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THE FROBIEY AID DEFINITIORS OF TERMS USED

The teaching of reading has long been of great concern to educa-
tors in the elementary school., They have felt that not only are the
skills of reading to be taught but also the ability to comprehend what
is read, The question then arises as to which teaching methods can
best be utilized to develop the reading sbilities needed by students.
Many educators feel that ability grouping with a ba2sal reader series
is the logicazl, sequential approach to developing reading skills,
Others in the field feel that the individualized reading method which
attempts to meet the pupils' individual needs is a more successful

approach to the teaching of reading,
The Problem

Statement of the problem., With the advent of interest in the
in&ividualized reading method, some criticism has developed among edu-
cators concerning the more traditional methods of reading instruction,
At the present time the elementary schools of Manhattan Unified School
Distriet #383 use a2n ability grouping method of teaching reading with
the Scott-Foresman Basal Reader Series 2s the primary source for resd-
ing instruction, '

This study was designed to use an individualized reading method
in ccuparison to the groured approach, One group within the class was

designated as Group 4 and followed the individualized reading method
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during a ten-week period and the ability grouping method during another
ten-week period. Group B was assigned in reverse order., This study
was conducted in an attempt to anSWer.the following questions:

(1) With which method of reading instruction, individualized or
grouped, did pupils show more progress in word meaning,
paragraph meaning, or total reading during the first ten
weeks?

(2) Did the results from the second ten weeks, when Group B
became the experimental group and Group A the control group,
substaﬁiiate the finding of the first ten-week results?

(3) Did the children who used the individualized reading method
in the first period and the grouped method in the second
(Group A) show more or less achievement in reading than
children who were instructed by the grouped method the first
period and the individualized method the second (Grouv B)?

(4) Did the students from both groups gain a new interest in

reading because of the individualized reading methods

employed this year?

Importance of the study. Educators feel that the teaching of
reading is vital at the elementary school level, Reading skills and
reading comprehension are prime factors in the child's ability to learn
successfully in any subject field, In addition to this, the elementary
schocl should develop within the child a2 love for reading so that he

may become a well-informed, enlightened citizen when he reaches adulthood,



As a result, the methods of teaching reading should be evaluated to see

whether they are meeting the present and future needs of the students,
Limitations of the study, Because of the relatively small
mumber of students involved and the uniqueness of the combined room
situation in which the study was carried out, the research was intended
to be a pilot study. It is hoped that school officials in Unified
Distriet #383, as a result of this pilot study, will wish to conduct

farther research studies involving individualized reading.
Definitions of Terms Used

Grouped Method of Reading Instruction, A more traditional

approach to the teaching of reeding in which a basal reader series of
textbooks is used as the main basis for instruction, The children are
organized according to reading ability, Normally there are from three
to five groups ranging from high to low ability groucs. Workbooks
published in conjunction with the basal reader are used primarily for
practice of reading skills which have been presented through the basal
reader lessons,

Individualized Reading, A method of teaching reading in which
several basic principles are involved, Children are allowed to select
books or other materials that they wish to read, There are individual
conferences with the teacher, children may be temporarily grouped to
study specific reading skills, books which have been resd are shared

with other members of the class in various ways, and children keep



records on books which they have read, In aﬁdition to this, teachers
keep records on children's strengths, weaknesses, and needs in reading,

Pacing, The uniqueness of each child to progress at his own
rate because of different hereditary and environmental factors in his
life,

Seeking, The natural desire of a child to look for and find
those things which will permit him to grow and mature in all aspects
of his 1ife,

Self-Selection, A term used to describe the selection of mate-

rials by students for their individualized reading., The teacher may guide
the child to a certain extent in selection, but the final selection is

normally left to the child,
The Organization of the Remainder of This Report

Section II will include a review of literature in which other
similar research problems involving individualized reading are discussed,
Section III will develop the procedure for the research, This includes
the preliminary steps and the expérimental design used, The analysis
of techniques used in the research are discussed in Section IV, Section
V contains a2 report of the study., Section VI contains an annotated
bibliography. The final section is the appendix which contains certain

related materials,



REVIEW OF THE LITERATURE

Basic Assumptions of Individualized Reading. Although much has

been written in the last few years about the individualized approach to
reading, it doesn't seem to be a completely new approach to reading
instruction, Certainly, elements of individualized instruction were
found in the days of the single tutor and his private pupil, Also,
certain aspects of individualized instruction were found in the esrly
days in many one-room country schools,

With the advent of the MeGuffey Reader came an approach to
" reading which was the use of a basal reader. Several elements were
' dnherent in this method, Child.r#n in each class were expscted to read
the same materials, Skills were taught in a lock-step method, Each
child was expected to 1:;3 successful in a2 given skill before progressing
to the rext step. Children had to reach a certain level in ability
before they could proceed to the next book or grade level.

As early as 1888, questions were raised about the advisability
of requiring each child to succeed at the same rate in his schoolwork,
Advocates of this questioning attitude cited well-known facts about
child development to indicate that children do not learn at the same
rate, nor should they be required to do so,

Primarily in the 1920%s and thereafter, grouping procedures in

reading were instituted. This method grew out of a desire to fit the

child more nearly into a proper category as far as his resding ability



was concerned, By dividing the reading class into above average,
average, and below average readers, a teacher could concentrate more on
the needs of the children within this group. Groups were fairly stable..
but it was possible for a child to move from one group to another if he
developed reading problems which required his presence in a class of
lower ability.,

Many teachers were still not satisfied with the results obtained
from the grouping ﬁrocedure. They reasoned that if grouping would bring
the child closer to a situation where he could work without frustration
or boredom, there should be a system which could do even better,

Teachers were still having problems with individual differences within
their groups. Also, a question teachers often raised was, "What do I
do with groups two and three when I'm working with group one?"™ Such
malpractices as giving workbooks to the groups as "busy-work” and then
not checking them, resulted from the frustration of some teachers who
used the group method in instruction,

In 1952, Olsonlt published an article concerning child development
in which he stated, "Three useful concepts emerge on ways in which books
may be used by children and teachers for purposes of problem solving,

information, or entertainment and relaxation, They are seeking behavior,

14411ard C. Olson, "Seeking, Self-Selection, and Facing in the
Use of Books by Children," The Packet, 7:3-10, Spring, 1952, cited by
Jeannette Veatch, Individuzlizing Your Reading Progrsm, (New York: G.P,
Putnam's Sons, 1959), 242 PPe




self-selection, and pscing,™ From this and other studies done in 1952
and 1953, the advocates of individualized resding methods developed
their concepts,

Since the advent of Olson's article many articles, books,
pamphlets, theses, and papers have discussed the relative merits of
individualized reading., This writer considers the pros and cons of the
subject in the remainder of this paper.

There are many different systems or methods which profess to be
"Individualized Reading", Some are little mofe than free reading
periods in which students silently rezd stories they have selected,
Individualized reading, however, has some definite features which
identify it from other approaches, Items which seem to be in common as
far as individualized reading programs sre concerned include:

(1) Children select what they want to resd, In some ceses it is
necessary for the teacher to guide the selection if help is
needed or wanted,

(2) Children have individual conferences with the tezcher,
During these conferences there may be such things as dis-
cussion of the story, checking of word skills and compre-
hension, and oral reading of a selection msde by the student,

(3) Grouping of students is done on a temporary basis for a
specific purpose only,

(4) Records are kept by the teacher and by the child on improve-

ment of certain skills and the number of books completed,



Some Advantages of Individualized Reading, Much writing has
occurred in the last few years about individualized resding. Those in
favor of this approach list as one of their main premises the fact that
children are different and progress physicelly and mentally at a differ-
ent rate, It is their contention that it is like trying to force a
square peg into a round hole when educators force children, either as a
whole c¢lass or in groups, to read the same materials at the same time,
They point to the advocatoers of the-group method as an admissién that
teachers are aware of differences in children and are irying to compen-
sate, They contend that if grouping means "getting close", then why not
individualize and meet the needs of each child more perfectly. To sum
it up Heffernan2 states, "We accept glibly that there are individual
differences, even in family members, but seem to forget it in formal
education®,

Another concern of some writers is the stigma which sometimes
results from grouping. This occurs mostly with the students who are
in the "slow" group, Many of these students feel frustrated by the
grouping system and begin to wonder, "What's the use?" There is also
a tendency for other students to feel superior to these students in the
"slow" group. This superiority will be shown by their actions and words,
With individualized reading, little thought is given by the students to

whether the materials being rezd are easy or hard. There are cases

aHelen Heffernan, "What is Individualized Readingi®" Grade
Teacher, 82:28, March, 1965, .
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where intelligent students occasionally read easy materials that may be
of high interest, and by the same token, there are rather poor readers
who stretch their reading ability by reading a particular story that is
of great interest to them.

Proponents of individualized reading also feel that pupil-teacher
conferences are of great benefit, Teachers get to know the student more
intimately as they talk over excerpts of the materials that the child
has rezd. It gives the child a chance to know the teacher better and
lets him feel that an adult is vitally interésted in what he has to szy.
Tt is also an opportunity for a teacher to check on'a student's reading
skills individually,

Another argument in favor of individuslized reading is that it is
a more realistic approach to reading, It is felt that one of the main
reasons for the reading program in schools is to develop future citizens
who are voracious readers, The contention is that the basal reader is
stifling reading interest rather than creating it. By allowing‘children
to read what they would like to read, love of reading can be stimulated,
BarbeJ states that basically there are three types of readers in schools:
(1) those who are capable of reading better; (2) those who are inca-
pabia of reading better; (3) and those who know how but don't care to
read, It is his contention that in the past our main thrust has been

pointed at the first two groups and we have not tried to motivate the

Bwhlter Barbe, "Personalized or Individualized Reading Instruc-
tion," Education, 81:537-39, May, 1961,
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last group. He feels that individualized reading could be an answer
to that problen,

In summary, Groffu states, "Evidence continues to mount that
with individualized reading, normal or above normal gains in resding
vocabulary and comprehension can be expected, along with greater
although less measurable, advances in creative and ceritieal reading.”

Some Disadvantaces of Individualized Reeding, Many educators
feel that individualized reading is just another in a long line of
educational "gimmicks"™, They feel that it is much too early to throw
& basal reading pr;éram overboard until much more evidence has been
gathered concerning individualized reading,

Many roa&ing authorities feel that word skills, phonics, and
other rea.ding tools are taught too incidentally in individualized
reading, They feel that possibly there are some above average teachers
who can handle this problem but that they would also be the kind of
teachers who would do a good Job with a basal reading program simply
because they are thorough teachers.

Another criticism is that it is necessary to have a large number

of books available in order to have a successful individualized program,
It is felt that this could create a very big problem for certain school

districts that are in financial difficulties,

""Pat.rick Groff, "Helping Teachers Begin Individualized Reading,®
National Elementary Frincipal, 43:47-50, Feb,, 1964,
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Grotberg5 feels that one problem which exists for those who
espouse the individualized reading approach is thet there is too much
disagreement as to what really constitutes "Individualigzed Reading”.

She feels that until definite steps and goals can be developed and
agreed upon, it can hardly be called a reading method, She feels, also,
that the philosophy stated by Olscné is untenable because it has not
been proven in the light of available knowledge.

Unless a teacher is well-orgamized, he will find it difficult to
handle an individualized method of reading, He must oversee the selec-
tion of books to b;,sure that students are selecting approprizte mate-
risls, be constantly evaluating individual student's needs and progress,
keep detailed reéords on all students, and be able to organize temporary
groups of-students who are in need of a specific lesson.

Combining Individualized Reading With Basal Program, Many
educators feel that there is a place for individuslized reading within
the modern school curriculum, They feei, however, that it will be
incorporated into the program without doing away with the basal reading
approach completely. Gans’ states that a balanced program should result
which will do the following things:

(1) Teach children the mechanies of reading,

5Edith Grotberg, "Individual Reading--A Symbol for Change,“'

Education, 87:7-10, September, 1966,
6olson, loe, cit,

7Roma Gans, "Balanced Program", Grade Teacher, 84:126, March, 1967,




12

(2) Develop their abilities to get information from materials

in print,

(3) Develop the kind of readers who get personal satisfaction

from reading,

Most educators feel that the individusl conference with teacher
and pupil is a very strong point in individualized reading., It is also
generally felt that there should be much more research on individualized
reading using accurate scientific methods in order to find out exactly
what the future of individualized reading will be in formal education
of the future,

Staui"fers feels that there is much to be ssid for both the basal
reader and individualized reading, He feels that individualized reading
is more an attitude toward the place of reading in the curriculum,
toward the materials used, and toward the chi}.‘d's needs, He doesn't
accept the premise that it is a single method or technique,

Stauffer feels that there are adVantages in the basal reader
program which should not be given up. These include a very thorough,
complete, and logical approach to the study of word skills, and an
opportunity to work in a group in which interaction and discussion can
teke place, He feels that individualized reading can contribute the
motivation for reading, the opportunity to work closely with the tescher,

and a satisfaction which can't easily result from the basal reading

8Rua’.sell G. Stauffer, "Individualized and Group-Type Directed
Reading Instruction,” Elementary English, 37:375-382, Oct.ober, 1960,
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approach, He does not see contradiction in the two methods, but feels
the two methods can be complementary.
It is this writer's feeling that the next decade will bring forth
a great deal of research and discussion about the relative merits of the
individualized reading method and that all or parts of its philosovhy
will be accepted into the curriculum of many schools,

Related Research Results, In the years since 1952 there have

been a number of research reports written concerning the relative merits
of individualized versus ability grouping methods of teaching reading.
Results of this research are rather inconclusive with some showing more
 reading improvement with the use of individualized reading instruction,
some showing no significant differences, and yet others which show
advantages to the ability grouping approach,

Jenkin59 cited some significant researcﬁ done in Whittier, Cali-
fornia, The research extended over a period of one year and compared
reading gains made by one hundred sixty boys and girls selected from
eight secord grade clssses, These students were then divided into a
control group which used the basal reader and another group which used
the individualized method of reading instruction, The teachers were
compared according to the amount of educational training and experlence
each had, The results, according to standardized reading tests, indi-

cated significantly better gains with the experimental group than with

gnarian Jenkins, "Self-Selection in Reading,”™ The Reading Teacher,
11:84-90, December, 1957.
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the control group., The control group averaged 1.14 years in total
reading gains while the experimental group showed gains of 1,41 years.

Schwartzberglo cited research which indicated good gains as far
2s students who were taught with individualized methods, The test
ineluded twenty-two fifth grade pupils whose range of I.Q. was from 72
to 105 with a mean of 88,8, These students showed good gains as far as
reading ability was concerned, but, since there was no control group in
the sfudy, the significance of the research was somewhat questionable,

Johnsonl1 had thirty-six fifth grade children who, at the begin-

ning of the year, had reading scores ranging from 3.1 to 8.6 with a
median of 5.5, At the end of that year of instruction, the reading

scores ranged frﬁm L.b4 to 9.4 with a medi=n of 7.2. The writer admitted
that ther; may have been too many factors to make the improvement overly
significant, but she felt the improvement of the reading scores showed
definite growth in the students' reading ability, Again, there was no
control group. |

Several writers have reported that there was no significant

difference between individualized reading and ability grouoing as far

10h vbert Schwartzberg, "What Children Think of Individualized
Reading,” The Reading Teacher, 16:86-9, November, 1962,

11Habe1 L, Johnson, "Individualized Reading Experience," New
York State Edueation, June, 1951, (n.p.)(n.v.) cited by Jeannette

Veatch, Individualizing Your Reading Program, (New York: G,P, Putnam's
Sons, 19595. 242 pr.
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as gains in reading achievement were concerned, Among those writers
is Kaar12 who found thet a control group which used a bass1l reader
showed an average of nine months growth in vocabulary and eight months
in reading comprehension, while students in the individualized program
had an average eight months improvement in vocabulary and six months
growth in reading comprehension,

Sartainld sndicated that there was no sipnificant difference in
reading growth between students in individualized reading and those in,
the basal reader in research conducted in the public schools of Roseville,
Minnesota, Ten classes were used in the research which lasted three
months, There was a significant difference in word recognition where
" the control group made an average improvement of ,60 while children in
the individualized group made .35 improvement., This was significant at
the .05 level with one degree of freedom,

According to Lofthousel* there seemed to be no significant
differente in the individuaslized reading method and the ability grouping
with the basal reader in a survey of research vhich she made, She ceme
to the conclusion that, "Sufficient data are definitely not yet avail-

able to warrant the changing of school systems from the traditional to

learold Kasr, "An Experiment with Individualized Methods of

Teaching Reading,"” The Reading Teacher, 7:174, February, 1954,

laﬂarry Sartain, "The Roseville Experiment with Individuaslized
Reading," The Reading Teacher, 13:277-81, April, 1960,
1'“Iwonma Lofthouse, "Individualized Reading--Significant Research,”
‘The Reading Teacher, 16:35-7, September, 1962,




the individualized approach,”

There is other research which has shown better results for the
grouped method of reading instruction, Saffordld reports on one of the
most important studies conducted in Los Angeles County, California,

Seven classes ranging from third to sixth grades which used various
individualized approaches to resding were chosen., The teachers of these
classes were not aware that their students were included in the research,
At the end of the year the total reading gains of the experimental

group were compared with the rest of the elasses in the district and with
the national norms on a standardized achievement test, The experimental
group's average gains ranged from .16 to .79 while national norms were
1,00 and district norms were 1.25.

Safford concluded that an important factor in the research was
the fact that the teachers of the experimental group were not awsre of
the research being conducted and, therefore, the results were more real-
istic, This experiment was a comparison with the district and nation 2s
a whole, having no control group.

Rothrock;6 conducted a survey in five midwestern states for the
purpose of discovering the extent to which individualized resding was
used and the influence that it had made oh the reading curriculum. The

survey was corducted in order to find the following informations: how

15,1ton L. Safford, "Evaluation of an Individualized Reading
Program,” The Reading Teacher, 12:266-70, April, 1960.

16Dayton Rothrock, "Teachers Surveyed: A Decade of Individualized
Reading", Elementary English, 45:754-57, October, 1968,
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widely the individualized reading plan was being used, the responses of
teachers who used it, those who had tried it but later abandoned it,
teachers who never used it, and questions pertaining to the influence
of individualized reading ard trends in reading as a result of its use,

Of the 150 responses to the survey it was found that 86 per cent
of the teachers who had exverience with individualized reading still
used some form of it in reading instruction, Most of these teachers
used it in conjunction with a basal approach or some type of grouping..
The basic criticism of individualized reading was that the.skiliq were
difficult to teach, Most teachers felt that there was more interest in
 reading as a result of individualized reading and that pupil-teacher
conferences were valusble. In conclusion, Rothrock suggests that the
survey shows many teachers using individualized reading as a part of .an
eclectic approach,

In conclusion, research does not seem to substantiate any perti-
cular point of view as far as the two general methods being discussed,
Some reé;arch has shown little or no significant difference in the
results obtained from individualized reading or ability grouping, In
other research, distinct advantages have been shown to one or the other,
This writer feels that by localizing the research problem to his parti-
cular classroom, he has gained insight into the methods that will be

more desirable for his students.



PROCEDURE

Preliminary steps. Aporoval of the research problem was obtzined

from the elementary curriculum supervisor and the school board of
Manhattan Unified School District #383, Students were informed that a
reading study was to be conducted in the room and s brief explanation
was given as to how it would be done.

Experimental dssiom, The fifth and sixth grade students involved

in the study were members of a2 combined room, Pairs of students in this
room were matched acecording to grade level and average scores from a

Stanford Achievement Test taken in ezrly October, A table showing the

matehing procedure used for this study is found in the Appendix on

page 42, Three students had scores on the October test which did not
mateh closely enough with any other student in the cless, These scores
were not inecluded in the study, although the students participated in
all phases of the study.

After the students were paired, they were assigned at random to
Group A or B, Thus, each group included a cross-section of the fifth
and sixth graders,

During the first ten weeks the students in Grour A were instructed
by the individualized reading method which included reading books,.
magszines, and newspapers of their choice. In addition to self-selected
reading, the students had weekly individuz1l conferences with the teacher,

shared books and newspaper articles with the class, and kept records of
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books resd. Skills were taught at conference time and the teacher kept
a record of individual conferences.

The students assigned to Group B were the control group during
the first ten weeks. They were grouped according to ability and placed
in the Scott-Foresman Basal Reader Series and the reading workbook which
accompanies the series,

At the end of the first ten-week pericd in mid-Januory, the

reading battery from the Stanford Achievement Test was again administered,

Following the testing the students in Group A became the control group
while Group B became the experimental group., A third Stanford Achijeve-

ment Test was administered in late March after another ten-week period.

Although iess objective, an attempt was also mede in this study
to determine student and parent attitude changes as a result of the
experience within individualized reading instruction, Cuestionnaires
were sent home to parents in April. They contained questions about the
student's reading habits at home as a consequence of his reading instruc-
tion at school, These questionnaires were returned to school unsigned,
An example of the letter sent to parents is found on psage 49 in the
Appendix,

A student's survey was also made in April to determine any
changes in attitude which may have taken place as a result of re=ding

instruction methods used during the yesr, In order to obtain frank and

honest answers, these survey forms were not to be signed by the students,

As a further indicator of reading interest, each student kept
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a record of books he completed during the period of testing, Only books
read for recreational purposes were to be included., Since the results
were not to be publicized, the students were urged to be accurate in

recording the number of pages read.



ANALYSIS

Test scores from the Jamuary test for both Groups A and B were
compared to determine whether or not an appreciable difference occurred
in reading achievement as a result of different instructionsl methods,
Tables were constructed to show these differences for both groups and
mean scores were computed,

Test results from the March tests were used to substantiste the
results of the first period scores, During the secord half of the
study, Group B wes the experimental group and Group A the control group.

Another type of comparison was to measure the improvement of
reading achievement for esch group during the entire study. Again,
Group A was corpared to Group B, The purpose of this computation was to
determine whether or not there was an advantage to presenting the
individualized method of reading before or after the group method,

Analysis of study's implicstions. As previously stated, the
study included 2 rather small number of students and was unique because
it was conducted in 2 combinetion fifth and sixth grade room, Two
advantages of the study compared to some previous ones referred to in
the review of literature in this report were evident, In this study,
control and experimental groups were used and there was only one
teacher conducting the study which tended to obviate a difference in
~ results because of teacher personazlities, If feasible, studies invelving

larger groups could follow this research,



REPORT OF THE STUDY

The first question to be considered by this pilot study was
whether or not the individualized method of reading instruction or the
basal reading method was more effective in the teaching of reading,

The specific reading skills to be tested were word meaning and psragraph

meaning with the Stanford Achievement Test as the measuring device,

Group A (individualized during the first ten weeks) showed a
range of improvement in word mesning during the first ten weeks of the
study from -,1 to +1,1 years with an average improvement of +.51 years,
Three readers in Group A had belog average improvement, two had average
improvement, and seven showed above average improvement in word meaning,
Group B (basal during the first ten weeks) showed a range of improvement
in word meaning from -,3 to +2,0 years or an average of +.65 years.
Three students in Group B showed below average improvement, three
students made average improvement, and six students progressed more than
average in word meaning,

In the paragraph meaning test in January, Group A showed a range
of improverment from -,1 to +3.7 yea§s with an average improvement of
+.89 years., Three students in Group A had below average scores in pare-
graph meaning, none were average, and eight students performed at an
above average rate, Students in Group B had a range in peragraph meaning

of -1.5 to +1.8 years with an average of +,44 years, Group B had three



23
students who improved less than average, one who gained at the average
rate, and seven who progressed at a higher than average rate,

Another way of checking each groups' progress was to average the
scores for word and paragraph meaning, Using this method, Group A
showed an average improvement in total reading of +,70 years and Group
B showed a +,54 years,

Looking at the test results for the first ten weeks, there seems
to be very little difference in test scores as far as the method of
reading instruction used, There seered to be a slight advantage to the
use of individualized reading as paragraph meaning was concerned, whereas
students in basal reading showed slightly more improvement in word mesn-
ing. Table I on the following page shows the individual student seores
and their averages for the first ten weeks of this study.

As was stated earlier in this report, one of the purposes for
interchanging the groups in Jamuary was to check the results obtained
during the first ten weeks of the test, The students were tested agein
in March after another ten weeks.

Test results in March of Group B (now an individualized group)
showed a range of improvement in word meaning from -,6 to +1.0 years
with an average of +,12, Seven students-showed below average progress,
one showed average progress, and three were above average in gains,
Students in Group A showed a range of improvement in word meaning from
=+3 to +1.7 years. The average lmprovement for Group A in word meaning

was +,54 years, Four students in Group A were below average improvement



TABLE I
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STUDENT SCORES AND RESULTS FOR TH: OCTCBER-JAKUARY PERIOD OF THE STUDY

Neme of Group «ord Far. Total word Far, Total Average
and Mean, Mean, Rdng, Mean, Mean, Rdng, Growth Tot.
Student Jan, Jan, Jdan, Result Result Kesult Reading
GROUP A (DD.)
6th
Ellen D, 6.9 6,2 6.55 +.5 +.9 +.7 4+
JOhnrly S, 5.2 602 5-? l +.3 +05 +'L" +
Brenda Ho 5-”’ 4!8 5-1 +t7 +00 +-35 +
Barbara S, Tl 8.0 7.55 +.3 +1.2 +.,75 +
Jennifer J, 8.3 10,6 9,45 +1.0 +3.7 +2,35 +
5th
DO'I].g Pr 302 3.1 3.15 -.1 “-3 --2 -
Philip S. 3B b 4,1 +.5 +,6 +.55 +
larry P, 6.7 6.1 6,45 +1,1 +.8 +,95 +
Randy V. 7.8 5,2 6,5 +.5 +.6 +.55 +
Kristin D, 7.5 6.3 6.9 - +.5 +.0 +.25 =
Gaye H, 7.8 9,5 8,65 +.3 +1,8 +1,05 __ +
GROUP TOTALS (AVE.) c—— e== +.51 +,89 +,70 +
GROUP B (BASAL)
6th
Brenda P, 6.6 6,1 6.35 +.2 -7 =25 -
Philiv G, 6.6 6.0 6,3 +.7 +,8 +.75 +
Linda L- 5.1 209 4.0 +l9 -105 “"l3 -
Robert A, 8.3 8.4 8,35 +,8 +1.8 +1.3 +
Teresa C, 73 7.8  7.55 -3 +1.2 +,45 +
5th
Linda N. 3.7 3.0 3.35 +,0 +.3 +,15 -
Lounise P. h‘.3 Li‘."l’ 4.35 +o7 +l5 +06 +
Cindy C. 5.0 5.9 5.65 +.3 - +.6 +.,45 +
Kent M, 6.7 7.5 7.1  +1.5 +.7 41,1 +
Harion D- 703 6!1 6l7 +l3 -l.? "'02 -
Shari S, 9.5+ 9.5+ 9.5+ +2,0 41,8 #1.9 _ +
GROUP TOTALS (AVE.) ———  =a= +,65  +.b44  +.54 +

* This column shows (+) where students had three months or more total
A (=) indicrtes a

reading growth during the October-January period.
student who showed less than three months total rgading grovwth,
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none were average, and seven were above average in word meaning scores,

Group B had a range of -,6 to +2,0 years in prragrach meening in
the March tests with an average improvement of +,95 yezrs, Three stu-
dents in Group B had below average imrrovenment, none had an average
improvement, and eight students had above average improvement in para-
graph meaning, On the other hand, Group A had a range of improvement
in paragraph meaning from -.6 to +2,5 yesrs with an average improvemert
of +.,62 years, Four students in Grour A showed below sverage improvement
in this category, none were average, and seveﬁ geined more than average,

By averaging paragrath and word meaning scores from the Stanford
Achievement Tests tzken in March, it was found that the students in
Group A (besal reading group) had 'an average improvement of +,577 yerrs
while stucents in Group B (individualized reading group) had en average
improvement of +,532. GCraphs showing the distribution of reading score
improvements on all tests may be found on pages 43 to 48 in the Apvendix,
In addition to this, Table IT on page 26 shows the individusl student
scores and their averages for the second ten weeks of the study,

The test scores from the second ten week period seem to verify
the firdings from the first ten weeks, The average improvement of the
total reading scores for both groups was very similar for both groups.
Also, during both periods the group which wes in the basal reader group
had slightly higher test scores in the word mesning section of the

Stanford Achievement Test while the students in the individualized

reading tended to do better on the paragraph meaning scores. It may be
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STUDENT SCORES AKD RESULTS FOR TEE JANUARY-MARCH PERICD OF THE STUDY
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GROUP A (BASAL)

6th
Ellen D, 7.5 8.4k 7.95 +,6 +2.2  +1.4 +
Johnny S, 6.0 6,8 6.4 +.8 +,6 +,7 +
Brenda H. 5|1 l'}|3 l!"'l'? "03 -'5 -‘1" =
Barbara S, 8.3 9.2 8.75 +1.2 +1,2 41,2 +
Jennifer J, 8.3 1lo.4 9.35 +.0 -l -el -

5th
Doug F. 3.6 3.6 3.6 44 +.5 +.45 +
Phi}.ip S, 3-7 4-8 u025 "il +¢‘+ "'015 -
Larry F. 7.3 6.8 7.05 +.6 +e7 +.65 +
Randy V, 95+ 7.7 8.6 +1,7 +2.,5 +2.1 +
Kristin D, 75 5.7 6.6 +.0 -6 -3 -
Gaye H. 8,8 9.5+ 9.15 +1.0 +,0 +,5 +

GROUP B (IMD.)

6th
Brenda P. 608 700 609 +,2 +l9 +155 +
Fhilip G, 6,8 7.0 6.9 +,2 41,0 +,6 -+
linda L, L,7 k.8 4,75 =4 +1.9 +,75 +
Robert A, 8,8 10,0 9.4 +.5 +1.6 +1,05 +
Teresa C, 7.6 8.7 8.15 +.3 +.9 +.,6 +

5th
Linda N, 4,7 uaB 405 +1.0 +1.3 +1.15 +
Louise P, 3.8 412 400 --5 -.2 -.35 -
Cindy C- 5'1 5!3 5-2 '03 '-6 -.L|'5 -
Kent 1, 6.1 9.5+ 7.8 -6 +2,0 +.7 +
Marion D, 8.2 7.7 7.95 +.9 +1.,6 +1.25 +
Shari Sl 905"‘ 9-5"" 905+ “ +co +00 +00 -
GROUP TOTALS (AVE.) === —— +,12 +.,95 +.,532 +

* This colurn shows (+) where students had three months or more total

reading growth during the January-March period,

A (=) indicates a
student who showed less than three months total reading growth,
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that the students in the basal group were exposed more to the meaning
of new words as they were introduced to new stories. In addition to
this, there may have been more emphasis on word attack skills in class
discussions and use of the workbooks which accompanies the reading
series, On the other hand, the students in individualized reading mey
have imrroved their reading comprehension more because they were reading
materials of their choice and tended to be a little more motivated to
read than the studeﬁts who were assigned stories by ths teacher,

The third question to be explored by this pilot study wes whether
students who started in individualized reading and then transferred to
~the basal reader (Group A) would show greater or less achievement in
reading than the group which started in the basal reader and then went to
individualized reading (Group B). Although there was not a great
difference in the groups as far as their total.growth, there seemed to
be a tendency for Group 4 to show more progress in word meaning, para-
graph meaning, and total reading, Group A progressed from a 5.83 grade
placement in October for word meaning to a grade placement of 6.87 for
an overall average improvement of 1,04 years for word meaning, Grouv B
increased from a grade plecement of 5,79 in October to 6.55 in March for
an average gzin of .76 years, Group A went from a grade placement of
5,51 in October to 7,18 in March in paragraph meaning for an overall
average progression of 1,67. Group B gained from a grade placement
average of 5,71 in October to 7,09 in March for an average improvement

" of 1,38, The average total reading improvement for Group A was from
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5,67 to 7,025 for an increzse in grade placement of 1,355, Group B
showed a total reading gain in placement from 5,75 to 6,82 for an
improvement of 1,07 in grade placement, Table III on page 29 illustretes
the data involving the third question of the rerort,
It is the writer's belief thst the slightly better scores attained

by Group A may be the result of 2 nstural motivation for them, This group
started in individuslized reading in the fall when it was 2 rather new

way of reading instruction for them and they may have reacted by taking
more interest in reading even after transferring to the basal reader
series later in the year. On the other hand, the students in Group B
started with the regular program ard individualized reading was not a
new concert to tﬁem when they entered that phase of the study in Janmuery.

In- an effort to ascertain whether new interest was created in
reading because of the use of individuslized reading, three methods were
used, These included questionnaires to both the students and the parents
at the conclusion of the study and a reéord of book pages re=d by indi-
vidual students for recreztional purcoses.

During the first ten-week period Group A (the experimentsl group)
read a total of 47,670 pages while Group B (the control grour) was reading
41,117 pages. This meant that students in the individualized resding
program were reading about 6,500 more pages than those in the basal
reader, But, during the second ten weeks Group A, now in the besai
reader, read 53,075 pages while Groun B, in the individualized resding

program, read 43,724 pages. There seemed to be 1little relationship
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between recreational reading and whether the student was in individualized
reading at that time, Of course, most of the recreationzl reading would
have taken place outside the classroom except for the time the student
was actually in the individualized reading class, This may indicate,
however, that Group A was stimulated to do more reading by starting the
study in October with individualized reading, The stimulation of a new
program, as was suggested earlier, may have motivated these students teo
do moré reading, Table IV on page 31 shows the pages read by individual
students ard totals for the groups,

At the end of the study in March, the students vere given a
questionnaire relating to individualized reading, Twenty-five pupils
(including the three students whose test results are not included in
this study) completed the forms, The results of this questicnneire zre
fourd on the table on page 51 in the Apperdix. As was stated previously,
the questionnaires were returned unsigned to enable the answers given to
be more frank and objective, Most of the students stated thet they
enjoyed individualized reading very muck, Fourteen of the students
replied that they enjoyed individualized reading more than reading with
groups, They selected having conferences with the teacher as their first
choice, with selection of their own resding materisl the second choice,
Although thirteen of the children preferred having individualized reeding
all the time, twelve chose either to have the basal reader with gréups
part or all the time,

The parent questionnaire was also sent out in Mereh, Twenty of



TABLIE IV

NUMBER OF PAGES OF BOOKS READ FOR RECREATIONAL PURPOSES

DURING STUDY
H— —— — —— ——— '
Group and Oct,-dan. Jan,=lar, Pages read
Student Ind, vs, Baszl
GROUP 4

Ellen D. 12,027 19,208 =
Johnny S. 2,822 2,550 +
Brenda H, 5,891 11,547 -
Barbara S, 3,211 3,229 -
Jennifer J, 6,260 2,319 +
Doug P, 1,758 1,214 +

- Philip S, 1,117 bh6é +
larry P, 6,706 3,863 +
Randy V., - k476 4,250 +
Kristin D, 1,040 2,014 -
Gaye H, 1,362 2,435 -
TOTALS 47,670 53,075

GROUP B

Brendz P, 5,261 3,243 -
Philip G, 3,149 2,984 @
Linda L. 521 584 +
Robert A, 1,348 1,701 +
Teresa C, . 1,581 1,632 +
Linda K, 1,883 2,463 +
Louisse P, 4,520 3,818 =
Cindy C, 6.‘4'69 3:7“8 -
Kent M, 3,161 2,518 -
Marion D, 8,904 16,486 +
Shari S, 4,320 llr'ﬂ'z +
TOTALS 41,117 43,724

* The (+) sign indicates student read more while in individualized
reading, while the (-) sign indicates that he read less while in
individualized resding,
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the twenty-five questionnaires were returned, The results of this
survey are found on page 50 of the Aprendix, The response of the parents
who returned the form indicated there was added interest by most of the
students in reading, One-half of the responses indicated that children
liked to shsre what they were reading with their parents more than
previcusly. Three-fourths of the parents responding felt that their
children reacted favorably to individualized reading, About one-helf
of the parents indicated that their child was taking more interest in
the newspaper. On the other hand, there seeﬁed to be little change as
far as magazine reading or use of the public library.

Although the primary purpose of the study was not to compare
fifth against sixth graders, their scores were kept isolated within the
groups so that a relationship could be determined, It is interesting to
note that in both ten-week periods the sixth graders tended to make
larger gains while they were in the individualized groun, whereas, the
fifth graders seemed to make more progress while in the baszl reading

group,
To 41lustrate this point, during the first ten weeks the sixth

graders in irdividualized reading progressed an average of +,51 years
while the sixth graders in the basal group had an average improvement

of only +.39, On the other hand, fifth graders in individualized read-
ing showed an average gain of +,53 while in basal they had an improvement
of +,67. The second ten weeks had scores verifying the firdings of the

first period, Sixth graders in individualized reading gained an average
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of +.75 while sixth graders in bazsal readers were improving +.57. The
£ifth grade individualized readers improved an average of +,38 in reading
while the fifth grade basal reading group had gained +.,69,

These figures, while not conclusive, may tend to show that sixth
graders may be able to handle the increased freedom of an individualized
program while fifth graders, who have one less year of reading experience,

may respond better to the more rigidly structured basal reader program,



SUMMARY

As was stated earlier in the report, this wss to be only a2 pilot
study in the use of individualized reading in the classroom., This was
a unique study in that only twenty-two students were involved in the
actual testing and that it was a combination room of £ifth and sixth
grade students.

Test results from Jamuary and March indicated thet the tyve of
reading instruction did not seem to affect total reading scores to any
great extent, The students in individualized reading terded to show
more improvement in paragravh meaning scores while students in the
basal reader seemed to do better in the word meaning section of the
Stanford Achievement Test, The second ten-week period results seemed
to verify the findings of the first ten weeks on this point.

Students who were in the individualized reading during the first
half of the study seemed to show slightly more improvement in reading
by the end of March, This could have resulted from more motivation on
their part since they started in the new method of reading instruction,
The fact that these students did more outside reading during the study
verifies this hypothesis,

Both parents and students, through responses to questionnaires,

indicated added interest in reading had developed during the year.

Almost one-half of the students felt, however, that the bessl reader
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should be used at least part of the time in reading instruction,

Although not part of the original study, it was found that many
of the sixth grade students in the room made better scores when they
were in individualized reading, while many fifth graders scored better
on tests when they were in the basal reading group. This writer feels
that, with one year more reading experience, the sixth graders seemed
to enjoy the freedom of the individuszligzed reading rrogrem, Conversely,

several fifth graders needed more teacher direction and control in their

reading program, This was provided for them through the basal reading
group.

Conclusions, It is this writer's belief, after conducting this
study in the classroom, that there is a place for individualized reading
instruction in the elementary school, Two of its great strengths are
the motivation which results when a child is allowed to select his own
reading materials and the fact that he may share his reading through a
personal conference with his teacher, On the other hand, this writer
believes that the basal reading program still offers the stability that
an elementary school reading program needs, It seems to provide for a
more organized atmosphere through which reading skills may be learned,
It also provides a group atmosphere for the discussion of stories, voecab-
ulary, workbooks, and so forth, Advocates of the individualized reading
approach indicate that this can be done through their program as well,
but it seems to be more difficult for most classroom teachers,

Recormendations, As a result of this pilot study it is recommended
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that the school board and administration of Unified School District #383

consider further research work on 2 larger sczle throughout the district

relative to the use of individualized reading in the elementary school,
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TABLE V

OCTOBER SCORES USED FOR THE FAIRII'G AID RANDOM FILACING
OF STUDEETS II'TO GROUES

Name of Student word ifean, Far, Yean, Tot, Read., Group
Cct, Cet, Cet, Flacement
éth
Brenda F, 6.4 6.8 6.6 B
Ellen D, 6.4 5.3 5.85 A
Philip G, 5.9 B2 555 B
Johnny S, llv.9 5.7 L% A
Linda L, L,2 L.y L,3 B
BI‘B]’KI& H.. l"o? h‘ts ut?s A
Robert A, 7.5 6.6 7.05 B
Barbara S, 6.8 6,8 6.8 A
Teresa C, 7.6 6.6 2.1 B
Jennifer J, 73 6.9 7.1 A
Sth

Doug F, 3.3 3.4 3.35 A
Linda N- 3-? 2-7 3-2 B
Louise P, 3.6 3.9 Fo75 B
Phi].ip S. 3-3 3-8 3-55 A
Larry P, 5.6 543 5.45 A
Cindy C, 5.1 53 5.2 B
Kent M, 5.2 6.8 6.0 B
Randy V, 7.3 4,6 5.95 A
Marion D, 7.0 6.8 6.9 B
Kristin D, 2.0 6.3 6.65 A
Shari 3. 7.5 77 7.6 B
Gaye H, 7.5 7.7 ?'6 A
*Kirby H, (6th) 4,7 Bab k.15 none
*Jack L, (5th) 2,7 3.0 2.85 none
*Debbie E,(5th) 745 9.5+ 8.5 none

*Denotes student whose score did not mateh well enough with another
student to be included in testing section of study,

Note: Final group averages show Grour A word meaning 5,83, paragrarh
meaning 5,51, total reading 5.66; Group B word mesning 5, ?9, para-
graph meaning 5,71, total reading 5475
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April 14, 1969

Dear Parents,

This vezr in grades five and six, we hzve been doing some work
with individurlized res=ding, ZEach boy and girl in our clsss has svent
approximately three months in individualized reading and the rest of the
year in our basal reading series,

Individualized reading gives each child an opportunity to select
the materials that he wishes to resd and allows him to work with the

teacher by having individual conferences eazch week, It is hored that by
this program the student will be stimmlated to do more rezding both in
and out of school and also to widen his reading interests,

It would be helpful to us if the attached questionnaire were
returned to school within the coming week, In this way, we could review
the parent's reaction to the reading program ss it has becn conducted in
the fifth and sixth grades at Strong School this year,

It is not necessary to sign the questionnaire, Your cooperation
will help evaluate the reading curriculum,

Thank you,

Sincerely yours,

Harold E, Browmn

FIGURE 7

COVER 1ETTER TO PARENTS ACCOPANYING QUESTIONNAIRE
ON INDIVIDUALIZED READIKG
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Flease check one of the following categories under each question:

1,

3.

Se

7e

This year my child seems to be reading
14 more

5_ about the same
0 less
1l don't know
This year my child seems to
8 re=d books of more different types
_ 8 read the same kinds of books as before
1 read fewer kinds of books than before
3 don't know
Ky child seems to be reading magazines
4  more
0 less
1 about the same
0 don't know
, not at 211
My ehild seems to like to read newspapers
9 more
0 1less
% about the same
2 don't know
2 not at all
1 (no response from parent)
My child likes to discuss the materials he has read with his parents
10 more :
0 -less
7_ about the same

3 not at all
¥y child seems to enjoy reading the following vart of the newspaper most
1l front page
comics
sports
editorials
none of the zbove
2 (mltiple resrvonse from parent)
My child's reaction to individualized reading seems to be
1 favorable
3 unfavorable
no reaction
don't know
year my child is using the public library
more
less
about the same
not at all
{(no response from parent)

s

2

fefelefo -

FIGURE 8

FAREKXT QUESTICN:iATRE AND RESFOISES
ON INDIVIDUALIZED READIIG



1.

3.

Se

51

)

enjoyed individualized reading
Y very much

some

2 very little

0 not at all

s

|

I enjoyed individualized reading
19  more
3 about the same
3 less than reeding in groups with the basal reader
List by number according to what you liked most about individualized

reading, *

having conferences with the teacher

reading 2 book or reading materisl I selected
reading the paper and giving reports

doing worksheets

more time to read individually

[efefefe

If

-

had my choice I would prefer
individualized reading all the time
individualized reading part of the time and in groups with
the baszl reader part of the time

L4 - using basal reader in groups all the time

e

Make any further comments about individualized resding this year
that you think would be helpful,

- Scores shown in blanks under number 3 are computed by giving five

points for first choice, four points for second choice, et cetera,
so that a2 fifth choice receives only one voint,

FIGURE 9

PUPTIL QUESTICKNAIRE AND EESFONSES ON INDIVIDUALIZED
READING
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ABSTRACT

This pilot study was conducted for the purvose of comparing the
individualized reading method in fifth and sixth grades with the more
traditional basal reading method in which children are ability groured,
The study was unique in that it was conducted in a combination fifth
and sixth grade room, ;

Children were paired according to scores in word meaning end parz-

graph meaning they obtained on a Stonford Achievement Test taken in

early October, Students were then placed at random in either Group A or
"B, Group A beczme the exverimental group (individuslized reading) while
Group B became the control group (basal reading), In January, another

reading battery of the Stanford Achievement Test was tzsken and scores

were compared, Group A then became the control group and Group B the
experimental group for the purpose of verifying the findings of the
first ten weeks of the study, The children were given another reading

battery from the Stanford Achievement Test in March,

In addition to comparing average growth in reading between the
two methods, a comparison was also mzde to determine whether tsking
individualized reading prior to the basal reazding was advantageous or
detrimental,

According to test results, there was little difference in the

~ average total reading geoins for the two reading methods, During the



first ten weeks Group A had an averags total reading gain of .70 of a
year while Group B gained .54 of a yesr, At the end of the second
ten weeks Group A had gained an additional ,58 of a year while Group B
gained .54 of a year, As far as the sections of the test are concerned,
the grours in individualized reading tended to be better in psrsgrach
meaning gains (scores of .89 and ,95 compared to .44 and ,62). The
basal reading grouﬁs made a better gzin in word meaning (,65 and .54
compared to ,51 and ,12), This writer believes that there was more con-
centration of word study of various types in fhe basal resder group
while students in individualized reading had a tendency to comprehend
what they were resding more because of self-selection of materials,

Group A, which started in tndividualized reading and then changed
to the basal reader program in January, showed slightly more improvement
during the study than Group B, Their average word meaning imcrovement
during the twenty weeks was 1,04 years (compared to .76), an averzge
improvement in psragrsrh meaning of 1,67 (compared to 1,38), ard an
averape total resding improvement of 1.355 years (compared to 1.07).
Though not large differences, they may indicate that Group A was more
motivated because they started the yesr with a new approach to resding.

Parent and student questionnaires -indicated increzsed interest in
reading at home and school by many students as 2 result of their experi-
ences with individualized reading,

Because of the value of the pupil-teacher conference and the

increased motivation that results from a child using self-selection of



reading mrterials, it is this writer's belief that there is a plzce for
individualized reading instruetion in the elementary school, It is his
thought, however, that the basal reading group still lends stability and
organization to the reading curriculum for the child, As a result of
this study it is recommended that further research be done within the
entire Unified School District #383 on individualized reading in the

elementary school,



