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athletics unless he maintains a grade point average that places
him in good academic standing as established by the institution
for all students who are at an equivalent stage of progress toward
a degree.

Therefore, student-athletes will not have several semesters to

turn things around academically. They must make acceptable grades
in a program leading to a degree in order to maintain intercol-
legiate athletic eligibility.
. The University of Richmond offers no developmental or reme-
diation courses and there will be none offered in the future.
Students enrolling in the University, and this includes student-
athletes, are expected to be prepared to do college level work.

All new students enroll in courses the day before classes start.
There is no preregistration for student-athletes or other groups.
This causes many conflicts between academic classes and athletic
practice-competition times. These conflicts may be resolved during
the two week add/drop period after classes start. However, in an
effort to avoid these conflicts, some student athletes £ind
themselves enrolled in courses they did not intend to take.

Given the academic nature of the University, the programs
offered, the registration procedures followed, the academic his-
tory of freshmen student-athletes, and changes in NCAA 1legis-
lation, an overall University academic support plan for
student-athletes was developed. This plan received a strong
endorsement from the university administration.

RECRUITMENT

The first step in the academic support plan was a University
statement of policy regarding academic requirements to be used in
the recruitment of student-athletes. These established require-
ments incorporated both the University's admission requirements
and some of the NCAA's requirements to be effective August 1, 1986
(Appendix A). These established academic requirements were used in
the recruitment of student-athletes who enrolled in the University

of Richmond in August 1984.

GROUP TESTING

The second step in the academic support plan was group testing
and assessment. The incoming freshman athletes were tested in
Auqust before the semester had officially started. The purposes of
testing were (1) to screen for deficiencies and (2) to aid in
placing the students in courses. SAT scores and high school grade
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INDIVIDUAL TESTING

T hose S tuden tS that were lndl \ ldually tes ted were given the
WOOdCOCk' Johllson PS 4 Cho -EduCa tional Battel y The S tuden tS who
quallf ied for individual testing fell into Several CategOIieS.

Those students who scored below the fiftieth percentile in
those who had a thirty point discrepancy between

reading,
and those who were

vocabulary 1levels and comprehension levels,
lower on the verbal battery as opposed to the math assessment,
were tested. The results of the testing were put into the
student's individual file. If problems arose in class, the
information would be disseminated to the instructor and

adjustments would be made.

SUPPLEMENTAL INSTRUCTION

The third step in the support plan was the development of an
educational model which would enable the student-athletes to build
a solid foundation in basic academic courses from their first day
of classes. Information received at the ACT National Center for
the Advancement of Educational Practices Conferences, "How to
Succeed with Academically Underprepared Students," Washington,
1984, and a book co-authored by Dr. D.C.
foundation for the proposed
(SI) Model. Dr.

D.C., February 7-8,
Martin were used to form the
University of Richmond Supplemental Instruction
Martin is the Director of the Student Learning Center at the

University of Missouri at Kansas City (UMKC) and the developer of
the SI Model.

The following description of Supplemental Instruction (SI)
was extracted from pages 2 and 3 of Supplemental Instruction,

A Model for Student Academic Support.

Supplemental Instruction is designed to assist students in
mastering course concepts and, at the same time, to increase
their competence in reading, reasoning, and study skills.
Specialists (SI leaders) attend course lectures where they take
notes and complete assigned readings. These leaders schedule and
conduct three or four fifty-minute SI sessions each week at
times convenient for the majority of students in the course. The
course professor defines the leader's role in accordance with
what the professor thinks is appropriate. This role varies
somewhat according to the nature of the discipline and the
professor's teaching style and priorities.

The leader is presented as a "student of the subject."”
such, he/she presents an appropriate model of thinking and of
using the concepts and language of the field. The leader's job
is to demonstrate proficiency in the subject while providing
instruction in the reading, writing, and thinking skills

As
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necessary for content mastery.

Perhaps the most important aspect of SI is the leader's
attention to reasoning and questioning skills. The leader makes
a conscious effort to assess the quality of student questions
and responses and to identify those students whose present
levels of thinking appear to limit their mastery of a new
concept. Recent research with a wide variety of high school
populations indicates that substantial gains in the level of
these skills can be achieved through appropriate strategies and
techniques.

SI leaders use the materials of the subject discipline as the
vehicle for skills instruction as they deal with specific
problems. Student lecture and reading notes are reviewed as the
SI leader observes and models appropriate note-taking
techniques. Reviews of reading assigmments allow the leader to
introduce effective reading styles and procedures. Vocabulary
development, nmemonics, and other techniques which promote
storage and retrieval of information are also integrated into
the content review. Additional specific test-taking assistance,
i.e., careful reading and interpretation of essay and objective
test questions and the construction of sample tests, are
provided before exams and receive periodic emphasis throughout
the semester. Particular attention is given to helping students

design effective study schedules and to facilitating the
formation of informal study groups. Finally, backup tutoring,
either by the SI leader or through some other campus resource,

is provided to students needing individual support. (Martin et
al., 1983)

Over twenty higher education institutions have initiated SI.
Each of these institutions had to make minor adjustments to
accommodate the individual characteristics of its campus; however,
these adjustments did not involve major changes in the SI Model's
basic design (Martin et al,. 1983 P. 5). The UR SI Model follows
the UMKC SI Model's basic design with several modifications.
First, student participation in the UMKC SI is voluntary.
Participation in the UR SI is required of some designated students
(all other students in the class may voluntarily participate in
SI). Second, the UMKC SI Model is used with the entire student
body and in courses ranging from freshman English to advance
medical school classes. The UR SI Model initially concentrated on
student-athletes and with lower level courses. The possibility of
using SI in the future with other students will be evaluated on
the basis of the pilot program. Third, mandatory class attendance
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is not required in the UMKC SI. Students designated to particiiate
SI sessions
i to attend all classes and
in the UR SI are required
unless they have approved excuses. (UR Intercollegiate Athletic
i 1, 1984, pp. 3-6).
Policies and Procedures Manual, : . ..
Supplemental Instruction was used in three iﬁ;;:ct mZZin
se .
Math, starting in the fall
English, Speech, and y it
j ljected for SI because rese

These subject areas were se . B
observation show that content mastery in these areas al}ows z
student to perform more effectively in other academic are:I
(Martin et al., 1983). Upperclass students were used as :
leaders in Speech and Math and an adjunct faculty member was use

as the SI leader in English.
COURSE SELECTION AND SEQUENCING

The fourth step in the plan was the :e;ecti::h;:1;:ntzeihzzz
d sequencing of student-—

Coursc pf;ﬁ:ii:;i; ::ofesgii has to understand and support the SI
The courses selected for SI were English 101, Math:mat;:f
102, and Speech 101. Student-athletes who were selectéite:eg -
ticipate in SI had university approval to be prer.:og:.e e e
designated courses. Care was taken to ensure that'no °
third of the members were preregistered SI participants.

courses.
concept.

FIRST SEMESTER SUPPLEMENTAL INSTRUCTION RESULTS

n
The comparison of the fall 1983 academic summary for freshma

ic
football student-athletes, (Table 1), with the fall 1984 academi

summary for freshman football student-athletes, (Table 2), reveals

the following:
1. Average grade point average increased from 1.512 to 2,264.

i d
2. RAverage number of semester hours per student-athlete increase
from 11.57 to 13. . '
3. Number of student-athletes suspended or on academic probail?z
] decreased from 52% to 10% (actually may be decreased to St i
student number 19 converts incomplete English 101 course Lo

passing grade).
4. No student-athlete dropped or failed an SI course.

CONCLUSIONS AND RECOMMENDATIONS

In analyzing the program jtself and the effects of t;etirozii:;
i Generally, the evaluation o e
several points were noted. o
semester's program of Supplemental Instruction indicated that
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continued use and further expansion of the program with UR
students were warranted. The SI program has continued into the
spring 1985 semester and has been recommended for continuation and

expansion in the number of courses and student athletes for the

1985~-86 school year. It also appeared that SI with student-ath-

letes at UR works best when upperclass student SI leaders are °

used.

For next year, some adjustments in the testing situation will be
considered. The testing in mathematics appeared to be on a lower
level than college. At present, other types of testing mathematics
are being considered. The testing in written expression was
weakened by the fact that there was no sample of spontaneous
writing. A sample of writing will be added to the battery.

Student concerns about the testing cannot be overlooked. It is
important to thoroughly explain the testing and impart the
understanding that all incoming athletes are being tested and all
information is considered and used only for placement. The testing
should be explained in the framework that the University will do
everything possible to help student-athletes succeed and is fully
committed to them.

Tables, Appendix, and References follow.
TABLE 1

FALL 1983 ACADEMIC SUMMARY
UNIVERSITY OF RICHMOND FRESHMAN FOOTBALL STUDENT-ATHLETES

ACADEMIC
SEMESTER HOURS GRADE

STUDENT COMPLETED POINT AVERAGE ACADEMIC STATUS
1 12 . 3.250,

2 12 3.270

3 12 2.000

4 9 2.000

5 12 2.000

6 12 2.000

7 13 1.769 WARNING
8 13 1.692 WARNING
9 12 1.500 WARNING
10 9 1.500 WARNING

(Continued next page)

ACADEMIC

TER HOURS GRADE
STUDENT SEggzPLETED POINT AVERAGE ACADEMIC STATUS

10(25)2 1.308 PROBATION
” 9 1.250 PROBATION
1 | " 1.250 PROBATION
o ; 1.250 PROBATION
s . 1.250 PROBATION
15 = 1.231 PROBATION
16 ” 1.231 PROBATION
" N .923 PROBATION
- ) .692 PROBATION
19 . .6673 PROBATION
i 3 .2314 SUSPENSION
21
Average number of academic semester hours 10.381
completed during semester

1.19

Average number of PE hours completed
during semester

Average total numbers of semester hours completed

during semester

Average grade point average

! Transferred at end of semester

2 Second semester freshman had a total of 25 semester hours

3 Resigned from University during Spring 1984 semester

4 Academic Suspension = enrollment terminated at
1983 semester

11
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TABLE 2
FALL 1984 ACADEMIC SUMMARY
UNIVERSITY OF RICHMOND FRESHMAN FOOTRALL STUDENT-ATHLETES

ACADEMIC ACADEMIC GRAD
E POI
" STUDENT # SEMESTER HOURS STATUS AVERAGENT
___\_n_-_r-_ D e —— e .
; 9 3.667
, i: 3.500
i 3.273
ey ; 12 3.000
: 13 2.923
g 11 2.818
- ii 2.462
* 2.455
* 9 11 2.455
* 10 11 2.182
: i; 11 2.182
. 11 WARNING 1.909
LB 11 WARNING 1.909
u 11 WARNING 1:727
, 11 WARNING 1.636
2 11 WARNING 1.636
B 9 WARNING 1.500 :
18 12, WARNING 1.500 ;
o 8 PROBATION 1.286 !
9 PROBATION 1.250

Average number of academi
: 1c semester hours compl
during semester e
2verage number of PE hours completed during semester 2
verage number of semester hours compl
eted &
semester ’ i
Average grade point averaée 2.264
Withdrew from one course d
ue to medical
e reasons (knee
Has incomplete in English 101 to convert to a letter grade

All of these student-athletes received credit for two
physical education courses, IA 021 (football) and
PE 211 C (weight lifting)

Note:

(Continued next page)
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* Supplemental Instruction in English 101, Math 102, and

Speech 101
** Supplemental Instruction in English 101 and Speech 101

*** Supplemental Instruction in Math 102 - Selected Course in

regular registration
**** Gupplemental Instruction in Speech 101 - Selected Course in

regular registration

17 Failed English 101
19 Failed History 105 D - Incomplete in English 101

20 Failed Math 251 N

Note: No student with Supplemental Instruction failed a Supplemental

Instruction Course.
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