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Submission Guidelines for the
Academic Athletic Journal

AUDIENCE
The primary audience of the Academj.c ,4/fa/e/r.c Jocima/ is the membership of the

N4A,thatis,professionalsprovidingcounseling,lifeskills,andacademicsupportservices
to student-athletes.

PURPOSH
The primary purpose of the journal is to assist its readers in providing the best

possible counseling, advising, and life skills services to student-athletes. Toward that
end, articles should add new knowledge, challenge existing opinion, and/or explain the
implications of research. The arguments should be well-grounded in theory or research
and clearly related to practice. Articles should be original and stimulating, whtten in a
clearandconcisestyle.Whereapplicable,authorsshouldstriveformethodologicaland
statistical soundness, while avoiding unnecessary technical excursions.

SUBJECT MATTER
Relevant topics include, but are not limited to, the following: historical overviews

of topics related to student-athletes; reviews of publications related to student-athletes;
practical applications of theoretical or research-based conclusions ; research on student-
athletes and on professionals working in support service capacities, including a full
discussion of results and implications.

Do not submit a manuscript that has been previously published, is scheduled for
publication elsewhere, or is being considered for publication elsewhere.

REVIEW PROCESS
Manuscripts will be reviewed through the blind review process by at least three

members of the editorial board. Their comments will be sent to the authors along with
recommendations for acceptance, rejection, or revision.

MANUSCRIPT FORMAT AND STYLE GUIDELINES
Manuscriptsshouldbepreparedutilizingthefomatandstyledescribedinthefourth

editionoftheAmericanPsychologicalAssociationP#b/j.cafi.o#A4¢#"a/.Articlesshould
be 1250-5000 words in length (i.e., roughly 5-20 pages of t];Ted, double-spaced text)
with ample  margins  for comments. Amplify the text with appropriate headings/
subheadings, figures, and reference citations. The references and all figures and tables
should be typed on separate pages in accordance with the ARA P#b/j.carl.o# "4#wa/.
SubmissiousthatdeviatesubstantiallyfromP%b/z.caf7.owWa#2ta/formatwillberetumed
to the authors.

Authors should avoid sexist language at all times and terms such as subject when
describing researeh participants.



The Academic Athletic Journal    Page 2

Manuscripts must include the following:
( 1 ) A separate title page with the names and institutional affiliatious of the authors.
(2) An abstract of 50-100 words that briefly summarizes the major points of the

paper. The abstract should be typed on a separate page and appear after the title page.
(3) A brief biographical sketch for each author. Sketches may be combined on one

page, but must appear on a page separate from manuscript text.
(4) A cover letter briefly describing the nature of the manuscript. Include relevant

telephone and fax numbers and electronic mail addresses.

Submit the original manuscript and three copies to: E. Newton Jackson, Jr., Ph.D.,
SportAdministrationProgram,DeparmentofphysicalEducation,130TullyGym,The
Florida State University, Tallahassee, Florida 323064280.

Upon final acceptance of the manuscript for publication, authors should provide a
copyofthefinaldraftandtheelectronicversionofthemanuscriptoncomputerdiskette,
formattedforIBM(compatible),inMSWord5.0orbetter.Pleasedonotsubmitdiskettes
prior to final acceptance.
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EDITOR'S STATERENT

E. NEWTON JACKSON, JR., PH.D.

THE FLORIDA STATE UNIVEREITY

In the cycle of life, change must and will occur.  It is from this perspective of time
that I humbly acknowledge some of our dedicated colleagues.  Dr. Eric Deuson, most
recentlyaformerstaffmemberoftheUniversityofwashington,hasoutstandinglyserved
the N4A and thisjoumal as the previous editor.  Thank you so very much for countless
hours of focused service. Dr. Ursula Walsh, most recently of the NCAA, your many
contributions to the success of this jounal will also be greatly missed.   The NCAA
nationalofficeandthemembershipoftheNCAAandN4Awillfeelyourabsence.Best
wishestoyoubothinallyournewendeavors.Last,awordofthanksandappreciation
toDr.RonBrownandJillDeMichelefortheirleadershipandsupporLThiseditortakes
full responsibility for the delay of this issue.

Formal research papers and papers of an applied nature that describe innovative
academic and advisement support programs and successful plus creative methods of
service delivery are welcome.  Social and cultural factors affecting the student-athlete
experiences are encouraged among the membership, specifically those that work with
student-athletes. An adjustment of attitude to embrace new ideas and vision must occur
ifthebenefactorsofourservicearetoeamlife'srewards.EricDeusonchallenged"the
discussions that such factors are not better left to sociology journals, because current
modelsofstudent-athletesupportservicesviewstudent-athletesasholisticbeingswith
concerns spanning many domains."  It is vital we investigate pertinent social and cult`rd
influences and issues among our membership, and those issues affecting our youthful
student athletes within the contents of our 4,4/.

The,articlespresentedbyYap&Nelsonaddressingthecontributiousofanoutstanding
advisementsystemwillenlightenmany,whilecreatingvisionforgrowthinothers.Eiche
andcolleaguesfocusourattentiontoleadership,aneverpopularandgrowingreseareh
item, while Carodine and colleagues describe an investigation of predicting academic
success anong student athletes at the Division I level.

Therehasbeengreatdiscussionofthenewroleoftechnology,particularlyelectronic
leamingresources,instudent-athletesupportservices.In-depthdiscussionhasoccurred
addressing the concept of placing our valuable data on the internet web to inform and
attractmanymorethanjustourfellowpeersandassociationcolleagues.Suggestionsto
includeremarksfromguestspeakersatrecentregionalN4Aconferencesshallbemetin
upcomingissuesofThe,4AJ:Asalways,theA.4Jisstillextremelyinterestedinoutcome
studies.  The literature on student-athlete services is sorely lacking in the psychology,
counseling and  sport administration fields.   Although the  N4A has  aggressively
encouraged and progressed with our vital task of enhancing this body of literature,
moremembersmustcontributeinthisimportantareaofathleticadvisementtheresearch.



The Academic Athletic Journal    Page 6

Perceived Contributions of a College Athletic
Advising Program to Graduates

Susan E. Yap

Eileen S. Nelson

James Madison University

Research has indicated that college studerit-athietes face many challenges which may
make resolving the developmental tasks in the age-relevant stage difficult. The present
stwdyexaminedthecontributiousthattheQfficeofAcademicDevelopmentfiorstudept-
Athletes (OADSA) has made in terms Of the accomplishment Of certain tasks related to
this  critical transitional stage between adolescence  and adulthood.  First-year  and
tranrfervarsityathleteswhowereirrvoivedintheacademicadvisingprogranin1987_
were interviewed over the telephone. Results indicate that the f;ormer athletes reported
themselves as satisf iied with the OADSA and with the f allowing developmental tasks:
segfaccaptance,makingacontributioninacareer,relatingtoothers,achievingiutinaay
and developing one 's spirituality.

During the college years, young adults engage in the final resolution of important
developmental tasks. Havighurst (1972) and Leviuson ( 1986) identified these tasks as
establishing appropriate  relations  with peers of both sexes,  becoming emotionally
independent of adults, becoming economically independent, preparing for a career,
developing  cognitiv?  skills  necessary  for social  competence,  acquiring  socially
respousiblebehavior,preparingformarriageandfamily,anddevelopinganethicalsystem
that is  harmonious with an appropriate  scientific world-picture.  Chickering (1969)
postulatedsevenvectorsalongwhichcollegestudentdevelopmentsequentiallyoccurs.
The  seven  vectors  are:  developing competence,  managing emotions,  developing
autonomy,establishingidentity,freeinginterpersonalrelatiouships,developingpulpose,
and developing integrity. The accomplishment of developmental tasks is significantly
difficultforanyindividual,butalargebodyofresearchhasindicatedthatcollegeathletes
experience unique challenges and demands in addition to those challenges faced by
non-athletes. Tbese challenges make it particularly difflcult for the student-athlete to
resolveage-relevantdevelopmentaltasks(Goldberg&Chandler,1995;Morrissey,1995;
Nelson,1983; Parhan 1993).

Itappearsthatstudent-athletesmayendureadditionalstressorsthroughparticipation
in intercollegiate athletics (Cooker & Caffey,  1984; Ferrante, Etzel, & Lantz,  1996;
Figler, 1987; Parham, 1993). Researchers have discussed the importance of attending
tothedevelopmentaladvisingneedsofathletesandprovidingextendedstudentservices
(Deuson,  1994; Ferrante et al.). Academic advisers for student-athletes may be in an
advantageous position to positively assist the student-athletes by providing them with
additional guidance and support.

Leaning to balance academies and athletics is one of the most difficult challenges
facedbystudent-athleteswhohavelimitedavailabilitybecauseoftheirinflexiblepractice
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schedules (Jordan and Deuson,  1990). Athletes attributed the greatest impedinent to
their success as students to the anount of time and enengy required for practices and
games (Boone & Walker, 1987). Consequently, they have difficulty benefiting from the
spectnm of university services during the typical working hour. Since many athletes
place a higher priority on successful college sports careers than on a sound college
education (Adler & Adler,  1985; Purdy, Eitzen & Hufiiagel,  1982; Sack,  1988), their
academicachievementanddevelopmentalmaturationmaysuffer.Successfulhighschool
athleteswhocontinueparticipationincollegeathleticsoftenfeelpressuretomaintaina
high level of performance in college. If difficulties are experienced in attaining this
performancelevel,student-athletesmayfeelasiftheyaredisappointingcoaches,parents,
and friends. This often leads to feelings of disappointment and loss in control of their
athletic careers Q'arhan,1993).

Another difficulty faced by athletes is developing a feeling of integration with the
collegecommunity.AdlerandAdler(1985)foundthatmanyathletesfeltisolatedfrom
thegeneralstudentpopulationduetodecreasedopportunitiestointeractwiththerestof
campus.Thislackofinteractioncancreatedifficultiesforathletesdevelopingfiiendships
with the rest of the student population. Not only do athletes have to deal with the
difficultiesinitiatingandmaintainingffiendshipswithotherstndents,relationshipswith
coaches can also be extremely stressful. Coaches often have a pervasive influence on
college athletes and play a central role in determining the direction of the athletes' lives
(Lide,1983). Sack (1988) and Purdy, et al. (1982) found that many coaches are under
intense pressure to win. Therefore, they can be excessive in time demands placed on
athletes both during and between seasons a,anbie, 1990; Purdy, et al.).

Possiblythemostdifficultchallengecollegeathletesfaceisthepotentialtermination
of their participation in school athletics, an activity which conthbuted significantly to
the development of their identity (Wittmer, Bostic, Phillips, & Waters,1981). Parham
( 1993) described three factors which contributed to the tension felt by student-athletes
as their senior years approached and athletic careers came to a close. These teusious
include the amount of time and effort the athletes invest in the sport, the exclusivity of
sportsintheirlives,andtheextentofthesuccessthattheyhaveenjoyedovertheyears.
According to Parhan, if these factors have only minimally affected the athlete, there
may be a smoother transition to the world outside of athletics.

Developmental Tasks
Erikson(1968)identifiedseveraldevelopmentaltaskswhichmustbeaccomplished

during the college years. His fifth stage called Jde#/j.ty v. Ro/e D!;givs;.o#, focuses on
identity development and establishment of occupation and sex roles. One's sense of
identity can be experienced simply through a sense of psychosocial well-being and the
assurance of anticipated recognition by those who are most important to him or her.
Erikson's sixth stage, J#/j."oey v. Jso/afj.o#, includes the transition into adulthood. Tine
intimacy, the fusing of identities, is possible only after one has developed a personal
identity.Anindividualwhoisunsureofhisorheridentityeitherdoesnotbecomeintimate
with someone or involves him or herself in acts of intimacy which are indiscrininate,
without true fusion (Erikson, 1968).

Levinson(1986)alsoidentifieddevelopmentalmilestoneswhichmustbeachieved
inthecollegeyears.Heintroducedthenotionofa/j/es/r"c/"re,whichistheunderlying
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pattern of a person's life at a given tine. The main component of a life structure is the
development of relationships with others. These relationships involve an investment of
oneself, such as desires and commitment, with the reciprocal investment of the other
person or activity. A life structure may include many components, however, usually
only one or two components play a central role at any given time. The Earrfy i4d"//
rra#Sj.fz.onisaperiodbetweenthepre-adulthooderaandearlyadulthoodandisfollowed
bytheEnteringtheAdulthoodstage.DwingtheEnteringAdulthoodstage,a,grealtdeal
of energy is expended on the  development of new roles  and  increased level of
contradiction and stress. Early adulthood can be very overwhelming in terms of love,
sexuality, family life, occupational advancement, creativity, and realization of major
lifegoals.Individunlsatthisstagearepulledbetweentheirownanbitiousandpassious,
and by the demands of family, comlnunity and society. Even in under furly favorable
conditions, while the rewards of this era are immense, the costs often equal or possibly
exceed the benefits a.evinson, 1986). This stage includes the establishment and pursuit
of what Levinson terms the Dream, which is a person's general expectation of what he
or she would like to achieve or become.

Athletes may have difficulty integrating acceptable new roles and values into a stable
personalidentityandmightbeunsureoftheircapabilities.Confusionmayexistbetween
the role of student and that of the athlete (Nelson, 1983). For many athletes, self-esteem
and identity are closely linked to athletic accomplishments; subsequently, expectations
regarding future accomplishments follow (Morrissey,1995). Sparent ( 1988) reported
that athletes often view the world in dichotomous terms of right and wrong, and see
authority figures as guides to the right decisions. The athlete's coach-dominated world
often consists of making few decisions, or decisions of little worth when ideally they
could be making more decisions and gaining in independence and autonomy.

Need for Support Services
Many athletes feel that college is simply a necessary path to take on the journey

towards professional sports (IIall & Crawford, 1987). Blann ( 1985) found that student-
athletes at high levels of competition were less able to form mature educational and
careerplansascomparedtonon-athletes.Sinilarly,KennedyandDimick(1987)reported
that athletes were significantly lower in career attitude maturity than were non-athletes.
When the time arrives for athletes to plan for a life outside of athletics, those who are
more committed to  athletics  often find it harder to  separate  from sports  and more
uncomfortabletolookcheadandplanforanunpredictablefuture(Goldbeng&Chandler,
1995).

Further, the environment for athletes seems to be less supportive in college than in
high school. Those in administration generally view athletes as a problem group, while
other students see them as ovexpriviledged (Nelson,  1983). Athletes who are able to
find other sources of support and "emotional nourishment" in college tend to manage
their developmental challenges  with  less  difficulty Q'arhanL  1993).  Goldberg and
Chandler (1995) stated that one of the vital roles school counselors can play is helping
athletes develop the skills and values that are needed in life after athletics. Literature
has shown that counseling enhances  the  development of the athlete  (Figler,  1987;
Goldberg & Chandler; Kirk & Kirk,  1993; Nelson,  1982). To this end, the National
Collegiate Athletic Association (NCAA) has mandated that every recmited freshman
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athletemustbeincontactwithanacademicadviserforstudent-athletesateachDivision
1iustitution(NCAA,1995).Accordingtothisgovemingbody,academicadvisingneeds
to be an integral part of contributing to the college athlete's development throughout
college in areas such as academies, athletics, social and career development.

The Office of Academic Development of Student-Athletes (OAI)SA) program at
JamesMadisonUniversity,initiatedinformallyin1987andmandatedbytheNCAAin
1991,  has grown considerably,  especially over the last five years.  The  OADSA is
responsible for the organization and coordination of the programs which support the
academic needs and requirements of student-athletes. These goals are structured with
regardforcompliancewithNCAAguidelinesandcontinuingeligibilityandsatisfactory
progresstowardgraduntionforallstudent-athletes.Inaddition,theOADSAcoordinates
anddirectsthetutoringprogramforstudent-athletesandmakesreferralstoappropriate
campusandcommunityresources.Giventheserapidlyexpandedeffortsandtheresources
investedinthesesupportservices,itseemsplausiblethatanemphasisonevaluntionof
these programs in order to justify their continuation and to ensure that the athletes'
holistic needs are being met in the best possible ways (Denson,1996).

There  are  13,000  students curently  enrolled  at James  Madison University  in
Harrisonbung,Vnginia,withapproxinately650athletesparticipatingin27varsitysports
(13 men's and 14 women's). Presently, the OADSA is headed by the Assistant Athletic
Director for Academic  Development,  three full--time  academic  advisers who have
Master's degrees, two graduate assistants who serve as part-time academic advisers,
and a full-time supervisor of the tutoring program. In addition, to responding to the
academicneedsoftheathletestowardsgraduation,thestaffisdedicatedtoassistingthe
athleteswiththeresolutionoftheirotherdevelopmentaltasks.OADSAmembersmeet
with each first-year student or transfer from every varsity sport on a weekly basis to
monitor their academic process. During the meetings, these students are assisted in the
explorationandchoiceofamajorcourseofstudy,anddevelopclassschedulesrelative
totheirprogressandfutureneeds.Theathleteandhisorheradviserdiscussavarietyof
topics,frompersonalissuestowaysofbecominginvolvedinactivitiesoutsideathletics.
The OADSA coordinates study halls and tutoring for the athletes, as well as referring
them to other services provided by the University when necessay

Leviuson(1986)identifiedissueshefeltwererelevanttothetransitionstagebetween
adolescence and  adulthood  and the E#/erj.#g lfae j4c7#/f  Wror/d period  immediately
following.Thisexploratorystudyassessedformerathletes'pereeptiousoftheOADSA's
contributionsintemsoftheirsatisfactionlevelswiththeresolutiousofissuesarising
during those periods.

RETHOD

Intervention
The OADSA began operation in  1987. That year, the athletic academic adviser

served as adviser to all first-year athletes. Consequently, the first year of this program
wasinitiatedwiththetargetgroup(Group1)offirst-yearathletesparticipatinginfootball,
men's and women's basketball, men's and women's track required to meet with the
academicadviseronaweeklybasis.All first-yearathletescametotheOADSAtoreceive
information concerning registration and other services offered by the OADSA.

InFebruaryoftheathletes'firstyear,theywerealsoassignedtoanacademicadviser
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for their major interest of study. If they had not declared a major, they were assigned to
anadviserforundeclaredmajors.AthletescondnuedtobewelcomedattheoADSAfor
any reason.

Participants
We attempted to survey all former varsity athletes who were first-year students in

1987usingaone-point-in-timemeasurement.AlthoughtheOADSAnowadvisesathletes
in all 27  varsity sports,  only the  first-year student-athletes had participated in the
Academic Advising program in  1987,  comprising the convenience  sample  for this
exploratory study. Eighty-two first-year athletes participated in the academic advising
program.Theresearcherswereunabletocontactallofthefirst-yearathleteseventhough
severalattemptsweremade.Therewereatotalof46(56%)fomerJMUathletessurveyed
(30menand16women)withaminoritypopulationof10AfficanAmericanstudents(7
men and 3 women).

The first-year athletes were divided into two\ groups depending upon where the
athletes in each sport were on the academic continuum of the student population. Those
sports which had the majority of first-year athletes in the lower end of the continuum
(under 2.5 GPA) were in the first group which included football, men's and women's
basketball, and women's and men's track. The second group consisted of a combination
ofsevenmen'sandsixwomen'ssports.Bothgroupsreceivedallofthefirst-yearacademic
advisingservices,andtoldtheywerewelcometovisittheofficeasoftenastheydesired.
However, Group I was required to meet with the academic adviser on a weekly basis,
whereas Group 2 was not required to meet. Some of the first-year student-athletes in
Group 1 were also involved in a transitional program in the summer before they began
classes. This program assisted minority students in preparing for the academic rigors of
college. The weekly meetings with the academic adviser were seen as a continuation of
the transitional program.

Procedure
Approvalforthestudywasreceivedfromtheuniversity'slustitutionalReviewBoard.

The freshmen athletes of 1987 were surveyed by telephone interview by one of the
researchers (neither of whom are involved with athletic programs). It was possible for
the participants to add their comments throughout the interview following each subset
of the survey. Unfortunately, it was not possible to obtain every fomer athlete's current
telephone number because they changed addresses or the university Alumni Office had
no forwarding addresses.

Once reached by telephone, the participants were asked if they would voluntarily
respond to  questions  about their experiences  with the  athletic  academic advising.
Participants were read an infomed consent statement before agreeing to respond to the
questionnaire.Theywereassuredoftheconfldentialityandanonymityoftheirresponses,
and told that their names would not appear with their responses or in reporting the
results of the study. Guidelines established by the American Psychological Association
were strictly adhered to throughout the study (American Psychological Association,
1994). All participants were asked the sane questions in the same order.
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Questionnaire
Thequestiomaireusedwasasurveycoustructedbytheresearchers.Itwaspattemed

after an instnment developed by one of the researchers for use as a senior exit survey
by the university Deparment of psychology. Orelson & Johnson,1997). The first 19
questions covered the topics of athletic academic advising, academic advising by their
collegemajoradviser,andtheuniversity'sReadingandWritingLab.Responses,which
were recorded in whting by the interviewer, were given either in terns of "Yes" or
"No",oronaLikert-typescaleof1-5,where1=stronglyagree,2=agree,3=disagree,

4 = strongly disagree, and 5 = not-applicable. The remaining 35 questions covered the
topicsoflifesatisfaction,careersatisfactionandsatisfactionwithrelatiouships.Responses
were given on a Likert-type scale of 1-5, where  I  = very satisfied, 2 = satisfied, 3 =
dissatisfied, 4 = very dissatisfied, and 5 = not-applicable, and responses of "Yes" or
"No"  for certain questions.  There  were  opportunities  for each participant to give

comments and suggestions concerning each of the services they received. There were
alsoopen-endedquestiousconcemingthefollowing:participant's"Dream;"occupation;
leisure activities; and problems associated with participation in intercollegiate sports.

RESULTS
Overall, the participants' responses to the questions were positive. All participants

felt that their athletic academic adviser had sufficient knowledge of JMU policies and
requirements,andprovidedthemwithaccurate,usefulinformation.Theystronglyagreed
oragreedthattheiracademicadviserwasavailableduringscheduledhoursorscheduled
alternative times (86.6%),  and the majority of the participants (84.4%) responded
favorablytowardstheirathleticacademicadviser'sabilitytoadvisethemonimmediate
academicproblems.Themajorityoftheparticipants(63.0%)respondedpositivelywith
regardtotheirathleticacademicadviser'sabilitytoadvisethemonlong-rangeplarming
and vocational  opportunities,  although the response  of 10  participants  was "Not-
applicable." The majority of the participants (80.5%) strongly agreed or agreed that
their athletic academic adviser was well infomed about campus support services and
referred them to other sources of information when necessary with seven participants
respondingwith`CNot-applicable."Allbutoneparticipant(98.0%)feltthattheirathletic
academic adviser respected their feelings and concerns by responding with "Strongly
agree" or "Agree," and all but one participant (98.0%) felt that their academic adviser
was helpful and effective.

Only19(31.6%)oftheformerathletesreportedinteractionwiththeacademicadviser
for their major. Participants were asked the same questions about the major adviser as
they had been previously asked about their athletic academic adviser. The majority of
the former athletes (63.I %) responded favorably towards each of the questions about
theirmajoracademicadvisers.Itappearsthattheparticipantsonlyinteractedwiththeir
majoradviserforreasousspecifictotheirmajor.Whencomparingtherespousesbetween
theathleticacademicadviserandthemajoracademicadviser,theparticipantsresponded
more favorably towards the athletic academic adviser for each of the questions in the
categories of "Strongly agree" and "Agree."
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Developmental Tasks
A number of questions dealt with participants'  level of satisfaction with the

developmental task of self acceptance. All of the participants were "Very satisfied" or
"Satisfied" with the question dealing with their life in general. The majority of the

participants (97.8%) responded with "Very Satisfled" or "Satisfied" with the question
dealing with self-esteem, and all of the participants were very satisfied or satisfied with
the choices they have made in their life. The majority of the participants (95.6%) were
very satisfied or satisfied with the amount of control over circumstances in their lives,
and all of the participants were very satisfied with their leisure activities.

Questions  concerning the  developmental task of "feeling as  if they made  a
contribution in their careep' indicated high satisfaction percentages. The majority of
the  participants  (87.0%) responded  as "Very  satisfied"  or "Satisfied"  with  their
occupation.Again,themajorityoftheparticipants(78.3%)wereverysatisfiedorsatisfied
with their current income, and (84.8%) responded as "Very satisfied" or "Satisfied"
withtheiropportunitiesforadvancement.Themajorityoftheparticipants(91.3%)were
very satisfied or satisfied with their responsibility on the job, and the majority (82.2%)
were very satisfied or satisfied with their mentorship relationship. When asked about
their work environment, the majority of the participants responded as "Very satisfied"
or"Satisfied"(86.6%),benefits(80.0%),andtravelopportunities(60.0%).Themajority
of the participants (88.9%) were very satisfied or satisfied with feeling like a valued
member making special contributions.

The subsequent questions pertained to the level of satisfaction with the task of
`telatingtoothers."Alloftheparticipantswere``VerySatisfied"or"Satisfied"withthe

relationships with ffiends, and with coworkers. The majority of the participants (78.3%)
respondedas"Verysatisfied"or"Satisfied"withtheirrelationshipswiththeircommunity
members.  Most of the participants (91.4%) continued to keep  in contact with old
tearmates.

There  were a number of questions  dealing with satisfaction  levels with the
developmental task of "achieving intimacy with others". All of the responses fell in the
categoriesof"Verysatisfied"or"Satisfied"pertainingtorelationshipswiththeirparents,
and to the relationships with their siblings (93.4%), significant others (97.4%), and (if
applicable), their children ( 100%).

One question dealt with the participants'  level of satisfaction with the task of
spirituality.  Eleven (23.9%)  of the  participants  were  very  satisfied,  23  (69.6%)
participantsweresatisfied,andthree(6.5%)weredissatisfiedwiththespiritualdinension
in their life. The term spirituality was  not defined in the  question; therefore,  each
participant defined it in his or her own terms.

DISCUSSION

Limitations of the Study
Before interpreting the results, the limitations of this study should be kept in mind.

Asindicatedearlier,thisisanexploratorystudytoexaminetheeffectivenessofaprogram
still in its infancy, mandated by the NCAA. The results contain reported differences in
percentages of levels of satisfaction for each question. Not all of the teams were
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represented,includingmen'sandwomen'sswimming,women'sgolfandwomen'stenhis;
and only a small number of these former students were able to be reached. Therefore,
theresultsshowninthisstudyshouldnotbecoustruedtobeattitudesoftheentirefirst-
year athlete class of 1987, only of those interviewed. Also, with the small sample size
and lack of a control group, results must certainly be eyed with caution.

Anotherlimitationwasthedifflcultyinobtainingthecurrenttelephonenunbersof
the participants. Once the correct number was obtained, it was often difficult to reach
theathlete,evenifheorshewascalledafterworkhours.Oneformerathleteoptednot
toanswerthesurveyandonemalewasinasituationinwhichhecouldnotcommunicate
viathetelephone.Callingtheparticipantswasthoughttobeamorepersonalmethodof
gatheringinformation,andthatparticipantsmayhavebeenputoffbyapaperandpencil
techniquewhereretumratesareoftenverylow.Itispossiblethatfactorsotherthanthe
adviser relationship shaped the responses given.  For example,  it may be that with
maturation, the fomer student-athletes had a more idealized picture of the value of the
relationship.Finally,theremayhavebeenmanyintervening,unaccountedforvariables
occurring during the progression of five years following graduation.

Implications for Intervention
The results of this study indicate that the former athletes report themselves as

successfullyresolvingthedevelopmentaltasksduringLevinson'sEarfy,4d"/frraus7./i.o#
and E#ferj.#g /fee Ad#//  War/d S/age (Levinson,  1986).  These tasks  include  self
acceptance,makingacontributioninone'scareer,relatingtoothers,achievingintimacy,
andthespiritualdimeusion.Theathletesreportedthemselvesasmoresatisfiedwiththe
dimensions of achieving intimacy and the development of a spiritual dimension.  In
addition,theparticipantsreportedthemselvesassatisfiedwiththecareerandselftasks,
but not as "Very satisfied" as they were with the intimacy and spiritual dimensions.
Academic support services might use infomation of this sort to help identify areas
whereimprovementisneededandultimatelytodeviseinterventionmethodstofacilitate
student-athletes' accomplishments in all developmental areas.

Thedevelopmentaltaskofachievingintimacywaspereeivedtobethetaskinwhich
the participants were the most satisfied. Questions regarding this dimension covered
the participants' satisfaction levels towards their parents, siblings, significant others,
andtheirchildren.Parham(1993)reportsthatathletestendtohandletheirdevelopmental
challenges with less difficulty if they are able to find sources of support in college.
These participants reported themselves as most satisfied with the questions regarding
the accomplishment of this task.

Theparticipantsreportedsatisfactionwiththeirresolutionofthetaskofdeveloping
spirituality.Ingeneral,theyseemedtobesatisfiedwiththeirspirituldevelopmentthus
far. Each participant also described their Dream, as defined by Leviuson (1986). This
open-ended question resulted in a rather distinct pattern where responses fell into the
following categories: to be successful in general; to be successful in their career; to
have a successful intimate relationships; to achieve their goals or potential; to provide
for their family; to be a good parent; to be financially sound; or to be happy.

ThereportedlevelsofsatisfactionbetweenGroups1and2resultedinfewdifferences.
AmajorityoftheathletesreportedtheysoughtacademicadvisingfromtheOADSAon
their own. Therefore, it is impossible to determine the extent of advising each athlete
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received. It appears, then, that three groups actually fomed. The first group included
those athletes who visited their athletic academic adviser on a weekly basis because
they were required to do so by the head of the OADSA. The second group were those
athletes who met with the athletic academic adviser sometimes more often than once a
week, although not required to do so. These particular athletes took advantage of the
opportunitytomeetwiththeathleticacademicadviserwhentheyfeltaneedforadvising.
Manyoftheseathletesusedtheathleticacademicadviserthroughouttheircollegecareer
and did not seek out their major adviser. The third group included those athletes who
werenotrequiredtomeetwiththeathleticacademicadviseronaweeklybasis,anddid
not elect visits other than those necessary for class registration.

In the questionnaire, there was a speciflc open-ended question which asked for
commentsorsuggestiousconcemingtheathleticacademicadvisingtheathletesreceived.
From the participant responses, it appears that athletic academic advisers must have
certain salient characteristics which are necessary to provide the additional support and
guidance that many athletes need. Many of the athletes commented that the athletic
academic adviser really cared about them and all of the athletes he/she advised. The
``open-door" policy provided by the OADSA seemed to be advantageous for athletes,

especially those who needed additional assistance with their developmental needs. The
athletic academic adviser appeared to be committed to ensuring the support which the
athletes needed. According to Deuson (1996) this ability of the adviser to establish
rapport and to reach out to the athletes in a caring manner may provide the comerstone
for a successful advising program.

It is hoped that this study will be able to be used as a model for subsequent studies
for assessing the athletic academic advising at JMU and at other universities. Because
the NCAA mandate required all recruited freshman athletes to be in contact with an
academic adviser for student-athletes at each Division I institution beginning in 1991,
thereisaneedforaccountabilitytoachieveandmaintainhighqunlityacademicadvising
for student-athletes in all Division I  institutions. Assessment will  enable academic
advising progranis to continually grow and improve in order to provide the student-
athletes with the holistic support programs endorsed by researchers for the benefit of
their developmental as well as their academic needs @euson,1996). There have been
significant developments within the OADSA since the NCAA mandate. As previously
described,  the  OADSA must organize  and coordinate the programs  supporting the
academicneedsandrequirementsofstudent-athletes.Therearetwonewprogramswhich
have been implemented into the OADSA this year. The Life Skills program, which is
spousored by the NCAA, is a program in which student-athletes are educated in five
broad areas deemed important by the NCAA. The Academic Commitment involves
topics  such as  academic  counseling,  goal  setting,  and  study  skills.  The Athletic
Commitmentcoverscoachingandsupportstaffseusitivity,adequnteaccommodationof
needs of each sporty and support programs. The Personal Development Commitment
includes  social  development (manners  and etiquette),  personal health, fundamental
values, emotional health (i.e., self-esteem, spiritual), peer education and counseling,
andfiscalrespousibility.TheServiceCommitmentinvolvescommunityoutreach.Finally,
the  Career Development Commitment entails counseling,  applying/ interviewing,
networking and placement. The universities are responsible for educating their student-
athletes on the topics under each commitment which they consider the most important.

The Academic Athletic Journal Page 15

Other researchers have addressed the significance of attending to the developmental
advising needs of athletes and to offer extended student services to them (Felrante et
al.,1991).Thisstudyattemptedtoassessfomerathletes'perceptiousoftheOADSA's
contributiousintermsofitssatisfactionlevelswiththeresolutionofcertainissuesrelevant
tothetransitionalstagebetweenadolescenceandadulthoodandtheperiodirmediately
followingE#feri.#gjfoe,4dwhJyor/dstageidentifiedbyLeviuson(1986).Onthebasis
ofthispreliminarystudy,itappearsthattheOADSAatJMUissuccessfulintheirattempts
toassiststudent-athleteswiththeirdevelopmentaladvisingneeds.

In the future, strong efforts should be made to contact all tangeted fomer athletes.
Use of paper and pencil surveys could be contrasted with telephone interviews for
effectiveness.Also,havinglargerrepresentatiousfromallsportsattheuniversitymay
yield more distinct differences between sports.

Another suggestion is the need for continued, ongoing assessment of the services
providedbytheOADSA.AlongwiththemandateoftheNCAArequiringallDivision
I institutions to make counseling services to all recmited first-year athletes, comes a
concomitantmandateforevaluntionofthoseservices.AccordingtoJordanandDenson
(1994) institutions have heretofore focused on the providing of services to student-
athleteswiththeevaluntionofthoseprogransseenasmoreofalururythananecessity.
As these programs have increased in prominence and financial support the tine has
comefortheevaluntionofsupportservices.Astudyiscurrentlyunderwayinthefom
of an exit survey of graduating senior athletes to assess the cuiTent program and the
resources they have been afforded during their matriculation at JMU.
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TELEPHONE SURVEY FOR FORMER STUDENT ATHLETES

(Introductionandinfomedconsentsectionprecededthequestiormaire)
First1amgoingtoreadsomequestionsthathavetodowithyourlevelofsatisfaction

oftheAthleticAcademicAdvisingyoureceived.As1readeachquestion,wouldyou
pleasetellmewhetheryou:StronglyAgreewiththestatementAgree,Disagree,Strongly
Disagree,orNotApplicable,ifyoureceivednohelpinthatarea.

YourAthleticAcademicAdviser:
I. Had sufficient knowledge of JMU policies and requirements to provide you

with accurate, useful infomation.
2. Was available during scheduled hours or scheduled alternative tines.
3. Advised you on immediate academic problems.
4.Advisedyouonlong-rangeplanningandvocationalopportunities.
5. Was well infomed about campus support services and referred you to other

sourcesofinfomationandassistancewhenyouneededthem.
6. Respected your feelings and concerns.
7. Was helpful and effective.

What. ad?if i?nal comme?ts  _o_r suggestions  do you have concerning the athleticacademic advising you received?
Now I am going to read some questions which have to  do with your level of

satisfactionwithsomeofthestudentservicesprovidedbyJMU.As1readeachquestion,
would you please tell me whether you:  Strongly Agree with the statement Agree,
Disagree, or Strongly Disagree.

8.DidyouevervisittheReadingandWritingLab?YesINo
9.YouweregivenhelpfuladvicefromtheReadingandWritingLab.

10.YouweretreatedinacourteousmannerbythestaffoftheReadingandWriting
Lab.

V3z.::t+i:9d,itipral Comments or Suggestions  do you have concerning the Readingand Whriting Lab?
11. What was your college major at JMU?
12. Did you ever interact with your academic adviser for your major in order to

obtain advising assistance infomation? YesINo

1amgoingtoreadalistofareasinwhichyoumayhavereceivedhelpfromyour
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academic adviser for your major. As I read each one, would you please tell me
whetheryou:StronglyAgreewiththestatement,Agree,Disagree,orStronglyDisagree.

Your academic adviser for your major:
13 . Had sufficient knowledge of your major and JMU policies and requirements to

provide you with accurate, useful infomation.
14. Was available during scheduled hours or scheduled alternative tines.
15. Advised you on immediate academic problems.
16. Advised you on long-range planning and vocational opportunities.
17. Was well informed about campus support services and referred you to other

sourcesofinformationandassistancewhensuchreferralbettersuitedyourneeds.
18. Respected your feelings and concerns.
19. Was helpful and effective.

What  additional  comments  or suggestions  do you have  concerning your mof or
department adviser?

The next questions have  to do with your life  satisfaction  in general.  For these
questions,pleaserespondwithVerySatisfied,Satisfied,Dissatisfied,VeryDissatisfied.

20. In general, how satisfied do you feel with your life at this point?
2 1 . How satisfied are you with yourself in comparison with your peers?
22. How satisfied are you with the spiritual dimension in your life? Since people

havedifferentdefinitionsofthespiritualdinension,justrespondinthewaythat
seems most appropriate for you.

23. How satisfied are you with the choices you have made in your life so far?
24.Howsatisfiedareyouwiththeamountofcontrolyoufeelovercircumstancesin

your life?

Leisure activities are important in everyone's life, and they involve your interests
and activities when you are not working.

25. What are some of your leisure activities?
26. Do you think they relate in any way to the sport you played at JMU? YesINo
27. How satisfied are you with your leisure activities?
28. How satisfied are you with your physical and mental health at this point?

What additional comments or suggestions do you have concerning your general
lif e s atisifaction?

The next questions have to do with your level of satisfaction with your career.
29. What is your present occupation?
30. How satisfied are you with your occupation?
3 1 . How satisfied are you with your income?
32. Do you think you have had adequate opportunities for advancement with your

career? YesINo
33. How satisfied are you with the academic and career services preparation you

received at Jun?
34. How satisfied are you with the amount of responsibility you take on yourjob?
35. How satisfied are you with the way in which you deal with criticism?
36. Would you say playing a sport helped your ability to accept criticism? Yes/No
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37. Would you say playing a sport helped you find ajob? YesINo
38.Howsatisfiedareyouwithyourabilitytoestablishamentorshiprelatioushipon

thejob?
39. How satisfied are you with your work environment?
40. How satisfied are you with your coworkers?
4 1 . How satisfied are you with your benefits?
42. How satisfied are you with your opportunities to travel?
43. How  satisfied  do you  feel that you are  a valued member making  special

contributions to the worlaplace?

Wfiat additional commertts do you have concerning your career?
The next questions  have to  do with your level  of satisfaction  regarding your
relationships.
44.Ingeneral,howsatisfiedareyouwiththerelationshipwithyourparents?
45. In general, how satisfied are you with the relationship with your brothers and

sisters?
46.Ifyouaremarriedorinanintimaterelationship,howsatisfiedareyouwiththat

relationship?
47. If you have children, how satisfied are you with your relationship with your

children?
48. How satisfied are you with the relationships you have with friends?
49. How satisfied are you with your relationships you have with the members in

yourcommunitywithwhomyouinteract(forexample,yourneichbors,physician
banker)?

50. Of all the relationships I just mentioned (recap), which relationships are the
most satisfying to you?

5 I . Do you still correspond with old teammates from college? YesINo
52.    Would you say participation in a sport helped you with the relationships in|

your life? YesINo

apat_additi?nalcommentsdoyouhaveconcerningyourrelatiouships?
TheDreamisaperson'sgeneralexpectationofwhatheorshewouldliketoachieve

or become. How would you describe your Dream?
Onascaleof1to10where1islowand10isthehighest,howsatisfiedareyouwith

the overall contributions of the OADSA with regard to the following areas: Your life
satisfaction?Yourcareersatisfaction?Yoursatisfactiouswithyourrelationships?

(Adebriefmgstatementconcludedthesurvey)
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Demographic data were obtained on the population Of all f respme_n student-?I.hle.tes
admitireJto the University Of Florida quF)  during 1995  (N=91). Demographic da_I.a
included gender, race, age, distance f rom home, and several subjectiv_e me.asure:..The.
researchdrsanalyzedtherelatioashipbetweenuF'spredictiveindexandstndent-at_Plet±'
actual Grade Point Average (GRA) and f;ound a sigrtif icat correlation (rL(89)--.60). Tpe
correlation between athletes' High School GRA (HSGRA) and their UF GRA was also
S:gu:y%taivn:#%ku;:s]):dNm:n:s%:'dat%nhewa;#]¥dRebceo%.%;enp?Ua:!oGrspS.e;%d?£ftr°rf.fee

te;tingandpredictionofacademicsuccessfiorNationalcollegiateAthieticAssociation
prcAA) Division I student-athlctes.

Over the last few years as a result of the Student Richt-to-Know act (Zuckman,
1990) and NCAA legislation OVCAA,  1997) forcing schools to disclose graduation
rates there has been increased scrutiny of the graduation rates of athletes participating
inintercollegiateathleticprograms.Theissuesinvolvedaretheresultoftwocompeting
principles: the first being the university's responsibility to admit students who have a
reasonablechanceofacademicprogressincludinggradunting,andthesecondtheability
of the university's athletic programs to compete at a national level. This research is a
preliminaryinvestigationoftheeffectivenessofpredictivedevicesusedtoidentifythe
expected academic success of incoming student-athletes.

Administrators seeking to mininize the occurrence of admitting academically ill-
preparedstudentstotheirinstitutioushavelongsoughtmeasuresforaccurateprediction
of a hich school student-athlete's likelihood of success at NCAA Division I schools.
During1965,theNCAAdevisedaforinulawhichreliablypredictedastudent-athletes.
frotyearcollegeGIA(Wagner,1972).This"1.600Rule"mandatedthatinordertobe
eligible to play, an individual must achieve a minimum GPA of 1.600 college prep
curriculum (based on a maximum 4.00). The 1.6 was the result of research conducted
under the direction of the Academic Testing and Requirements Committee, chaired by
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James H. Weaver of the Atlantic Coast Conference during  1963  and  1964. The
committee's research analyzed the academic performances of 40,900 students at 80
memberinstitutionsandpro.ducedanexpectancytable.Thetablewasbaseduponhigh
school academic performance in college prepatory curriculum correlated with scores
ontheSATorotherstandardcollegeentrancetests.Itspurposeasexplainedbycommittee
member Laurence C. Wood of the University of Kansas was to enhance a college's
ability to judge a student's probability of academic success prior to being considered
for an athletic scholarship (Falla,1981).

Criticsbelievedthatthe1.6rulewastoolenientandsuggestedthatitinterferedwith
autonomy and responsibility of member institutions. Further, they suggested that the
validityofthepredictivetestswasquestionable.Asaresult,the2.0rulewasimplemented.
Thisrule,however,tumedouttobetoolenient,asitsinplyrequiredastudent-athleteto
graduntefromhichschoolwitha2.0GPAwithoutrequiringcreditinanyspecificcollege
preparatorycourses.Duringthe1980s,Proposition48wasdevisedandinplementedin
order to tighten admissions  standards  for high  school athletes  (Lederman,  1992).
Proposition 48 required the student-athlete to complete 11 core (college prep) courses
with 2.0 GRA and to score a minimum of 700 on the Scholastic Aptitude Test (SAT) or
15 on the American College Test (ACT).

Proposition 48 has  improved graduation rates,  however,  it has not provided an
accurate indication of a student's actual chance to graduate from NCAA Division I
schools.Asaresult,apredictiveindex(PI)wasdevelopedtopredictthefustyearGPA
ofstudentsadmittedtotheUniversityofFlorida(UF).AccordingtoBillKolb,Director
of Admissions at UF, the predictive index was originally developed for the institution
by the Educational Testing Service @TS). The formula has been updated several times
byfacultymembersattheUF,withthemostrecentupdatecompletedbyDavidDeuslow
Ph.D., Professor of Economics at UF during  1990. The current formula used at the
University of Florida follows:

For students taking the SAT (Old Scoring System):
(Verbal Subscore x .00081 )tlQuantitative Subscore x .00102)

(HSGPA x                .61) -.3184 = UF predicted first year GPA
For students taking the ACT:
(Eng. x .0314)+Ovlath x .0201) + (HSGPA x .44) = UF predicted fust year CIA

Anindividualstudent-athletewhomeetstheminimumProposition48requirements
has a predictive index of only I.54 based on the above fomula, and thus is an academic
risk.

AnotherissuewhichhasarisenasaflawinutilizingProposition48andProposition
16 as admission criteria is the practice of grade forgiveness. In order to determine a
student-athlete NCAA core GPA only the 13 "best" courses are considered. University
of Florida policy does not allow grade forgiveness for current students in deterinining
HSGPAforadmissionpurposes.Thereforeg!!collegeprepcoursesarecalculatedinthe
HSGIIA.Forexample,ifastudenttakesalgebra1intheninthgradeandeamsa"D",but
repeats the course in the eleventh grade and ears a "a" both the "D" and "8" grades
arecalculatedinthepredictiveindex.Asaresult,apersonwhomettheNCAAstandards,
but repeated several high school courses could remain inadmissible to UF. A student-
athlete is admissible to UF if he or she meets NCAA qualifier requirements and if the
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predictedfirstyearGPAis1.6minimumona4.0scale.Thereason1.6isusedasthe
admissioncriteriainsteadof2.OisbecauseresearchconductedbyUFfacultyindicates
that student-athletes perfom at .40 of a letter grade hither than non-athletes with
comparableadmissiousrecords.Thisperfomanceincrementisattributedtotheacademic
supportprovidedtostudent-athletesbytheUniversityAthleticAssociationOfficeof
Student Life.

Althouch proposition 48 has  increased the graduation rates of student-athletes,
admissions officials at UF believed that this standard did not indicate that a student-
athletehadmorethanareasonablechancetograduatefromtheinstitution.Asaresult,
thepredictiveindexdevelopedbyETSwasadoptedforadmissiousofspecialpopulatious
(inclusiveofstudent-athletes)attheUniversity.

Currentlycollegeanduniversityadministratorsnationwidecontinuetosearchfora
toolthatwillaccuntelypredictwhichstudent-athleteswillbesuccessfulintheiracademic
programs.Detailsofcurentdatabasedpredictions,methods,andresults,arepresented
inthispaper,andrecommendationsarerenderedbasedoncontinuingstudy.Admission
officesandathleticdeparmentsofNCAADivision1universitiesnationwidemaychoose
to consider these methods and suggestions in their own progralns.

METHOD AND HYPOTHESES

Predictiveanddemographicdatareflectiveofthefreshmanstudent-athletesatUF
during 1995 were obtained from UF's Office of Student Life 0£91). Predictive data
consisted of each athlete's HSGPA, SAT and/or ACT score, UF Predictive Index (PI),
andseveralsut)jectivemeasures.ThePIcombinesthescoresoftheSATorACTwith
theHSGPAtopredictthestudent-athletes'academicperformanceforthefreshmanyear
atUF.Thesubjectivemeasuresincludedthefollowing:Dropoutproneness,predicted
academic difficulty, educational stress, receptivfty to  institutional help, academic
motivation,socialmotivation,generalcoping,receptivitytosupportservices,andinitial
impressionofthestaffconcemingthestudent-athlete.Demographicdatausedconsisted
offanilybackground,whichincludedage,gender,race,parents'educationlevel,and
distance from home.

BecausethePIincludesHSGPAandadmissiontestscore,itwashypothesizedthat
thePIwouldbeabetterpredictoroffrstyearcollegeGPAthaneitherofitscomponent
measures. Each of the subjective measures was designed to conelate positively with
GPA,anditwasthereforepredictedthatthisrelationshipwouldholdtrueforthepresent
data.

Demographic data was expected to follow established patterns. Results of other
studies have suggested that relative to Caucasians, African-Americans receive lower
gradesandscoreloweronstandardizedtestsofacademicabilitya3achman,1970;Demo
& Packer,1987; Herring,1989; Howard & Hammon,1985; Levine & Eubanks,1990;
Osbome,1995;Reyes&Stanic,1988;Simmons,BrowlLBuch,&Blyth,1978;Steele,
1992).Itwasfurtherdemonstratedthatfemalestudent-athletesarebetterpreparedfor
universityworkandperfombetteracademicallyatthatlevelthantheirmalecounterparts
(Eitzen,  1987-1988). It was expected that these relationships would be evident in the
presentpopulation.
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Intuitively,itwasexpectedthatthefartherfromhomeanindividualisatcollege,the
lowerwouldbeherthisacademicperformance(i.e.,lowerGPA).Studentsmatriculating
greatdistancesfromhomeinightnotoftenbeabletovisitwithortalkwithparentsand
friends, severing the support network that existed during high school. Thus, there was
an anticipated negative correlation between miles from home and GPA.

Finally,itwaspredictedthatstudentswouldhaveahigherGRAiftheirparentswere
educated. It was hypothesized that parents who earned college degrees would be better
abletopreparetheirchildrenfortheuniversityexperiencethanwouldparentswithhigh
school education or less.

All predictive and demographic variables were analyzed using Microsoft Excel to
detemine the Pearson Product Moment correlation between all variables of interest
including actual UF GPA. Several Analyses of variance (ANOVA) were calculated for
UF GPA to detemine significant differences as a function of gender, race, parents'
education level, and distance from home.

RESUIJTS
The overall correlation between UF's predicted GRA and the athlete's actual GRA

i:g=:o:i;;n±g!:<ts3o;i;:;jj'±±:t;§'ile6r:c°;rii,i:;:0:°i:ba|y;:::b;ao|i§ai;g;]C:ii::¥,i::in;e:n:'::tr;a!]ri
men's swimming, and women's swimming yielded little correlation between predicted
andactualGPA.Acorrelationcouldnotbecomputedforgymnastics,andwomen'sgolf
because of small samples.

The overall conelation for the athletes' HSGPA and their actual UF GPA was

3g%fipcAani±d(a;.gf]i'eps=Lu9e°c:i.v¥°m:ge::;giEcin::t::endet[:tii°:Sag:ertee:?undbetween
The descriptive statistics of race, gender, parents' education level, and distance from

home were also compared. Significant differences were observed between GRA in two
categories. Caucasian GRA were significantly higher than African-American GPA, I

:I:8£:£;€et:]}):h*<T.;:]grafii:=:I::;:i:¥c::ti;:e:r:'::[eap#e£;e;|i'[Gan#A:efE.gi9eg;:th¥i::

:I?£j¥:£t°dT£¥i:rceenio[:V:I:e°£::ne:£|:ndt::ati:£'s%iAD::.i:'irpd=s::e2±¥:rh:=e:
I(5.85)=.80,P=0.551.

DISCUSSION
While it is encouraging that the UF PI, as indicated by this sample, is strongly

correlated with actual UF GIIA,  it is interesting that HSGPA is an equally accurate
predictorofsuccess.Clearly,bothmeasuresarenotrequiredinordertomckeareasonable
prediction. However, the UF PI does possess one advantage over HSGRA. By using an
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objectivemeasure(SATorACT),UFPIcontrolsforrelativedifferencesinquality
ofeducationatdifferenthighschools.Similarcorrelationstudiesshouldbeconducted
withsubsequentadmissionclassesbeforeselectingonemethodoveranother.However,
at the present time, maintenance of the UF PI seems wamnted.

NoneofthesubjectivemeasuresusedwerecorrelatedwithGPA.Therefore,continued
use of these measures needs to be evaluated with other samples in order to make an
appropriate evaluation of their use in a predictive equation. The factors studied were
dropout proneness predicted academic difficulty,  educational stress, receptivity to
institutional help, academic motivation, social motivation, general coping, receptivity
tosupportsystems,andinitialimpression.Ofmostinterestwastherelationshipbetween
initial impression of the institution and GPA. The Initial Impression (11) construct is a
cumulative rating made by an admissions counselor based upon all other subjective
measures. The 11 was negatively correlated with GPA. While the correlation was not
strongG=-.152),itshouldalerttheadmissionsstaffattheuniversitythatinitspresent
formulation these subjective measures are not positively conelated with GPA. The
preliminarynatureofthisinvestigationwouldindicatethattheuseandformulationof
these subjective measures in a predictive tool needs to be re-evaluated.

Demographic data examined were race,  gender,  and parents' education level.
Significant differences were found between GPA of African-American and Caucasian
student-athletes, and between female and male GPA. No significant differences were
found between students of parents possessing different levels of education.

As predicted, Caucasian GPAs were significantly higher than African-American
GPAs.ThisiscongruentwithpreviousresearchfindingthatAfrican-Americansreceive
lowergradesthanCaucasians(Demo&Parker,1987;Levine&Eubanks,1990;Reyes
&Stanic,1988;Steele,1992).Furthemore,asexpectedfemalesGPAsweresignificantly
hi8herthanmalesGPAs.Thiseffectwasnotsuxprising,asithasbeensuggestedinthe
literature numerous tines (Eitzen, 1987-1988). That no difference was found between
students from different parental education levels was not expected. The researchers
predictedthatasignificantdifferencewouldberevealedbecauseoftheintuitiveappeal
oftheideathatchildrenofnghlyeducatedparentswouldbeacademicallymoreproficient
(i.e.,possesshi8herGPA)thanchildrenofless-educatedparents.Itappearslogicalthat
educatedparentswouldhaveamoreacademicallyenrichedhomeenvironment,andin
families in which both parents are educated, income is likely to be higher than in those
homes with less educated parents. However, it is possible that some children of these
more affluent, better-educated families do not feel a need for the financial security of
substantial post-college employment, and are therefore not motivated to  success
academically.Conversely,itispossiblethatmanystudentswhoseparentsareuneducated
are driven by the desire to be the fust member of the family to earn a college degree.
These exceptions to the rule may have kept the mean GPA of the two groups' close.

The findings of this study support the use of predictive measures for use in NCAA
Division I universities. It is suggested that universities continue to evaluate the use of
subjective measures in an attempt to establish criteria with more stringent predictive
value. In the future the use of more advanced statistical techniques such as multiple
regressiontechniqueswillenableuniversitiestodevelopmoresensitivepredictivetools.
Furthermore, the  continued statistical  investigation of the  at risk student-athlete
population will provide supportive data for the universities assistance programs.
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Pese,arc? .has bef!.uncl_e_ar as to what is associated with being a student athlete with
:_a,d^e.r_s:.tip_.::_a_]t_i_t::. T.f ie pu.rp7se of .tf its study was to pr.ovtj; ;a;e_.;;s_;;i;;;;ei:!°.r.rL:t~i.:_:::?:,r:i:8th_e.atti:udesavidbehayi_o;sassociat;dwith|e;ie;sii-;i;ari;i;;s

i:_I:I:.rsi,ty .:,thletes.  T.he |f tt.a suggested that leadership in univers;ty-[afiiri-;;i-;s

Tsociatep wit.f a: erp.ecting hi_gher grades, certairty Of college maifor, d;creas-;i -;e;d
fig.ehm~:.t::^n_:!!_s~o:i_a!_c?.:uselin.g,iie.cre=edsocial.-ailfustpee-nt,a;ii*;;-=i;;;i;;;3
fi:.r..:^a.%_fi_er^r.i.:.g~:_::I?t?eruniversity.Theseresults;redisou;sedi;-te;;irT;i;-iri.;i-n'g
issues f tor stwdenl athletes.

A great deal of attention has been given to the parts athletes play in being role
modelsandleaders.Indeed,themediahavekeptthistopicinournationaldialogueand
cultural  awareness  (Attner,  1994;  CNN,  1994;  Telander,  1991). Athletes  are  often
heralded as successful achievers that our children should emulate although they are
vilifiedinthepresswhentheyshowtheyarehumanbymakingmistakes(Attner,1994).
It is no .wonder that athletes  seem ambivalent towards our culture which was best
exemplified by Charles Barkley's 1994 statement: "I am not a role model !".

Thisbegsthequestionofwhetherornotathletesseethemselvesasleadersand/or
role models.  In particular,  what are the basic  leadership  dynamics for college and
professional  athletes?  In reviewing relevant research,  it seems that the research
communityhaslaggedbchindthepopularsportsmediainofferinghypotheses.Moreover,
itistheresponsibilityofresearcherstoexplorethistopic,whichhasbeenrelatively
neglected.

Beforeexaminingleadershipbehaviorsinathletes,itmaybeusefultoreviewcunent
leadership research in general. Most empirical work concerning leadership has been
doneinorganizationalandsocialpsychology.Inthe1950sand1960scriticalunderlying
dimensionstotheleadershipconstructwereinvestigated.Thistrait-factortypeapproach
assumed  that  leadership  effectiveness  was  associated  with  certain  personality
characteristicsoftheleader.However,theassertionthatgeneralleadershipdimensions
canbeisolatedhasbeenabandonedduetothecomplexnatueofthisconstruct(StogdilL
1974). Conversely, other theorists hypothesized that leadership was a fimction of the
environment.Thissituationistviewwasbasedonenvironmentalcharacteristicsandthe
needs and motivations of the group (Stogdill, 1974).



The Academic Athletic Journal    Page 28

Anotherpositionthathasbeenassertedisaninteractionalperspective.Fiedler(197l)
contendedthattheonlyreasonablemodelofleadershipbehaviorisnotbasedongeneral
dineusions but on situational factors and their interaction with leader characteristics.
Onerinteractionalmodelsofleadershiphavefocusedonthedyadicrelationshipbetween
the leader and the follower. However, Fiedler's (1971) theory best exemplifies this
person-environment interactional perspective.

Some researchers have tried to translate some of these concepts to the realm of
athletics (Chelladuni,1980; Smoll & Smith,1989). Smoll and Smith (1989) posited a
cognitive-behavioral model of leadership incorporating individual difference variables,
situationalfactors,andcognitiveprocessesthatmediatetheinteractiousbetweenathletes
and coaches. Chelladurai (1980) proposed a Multidineusional Model of Leadership in
whichthecharacteristicsoftheleaderandgroupmembersinteractwithsituationalfactors
suchastheathleticprogramphilosophy.Thus,thespecificcharacteristicsofaneffective
leader are hypothesized to vary as a function of context. Therefore, the sport leader
characteristics that are the most effective for male tennis players may be different than
the characteristics of effective leaders on a women's lacrosse tealn. Glenn and Horn
( 1993) recommended that diverse samples of athletes should be studied in order to get
a clearer picture of effective sport leadership.

In the sports research literature, leadership has been studied prinarily in terms of
coaching leadership and its effects on player perfomance (Serpa, Pataco, & Santos,
1991 ; Suininers, 1991 ; Dwyer & Fischer, 1990). These studies have basically explored
leadership from the coaching perspective. In particular, coaching leadership has been
explored from the coach's point of view or from how the players' perceive the coach's
leadership. In addition, some work has been done in exploring the impact of women's
leadership/rolemodelinginincreasingparticipationbyfemalesinathletics(Thomgren
& Eisenbarth, 1994). Also, there has been some research regarding the effectiveness of
programsusingathletesasrolemodelsandeducatorsinrape-awarenessprojects(Caron,
1993), violence against women prevention acatz,  1995), and drug and alcohol abuse
prevention (Palmer, Davis, Sher, & Hicks,1989).

However, research concerning athletes'  leadership behavior from the athletes'
perspective seems limited.  Some researchers have examined characteristics of tear
leaders that differentiate them from non-leaders. Kin (1992) explored four types of
leadership by team captains and their effect on perfomance norms in high school and
university athletic teams. She found that perfomance norms were highest when the
team captain was rated high on goal achievement and group orientation (Kin, 1992). A
study by Pascarella and  Smart (1991)  described the  impact of collegiate  athletic
participationonawidearrayofvariablesincludingleadershipbehavior.Theyconcluded
that athletic participation in college had a positive impact on leadership behavior and
interpersonal skills (Pascarella & Smart, 1991 ).

Riemer and Chelladurai ( 1995) studied the association of preferred and perceived
leadership with leadership satisfaction on a college football tean. The authors found
congruence between preferred and perceived leadership critical to the satisfaction of
the players, but the authors only examined how the players perceived and preferred the
leadership  of the  coaches  (Riemer &  Chelladurai,  1995).  Glem and Horn (1993)
examined predictors of leadership behavior in female soccer athletes. The athletes who
rated high in competence,  femininity,  and masculinity rated themselves higher in
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1eadershipability.Participantswhoratedhighinleadershipabilitybytheirpeersalso
exhibited high levels of competitive trait anxiety,  masculinity,  skill,  and perceived
competence.GlemandHom's(1993)studyisnoteworthyinthefactthattheathletes'
leadershipabilitywasmeasuredandnotthecoaches'leadershipasinthemajorityofthe
culTent leadership research in sports.

Itmaybeusefultoconceptualizeleadershipasaconstructthatvarieswithgroup
membership.Noncognitivevariablessuchasleadershiphavebeenshountoberelated
toacademicperformanceforwhathavebeencallednontraditionalgroups(Sedlacek,
1996). Nontraditional groups are defined as those receiving prejudice and who may
showtheirabilitiesinuniqueways,whichmayincludeuniversityathletes(Sedlacek&
Adams-Gaston, 1992).

Theresearchonathletes'leadershipdynamicscanbecharacterizedasincomplete.
For example, the majority of studies look at coaches'  leadership, which is a narrow
perspective.  Relatively few studies take on the task of measuring and describing
leadership in the athlete from the athlete's perspective. Clearly, more exploration is
neededinthisareabyobtainingamorethoroughdescriptionofleadershipinathletes
andthebehaviorsandattitudesassociatedwithathletes'1eadership.Thecunentresearch
studywillprovidemoreinfomationconcemingwhatleadershiplookslikeincollege
athletes.Furthermore,factorsassociatedwithleadershipsuchasattitudesandbehaviors
ofathleteswillbeassessedsothatmoreaccuratetheoriescanbedevelopedregarding
leadership behavior in athletes.

METHOD

Participants
Theparticipantswere73freshmanathletesatalargemid-Atlanticresearehuniversfty

withanNCAADivision1athleticprogram.Participantswererecruitedfromfreshman
orientationtocollegeclassesthatareofferedtoassistincomingfreshmenwithadjusting
tocollegelife.Thestudywasdoneincooperationwiththeuniversityathleticdepartment.

Instrumentation
The  SLBI  (Sport  Leadership  Behavior  Inventory),  NCQ  (Noncognitive

Questiormaire),andtheNewStudentCensusfortheuniversitywereadministeredtothe
73 participants. Data were analyzed using Pearson correlations and the Eta statistic.

TheSLBIwasusedasonewaytooperationalizeleadershipforthepurposesof this
study (Gleam & Horn,  1993). This scale was developed from a sample of high school
varsity athletes and coaches concerning what characteristics and behaviors detemine
effective leadership. The SLBI was chosen because it is one of the only instruments
available that was developed using prinarily feedback from the perspective of team
athletes.TheSLBIhasafairlybighalphacoefficient.85andanacceptabletest-retest
reliabilityof.74andanintemalconsistencyratingof.91forself-ratingsofleadership
behavior.

The SLBI consists of 25 items, 19 of which describe personal characteristics
and/or behaviors that are deemed desirable for athletic team leaders and 6 filler items
not related to leadership. The respondents were asked to indicate on a 7-point Likert



The Academic Athletic Journal    Page 30

typescaletheextenttowhichthatitemisdescriptiveoftheindividunlbeingevalunted.
The scores for the items were summed together to get a composite leadership score.

The leadership scale froin the NCQ was also used to operationalize leadership in
thisstudy.TheNCQleadershipscaleconsistsofitemsusinga5-pointLikerttypescale
(where1=stronglyagreeand5=stronglydisagree)andanopen-endeditemconceming
leadership positions held. The NCQ leadership scale has a test-retest reliability of .80
with a sample of university athletes (Sedlacek & Adams-Gaston, 1992).

The University New Student Census (Sedlacek,  1996) was used to evaluate the
athletes' perceptions of leadership related activities and attitudes. Topic areas covered
by census items included: attitudes towards campus life, willingness to utilize campus
services/resources, relationships with others, and career/educational aspirations. The
items are either forced-choice questions or 5-point Likert type scale items (where 1 =
strongly agree and 5 = strongly disagree), and have content validity by being judged to
be important by faculty and administrators. Previous foms of this instrument were
shown to have test-retest reliability in the .80's.

Procedure
Theparticipantswereinfomedofthenatureandpurposeofthestudyandtoldthey

could withdraw their participation at any tine. The were then asked to respond to the
questionnaires and returned them to the experinenter. No participants declined to
participate in the current study.

RESULTS

Demographics
The participants ranged in age from 17 to 22. There were 51 males and 22 females

in the sample, and the ethnicity composition was 23% African American, 3% Asian/
Asian American, 68% White/Caucasian, 2% Hispanic, 3°/a Biracial. The participants
engaged in either revenue (e.g. football) or non-revenue (e.g. tennis) sports. However,
no data were collected concerning the specific sports in which each athlete participated.

Validity Evidence of Leadership Indicators
The SLBI was significantly correlated with the census item directly pertaining to

leadership.TherewasasignificantrelationshipbetweenSLBIscoresandthestatement
"I do !±Q± have the skills to be a leader on campus" a = .26, p < .05). As SLBI scores

increased, athletes were more apt to feel they had leadership  skills. The  leadership
domain of the NCQ was more strongly correlated with the sane statement a = .36, a <
.05). However, the SLBI was only moderately conelated with the leadership scale of
the NCQ (I = .23, p < .06).

TheSLBIdidshowapositiveconelationwiththeNCQleadershipdomain,butthe
correlation was nonsignificant which suggests that the NCQ and the SLBI may be
measuring somewhat different constructs and may not have psychometric statistics
established with a college sample. This makes sense in light of the fact that the SLBI
was developed with high school athletes.
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StrengthofassociationwascalculatedforthecensusitemsandtheNCQleadership
domainusingPearsoncorrelationsortheETAstatistic.Alloftherelationshipsdiscussed
inthefollowingsectionsweresignificanteitheratthe.01level®<.0l)orthe.05level
te < .05). A total of 61 correlations were computed among all of the items. Since so
many correlations were computed, Type I error is a concern with some of the findings
possibly occurring by chance. However, given the number of correlations computed
(61),wewouldexpectthatapproxinately6correlationswouldbesignificantbychance
at the .05  level (Sckoda,  Cohen, & Beall,  1954). However, we found  16 out of 61
correlationssignificantatthe.05or.01level.Furthemore,ifwefoundonlysignificance
bychance,theresultswouldhavenorealorganizingpattemsorthemes.However,our
results did yield patterns of findings that are coherent and non-random. In addition,
since this is a topic area and population that does not receive a great deal of researeh
attention,wearelessconcemedwithaType1errorandmoreconcemedwithaTypell
error.

Positive Expectations from College Experience
AsleadershipscoresontheNCQincreased,expectationstoobtaingoodgradesand

expectingthatitwillnotbedifficulttoobtainatleasta8averageincreasedG=-.35,p
< .01). In addition, SLBI leadership behavior was positively associated with athletes
feelingthatinstructorswillcareaboutstudents¢=-.23,p<.05)andthattheircouses
wouldbestinulatingandexcitingG=-.30,p<.01).Asleadershipscoresdecreasedon
theNCQ,expectatiousofnotreceivingadegreeincreasedG=.25,Q<.05).Furthemore,
increasedleadershipbehaviorsasmeasuredbytheNCQwereassociatedwithadecreased
expectation of transferring to another college a = .29, a < .05). In addition, increased
leadershiptendenciesinathletesasassessedbytheSLBIwereassociatedwiththedesire
to attend college even if betterjobs were available (Eta = .51, a < .01).

Social/Psychological Resources
As leadership scores in the athletes increased on the NCQ, the expressed need to

seek emotional/social counseling decreased (I = -.24, p < .05). In addition, as NCQ
measured leadership increased the expectation that it will be difficult to adjust to the
sociallifeofcollegedecreased¢=.28,p<.05).Leadershipwaspositivelyassociated
withawarenessofstudyskillsresourcesavailabletotheathleteG=-.29,p<.05).Alast
findingwasthatasleadershipscoresincreasedontheNCQexpectationsofbeingable
tobalancethedemandsofajobandapersonallifeincreased(I-.26,Q<.05).

Emphasis on Education
Higher SLBI leadership scores were associated with gaining a general education

and self-improvement as the main reasons to attend college  @ta = .51, a < .01).
Conversely, lower leadership scores were associated with getting a better job as the
main reason to attend college (Eta = .51, a < .01). A related fmding is that high SLBI
leadership scores were associated with plans to go on to graduate school while lower
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scores were associated with being undecided or working full-time after college a3ta =
.50' a = .01).

DISCUSSION

It  seems  from the  current results that college  athletes  who  exhibit  leadership
tendencies are optinistic and expect good things from their college experience. These
attitudestcketheformof:expectingtogetgoodgrades,feelingthatinstructorswillcare
about students, expecting to graduate with a degree, not wanting to transfer to another
college, and expecting that classes will be stimulating. These positive expectations can
lead to a self-fulfilling prophecy of success for an athlete. This could take place in the
classroomorontheplayingfield.Noncognitivevariablessuchasleadershiphavebeen
shown to be correlated with academic perfomance and retention (Sedlacek & Adams-
Gaston,1992).Thecurrentfindingsserveasausefullinktopreviousresultspointingto
noncognitivefactorsassociatedwithmakinggoodgrades.Itcanbearguedthat"leader"
athletes may feel more in control of satisfying long and short-ten goals than athletes
whodonotpossesstheseskills.Moreover,theathletemayfeelmoreableininfluencing
people in the envirorment in such a way that satisfies the athlete's needs.

An interesting finding is that athletes who responded hick in leadership did not
expect to have a problem with social adjustment to college and were not interested in
counseling for emotional or social issues. This would further indicate an attitude of
confidence and an internal ability to cope with stressors. This fmding may seem to be
positiveexceptthatanathletemayfeelthatheorsheshouldbeabletohandleasituation
that is actually overwhelming. From an interactionist perspective, leader athletes who
tendtolookinwardforsolutioustoproblemsandareplacedinacompetitiveenvironment
with little support may have difficulty and may be overwhelmed. It is important to
consider these individual leadership attitudesfoehaviors in college athletes in terms of
the competitive context in which they operate.

In addition, leadership in athletes was associated not only with graduating with a
degree but higher leadership scores were associated with wanting to obtain a graduate
degree.Moreover,leadershipinathleteswasassociatedwiththedesiretostayinschool
even if better jobs were available. These findings provide evidence for a strong value
placed on education and runs counter to the popular media stereotype of the college
athlete tuning professional to get more money when given the opportunity. Therefore,
leadership seems to be associated with an investment in education and the institution
the athlete attends.

In conclusion, leadership in college athletes appears to be associated with a strong
internal sense of control and an optimism when dealing with problenis. Athletes are
certainly placed in situations where they can develop their leadership skills, and these
situations may draw out leadership behaviors in individuals who may not otherwise
exhibitsuchcharacteristics.Competingwithotherintercollegiateschoolsandwitheach
other intratean gives the college athlete multiple opportunities to exhibit leadership.
Which athletes are the leaders and which are the followers when the coach is absent is
an inportant question that may help athletic directors and coaches gain more insight
into team dynamics. Theories  in leadership research in college athletics have often
addressed coaching leadership and not leadership in the athletes.

The Academic Athletic Journal Page 33

Leadership is a highly complex construct that has been shown to change with the
individualandsituation.Futureresearchcanbedirectedatoperationalizingleadership
from the athlete's perspective. The current study is an attempt to begin this work in
describing what attitudes  and behaviors  are  associated with  leadership with this
population so that theories may be fomulated. A future research project that would
contributetothisareawouldbeaqualitativestudywherecollegeathletesdescribewhat
theythinkleadershipis.Clearly,moredescriptiveresearchneedstobeconductedbefore
leadership in college athletes can be understood.
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