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ABSTRACT

There has been much discussion in the academic athletic counseling
literature about “how to” deliver services to various populations. However, little
attention has been devoted to the “quality control” of these services. One
important way of maintaining service quality is through the supervision of
academic athletic counselor trainees and practitioners. The purpose of this
article is twofold: first, to present supervision models particularly pertinent to
the field of academic athletic counseling; and second, to present issues and
problems commonly encountered in the supervision of academic athletic
counselor trainees and practitioners.

INTRODUCTION

Supervision is a central feature of training and practice in many service
delivery fields. In the applied psychology professions, supervision is often a
career-long process. There has been brief mention of supervision in the sport
psychology literature, a field closely allied with academic athletic counseling
(e.g., Andersen, in press; Andersen & Alden, 1991; Bryant-Whelan, 1991,
Ellickson & Brown, 1990; Lutz, 1990; Sachs, 1993; Smith, 1989; Taylor, 1991;
Van Raalte & Andersen, 1993), but discussion of the supervision of academic
athletic counseling trainees has been limited at best.
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colleague {or several colleagues) with wham one can consult on a regular basis.
These supervisory sessions . . . provide professional guidance that may be
needed” (p. 928). All of the supervision conside " ns discussed above (e.g.,
training in ethics, transference, and peer supervision) have the potential to help
out the growing field of academic athletic counseling in the areas of
accountability, respectability, and quality control of services.

ISSUES AND PROBLEMS UNIQUE
TO ACADEMIC ATHLETIC COUNSELING TRAINEES

Academic advising and career counseling are the workhorses of
academic athletic counselors. It can be argued that the delivery of these services
is primarily an educational process (cf. Rotella, 1990) not requiring supervision
of a clinical or counseling nature. In this context, supervision would consist of
monitoring the consistent and coherent delivery of academic progress
assessment and career counseling. This appears to be a limited definition of
academic athletic counselor supervision that fails to address the dynamics of the
interpersonal encounters in the delivery of such services. Most students and
practitioners of academic athletic counseling are, or often will be, working with
individuals on a one-to-one basis and/or with whole teams. It is therefore
important to examine more closely some of the specific problems supervisors
may encounter when supervising trainees delivering academic athletic
counseling services.

Informal Encounters

Academic athletic counselors operate in a realm that would, at best, be
overly informal to clinical and counseling psychologists. For reasons of
building rapport, gathering information, and setting long-term outcome goals,
classic clinical psychology boundaries would hinder more than help the
academic athletic counseling praocess. On the other hand, there are academic
athletic counselors who are quite intimately involved with teams outside their
roles as academic athletic counselors (i.e., they travel with the team, eat with the
team, or see team members soctally}. The rationale for this very familiar
behavior is that the academic athletic counselor needs to become part of the
team and that familiarity breeds acceptance.

Between psychotherapy models and academic athletic counselor as
“team buddy” (Murphy, Carr, & Swoap, 1991), there is a middle ground that
may expose the academic athletic counselor to important data and yet maintain
boundaries salubrious to student-athlete development. Just as limited contact
produces gaps in counselor knowledge, extreme familiarity produces
opportunities for dependency fostering. The question of who is being served by
such familiarity remains the central issue. Do academic athletic counselors
serve student-athletes by making themselves indispensable? The importance of
balancing familiarity and boundaries could be reinforced by solid trainee
supervision that helps the trainee recognize when familiar behavior with
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