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XWTB ODUCTION

Purpose of the study

One of the most significant changes thnt is taking place is

the shift in the age composition of the population. The rapid in-

crease of older persons will make adult education increasingly im-

portant* for two important reasons: first, the society has been

marked by fast social change, characterized by industrialization,

altered patterns of family life, different concepts of economy,

increased leisure, find problems of preserving peace and develop-

ing world unity. Secondly, a democratic society implies that

a large and influential body of citizens can distinguish between

the enduring values of life and the immediate obstacles to their

fulfillment. The central concern in such a society is the

^-Approximately 100 million of the total population of

150,697,361 is comprised of adults, U. 8. Department of Commerce,

Bureau of Census, 1950 Census of Population . Preliminary Reports .

Washington: Goverr.taent Printing Office, 1950.

About six million of these adults are from 16 to 20 years of

age. This age group represents the largest group of potentially
active political citizens, but, it is during these years of the

person»8 life that he is most neglected. Adults in the middle age

group (21-44) comprise about one-third of the population. The bal-

ance of the adult population is composed of those persons 45 years

of age and over. Ambrose Caliver, "Trends in Adult Education—
"For v;hora md For vvhat". (From an address given at Atlanta,
Georgia, April 26, 1950.)

The growing age span of the population hns caused a spectac-

ular rise in the percentage of persons 65 years old and over.

Hewton Edwards, "Population Change in the United States", fcr.er.

d. Pol. Soc. Sci. Annals, 265:90, September, 1949.



development of a citizenry alert to the foots of government, vigi-

lant In the scrutiny of the conduct of government, end able by reau

son of training and knowledge to decide Intelligently on persons and

policies.* This concern for education his hrd significant Impact

upon citizenship education—one of the recently developed fields of

adult education.

The problems caused by the two foregoing factors are particu-

larly accentuated among Begroes due to their minority group status.

In view of this, the purpose of this research is to study the pres-

ent status and to suggest a plan for citizenship education among

Begroes In Wichita.

Criteria for Adequate Mult Education

As the plan of this study Is focused on the citizenship educa-

tion that should be promoted, some consideration must be given to

the criteria for adequate adult education.

pemocratlc Participation . The ultimate objective of education

is to produce individuals who are effective members of the societies

to which they belong."

Effective membership In society can come only through partici-

pation. Active participation of the people in study and notion, and

Ttttry L. Ely, Adult Education In Action (Tfew Yorks American
Association for Adult Education, 193<5), p. 377.

TJOlcolm i). Knowles, Informal Adult i ducatIon (New York:
Associated Press, 19bO), p. 30.



in the planning of topics ana techniques Is basic criterion for

adequate adult education.

Even though there is apparent participation, this does not

usually Include allowing a group to set its own goals. Self-set

aims have been found to be of greater motivational value than

those externally imposed.!

Adequate T00I3. Educators working with Negro adults have

stated that adequate tools must* be provided for the education of

people "which will enable them to function effectively, at least

on the elementary level, as workers, citizens and individuals."2

These tools needed by the adult will include effective communica.

tions, and adequate physical and psychological facilities. Bryson

has suggested the five functional areas of adult education as be-

ing remedial, occupational, relational, liberal and political.

3

Program is Adjusted .tg J&& *fr&* Personality, Many have as-

sumed that man learns very little after maturity. Thorndike dis-

pelled this fear with his in vestige tion of adult learning.4 It

is, however, important to note how adults learn. The sost impor-

tant frotor to be 'token into consideration is the great diversity

Karl Kannheim, Kan and Society in rn A-e of Reconstruction
(New York: Harcourt/"IJraee and Co., 1940; » p. ©vo»

I
School Ufa . "Project for Adult Education of Negroes", 31:

4-5, November, 1946*

3
Lyman Bryson, Adult Education (New York* American Book Co.,

1936), pp. 29-47.

4E. L. Thorndike and others, Adult Learning (New York: Mac-

Millan Co., 1928), pp. 5-17.



among adults. Although every person has essentially the sbbmi

capacities that will contribute to the well-being of himself nnd

of society, there is a variety in endowments, opportunities and

speed and direction of growth.3* This difference indicates that

adults have a variety of incentives for lenrning. Knowlcs has

listed these incentives which work universally in human develop-

went,2 An adequate adult education program has to appeal to the

adult personality,

hducation Is Adapted to Adult forming pattern . Recent ex-

periments involving actual learning siturtlons have revealed that

it is not the capacity to learn that declines with age, but rather

the rate of learning. Two significant conclusions have been drawn

from these facts i first, that adults can learn throughout life,

hence, there is no obstacle to their taking part profitably in

adult education; second, that adult education can, by providing

the adult with continuous practice in learning, help him to retain

his intellectual power throughout life.s

^Jalcoln S. Knowles, Informal Adult Education (Hew Yorkt
Associated Press, 1950), pp. il-l£."~

%ee Table 1.

Malcolm S. Knowles, Informal Adult Kducatlon (New York:
Associated Press, 1950), pp. 17-18.""



Table 1. Incentives for adult learning.1

1.
8.
3.
4.
5.
6.
7.

1.
8.
3.

People want to gain

Her lth
Time
Money
Popularity
Improved appearance
Security in old age
Praise from others

8. Comfort
9. Leisure

10. Price of accomplishment
11, Advancements business, social

18. Increased enjoyment
13. Self-confidence
14. Personal prestige

They want to be

Good parents 8*

Sociable, hospitable 7.

Dp to date 8.

Creative **•

Proud of their possessions 10.

Influential over others
Gregarious
Efficient
•First" in things
Recognized as authorities

1.
8.
3.
4.

They want to

Express their personalities 5.

Resist domination by others 6.

Satisfy their curiosity 7.

Emulate the admirable 8.

Appreciate beauty
Acquire or collect things
win others* affection
Improve themselves generally

They want to save

1. Time
8. Honey
3* work
4. Discomfort

5. Worry
6. Doubts
7. Risks
8. Personal embarrassment

Associated
Malcolm S. Knowles, Informal /dult .ducrtion (New Yorks

lated Pre38) f 1950, p. ie.



Responsibilities of Adult educators

The impact of the foregoing four criterip on the responsibil-

ities of adult educators is evident. The task of adult educators

yet may not be clearly aefined, end unlike primary or secondary

education, adult education may not have been formally systematized,

nevertheless, adult educators have to recognize specific responsi-

bilities: (1) evaluation, selection and production of instruction-

al materials suitable for teaching adults, (8) preparation of adult

education teachers, (3) preparation of teacher trainers and super-

visors, (4) development of appropriate teaching methods, and (5)

bringing about an awareness of and concern for the problem on the

part of the public in general, and of legislators and public of-

ficials in particular,1 The eeeeptance of these responsibilities

by the adult educators has been considered as of utmost importance.

The educationrl activities which these educators must provide, if

they ere to be effective, will be greatly differ' nt from those pro-

vided adults in the past.

The writer recognized that additional criteria are needed for

en adequate citizenship education program. The objectives sum-

marized as follows were formulated as the basis for the determina-

tion of the adequacy of citizenship education pro-ams in this

study t

School Life. "Project for Adult location of Negroes*,
31:5, November, 1948.



A. Development of skills end abilities

1. Define problems

2. Collect end interpret information

3. Decision-stoking

4. Action based on decision-making

5. Expression verbal and oral

6. Participation

B. Development of democratic attitudes

1. Interest in people as individuals

8. Hecognition of the achievements in democracy

through democratic practices

3» Willingness to place public above

personal Interest

4. Willingness to advocate improvement of democracy

5. willingness to work in groups and subordinate

individualism to cooperation

C. Subject matter or content* In view of the knowledge

necessary to responsible citizenship, the areas of

content selected by the writer to which the fore-

going behaviors should apply are:

Political Science end Government

History

Philosophy

Psychology

Sociology

Economics
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Geography-

Anthropology

Citizenship Education

Family Life Education

Inter-group Education

Inter-cultural Education

Basic Hypothesis of the Study

This study which is confined to the citizenship education of

Negro adults in wichita, Kansas is based on the belief that although

there are a number of agencies and informal groups offering citizen-

ship education, the present services are inadequate for Negroes;

that the Negro adults do not adequately use the available citizen-

ship education resources; and th?t is possible through a normative

survey to suggest a plan for the improvement of citizenship educa-

tion programs.

PRESENT STATUS OF ADULT EDUCATION OF NEGROES EOR
RESPONSIBLE CITIZENSHIP IN WICHITA, KANSAS

Setting of Study

The City of Wichita furnishes the setting for this study.

It is a typical midwest urban community, characterized by a rapid-

ly increasing population. The population is composed largely of

native born whites. In 1950, there were about 8,000 Negroes in

Wichita constituting about five per cent of the total population



of 166,306, Moat of these persona are concentrated tn two asajor

I
find one winor racially homogeneous sections of th* city. However,

these sections h* ve no herd end feet lines, but instead, iserge

gradually Into the white nr<?B8«

Wichita's rapid growth In the recent years kftf resulted to a

great extent from increased opportunities of ewploytsent, especially

In the aircraft industry. Althou# essployesent hes been well diver*

sified rt ther than concentrated in a single BCtivity, the Hcgro's

economic activities hnve been limited by nn employer pattern of

3
aiacrinlnetlon *nd segregation.

Predominantly a city of single-raeslly residences, v/iehita

shows an increase in the number of dwelling units from 36,19£ in
A K

1040 to 66,410 in 1950. However, it is estimated that only about
6

8000 of these units were occupied by Hegroes in I960. Parallel to

m m ii i • "<*—

U* S. Departnent of Commerce, Bureau of Census. 1960

Census of Population, Preliminary Feports. Washington i

g

See Appendix, Plate I.

Hesearch Department, Kans«s Legislative Council, unpublished
surveys of ewploywent discrimination in Kenans, 1950.

4
U. S. Department of Commerce, Burenu of Census, fleports on

;sing, 1940. '.ABhlngtom Government Printing Office, 194r.

U. S, Department of Commerce, Bureau of Census.
^^^lnfgy^Hei>ort on Housing. KfeSftftttfM Government

b*. Q. Department of Connerce (1140), loc. clt.
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the employment limitations imposed on the Negro Is the acute

housing shortage. The heavy concentration of Negroes found In

the comparatively small sections of the city has resulted from

living "doubled up". Many families have crowded In with families

or friends. Some live In temporary structures, such as trailers

and chicken houses.

Sone program of organised adult education has existed In

Wichita since 1914. According to the '.Tichlta Board of Education *

approximately 30,000 adults were engaged in some organised ed-

ucational activity during 1940.1 The limited data on adult

education have revealed that the adult education movement had

its beginning In a dual financed program under the 3mith~Hughes

Act and the Board of Education.2 In 19*52, an Americanization

education program was Introduced as an aid to the forelgn-bom

seeking naturalisation. During the early 1930»s several adult

education programs were initiated under the works Project

Administration.

In 1936, Wichita was one of the 80 cities In the United

States where public forums were organised under the auspices of

the United Stated Office of Education. Hie purpose of these forums

^Secured through Office of Wichita Board of Education,
March, 1951, from annual reports.

8
Harry L. Charles, Organlastion and Administration of

^rtyU education in ..ichlXaTTbhsad . l9I3*»J.93y . Unpublished
¥.h. thesis, University of vdchita, Wichita, Kansas, 1940, p. IE.

3
Barry L. Charles , Ori-aniaation and Administration o£ Adult

Education in Wichita. Kangrs, 19TCT939. Unpublished H.A. thesis,
University of Wichita, Wichita, Kansas, 1940, p.41.
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to stimulate interest and discussion in all types of public

affairs. This experiment, the first program for citizenship

education in public affairs, was carried on for a period of four

and one-half months, beginning in Septemi er, 1936, and ending

the latter part of January, 1937

•

1

Interest in an opportunity for adults to acquire skills

either for creative self-expression or as a form of vocational

training, resulted in the estnUishraent of an evening school

known as the "Opportunity School". This school was founded upon

the belief that employed people are capable of and should be provid.

ed with opportunities for formal education which would be at

least the equivalent of those available to the regular daytime

student, ifcny of the students now follow the curricula of

secondary education leading to the high school diploma.

provisions are made also for adult students to complete their

elementary school education. In addition, the progrse Is

meeting other educational needs both vocational and avocational.

Evening classes offered by Wichita and Friends Universities

have made it convenient for many adults to receive a higher

education. A similar opportunity for continued learning has been

made available to the cdult through the Kansas University

Extension Center. These programs were initiated in recognition

of the fact that many young people of high ac«i rale ability would

lHarry L. Charles, Organization and Ministration of.

Adult Bducrtion in ;lchl!^TTrnl^F7^gg-l939. unpublished ».

ATtEesls, tmiverTityoTWLchlta, wlchlTeTTensas pp.10-12
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be obliged, or even prefer to take employment immediately after

Gompleting high school. The courses end curricula parallel

closely those available to the full-time day students with com*

parable academic standard andM to the same degrees.

Before any organised program of continued learning was

initiated, the Wlchitii City Library wta waking available books for

those Interested in self~eUucation, Its present day program In*

eludes a film service, record library, and discussions of the

1
"Graft Books•

There was no attempt on the part of the writer to include

all agencies concerned with adult education in Wichita, Kansas*
.-

The wrlter*s nain Interest wf-s in the 130 agencies and groups

which indicated that Negroes could pfirtieieate in their education-

al programs* However, this selection which was based ontthe

writer's familiarity with these agencies and groups limits the

general validity of the conclusion.

Procedure

To obtain data for this study, an adult education question*

naire, a personal Interview schedule, and a citisenship gran were

developed*

Hie questionnaire prepared for the adult education agencies

contained a list of cues Ions as to geographic location, nature of

the program, e ucf tional facilities, time schedule, participation

*Dat« secured from the Public Library of the City of ivlchlta
ichlta, Kansas, February, 1&B1.
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and fees* * Additional questions were Included in order to ob-

tain as accurate a picture as possible of the adequacy of present

services. Formal adult education agencies and Informal organizations

were asked to report the present status of their program and

what they considered was needed and was not being offered in their

program*

The personal interview schedule developed for the participants

in education activities of the selected agencies contained

seven questions concerning the relationships 01 the individual

to the organisation and to the community* ?h<* .-Itiaenyhip-gram

provided a civic profile.

The profile represented an analysis into particulars of the

abilities thnt constitute competency for living in a democratic

Society. Selected Individuals were interviewed and the inventory

was used by them for self-examination.8

Interpretation and Findings

Agencies for Adult Education AmonK Ne/iroes. Of the BO formal

and informal adult groups which received the r.dult education

questionnaire, 17 responded.3 The "Opportunity School" and the

University of Kansas Center are examples of formal adult groups.

The League of Women Voters, the Y.M.C.A., and Parent-Teacher

*S Appendix, Project Form A

^ee Appendix, Project Forms B and C

See Appendix, Formal and Informal Groups Responding to Adult
Education Questionnaire
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I

Associations are examples of informal groups. Results of this

survey conducted in the fell of 1950 showed thet most of th© groups

war* naintaining some program for continued learning. About two-

thirds of the groups responding specifically had some type of pro-

gram purporting to educate for responsible citizenship.* The cri-

teria used to determine whether a program educated for citizenship

responsibility included those previously stated as the criteria for

an adequate adult education program and the objectives of citizen-

ship education which included the development of certain si. Ills nnd

abilities, attitudes and subject-matter content. 2

Practically all the groups had a permanent geographic location

with average physical facilities for the educational program. Only

six of the 17 groups that responded were located within the Negro

conmnlty. 3

Host of the groups had a definite time of day for meetings,

usually the evening, only a few of the informal groups met in the

afternoon. The replies revealed that most of the groups, both for-

mal and informal, maintained a year-eround program. However, the

college extension programs and the evening school operated on a

semester basis* Host of the groups hnd regularly scheduled meet-

ings.

The total number of participants in adult educational activi-

"^ee Appendix, Project Form E.

uee Introduction, p. 7.

IJee Appendix, Plate 1.
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tle9 was not determined. It was found, how* ver, that only 12 of

the 17 responding agencies had Negro participants . There were

1,380 Negro memberships in thesw groups of which 1,377 were In-

cluded In a cltlsenship education program. Of the total Negro

wwtbershlps, only nine of these were In adult education activities

of the three formal education agencies which Indicated the number

of Negro participants. The remainder had memberships in informal

adult education groups. This, however, does not give a true pic-

ture of the Negro participants, as in some cases the same person

maintained membership in mora than one group.

Kost of the reporting informal groups had a participation

fee policy which ranged from no coot to two dollars per year. The

average fee policy for participants in college extension courses

was eight dollars per semester hour. The participation fee for the

evening school varied with the type of course. The formal adult

education agencies were the only groups which paid the instructor

a fee.

The Participants. In order to obtain additional information

concerning the adequacy of and the degree of participation in adult

education prograaa, a study of 69 Negro adults was made.l The sub-

jects were participants in the adult education programs of the

agencies and groups which responded to the survey questionnaire.

A five per cent random sample was selected from among participants

18 years of age and older. The subjects had no previous prepara-

tion for the study.

1. General Characteristics. In age, the participants in this

•^See Appendix, Project Form G.
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study ranged between 81 find 62. Most of then were In the middle

age group, that Is 21 to 44. There were no respondents In the

young adult group (18-20) and very Tew In the older group (45 end

over). The median &g« was 39. Classifier; tlon of participants by

age has been summarised In the following tabulated data;

Aga

Under 30 30-39 40-49 50-59 60 and
over

Percentage

8.6 69.6 14.4 4.3 2.9

The median years of school completed by fcfet subjects was 10

yecrs.

This was slightly below the total median years of school

completed by persons 20 years of age and over In Wichita for

1940 and somewhat higher than the medltn for the State. The

data on median school years completed for Wichita tnd the State

of Kansas In 1940 for persons 20 years old and over have been

summarised in Table 2. Three of the subjects were functionally

illiterate.1

^See Appendix, Project Form 0,
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Table 8. Uediim years of school completed by persons EO m^
over by e^e In .iohita end f.tate of Kansnsi 1940.

•

s

:

2

*

5

Bee it n years of school completed

Age
Wichita

1

t State of Kansns

£0-24 IS .4 18.1

25-29 1.3 12.0

30-34 18.

e

11.1

35-39 ll.l 9.6

40-44 10.4 6.9

45-49 9.5 8.7

50-54 9.0 8.6

55-59 M 8.5

60-64 e.7 8.5

65-69 6.5 8.4

70-74 6.5 8.3

75-over 8.3 0*8

hi, S. £epart««nt
Cenims of the 1940 ]jeij

of Coaraeroe, Bureau of Census. Sixteenth
orts ffi rffiffiftlilfQf

r'«cond aeries. Charcc-

teristics of the PopuJ
Printing Office, 1942.
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£• Civic Corpulency. To j ioture the civic competency among

the participants in adult education programs, an inventory

scheme was used for self-examine tion. The purpose of the in*

ventory was to obtain a subjective rather than an objective self*

rating of civic competency. Items covering 10 elements of be*

hnvlor were used. Only two items were included that were distinct-

ly social in nature and elso were open to analysis , namely

,

g
fraternal spirit and individual merit. Clearly the citisen-

ship-gram purports to reflect civic, rather than social competence.

The abilities of civic competence were chosen either be-

cause they were considered as desired or us actual behavior.

Knowledge of the job of the President of the United states Is

an example of competence of actual behavior, and the proper

perspective of constituent to constituting political or other

unit as desired behavior. Opposite the list of items in the

questionnaire were five columns labelled "YES", "yes", H?% "no%

and "HO". The subjects were given the choice of evaluating

their own level of performance through a »YES" and a M!70"

signifying strong affirmative or negative answer or he could

check "yes", "V% or "no" thereby signifying a qualified or

Mdon»t know" response. Each of the subjects was instructed to

See Appendix, Project Form C

'See Appendix, Project Form G, Items 3 and 4

3Se© Appendix, Project Form C. Items 10 and 5 respectively
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piece an X In the column that Boat nearly expressed the way he

felt about his performance. After a brief explanation by the

interviewer, about 10 minutes was required to check the civic

profile.

The completed questionnaires were sorted according to sex.

The "perfect" profile of the citlsen as he should ultimately

become took the form of a vertical line through the ••YES* column

for all Items.1 The subjects present self-rated ability profile

was constructed by connecting successive X»S for all the items.

The group results were expressed in percentage of all subjects

who checked the different columns indicating their abilities in

respect to each Item.

In Table 3 is given the list of the items which were in-

cluded in the questionnaire and shows the percentage of ell

subjects who checked the five different columns for each item.

An examination of this table reveals that some degree of civic

competence was claimed by all persons participating in the

study.

The inadequacy of self-rating lies in the difficulty of

discriminating between personal opinion and habitual or actual

conduct. However, those items that had replies which ranged from

a high rating to a low rating of competency were considered

discriminative. This is exemplified by item 7 on which the

percentages for all subjects ranged from 46.3 rating themselves

1See Table 3
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Table 3. Percentage of subjects checking traits o
competency.

civic

:

Item : Answer in percent
YES yes ? no NO

1. If I were to head a group,
do I know what a leader
should do?

47.9 26.0 14.4 8.6 3.1

2. Do I do my part as a mem-
ber of a group?

81.2 15.9 2.9

3. Do I go along with what
the nos t in the group
decides?

68.1 23.1 4.4 4.4

4. Do I understand my tal-
ents and do what I can
to better the group to
which I belong?

79.7 11.6 8.7

5. Do I think of my group
as part of my city,
state, an"; the world?

71.0 20.2 5.6 3,2

6. Do I do my best to help
make Kansas a better
place in which to live?

60.8 24.6 14.6

7. Do I study what people
thing?

46.3 27.5 14.6 7.2 4.4

a. Do I find out the
facts?

49.2 30.4 20,4

b« Do I know how what
some people think
works on others?

62.3 20.2 17.5

8. Do I realize the rights
and duties set forth by
my government?

60.8 27.5 10.7

9. Do I vote in the elections? 100.0

a. Do I know the can-
didates and platforms?

63.7 18.8 5.6 11.9

b. Do I know how to vote
correctly?

100.0



21

Table 3. (concl.).

•
•

Item . :..
Answer in per cent

YES yes ? no To

c. Do I know the quali-
fications of a voter?

100.0

10. Do I know the jobs of:

a. The President to the
United States?

92.7 5.6 1.7

b. Congress? 92.7 5.6 1.7

c. The Supreme Court? 81.1 10.0 5.7 3,2

Table 4. Summary of the percentages of the subjects
checked the traits of civic competency.

by sex who

:

Items : Self -ratings, percent

YES yes ? no NO

F
I!

u. If I were to head a group
do I know what a leader
should do?

50.0
44.8

25.0
27.5

12.5
13.7

7.5
10.3

5.0
3.7

2. Do I do my part as a mem-
ber of a group?

75.0
89.0

22.5
6.9

2.5
4.1

F

3. Do I go along with what
the most in the group
decides?

67.5
68.9

25.0
20.1

5.0
4.1

2.5
6.9

F
H

4. Do I understand my talents
and do what I can to better
the group to which I belong?

75.0
86.0

12.5
10.3

12.5
3.7

F
M

5. Do I think of my group as
part of my city, state, and
the world?

57.5
89.0

32.5
4.1

5.0
6.9

5.0 F
It

6. Do I do my best to help make
Kansas a better place in
which to live?

37.0
93.1

37.5
6.9

25.0 F
11
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Table 4. (concl.).

Items Self-ratings, pe rc-:.'nt

: vr.s je s ? no HO,

F
M7. Do I study what people

think?

50.0
41.2

17.5
41.2

17.5
10.2

10.0
3.7

5.0
3.7

a. Do I fl'd out the

facts?

57.5
37.9

20.0
44.8

22.5
17.3

F
M

b. Do I know how what
some people think

57.5
68.9

20.0
20.1

22.5
11.0

F
M

works on others?

8. Do I realize the rights
and duties set forth by

45.0
82.8

40.0
10.3

15.0
6.9

F
I

'

my government?

9. Do I vote in the elections ?100.0 F

100.0 M

a. Do I know the can- 57.5 2.5 5.0 12.5 F

didates and platforms? 72.5 10.3 6.9 10.3

b. Do I know how to vote 100.0 F

correctly? 100.0

c. Do I know the quali- 100.0 F

fications of a voter? 100.0 1

10. Do I know the jobs of:
a.
a. The President to the 87.5 10.0 2.5 F

United States? 100.0 M

b. Congress? 87,5 10.0 I'«8 F

100.0 H

c. The Supreme Court? 75.0 10.0 10.0 5.0 F

89.0 6.9 4.1 M

•



as vary high to 4.4 rr.ting themselves as very low in civic

competency. Only those Items that were considered discriminative

ware used in the determination of gape between present abilities

and those desired* These items are indicated by asterisks in

Project Form Q*

Examination of the tally sheetr revealed that for certain

items* "YES" was the desired and also the most consistent answer.

The consistency of the desired answers revealed that the wanted

answers were too easily detected and facilitated deception. This

can be illustrated by the 100 per cent *YES" reply on item 9

of the citi*enship*»gram which cancems voting in elections. It

is quite probable that this response mey not have been reliable

as it was found that of the 3,083 Negroes registered, only 1,576

voted in the 1950 General Election. 8

An analysis of the individual profiles revealed that subjects

of all ages participated in citizen activities,* but the degree

of participation varied with the age of the participants. Of the

61 participants in the middle age group, 57 rated themselves

higher in civic conpetency than those in the older group. This

higher rating may have been partly due to the fact that the middle

Tiee Appendix, Project Form

*»acured from Sedgwick County Commissioner of Elections Office
Wichita, Kansas! April 1951.

See Appendix, Project Form G.
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age group had completed more years of schooling than those of

the older group,

.

There were 29 male and 40 female subjects In this study.

Of the 29 male subjects, 25 rated themselves relatively high In

civic competency while only 30 out of the 40 female subjects

rrted themselves relatively high on most Items. In Table 4 Is

given the list of the Items which were Included In the question-

naire and shows the percentage of the subjects by sex who check-

ed the five different columns for each Item. 1

A responsible citizen must work In concert with other

citizens to solve civic problems* The Improvement of the

community la based on a citizen *s participation both as leader

and as member-follower in civic and social life. The first

four items of the citizenship-gram were designed to find out to

what extent the subjects were participating In their organizations.

The questions were so framed as to give information about the

knowledge of lender end Member skills end abilities.

The men showed a higher degree of civic competency on two

of the four items. The women rated themselves highest on Item

1 and 3 which concerned leader and member skills. For item 1,

all subjects ranged from 3.1 per cent rating a low degree of

competency to 47.9 per cent rating a high degree. This means

that a little more than 70 per cent of the subjects rated them-

selves high In leadership ability. The percentages of all subjects

X
See Table 4



checking the five different columns for Items one to four Inclu-

sive, ore given In Table 3,

Democracy Is based upon a belief In the dignity and perfect,

iblllty of human beings. It tieans that a person does not assume

that his group ls necessarily better than other groups. This ap-

plies not chly to fellow citizens within the community, but to

fellow men in the state, the nation and the world. It also means

that each should neve an opportunity to develop his capacities

and make his contribution correspondingly* Items 5 end 6 were

used to reflect the subject's attitudes in regard to his perspec-

tive of those relationships.

The results for items 5 and 6 seem to indicate that the ma-

jority of the males recognize the importance of their relation-

ship to their community units. The lower degree of competency on

the pert of the female subjects may be due to the fact that they

have only in recent years gained their present status. Most of

the subjects did rate themselves as heving a relatively high de-

gree of competence in this area.

The responsible citizen ls an informed citizen. The inform-

ation which a citizen most have may be classified as temporary

and background. Items 7 to 10 inclusive were designed to obtain

information about the participant's evaluation of his own back-

ground knowledge. Background knowledge is the frarae of reference

into which specific information of the moment cnn be fitted and it

provides a basis upon which to Judge the value of temporary Inform,

ation. 1

r*„* _ ain8ti
tiUt:e <>f Citizenship, Instruction Kit for Students.Part I, p. 3. Kansas state College, KanhattanT"Ss*ns, 1950

1



Ho direct evaluation of the participants 1 familiarity with

reliable sources of information was made. The writer did not

attempt to obtain information as to all the areas concerning which

the citizen must have knowledge. However, the study did obtain

information on background knowledge as a fraise of reference and

as a judge of values.

The background information which a citizen must have rangei

from simple frets to complex generalizations. For example, itea

10 concerning the responsibilities of the President, of Congress,

and of the Supreme Court involved both simple fncts and general-

izations. The male subjects ranked themselves higher in this area

of civic competence than did the female subjects.

Through various media of communication or by interested

persons, the citizen is given information and conclusions on

vital public issues. The citizen desiring to consider these

issues intelligently is faced with the problem of value judgment.

Items 7 and 9 (a) were framed to reveal the basis on which temporary

information is judged. From item 7, it was found that women

showed a higher esteem for their own civic competence in judging

of values than men. However, about one-fourth of all subjects

ranked themselves low In civic competency for this item. The per-

centage results for item 9 (a) are given In Table 3.

Item 8 was framed to obtain information about citizen fs

appreciation of his relationship to government. The majority

of the subjects rate their own knowledge high in this area.
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The results Indicate that there are elecr gaps between present

and desired behavior In many art^a of civic coripetency. Those

areas showing gaps in behavior were leadership skills, lte* 1;

member skills, items 2; fraternal spirit, iters 3; proper per*

spec t.ive of the relationship between the individual and his

government, item 5; and background knowledge, items 7, 8, 9 t

(a), and 10 (e)«

Appraisal of Citizenship Educe tion. It is not enough that

the citizen have appropriate skills, habits, and information.

Responsible citizenship also involves the harmonious working

with others within an adequate framework. To further appraise

the adequacy of citizenship education services and the degree

of participation, the participants were Interviewed personally.

Seven questions were asked of the subjects to obtain this Inform-

ation. The replies have been summarized in Project Form F. 1

The findings of the personal interview Indicated that the

group in which the participant maintained membership was valued

for whet it Is. The respondents indicated that their organl*

sations, on the whole, were fulfilling their stated purposes.

This information was of significance as the subjects lived In

different areas aad had different standards. The feelings and

opinions of the participants regarding the purpose of their

organizations have been summarized in Fig* 1. "Lack of interest"

was by far the most Important and was mentioned by atout two*

thirds of the subjects.

*8ee Appendix, Project For** f



(
^£<fW 54% 54%, 14* Bf*£ 7B.42 lis 1% 15>

a. Curve of normal
distribution1-

9
b. Study curve

Fig. 1. Comparison of the curve of normal distri-
bution of the feelings end opinions of the participants
regarding the purpose of a program and of the curve a

a

found In the study.

Most of the subjects stated that their organizations were

meeting some of the community needs to a varying degree.

Parent education ranked first as the need that was considered b

being met by sorae of the agencies} however, this reply was given

by only 30 per cent of the subjects. Training for social action

ranked second as It was stated by only SO participants. Nine-

teen subjects stf ted that development of civic pride was a

community need being met by their organizations. Only four persons

replied that their organisation was meeting the need for citizen-

ship education as such. However, other replies showed by inference

that some of these organizations are meeting such a need.

The replies of the subjects concerning the unmet needs of

the community did not parallel altogether those stated by the

organizations to which they belonged. These have been summarized

Malcolm S. Knowles, Informal Adult Education (Hew York:
Associated Press. 1950), p. 845.

E
See Appendix, Project Form F
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Frequency of Replies
Community Needs Subjects Agencies

N69 B 17
I. Total Responses P

Youth activities 87 --

ii. Total Pesponses 6
Health programs SI
Mental health facilities 7
liedlcal facilities — 5
sanitation •»•» 1

ill. Total Responses 19 10
Better racial relations 19
Reduction of prejudice — 5

Elimination of discrimination — 5

iv. Total Responses TT"
Housing — 5

T. Total Responses C S
Recreational facilities — 3

It was the general concensus among participants and agencies

that there was a need for better relationships among races, elim-

ination of discrimination end reduction of prejudice. In addition,

some of the participants and of the agencies felt that the commun-

ity needed better health programs and mental health agencies.

Question 7 of the personal interview schedule was framed to

obtain information on the reasons for low participation of Negroes

in citizenship education programs. The replies indicate that low

participation was based on not one but several underlying factors.

About one- third of the respondents revealed thrt although

various agencies had citizenship education programs, these serv-

ices were inadequate as they were not geographically eccessible

for Negro adults. In the survey of formal and informal groups, it

was found that only six of the adult education services were loca-
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ted within walking distance of the majority of the Negro partic-

ipants.

Sixteen of the subjects said that the problem of having

"someone to care for the children" confronted many mothers who

desired to continue their learning. This lndicrted that the

present facilities of the adult education agencies were inadequate

and were not meeting the needs of adults with small children.

Most of these adults are in the middle age group (21-44) . These

are the years of greatest productivity, particularly in work*

2
citizenship and family living.

The imposition of economic limitations upon the Ne^ro

has evidently kept many people from participating in the avail*

able programs. One-fifth of the respondents indicated that low

incomes hampered many persons from taking prrt in any program*

An important fac'or determining the degree of participation

is that of "socicl class status" . One in six of the respondents

felt that social class determined to what extent many Negroes

participated in various programs* It was pointed out by those

who indicated the existence of till frctor that the Negroes in

Wichita maintained a flclasa" system* Some persons had attempted

to participate actively in organisations dominated by the so-

1
See Appendix, Plate 1

8 _

.

Ambrose Caliver. "Trends in Adult Education—For Whom

and for What". This was taken from an address given at

Atlanta, Georgia | April Efi, 1950
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called "upper class" but had become discouraged by the group 1 *

negative reaction. It was evidenced that the adult is not seek-

ing course credit but rather satisfaction.

Parallel to the f • ctor of class status is that expressed

as poor Readership . About one-half of those who pointed out that

the class system had an effect on participation, also mentioned

that it had resulted in poor and untrainod leadership. The role

of leadership in many cases had been attained through social

position.

About one in ten of the responses received for item 7 re»

vealed that some of the subjects were aware that mrsny Nenro

adults had not had the opportunity to attend school or to complete

their schooling. This inadequacy of educational background may

have been due to a large extent to the Negro 1 s minority status.

Again the interview Bade clear that class status wns a barrier

that nay keep many of these adults with limited education from

continuing their learning.

Summary

The evidence eranined in this study indicates that the

assumptions of this study are valid:

1. Although there are a number of agencies and informal

groups offering citizenship education, the present services

have been shown to be insdeque te in regards to geographic location,

participation fees, and physical facilities.

8. The Negro adults are not adequately using the available
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oiUsenship educe tian resources, the determinant factors In the

degree of participation of the Regro adults in the present pro*

gran were found to be lack of interest, geographic location,

financial problems, inadequate physical facilities, end the

'•class system."

3. The present adult education services do not meet the

standards set forth for adequate adult education. Responses re*

celved frost the groups and the participants revealed that the

services had not been based upon democratic participation, and

the use of adequate tools. This study has indicated that the

adult education progress were not adjusted to the adult person*

ality or adapted to his learning pattern.

4. The age range of the subjects in this study indicates

that exults as such do not lose the desire to learn.

6. The majority of the participants in adult education

programs were members of informal groups. This indicates that

the adult is not seeking course credit but instead satisfaction

of needs.

6. The analysis of the citiBonship-grem revealed that there

is an obvious cap between the present and desired abilities,

habits, attitudes, and knowledge that are essential in a democracy.

7. The people«s estimate of the inadequacy of agencies and

their degree of participation repealed though the normative

survey, carry with then the implication that an alternative for

citisenship education can be planned.
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PROGBEssivr Ami education: an altfswative

The Impact of changes In the world has Increased the Vur-

den of citizenship. In view of the nature of modem society,

lifelong learning for citizenship in a democracy is essential.

It must not be overlooked that it Is the adult, not the youth,

who exercises the rights and privileges of citizenship provided

for the direction and control of th* social order. The educa-

tion given the youth is not sufficient for the discharge of citi-

zenship responsibilities several years later. Changes that occur

after the youth leaves school require that educational opportun-

ities be provided that will aid the adult citizen to revise his

ideas about what he has learned in youth, to cope intelligently

with new questions through the acquisition and interpretation of

new facts. This opportunity for continued learning constitutes

a necessary protective device for a democratic form of government.

The participation is low nnong the Negro adults in Wichita.

This study has revealed that less than 1,380 Negroes were taking

part in the educational activities of some organised group. Based

on the 1940 proportion, there are about 5,200 Negroes 21 years of

age and over in aichitn. This means that there is a maximum of

*«..« _?hev.
wrlfcer based tnls assumption on the Census reports for

1940 which showed that the Negro population had been rather stable
over the ten year period 1930-1940. In 1930, 5.1 per cent of the
total population were Negroes and 4.9 per cent of the total popula-
tion in 1940 were Negroes. About two- thirds of the Negro popula-
tion was found to be comprise sd of those persons 21 years of age and

over. This figure wss chosen to obtain an estimation of the 1950
Negro adult population. Department of Commerce, Bureau of Census.
Sixteenth Census of the United states ; 1940 . Reports on population .
Second Series , Characteristics of the population . Kansas .
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only about 25 per cent of the Negro Bdults taking part in the ac-

tivities of some organized group. This is significant as the at-

titudes of an individual have their anchorage in the groups to

which he belongs.

Present evidence makes it apparent thet nany attitudes cnn

be affected more easily by making changes in certain properties

of the group than by direct teaching of the individual, as an in-

dividual, even in a classroom audience situation. In view of

this, the growth of the informal groups as a means of continued

learning for responsible citizenship is of special significance.

The millions who ore in need of this education are not seeking

course credits but rath<5i satisfaction. The informal group, as

an instrument, can be a practical means by which to nurture com-

munity life, and to promote basic civic intelligence*

Based upon the results of the study made herein rnd the

analysis of selected publications on adult education, it is the

writer's precise that progressive adult education can be a means

of adjusting traditional citizenship education practices to newer

knowledge and understanding in line with the changing social pat-

tern* Such an education program would attempt not only to give

instruction designed to develop an understanding of democratic

values but to create institutions in which actual training and

practice in cooperation, responsibility and respect for indivld-

TCurt Lewin, Kesolvlnf; Social Conflicts (New York: Harper
Bros., 1948).
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unl differences will be ci rried on.

Characteristics of an Adequate Adult Education program

A program that will meet the needs expressed by those Inter*

viewed In the 3tudy or discovered by the Inquiry Into agencies may

be stated as follows:

1. The program offers opportunities for democratic partici-

pation.

a. It grows out of the needs and Interests of the

adults of all ages and on all socio-economic levels.

b. It is cooperatively planned an. coordinated by

a community wide group*

c. It utilizes all desirable and available leadership

both professional end lay, including all organizations and agencies

having educational purposes.

2. The program Is adjusted to those participating, their

personality and learning patterns.

a. It is flexible and varied, yet fitted to the local

conditions.

b. It is accessible to the population with reference

to geographical location, time, physical facilities and cost.

c. It helps the adult to become better adjusted with*

In himself and to develop a proper perspective of his political

or constituting unit.

d. It assists individuals and groups which would re»

tain full autonomy, In gaining greater control over social forces

and in adapting to a changing social order.



36

3» The progrtra uses 8de<juate tools*

a* It utilizes adequate end effective communications.

The methods, approaches, facilities, techniques end materials se-

lected will be based on the knowledge of the goals and values of

the group*

b, . It has a permissive atmosphere In which each per*

son realizes that he Is an accepted and participating member of

the group, thus benefiting from the Knowledge, skills and abili-

ties of all the other members of the group.

The Over-all Responsibility of Communities

As a community organization should grow out of demands, in-

terests, end needs of the adults of all ages end socio-economic

levels, It should not be imposed from without. The sponsoring

group or leaders within the community should re-examine their at-

titudes end procedures and thus make appropriate adaptations and

changes.

The shifting of the basis of activities from material im-

provement to the more fundamental projects implied in citizen-

ship education is not an automatic process. In order to insure

proper assessment, creative planni' g and appropriate action with

respect to meeting the needs of the adult, communities should

undertake the following tasks on a continuing basis.

1. Developing broad community interest in a program of

citizenship education.

8, Obtaining the broadest possible community sponsorship.
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3. Securing, when necessary, technical assistance In plan-

ning and carrying out the program e.g., using fonaal adult edu-

cation resources when needed.

4. initiating or organising studies and geth ring facts

that are focused on specific community problems according to prior-

ity.

b. Interpreting the frets, informing the community about

them, and involving the citizens In discussion of these facts.

Developing Institutions for Training and Practice

in Citizenship

Citizenship participation is essential for effective community

service. It must be kept In mind that the participation of the

people is voluntary and knows no compulsion snve their own will-

in#iess. On the other hand, this study has reveelcd that many

adults were uncertain of their tasks In groups and how to perform

them. In consideration of this, citizen councils r.nd similar

groups representative of the community should be established for

public as well as private service. Those councils should offer

opportunities for group skill training while they are focused on

eeting community needs.

The methods used in the undertaking of the previously stated

tasks should be based on the following principles:

1. People as individuals and as groups should be helped to

help themselves. This can best happen through an education pro-

gram.
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8. Differences and stresses should be recognized and utilized

positively in the education process.

3# participation should be developed. Participation in plan-

ning enables the adult to learn the importance of voluntary par-

ticipation and responsibility for coranunity leadership.

4. Fact finding should be made pert of total education

process.

5. Both public and private agencies should be utilised in

planning, assessment t and financing.

6. All interested groups crn work In partnership to recruit,

train and use volunteer leaders for the community programs, as a

community council has to opera tie on a delegated basis.

Plans once made must be carried all the- way through in order

to achieve success. The advisory or community council must ac-

cept the responsibility for providing and maintaining adequate

progress. Full and appropriate use should be made of all volun-

tary and public resources to keep the program flexible and varied,

yet fitted to the local conditions. The community»s vitality de-

pends to a large extent upon the vision and efficiency of its

council.

The resist of community organization and development is, in

effect, the realm of social change. With the community consider-

ing its task of education as extending from birth to death, with

a program increasingly built out of the needs nnd interest of the

people, and with an advisory or community council to give organi-

zational outlet to cooperative efforts to solve community problems,
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the possibility of continuous individual growth to responsible

citizenship can be a reality.

conclusions and recoi&!ENdations

By interpretation of the results of this study, the

following conclusions can be made?

1* Although there are a number of formal and informal

groups offering citizenship education, the present services are

inadequate for Negro adults. This inadequacy is exemplified

by geographic location, participation fees, physical facilities,

subject-matter content, and methods.

5. The Negro adults are not adequately using the available

citizenship education resources. The major factors determining

the degree of participation of the Negroes in adult education

programs are geographic locntlon, interest, financial problems,

physical facilities, and the "class system*1
.

3. The age of the subjects in the study indicate that

people do not lose the desire to learn.

4. The adult is not seeking course credit but rather

satisfaction of needs. The lure of credit does not perpetuate

the informal group pursuit of interest.

ft* There is an obvious gap between the present and the

desired abilities, habits, attitudes, and knowledge that are

essential in a democracy.

6. Lifelong learning for citizenship In a democracy is

essential, it is the writer »s opinion that such learning can
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be continued through a progressive adult education plan. The

main focus of such adult education programs should be on develop-

ing situations where adults can practice citizenship. The

value of such programs to the communities fr.r outweighs their

cost.

7, The writer Is of the opinion that there is apparent

neglect of the opportunities which Informal education programs

can provide for adult groups. Awareness of these neglected

areas of adult education serves to focus the attention of

educators on the need for cooperative efforts through informal

groups in solving community problems and developing a responsible

citizenry. The writer recommends that communities implement

progressive education programs as a possibility for continuous

individual growth toward responsible citizenship.

8. As the results of this study revealed the educational

status of a particular population group in one city and one

section of the country, the writer recommends that similar studies

with this and other population groups be made in other sections

to determine the national situation.
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^crmal and informal groups responding to
adult education questionnaire

Formal:
..ichita Opportunity School
wichita University, Extension Division
Friends University, Extension Division
University of Kansas Center

Informal :

Sedgwick County League of Women Voters
Sedgwick County Voters Council
Institute of International Relations
Hutcherson Brrrch, Y. !'. C. .

Talbert Branch, Y. v.. C. A.
IIchita Branc . tlonal Association for the
Advancement of Colored People

St. Peter Clavtir Parent-Te: chers Association
Negro women* s Federated Clubs
Family Consultation Service
Labor Temple Association, A. F. of L.
C. I. 0.—-Aircraft and Agriculture Implement Division
C. I. 0,— United Packing House i.orkers of America
National Conference of Christian and Jews



47

FROJFCT FOHV A
Adult Education Questionnaire

Wichita Adult Education Survey

(Please answer the following questions fully and return In-
Mdlately.)

1, Organization;

Address

:

Telephone:

8. Respondent:

Title:

Nature of Program

4. Does any part of your program specifically educate for
responsible citizenship? If so, list:

5. Whet are your educational facilities?

6. How often and what time does your group rseet?

7. Number of participants:

8. Number of Negro Participants:

9. Number of Negro participants In your citizenship program?

10, where do the Negro participants live? (On reverse side list
BLOCK NUMBERS and STREET RAKES only .)
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WOJEOT FOFK A ( cont.)

11', Foe policy for participants:

12. Instructor fee policy:

13. vshat community needs do you feel are not being met?

14, What suggestions would you offer to neet these needs?

v REMARKS!
„
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PROJKCT FORV B No.
INTERVIEW BCHBDOXI

1. What do you like beat in this organ isat ion?

8. What are the most helpful things to you in this
organisation?

3, Does this organisation fulfill Its stated purpose?

4* Is this organisation fulfilling the purpose you had
in Bind when joining?

5. Does this organisation meet some of the community
needs?

6. Are there community needs which you think it could
meet and does not?

7. Vihnt do you think is the main reason that more
adults are not participating in some form of adult
education program?
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PROJECT FORM C No.

Years of Schooling: Check One Sex: H. F
Less tnan 5 years

5-8 years Age:
High School: 1

2 _____
3
4

College: 1 2 ___"~3" 4 5

Directions: Place an X in the column which best answers the
question Tor you,

YES yes ? no No
1. If I were to head a group, do I know

what a leader should do? •

".
""_

_ _____

2. Do I do my part as a member of a
group?

3. Do I go along with what the most
in the group decides?

_____ _____ _____

4. Do I understand my talents and do
what I can to better the group to
which I belong? _____ _____

5. Do I think of my group as part of
my city, state, and the world? _____ _____ _____ _____

6. Do I do my best to help make Kansas
a better place in which to live? _____ _____ _____ _____

7. Do I study what people think?
_____ _____ _____

a. Do I find out the facts?

b. Do I know how what some people
think works on others? ____ _____ _____ ____

8. Do I realize the rights and duties
set forth by my government? _____ _____ _____ _____

9. Do I vote in the elections? _____ _____ _____ ______

a. Do I know the candidates and
platforms?

_____

b. Do I know how to vote correctly?
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PROJFCT FOR?? C (cont.)

TEO yes ? no TIC

c. Do I know the qualifications of
a voter? ___ mmmmm mmmmm mmmmm mm

10. Do I know the Jobs of:

a. The President to the tin Ited
States? mmmmm

b. Congress? ^- mmmmm

c. The supreme Court? :
•



PSOft&t FORI' D: Criteria for Citigenship Education

A. Development of skills find abilities

1. Define problems
8. Collect and interpret inform tton
5. Peclsion making
4* Action based on decision
6. Kxpreaslon verbal and ornl
6, participation

B. Development or change of attitudes

1, interest in people as individuals
2, Recognition of the achievements in democracy

through democratic practices
3. willingness to place public above personal interest
4. Willingness to advocate Improvement of democracy
6. willingness to work in groups and subordinate

individualism to cooperation

C. Subject natter or content

1. Political Science*.--government
8. History
3. Philosophy
4* Psychology
5* Sociology
6, Jiconomlcs
7. Geography
8. Anthropology
9, Citistsnshlp liducation

10. pnnlly Life l&uc&tlon
11, Inter-group Education
18. Inter-culture Education
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worccr tor)- M »iiy a»a.t ft* "»^et Fo"" A

X orpnUfttt*.. 17 Response (For^l-4! mfor»l-lW

8 . Besprent: Presents, Sacretarlaa. D«».. Principal., ana

others.

3 , nature of Program ^^-^^tlon—academic, 4

citizenship education, 4

avocatloncl, 2

remedial, 1
vocational, 1

Informal—13 «
Citizenship education, 8

Non-partisan political, &

social action training, 4

Inter-religious, 3

Inter-culture, 3

Inter-group, 3
Social, 3

4. programs as specific education for citizenship: 18

5. ouoatlonal faculties: lectures-1?; bulTdlngs-11; audio-

visual aids—10; forums—8; pamphlets—6 j
classes—Sj work-

shops— 8.

6. Time and frequency of meetings

:

Evening—Formal, 4; Informal, 6

Afternoon—Formnl, 1; Informal, 8

(Some of the agencies had both afternoon nnd

evening sessions.)
Weekly—Formal, 4; Informal, 5

Monthly—Formal, Oj Informal, 6

Occasionally—

2

Tear around program—14
Semester program—

3

7. Number of participants: Unknown

8. Number of Negro participants: 1,380

9. Number of Negro participants In citizenship progrrmsj 1,377

10. Addresses of participants:
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PEOJhCT FORI! El (Cont.)

11. Fee policy for participants: No cost to $2.00 per year In

informal groups; college extension averaged $8.00 per credit

hour.

12. Instructor 1 * fee policy: No amount was given, however, the

formal adult education agencies stated that the instructor

was pn id a fee.

13. Community needs not being net; Housing, 5; reduction of
prejudice, 5; elimination of discrimination, 5; meuicnl
services, 4; recreational facilities, 3j sanitation, 1.

14. Suggestions for meeting unmet needs: Education, 5; cooper-
ation of groups, 4; community council, 3j citizen's comraltteo,

2.
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PROJECT FORM F: Tally Sheet for Project Form B

Number of subjects: 69

1. Whet do you like best in this organization?*

Personal contact—-22
Training (leadership and vocational)—-20
Christian aspect 18
All phases 9

2. uhnt are the most helpful things to you in this organization?*

Learning how to get along with others-— 29
Leadership training—-27
Training in social action—19
Vocational training 4

3« Does this organization fulfill its stated purpose?*

Yes 50
Fairly well 8
Doubtful 11

4. Is this organization fulfilling the purpose you had in mind
when joining?*

Yes-—50
Fairly well 8
Doubtful 11

5. Does this organization meet some of the community needs?*

Parent education—-21; training for social action—-20;
development of civic pride 19; training in inter-
group and inter-culture relations 17; training for
Christian living 15; youth activities 13; voca-
tional training— 5; citizenship education 4.

6. Are there community needs which you think it could meet and
does not?*

More youth activities—-27; health programs— 21;
better Relationship among races 19; mental health
facilities—

7
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PROJECT HUB P (Cont.)

7. What do you think Is the main rar-son that more adults are

not participating in some form of adult education program?*

Lock of Interest, 40; geographic location, ?'l\

«no one to care for children", 16; financial
problems, 13; class status, 11; fear based on

lack of adequate educational background, 6; no
encouragement, 6; poor leadership, 6«

^Responses are ranked In frequency of occurrence, with the number

of responses following the reply.
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PROJJ CT FCMS 0: Tally Sheet W>. £L.

Sex: K_g9 FJO
Years of Schooling: Check One
Lees than 5 years 3 A8e: -2SL

6-8 years 9

High School i 1 SI
3 T
4 T

College: 1^2 JOLL. 4JL 5 JL
Blrcctloris:—Place an V. in the column whicn kest answers the

question Tor yon.
YES yea ? no HO

*1. If I were to head i group,

do I know whet a leader
should do? (Lender skills--

civic) _33 _2§ «2 —£ -2

*g. Do I do ray part as a meraber

of a group? .. m _

(Member skills- -civic) J§6 _££ _2_. .J _J>

#3, Do I go along with what the
»ost in the group decides? .:

(Habits—social) _i2 -J£ JL 2 —P.

4. Do I understand ray talents
and do tfhat I can to better
the group to which I belong?
(Values—social) _55 _£ _6 _£ __

#5, Do I think of ray group as
part of ray city, state, and
the world? -

.

mm
(Proper perspective—civic) _49 m 14L .4 _Jg £

6. Do I do ray best to help raake

Kansas better place in

which to live? A
(Attitude—civic) «iS JL2-12 —£ —

£

»7. Do I study what people think?
(Knowledge of sources and
basic values—civic) 3g 19 10 5 d

a. Do I find out the facts _3J JJ _14. _0 p_

b» Do I know how what some
people think works on
others? _43 _JL4 12 _0 _0



PROJECT FCfiK Qt (Concl.).

YES yes ? no NO

8. Do I realize the rl(;hts and
duties so t forth by my govern-
aent? (Civic) _4£ _19 8 J)

9. Do I vote In the elections?
(Civic) 69

*a. Do I know the candidates
nnd platforms? 44 13 4 6

b. Do I know how to vote
correctly? 69 • _0 JD J3

c. Do I know the quillfl-
cations of a voter? 69 J& «0 o

10. Do I know the jobs of:
(Civic)

a. The President of the
United States? _64 «i JL «fi J&

b. Congress? _64 4 1

*c. The Supraao Court? 56 7 6 2



EXPLANATION OF PLATE I

Negro neighborhoods and location of formal
and informal adult education agencies

Legend i

Negro neighborhoods in Wichita: esj

Major—

A

Major B
Minor—

C

Key

»1. University of Kansas Center
#2. Friends University, Extension Division
»3. Wiohita University, Extension Division
*4. Wichita Opportunity School
«5. Hutoherson Branch, Y, M, C. A.
#6. Talbert Branch, Y. W. C. A.
»7. St. Peter Claver, P. T. A.
»8. Sedgwick County League of Women Voters
9. C. I. O.J Aircraft and Agriculture Implement Div.

*10. Sedgwick County Voters Council
«11. Negro Women's Federated Clubs
*12. Wichita Branch, N. A. A. C. P.
13. Institute of International Relations
14. National Conference of Christians and Jews
15. Family Consultation Service
16. Labor Temple Assn., A. F. of L.

*17. C. I. 0.1 United Packing House Workers of America

Adult education agencies replying to questionnaire
which had Negroes included in their present program
whose participants were included in this study of
a random sampling.

Scale t 1" s 1 mile
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ADULT EDUCATION OF NEGROES FOR RESPONSIBLE CITIZENSHIP
IN WICHITA, KANSAS

The development of a citizenry alert to the facts of

government, vigilant in the scrutiny of the conduct of govern-

ment, and able by reason of training and knowledge to decide

intelligently on persons and on policies has been the accepted

purpose for eduction in present-day society. Citizenship

education in its broad sense is one of the recently developed

fields of adult education. Many of the needs for such education

are accentuated among Negroes due to their minority group

status* The purpose of this study is to determine the present

status and to suggest a plan for citizenship education among

Negroes in Wichita, Kansas.

As the plan of this study is focused on the citizenship

eduction that should be promoted, consideration is given to the

criteria for adequate adult education. The criteria used are

democratic participation, provision of adequate tools, program

adjusted to the adult personality, and education adapted to adult

learning pattern. Certain objectives are summarized and serve as

the basis for the determination of the adequacy of citizenship

education programs In this tudy.

This study is based on the belief that although there ere

a number of agencies and informal groups offering citizenship

education in Wichita, the present services are Inadequate for

Negroes; that the Negro adults do not adequately use the avail-

able citizenship education resources; and that it is possible



through a normative survey to suggest a plan for the improvement

of citizenship education programs.

To gather evidence on the foregoing beliefs a normative

survey method was chosen. The procedure is as follows:

1, Adequacy of agencies and Informal groups is determined

by the use of questionnaire datfi and personal interview data.

8* Degree of participation of adults is determined by

the use of questionnaire data, personal interview data, and

civic competency deta.

3. The interpretation of the factors in the adequacy of

agencies and the degree of participation will determine a plan

for citlsenship education.

The 17 agencies and groups which included Negroes In their

program were selected because of the diversity of their clientele.

The 60 interview subjects were a random sample among participants

in the programs of the selected agencies;

The interpretation of the frctors in the adequacy of agencies

and the degree of participation along with the analysis of

selected publications served as the basis for a progressive

adult education plan. Such an education program would attempt

not only to give instruction designed to develop an understand-

ing of democratic values but to create institutions In which

actual training and practice in cooperation, responsibility end

respect for Individual differences will be carried on.

The findings of this study lead to the following conclusions!

1. The present services of the agencies and informal



groups offering citizenship educntion are inadequate for

Negro adults.

2. The Wogro adults are not adequrtcly usin^ the avail-

able cltizonship educr lion resource .

3. The n^e of the subjects in the study indicate that

people do not lose the desire to lei rn.

4. The adult Is not seeking course credit but rather

satisfaction of needs.

5. There is an obvious gap between the present and the

desired abilities, habits, attitudes, and knowledge that are

essential in a democracy.

6. Jiifolong learning for citizenship in a denocracy ia

essential anc? cm be achieved through progressive adult

education.

7. The writer is of the opinion that there is apparent

neglect of the opportunities which education programs can provide

for adult groups.
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