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CHAPTER T

TEE PRCBIEM, DEFINITICKS OF TERMS USED, AND
LIMITATICNS OF THE STUDY

Consumer education has received varying degrees of
emphasis in secondary school curriculums over the past several
decades., The increasing concern of many individuals as well as
recent passage of federal legislation have renewed interest in
consurmer education. As the public's interest in consumer
education waned in the 1950's, the research regarding consumer
education in secondary school curriculums decreased. The
extent to which consumer education was being taught in the
secondary schools or by whom it was being taught was not known

in the early 1960's.
I. TEE PRCBLEM

tatement of the Problem

The purpose of this study was to survey, in part, the
extent to which consumer education was being included in the
curriculums of Kansas secondary schools during the 19681969 -
school year with emphasis on the vocational homemaking programs.
While consumer education concepts may be easily incorporated
within many of the homemaking courses, this may likewise Dbe
true for business education and social science courses. Per—
sonal finance, business economics, general business, and other

courses with similar titles were thought to be the business



education courses most likely to contailn consumer educztion
concepts. Within the realm of social science, the courses nrost
likely to contain consumer education concepts were thought To

be economics and family living.

Importance of the Study

This study was inspired by the challenge to expand
currently existing homemaking programs to inclﬁde consumer
education as a major emphasis as presented in the 1968
Vocational Education Amendments to the Vocational Education Act
of 1963. In order to expand programs, it is first necessary
to learn what is presently being attempted within the area of
consumer education in the secondary schools; thus, this study
will present some basic information regarding consumer education
instruction in Xansas secondary schools.

Further encouragement came from a review of the working
papers of the National Conference on Consumer and Eomemaking
Education held in February, 1969, for home economics educators.
This conference was a direct response to the new vocational
amendments, and the educators in attendance voiced an immediate
need for survey and evaluation of existing homemaking programs
in 6rder that expansion and redirection of programs to empha-
size consumer education might occur.

It is hoped that the information presented in this
report may serve as a pilot study to provide some of the back-

ground information for a more comprehensive investigation into



consunmer education instruction within Kasnsas secondary schools.

Justification for such a study of Kansas secondary
schools existed, in part, becsuse of the following statement
made over thirty-five years ago by Mendenhall and ﬁarap:

There sre no conclusive nationsl fipures available
that give any accurate estimate of the total number of
schools or the total percentages of schools offering
specific courses in consumer education. The most conser-
valive estimates indicate that at leost 10 per cent of the
hii-h schools offer gapecific courses, while many more than
this pefcentage are offering some type of consumer edu-
cation.

These same observations were cited in the 186C edition

of the Zncyclopedia of IZducational Research. A review of the

available literature yielded no information on the current
status of consumer education for the secondary schools of

Kanseas,.

Cbjectives of the Study

The objectives formulsted for the study were: (1) %o

()]

become farmiliar with the literature concerning consumer edu-
cation in secondary school nrograms; (2) to identify consumer
education concepts in relation to homemaking through a review
of textbooks and curriculum guides; and (3) to partially deter-
mine the current status of consumer education in Kansas secon-
dary schools by: (a) isolating consumer education concepts

within the Kensas Homemaking Guide znd examining the 1968-1969

lJames B. Mendenhall and Henry Harep, Consumer
Education (liew York: D. Appleton-Century Company, 1943), P. 56



Vocational Home Economics Program Justification Forms for
evidence of these consumer education concepts; (b) examining
the High School Principals' Organization Reports for 1968-1969
to determine how many secondary schools offered courses within
the curriculums of homemaking, business education, and social
science which might contain consumer education concepts and to
discover if separate courses in consumer education were offered
by any secondary schools; and (¢) summarizing the responses of
vocational homemaking teachers to an information sheet based

on consumer education concepts identified in the Kansas

Homemsking Guide to vocational homemaking teachers.

IT. DEFINITIONS OF TERMS USED

The majority of terms in this report were used in a
general way. Some terms, however, were used in a specialized
sense and warrant a definition. The terms to be defined in
this section are: consumer education; vocational homemaking;
Vocational Eome Economics Program Justification Forms; and

Eigh School Principals' Organization Report-

Consumer Education

| Since consumer education had not been officially defined
by the United States Office of Education, it was necessary for
therinvestigator to develop a working definition for the
purposes of this study. The explanations of consumer education

as set forth by Thal and by the President's Committee on



Consumer Interests and the =oals of consumer educatlion as
stated by Schoenfeld and lendenhall were drawn upon to develop
the following definition: Consumer education is prenaring
individuals and families to schieve, according to their own
values, maximum satisfaction in everyday living through
manzgement of both human and material resources with emphasis
on: (1) budgeting and money management; (2) consumer rights,
responsibilities, and obligations; and (3) the selection, use,
and care of goods and services such as credit, housing, and

various methods of providing financial security.2’3’4’5

Vocational Homemaking

The term homemaking was considered as synonymous with
home economics. According to Hall and Peaolucci, the five
purposes of a homemaking program at the secondary level have
been best identified by Spafford and Amidon. One of these five
purposes stressed consumer education as it stated that a

secondary homemaking program should guide pupils to:

EHelen M., Thal, "Family Finance Education--Scope and
Structure,"” Tesching Topics, XV. (Spring, 1966), 1-3.

5President's Committee on Consumer Interests, Consumer
Education--What It Is and What It Is Not, Washington. (undated
pamphlet)

4David Schoenfeld, "The ¥hy and How of Consumer
Educetion,” Hational Association of Secondary School
Principals Bulletin, LI (October, 1967), 28-29.

5James E. Mendenhall, "Youth Needs and School
Respousibilities,” National Association of Secondary School
Principals Bulletin, LI (October, 1967), 18.




» . » use their resources to provide the mezns for
satisfying needs, developing interests, and using
cepacities to attain the values and goals considered
most worthwhil% for the individual, the femily, and
the community.

A vocational homemsking progrsm was interpreted as one
which seeks to prepare youth and adults for 2 satisfying
femily and community life and for gainful employment in occu-
pations using homemaking knowledge and skills of which consumer

7

education is one of the areas emphasized.

Vocational Home Economics Program Justification Form

The Vocational Home Zconomics Program Justificationr
Forms were prepared by the Vocational Home Zconomics Division
of the Kansas State Department of Public Instruction and have
been completed annually in the past by the vocational home-
making teachers within the state. The forms are designed to
provide the state office with a comprehensive view of indi-
vidual vocational homemaking programs as planned by the

teachers.

High School Principals' Organizstion Report

This report is prepared annuglly by the principals of

Kansas secondary schools and is located within the klementary

601ive A. Hall snd Beatrice Psoluccli, Teaching Home
Beonomics (New York: John Wiley and Soms, Inc., 1961),

7State Department of Vocational Technical Education,
Home Economics Division, Vocational Home Zconomics,
Cklahoma City, Oklahoma. (undated publication)




and Secondary Accreditation Division of the State Department of
Fublic Instruction. The report provides a descriptive view of
the secondary school program including such items as: total
enrollment figuresj; enrollment by class and by sex; accredi-
tation status; number of teachers; pupil/teacher ratioc; course
offerings with respect to grade levels; enrcllment in individual
courses; teacher names, preparation, certification, and

salaries; and other related information.
ITTI. LIMITATIONS OF THE STUDY

This study was limited in the respect that only the
vocational homemaking program of Kansas was studied in-detail.
Another limitation was that the information collected
regarding secondary school programs came only from the analysis
of two sets of reports, the Vocational Home Economics Program
Justification Forms and the High School Principals' Crgeniza-
tion Reports, and from the information sheet completed by
vocational homemaking teachers. The textbooks and curriculum
guides utilized were those available in the Kansas State

University library.



CHAPTER IT

REVIEW C

ki

THE LITSRATURE

A review of the literature concerning consumer
education instruction provided information regarding past and
present research studies, a brief history of the consumer
education movement, current opinions of notable persons about
the need for consumer education, and suggested curriculum

content.
I. CONSUMER EDUCATION RESEARCH STUDIES

Mendenhall and EHarap reported that a grezt deal of
research concerning consumer education topics was done in the
1830's and the early 1940's. BSuch research studies covered the
range of consumer needs, current school practices, curriculum
materials, methods and classroom procedures, and evaluation
techniques, Of the studies cited by Mendenhall and Harap, the
ones most relevant to this study are those of Kent, Wilson,
and Hadsell, All of these studies were conducted prior to 1943.

In his study of high school courses, Kent found consumer
education most commonly offered under these titles: consumer
education, consumer economics, consumer buying, consumer
business principles, personal economics, business economics,
consumer business education, consumer relations, consumexr

goods, consumer science, consumer guidance, marketing, and



salesmanship.8

t‘endenhall and Harap disclosed that a study by ¥Wilson
found that the social studies, home economics, and business
education departments offered more in consumer education than
the other departments of the 158 schools surveyed. Wilson's
study identified specific consumer education subject matter
taught by the departments of social science, business, home
economics, natural science, mathematics, arts, and vocational
education.9

An unpublished study by Hadsell which was discussed by
Mendenhall and Harap showed that of schools offering separate
consumer education courses, the courses are mostly offered by
the departments of business, social studies, and home econcmics
with approximately 50 per cent of such courses given by the
business department in high schools.10

Tubach surveyed Kansas high schools in 1951 %o determine
the status of consumer economic education. Tubach used the
term consumer education interchangeabiy with consumer economic
educaetion. Tubach's study was small in scope with only
thirty-three high schools returniﬁg informative guestionnaires,

A1l thirty-three high schools reported teaching consumer

education in some way, but only six of the schools had separate

€Mendenhall and Harap, op. cit., p. 48.
9Ibid., pp. 50-54.
101pig., p. 335.
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consumer education courses. Twenty-four high schools
considered the courses which included consumer education content
as elective courses while four high schools considered such
courses as required. Three high schools included consumer
education in both elective and required courses. OCf the six
high schools reporting consumer education as a separate course,
four schools had an enrollment of 475 or more pupils. One
school offered this separate consumer education course for
one-half semester. Three schools offered it for one semester,
and two schools offered it for two semesters. These separate
courses were offered only to grades ten, eleven, and twelve in
he reporting schools. The major field of training of the
consumer education teaschers was business or social studies for
all six schools. Tubach found no significant differences
between vocational and nonvocational schools or among various
sections of the state.ll
A national survey conducted in 1959 by the Office of

Education surveyed a sample of 3,975 schools of which 3,796
offered home economics. The five most fregquently reported
course titles were "Home Economics," "Homemaking," "Family
Living," "Clothing," and "Foods".

This study revealed that in courses titled "Eomemaking"

1lpreda Leota Tubach, "An Analysis of Consumer Economic
Education in the High Schools of Kansas" (unpublished Master's
report, Kensas State University, Manhattan, Kansas, 1951),
pp. 10-16, 50.
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only % ver cent of itne clsss time was devoted to consumer

i

(

b

education in vocational schools and 2 per cent of the class

tiﬁe in nonvocational schools. In courses titled "Focods" &4

per cent of the class time was given to consumer education in
vocational schools snd 2 ner cent in nonvocational schools.
"Family ILiving" courses spent 6 per cent of class time on
consurer education in vocationsl schools and 5 per cent in
nonvocational schools. Consumer education received 4 ter cent
of class time in "Home =zconomics for Boys" courses in vocational

schnools and nonvocational schools alike.12

A consumer education vroject was conducted at the Purdue
Research Foundation of Lafayette, Indiana. This educational
project was titled "Survey and Evaluation of Consumer Zducation
Progrzms in the United States". Joseph N, Uhl was the chief

investigator of this project which began January 1, 1969, and

was scheduled to be completed by October 30, 1969. The results

of this study are to be published in a Sourcebook of Consumer
Education, a descriptive analysis of individual consumer

education programs across the nation, and in a Final Zeport

containing a selected evaluation of consumer educatlon materials
and programs and staff recommendations for future program

development and modifications. Both publicatlons will even-

12United States Department of Health, Zducation, and
Welfzre, Office of Education, Home Economics in the Public
Secondary Schools, CE-8%010, (Washington: Government rrinting
Office, 19562), pp. 79-85.




tually be available Lnrough the Bducational Recources Infor-

1%

mation Center of the United States Office of =zducation.
II. DEVeIOPMENT CF CCHESUMGR BDUCALTICH

At the turn of the century, social and industrial
changes affected living standards and values. A group of
people, who recognized these changes and effects, believed that
better homes could be achieved through better management and
improved skill in the use of resources. Thus, the American
Home Zconomics Association was founded in 1909 and became the
first organized group to promote consumer education.14

Consumer education rapidly developed during the 1920°'s

to the 1940's. Kyrk's book A Theory of Consumption and Harap's

book EZducation and the Consumer both had considerable influence

in the 1920's. During the depression years of the 19%20's
consumer education was a vital concern. In 1940 the Zducational
Policies Commission of the National Education Association pro-
posed that schools emphasize the following objectives: "(a)
wiser purchasing and consumption of food, clothing, shelter,

health, and recreation; (b) more technical buying information;

15"Questions and Answers zbout the Purdue Consumer
Education Study." (Layfayette, Indiana: Purdue University,
explanatory paper accompanying Consumer Education Study survey
materials, September, 1969).

S L¥putn O'Brien, "AHEA's Consurer Interests - Past and
Fu-ure,” Journal of Home Economics, XL (September, 1948), 363.
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nl5 A Consumer cZducation Study was also

and (c) wiser saving.
launcked in 194C by the KNational Association of Secondary
School Principals and financed by the National Better Business
Suresu. This study developed worthwhile curriculum meterials,
and the whole of the Consumer Education Study's work was
sunmarized by Wilhelms in 195l~16

During the depression years, however, consumer education
began to concentrate on the use of resources other than monetary
resources. Since a general lack of monetary resources existed
at this time, consumer education emphasized making things at
home, This emphasis on producing a great many goods and
services within the home along with the increasing incomes were
responsible, in part, for the notable lack of interest in

consumer education in the 1950's and early 1960's in educational

realms. The Encyclopedia of Educational Research summarizes:

The feilure of the consumer education movement to make
& profound impact on the secondary-school curriculum can
be attributed to the following factors: (a) It was a
depression inspired movement, and the dramstic rise in
family income and expenditures in the fifties deprived the
movement of its motivating forece; (b) Consumer education
courses have been unable to supplant the established
courses with which they competey (¢) The integration of
consumer problems and information into the reguired
secondary-school courses met with the competition of
equally insistent and valid demands from other "life
adjustment” areas such as mental health, socilal adjustment,
safety, conservation, family relations, air age education,

15chester W. Harris and Marie R. Liba (ed.), Encyclopedia
of Educational Research (Third edition; New York: The Macmillan
company, 1960), p. 400.

161144,
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end the like,

Consumer education is being revived in the latter 1%£0's.
Indicative of this revival are the number of newly published
course cutlines for consumer education and the state and federal
legislation emphasizing consumer education in the public
schools.

Prominent in the area of federal legisletion was Public
Law 90-576 Vocationasl Education Amendments of 1968. These
amendnents emphesized & third major aspect of consumer education
for homemeking programs which were previously directed by the
Vocationzl Act of 1953 to prepare individuzls for homemaking
and for wage earning. Public Law 90-576 specifically states in
Pert ¥, Consumer and Homemaking Education, that federal funds
paid to a state will be expended solely for educational pro-
grams which are related to the following purposes:

L, Tncourage home economics to give greater consideration
to social and cultural conditions znd needs; especially
in cepressed areas
Lncourage preparation for professionzl leadership
ire designed to prepare youth and adults for the role

f homemsker, or to contribute to the employability of
such youth and adults in the dual reole of homemaker
and wage earner
Include consumer education programs

Are designed for persons who have entered or are
preparing to enter the work of the home.

[@Rvs!
L ]

G

The amendments provide thet at least one-third of the
Federzl funds nade availaoble under this section shall be
used in econonmically depressed areas or areas with high
rates of unemployment for programs designed to assist
consurers and to help improve home environments and the

171pi4.
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quality of femily life.18

ITI. THE Nu=D FPCR CChoUMsR LDUCATICK

The need for consumer educstion has been emphasized at
various times during the last seventy years. One especially
noteworthy polnt of emphasis was the establishmént of the ten
imperetive needs of youth by the National Association of
Secondary 3School Frincipals in conjunction with the Hational
Education Association in 1944, Consumer education was one of
these imperstive needs.19

The National Association of Secondary School Principzals
was evidently convinced of the intense need for consumer
educetion as it devoted its entire COctober, 1967, Bulletin to
the topic of consumer education. Mendenhall felt quite strongly
that consumer education shcoculd occupy an important place in the
secondary school curriculum. He thought that probably consumers
would never encounter unbiased education except in the schools.
Mendenhall voiced his concern as he stated, "Consumer education
certainly is relevant to adolescent existence if ths rate at

which teenagers consume their own and others' income is a

8& Guide for the levelopment of Consumer and lomgmaking
Education (Iincoln, Nebraska: Department of iHome wmconomics
mducation, College of Agriculture and Home Economics, University
of N¥ebrasks, 1969), p. 6.

1%s1ter S. Monroe (ed.), Encyclopedia of Zducational
Research (Second edition; New York: The Macmillan Company,

1950), 301.
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2 . s -
0 Mendenhall's observaticn was suprlemented with

criterion,”
the information that an estimated eighteen billion dollars was
svent by teenagers in 1957, and their buying power is expected
to exceed twenty billion dollars in 1970. HMany teenagers work
part time and are, therefore, weage earners; thus, all youth
urgently need education regarding intelligent consumership.21
Katella didn't hesitate in expressing his views as s
secondary school principal concerning the need for consumer
education when he stated, "Consumers are as unskilled today as
they were 50 years ago. The schools have not assumed leader-
ship for providing consuner education for young men and women.
Yet business and advertising have never stopped for a moment
providing their own brands of consumer training."22
The need for consumer education has developed as the
family has changed from its production functions to those of
consumpbion. The mass production of the United States indus-

tries definitely increases the difficulty of making intelligent

choices. The competition in the marketplace was designed to

protect the consumer, but this protective function operates

2OJames E. liendenhall, "Youth Needs and School
Kesponsibilities,™ National Zissociation of Secondary School
Principals Bulletin, LI (October, 1907), l4.

2lofrice of the Superintendent of Public Instruction,
Guidelines for Consumer Education (State of Illinois, 1968),

Pe Do

22) ntrur A. Nabella, "A Principal's Case for Consumer
; oL i - = P .
Sducation,” National Association of Secondary School Principsis
Zu:1letin, LI (October, 1957), 42.
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only if the consumer hss the desire and the 2bility %o

discriminate accurstely among goods and services,

Today's students have been demanding relevancy and

meaning in all aspects of education. HMany educators seem to

feel that consumer education would partially meet such needs.

IV. SUGGESTED CURRICULUM CONTENT FOR CCHSUMER
EDUCATIOKR AT THE SZCONDARY LEVEL

One of the prime instigztors of consumer education in
the 1660's was Schoenfeld who felt that the goszls of consumer
education should be consistent with those of general education.
Schoenfeld saw the following goals of consumer education:

1. Every consumer should develop the ability to make
rational decisions and intelligent choices.,

2. Every consumer should develop the art of skillful
buying. After deciding to buy, making the actual
purchase requires the buyer to consider such diverse
problems as where, how, and when to buy, evaluation
of merchandise, and use of advertising.

3. Zvery consumer should learn the importance of being
efficient in the use of goods and services. Choosing
sand buying wisely are of scant value if, as consunmers,
we do net show intelligence and concern for the wsay
in which we use and care for goods and services.

4, Every consumer should learn to manage his personsal
financial aiffairs. The provner utilization of income
is essential for maximum satisfaction of needs and
wants and attainment of a higher level of living.

5. ZIvery consumer should be conscious of his wilder social
and economic responsibilities as a citizen in our
dermocracy.

6. Every consumer should have perspective, a sense of 3
values, and a healthy respect for the golden rule.

The state of Illinois now reguires that consumer

233choenfeld, loc. cit.
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education be taught in grades eight through twelve in the public
schools. The content suggestions for Illinois consumer edu-
cation courses are: general principles of consumer purchasing;
budgeting or managing money; using consumer credit wisely;
buying goods; buying services; purchasing and maintaining auto-
motive products and services; using leisure time, money, and
‘energy; renting or owning a home; making use of insurancej;
savings and investmenits; consumer taxes; and consumer rights
and.responsibilities.24 The sentiments of the state of Illinois
are: "Consumer education implements the objectives of general
education, namely 'to foster individual fulfillment and nurture
free, rational, and responsible men and women, without whonm

our soclety cannot endure'."25

Another source of curriculum content for consumer

cducotion courses is Consumer Education--laterials for an

Elective Course. This guide recommends these basic units for

all students: general principles of consumer purchasings
purchasing food, clothing, furniture, and appliances; pur-
chasing and maintaining an automobile; housing-apartment rental
and purchasing a home; short term consumer credit; budgeting

and money management; and fraud, quackery, and deception. The

24Dan Bonne, "Illinois Requires Instruction in Consumer
Education,” Business Education Forum, XXIII (February, 1969),
21-2. ;

23071
0D. Cit., P«

ce of the Superintendent of Public Instruction,
4.
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guide suggests these additional units to meet special interests
and needs: Dbanking and savings; investments; life and health

insurence; security programs-social security, medicare, and

medicaid; and consumer law.26

In a speech to New lexico homemaking Geachers, Rasmussen
exXpressed the opinion that to be taught effectively and
meaningfully within homemaking, consumer education should
include these areas: (1) planned spending within income, (2)
consumer buying--includes care of products, and (3) consumer
credit. Rasmussen summarized her views by saying:

Consumer education cught to be liberal education
including application of what was learned in history and
government courses. Consumer education must include not
only the teaching of skills and attitudes to help an
individual allocate his scarce resources to fill the
unlimited and insatisble wants, but it must now include
tcaching the student to fill his role of a2 responsible
citizen who is aware of his rights and is willing to
assume his responsibilities., To teach skills and tech-
nigques to present and future consumers is not adequate,
for change is so rapid in our dynamic society. The student
needs instead a Egowledge of concepts which he can adopt to
future problems.

Furness stressed the importance of incorporating

consumer education into all subject matter disciplines as well

2600nsumer Education--Materiels for an Elective
Course, (New York: The University of the State of BNew York,
The otate Education Department, Bureau of Secondary Gurrlculum
Development, 1967).

27A’b1e Rasmussen, "Teaching lMoney Management in a
Dynamic and Complex Society,” Consumer Education. . . A
Challenge to Home Economists (Las Cruces, New Mexico: State

Deparument of Vocational Education, Home Economics Division,
1968), p. 13,
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as teaching separste consumer education courses. JIncorporation
of consumer education concepts with other disciplines should
begin with kindergarten and continue through the university
education.28

A new curriculum guide, Consumer Education--The

Management of Personal and Family Financial Resources, was

developed by the Oklahoma Division of Home Economics Education
in 1969. This guide was designed for use with the comnmonly
accepted areas of homemaking--food and nutrition, clothing and
textiles, housing and home management, and human development

and the family--in order to provide a comprehensive home and
family life education program, and, also, to provide a

functional program for home economics related occupations
courses, The guide contains extensive curriculum suggestions
with the material divided into three levels, The beginning
level focuses on earning and managing while the intermediate
level concentrates on functions and uses of money in our economy.
The advanced level is concerned with achieving financial
security,29

The University of Nebraska prepared the report, 4 Guide

28Betty Iurness, "Address," The liew Approach to Consumer
Education (Albany, New York: The University of the State of
New York, The State Education Department, Curriculum Center,
1668), pp. 23-28.

29Ok]ahoma Home Economics Educstion, Consumer Educa-
tion--The Menagement of Personal and Family Financial Resources

(Stillwater, Oklzhoma: State Department of Vocational and
Technical Education, 1969)
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for the Development of Consumer and Homemszking Education, which

resulted from the 1969 Hational Conference on Consumer and
Homemaking Education for home economics educators. This guide
contains specific suggestions for consumer and homemzking edu-
cation involving the following topics: ways of implementing
programs for in-school youth, for out-of-school youth, and
adults; ways of working with individuals, agencies, and groups;
expansion and redirection of ancillary services; and evaluation

for assuring gquality in all homemaking programs.ao

V. THEE STATE OF CONSUMER EDUCATICH

Consumer education began its development with the origin
of the American Home Economics Association in 1909. The depres-
sion caused much attention te focus on consumer education, and
a great deal of research in various aspects of consumer educa-
tion was done in the 1920's, 1930's, and 1940's. Many of the
researchers believed that consumer education instruction would
develop into permanent courses in the secondary school cur-
riculunms.

Consumer education received less emphasis in the 195053
because of increased incomes and other contributing factors.

In the late 1960's, however, consumer education is believed to

30& Guide for the Development of Consumer and Homemaking
Education (Iincoln, Nebraska: Department of Home mconomics
Education, College of Agriculture and Home Economics,
University of Nebraska, 1969).
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be a partial answer-to the demands of youth for relevancy and
meaning in education and is, therefore, being revived.

State and federal legislation has renewed public
interest in ceoensumer education, and some states have developed
curriculum suggestions for the teaching of consumer education.
Kensas will undoubtedly be strengthening the consumer emphasis
in homemaking education; thus, studying the status of consumer
education within the secondary schools of Kansas is desirable
in promoting the development of the best possible secondary

school programs.



CEAPTER IIT
METHODS AND MATERTALS

Within this chapter is described the actual design of
the study. The groups studied, the materials employed, and the

procedures involved are discussed.,
I. GRCUPS STUDIED

Secondary Schools

The curriculums of all of the public secondary schools
in Kansas were reviewed. For the academic year 1968-1969, 440
public and parochial secondary schools existed. The schools
were classified on the basis of enrollment. There were sixteen
class AAAAL schools with enrollments ranging between 2,717 to
1,617; thirty-two class AAAL schools with enrollments ranging
between 1,557 to 633; sixty-four class AAA schools with enroll-
ments ranging between 620 to 223; 128 class AA schools with
enrollments ranging between 220 to 1063 and 200 class A schools

with enrcllments ranging between 106 and 25.

Vocational Homemaking Programs

For 1968-1969, ninety-eight secondary schools in Kansas
offered vocational homemegking programs with the exclusion of
the city school programs. Some schools employed more than one
homemeking teacher; thus, a total of 111 vocational homemaking

teachers were involved in this study. The programs studied



were in the srall and medium sized secondary schools excluding

the c¢ity school programs,
ITI, MATERIALS AND PROCEDURES EMPLOYED

Cormpilation of Consumer =ducastion Corcents

The investigator utilized the textbooks and curriculum
guides which were available in the Xansas State University
library. The books reviewed were those designated as generzal
homemaking texts for the secondary level by the state division
of Home Zconomics Education with the exception of two books
which were also appropriate for secondary pupils but were
consumer education oriented. These two were included merely
to provide insight into the concepts appearing within purely
consumer education texts, The curriculum guidés reviewed werse
planned for the secondary level and were general homemaking
guides giving approximately equal emphasis to all areas of

homemaking, The EKansas Homemzking Guide was included in this

review; therefore, fourteen textbooks and eleven curriculum
guides were reviewed.

A compilation of comnsumer education concepts was
developed as the books and guides were reviewed, and the number
of times a concept appeared in the books and guides was recorded.
The concepts identified as being those of consumer education
were subjected to the investigator's working definition of
consumer education and were organized under the following areas

of homemaking as specified by the Kansas Homemaking Guide:




child care and development; clothing and textiles; foods and
nutrition; health and safety; home management and consumer
educetion; housing, home furnishings, and related art; arnd

personal and family relations,

Consumer Education Offerings in Secondary Schools

The consumer education offerings in Ksnsas public
secondary schools were determined by a personal examination of
the High Schools Principal's Organization Report on file in
the Elementary and Secondary Accreditation Division of the
State Department of Public Instruction, Topekaz, Kansas. The
desired facts were recorded on an information sheet which
designated the total enrollment of the school; the organization
of the school; separate course offerings in consumer education;
course offerings in homenaking, social studies, or business
education which might contain consumer éducation; the number
of pupils in the course the first semester; the grade levels
at which the course was offered; and the units of credit given

for the course.

Consumer Education Within Vocationsl Eomemaking Programs

The consumer education concepts contained in the Kansas

Homemaking Guide were identificed according to the investigator's

working definition of consumer education and were compiled
within these areas of homemaking as Specified by the guide:
child care and development; clothing and textiles; foods and

nutrition; health and safety; homne management and consumer
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education; housing, home furnishings, and related art; and
personal and family relations. This compilation was developed
into an information sheet upon which the length of time devoted
to each concept, the number of pupils in class receiving this
instruction, and the grade levels of these pupils could be
recorded with each corresponding concept. The investigator
personally examined the Vocational Home Economics Program Forms
Tfor 1968-1969 on file in the Home Economics Education Division
of the State Department of Public Instruction in Topeka, Kansas,
and recorded the desired information on individual sheets for
each vocational homemaking program,

This same information sheet was then sent to the voca-
tional homemaking teachers in Kansas. The teachers returned

the completed information sheet to the investigator by

June 1, 1969.



CHAPTER IV
FINDIKNGS OF THE STUDY

The actual findings of this study are presented within
this chapter. The compilation of consumer education concepts
is given separately for textbooks and for curriculum guldes.

The number and course titles of separate courses in-consumer
education or other courses within the curriculums of homemaking,
social studies, and business education which might contain
consuner education concepis are given. The findings of the
survey of Vocational Home Economics Program Justification Forms
and of the information sheet completed by vocational homemaking

teachers are presented.
I, CONSUMER EDUCATION CCNCEPTS

Consumer education concepts were identified from ten
general homemaking curriculum guides, from twelve general home-
making textbooks, and from two consumer education oriented fText-
books, All sources were planned for use at the secondary level,
and a listing of these books and guides may be found in
Appendix A. The compilation of these consumer education con-
cepts is given in ‘i'ables I-VII, The concepts were classified
according to seven basic arezss of homemaking as identified in

the Kansas Homemaking Guide.

The number of curriculum guides, the number of home-

meking textbooks, and the number of consumer education text-



TAZLE 1
COFSUMER EDUCATICH CONCEDTS IK CEILD CARH
AKD DEVELOPMENT FCUXKD IN CUARICUIUM

Ik CU=z
GUIDES AND TEXTBCCES

I
i
|

Lo. of curriculur guldes

Ne=10)
‘No. of homemaking texts
Concepts N=12
No, of consumer education
texts =2

voncepts 1n Kansas
Homemaking Guide

Buying maternity clothes 1

Community services for
patents 3

Financial responsibilities :
of parenthood 212 X

Health insurance plans for
maternity assistance t 1

Selection of children's i
clothes 2 X

Selection of equipment and
pley materials 1 X

Selection of layette and
equipment 5 X

- e e —— O e e
— —_— —— — e S

When comparing the cousumer education concepts in the
Kansas Homemaking Guide to those in curriculum guildes and text-
tooks, it was round that in the area of child care and develop-
ment the Kansas Homemskins Guide contained four of the seven
concepts identified by other guides and vextbooks. Two of
these four concepts found in the Kansas Homemszking Guide were
the ones listed most frequently in the other curriculum guides
and textbooks.




CONSUMER EDUCATICK
AND TEXTIL

|

*B1E IT

E

CCORCEPTS IK CLCTHING

FCUND IR CURRICULUHM

GUIDES AND TZXTBCCKS

Concepts

Care of clothing
Care of differing fabrics

Clothing needs of all
family members

Clothing needs of the
future

Cest of family clothing

Cost of future wsrdrobe
needs

Consumer motivation to
buy clothing

Consumer's influence on
fashion

Consumer's responsibility
to retailers

Decision-msgking in buying
clothing

kconomic decisions affect
welfare of society

Evaluating resources to
decide to buy or sew

Factors determinine cost
of ready-made clothes

llo, of curriculum guides

§¥=10
Lko. of homemakinp texts
=12
No. of consumer education
Texts N=2
Kansas Homemaking
Guide
S) X
1 X
X
1i1
X
2 X
3 X
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TABLE II (continued)

Concepts

T'air division of the
clothing dollar

Influence of production and
distribution on consumption
patterns

Information on tags and
labels

Flanning clothing
purchases

Proper use and care of
pressing equipment

Proper use and care of
sewing equipment
Relationship of methods and
risk in clothing production
and distribution to cost,
quality, and avallability
to consumer

Reliable sources of
consumer information

Seasonal ssles
Selecting accessories
Selecting fabric

Selecting
eguipmenty

ironing

Selecting sewing
eguipment

I

= W

of curriculum guides

=10
No. oI homemaking texts
K=12
No. of consumer education
texts =2
Kansas Homemeking
Guide
X
X
X
X
X
X
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TABLE II (continued)

Mo, of curriculum culdes

E=10
No. of homenaking texts
Concepts N=12
No. of consumer education
texts N=2
Kansas Homemaking
Guide

Types of clothing stores 1

World economy and the
c¢lothing industry 1

In the clothing snd textiles area the Kensas Homemaking
Guide listed fifteen of the total of twenty-eight concepts.
The majority of these fifteen concepts found in the Kansas
Homemaking Guide were the ones most frequently listed by the
other curriculum guides and textbooks while five of these
fifteen concepts were not listed in the other curriculum
guides and textbooks.
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TABIE IIT

CORSUMER EDUCATICH CCRCZPTS IN
FOODs AND IUTRITICE FCUID IN
CURRICULUIN GUIDES AND

T=XTBOCKS

Concents

Lctual costs of specific
foods

Being an informed consumer

Commercial preparation
costs versus homemade

Decision-making in food
buying

Factors increasing the cost
of meels

Family food costs

Federal and local govern-
mental services and
protection

food budget for a young
couple

Food zdvertisements
Importance of plenning
arketing techniques
New foods on the market
Proper food stcrage to

preserve quality and save
money

nn =

H0. 0T curriculum guides

=10
No. of homemsking texts
N=12
Ho. of consumer education
texts N=2
Esnsas Homemaking
Guide
1 X
2
X
2 121X
X
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IT (continued)

Concepts

|

Lo. of curriculum fuides

Relation of nubtrition to
income

Store types and the use of
trading stamps

Use and care of kitchen
eculpment

Ways of judging good food
buys

N=10
Ho. of honamzsking texts
=12
Lo, of consumer education
texts F=p
Ksnszs Lomemaking
Guide

"rhe Kenses Homemaking Guide listed only four of the

seventeen consumer educatlon concepts identified for the area
of foods and nutrition. Two of these four concepits found in
the Xeansas Eonmemalking Guide were listed by the largest numbers

of otker curriculum guldes and textbooks.
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TABT.E IV

CCHSUMLR EDUCATION CCLC-P28 InN ELALTH
AND SAFETY FCULID Ik CURRICULUM
GUIDES AWD TEXTBOCKS

ko. of curriculum guildes

H=10Q
o. of homemaking texts
Concepts =12
No. of consumer education
texts N=2
Kansas Homemaking
Guide

Cost of essential grooning

aids x §

Expenses ‘involved in

sickness

Health plans & X

Insurance policies

Selection of professional
services X

Use of community resources
for illnesses and
energencies 2

In the area of health and safety the Ksnsas Homenzking
Guide contained three of the six concepts. The Kansas
Homemaking Guide listed the one concept which was found most
“reguently by other curriculum guides and textbooks, and it
listed two important consumer education concepts which were
not contained in the other curriculum guides and textbooks
vithin Trhe area of health and safety.
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TABLE V

CONSUMER LDUCATION CCHCEPTS IN HOME
MANAGEMENT AND COHSUMBER BDUCATICHN
FOURD IN CURRICULUM GUIDES
AND TEXTBCCKS

No. of curriculum guides

K=10
No, of homemaking texts
Concepts. F=12
! No. of consumer education
texts H=2
Kensas Homemaking
Guide

Lbilities - Regl income 1

Advertising, salespeople,
and stores 2

Allowances for gifts and
contributions 2

Agencies promoting family

financial security o
Banking services 331
Budget construction 412

Business procedures for
the home 512111 X

Buying Guides

Care of properties - Real
income 1

City worker's family

budget : 1
College expenses 112
Compariscon shopping 4 1
Consumer protection 2
Consumer responsibilities 4 11



IE V (continued)

ll

Concepts

of curriculum guides

K=10

!
:

operative vlanning for
ily spending

Ha O

Cost of living index
Credit ratings
Decision making

Distribution of national
money income

zvalueting spending and
ssving

Finencial crises

Goal setting

Good money management
How money is spent

Identifying consuners

Tdentifying family
resources

Individusl and family
money values

Individual shares of
Tamily income

Insursnce
Invezsments

Levels of living

b —y.

f' Fo. of homemaking texts

K=12

WO

.

Ko. of consumer educatiocn

texts li=2
Kansas Zomemaking
Guide
X
1
2
13X
i
1LiX
d
2
X
4
X
&
1
1
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TABIE V (continued)

L

Concepts

Medical costs

Meeting eguipment needs
and desires

Methods of handling family
money

Money habits and personali-
Tty treits

Fioney needs and the family
life cycle

Personzl care costs

Planning use of human and
material resources

Proper selection, use, and
care of equipment saves
time, energy, and money

Reasons for planning use
of income

Relation of employment to
money management

Relation of family size,
nunber oI wage earners,
residence,. and income
level

Relationship between money
earned and spent

Relationship between stan-
dards of living and income

I

no. of curriculum guides

H=10
Ho. of homemaking texts
k=12
ko. of consumer education
texts N=2
Kansas Homemaking
Guide
X
1 iX
i
X
2
b i
X
X




TABLE V (continued)

i No. of curriculum guides

: N=10C

Ko, of homemalring texts
Concents ! M=12

I No. of consumer education
texts N=2

Kensas lomemeking
Guide

Retirement planning

Social Security

N
H W
N

Sources of money income

Taxes

H

Teenage credit

The individual and the
family in the larger
econony

=t

Transportation expenses

Understanding and using
consumer credit 51312t X

Using community resources
To reduce expenses 111

Value of life insurance
Value of time

Ways for teenagers to
earn money ; 112 .4

Ways of using family
resources X

| I

————eee—————  — — — —

Of the fifty-six concepts in the area of home management
and consumer education, fifteen of these were found in the
Kanszs Fomemaking Guide., Of these fifteen concepts identified
in the fznsas Homemaking Guide, five were not found in other
curriculum guides and textbooks. Four concepts found in the
Kansas EHonmemaking Guide were identified in a total of seven or
more other curriculum guides and textbooks.




CCESUMER EDUCATION
HCME FURNISHINGS,
FCUND IN

T&

CURRICULUM

ARD

BLz VI

CCHCEPTS I ECUSING,
AND RELATED ART
GUIDZES

TRXTECOKS

Concepts

uhylﬂc, building, or
renting homes

Costs of home ownership
and meintenance

Determining housing needs
of families

Zquipment selectlon

Home furnishings allowance
Home financing

Legal aspects of housing

Proper use and care of
clezning supplies and
equipment

Relationship of price to
besuty and functional wvalue

Renovation of furniture
Selection of furnishings
Simple home repairs

10

NURC IS

Mo

so. of curriculum guides

=10
No. of homemaking texts
.l.l—lE
} Zc., of consumer education
i texts =2
Kansas Homemaking
Guide
211X
2
X
2
2:+1iX
11X
X
X
X

In the area of housing, home furnishings, and related art
the Kansas Homemalking Guide contsined seven of

twelve concepvs.

the total of

Two concepts found in the Kansss Homenmaking

Guide were not listed by the other curriculum guides and text-
books, but three concepts listed in the Kansas Homemsking Guide
were identified by seven to thirteen other curriculum guides

& ‘:Cﬁl text‘bo Oks 'Y
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TLBLE VII
CCNSUMER EDUCATICE CCLHCEPTS I FEZRS5CEAL
AKD FAKMILY RELATICKRSHIPS IFOUND IK
CURRICULUM GUILES AND TEXTBCCLS

tio., of curriculum guides

F=10
Ko, of homsmaking fexts
Concepts N=12
No. of consumer education
texts H=2
Kansas Iomemaxing
Guide

Attitudes of family members
regarding money affect
their relationships 2

Determining individual and
family well-being by income

management 2
Iiving costs for the family:

life cycle £
Money for dates 1

iays of stretching the
family income .

-t

—
—-

Only five concepts in the area of personal and family
relations in the various guides and textbooks were considered
specific consumer education concepts, and the Kanszs Homemaking
Guide did not contvain any of these five,

4 total number of 132 concepts were ldentified in the
reviewing of the 11 homemsking curriculum guides, the 12 home-
making btextbooks, and the 2 consumer education textbooks. The
possibility existed for each concept to be listed in each
curriculum guide and in each textbook for a totel of 25 times,
but only 1 of the 132 concepts was listed 13 vimes or in 50
per cent of the guides and textbooks.
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books containing these concepts are given separately. The
w2 =

consumer education concepts given in the Kansas Homenaking

Guide are alsco identified. The curriculum guides suggested
the teaching of consumer education concepts in all of the basic
homemaking areas to much greater extent than did the homemaking
textbooks. Consumer education in the homemaking textbooks was
concentrated within the general areas of clothing and textiles
and home management and consumer education, Although definitely
not all of the curriculum guides contained s great many consumer
education concepts, such conceplts appeared more frequently in
the curriculum guides than in the homemaking textbooks, and the
distribution of such concepts among the various areas of home-
making was much more egual in the guides than in the textbooks.
The two consumer education oriented textbooks related
concepts in the general areas of principles of purchasing,
credit, money management, buying goods and services, financial
security, and consumer rights, responsibilities, and obliga-
tions, These generzl areas of consumer education are in agree-
ment with those suggested by the state of Illinois which were
previously cited. 'These two consumer education oriented text-
books seemingly contain a majority of generalized concepts of
the more explicit consumer education topics identified by the
Purdue research study as: the consumer in the economy; house-
hold and income management; collective consumption; consumers
in the market; consumption of commodities and services;

investment in human capital; and organized consumer acti-
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11, IIGH SCHCCL DLINCIPALS' CRGANIAATICK [EICRTS

=11,

The Eigh Scheol Principals!

Orgarnization Reports for the
1568-1969 school year on file in the Elementzry and Secondary
Accreditation Division of the s5tate DTepartment of Public

- Instruction were reviewed to determine if separate courses were
offered 1n consumer educstion and, also, to learn wkich secon-
dary schools offered homemaking, social studies, and business
education since these three areas were considered the ones most
likely to include consumer education concepts within their
courses., =2Revnorts were on file and were reviewed for 414 public
seconlary schools.

Cf the 414 organization reporits reviewed, only four
secondary schools did not offer any courses in homemaking. The
enrocllments of these four secondary schools were sixty-sixz or
fevier pupils. All sckools offered some courses in business
education and social studies.

In the 410 secondary schools offering homemasking, the
courses ranged from general homemaking to specialized study of
particular fields, and any of the offerings could have included

consumer educstion concepts. Cfferings in business education

5lugygssirication of Consumer Zducstion Program Topics."
(Layfeyette, Indiana: Furdue University, information accom-
panying Consumer Education Study survey materials, September,

1969).
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TASLE VIIT

CONSUIRR EDUCATION COURSES IX
KANSAS SECONDARY SCHOOLS

Consumer GConsumer Conswmer

ceterist : g
Cherecteristics Education Economics Problens

Totals

Number of schools
offering course , . . b 10 1 17
fiumber offered by
homemeking depart-
ments e ®» # & 9 ©® & @ 1 - - 1
Number offered by
business education
departments . . . » &« 1 7 1 Y
Rumber offered by
socigl sciencs
departments .. . . . . U 3 - T
Humber offered for
two semesters . . . . U 8 - 12
Hluraber offered for
one senester. « « o« « 2 2 1 5
Average class
enrollment . . . o o 27.15 30,00 - 2B.72
Class of school% , , 3 A 1A 1 AAAAA Most

2 AAA L AAA frequently in

1 AAAA 5 AALA LAA and AAAA

schools

#Kensas secondary schools wers classified on the basis of
enrollment, The classificetions and thelr respective enroll-
ments were: AAAAA with 2,717 to 1,617 pupils; A2AAA with 1,557
to 633 pupils; AAA with 630 to 223 pupils, AA with 220 to 106
pupils; and A with 106 to 25 pupils,
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were culte diversified, but twenty-eight schools hed z business
econonmics course, five had a course in personal finance, and

111 offered general business courses which could have contained
consuner education concepts. In the social studies programs,
1E8 schools offered at least one semester of study in econcmics.
Thirteen secondary schools offered a family living course as
part of the social studies curriculum., Either economics or
family living may we;l have contained consumer education con-
cepis,

Table VIIT denotes specific consumer education offerings.
Seventeen schools offered consumer education courses under the
course Titles of consumer education, consumer economics, and
consumer problems with consumer economics being offered the
most frequently. Only one consumer education course was
offered by a homemaking department. Nine such courses were
offered by business education departments and seven by social
science departments. Twelve of the courses were offered for
the entire year while five were offered for only one semester
with one-half unit of credit given for each semester. The
mean size of consumer education classes was 28.72 pupils, and
consumer educatlion courses were most frequently oiffered in
class anA and AAAA schools.

Correspondence with the Zlementary and Secondary
Accreditation Division of the State Department of Public
Instruction revealed that no aécreditation rules or regulations
existed concerning the teaching of consumer education in Kansas

dunliec secondarvy schools for the sehaoal vear of 1968-19&0.
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TIT, CONSUMER EDUCATION COHCEPTS IHN KANSAS

VOCATICNAL ECMEMAKING FPRCGRALS

Of the ninety-eight secondary schools having vocational
homemaking programs, only seventy-six turned in Irogram
Justification Forms for the 1968-1969 school year. Of these
seventy-six, seven forms were vague and incomplete and made no
direct reference to any type of consumer education. The
remzining sixty-nine programs mentioned some specific consumer
education concepts, but the programs generally listed units of
work rather than concepts.

The same information sheet used to survey the Vocatiocnal
Home Economics Program Justification Forms was mailed to the
vocational homemaking teachers in the state. This information
sheet can be found in Appendix C. Excluding the city school
systems, 51 of the 111 vocational homemaking teachers returned
the information sheets, Forty-six of the information sheets
contained sufficient amounts of usable content.

The information found on the Program Justification
Forms and reported by the Homemaking teachers is given in
Tables IX - XTIV, The consumer education concepts listed in
Tables IX - XIV are those which appeared in the 1962 Kansas

Homemaking Guide, and these concepts are classified according

to the basic areas of homemaking specified by the guide. The
respective tables present the number of Program Justification

Forms listing a specific concept plus the average number of
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instruction hours devoted to the concent. In addition, the
tablies present the number of vocational homemsking teachers
reporting the teaching of specific concepts, the averaze number
of instruction hours devoted to the concept, and the average
nunber of pupils receiving instruction for each specific
conéept.

The Program Justification Forms were completed in the
fall of 19C8 and were general plans for the school year of
1968-1969 while the information sheets mailed to the teachers
were completed in May, 1969, at the close of the 1968-1969%
school term. The Program Justification Forms gave the
teachers' plans for ﬁhe school year while the information sheet
provided the actual accomplishments of the school year.

Only a very few teachers planned to teach consumer
education with twenty being the highest number of programs
lisving any one consumer education concept. The greater
numbers of concepts planned for 1968-1969 were found in the
area of clothing and textiles and in the area of home manaée-
ment and consumer education., Hore teachers reported actually
teaching consumer education within the area of foods and
nutrition than within any other area, and more pupils received
instruction within that area, as well. The most actual hours
ol consumer education instruction were, however, reported for
the c¢lething and textiles area. The amount of consumer edu-
cztion actually taught as reported by the teachers in Kansas

voeetional homemaking classes in 1968-1968 greatly exceeded the



amount pleanned to be taught as indicated by the Progranm

Justification Forms for 1968-1859,

i

1V. GSUMMARY OF THE FIKDINGS

The compilation of consumer education concepts from
homemaking curriculum guides and textbooks revealed that the
curriculum guides have been much more progressive than text-
books in the area of consumer education. The curriculum guides
tended “o incliude consumer education concepts in all of the
basic areas of homemaking whereas such concepts in the text-
books were generally limited to the areas of clothing and
~textiles and home menagement and consumer education. The two
consuner education oriented textbooks did not include the more
specific homemaking concepts as such but did contain broader
consumer education concepts in the general arezs of principles
of purchasing, credit, money management, buying goods and
services, financial security, and consumer rights, responsi—'
bilities, and bbligaticns. These areas of consumer education
are in basic agreement with the suggestions of the state of
Il1linois and the Purdue resezrch study.

In comparison with the consumer education concepts in

curriculum guides and textbooks, the Kansas liomemaking Guide

contained at least 50 per cent or more of the identified con-
cepts in the areas of c¢hild care and development; clothing and
textiles; health and safety; and housing, home furnishings, and

related art. The Kansas Homemaking Guide was weak in the areas
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tion, home management cnd consumer educstion,

|...lc

of foods znd nutr

i

16 personzl and family relations when compered to the number

)
=

of consumer education conceptvs identified in these areas by the
other curriculum guides and textbooks,

A pood potentizl for the inclusion of consumer education
egs a vart of courses in homemaking, business education, and
social science existed because nearly all of the 414 public
secondary schools had some offerings in these three areas.
Consumer education might have been incorporated within the
courses of the 410 homemaking programs, the 28 business
economics courses, the 5 personal finasnce courses, the 111
generzl business courses, the 188 economics courses, and the 13
family living courses offered by social science departments.
This study did not include exanining the extent of consumer
education incorporated into the courses of all homemaking,
business education, and social science departments. Information
was collected concerning separate consumer education courses
and concerning the inclusion of consumer educatiion within
vocatlonal homemaking programs.

Cnly seventeen (4 per cent) of the 414 public secondary
schools in Kansas listed specific courses in consumer education.
These courses vere generally offered by business education and
social science departments. The mean size of these consumer
education classses was 28.72 pupils, and the majority of these
consuner education courses were offered in class AAA and AAAA

schools in the 1968-1969 school year. DNo accreditation regquire-
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ments existed for Kansas in 1968-19€9 concerning consumer
education,

Sixty-nine (70 per cent) of a possible ninety-eight
Vocational Eome Zconomics Program Justification Forms for th
1968-1959 school year contained some specific plans regesrding
consumer education within homemaking courses. Units of work
were generally listed on the programs, however, rather than
specific concepts. Orly a small number of progrems gave any
consunmer education concepts with the majority of such concepts
planned to be ftaught in the area of clothing znd textiles and
in the arez of home manasgement and consumer education. It was
the investigator's opinion that the Program Justification Forms
were quite general, and thus, did not provide specific evidence
for a realistic representation of consumer education within
vocational homemaking programs.

Fifty-one (46 per cent) of the 111 information sheets
sent vo vocational homemaking teachers were returned, and 46
(41 per cent) of these contained specific information. 4
higher average number of iteachers reported teaching consumer
education within the foods and nutrition area than in any of
the other areas, and more pupils received consumer education
instruction in the foods and nutrition ares than in any other
area. The highest average of actual consumer education
instruection hours were revorted, however, for the clothing and
textiles aree. The asmount of consumer education actuslly

taught as reported by the teachers in Kansas vocational home-
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programs in 1968-1S69 sreatly exceeded the amount
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lenned to be taught as indicated on the Program dustifiication

Foras for 1968-1969,



CHAPTER V
SUMMARY AND CCHCLUSIONGS

This chapter provides a summary of the entire study and

relates the investigator's conclusions and recommendations.
I, SUMMARY OF THE STUDY

The purpose of this study was to survey, in part, the
extent to which consumer education was included in the cur-
riculums of the Kansas public secondary schools during the
1968-1969 school year with emphasis on the vocational home-
making progrars.

A review of the consumer education literature revealed
that no recent research studies regarding consumer education in
secondary schools existed but that a national research project
was being conducted. The consumer education literature was
reviewed and reported according to these general topics:
previous consumer education research studies; development of
consumer education; need for consumer education; and suggested
curriculum content for consumer education at the secondary
level,

A compilation of consumer education concepts relating to
homemaking was achieved by examining homemaking curriculum
guides and textbooks. The curriculums of the public secon-
dary schools were.studied by reviewing the High School

Principals' Organization Reports. The Vocatiornal Home ILconomics
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Progrzn Justification Torms end information sheets comnleted by

n the state provided a view

i

the vocationali homenmsking tezciers
of consumer education within the vocational homemaking programs
of Kgnsas,

The findings of the study revealed that consumer educa-
tion concepts are included much more frequently in general
homemaking curriculum guides than in general homemaking text-
books. Such consumer education concepts were usually found,
however, in the areas of clothing and textiles and home manage-

ment and consumer education. The Kansas Homemaking Guide con-

tained 50 per cent or more of the identified concepts in the
areas of child care and development; clothing and textiles;
nealth and safety; and housing, home furnishings, and related
art. In the areas of foods and nutrition, home management and
consumer education, and personal and family relations the Kansas

Fomemaking Guide contained less than 50 per cent of the iden-

tified concepts.

V//Only four per cent of Kansas public secondary schools
bhad specific consumer education offerings, and the mejority of
these offerings were by business education and social science
departments. The Vocational Home Economics Program Justification
Yorms yielded little information but did indicate tlie inclusion
of the mejority of consumer education concepts in the areas of
clothing and textiles and home management and consumer edu-
cation. The information sheets completed by the vocational

homemsking teachers revealed that the highest average number of
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hours devoted to consumer education instruction was in clothing
and textiles., A higher average number of teachers reported
teaching consumer education within the foods and nutrition zrea
than in any other area, and a hicher average number of pupils
recelved consumer education instruction in the foods and
nutrition area than in any other area. A grezt deal more con-
sumer educatlon was tvaught in the homemaking programs than had
been planned to be taught as indicated on the Program Justifi-

cation Forms,
IT, COCNCLUSIONS

Based on the findings of the study, the investigator
concluded that the current general homemaking textbooks which
were reviewed failed to adegquately stress consumer education
as a vital part of homemaking, and, perhaps, such textbooks
have not tended to encourage homemaking teachers to give much
attention to teaching consumer education as a part of their
homemzsking courses.

Consumer education did not receive much attention in
Kansas secondary schools in 1968-1969 and was more likely to
be incorporated with other courses than to be taught as a
separate course. The Vocational Home Economics ITrogram
Justification Forms did not provide much information about the
incorporation of consumer education into homemaking prograns,

The information sheets completed by the vocational home-

making teachers provided a more comprehensive presentation of



consumer education witnin Kansas vocational homemaking programs,.

9

Consunmer education was teught in the more traditional foods and
clothing sreas and not particularly emphasized in the other
homemaking areas with the exception of the housing and hone
furnishings zrea. In_some instances teachers stated thet
consunmer educstion was incorporated within a unit, but they

did not identify the specific consumer education concepts.
ITI, RECONMMINDATICHS

A definite need exists for the development of home-
making textbooks which stress consumer education concepnts in
all aspects of homemaking. Since the Vocational Education
lmendments of 1968 have emphasized consumer education as a
third major aspect of homemaking, many types of curriculum
materials, including guides and textbooks, which stress con-
sumer education will be vitally important to teachers,

As the family in our society has become a consuming
unit, the need for consumer education has become greater,

The schools are probably the only place youth can receive
thorough, unbiased consumer education knowledge; therefore,
the schools should attempt to meet this challenge.

omemaking programs should be evaluated and redirected
so as to utilize more of the numerous opportunities existing
in homemaking courses to teach consumer education. In addition
to the offerings in homemeking courses, consumer education

might be taught as a separate course. The ideal situation
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would be to have it taught by & team of teachers from various
subject matter disciplines including homemaking, business
education, and social science. In such & course, pupils would
encounter differing points of view and personaslities. &
variety of Teachers and {Teaching methods would tend to stimu-
late interest and would make it possible for more boys to be
exposed to consumer education with this arrangement than in
the reguler homemaking ccurses. 1f this type of separate
course does not exist, a homemaking Teacher can provide sonme
of the same experiences by bringing consumer education resource
people from other subject matter areas into the homemaking
classes.

A more thorough investigetion into the status of
consuner education in Kansas could be achieved by obtaining
information from teachers of other subJect matter disciplines,
particularly business education and social science teackers,
The extent to which consumer education is tazught in nonvoca-
tional homemaking programs might of fer an interesting compari-
son with vocztlonal homemaking programs,

The extent to which consumer education programs have
been influenced by the Vocational Amendments of 1968 might be
evaluated, somewhat, by repeating this study in a few years.
Repeating this study might, also, provide a view of the develop-
ment of consumer education in Kansas secondary schools.

The consumer education aspect of the college prepara-

ticon of homemaking teachers will probably be receiving more



atvenvion in the future and, perhaps, in-service education can

motivate and help teachers in the arez of consumer education.
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SECCHDARY SCHCCL IKRFCRMATICN FCRM

Wl o
o} o] =
2 Jlerel| P
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School: U,D.& @ | wol @
_ 514 8
Laas : ] -
4ddress: Zip: e | BE] o
S I
ey o :
Znrollments 2 3 s
@ o
Q.

Courses Taught During 1968-6C for Credit:

Hdome Economies:

Social Studies:

Business Iducstion:
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711 ¥1llingz Drive
Fenhattan, ransas
May 12, 1969%

Dez» Teacher:

e subject of consumer education in secondary schoole is
receliving a great deal of state and federal attention. 45 you
know, the Vocational Education ‘ct of 196% was zmended in
Cctober, 1968. These amendments placed incressed emphasis on
consunmer education as & part of the home econonics progran.

Home economics teachers in Kansas have long incorporated
consumer education in their educational programs, but the .
extent To which consumer education has been incorporated in the
past has not been known. 4As a basis for developing plans for
the future, this information would be helpful to the State
Department of Vocational Home Economics LZducation snd to the
Kansas colleges and universities in identifying if changes are
needed in curriculum snd teacher education programs.

As a graduate student in home economics educetion at Kansas
Stete University, I am surveying the consumer education concepts
tzught in the Vocational home economics courses within the state.
For the purpose of this study, it was necessary to develop ny
own definition of consumer education which is as follows:

Consumer education is preparing individuals and
families to achieve, according to their own values,
maximum satisfaction in everyday living through emphasis
on: (1) budgeting and money management; (2) consumer
rights, responsibilities, and obligations; and (3) the
selection, use, and csre of goods and services such as
credit, housing, and various methods of providing
financial security.

Based upon this definition, & form was developed which
identifies the related consumer education concepts found within
the objectives in each area of home economics as listed by the
Eonsas Homemaking Guide of 1962. Please fill in the requested
information zbout each conceprt which you teach. Please list in
the space provided or on the back of the form any consumer
education concepts which are not listed but which you include
in your program.

Your name and the name of your school will be kept com-
pletely confidentisl. This survey is merely intended to
identify which consumer education concepts are being taught,
Plezse complete the form and return it by June 1, 1969, in
the stamped, self-addressed envelope prepsred for your
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in this study. Your contri-

Sincerely,

Paula Duston (drs.)
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VCCATICNAL HOMEMAKING rRCGRAIS IN KANSAS

Consumer Education Concepts by Areas
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oelection of eguipment snd nlay materials

£

Selection of clothes for children

fJinancial responsibilities of parenthood

Selection of lavette and eocuipment
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Gyher:

CLOTHING AND TEXTILES

Care of clothing

Recognizing clothing needs

Selection of fabric

Care of sewing ecuipment

Wise decision-making in buying clothes

Information on tags and labels

Selection of accessories

Quality variations of ready-to-wear
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re of differing fabrics

C hing needs of 2ll family members
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Cost oFf “zsmily elothing

Evzluatine resources to decide to buy or sew




Clothing needs of the future

Cost of future wardrobe needs

sewing machines

i

FCCDS AND NUTRITICN

Importance of nlanning before buying

Cualities to look for when buying food

Use of preserved food affects the budgetb

Factors increasing the cost of mezals

Otherrs

HEATTH AND SAFETY

Selection of professional services

Eezglth plans

Insurance policies
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individusl shoares of familv incomre
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lue received for money spent
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Hecord of exnenses
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Relationship bpetween money earned and spent
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Ways of earning spending money
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eclsion-making process

Tdentifving family resources

Cooperstively planning for family spending

Vays of using family resources

Relisble consumer guides for purchasing

Meating eguipment needs and desires

Eguipment needs in relation to income

Vays of paying for items purchased

Planning for future needs of fanily

Relationship between standards of living and income

Cther:

ECUSING HCME FURNISHINGS AND RETATED ART

Selection of furniture and furnishings

Sirnle home revairs

Refinishing or remodeling furnishings




Determinine housing needs of

fermilles

75

foetors involved in cheoosine

2 nlace to live

Home fingneine

Iemel asnects of housing
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The pessage of the Vocational Zducation Amenéments of
1668 has caused a great deal of attention to focus on consumer
and bomemaking education in secondary schools. Lome econcmics
educetors have been particularly concerned with the evsluation
and redirectioﬁ of existing homemzking programs in order that
consumer education may receive proper emphasis.

The purpose of this study was to survey, in part, the
exvent to which consumer education was being included in the
curriculums of Kansas secondary schools during the 1968-196C
school year with emphasis on the vocational homensking prograi.
L compilation of consumer education concepts existing within
the realm of homemeking was achieved by reviewlng curriculum

guides end textbooks. Amnnual reports from secondary school
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1s and from vocational homemsking teachers were

exemined for descriptive informetion regarding the nature and
extent of consumer education within secondary school curriculums
and within homemeking programs. Vocationzl homemsking teachers
completed information sheets further describing their home-
meking programs in relation to consumer education,

Homemaking curriculum guides contained a greater number
of consumer education ccncepts than did homemsking textbooks,
but 2 wide variety of concepts existed in curriculum guides and
in textbooks. A comparison of consumer education concepts in

the Xansas Eomemakirg Guide with those identified in curriculum

guides and textbooks disclosed that the Kansas Homemsking Guide

contesined 50 per cent or more of the concepts in the areas of



tild enee snd develovnuwenit; clotlhiin: and Gextiles; bieslth nnd
safely; ond housing, home Ifurnishings, and reluted art. Yhe

atsas Pomemaking Guide convained less than 50 ner cent of the

identified concepts in the oreas of foods and nutriticn, home
menarsenent and consumer education, and personal and family
relations,

A gocd potential existed in Kenses for the incorporation
of consumer education with other courses during the 1568-1959
school year, but only seventeen separate consumer education
courses were in existence. Fost of tThese consumer education
courses were taught in class A4 and ALAA schools.

The vocatipnal homemaking teachers planned to teach
consumer education within the areas of clothing and textiles
and home mznegement and consumer education, but they zctually
taught more consumer education in the foods and nutrition area
and in the clothing and textiles area, Much more consumer
education was tvaught than had been indicated on the teachers'
plans,

The major conclusions of the study were:

1. Generzl homemaking textbooks failed to stress
consumer education while great vafiations existed in the amount
and kind of consumer educatlon concepts suggested by curriculum
guides a2nd textbooks alike.

2. Consumer education did not receive much attention
in Kanszs secondary schools in11968-1969 snd was more apt to be

incornorated with other courses than to be taught as a separate



3. Xamnsas vocationezl homemaking teachers actuslly
tatoht more consumer education during 1€68-195C than their
yearly plans indicated and instruction was concentrated in the
foods and clothing sreas.

mmendations of the study were: (1) the develorpment
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of homemeking Ttextbooks and curriculum guides which emphasiz
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consunier education as a vital part of all areas of homemeking;
(2) the evsluation and redirection of present homeraking
programs to utilize the existing opportunities to teach
consuner education; and (%) the participation of homemaking

teachers in teeam teaching of cohsumer education.



