewey recognizes the conflict between the progressives and traditional-
ists in education: 7
The history of educational theory is marked by opposition
between the idea that education is development from within
and that it is formation from without; that it is based upon
natural endowments and that education is a process of over-
coming natural inclination and substituting in its place
habits acquired under external pressure,?’

Dewey's child-centered school created quite an uproar in the -
world of education., During the 1920'3 and 1930's many teachers attempted
to implement Dewey's ideas in their classrooms. A totally new type of
classroom was seen in many places.

According to Dewey's theory, the life of the school was

to be active, not passive; the children were to work, not
merely to listen, The curriculum was to be organized around
four chief impulses: the social instinct of the children,
the instinet of making -- the constructive impulse, the ex-
pressive instinct -- the art instinct, and the impulse to-
ward inquiry or finding out things.8

Progressive education came to an end in the 1940's. Crities
accused the system of being inefficient in teaching the fundamental
skills., HMany educators felt that progressive education allowed for too
much permissiveness in the classroom, As a result, the pendulum swung

back in favor of the traditional classrocm until the middle 1960's.



Chapter 4
BRITISH SUCCESS WITH THE OPEN CLASSROOM

It is not surprising that a renewed demand was made in the mide
1950's to make some basic changes in our system of education, American
society, e{s a whole, was experiencing a jaeriod of upheaval. The civil
rights movement was at its peak at this time, The young people of our
nation were forcing themselves to be heard concerning important national
issues. They were becoming disenchanted with the lingering Vietnam Con-
ﬂict.‘ And they were demanding a greater voice in the control of higher
education. The time was ripe to demand changes in any of our basic insti-
tutions.
With the increased criticism of education in the United Stateé,
educators turned to the British for a possible solution. Why?
In contrast to American inertia, over the past twenty
years English primary schools have changed markedly, and
the rate of change appears to be accelerating. While the
American public expresses frustration, doubt, and confu-
sion, the British are expressing increasing confidence in
their state primary schools,?
It is amazing to many that the typically class-conscious and traditional
British have provided the typically progressive and forward-looking Ameri-
cans with examples of how to more effectively educate children,
World War II is given much of the credit as being the turning
point in British education. Of course, as a result of massive damage dur-
ing the war, many new buildings had to be built. But many old school

buildings remain. The change was much more than improved physical

12



13
facilities, The basic change was in the teachers,
The war was a disaster for education . . . , but it was
not an unmitjgated disaster, Evacuation and bombing broke
up the schools but they forced all teachers into a new re-
lationship with the children, jerked everybody out of their
ruts and made all sorts of improvisations and makeshifts
necessary, Teachers who had taught the same stuff in the
same city classroom for fifteen years found themselves in
the fens, or the hills, or the farmlands, the only link
with the children's background, and they simply had to re-
think what they were doing.?2
It was apparently this re-thinking on the part of the teachers which led
to changes in the British educational system. They began to see educa-
tion in terms of the child rather than the teacher.
Probably one of the major reasons for the success of the new
British Primary School is that British educators did not all jimmediately
jump on the bandwagon in support of the open education concept. The
change was gradual. In fact, it had begun to a limited extent prior to
World War II., Because the change has been gradual, the British public
has been more receptive to open education. In the United States, change
often cccurs so rapidly that many people are either unable or unwilling
to adjust., Another reason for the success of the change to more openness
in British education is the source of the change,
Factors that block educational change in the United States
do not seem to be so powerful in England. Heirarchical
traditions, so much stronger in England than in the United
States, put the weight of authority behind proposed shifts
in direction, When English educational leaders advocate
changes, the rest of the profession slowly but steadily
follows suit,3
The concept of the open classroom received a great deal of impetus
and prestige in 1967 with the publication of the Plowden Report, official-
1y entitled "The Report of the Central Advisory Council on Education in

England, Children and Their Primary Schools." The Plowden Report was an
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extensive survey of primary education in England. It was the first majcr
reassessment of English primary education in over thirty years. Although
not using the specific terms "opeh education" or "open classroom," the re-
port generally endorses the cdncept. A

", . o throughout the primary school, children should have

time to follow their own interests and hobbies, to read for
pure pleasure and to record their personal findings and ex-
periences in words, in pictures and in movement.”

Nevertheless, good teaching (though of a newer sort) con-

tinues to be essential. '"But from the start. . . there must
be teaching as well as learning; children are not 'free'! to
develop interests or skills of which they -have no knowledge.
They must have guidance from their teachers,"%

The endorsement of the concept of open education by the Flowden
Committee helped that concept to achieve status and support in the
United States. Since that time many American educators have visited a
nunber of British primary schools and then returned home to report their

impressions 1n numerous books, magazines, and professional journals, -



Chapter 5
PRACTICAL ASPECTS OF THE OPEN CLASSROOM

If open education is to be successful in the United States, it
will be much easier to begin with children who have had little or no ex-
posure to traditional classroom teaching methods; therefore, the focus in
the practical aspects of this paper is on the elementary school teacher
and his classroom. This is not to imply that the open classroom cannot
be successful at the secondary level. However, due to thej organization
of most secondary schools, and due to the fact that many secondary stu-
dents have been only in traditional classrooms, the open classroom at the
secondary level presents problems that are not within the scope of this
report, | |

In considering the practical aspects of the open classroom, the
following quesﬁions will be the focus of attention:

1. How might an open classroom be organized?

2, What ;.steps are necessary to change a cla.s;srecm from traditional to
open?

3. What are desirable teacher characteristics for an open classroom?

4, How do students react to the open classroom?

5. How are students evaluated in the open classroom?

6. What are the responsibilities of the school prinéipal in helping
to assure the success of the open classroom?

7. What are some of the problems inherent in the open classroom?

15
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This chapter of the report will conclude with drawings to illustrate ex-
amples of open classrooms. It should be stressed, however, that these
drawings .ﬁre not mw_mt to serve as models, They are included with the in-
tent to intrigue and stimulate readers with the idea of the open classroom

so they will design their own "ideal" open classroom.
ORGANIZATION

One of the most important criterion for success in the open classe
room is the need for a definite and detailed pian of organization. With-
out organization, no classroom can succeed, But this is especially true
of the open classroom, There is naturally going to be more physical ac-
tivity in the cpen classrcom. If children are not aware of the purpose
of the movement and the need to respect others' rights when movement be-
comes necessary, chaos will result.

Visitors to open classrooms -- especially those accustomed to the
traditional classroom -- are often amazed at the noise level and the
amount of activity within the room., As a result, many conclude their
visit with the impression that no learning is taking place._ Even some
teachers who are just beginning to experiment with the open classroom
sometimes doubt that much learning occurs., Critics of the open class-
room often label it as being too permissive, And, without proper organ-
jzation excessive permissiveness probably will result.

Within the open classroom children will be working more on an
individual or small group basis. Therefore, to insure that there is
enough time to work with each child, the teacher must know what is happen-
ing at all times. Ways need to be devised so the teacher will not be de-

voting most of his time to administrative details -- taking roll, counting
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money, passing oul papers -~ or to answering routine questions -- May I
get a drink? Where are the scissors? Where is the paste?
A vital element in, +  time-saving. . . 1is delegation, an
expedient sometimes overlooked by a busy teacher with no-
body to whom she can delegate except the camparatively un-
organized and unskilled oeccupants of her., . . classroonm,
+ o« » Bven in his first term in school Jimmy is capable of
getting his own scissors, provided that (a) he really wants
to use them, (b) he knows where they are, and (c) he also
knows that nobody else will get them for him if he does not
do so.1
Ohe of the first things that should be done in organizing the
physical aspect of the open classroom is to move the desks and chairs in-
to some arrangement other than rows, If possible, it would be better to
replace the desks with tables. It is also a good idea to do away with
assigning specific places to sit. Allowing the children the freedom to
choose where they wish to sit might even provide a learning experience.
Whereas all children must be provided with a seat, not all
the seats nsed be identical., The variely would tend to
lead to struggles among the children for one chair or ane
other and the ensuing negotiations (or violencel) are im- ~
portant social experiences, (Freedom from conflict is
neither a realistic nor a desirable goal; learning to re=-
solve conflict is. )2
Since the teacher in the open classroom dees not rely heavily on
the textbook as the only source of material, having an abundance of all
types of materials is necessary for effective classroom organization.
Often the excuse of lack of money is used by teachers to explain why they
depend solely on the textbook for instruction. Of course, money is help-
ful, but there are cther methods of obtaining matérials for the classroom,
The real problem is in selecting which materials will be most beneficial
to the students. '
v b thz‘ough the selection of materials the teacher influ-

ences the direction of the child's exploration, and hence
his learning. Five criteria which can guide the teacher's
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selection and which may help in reaching an optimal match

between child and teacher are:

1. Whenever possible, encourage and permit children to
supply their own materials,

2, Whenever possible, encourage and permit children to
explore the real world outside the classroom and school.

3. The best materials for children are common ones, which
are inexpensive, familiar, and easily awailable,

4, Ambiguous, multiprogrammed materials which suggest to .
the child a wide number of possible paths of explora-
tion are preferred.

5. Select materials which have a high likelihood of in-
itiating, sustaining and extending exploration.3

In order to prevent the open classroom from becoming a "junkyard"
it is recommended that the classroom be organized into learming or activ-
ity centers. It is in these centers that the materials will be available
for use.

The separation of materials into centers has two purposes,
_First, in order to exist in a classroom, we must have some
logical method for finding things and putting them away,
Second, many times the very grouping of related materials
acts as a turn-on agent and suggests to the child explora-
tions in which he might become involved,
The location and number of activity centers will depend on the size and
the physical layout of the room, The types of activity centers can be
determined by the teacher andfor the children, If the children have been
involved in planning and organizing at least some activity centers, they
will more than likely make greater use of them and be more concerned in
maintaining their 'appearance. Listed below are suggestions for possible
types of activity centers within a classroom:
{. Science
2., Painting

3. Social Studies
4, Housekeeping

5. Dress-up

6. Sewing

?o Hath =

8. Spatial Relations
9. Buﬂding

10, Sculpture
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11. Ilanguapge Arts and Skills

12, Reading

13. Creative Writing

14, Music and Danceb
EFach individual teacher and the students in her class should determine
what types of activity centers would be best to meet their needs and
goals. Although it has been stated that activity centers would be more
effective if planned and organized at least partially by students, a
classroom with several activity centers planned and organized by the
teacher would be an improvement over a classroom of desks and chairs
arranged in rows.

The materials included in each activity center would depend upon
the type of center, the usefulness as determined by teacher and students,
and availability of the material., As an example, listed below are types
of materials that might be included in a Spatial Relations Center:

1. Puzzles

2. Form boards using shapes that are familiar.

3. Form boards using shapes that are unfamiliar.

4, large boxes with various sized doorways for children to
enter to emphasize perception of one's body in different

spatial situations.
5. Materials to encourage develo;nmt of nmr-far concept,

6. Pitching games

7. Cardboard tunnels for crawlmg through.

8. Any construction which allows children to go up.

9. Dollhouse with furniture and dolls {can be made from
cardboard boxes or wood).

A child who enters a particular classroom for the first time at
the beginning of school where the desks and chairs are arranged in rows
probably will not display much of a reaction. The child who enters a
classroom organized according to the concept of the open classroom might
just discover that learning can be fun and that school is really not so
bad.

There is a danger that accempanies changing from the traditional
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to the open classroom in that many teachers see other teachers having suc-
cess with the practice and believe that they can do likewise with little
effort. They spend little or no time researching the background or phil-
osophy of the theory. They fail to analyze the needs and characteristics
of their students. Thejr also fail to take a close look at themselvas to
determine if they will be happy and successful in the open classfom situ=-
ation, Dismal failure and total chaos often result in these instances.,
But this does not necessarily have to be,

There is no doubt that a climate poteni‘;ially hospitable
to fresh altermatives to our floundering educational system
exists in this country, It is even possible that, in this
brief moment in time, open education may have the opportunity
to prove itself, However, a crash program is dangerous. Ime-

plementing foreign ideas and practices is a precarious busi-
nesS, ¢ » »

TRANSITION FROM THE TRADITIONAL

Advocates of the open classroom concept stress the fact that more
harm than good will be done if a sudden change is made from the traditic;nal
to the open classroom. The probability for success is much greater if the
change is gradual and a step-by-step approach is used. The teahcer should
not worry about how quickly the change can take place, Rather, he should
_be concerned with how well the change occurs,

Joy Taylor, in her book Organizing the Open Classroom, devotes a
complete chapter to changing from a traditional to open classroom, She
recommends a five stage approach to making the transition. These stages‘
are summarized below.

Stage I. By the end of this stage the children should be accus-
tomed to (a) working in groups, and individually, in a constructive and

sensible way; (b) organizing themselves, within reason, in collecting
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their own materials, working with them, and putting them away when they
have finished; (c) accepting the teacher's authority in an atmosphere of
controlled freedom, and recognizing that some measure of self-discipline
is necessary in the interests of others; and (d) acknowledging the prin-
ciple of moving from one task to another without intermediate reference
to the teacher.

Stage II. Integration begins on a very limited scale. The child-
ren have delegated to them three important areas of responsibility: (a)
putting into practice the principle of completing one task and beginning
another withcut referring to the teacher for direction at the point of
change; (b) exercising a degree of choice and of organizing their time so
that the tasks are accomplished within a given period; (c) arranging
their program to take account of the need for the number engaged in cer-
tain activities to be limited,

Stage II1. The teacher now takes reorganization a little further
by extending the period of integration in length and by increasing the
number of tasks to be accomplished. The teacher should_also remain aware
that some or all of the students will need a certain amount of direct
teaching.

Stage IV. Teacher-direction in children's activities should be
gradually withdrawn so that it is less evident to the children and their
own independence of choice and action seems to be more complete,

Stage V, 'In this final stage of the transition, all that remains
is for the child's program to be distributed over a longer period of time, 8

In Taylor's transition from the traditional to open classroom no
mention is made of a time schedule., It would be impossible to reach

Stage III in six weeks, for instance. Some children in the class might
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be ready for Stage III in four weeks., Other children may have difficulty
ever completing Stage I. To force everyone in the classroom to maintain
a definite schedule would be defeating the purpose of abandoning the tra-
ditional classroon.

Another danger in the transition to the open classroom is that of
progressing too far without complete understanding and readiness on the
part of the students., Students who suddenly gain freedom may overreact
and bring about a classroom environment worse than what they were accus-
tomed to.

Teachers changing to the open classroom should be careful

not to allow it to change from teacher-controlled to stu-

dent-controlled. Most students have had little or no ex-

perience with classroom freedom, If the teacher does not

set down rules, the students often feel the need to impose

their own, which usuvally are much stricter than those the

teacher would have expected them to follow.9
If a teacher discovers that he has overestimated the ability of his stue
dents or himself to change to the open classroom at a certain rate or to
a certain stage, he should immediately evaluate the situation. If the
transition is being made too rapidly, the process should be slowed to a
rate at which the students will progress comfortably. If the class has
advanced to a stage beyond the level of its ability, the teacher must be
willing to be satisfied with the present stage or even to backtrack to a

stage the students have shown themselves capable of handling.
THE TEACHER'S ROLE

The purpose of the open classroom is to provide a learning envi-
ronment which is child-centered rather than teacher-centered. However,
the cpen classroom'has no chance of success unless the teacher implement-

ing it displays certain characteristics, is aware of and agrees with the
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philosophy underlying open education, and is willing to accept the respons-
ibilities and duties which accompany the operation of the open classroom,

Most teachers of today were taught in traditional classrooms by
traditional teachers., Most teachers of today teach in traditional class-
rooms. What distinguishes the teacher willing to try the open classroom
from the one who is satisfied with the status quo? What type of teacher,
then, will experience success in the open classroom?

The open classroom teacher must realize the necessity for at least
some change in our educational system. A teacher who is satisfied with
the present system will fail to see the need for disrupting the tradi-
tional classroom. Anyone who gets an uncomfortable feeling when the
classroom is not perfectly quiet would last a very short time in the
open classroom.

If you are a person who is basically in touch with your
teelings, who enjoys life and is easy-going in most sit-
uations, then you can probably move easily into the open
classroom, If you are a controlled person who tends to
suppress feelings, you may have some initial difficulty
in the open classroom situation, 10

The teacher who decides to implement the open classm will have
to relinquish his position of being the center of attraction in the class-
room. The students will assume this role, The teacber will no longer be
expected to continually preéent information which the students will absorb
into their brains. The teacher will be present in the classroom for other
purposes:

1. A cooperative facilitator.
2. A sympathetic supporter.
3. A knowledgeable resource person,
4, A knowledgeable diagnostician,
5« An available and knowledgeable aid in the child's pur-
suit of knowledge.11

The open classroom teacher needs to know more about how children
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learn and how to diagnose learning difficulties than how to diagram sen-
tences or to be able to list the major exports of Peru. The teacher must
also not be afraid to show emotion in the classroom. Students are much
more relaxed in an atmosphere where they do not have to constantly guess
the moods of the teacher. Teachers are human beings and should be expece
ted to be honest with the students by displaying their emotions when oc-
casions arise,

It is essential for the teacher in the open classroom to know when
it is best to intervene and help the child in his learning program. This
intervention may be in the form of providing suggestions or ideas to stim-
ulate the student. It may be that the teacher may have to take an even
more active role in the child's educational process.

Open educators believe there are times when it is appro-

priate and essential for the teacher to be directive, times
when he might even be a transmitter of knowledge:
1. When children are unlikely to discover for themselves

skills and information needed to pursue activities im-

portanito them.

2. When it is likely that a child's exploration will re-

sult in significant danger to himself or others or to

the equipment he is using.12
Many teachers apparently see the open classroom as a way to reduce their
work lcad because they do not have to werry about lessen preparation and
the students are left mostly to tlmmselves:%o learn as best they can. In
reality, the open elassroom is much more work for the teacher, Instead
of preparing a lesson aimed at the whole group, the teacher is respons-
ible for keeping track of the activities of each individual student. And
these students will not all be working on page 50 of the same textbook at
the same time, The teacher must become actively involved in the activi-
ties of all the students in the classroom. One of the highest campliments

that can be paid an open classroom teacher is for him not to be located
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immediately at the front of the room when a visitor enters, More than
likely he will be found eagerly engaged in some type of activity with one

student or a small group of students,
STUDENT REACTION

As opposed to the traditional classroom, the open classroom is
child-centered, Many eciu::ators and laymen see this as one of the best
ways to educate children. But adults are not the objects of the exper-
iments with open classrooms, They are not the ones who are expected to
perform, no matter what method of teaching is presently in favor of the
"experts," If open education is to be considered successful, students
should be able to see an improvement over the traditional classroom,

How do students react to this new type of education?

1t takes some students relatively little time to see the differ-
ences between the open and traditional classrcom. One teacher noted the
following changes in scme of his students after just three months in their
first open classroom: ' |

e« » » I have observed a change in attitude toward learning.

Learning, which children once expressed and interpreted as

dull, meaningless, impractical, and useless, began to take

on purpose, It became real, lifelike, exciting, and reward-

ing. Children became so invelved with learning and school

that it was almost impossible for parents to keep them home

when they were ill. I marveled at the children's ability to

learn to make decisions, to accept consequences, to set goals,

to make plans, to activate plans, and to evaluate their own

learning, 13 7
The students referred to in the above paragraph ranged in ages from nine
to twelve (grades four through seven). Normally by this age students
have already become bored with learning, often resulting in "discipline"

problems for the traditional teacher., These students were fortunate
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enough to be exposed to the learning 6pportunities available in the open
classroom, Socner or later, however, they will have to return to the
traditional classrocm setting -« most likely in Junior high séhool.

This brings rise to one of the most important questions concerning
the open classroom and open education. How will students who have at-
tended an open elementary -school react to the transition to junior high
school? The chances are very slim of attending a junior high school oper-
ated on the open concept. Individual teachers may attempt to have an open
classroom, but the students might now have up to seven or eight teachers
a day.

The response of the students may initially seem somewhat sur-
prising.

It appears that the open elementary school may assist the

transition to junior high school more than the traditional

elementary school because of similarities in structure

which foster more appropriate preferences and expectations

in students.t
Students from open elementary schools are more accustomed to the diver-
sity of activities common at the junior high level. They are also betier
able to deal with the greater amount of student freedom allowed in the
junior high school. Certain teachers may be as striet or stricter than
vwere the elementary teachers, but at the junior high school the students
are not with the same teacher all day long.

Of course, there are some students who are unable to function
well in the open classroom. They may have become so dependent on the
deminant role of the teacher in the traditional classroom that they are
unable to accept the responsibilities necessitated by the open classroom.
They may have learning disabilities which prevent them from functioning

well without a great amount of teacher direction. Or, lack of acceptance
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of the open classroom environment may not necessarily stem from school-
related problems,

« « o students will be more likely to prefer open school

organization when they are accustomed at home to more flex-

ible rules governing their behavior and a more influential

role in the decision making pro-cess.15
The student who lives in a home where the adult dominates and is the
authority figure will éxpect the same climate in the classroom., He may
be lost when he is placed in a situation where he is respected by an

adult,
EVALUATION OF STUDENTS

One of the critical aspecis of open education is the evaluation
of students. For many years students have been evaluated in comparison
to other students in the class. Superior and/or favorite students re-
ceived A's and B's., Slow students and students who were not "performing
up to their abilitit-:-s'f received D's and F's., The ﬁediocm student re-
ceived C's, For a long time it was the practice to retain for another
year in the same grade those students who received F's, It was believed
that the samé teacher and material would be more effective the second
time around, Although still done occasionally, this practice is not so
widespread today. Students may still fail a subject or grade, but they
are usually passed on to -t.he- next level for the "benefit of the student"
or for the benefit of the teacher who does not want to risk having to put
up with that student for another year.

Student evaluation in the open classroom is in no way compatible
with our present grading system. Students in the traditional system be-

gin each grading perioed with a handicap. Their past grades are a matier
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of record and they are expected to work only at that level, whether it te
high or low -- and they usually live up to those expectations. This is
not the philoséphy of the open classroom. "In an open classroom a pupil
functions according to his sense of himself rather than what he is ex-
pected to be."16 The teacher must forget the idea that all children must
perform against all other students and against certain standards.

Student evaluation in the open classroom should be a continuous
process -- one reason why the operation of an open classroom mezns more
work for the teacher. This is best done by day-to-day observation and
keeping notes of progress made or of problems that have developed, What
can the teacher look for?

Your primary source of information will be your observations
of the child in action with materials, with others and with
you, Another source will be any work the child does within
the context of lessons or indlvidual activities, In both
situations, you will be evaluating students on many levels.
You will not be looking for right-wrong answers to questions
aboul predetermined content. . . . You will be locking for
a wide range of abilities and knowledge, 17

For most teachers this type of student evaluation is new and will
entail kmowing clearly how students learn and being willing to evaluate
them on th:.s basis no matter how difficult it is for the teaéher. There
are specific steps that can be taken in observing how children learn:

Move about during the free time period after students feel
comfortable about choosing their activities., Watch every-
thing you can and iry to detalil for yourself the type of
learning which is going on. Try for awhile to suspend your
judgment about how worthwhile such learning may be; simply
notice it, OSee how students can work out prcblems between
themselves in dealing with materials. HNeotice how a child
uses bits and pieces of information he has gathered in the
past to approach problems in the present, or to get in a
situation., Watch what happens when students have time to
think within the classroom. Essentially, for a while at
least, you must forget about teaching as you know it and
begin watching learning in progress. When you become
skilled at observing spontaneous learning, then you will be
ready to berin shaping and influencing it.18



This procedure is much more complex and time-consuming than adding up
test scores at the end of a grading period to determine a letter grade.
It is also much more accurate in portraying how the student is performing
in accordance with his own abilities, rather than how he compares with
somecone else or with the norms on a standardized test.

Student evaluation should alse be a joint process between teacher
and student., This is not only fair to the student, it can relieve the
teacher of some record-keeping chores,

Evaluation needs to be a cooperative process in the "student-
centered classroom," It need not be based on some decision
at the end of an activity, but rather it can be a continuous
process,
AS an example:
Fach student could have a folder in which he places a state=-
ment of his geals, a copy of his plan, and some record (diary)
of his progress. The teacher, in the same folder, can write
comments about the goals, plans, and progresses while in con-
sultation with the student, This folder could then be sent
home to the parent as a documentation of the student's activ-
ity. If a letter grade is necessary, it could be a result of
an agreement between the teacher and the student.9
Ain example of a student's Goal-Setting Form and Diary of Progress can be
found in Appendix B, There is no reason why students cannot keep records

of their own progress., This would relieve the teacher for more individe

ual work with students.
THE Pl_%INCIPAL'S ROLE

If the open classroom is to have any chance for success, other
people must be involved in the process of change and in the operation of
the classroom besides the teacher and the students, The most important
¢f these is the school principal.

| The principal's position of responsibility and leader-

ship within the school is the critical and pivotal point
of influence over teacher's teaching and children's



learning., The "facilitative™ principal gives teachers op-
portunities to make choices and to confer with others, in
the belief that the teacher who consciocusly and deliber-
ately decides what to do in his classroom, in light of many
alternatives, will ke more likely toc evolve a successful,
consistent philosophy and style than will the teacher who
has little choice. A facilitative principal can be an ade
visor, as well as supervisor; a colleague, as well as supers=
ordinate; a supporter, as well as adversary; a provider, as
well as requirer. The facilitative principal can expect
antagonisms from teachers, many of whom want to be told what
to do, even though they complain abcout such directives, The
facilitative principal can help each teacher critically ex-
amine, develop, and refine his philoscphy of education by
providing instructional alternatives and the opportunity to
select from among them,20

The principal sets the tone for the types of activities that occur in his
school, If bhe is tradition-oriented, teachers probably will have little
incentive to try anything new in the classroom. A principal who believes
in the opsn classroom concept, however, can completely change the learn-
ing atmosphere in his school. .-

The principal who seeks innovation and change in his school can
also create a situation resulting in chaos., Many things must be consid-
ered and many questions answered prior to requesting teachers to develop
open classrooms:

1. Has a well-stated set of objectives for the intended -
classroons been developed?

2. Do these give me a clear picture of the kind of class-
room that will exist if the effort is successful?

3. Am I in agreement that this is a highly desirable set-
ting for children to learn in?

4, Do I have two or more teachers with a high degree of
interest in this kind of classroom?

5. Have I thoroughly discussed the objectives with the
teachers?

6. Do these teachers and I have a similar vision of what
success would look like?

7. Do I have full confidence in the judgment and skill of
these particular teachers?

8., (Can this effort be initiated without additional ex-
penses or without unusual privileges. . . for the
teachers?
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9. Do these teachers have a constructive relationship with
most other faculty members?
10, Is this kind of classroom likely to meet with positive
parental reaction?
11. Can I effectively communicate the nature of the intended
classrooms to other teachers, administraters, and com-
munity?
12, Are there any policy, physical, or curricular restric-
tions in the schoeol which will seriously handicap the
development of these classrooms?
13. Am I prepared to spend some time in these classrooms -
be involved in their development in a personal way?2l
Not only does the open classroom mean more work for the teacher, it also
means considerable additional work for the principal. Each of the above
questions is important enough to merit further discussion.

For anything to be successful the objectives must be stated
clearly so that there is no misunderstanding about what is being under-
taken. The principal should be responsible for seeing that the objectives
for the open classroom are drawn up and available for review. This does
not mean that the principal formulates a set of objectives and gives them
to the teachers as a guide for operating an open classroom. As much as
possible, the teachers should develop their own cbjectives. After all,
they will be directly responsible for the success or failure of the class-
room, The principal should make himself available as a resource person,
It will also be necessary for him to review the objectives to determine
whether there are objectives which cannot possibly be met due to peculiar
circumstances at that particular school.

As mentioned above, the objectives should be stated very explicitly
so that there can be no question as to what is being attempted, the methods
used, and how evaluation occurs to determine the success or failure of the

project., After a reascnable length of time, the principal, being familiar

with the objectives, should be able to walk into the classroocm and decide



whether or not the objectives are generally being met,

The open classroom will have very little chance for success in a
school where the principal disagrees with the basic philosophy. He is
liable to view such a teacher as one who cannot control the students, At
this point in time, the principal still contrels the learning atmosphere
of the school to a great extent. The principal who wishes to have his
teachers experiment with the open classroom will do himself a favor by
thoroughly studying the philosophy, background, and practical aspects of
the concept. There should be no doubt in his mind as to the worthiness
of the open learning enviromment.

Often a prineipal will attend a convention, or read a magazine
article, and hear or read about an idea which he thinks would be great
for his school. He then draws up plans, presents them to the teachers,
and expescts successful reports within a short period of time.,  The re-
sult, in most cases, is failure., Teachers usually resent ideas forced
upon them from ‘the top, They will work more diligently on ideas presented
and planx_led by themselves or by their colleagues,

If a principal wishes to push the idea of the open classroom in
his school, he should first attempt to locate teachers who are interested.
If there are teachers who are uncertain about their feelings concerning
the open classroom it might be helpful to administer an attitude inven-
tory constructed by Roland Barth and based on his assumptions about learn-
ing and knowledge (see Appendix A). According to Barth, most educators
who "strongly agree” with these assumptions would probably be successful
in the open classroém. 2z

With a nucleus of teachers who support the idea of the open class-

room, and with 2 principal who has confidence in these teachers, the like-
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lihood of a successful transition from the traditional to the open classe
rocm is excellent. When other teachers on the staff notice the effective-
ness of the teachers working with the cpen classroom, they may decide to
join the bandwagon. Here, the principal must guard against teachers who
wish to operate an open classroom without a thorough understanding of all
that it entails. Some of these teachers may be much more effective in a
traditional classroom, The principal must assure them that their tradi-
tional classroom is an educational alternative and that their future
security does not rest on their willingness to adopt the open classroom,

Another key to the success o: the open classroom is the ability
of the principal and teachers to convince others, especially parents, of
its value. The principal should kmow his community well enough to know
whether or not they will accept innovative ideas pertaining to the educa-
~ tion of their children, In same areas, parents strongly believe in the
traditional methods of education and will react strongly against any
changes, In other areas, parents will demand that the school try any and
all new ideas in education, whether or not they have any proven education-
al value. :

Even if the principal suspects parental opposition to the adop-
tion of the open classroom on a limited basis, he should not be afraid
to propose the experiment. With a well-planned and well-executed public
relations program he may be able to convince many of the parents of the
value of the open classroom. If parents are able to understand the con-
cept of the open classroom and feel that teachers and administrators re-
spect their opinions they will be more apt to support the schooi's attempt
to improve the education of their children.

Personal involvement in the open classroom by the principal will
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have a positive effect on the teachers, At the outset, especially, there

will be many problems to solve and many discouraging moments, The princi-
pal who is actively participating will not only supply added support to
his faculty, he will have first-hand knowledge of what is taking place,
And by helping out in the classroom the principal will be showing his

teachers that he really believes in the open classroom concept.
PROBLEMS

The open classroom concept is not accepted by everyone, of course.
Opposition ranges from those people who are willing to give it a chance to
fail in scmeone else's classroom, to those who refuse to accept the basic
philosophy and will never permit it to happen in their classrocm or allow
their child to have so much freedom,

There are many valid criticisms of the open classroom, Critics
believe that subject matier will not be covered as thoroughly as in the
traditional classroom, If standardized tests are used to measure what
the child has learned, the critics are probably correct. It is very con-
venient, in the traditional classroom, to teach only that material which
is stressed on the standardized test.

Classroom discipline is another concern of the critics. They be-
lieve that children are not able to handle effectively the amound of free-
dom required in the open classroom. Some children will not be able to
cope successfully with the sudden freedom to move about'in the classroom,
On the other hand, there are also children who cannot successfully cope
with the rigidity of the traditional c¢lassroom,

Crities are concerned about grading children in the open class-

room. Some opponents argue that it will make selection of students by
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colleges and selection of employees by business and industry much more
difficult if thes use of letier grades is discontinued. Parents will also
find it more difficult to compare the grades of their child with those of
the children of their friends and neighbors.

Student evaluation is a major problem of the open classroom. This
is partially dus to the fact that mest teachers are inexperienced at ob-
serving children in action and knowing what to loock for to determine if
the child is progressing with his learning activity. Evaluating children
in this way will also require much more time of the teacher for observa=-
tion and for conferences with the children to discuss their progress or
lack of it. Hopefully, student evaluation will be one of the strong points
of the open classroom when teachers become more familiar with a new type of
evaluatien. -

The transition from the traditicnal to the open classroom is fre-
quently a cause for failure, Many times the fallure is a result of attemp-
ting to make the chénge too rapidly. Everyone concerned needs to know the
purposes for the change, how it will take efféct, individual roles, and
vhere to ﬁum in the event that problems arise. BEducators with good in-
tentions may inadvertently doom the open classroom to failure because they
did not take sufficient time to plan and execute properly.,

There seem to be three basic responses to the abrupt change in
structure:

1. Relief and immediate adjustment by students wh§ prob-
ably had healthy personalities, and who were inhibited
by the traditional classroon.

2. Discrientation and confusion for students who had pre-
viously made successful adjustments to the school sit-
uation where they were required to sacrifice their own

needs and interests for those of the teacher and the
school.



3, Fear and absorption with preexisting personality prob-
lems by studenis who were not strong enough to function
without any external controls,23
Not only will the open classrcom usually fail when insufficient time is
spent on planning and performing ithe transition, but many students will

also suffer as a consegquence.
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Chapter 6
DIAGRAMS OF THE OPEN CLASSROOM

To illustrate how the open classroom differs in physical appear-
ance from the traditional classroom sample diagrams are included in this .
section of the report. The arrangements portrayed would not be on a per-
manent basis, For full effectiveness an open classroom would change its
appearance whenever student activities so dictated, Each diagram will be
described individually.

CLASSROCM #1

This classroom represents the ideal classroom of the author of
this report. FPhysically, the classroom would have four walls, which may
be portable to give the classroca more flexibility. The classroom would
be divided into several interest centers. Tﬁe reading center and class
library would be a balcony extending over one side of the room, At the
end of the reading center there would be located a center for games not
r:zcncemed with any particular subject,

The main part o_f the room would be divided into other types of
centers, including science, math, social studie;. langnage arts, art,
music, and a listening center., Each would be stocked with materials
which hopefully would be effective in helping children to learn on their
own., Included would be books, magazines, games, toys, and audic-visual

materiéls.
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There would also be specialized interest centers for career edu-
cation, photography, woodworking, and hcme econcmics. One center would
be left vacant for a student or group of students to plan and construct
interest centers of their choosing on a monthly basis.

At one end of the room would be a media center where all audio-
visual equipment would be located, Space would be provided in this area
for group presentations by students or by the teacher, There would be
individual booths for those who desired to use the equipment and matera
ials on an individual basis,

38



*pIROQATEUS J0 ‘paeoqied ‘spreoq UTISTING 8TQEII0d OB SISPTATP WOOY

JoN *eaaE 9381018 UMO S4T STY J23UsD 289J09UY YDEY
/ __ I _ NITUIS ANV STHVOSHIVHD AOVHOLS
_ |
NI YHOMIOOM | v |
_ " [
_ |
L e ———— £ SHIO00E
| UAINID “ VIQaEW
|
SOIWONODT | | L SUTLNT _
awon | LNICOLS |
~ | U St g St g e ll_ S TR (e |!|.|.I_..H|...Il
\ R
Y _ ¥ALNED
SHTIVL |
OOV | DNINEIST™
anv “ anv
OLOBd 2ISNK
e - - e T T T T
WELIHD DNIAVEY
f ¥
i I o | [
| _ __ " NOIIVOME IV _
_ .
AONHIOS __ HIVH | | any # SIYV FDYNONVI
_ “i..lu “ SATANLS TVIOOS _
|
| _ _ |
1 \ | |
X MOANIM 7 N\ MOINIM 7



*SEOIR 51J0%
odenduel pue £aTpN)s TETO0S 0AOQE ATI00JTP POIEIOT &

 canvD  |I SHATANGHO00E R

!
! =4I LNHD
[
, TIEYVY RF19YL Y HWYD
e o
e\ Af . DNIQVE™
M

SHNYD




1]

CLASSROCHM #2

This classroom makes use of partitzions to create more flexible
spaces, The spaces could be used by individuals or by small groups.
Outside walls are used for displays of various types. The inside walls
are constructed so that most of the wall space can ba practically used,
Individual study carrels line a portion of two walls, The student desks
are portable so they may be easily moved to provide more room fox-' other
activities, One corner of the room is set aside as a work area, Wall-
to-wall carpeting would help reduce the noise level to allow for differ-

ent types of activities to take place at the same i’.:'me.1
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b3
CLASSROOM #3

In this classroom the desks are pushed together, giving
greater intimacy to adjoining neighbcors and suggesting cas-
ual conversation between them. The single desk lineup still
isolates students from the bulk of their fellows, . . , How~
ever, this arrangement puts all students in visual contact
with one another, and encourages greater group feeling.
There is easy aceess to desks, which encourages frequent
movement around the room, The large area in the middle of
the desks might serve no purpose other than to separate
students and could result in a lot of wasted space, Or it
might be utilized advantageously for activity centers or
small group projects. With this arrangement the teacher's
desk can be placed anywhere in the room, A center, symmet-
rical placement inside the U-shape would suggest an intimate
contact with children, but would make the desk somewhat in-
accessible for students and for the teacher. A placement
outside the U-shape gives a more distant or casual quality
to the relationship between teacher and students, A cene
tered placement outside the students! desks probably would
give a feeling of formality to this room. Depending upon
the chape of the room, the walls cor the center area can be
uzed to set up activity centers. 1If you anticipate many
students using the activity centers at the same time, the
space around them could be increased by using only one end
of the room and pushing the U-shaped arrangement to the
other end of the room as shown in this diagram.Z2
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Chapter 7
CONCLUSION

The time has come for changes z.n our public educational system,
American society is ché,nging abruptly. Public schocls cannot afford to
lag behind, Educators are now much more knowledgeable about the ways in
which children learn., Children do not learn best by the methods forced
upon them in tﬁe past._ ‘Each child learns best in his own way and at his
own speed. Therefore, it is necessary that altemative forms of educze-
tion are provided so that each child has the opportunity to learn in the
way that most nearly suits him,

One of the most promising alternative forms of education being
experimented with-is t;he open classroom concept, Although regarded by
many as being new, the philosophy of the open classroom originated with
the educational writings of such early writers as Rousseau, Froebel,
Tolstoy, and Dewey, Successful operation of the open classrooms by the
British has brought the concept to tl;e Upited States.

There ére many factors influencing the success of the open class-
room. Everyone ihvolve& must have a thorough kncwledge and understanding
of what is trying to be acccomplished, and th:.s takes time, The trans-
ition from the traditional to the open classroom must be a gradual pro-
cess, Any attempt to hurry the process will nomally result only in
frustration and failure. The teacher in the open classroom must not ex-

pect it to ease the job of teaching, More work for the teacher will

15
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result if the open ¢lassroom is operated properly. Active involvement by
the principal is a necessity for success because he still generally deter-
mines the type of learning that occurs in his school, The principal is
also instrumental in acquiring parental and cammunity support.

Tt should be emphasized that the.open classroom is just one pos-
sible alternative to our present system of education. It will benefit
many students, possible hinder others, Some students may learn betiter
in situations that are more teacher-controlled,

The open classroom is not synonymous with the term “permissive-
ness," as some critics claim, It can result in pemissiméss if not
handled properly. The degree of freedom in the classroam depends upon
the pei'sonalities of i;he teacher and the students. Therefore, no open
classroom will create the same learning aimosphere and environment. Ko
open classroom can serve as a model for any other,

It will be a rare teacher and group of children, indeed, who can
é:i‘i‘ectivvel‘v operate an open classroom to its fullest extent, In fact,
until more teachers and students have had experience with the open class-
room, it will best operate on a limited scale -~ perhaps one or two hours
a day at the ocutset, Teacher-directed activities will not be abandoned,
They might even improve as a result of the need for more materials for
the open classroom,

The acceptance of the open classroom will be too slow for some,
too fast for others, It may prove to be just another educational fad.
Hopefully, those who support any part of the concept will put that part
to use in the classroom. No matter to what degree it is used, it will
give children a b:;eak from sitting in the same desk and listening to the

teacher day after day.
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APPENDIX A

ASSUMPTIONS ABOUT LEARNING AND KNOWLEDGE™

Circle the response which best represents your own feel-

ings about each statement. The respenses are abbreviated

as follows:

Strongly agree
Agree

No strong feeling
Disagree

Strongly disagree

Children are innately curious and will explore
their enviromnment without adult interventicn,

Exploratory behavior is self-perpetuating,

The child will display natural exploratory be-
havior if he is not threatened.

Confidence in self is highly related to capacity
for learning and for making important choices
affecting one's learning.

Active exploration in a rich enviromment, offer-
ing a wide array of manipulative materials, will
facilitate children's learning,

Play is no‘f. distinguished from work as the pre-
dominant mode of leéarning in early childhood.

Children have both the competence and the right
to make significant decisions concerning their
ownn learning,

Children will be likely to learn if they are
given considerable choice in the selection of
the materials they wish to work with and in the
choice of questions they wish to pursue with
respect to those materials,

Given the opportunity, children will choose
to engage in activities which will be ef high
inter=sst to them,

room," Phi Delta Kappan, LIII (October, 1971), 9899,

(sa)

SA
SA

SA

SA

SA

SA

SA

NSF

NSF
NSF

NSF

NSF

NSF

NSF

NSF

NSF

Sh

SD
SD

SD

sD

SD

SD

5D

SD

*From: Roland S, Barth, "So You Want to Change to an Cpen Class-
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10.

11,

12,

13.
14,

15.

16,

17.

18,

19.

20,

21,

22,

23

If a child is fully invelved and is having
fun with an activity, learning is taking place,

When itwo or more children are interested in ex-
ploring the same problem or the same materials,
they will often choose to collaborate in some
WaYe

When a child learns something which is impor=-
tant to him, he w:.ll wish to share it with
others,

Concept formation proceeds very slowly.

Children learn and develop intellectually not
only at their own rate but in their own style.

Children pass through similar stages of intelw
lectual development, each in his own way and
at his own rate and in his own time,

Intellectual growth and development take place
through a sequence of concrete experiences fol-
lowed by abstractioms.

Verkal abstractions should follow direct exper-
ience with objects and ideas, not precede themn
or subst:t.ute for thal.

The preferred source of verification for a
child's solution to a problem comes through
the materials he is working with,

Errors are necessarily a part of the learning
process; they are to be expected and even de-
sired, for they contain information essential
to further learning.

Those qualities of a person's learning which
can be carefully measured are not necessarily
the mest important,

QObjective measures of performance may have a
negative effect upo‘n learning,

Learning is best assessed intuitively, by dire
ect observation,.

The best way of evaluating the effect of the
school experience on the child is to cobserve
him over a long pericd of time,

SA

SA

- SA

SA
SA

SA

- SA

SA

SA

SA
SA

SA

NSF

NSF

NSF

NSF
NSF

NSF

NSF

NSF

NSF

NSF

NSF

NSF

NSF

NSF

SD

SD
SD

Sb

sSD

5D

SD

SD

sSD

SD
SD

5D



24,

25

26,

27

28,

The best measure of a child's work is his
work.

The quality of being is more important than
the quality of knowing; knowledge is a means
of education, not its end., The finmal test
of an education is what a man is, not what
he knows.

Knowledge is a function of one's personal
integration of experience and therefore
does not f21l into neatly separate cate-
gories or "disciplines."

The structure of knowledge is personal and
idiosyncratic; it is a function of the syn-
thesis of each individual'’s experience with
the world,

Little or no knowledge exists which it is
essential for everyone to acquire.

It is possible, even likely, that an indi-
vidual may learn and possess knowledge of a
phencrencn and yet be unable to display it

pablicly, Knowledge resides with the knower,

not in its public expression.
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SA

SA

SA

SA

NSF
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NSF
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APPENDIX B

SAMPLE STUDENT GOAL-SETTING FORM*

Name
Social Studies Work Book Iate Completed:
Project #: Ihte Started:, Estimated
Completion:

Title of Project:

Description of Project:

Goals: What am I Going to Dot

Description of E;d:libit:

List c'}f Ways I Intend to Achieve My Goals:

Li.st of Materials I Will Need:

How I Intend to Obtain My Materials:

How Much Timé I Will Need to Complete the Project:

How I Intend to Use the Time:

*Fron:  Gerald F. Johnson and William C. Page, "Helping Tradi-
tional Teachers to Plan and Implement Student Centered Classrooms:; Selece
ted Classroom Project. Final Report," ERIC, ED 055 962 (June, 1971),

Pp. 144=146,
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i

In recent years there has been an increasing amount of criticism
of public education in America. Educators and laymen alike are demanding
alternatives to the traditional methods of educating our children. The
alternatives range from complete abandonment of the public schoecl system
to minor changes in classroom activities. This report is concerned with
one of those alternatives, the open classroom, A review of literature
reveals that there is no agreed upon definition of the "open c¢lassroom.®
The philosophy behind the open classroom is not new, however, Early
writers such as Rousseau, Tolstoy, Froebel, and Dewey agreed in principle
with the open classroom concept, Increasing use of the idea of the open
classroom concept in America began as g result of successful reports of
the operation of the British Primary School. The report deals in some
length with the practical aspects of the open classroom: How might an
open classroom be implemented inte a traditional classroom? What are de-
sirable teacher characteristics for a successful open classroom? How do
students react to the open classroom? And, what are the responsibilities
of the school principal in helping to assure the success of the open
classroom? The report concludes by presenting examples of possible de-

signs for an open classroom,.



