Nnvironmental Literac

AS ABSTRACT

. Incidental learning 1s unplanned, perhaps unintentional. In senior-level public-relations-cases courses
| n C I d e n -‘-O ‘ taught 1n the fall semesters of 2007 and 2008, students examined case studies and readings dealing with
o environmental 1ssues. Out-of-class experiential learning activities and a cumulative-points grading sys-
I_ e O rn I ﬂ g tem were also utilized. Incidental learning was measured using a self-designed, 18-1tem environmental
literacy survey. Using a pre-post survey method, results show students’ environmental knowledge and
attitudes changed during the semester.
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Within the legitimate scientific environment now, but their assessment of the environment ten
community thore 1s much disagresmen years from now remained unchanged. Such changes in attitudes
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electricity were not overt course objectives but were incidental outcomes R - |
Coal burning power plants pose little of the students’ immersion into understanding environmental youtube.com/watch?v=V09a00CuUlg
threat to the environment 531 6.00 -2675 25 .013| jggues through public relations cases and their involvement in

Nuclear power plants currently generate out—of-class experiential leaming activities. C OU RS E MET H O D S AN D O BJ E CT IVE S
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wenty-five students successtully COI.n.p eted the course 1n t. c * In-class points were awarded for outlines of reading assignments, participation in in-class content review ses-
Global warming is a serious problem fall semesters ot 2007 and 2008. Positive student feedback in- sions, in-class quizzes, take-home assignments, and oral presentations of book reviews

200 2.32 -1.877 24 .073 L. . . .
. cluded: * Experiential points were awarded for out-of-class learning experiences when students presented 250-word
The US emits less greenhouse gasses

than China 400 4.92 -3130 24 .005 e “I feel like I have learned so much and it wasn’t a chore write-ups of activities including attendance at community functions such as a Department of Homeland Security
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viost environmentalists are extremists | ol sg9n| _4a5| 24 | 32 learning like classes sometimes can be. This class has made
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- dosi p ainable desion b £ this ol . 3. To gain experience and improve ability to analyze controversial public relations problems
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 expect the world's natural environment * “I especially liked ...grading procedures because 1t was 5. To understand concepts of environmental justice and inequitable distribution of risks
to be in worse shape in 10 years thanit easy to get an A 1f you put in the extra effort outside of 6. To be able to thoughtfully describe the environmental issues pertinent to Kansans
'S oW | | | | » 7. To understand how different ways of knowing and different worldviews influence people’s perceptions of
class y g people’s percep
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ng envi - ot all feedback was positive. One student reported: “I felt . . . . . L
handiing environmental issues 536 580 -2.031 24 .053 ke T took an Envs P Tl i1 P PR maior | 8. To assess critically various kinds of local or traditional knowledge and their relationship to expert knowledge
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