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CHAPTER 1
BACKGROUND FOR THE STUDY
I. INTRODUCTION

"There is, unfortunately," states Oreste Pucciani,
"no unified field-theory of language or of foreign-language
learning. The educational process itself is no easy matter
to define."l

For years, the study of the grammar of a foreign
language has passed for the study of the whole language;
more recently, the science of linguistics, and particularly
that of applied linguistics, has introduced control in the

field of language learning.
I1. PURPOSE OF THE STUDY

Statement of the problem. It was the purpose of this
study to compare two groups of students, one group taught
by drill and the other group taught by drill plus a form of
intellectualization. More specifically, the primary con-
sideration of this study was to test the following hypothesis:
H_: There is no difference in learning a foreign language

o
under the audio-lingual approach and the audio-lingual-

grammar approach.

1
Oreste F. Pucciani, Langue et Langage (New York:
Holt, Rinehart and Winston, I§§§§, p. L.
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Importance of the study. There are many methods of

teaching languages and a considerable amount of controversy
exists as to the best way of teaching foreign languages. A
good case could be made against some aspects of all methods
of teaching the second language. The grammar-translation
approach was encyclopedic in nature and presented the new
language as an abstract system of classifi.cation.2
For years, the audio-lingual aspect of language was
neglected. Then, in 1943, the Army Specialized Training
Program needed a modern language course which would teach
its personnel to converse in a foreign language in as short
a time as possible, and foreign language teaching methods
came under sharp surveillance and criticism. 1In answer to
the problem, the audio-lingual approach was developed and
has since been widely accepted.3
Still, universal tradition still agrees that during
the first year a student must cover all basic structures of
a new language, and at least make a beginning in the reading

of literary or semi-literary texts.4

2Em11e B. de Sauze, The Cleveland Plan for the Teachi
of Modern Languages (New York: ~John C. Winston Co., 1920).

33. M. Bazan, ''The er of Assumption Without Proof,"
Modern language Journal, 48:337, October, 1964.

4Robert L. Politzer, Teachi French, An Introduction
to Applied Li stics (New York: Blalsdell PubIishing
Company, 19332, P. 169.




The truth of the matter is far more complex than
either of these choices would lead us to believe. It seems

timely, thus, to evaluate both approaches.
III. DEFINITIONS OF TERMS USED

Pattern drill. The pattern drill is an oral exercise

designed to enable the student to acquire verbal control
over a grammatical construction. This is accomplished by
providing sufficient repetitions of the motif of the exer-
cise in a number of similar contexts so that the linguistic

pattern emerges.,

Intellectualization. The investigator used this term

rather freely throughout the study. It took the form of
what we ordinarily term grammar and was defined to the
students in terms of rules. The rules of grammar were
introduced to the students after the pattern drill exempli-
fying a particular pattern drill had been studied. The
pattern drill is linguistically oriented and one drill is
replaced by another to enable the student the building

stones necessary to form the entire structure of the language.

Audio-lingual. The object of the audio-lingual or
sometimes referred to as the "direct" approach is to teach
the student to understand and to speak the language. The
distinguishing feature of this method is that the student's



native language is avoided, and the student memorizes
dialogue phrases which he hears from the teacher or tapes

of native speakers.5

Traditional. This method refers to the multiple-

approach [de Sauze] training system in which the student
learns the language by studying grammar, writing and read-
ing from the beginning with little audio-lingual work.

IV. ASSUMPTIONS AND LIMITATIONS

This report has certain limitations: (1) One teacher
was used to present both methods and to teach the target
language both to the control group and the experimental
group. The use of one teacher eliminates the variability
of teaching differences between two or more teachers. It
is assumed that there was no opinion on the part of the
teacher in favor of one method or the other.

(2) The experiment was conducted for a period of six
weeks. The short period of time allowed for this experiment
would inhibit the accurate prediction of effects which might
be found if the study had been continued for a four- or

five~-year period.

3 John B. Carroll, "Research on Teaching Foreign Langu-
ages,' Handbook of Research On Teaching, ed. N. L. Gage
(The)AmerIcaandﬁEhtIonaI Research Association, Chicago,
1964), p. 1062.
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(3) The level at which the research was conducted was
the fourth grade and the results of this study could not be
transferred to any other level because the entire study
was geared to the achievements of fourth graders.

(4) The Review of the Literature concerns itself with
primarily a developmental study of the methodology from the
18th century to the present date and is not intended to
support one method in favor of the other. The writer wishes
to discern, rather, from the Review of the Literature, what
has been good and bad in previous methods used in teaching

a modern foreign language.



CHAPTER 11
REVIEW OF THE LITERATURE
I. INTRODUCTION

In the eighteenth and nineteenth centuries, the con-
cept of providing those who could afford it with a literary
and cultural orientation began to find favor along the
Eastern Seaboard, and gradually, the curriculum of British
universities began to be imitated on this side of the
Atlantic. Foreign languages were among the subjects brought
into the curriculum at this time. French was introduced at
Harvard in 1735, and at the College of William and Mary in
1779.1

The history of the nineteenth century thereafter
reveals a gradual introduction of language instruction in
the programs of higher education until the eve of the First
World War when nearly every college in the United States
taught one or more foreign languages, though their study was
but infrequently compulsory. 1In classroom after classroom,
whether in colleges or in secondary schools, students were
engaged in various activities all of which were centered

around the study of French as a written language, oddly

1
R. D. Cole and James B. Tharp, Modern Foreign la -
ages and Their Teaching (New York: AépIeton-Century, I§g§§

pp. 1-2.

>
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devoid of any meaning unless it was translated into English.
Although there were many different texts in use in the
public schools, by far the most popular one, was Fraser and
Squair in its various subsequent editions. It exemplifies

best the grammar-translation-oriented teaching.2

11, THE FIRST WORLD WAR

The study of French was given an unprecedented impetus
by our involvement with France as an ally in the First World
War. The leadership came mostly from the universities and
the colleges. In secondary schools, lack of adequately
trained teachers maintained the teaching of French at a very
low level. But at this time, among the general publiec,
classes for adults were organized and taught by self-styled
specialists. YMCA's and church groups sponsored the study of
French from Maine to California, and America was treated to
the spectacle of previously isolationist adults striving to
master a foreign 1anguage.3 Viewed in retrospect, most of
these programs seem to have been ill-conceived, ill-taught,
and all but useless, at least from a purely linguistic point

ZW. H. Fraser and J. Squair, Standard French Grammar
(Boston: D. C. Heath and Company, 1 -

31.. clark Keating, "Valuis andiProblems in F?reign
la ge Learning,' The Study of Foreign Languages (New York:
Phi%osophical Lib;ary, Inc., 1968), p. 38.




of view. Few persons in the volunteer classes actually

achieved any proficiency in French.4

III. PERIOD AFTER WW I

During the period between wars language study in
America deteriorated in quantity and quality. Many of the
educationists of the day started to attack it as an unjusti-
fiable preemption of school time, urging its total elimina-
tion, or, where this was impossible, its reduction to a mere
two-year program.5

Meanwhile, many of the schools of education discouraged
or tried to discourage all study of languages as a colossal
failure in the public schcol. Many of the Fraser and Squair
era teachers heroically tried to convey their skill to their
students. But their textbooks were a far more formidable
obstacle to any success than the somewhat mythical lack of
aptitude for foreign languages traditionally attributed to
the American student.6 Language teachers spent little time

in pointing out values of second~language learning, which

Ibid., p. 38.

4
gt 5C. C. Gullette, L. %1ark Keitinﬁ, ?nd Claude P. Viens,
Teachi a Modern Language (New York: ppleton-Century-
Crofts, 1942), p. 3.
6Genev1eve Delattre, ''The Changin% Aspects of Teaching

French," The Study of Forei 1a es (New York: Philo-
aophic&l LIbrary, Inc., 1935;, P %%E.
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gseemed to them, self-evident. As it happened, the discussion
of methods then proclaimed that the chief value of second
language study lay largely in having students achieve a
reading knowledge.

IV, THE SECOND WORLD WAR

The Second World War was to effect a drastic change
in many American attitudes, and not least in the attitude
toward language study. The American people saw that languages
could be taught effectively, and that if they put their mind
to it, they were capable of learning and using a second
language. For the first time in history, the people realized
that America could not and dare not rely solely on foreign
interpreters and translators when national security was at
stake. With the realization of these facts went a frequently
expressed impatience with the results heretofore achieved by
conventional methods. Unfair comparisons were made between
the teaching done in the public schools and that done in the
Armed Forces.7

When the sudden demands of the United States Armed
Forces for language-trained personnel and their consequent

organization of ASTP shook up the dormant world of foreign

7A_Survey of 1a e Classes In The Army Specialized
Training Program, prepared for the Committee on Trends in

Education of the Modern Language Association of America,
1944, passim.
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language teaching, French played a prominent part in the new

program, In 1943, the publication of the Army manual for

8

French,” Hall's Spoken French, offered a long-awaited model

for materials aimed at teaching the spoken language effec-
tively. Slowly, during the next decade, the French teaching
profession began to awaken but it did so slowly in the public
schools. In the secondary schools, lack of adequately
trained teachers maintained the teaching of French at a very
low level of oral proficiency until 1958 when the federal
govermment finally directed its attention toward the retrain-

ing of language teachers.
V. RESEARCH AND METHODOLOGY SINCE 1943

The contribution of structural linguistics to the
teaching of languages, and in particular to the perfectioning
of audio-lingual techniques, is a phenomenon which does not
concern only French. But in French more than in the other
languages, the notions of phonemes, morphemes, morphonemes,
and tagmemes show how much the language in its oral reality
differs from the image which traditional grammar had pre-
sented. If the linguists who are grappling with a struc-
tural analysis of French are still few in number, one should

rejoice in the fact that the research has been done by people

8Francois Denoeu and Robert A. Hall, Jr., Spoken
French, Basic Course (Boston: D. C. Heath and Company, 1943).




11

who are directly interested in teaching techniques and who
thus have made the practical application of their work
easier.9
In the area of syntax, linguistic research is also
of interest to the teacher of French, since it permits him
to better define the essential structures of French and
their mechanisms, and to understand the points of interfer-
ence with English. If the contrastive study on the phono-
logical level is important, it is much more so on the syn-
tactical level. Only interference points need to be care-
fully drilled, since elsewhere the two languages function
identically. It is in this perspective of contrastive struc-

tural analysis of English and French that the book by Robert

Politzer, An Introduction to Applied Linguistics: Teaching
10

French was written.

The FLES Program. Dr. Harold MacGrath, a professor
of education who had become United States Commissioner of
Education, proposed a massive program of foreign language
instruction in the elementary schools, to be continued all
the way through high school, and to be abetted by college
training for all individuals who went that far in their

9Pierre Delattre, ''Les dix intonation de base du
francais," The French Review, XL, 1, October, 1966, pp. 1-14,

10

Politzer, op. cit., [entire paginationm].
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education. This FLES [Foreign Language in Elementary
Schools] program was a kind of hit-or-miss affair whose

results were excellent in one place and poor in others.ll

At the high school level. When NDEA Institutes

required an immediate use of some model audio-lingual method,
the already existing "Glastonbury material" was officially
chosen, quickly polished and expanded and was distributed

12 has its merits in its

as A-1LM. The A-LM French series
skillful use of pattern drills based on structural analysis,
its principle of keeping throughout level one aural compre-
hension and speaking ahead of reading and writing, and on
its deliberate reduction of quantity for the benefit of

quality.

The Ecouter gg_Parler13 series, relies exclusively on
dialogue memorization technique. Drills are only of the
simple substitution type [one slot], and dialogue content

is reshuffled into various new dialogues. However, there

llnr. Harold MacGrath, United States Commissioner of
Education, Conference on Foreign lLanguage in the Schools,
St. Louis, Missouri, May, 1952.

lzﬂodern Language Material Development Center, A-LM,
French [level one, level two, level three] (New York:
Harcourt, Brace and World, 1961).

13Dominique G. Cote, Sylvia N. Levy, and Patricia
0'Connor, Le Francais: Ecouter et Farler (New York: Holt,
Rinehart and Winston, 1962).
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is no articulation between the technique of level one and
that of level two.

Films have been used for quite some time as supple-
mentary material, They bring French culture into the class-
room in a much livelier way than talks by the teacher. How=-
ever, the idea of developing a curriculum entirely based on
the use of films is fairly new. Many high school teachers
have now adopted this technique and use the Je parle

francais films.]‘4

Each lesson is presented first by view-
ing a film and learning how to comprehend its dialogue.

The situation comes alive and students are able to identify
themselves with the people on the screen. There are no
drills based on a systematic manipulation of structures.
Rather, drilling is done entirely by stimulus and response
in context, having students react automatically but meaning-
fully in French to a French utterance.

Comparable to Je parle francais in the importance

given to visual aids and in the basic orientation of the
course toward spontaneous response in French to certain
situational cues, Voix et Images de France was developed

by the CREDIF [Centre de Recherche et d'Etude pour la

14Lave11e Rosselot and Georges Matore, Je Parle
Francais, A Film-And-Text Course in French For Beglnners,
Encyclopedia Britannica Films, Inc., ;



14

15 Each lesson

Diffusion du Francais] at Saint-Clud, France.
consists of a dialogue, recorded on tape for its presentation
in class to the students, accompanied by an illustrated film-
strip [one picture one sentence]. The students listen to

the dialogue while they watch the filmstrip. The teacher
intervenes only for explanation of new words not made directly
intelligible by the illustrations. Structural drilling takes
the form of a dialogue strictly built for the learning of a

few particular points of grammar.
VI. EXPERIMENTS

Green Mountain Junior College. In 1941 Frederick

Eddy inaugurated an experiment in Paultney, Vermont and it
could be considered the first language laboratory because he
sent his students after class to a 'language studio" where
they could practice their listening and speaking skills as
mich as they needed to. The instructor or a qualified
student assistant was present to help the students with their
pronunciation or encourage them to speak. By offering in-
tensive individual drilling in aural comprehension and
speaking, the studio allowed the instructor to devote more

classroom time to reading and writing, to no detriment of

15Audio--Li 1 nggggg% Pro§rammigg Project. Unpub-
lished report, Contract No.: E 3=-14~ y Unite tates
Office of Education, language Development Branch, 1964.
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the oral skills.16

University of Colorado experiment. In 1960-61 an
experiment was conducted at the University of Colorado under
the direction of George A. C. Scherer and Michael Wertheimer
to test and compare the audio-lingual approach with the
traditional approach. The subjects were the 150 students
enrclled in a beginning German course.

It was not announced until after registration which
classes would be taught with the audio-lingual or the
traditional approach. At the end of the first semester both
groups were given the same series of tests. They were

tested again at the end of the second semester.

Results of the experiment. At the end of the first

semester the experimental group was much superior in speak-
ing, while the control group was greatly superior in reading
and writing. At the end of the second semester the test
results showed that students taught by the audio-lingual
method were far superior in listening and speaking and that
they were almost on the same level with the students taught
by the traditional method in reading and writing tests. A
composite score for the four skill tests revealed that the

audio-lingual group was just barely statistically better

16Frederic1c Eddy, "The Lanfua%e Studio," Modern
Language Journal, XXVIII, 4, April, 1944, pp. 338-3Z1.
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than the traditional group. However, the traditional group
was much better in the German to English and the English to
German translation tests. If the results of these two tests
were included in the composite tests score, then the over-all
superiority of the audio-lingual group was not statistically
significant.l’

University of Pennsylvania experiment. 1In 1965 a

three~year study was conducted by Philip D. Smith, Jr.,
Project Co-ordinator. Until 1965, no sufficiently realistic
and generalizable research had been undertaken to shed light
on which strategy or laboratory system works best when trans-
lated from a specific local small scale setting into the
larger reality of numerous secondary schools. To assist in
developing answers to this question, Pennsylvania undertook
the large-scale in situ experiment which has come to be known

' The research,

as '"The Pennsylvania Foreign Language Study.'
a cooperative effort of the Bureau of Research, Department
of Public Instruction, and West Chester State College, was
supported by grants under Titles VI and VII of the National
Defense Education Act by the United States Office of

Education.

17George A, C. Scherer and Michael Wertheimer, ''The
German Teaching Experiment at the University of Colorado,”
German Quarterly, 35:298-308, May, 1962.
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A select group of foreign language educators was
empaneled to develop precise definitions of the distinguish-
ing characteristics of each instructional strategy and to
identify representative teaching materials.* These criteria
are reproduced in abbreviated form in the Appendix. A com-
petent research staff was assembled and experimental guide-
lines were developed in great detail.

One hundred and four French I and German I teachers
were identified who were willing to limit themselves to the
experimental framework. Schools were located throughout the
state and were judged to be a good representation of the
secondary schools of the Commonwealth. Schools selected
represented both "inner city" and suburban Philadelphia and
Pittsburgh as well as a large number of diversified small
commmnities. Students were from grades 8-12 with the
majority in grades 9 and 10.

"Traditional' classes were taught, in the main, by
teachers who preferred that strategy. It was possible to
completely randomly assign eighty-seven classes among the
"Audiolingual" and a modified "Audiolingual with Grammar"

*Robert Lado, Dean, Institute of Languages and Lin-
guistics. Georgetown University.
Stanley Sapon, Dept. of Linguistics, University of Rochester
Wilmarth Starr, Dept. of German, New York University
W. Freeman Twaddell, Dept. of German, Brown University
Albert Valdman, Dept. of Linguistics, Indiana University, and
Donald D. VWalsh, Foreign Language Program, Modern Language
Agsso, of America.
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strategies. In addition, fifty-three classes could be ran-
domly assigned between listen-respond and listen-respond-
record language laboratory systems. A complete illustration
of the assignment to experimental treatments is shown in
Figure 1. In the final statistical analyses, only classes
truly randomly assigned to laboratory treatment were
considered.

Teachers were tested for foreign language proficiency
and professional background with the state required MLA

Teacher Proficiency battery and trained in their role at a

week long pre-experimental workshop. Three other meetings
during the year facilitated research staff-teacher commmni-
cation. The research staff observed teachers throughout
the year on an unannounced irregular basis to insure adher-
ence to strategy. Teachers averaged 9.9 years experilence
and forty-five graduate hours of preparation. Recent college
graduates or residents abroad were excluded. Forty per cent
of the teachers--twice the state average--involved had par-
ticipated in National Defence Education Act Institutes and
sixty-two per cent had traveled or studied abroad.
Representative texts for both approaches selected by

the panel of foreign language specialists were those most
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widely used in the field.* Tests were of both the ''mew"
and the "old" philosophy--The Modern Language Association

Cooperative Classroom series and the especially reprinted

1939-41 Cooperative French/German Tests.

All teachers in the audiolingual strategies each used
a tape recorder daily in the classroom. Classes assigned
to one of the two laboratory periods spent two additional
half-periods a week in laboratory practice with the com-
mercially prepared tape programs.,

Throughout the research, one goal was foremost in the
minds of the staff: to evaluate new curriculum trends in a
school situation approaching the reality of secondary educa-
tion in the United States. The research was never conceived
as an original experiment but as the large scale replication
of previous studies in a broader yet more relevant context.

One serious disadvantage that the research has
suffered from is the unfortunate choice of the word
"Iraditional" rather than the semantically less loaded term
"Cognitive Code-Learning' advanced by Carroll (1965).
Throughout the experiment each strategy was hopefully repre-

sented in its best possible manner. The "Traditional"

%Traditionalz French, Cours Elementaire de Francais
(2nd ed’) and New First Year French
German, A First Couxse 1in German and
Foundation Course in German

Audiolingual: French, ALM, Level I and Ecouter et Parler
German, ALM, lLevel I and Verstehen und Sprechen
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strategy as employed in the research was far different from
the typical foreign language classroom instruction of the
1920's and 1930's.

The research staff is aware of the tendency to assume
that teachers deviated from their assigned teaching strate-
gies as a rationalization of the lack of significant findings
in favor of newer strategies and materials. Every possible
control was utilized without unreasonably disturbing the
normal school routine.

The experiment was an improvement over previous in
situ research in modern foreign languages in that adequate
numbers of students representing two languages were involved
in each treatment. Materilals and tests were not especially
written but were those most available and in widespread use.
The statistical analyses were sophisticated and conservative.
Data gathering was as extensive as could be permitted.
Reporting has attempted to be factual and objective despite
the fact that the conclusions of the research are often in
direct opposition tec the professional training, biases and
intuition of the reporters.

Perhaps the greatest implication inherent in the con-
clusions of Projects 5-0683 and 7-0133 is that the foreign
language education profession has for the past decade or
more been predicating teaching strategies, materials, and

electro-mechanical devices on theoretical assumptions that
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may not be entirely valid. The implication for a reexamina-
tion of the theoretical basis for second language learning
in the secondary school environment is evident in the
research,

The false implication that foreign language teaching
revert to 'traditional' classroom techniques of the 1930's
must not be read into the research. '"'Traditional" teachers
as defined in the research had many more insights in human
growth, personal interrelations and the learning process
than their predecessors of forty years ago.

Countless improvements have been made in the physical
classroom, text format and arrangement, and curriculum
development. The generation of students utilized in this
research has always known television, traveled more widely
and seen the world grow smaller, Neither, the teacher, the
school, nor the students are the same from year to year.
Retrogression is not possible and cannot be regarded as an
implication of the research. The recasting of theory, per-
haps once adequate, into current society is implied.

The implication is also clear that the "lock-step"
language laboratory in the secondary school, no matter of
what type, does not meet the expectations posited by earlier
more closely controlled research. The twice-weekly utiliza-
tion employed in the research may not be optimal but reflects

the typical school practice as determined by surveys conducted
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both before and after the research experiment.

The implications are obvious that student recording
equipment may be too ambitious an investment for student
drill and pattern practice and that the classroom tape
recorder offers the advantage of the '"lock-step' language
laboratory at a fraction of the cost.

The lack of demonstrable relationship between scores

on the MLA Teacher Proficiency Tests and student achievement

implies that the most important phase of education is the
process of teaching not the teacher's background in subject
matter. The research, in examining student attitude, super-
ficial classroom methodology, and teacher proficiency may
have failed to examine the real causes of variation in
achlevement. These may lie in the unexplored area of process--
student motivation for second language learning and student-
teacher interaction. The implication is that more precise
examinations need to be made of the role of motivation and
classroom interaction and second language learning.
"Audiolingual with Grammar" classes were felt by the
Project teachers almost unanimously to be the probably
"winner" on a poll taken at the end of the two year experi-
mental phase., Such was not the case, rather the strategy in
which grammar was presented first then practiced seemed to
be more effective. The implication is obvious for research

on deductive, '"grammar before," versus inductive, "grammar
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after," on large enough scale to be sufficiently

generalizable.18

VII, SUMMARY

In summary, it was found that today there are a great
many more arguments in favor of second language learning and
more arguments both strong and weak for their value to the
people of a modern nation.

A revolution in the teaching of foreign languages
has taken place in the United States especially since the
Second World War. According to Lado, the theory forming the
basis of the audio-lingual approach maintains that foreign
languages can best be learned in the same way in which the
individual learns his native tongue.l’ The infant hears his
parents and others speaking all around him and even before
his eyes can focus upon objects. As he becomes colder, he
begins to isolate and repeat the various sounds that he has
heard about him. Soon he begins to utter meaningful words
and phrases, although still in rudimentary and poorly con-

structed structural form. By the age of five or six,

lsPhilip D. Smith, Jr., "A Comparison Study of The
Effectiveness of The Traditional And Audiolingual Approaches
To Foreign Language Instruction Utilizing laboratory Equip-
ment,' at West Chester State College, OE 7-0133, United
States Office of Education [166 pages].

lgRobert A. Hall, Jr., New Ways to Learn A Forel
Language (New York: Bantam Books, 6), pp. 27-28.
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however, his growth in speaking ability has reached a well-
developed stage, with only a few elements still needing to
be perfected. His school years are spent primarily in learn-
ing to read and write his mother tongue.

In the audio-lingual approach, the foreign language
is taught in a manner duplicating the stages through which
the student has passed in learning his mother tongue.20 The
new language is first presented in a system of sounds to
which the student listens as they are presented in meaningful
phrases at a spoken rate normal for the particular language.
The material selected is short and simple in its construction
and carefully graded as to difficulty, but nevertheless it
is authentic: 1t is spoken naturally as the natives of the
country would speak it, and it concerns meaningful topics.
Repetition or drill is an important means by which
students develop the ability to speak another language, but
such reinforcement is most effective when it is meaningful
to the learn,ers.21
With the introduction of the audio-~lingual approach
to the teaching of foreign languages, less emphasis has been

2011:::!.(1., pp. 17-40,

21John M. Stephens, The Psycholo of Classroom Learn-
%%% (?ew York: Holt, Rinehart an% Winston, 1966), pPp.
-118.
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EL The emphasis now is upon

placed upon formal grammar.
"structural patterns' of the spoken language. Grammatical
concepts are presented as "keys", "rules-of-thumb,” or in
"notes." Grammar is learned as similarities and differences
in the sounds, inflections, and structures. Only a minimm
of formal principles are introduced--those absolutely essen-
tial for an understanding of the logical cocherence of the
language. Later, when the students have gained some compe-
tence in the language, more extensive consideration of gram-
mar is undertaken. Grammatical understanding develops
through use of the language and does not precede its use.
Thus the current consensus seems to be that grammati-
cal understanding is essential in the study and mastery of
a foreign language. The difference between the "old" and
the "new' methods therefore is not whether students need to
know the grammar of the language they are learning. Rather,
these questions are raised: When should students be intro-
duced to grammar? How should it be presented? And how much
of it do they need to know in order to communicate effec-

tively in the language of their choice?

22Adolph.e E. Meyer, An Educational History of the
Western Worlid (New York: McGraw-Hill Book Company, 1963),
PP- 156-157; and J. Wesley Childers, Foreign Language Teach-
%3§&§New York28 The Center for Applied Research in cation,
s pp- 1.- .




CHAPTER III
METHODS AND MATERIALS
I. SUBJECIS

Students used in the experiment. Fourth grade stu-
dents who had had no previous knowledge of any foreign
language were selected to participate in the experiment.

Dr. Charles Peccolo consulted with the Manhattan Public

School System, and by special arrangement, two fourth grade
classes were selected. The selection was based on the fact
that the students participating should not have had any
previous knowledge of foreign language instruction and what
classes were available at the time. Northview Elementary
School agreed to permit the experiment to be conducted. There
were three fourth-grade classes, and two were selected
wherein the supervising teachers were willing to incorporate
the experiment into their regular program of study.

After the selection had been secured, the researcher
explained to the students that they had been chosen to take
part in an experiment designed to examine two methods of
teaching a foreign language. It was explained that the tar=-
get language for the study would be French and that the two
methods, the audio-lingual approach and the audio-lingual-
grammar approach, were presently being used at higher levels
of education throughout the United States. The purpose of
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this study, it was explained, was to determine whether sig-
nificant differences result when the use of one approach is
contrasted to the use of another, namely, the audio-lingual

approach and the audio~lingual-grammar approach.

School used in the experiment. For the purpose of

carrying out the proposed plan, the co-operation of North-
view Elementary School, located in Manhattan, Kansas was
secured. Northview had a total population of approximately
494 and instructed grades Kindergarten through six. The
students were largely composed of a middle-class background.

Two different fourth grade classes participated in
the experiment for a six week period. The classes were
almost equal in number, but they were not evenly distributed
in regard to sex. The experimental group numbered twenty-
three distributed almost evenly between twelve girls and
eleven boys. The control group numbered twenty-two and
was distributed unevenly between eight girls and fourteen
boys.

The researcher met each class separately for instruc-
tion. This took place each Monday, Wednesday and Friday,
and each class was one-half hour in length. 7The researcher
met with the experimental group [audio-lingual-grammar
approach] from 2:30-3:00 in the afternoon. The control
group [audio-lingual approach] met from 3:00-3:30 in the

afternoon. Two different methods of instruction were used
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and can be observed in the Appendix to this study.

The classes did not have access to a language labora-
tory, but a tape recorder was used. The researcher recorded
drills corresponding to the methods of instruction used,
and the students had access to the tape recorder for the
entire period of the experiment. In order that the students
might benefit from hearing a native speaker of French, records
were chosen corresponding to the drills used in the class-
room. The drills used and the tests administered were
compiled by the researcher and can be examined in the
Appendix to this study.

At the termination of the study, the use of slides
was incorporated and they were explained in French by the

researcher with very little English translation.

Equating the groups. As noted earlier, the two

samples were simple, pre-constituted classes which were
available for research. Examination of students' records
revealed that there was a difference in the abilities of the
two groups, especially with respect to the scores on the
Stanford Achievement Test. The group assigned to the audio-
lingual~grammar approach [the experimental group] had a mean
score of 3.60 and the group assigned to the audio-lingual
approach [the control group] had a mean score of 4.00 on

the language section of the Stanford Achievement Test. This
is illustrated by Tables I, A and B.



TABLE I-A

SCORE OF INDIVIDUAL STUDENTS ON THE LANGUAGE
SECTION OF THE STANFORD ACHIEVEMENT TEST
OF THE AUDIO-LINGUAL CLASS

Student Language

Number Score
1 2.20
2 2,81
3 3.12
4 2.91
5 3.63
6 3.22
7 5.47
8 4.66
9 5.68
10 2.61
11 3.53
12 4.15
13 2.50
14 3.12
15 5.07
16 3.74
17 3.94
18 2.40
19 2.50
20 2.91
21 6.48
22 2.50
23 3.74

.J



TABLE I-B

SCORE OF INDIVIDUAL STUDENTS ON THE LANGUAGE SECTION
OF THE STANFORD ACHIEVEMENT TEST OF THE
AUDIO-LINGUAL~GRAMMAR~CLASS

i i

T

Student Language

Number Score
1 5.27
2 4.25
3 3.43
4 2.10
5 2.50
6 6.89
7 4.96
8 4,15
9 2.60
10 3.43
31 4,15
12 5.07
13 4.45
14 4.96
15 4.15
16 5.58
17 2.50
18 3.22
19 3.02
20 3.43
21 5.27
23 Ze Tl
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II. METHOD OF ANALYSIS

The analysis of covariance was chosen as the method
of analysis, and the contribution of the Stanford Achieve-
ment Test score was statistically controlled. The analysis
of covariance was selected because it provided a means for
equating the two groups with respect to language ability as
measured by the Stanford Achievement Test. 1In addition to
this test, the students were administered a French achieve-
ment test at the end of the three-week period and again at
the termination of the experiment, but no significant differ-
ence in the adjusted mean scores was observed. This is

illustrated by Tables II, A and B.
III. DESIGN AND ANALYSIS

The data yielded by the experiment were subjected to
the analysis of covariance in order to control the contribu-
tion to variation in the criterion due to the Stanford
Achievement Test. The analysis of covariance has been des-
cribed by Roscoe in the following fashion:

The success of an experiment and the ability to
detect significant differences in the criterion
variable are often determined by the ability of the
investigator to control one or more variables that
influence the criterion. . . . The analysis of covari-
ance is a blending of regression and the analysis of
variance, which permits statistical rather than
experimental control of variables. The result is
equivalent to matching the various experimental groups
with respect to the variable or variables being
controlled. . . .



TABLE II-A

SIX-WEEK FRENCH EXAMINATION OF THE
AUDIO-LINGUAL CLASS
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Student Number Correct Out
Number of Possible 40

1 32.5
2 =35.0
3 15.0
4 4.5
5 10.0
6 12.0
7 16.0
8 -28.0
9 3'5
10 16.5
11 -22.0
12 32.5
13 -19.0
14 15.5
15 -12.0
16 28.0
17 15.0
18 7.0
19 27:0
20 14.0
21 0.0
22 4.0
0.0




TABLE II-B

SIX-WEEK FRENCH EXAMINATION OF THE
AUDIO-LINGUAL-GRAMMAR CLASS
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Student Number Correct OCut
Number of Possible 40
1 5.0
2 22.0
3 12.0
4 27.0
5 12.5
6 7.0
7 8.0
8 13.0
9 15.5
10 18.0
11 3.0
12 -19.5
13 10.0
14 0.0
15 24:5
16 17.0
17 8.0
18 5.0
19 6.0
20 16.0
21 35.0
22 2.0
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Whenever two measures are correlated, one can be
used to predict scores on the other; to the extent that
performance cannot be attributed to the experimental
activities. The analysis of covariance consists
essentially of determining that a proportion of the
variance of the criterion existed prior to the experi-
ment, and thic proportion is eliminated from the final
analysis. It should be immediately apparent that two
substantial benefits accrue from such a procedure:
[1] any variable that influences the variation of the
criterion variable may be controlled, and [2] the error
variance in the analysis is substantially reduced.l
A computer program developed by Dr. John Roscoe was
used to generate a summary table for the analysis of covari-
ance, This table is reported in the Appendix. The inter-
pretation of the analysis of covariance is with respect to
criterion means which have been adjusted to eliminate the
contribution of the pretest. Means for the two groups on
the pretest and posttest variables and the adjusted posttest
means are reported below:
Means
Pretest Posttest Adjusted Posttest
Experimental group 3.60 13.52 14.20
Control group 4.00 16.77 16.06
The F-ratio for the analysis of covariance was 0.50
with degrees of freedom 1, 42. There was no significant
difference in the adjusted posttest means. The available

evidence suggests that when the contribution of the scores

1J0hn T. Roscoe, Fundamental Research Statistics (New
York: Holt, Rinehart and Winston, Inc., 1969), pPp. 254-5.
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on the Stanford Achievement Test are controlled, the two
methods of instruction are about equally effective. The
generalization of these findings to other groups of students
should take into consideration the small size of the two

samples and the time involved for the experiment.
IV. SUMMARY AND CONCLUSIONS

The purpose of this study was to examine and compare
the audio-lingual approach to the audio-lingual-grammar
approach in teaching foreign languages in an attempt to
ascertain the assets and liabilities of both methods.

The experiment was conducted for a six-week period
at the Northview Elementary School and two fourth grade
classes, numbering twenty-three in one and twenty=-two in the
other were selected. The students had never been subjected
to learning a foreign language prior to the experiment.

Two different methods of instruction were used and the data
collected was subjected to the analysis of covariance. The
researcher selected the analysis of covariance because it
eliminated the contribution of the pretest score by providing
an adjusted criterion score. This is equivalent to matching

the two groups with respect to the pretest score.

Implications. The retention of the null hypothesis

that: There is no difference in learning a foreign language

under the audio-lingual approach and the audio-lingual-
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grammar approach, reveals that there is no significant differ-

ence in the learning of a foreign language when taught by
the audio-lingual-grammar or the audio-lingual approach in
the first six weeks of study of the target language. Thus,
it might be inferred that a synthesis of the two methods
might be effective rather than selecting one or the other
method as most effective particularly in the early weeks of
study of a foreign language. One method might produce more
effective results than the other if the research could be
conducted over a greater period of time and the samples

were increased.
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LESSON I
vocabulaire--the vocabulary
monsieur - the man
garcon - the boy
fils - the son
frere - the brother
chien - the dog
chat - the cat
grand-pere - the grandfather
livre - the book
crayon - the pencil
madame - the woman
jeune fille - the young girl
soeur - the sister
maison - the house
mademoiselle - the lady
robe - the dress
dame - the woman
fenetre - the window
grand-mere - the grandmother
chambre - the room

*The students were drilled in vocabulary

at the beginning of each new week.

The

use of visuals were used to make the
translation from French to English.
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Le monsieur est dans la maison.
Il est dans la maison.

Le chien est dans la maison.
Il est dans la maison.

Le chat est dans la maison.
I1 est dans la maison.

le fils est dans la maison.
Il est dans la maison.

Le frere est dans la maison.
I1 est dans la maison.
Ilm“

IL.a madame est dans la maison.
Elle est dans la maison.

1.a soeur est dans la maison.
Elle est dans la maison.

La robe est dans la maison.
Elle est dans 1la maison.

la grand-mere est dans la maison.
Elle est dans la maison.

La mademoiselle est dans la maison.
Elle est dans la maison.

"LES"

Les chiens sont dans la maison.
Ils sont dans la maison.

Les chats sont dans la maison.
Ils sont dans la maison.

lLes dames sont dans la maison.
Elles sont dans la maison.

Les robes sont dans la maison.
Elles sont dans la maison.

*The students were drilled in the difference between le-la-les

and in the audio-liniual- rammar [experimental group] class
the rules were explained %n English. ’



DRILL II

le verbe ''etre' - the verb "to be"

je suis - I am

tu es = you are

il est - he is

elle est - she is

nous Ssommes - we are

vous etes - you are

ils sont - they are
elles sont - they are

Je suis madame Thibault
Je suis monsieur Thibault
Je suis lLa Mere

Je suis Le pere

Je suis Le garcon

Je suis La jeune fille
etes-vous madame Thibault?

* monsieur Thibault?

g 1a mere?

H Le pere?

" La garcon?

= La jeune fille?

*The students were drilled in the French verb-etre. The

gsame drill was used in the experimental group and the control
group, however, in the audio-lingual-grammar [experimental
group] rules were explained in English.
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DRILL III"
11 est petit
I1 est jeune
11 est grand
I1 est beau
Elle est petite
Elle est jeune
elle est grande
elle est belle

*The di fference between masculine
and feminine nouns was illustrated

by means of drill.

The rules were

explained in English to the experi-

mental group.
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TEST AT THE END OF 3 WEEKS

Replace the nouns with French words and be sure to put
lllel! and Illa"

1.
2,
3.
4.
5.
6.
7.
8.
9.
10.

[The
[The
[The
[The
[The
Vous
[The
[The
[The
[The

boy ] est dans la maison.

woman ] est dans la maison.

dress] est tres jolie.

cat] est tres trist.

dog] est en face de la fenetre.
etes une tres [young girl] .
grand-mother ] est tres petite.
room] est tres jolie.
grand-father] est tres grand.
book] est dans mon bureau.

Replace with "11" or "elle."

1.
2.
3.
4.
D

Le livre est dans mon bureau.
La grand-mere est tres petite.
Le chien est dans la maison.
Le garcon est tres petit.
La chambre est tres jolie.

Explain for me the difference between "le" and "la".



1.

II.

III.

Iv.
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TEST AT THE END OF 6 WEEKS

Donnez-moi, s8'il vous plait, les jours de la samaine.
[Give me the days of the week].

Monday
Tuesday
Wednesday
Thursday
Friday
Saturday
Sunday

Donnez-moi, s'il vous plait, les numeros un a dix.
[Numbers 1 through 10].

One Six
Two Seven
Three Eight
Four Nine
Five Ten

Ecrivez l'article correct. [Give either le or la.]
In the second blank, please give the English meaning.

grandmere

grandpere

chien

chat

jeune fille
madame

monsieur

maison

soeur

mademoiselle

Explain the difference in one sentence as to when you
use the masculine possessive adjective and when you
use the feminine possessive adjective.
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TABLE IIX

SUMMARY TABLE FOR THE ANALYSIS OF COVARIANCE
-John T. Roscoe-

D.F. SS MS

Source SS SP Ss Adj.  Adj. Adj.
X v v ¥

Between 0.281 - 5.780 118.836 1  127.618 127.618
Within 10.830 11.057 3939.109 42 3927.820 93.520
Total 11.111 5.278 4057.945

F = 1.3646 df = 1, 42
X; = 0.522 Y, = 13.522 = 13.443

= 0.364 Y., = 16.773 = 16.855
X 2
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The purpose of this study was to analyse and compare
the effect of the audio-lingual and the audio-lingual-grammar
approach on the learning of French at the elementary level.

An experiment was set up in the Northview Elementary
School in Manhattan, Kansas, using two classes of fourth-
grade students who had never been subjected to learning
French prior to the experiment. One class of students was
taught French by the Audio-lingual approach and one class
was taught with the audio-lingual-grammar approach.

The experiment was conducted for a six week period.
An Achievement Test, The Stanford Achievement Test was used
as the pretest score, and the cumulative average of each
class was used as a posttest. A test, constructed by the
researcher, was administered at the end of the three-week
period and again at the termination of the experiment in
order to measure the individual and group progress of the
two classes.

In order to compare the results of the experiment,
the data were subjected to the analysis of covariance and a
computer program developed by Dr. John Roscoe was used to
generate a summary table for the analysis.

It was found that there was no significant difference
between the audio-lingual approach and the audio-lingual-
grammar approach which suggests that when the scores on the

Stanford Achievement Test are controlled, the two methods
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of instruction are about equally effective, taking into con-
sideration the small size of the samples and the limited
time of the overall experiment.

From the findings of this study it was concluded that
the original hypothesis--that there is no difference between
the audio-lingual approach and the audio-lingual-grammar
approach in the learning of a foreign language--was accepted.
It was found that no difference exists between the two

approaches in the first six weeks of study of the target

language.





