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Therefore, student-athletes will not have several semesters to 
turn things around academically. They must make acceptable grades 
in a program leading to a degree in order to maintain intercol­
legiate athletic eligibility. 

The University of Richmond offers no developmental or reme­
diation courses and there will be none offered in the future. 
Students enrolling in the University, and this includes student­
athletes, are expected to be prepared to do college level work. 

All new students enroll in courses the day before classes start. 
There is no preregistration for student-athletes or other groups. 
This causes many conflicts between academic classes and athletic 

practice-competition times. These conflicts may be resolved during 
the two week add/drop period after classes start. However, in an 
effort to avoid these conflicts, some student athletes find 
themselves enrolled in courses they did not intend to take. 

Given the academic nature of the University, the programs 
offered, the registration procedures followed, the academic his­
tory of freshmen student-athletes, and changes in NCAA legis­
lation, an overall University academic support plan for 
student-athletes was developed. This· plan received a strong 
endorsement from the university administration. 

RECRUITMENT 

The first step in the academic support plan was a University 
statement of policy regarding academic requirements to be used in 
the recruitment of student-athletes. These established require­
ments incorporated both the University's admission requirements 
and some of the NCAA's requirements to be effective August 1, 1986 
(Appendix A). These established academic requirements were used in 

the recruitment of student-athletes who enrolled in the University 
of Richmond in August 1984. 

GROUP TESTING 

The second step in the academic support plan was group testing 
and assessment. The incoming freshman athletes were tested in 
August before the semester had officially started. The purposes of 
testing were (1) to screen for deficiencies and (2) to aid in 

placing the students in courses. SAT scores and high school grade 



point averages were already on file with the academic advisor, butadditional information.was needed pertaining to the basic skills. The areas tested were reading, spelling, written Englishexpression, and mathematics. The Nelson Denny Reading Test wasadministered to test vocabulary level and comprehension. This testis a predictor of success in handling college level textualmaterial. The results of this assessment indicated a wide rangeof ability. The percentiles ranged f?om 95 to 10. The median was47 and the average was 52. 
An informal spelling assessment was administered which consistedof a list of 50 words on the eighth grade level. This list in­cluded both phonetically regular and phonetically irregular words.The scores are reported as percentages. The range was from 36% to98%. An error analysis of items missed was filed on each studentfor future reference. The Multiple Assessment Program and Servicesassessment battery (MAPs) was chosen to test written English ex­pression and the mathematic areas. The section on testing writtenexpression required the student to identify errors in tense,pronouns, punctuations and word usage. The scores ranged from the18th percentile to the 95th percentile. The MAPs battery fortesting mathematics was made up of two separate instruments. Thefirst assessed basic computation as well as fractions, decimalsand percentages. The second instrument assessed arithmetic skillsinvolved with the operations of whole numbers, fractions, decimalsand percent. The percentiles for arithmetic skills ranged from 70to 98 and for computation, 40 to 98. 

INTERPRETATION OF SCORES

The scores were profiled for each student and those studentswith the lowest scor.es from the fiftieth percentile were givenfirst consideration for placement in courses with supplementalinstruction. The scores were also examined to Pinpoint discrep­ancies that were in�raindividual. Patterns which indicatedstronger abilities in either mathematics or language. were noted.If the discrepancy indicated a very low area, the student wasindividually tested at a later date. 

INDIVIDUAL TESTING 

Those students that were individually tested were given theWoodcock-Johnson Psycho-Educat ional Battery. The students whoqualified for individual testing fell into several categories.
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necessary for content mastery. 
Perhaps the most important aspect of SI is the leader's 

attention to reasoning and questioning skills. The leader makes 
a conscious effort to assess the quality of student questions 
and responses and to identify those students whose present 
levels of thinking appear to limit their mastery of a new 
concept. Recent research with a wide variety of high school 
populations indicates that substantial gains in the level of 
these skills can be achieved through appropriate strategies and 
techniques. 

SI leaders use the materials of the subject discipline as the 

vehicle for skills instruction as they deal with specific 
problems . Student lecture and reading notes are reviewed as the 
SI leader observes and models appropriate note-taking 
techniques . Reviews of reading assignments allow the leader to 
introduce effective reading styles and procedures. Vocabulary 
development, nmemonics, and other techniques which promote 

storage and retrieval of information are also integrated into 
the content review. Additional specific test-taking assistance, 
i.e., careful reading and interpretation of essay and objective 

test questions and the construction of sample tests, are
provided before exams and receive periodic emphasis throughout
the semester. Particular attention is given to helping students
design effective study schedules and to facilitating the 

formation of informal study groups. Finally, backup tutoring,
either by the SI leader or through some other campus resource,
is provided to students needing individual support. (Martin et
al., 1983)

Over twenty higher education institutions have initiated SI. 
Each of these institutions had to make minor adjustments to 
accommodate the individual chara�teristics of its campus ; however, 
these adjustments did not involve major changes in the SI Model's 
basic design (Martin et al,. 1983 P. 5). The UR SI Model follows 
the UMKC SI Model's basic design with several modifications. 
First, student participation in the UMKC SI is voluntary. 
Participation in the UR SI is required of some designated students 
(all other students in the class may voluntarily participate in 
SI). Second, the UMKC SI Model is used with the entire student 
body and in courses ranging from freshman English to advance 

medical school classes. The UR SI Model initially concentrated on 
student-athletes and with lower level courses. The possibility of 
using SI in the future with other students will be evaluated on 
the basis of the pilot program. Third, mandatory class attendance 
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continued use and further expansion of the program with UR 
students were warranted. The SI program has continued into the 
spring 1985 semester and has been recommended for continuation and 
expansion in the number of courses and student athletes for the 
1985-86 school year. It also appeared that SI with student-ath- , 
letes at UR works best when upperclass student SI leaders are 
used. 

For next year, some adjustments in the testing situation will be 
considered. The testing in mathematics appeared to be on a lower 
level than college. At present, other types of testing mathematics 
are being considered. The testing in written expression was 
weakened by the fact that there was no sample of spontaneous 
writing. A sample of writing will be added to the battery. 

Student concerns about the testing cannot be overlooked. It is 
important to thoroughly explain the testing and impart the ! 

understanding that all incoming athletes are being tested and all 
information is considered and used only for placement. The testing t 

should be explained in the framework that the University will do 
everything possible to help student-athletes succeed and is fully 
committed to them. 

Tables, Appendix, and References follow. 

TABLE 1 
FALL 1983 ACADEMIC SUMMARY 

UNIVERSITY OF RICHMOND FRESHMAN FOOTBALL STUDENT-ATHLETES 

ACADEMIC 
SEMESTER HOURS GRADE 

STUDENT COMPLETED POINT AVERAGE ACADEMIC STATUS 

1 12 3.250 
1 

2 12 3.270 
3 12 2.000 
4 9 2.000 
5 12 2.000 
6 12 2.000 
7 13 1.769 WARNING 
8 13 1.692 WARNING 
9 12 1.500 WARNING 

10 9 1.500 WARNING 

(Continued next page) 

• 

ACADEMIC 
SEMESTER HOURS GRADE 

STUDENT COMPLETED POINT AVERAGE 

2 1.308 10 (25) 11 1.250 
12 9 

9 1.250 
13 

1.250 12 14 
1.250 

15 12 
13 1.231 

16 
17 10 1.2313 

9 .923 
18 

.6923 19 9 

20 6 .6674 

3 .231 
21 

Average number of academic semester hours 

completed during semester 

Average number of PE hours completed 

during semester 

ACADEMIC STATUS 

PROBATION 
PROBATION 
PROBATION 
PROBATION 
PROBATION 
PROBATION 
PROBATION 
PROBATION 
PROBATION 
PROBATION 
SUSPENSION 

~ 

Of semester hours completed Average total numbers 
during semester 

Average grade point average 

1 Transferred at end of semester 

2 Second semester freshman had a total of 25 semester hours 

3 Resigned from University during Spring 1984 semester 

4 _ ·enrollment terminated at end of Fall 
Academic Suspension 
1983 semester 

• 11 • 



TABLE 2 

FALL 1984 ACADEMIC SUMMARY UNIVERSITY OF RICHMOND FREsHMAN FOOTBALL STUDENT-ATHLETES

ACADEMIC ACADEMIC GRADE POINT STUDENT# SF.ME-STER HOURS STATUS AVERAGE *** 1 9 3.667 2 14 3.500 * 3
11 3.273 ** 4 12 

**** 5 3.000 
13 

6 2.923 
11 2.818 7
13 

** 8 
2.462 

11 

9 2.455 
11 

* 10 2.455 
11 

* 
11 

2.182 
11 

* 12 2.182 
11 WARNING 1.909 * 13 
11 WARNING 1.909 * 14
11 WARNING 1. 727* 15
11 WARNING 1.636* 16
11 WARNING 1.63617 9 WARNING l.50018 12 WARNING 1.500 19
a

2 

PROBATION 1.286 ** 20 9 PROBATION 1.250 

Average number of academic semester hours completed 11.0during semester 
Average number of PE hours completed during semester 2Average number of semester hours completed during 13semester 
Average grade point avera�e 2.264 

Withdrew from one course due to medical reasons {knee
2 

surgery) 
Has incomplete in English 101 to convert to a letter grade

Note: All of these student-athletes received credit for twophysical education courses, IA 021 {football) andPE 211 C (weight lifting)

(Continued next page)

12  

* Supplemental Instruction in English 101, Math 102, and
Speech 101

** Supplemental Instruction in English 101 and Speech 101

*** Supplemental Instruction in Math 102 - Selected Course in
regular registration

**** Supplemental Instruction in Speech 101 - Selected Course in 
regular registration 

17 Failed English 101 
19 Failed History 105 D - Incomplete in English 101 
20 Failed Math 251 N 

Note: No student with Supplemental Instruction failed a Supplemental 
Instruction Course. 
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