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CHAPTER 1
THE IMPORTANGCE OF IMPROVING CRITICAL READING INSTRUCTION

I, THE NEED-FOR CRITICAL READING INSTRUCTION

The need for critical reading instruction in our
changing sobiety is becoming more and more appafent. As
Robert Emans notes: "The need for reading intelligently,
thoughtfully, and critically is a need of our times," Because
so much of our information comes to us secondhand through
radio, film, print, and television, most of what we know has
been "sifted through someone else's eyes and mind, with
someone else's beliefs and biases."lf Nila Banton Smith agrees
with Emans when she maintains that_critical reading "is of
tremendous importance at the present time" because so many
people are trying to influence our thinking., Much of the
influencing is done through mass comnunications, and Smith
maintains that "the most imminent danger of mass communication
lies in its potency as a molder of public opinion.“2 David

H., Russell stresses the need for critical reading instruction to

1Robert Emans, "Meeting Currecint Reading Needs in Grades
Four Through Eight," Recent Developma2nts in Reading, ed, H.
Alan Robinson (Chicago: The University of Chicago Press, 1965),
P 13;

2Nila_Banton Smith, Reading Instruction for Today's
Children, (Englewocod Cliffs, New Jersey: FPrentice-Hall, Inc,,
1963), p. 18, '




ccmbat the conforming infiuence of maess communications, He
notes that the dangers of conformity "are particularly great,
and insidious, in relation to the impressionable minds of
children."3 John Dewey emphasized éhis same-danger when he
stated: "He who has learned as we call it to read without
having learned to judge, discriminate, and choose has given
hostages of dependence to powers beyohd his control."4 Strang,
McCullough, and Traxler assert this same idea when they state
that "in an environmént permeated with propaganda, one must

- use critical reading as a tool te maintain one's integrity -«
tQ'aVDid béihg used as a means to other people's ends."5 and
Russell G, Stauffer states that "the pupil who does not learn
to deal with reading as a thinking process undergoes an
intellectual servitude that decaives‘énd'deludes and sets at
naught that which reading for meaning:aims to accomplish,®
According toiWilliam Eller, American éitizens must constantly
evaluate their sources of informatijion, He says that because

of the "monopolistic trend in newspaper ownership, the

SDavid H. Russell, "The Prerequisite: Knowing How to
Read Critically," Elementary English, XXXX (October, 1963},
pp., 579582,

4John Dewey, Construction and Criticism (New York:
Columbia University Press, 1930), p. 17,

sRuth:Strang, Constance McCullough, and Arthur E,
Traxler, The Improvement of Reading (New York: McGraw-Hill
Book Company, Inc., 1961), p. 11,

6Russéll G. Stauffer, YA Directed Reading-Thiﬁking
Plan," Education, Vol, 79 (May, 1959), pp. 527-32,




superficial coverage of events by the wire services, and the
inclinations of so mzny publications to sacrifice factual
accuracy in order to tell a goc d story, it is downright difficult

! at times,"7

for the reader to 'get the facts
The importance of critical reading instruction simply
cannot be minimized, for as Robinson states: "Critical reading
is basgic to the appreciation of literature, to arriving at
sound conclusions about personal and social problems, to
-scientific investigations and ultimately to education in its
. broadest sense.ﬁs It appears that if our democratic way of
life is to'sgrvive, the popﬁlace must be taught td read and
think critically. George H. Hyram maintains that the answers
to problems in a democratic society must be discovered by the
people themselves since the ultimate directive force in such &
society is tiie will of the people, Therefcre, it follows that

"the people in such a society must be trained to think

2
accurately."

11, EXISTING READING PROGRAMS

When one examines the previous statements and then the

7Willxam Eller, "Fundamentals of Critical Reading," The
Reading Teacher's Reader, ed. Oscar S, Causey (New York: The
Ronald Press Co., 1958) pp. 30-34,

SHelen M, Roblnson, "Developing Critical Readers,”
Proceedings of the Annual Educational Readine Conferenc{, ed,
Russell G, SLauffer, 1964, pp, 1=-12,

gGeovve H, Hyram, "An Experiment in Developing Critical
Thinking in Children," Journal of Experimental Education, Vol,
26 (December, 1957), pp., 125-132,




reading programs in most schools in. our country, it would
appear that most reading programs are not dealing adequately
with critical reading instructién. S$tauffer substantiates this
when he states the following:

In many ways, classroom practices used to direct
a reading activity have saddled the learner with . . .
a corrupting procedure ~- the practice of 'round-the-
robin comprehension,' This is the procedure whereby
the teacher asks almost all the questions and the
pupils play back answers from a text usually verbatin,
There is no examining of clues available and declaring
of purposes in terms of a pupil's or a group's back-
ground of experience, intellect, language facility,
interests, and needs, There is no adjusting of rate
to purposes and materials; no weighing of facts and
inferences; no reading end rercading to make judgments;
and ro generalization., This is the procedure whereby
the teacher tries to anticipate all word recognition
needs in advance of the reading so that the mechanics
of reading can be accomplished without any word
mishaps , . « « These are the procedures that have
dropped the verbatism curtain in education, thus
dooming the would-?g learner t'o new modes of intel-
lectual servitude,

Emmett A, Betts agrees, stating: "Thére is , . . evidence that
our pupils need help on how to think in reading situations , .
. « Too often parents believe their children can read when they
are merely proncuncing words."ll

That we must view reading as nmore than a skill is
pertinently stated by Ruth Strickland,

Reading ié not just a skill but rather a
resource for fuller living, That concept changes
the emphasis in the teaching of reading from

mechenics to meaning, from the acquisition of
mechanical skill to the develeopment of ability to

1OStauffer, op. cit,, -p, 528,

11Emmatt A, Betts, "Reading Is Thinking," The Reading
Teacher, Vol, 12 (February, 1959), pp. 146-51,




gain meaning from symbols and to think with it,

interpret it, and use it for personal and social

ends, The quality of an individual's reading is

not determingd by the degree of mechanical skill he

has attained bui by the quality of personal satis-

faction and enr*c%ment that he finds in the exper-

ience of reading, -

111, REANIZATION OF REMAINDIR OF THE REPORT

It is the intent of this author to examine the definitions
of, essentials of, affective factors of, and obstacles to
critical reading, With this background the author will discuss

the resulting implications for educators with some general

suggestions they might use in the teaching of critical reading.,

12Ru “h G. Strickland, The Lannuage Arts in the Elemantary
(Boston: D, C. Heath and Company, 1951), p. 312.
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CHAPTEZ LI

 DEFINITION OF CRITICAL READING
Before one can discuss critical reading instruction, he

must develop a definition of the term ceritical reading., Such

a task is not easy and when one examines the literature in this
area, he soon realizes the truth of Marksheffel's statement:
YAt this time, there is some uncertainty and lack of agreemznt
among authorities about a definition of ‘critical reading,'”13
However, the teacher of critical reading should understand
some of the most commonly accepted concepts included in many of
the éefinitions of the term, ‘

Comprehension is involved, but most authors maintain
that critical reading goes beyond literal comprehension and
interpretation, Nila Banton Smith asserts that it goes bayond
either of these "in that the reader o2valuates, that is, passes
personal Jjudgment on the quality, the value, the accuracy, and
the truthfulness of what is read."la Bond and Wagner say that
critical reading is a "type of comprehension in which the reader

aprraises the worthwhileness, the relevancy, or the accuracy of

one or more passages."lS George Spache agrees with both sources

13Ned D, Marksheffel, Better Reading in the Secondary

Schools (New York: The Ronald Fress Company, 1966), p. 250.

148mith, op. cit., pp. 263-64,

15Guy L. Bond and Eva Bond Wagner, Teaching the Child to
Read (New York: The Macmillan Company, 1960), p. 214,




_when he states: "ﬁnderﬂtanding the factg is obviously basic to
critical reading and an integral part of it, But critical reading
is much more- than literal reading or a gimple ascertaining of
facts," Furthermore, he notes that "ecritical reading involves
an active integration of the author's facts and the reader's
insights into a new understanding and interpretation of the
material."ls‘ Frances Triggs! definition agrees with that of
Spache when he states that critical reading *involves the use of
all of the reading skills the reader has, but it includes more;
to read critically one must read beycnd the material presented
by the author and involve one's own experiences énd previous
learning." He further notes that he feels critical reading
“"requires a contribution by both the author and the reader,”

and that the.interplay between the two contributions should
result in new understanding -- "gomething more than or different
from the original contributions."l7 Because of his views which
are similar to those stated by Triggs, David Russell feecls that
critical reading is one kind of creative reading, a term used by
several authors to denote what others call eritical reading.l
Russell maintains that critical reading is actually one facet

of creative reading "because criticism may be a creative act,

16George Spache, Toward Better Reading {Champaign,
'IllIHOLS. Garrard Publishing Company, 1963), p. 83,

7
Frances Triggs, "Promoting Growth in Critical headlng
Ihe Reading Teacher, Vol. 12 (February, 1959), pp. 158-64,




In reacting to a paragraph, the critical reader may achieve a
fresh insight, a unique synthesis, whicﬁ makes his reading
cfeative."l8 |

Most authors reviewed for this paper agreed that critical
reading involves complex thinking to a .certain degreé. Gertrude
Williams says that critical reading is intelligent, purposeful
reading which involves more complex thinking than does simple
recall.lg Judging the author's stafeﬁents enters to some extent
into most definitions of critical reading. A. S. Artley con=-
siders it mendatory in the critical‘reading process for a reader
fo séverely judge a writer's ideas.zo Since one must pocsess
ceriteria on which to base jﬁdgmants, many authors would expand
Artley's definition and agree with William Gray who defines
critical reading as ", ., . the evaluation of what is read in
the light of sound criteria."z1

A reader's purpose plays an important role in some

authors' definitions of critical reading. Because of this role,

Sochor states that literal and critical reading cannot be

1BDavid H. Russell, Children Learn to Read (Bostoh:
Ginn and Company, 1961), p, 472,

1gGertrude Williams, "Provisions for Critical Reading in
Basigzgeg?ersg“ Elementary English, Vol, 36 (May, 1959), -
PP. - . .

20A. S. Artley, "Teaching Word Meaning Through Context,"
Elementary Erglish Review, Vol, 20 (February, 1943), pp. 68-74,

21William S, Gray, "The Major Aspects of Reading,"
Sequential Development of Reading Abilities, ed, Helen M,
Robinson {("Supplementary Educational Monographs," No, S0
[ Chicago: University of Chicago Press, 1960]), p. 17.




differentiated, She asserts that depending upon the purpose of
thejreader, what may be literal for onec reader, may be criticel
reading for another.22 Ruth Stﬁang &lso stresses the point that
a reader's purpose determines the kind of reading required,
Markeheffel incorporates ideas from several definitions
when he describes critical reading as "purposeful reading in
witich higher-level thinking processesd are used in making sound
Judgments on the basis of all available evidence."za

One clarification is necessary since many writers use

. the terms critical thinking and critical reading synonymously,

Marksheffel maintains that although the two processes are
almost identical, Ycritical reading end critical thinking are

not synonyious terms," The differencs between the two processes

is that "c¢critical thinking becomes c¢ritical reading when it is
25

applied to written symbols,"

22 5mme. Elona Sochor, "The Nature of Critical PReading,"
Elementary English, Vol. 31 (January, 1969), pp. 47-58,

23Ruth Strang, "Secondary School Reading Is Thinking,"
The Reading Teacher, Vol, 13 (February, 1960), pp. 194-200,

2lyarksheffel, op. cit., p. 250,
251134., p. 251,

et rmisacm



CHAPTER IIIL

ESSENTIALS OF CRITICAL READING

Closely related to and perhaps indivisible from the
discussion of a definition of critical reading is the discussion
of skills involved in or the essentials of critical reading.

Naturally, in order to read critically one must be able
to understand the words used by the author, As Triggs notes,
this understanding may be gained from actual experience or from
vicarious experiences which may come from reading.26 Mény
authors agree that because a type of judging is involved in
critical reading, a sufficient backgrouﬁd must be one of the
essentials, DeBoer feels that above all else critical readirg
"involves a sufficient background of knowledge to provide a
sound basis for judgment."27 |

Edgaf Dale feels an important ingredient of critical
reading must be tﬁe willingness of thé.critical reader to modify
previous beliefs, to be flexible to thange., Involved iﬁ this,
Dale maintains, is the reader's awareness of the barriers to

truth which may be in his owm mind.28 Eller agrees when he

26Triggs, log, cit.

Z?JothDeBoer, "Teaching Critical Reading,“‘Elemenfary'
English, Vol. 23 (October, 1946), pp. 251-54,

2
8Edgar Dale, "The Critical Reader," The Newsletter,
Vol., 30, Ne. 4, (January, 1965), pp. l-4,.
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includes Ypersonal adjustment which will permit objective
consideration” in his list of essentials of critical reading.zg
Bond and Wagner feel-that this—is accomplished if one has a
broad and rich background, They feel that the teacher of
critical reading helps to eliminate prejudices when he is
concerned with building backgrounds,

DeBoer notes that Yeritical reading implies the existence
of appropriate criteria in the mind of the reader," and that in
order to arrive at a sound judgment aboué the reading the
critical reader must be able to evaluate data, identify and
compare séurces, and syntheéize the findings.31 Triggs notec
several of these same skills when he states that the critical
reader needs the following: "ability to read for main ideas and
details and to distinguish between the two, ability to rccogn%ze
inferences and conclusions, and ability to adapt the rate at
which materials are read to the situation met."32 Edgar Dale
mentions several of these same skills and further notes that
the critical reader must be able to find and state the problem
in the passage he is reading,

Several other authors mention these same essentials or

needed skills, Bond and Vagner note. that "the child will get

zgﬁiler, loc, cit,

o

3OBond'and Wagner, op. cit., p. 218,

31DeBoer, loc, cit.

'32Triggs, loe, cit. - |

33Dale, loc, cit,
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into difficulty , . . if he is unable to understand the problem
which faces him, remember the problem while reading, and hold
himself to the problem," These authors also note judging the
pertinency of the material; understanding the meanings implied

as well as stated; evaluating the source from which he is reading;
differentiating the important from the unimportant facts;
detecting statements of fact as opposed to those of opinion;
judging the relative accuracy of conflicting statements; and
appraising the authoritativeness and accuracy of the material

as essentials for effective critical reading.34 In his Toward

Better Xeading Spache mentions several of the essentials listed

- above, adding to them, analyzing semantic variations of worde.
He concludeﬁ his section on this aspact of critical readiﬂg by
stating that "not only must the reader be aware of propaganda
devices, but must remain objective toward the author's
presentation.,” He further states that the reader '"must avoid
emotional reactions and suspend judgnents until he has clearly
recognized the author's plan, The critical reader cannct allow
his feelings or his tendency to quick judgmeﬁts to interfere
with his analysis of the author's facts,3? |
Much of the writing of the authors concerned with
critical reéding deals with the problem of responding critically

to propaganda, Not only do they feel that a rich background is

necessary in order to help the student be aware of possible

34Bond and Wagner, op. c¢it., p. 285,

'358pache, op. cit., pp. 859-92,



13

implications in the writing but alsc these authors feel the
critical reader should be able to understand the differsnce
bétweeu tha informative purpose and thé emotive purpose in
writing., McKee feels that Fhe teacher of critical reading
ghould give students “bractice in distinguishing in both
listening and reading bztween expressions used informatively
“and expressions used emotively," He further notes that “such
teaching is essential if the pupil ié to learn to uncover
actual meaning or sense in a given piece of 'mixed! reading
matter and profect himself against misleading propaganda of
%arious.typas."

| McKez asserts that "it is recommended that definite
instruction in coping with emotive expressions be given at the
sixth grade level if not before that‘time."37 Robert Nardeiii
concluded as a result of his study of sixth-grade pupils that
not all propaganda devices were equally comprehensible to
sixth-grade pupils, "Various devices have certain peculi-
arities which cause them to be more readily identified, while
others are more subtle in nature and pose difficult problems
for pupils at this.grade level " Hé.notes that the "easiest
devices for the pupils to recognize were the Plain Folks and
Testimonial dev1ces, the most dlfflcult were the Card Stacklnu,

Glittering Generalities and Transfer devices," Furthermore, he

36Paul McKee, The Teaching of Reading in the Elementary
School (Boston: Houghton Mifflin Company, 196S), p. /6.

31bid., p. 393.
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states that "while the fact has been established that sixth-
grade pupils are able to recognize and identify propaganda, tiiis
study does not suggest these puﬁils are, because of their newly
acquired skill, able to resist propaganda in its varioeus forms,"
- Many authors note that if the critical reader is not
careful, he may acquire the attitude of complete skepticism,
Martha Dallman warns that we must be careful not to teach
children to become unduly skeptical ¢f everything they read,
She states: "If, as a result of training in critical evaluation,
~ the child becomes suspicious of everything in print and out of
it, the time spent in helpiﬁg him rezd critically has been
worse than wasted.“39 DeBoer expresses the same concern when
he states: "Critical reading does not imply the spirit of
indiscriminate skepticism, It implies the use of judgment and

the adoption of defensible crit:eria.“4

38Robert Nardelli, "Some Aspects of Creative Reading,™
Journal of Educational Research, Vol. 50 (1957), pp. 495-508,

39\a1tha Dallmann, "Critical Evaluation," Grade Teacher,
LXXV, No. 1 (September, 1957), pp. 46-47,

40Debm=r, loc. cit.



CHAPTER 1V

FACTORS AFFECTING CRITICAL READING

In order to help students gain critical reading skills
or achieve the needed essentials, educators must be aware of
the factors which influence critical reading performances,
According to Eller and Wolf these “factors are found both
within readers and within reading materials, and many of then
have negative effects upon critical reading abilities."al

Probably more studies have been done on the relationship
between intelligence and the ability to read critically thaﬁ any
other factor, Eller and Wolf note that.Betts42 found iﬁ his
studies that "verbal intelligence tends to be highly related
to critical reading abilities in the'social studies and in
science."aB. However, like Marksheffel, most authors agree that
although "intelligence is one of the determiners of the degree
to vhich he [a student] can learn to read critically, . . .
high intelligence does not guarantee that a student will be a

44

critical reader.,® ~Such a student may have the potential for

&IWilliam Eller and Judith Geldman Wolf,"Developing
Critical Reading Abilities," Journal of Readlng, Vol, 10, No, 3
(December, 19 60), PD. 192-98 ‘ .

4zEmmet A, Betts, "Research on Reading as a Thinking
Frocess," Journal of Educational Research, Vol, 50 (1956),
pp. 1-15,

43

[}

Eller and Wolf, loc. cit,

¢4Marksheffei, op. cit., p. 254,
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critical reading, but other factors might prevent him from
reaching his potential, David H, Russell makes this same point
when he states: "High performaﬁce on an intelligence test does
not guarantee high scores on a test of critical thinking, The
relationship between general intelligence and critical thinking
is positive but not high." He further notes that "critical
thinking abilities are not acquired automatically as a part of
general mental growth; specific provision must be made for
their development in all curricula areas."45 Robert Karlin
asserts this same opinion when he states: “Although intelligénce
and ability to read criticélly appear to be related, investi-
gators have found that high performance on an intelligence test
does not guarantee equally-high perfbrmance in situations which
require critical thinking,"&6 *

Some authors distinctly caution teachers to provide
instruction for children with other than ﬁigh intelligence
levels, For instance, J, E, Davis feels that intelligence
scores certainly may not be reliable for use as the sole
predictors of success in distinguishing between fact and opinion,

He maintains that based on his research, those teachers who

45Russe11, Elémentary English, pp. 579-82,

46Robert Karlin, "Seguence in Thoughtful and Critical
Reaction to What Is Read," Sequential Development of Reading
Abilities, ed, Helen M, Robinson, Supplementary Educational
Monographs, No, 90, (University of Chicago Press, 1960),

pp. 74-79,
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believe that those pupils who héverdifficﬁlty in reading or aze
sloﬁ learners in general will not profit from instruction in
critical reading skills have a‘belief which is unfounded, He
states: "There are strong implicatiéns in the results of this
study that instruction to develop ability in distinguishing
between fact and opinion should be provided for all pupils,

not just those pupils designated as ‘'average or above.'"47
One of Davis's most important points. concerns the results he
achieved when his fact-opinion instrument was administered on

an untimed basis, Here he found that "some suﬁjects whe had
below gradezlevel reading aéhievement scores and low average to
below average IQ scores, when unhampered by a time limit, were
capable of distinguishing between fact and opinion as éffectively
or more effectively than students classified as being at or

above grade level in reading ability.and average or above average

in intelligence."48 Edward Glaser states in his Experiment in

the Development of Critical Thinking that often children with

less~than-average intelligence profited most from lessons in
critical reading and thinking,

Burton, Kimball and Wing summarize effectively many of
the conclusions based on the preceeding discussion when they

state that "intelligence definitely is a factor in thinking

47J I, Davis, "Ability of Intermediate Grade Pupils to
Distinguish Between Fact and Oplnion," Reading Teacher, Vol, 22
(February, 1969), pp. 419-22,

48Ibid.

g
Edward M, Glaser, An Fxperlment in the Development of
Crlgégal Thinking, in Strang, McCullough, and Traxler 0D, Cit.,
P.
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ability, Other things being equal, ,-. . the higher the level
of intelligence, the higher the levol 6f thinking ability,"
However, they distinctly note tﬁat "the ability to think
clearly can be improved among individuals of virtually all
intelligence levels."50 |
Certainly, intelligence is not the only factor affecting
critical reading ability.' Several authors discuss the reader's
background experience as an importéht factor associated with his
ability to achieve success in critical reading, Earlier in
this paper the author cited several sources which emphasized
-the importance of a breoad, rich bacikground of experlence as
being an important essential for developing the ability to do
effective critical reading, Background experience is essential;
therefore, the lack of or possession of such is a factor,
Marksheffel notes that "étudents must have a wide and
varied background of experiences before they can develop the
51

understandings and knowledge necessary for critical reading,”

In Childrer's Thinking Russell states: "In general, the more a

child knows about the circumstances stirrounding a problem, the
better his solution will be, Knowledge does not necessarily

mean good thinking, but high-order thinking is dependent upon

50W1111am H., Burton, Roland E Kimball, and Richard L.
Wing, Education for Effective Thinking (MNew York Appleton-
Century~Crofts, Inc,, 1960), p. 244, ,

Slﬂarksheffel, loc. gilt.
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knowledge, " Karlin auginents this idea when he asserts that
if, as Hussell states, critical thinking can be defined as

g : 53
"comparing what is read with a known standard,"

the standard
must arise from knowledge or understanding. He further notes
that "knowledge is identified with concepts, and vague or
tenuocus onss may not be used zg models for comparison,"
Therefore, he states that "since many of the ideas with which
learners deal are abstract, . . . it follows that real
experiences help add substance to them."s4 rMarksheffel agrees
with Karlin when he states: "Students must call upon all their
previous 1earniﬁg, concepts, and knowledge in order that they
have some «ariteria with which to judge whether the material
being read is relevant to the solution of the problem at

hand, v°°

DeBoer and Dallmann make the same point when they
"note that "critical discrimination in reading calls for a wide
background of knowledge concerning the subject under discussion,"
They further note that the word "ecriticism" means literally the
application of criteria and that "such criteria can come only

from some previous contact with the subject."56 In addition,

Bond and VWager maintain that the 'broader and richer the

52Dav1d Russell, Children's Thlnking (Boston: Ginn and
Co,, 1956), p, 185,

3Karliﬁ, loc., cit.

5114,

3Marksheffel, loc. cit,

56John DeBoer and Martha Dallmann, The Teaching of Reading
(New Yorlk: Henry Holt and Company, 1960), p. 124,
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~background, the freer from prejudice will be the reader, and the
- more adequate will be‘his judgments, In order to enable the
children to read critically, the teacher should be concerned
with building backgrounds and with eliminating prejudices,"

The effect of attitudes, prejudices, and biases has been
suggested by many authors as an important factor which influences
critical reading, Marksheffel maintains that there is '"no
question that a student's attitudes, biases, and prejudices
determine what he reads and how he reacts to the reading.“58
Karlin asserts this same opinion when he states: "Prejudices
toward or againsé persons, ideas or topics have been shown to
interfere with the reader's performance in evaluating printed
matter.“sgl Burton, Kimball, and Wing state that '"values,
‘prejudices, and biases influence thinking. Problem soelving is
‘significantly distorted by enotionally toned materials or by
majority pressures which run counter to the solution advanced
by the individual."60 Eller and Wolf maintain that the "research
leaves almost no doubt that a reader's attitudes and prejudices
affect his ability to evaluate critically . e e ."61

The work of many researchers substantiate the previously

stated opinions, Gray reports that when working with eleventh-

57
58
59
60

Bdnd and Wagner, op. c¢it., p. 218,
Marksheffel, op. cit., p. 255,

Karlin, loc, cit.

Burton, Kimball, and Wing, op. cit., p. 251.

6lp1ler and Wolf, loc. cit.
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grade pupils, A, S, McK%l]upﬁz found that attitudes and values
were important factors in determining evaluative responses.
Gray states that in her study McKillop notes that "a disconcer-
ting characteristic of the responses of the students was their
tendency to label as false or stupid a passage which did not
fit in with their attitudes.," She further notes:

The present study shows that the reader's
attitude should be considered one of the factors
vwhich may influence his reading, particularly
when the reading involves value judgments of the
author or of the passage as a whole, Teachers
should be aware of this attitude factor in inter-
preting individual pupils' responses to emotionally
charged articles and should be especially alert to
possible influences of attitude on inferences,
evaluations, and general impressions based on the
reading of this kind of article,

6

M. M. Gray notes that Piekarz 2 concluded that "students
must learn to differentiate between their own attitude and
emotions and those exposed by an author in reading materials of

an emotive nature."66 Gray reports further that Piekarze7

62Anne S. McKillep, The Relatldnshlp Between the Reader's
Attitude and Certain Types of Reading Besponses (New York:

?ggg?u of Publications, Teachars College, Columbia University,

63M M., Gray, "Research and Elementary School Critical
Readzgg Instruction,” Reading Teacher, Vol., 22, (February, 1969),
PP. 59, .

®4vexillop, loc. cit.

65Joqeph1ne Piekarz, "Attitudes and Critical Reading,"
Proceedlngs of the Annual qucatlon and Reading Conference, ed,
R, G, Stauffer, 1964, 2, pp. 134-44,

66M. M, Gray, loc. cit.

67J00eph1ne Piekarz, "Gett:.ncr Meaning from Reading,"
Elementary School Journal Vol, 56 (1956) pp. 303-309,
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matched two students with Weschler I. Q.'s of 129 and 127,
Piekarz found that one student was a critical reader but
concluded that the other studenf "was affected by her attitudes
which prevented her from reading critically.“68

In a study of college freshmen C, Gratton Kemp attempted
to study the influence of dogmafism on critical thinking., He
found that high dogmatism or closed-mindedness decreased
efficiency and that the "more open-minded perceptively examine
all aspects of the experience, try to clarify the ambiguity,
. and strive to see the relationship among parts."69 Furthermore,
he contends .that improvemenﬁ in critical thinking is not likely
to take place in the usual classroom situation since that
environment does not usually encourage open-mindedness,

Eller and Wolf report that the findings of the Yale

71

Studies in Attitude and Communication’ ™ provide strong evidence

that the young reader tends to make judgments which agree with
the apparent commitments of the group with which he is

identified.72 Hovland contends that "people 'identify' as they

68

M. M., Gray, loc., cit,
69C Gratton Kemp, "Improvement of Critical Thinking in
Relation to Open-Closed Bellef Systems," The Journal of Experi-
mental Education, Vol, 31, No. 3 (March, 1963), pp. 321-23,

701pid,

710ar1 1, Hovlend and Irving L, Janis {(ed,), Yale Studies
in Attitude and Communication (New Haven: Yale Unlver31ty
Press, 1959)°

72Eller and Wolf, loc, cit.
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read for self-esteem and prectige and they often read oaly what
agrees with theilr preconceived ﬁpinioné or to reinforce and gain
support for opinions held."73
The student's attitude toward the content type of
material read was the subject for a study by Patrick Groff, He
found that among the fifth- and sixth-grade students studied
there was a significant correlation betwsen their attitudes
toward content and the results of thé criﬁical reading test he
uéed.74 Kerlin reports on a study done by Patricia Kendall and
Katherine WOlf75 which indicates tﬁat "the reader's understanding
ﬁay be impszired when his attitude toward the subject matter is
negative.“76 Kendall and Wolf found in their study that the
reader whose attitudes were favorably identified with ideas
expressed in cartoons was able to react positively to them while
_others whose views differed from those same ideas misinterpreted

them.77

7acarl I, Hovland, YEffects of the Mass Media of
Communication," Handbook of Social Psychology, ed, G, Lindzey,
in M. M, Crey, loc, cit. ;

74Patrlck Groff, "Children's.Attitudes Toward &eadlng
and Their Critical Ab111t19¢ in Four-Content-Type Materials,"
The Journal of Educational Research, Vol. 55, No. 7 (April,
1962), pp. 313-18,

_ 75Patricia Kendall and Katherine Wolf, "The Analysis of
Deviant Cases in Coummunications nesearch," Cowmunlcatlons
Research, ed, P, Lazarsfeld and F, Stanton (New York: Harper’
and Bros., 1949), pp. 152-179,

76

Karlin, loc. cit.

77kendall and Wolf, loc. cit.
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Helen Crossen studied the impact of attitudes toward
racial and ethnic groups, She repocts that there is a positive
relaticnship between adolescents® ability to read critically
material alysut minority groups and ‘their gttitudes toward these
same groups,

Sex is a factor which some researchers contend affects
critical reading ability. M. M., Gray notes that Ellexr and

Wolf report that the Yale University Studies had research

showing "significant sex differences in resistance to agreement
with boys being less persuasible than girls."79 Groff, too,’
reports that his study %pointed up the significani difference
in attitudes toward reading due to sex characteristics."so
William Eller and Judith Wolf present an excellent
review of literature concerning factors which influence critical
reading. In addition to the factors already mentioned they |
riote that researchers provide "strong evidence that young
readers ter.d to make judgments which agrée with the apparent
commitment of the groups with which they are affiliated."81

Too, they note the importance of social class as a factor

whey they cite research which involved reactions to ideas

T8¢ 1en Crossen, "Effects of the Attitudes of the
Reader Upon Critical Reading Ability," The Journal of Educa-
tional Research, Vol, 42 (1948), pp. 289-98,

79M‘ M, Gray, loc. cit.

SOGroff, doe, slt,

SlEller and Wolf, loc. cit,
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presented by motion pictures rather than by the printed word,
The studies cited provide evidence that "lower class pupils
are less critical in their responses than learners of ‘higher
. ‘s 82 2 " ;

social positions," However, Eller and Wolf maintain that
scrutiny of the studies cited "leads to the conviction that
.social class was interwoven with other personal characteristics
of the pupils; thus the observation that pupils of higher
social status are better critical thinkers -- though true «-
may be an oversimplification."83

The effect of certain characteristics of the reading
material or the reading situation en the critical reader is
also discussed by Eller and Wolf, They assert that "several
workers have shown that readers and listeners tend to respond
more favorably to communicators whom they view as credible or _
endowed with prestige than to less esteemed communicators,"
- Furthermore, they state:

'Quite a number of aspects of the message

itself are known to influence the reader's
receptivity to a stated point of view: the
order of presentation of arguments, the number
‘of viewpoints presented, the specificness of the
message, the amount of emotion in the appgal and
the intensity of fear used as motivation. 4

It would seem that general reading comprehension power

should be a factor which heavily influences critical reading

821big.

831bid.

841hi4a.
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ability. However, several researchers have conducted studies
in which intelligence was held constant and have found that
critical reading abilities are.nearly independent of general
comprehension, Ethel Maney found in an experiﬁent involving -
science materials "that ability to read critically in science
seems to be independent of ability to read literally in that

85

field or of general reading ability." In a study of fifth-.

and sixth-grade pupils Emma Sochor found that "literal and
critical reading comprehension in social studies appear to be

relatively independent abilities whea intelligence is held

86

constant," Eller and Wolf note that the data in a study

- conducted by Glasers7 indicated "little 6r no relationship
between some of the individual criti-~al reading and thinking
skills™ an&;literal reading ability, Eller and Wolf continue
their discussion of this factor by stating the following:

From the standpoint of the practical classroom
teacher, these findings do not indicate that
literal and general reading comprehension skills
are unimportant to the instructor of critical
reading, Rather they suggest that the critical
skills are somewhat independent, that they cannot
be assumed or predicted on the basis of the
literal or general comprehension skills, and that

85Ethel Maney, "Literal and Critical Reading in Science,"
~Journal of Experimental Education, Vol. 27 (aeptember, 1958),
pp.lgé 64, in Strang, McCullough, and Traxler, op. cit.,
P. ;

86Emma Elona Sochor, "Literal and Critical Reading in
the Social Studies," Journal of Experimental Education, Vol, 27
(September, 1958), pp. 49-56,

87

Glaser, op. cit., p. 199,
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at some point in the twelve~year or college

gurgi¢u1gm teachers should expect to give sggcific

instiruction to develop the critical skills,

After reviewing the studies done in the area of factors
vhich influrmce critical reading ability, one can appreciate
the truth of the following statement by Eller and Wolf:

"Because so many factors . . . influence the evaluative thinking
processes, nobody is an ideal critical reader at all times or
in all subjects; therefore, curriculum comﬁittees.and indi-

vidual teachers should plan, not for mastery, but for contin-

; . ; g9
uing development and improvement of critical reading power,"™

88Eller and Wolf, loc. cit.

e ——

891big.



CHAPTER V

OBSTACLES TO CRITICAL READING
Marksheffel maintains that many reasons for Americans’

not being more critical in their reading can be traced to
S0
faulty practices by classroom teachers at all grade levels,
Marjorie S.-Johnson asserts this same point when she states:
Perhaps, in some ways, schools have created
such problems in this area, When attempts have
been made. to develop critical reading and thinking
abilities, they have frequently been concentrated
in certain lessons and usually placed in the higher
grades, The program seems tc have been built on
this erroneous concept: 'Having learned to think,
the pupils can now learn to think critically,’
No systematic program, starting when and before

reading achievement sgirﬁed,ihas led to the aim
of a thinking reader,

Paul McKee, like Johnson and Marksheffel, believes that
certain practices by the teachers leads to a lack of critical
reading or what he calls Verbalism,-the ability to recognize
the form of a printed word or a-grouﬁ of words as a symbbl and
to think, write and speak the pronunciation for which that
symbol stands without having a correct or clear understanding
of what the symbol means in the setting in which it is used,

He feels that this practice is "rampant in our schools at most

goMarksheffel, op. cit,, pp. 255-56,

91Marjorie S, Johnson, “Readiness for Critical Reading,"
Education, Vol, 73 (February, 1953), pp. 391-96,
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educational levels and in most fields of learni_ng.."92 Further-
more, he states:

. » « As the educational level advances, the
meanings presented become ini:reasingly numesrous,
remote, abstract, and unrelaied to the learner's
interests, needs, and ewpericnce, until, at the
college level, most textbooks deal almost exclu-
sively with matters that are completely remote,
abstract, and of little, if any, concern to most
college students, Furthermore, the first grade
teacher, relatively conscious of the limitations
of the first grade children, takes time to see that
strange meanings which she or the text present to
pupils are clarified and organized by those pupils,
Teachers at higher levels, including the college,
less conscious of the learner's limitations and
more eager to accept his reproduction or para-
phrasing of symbols as eviderice that he understands
what is meant, do not recognize the need or are not
willing to take the time to help students to clarify
and organize the strange meanings presented, It is
quite possible that presentation of too many
strange meanings to students in too short a time,
failure to help students to clarify and organize
those meanings, and the teacher's willingness to
accept the learner's reproduction of symbols as
evidence that he understands adequately encourage
the student to resort to verbalism as a haven from
failure and to believe that he is not expected t093
understand much of what is szid in his textbooks,

Sochor agrees with McKee and contends that the situation can be
helped by investigating "measures for appraising and techniques
for developing the various aspects of literal and critical

interpretation in reading."g4

92Mckee, op. cit., p. 76,
931bid.

94Sochor, "theral and Critical Readlng in the Social
Studies," pp. 49-56,
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In his paper, “"Fundamentals of Critical Reading,"
William Eller includes the following in his list of obstacles
to critical reading: reliance on the single-textbook approach;
the halo effect of the printed word; avoidance of contro-
versial sul:jects in the classroom; emphasis on conformity;
mistaken stereotypes; religion; and acceptance of an authority
on faith.95 The overcoming of some of these obstacles may be
difficult for educators, For instance, there may be little.
that classroom teachers can do about the practice of some
religions vhich forbids members to read philosophies which
differ from their prescribed views,

However, educators can influence the overcoming of some
of the obstacles mentioned by Eller., For instance, teachers
can aid tﬁe critical reader by helping him to understand the
. pitfalls of using only.one textbook as an almost unchallenge-
able authority. Eller states: ", , . The single-textbook
methodology errs both in developing too much respect for one
authority, and in depriving the students of the intellectual
exercise necessary to a comparison of diffefent points of

view,"96

Too, Eller maintains that students would develop‘less
of a halo effect for the printed word "if occasionally they

read something that could be disproved on the basis of their

95Eller, log, cit,

961piq,
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."97 He notes that ¥Ybeginning in the

-own experience, .,
primary grades, pupils are told to 'find out what thie book
says,' when they raise questions, This is, of course,
desirable in its main effect, but it iﬁcludes a by-product

of too much trust in the printed-word."gs McKee declares the
same opinion when he states that ", , . the great majority
ofiboys'and girls believe that any statement appearing in a
-school book must be true because it is in that book,"

The tendency of many teachers to avoid topics involving
controversial issues is listed as a reason for limited
accomplishment in the teaching bf critical reading not only
by Eller but also by King,.ElingEr, and Wolf.loo Eller
states that the “best backgrounds for teaching critical
readiné aré provided by controversial issues such as race
problems, politics, and labor-management conflicts, but a
great many teachers steer away from these topics, . . ."101

Ruth Strang and Dorothy Bracken readily agree with Eller

when they claim that "critical thinking is stimulated by

99McKee, op. cit., p. 460,

100y, rtha L. King, Bernice D, Ellinger, and Willavene
Wolf, (eds.,) Critical Readinz (Philadelphia: J. B, Lippintott,
1967), pp. V-VI, 3 '

1011 1er, loc. cit.
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having vital problems to solve, This creates a readiness
for critical thinking which cannot take place in a vacuum."lo2
Another characteristic of sone readers which reduces
their critical reading effectiveness, the acceptance of an
authority on faith, can be dealt with through school reading
programs., Teachers of critical reading can instruct their
pupils in the techniques of weighiﬁg, of evaluating, of
seeking proof, Eller states: "Acceptance on faith requires
no suchn scientific proﬁing; in fact, it is opposed to
investigation, sometimes just on the basis of method,
sometimes becéuse the object of the. faith would not survive
examination."103
In addition to the lack of controversial issues
discussed in a school's claééroom; Gray notes that King,
et. al,, mention several other causes to which they feel
limited accomplishments in the teaching of critical reading
can be attributed. The following are listed: (1) "the
inadequate treatment of this aspect of reading in.college
methods courses,"” (2) "the paucity of materials and
practical teaching techniques available to teachers," (3)
“the general neglect of the area by reading researchers,"
and (4) "the considerable confusion that surrounds the

concept.#loa.

1OZRuth Strang and Dorothy Kendall Bracken, Making Better
Readers (Boston: D, C, Heath and Company, 1957), p. 148,

103E11er, loc. clt.

IOQM. M. Gray, loc, cit,



CHAPTER VI

IMPLICATIONS AND SUGGESTIONS FOR EDUCATORS

When one examines the foregoing discussion, he will
undoubtedly conclude, as has Marksheffel, that "critical
reading is learned only from adequate, systematic, continuous
guidance."los Triggs maintains that "critical reading should
be taught at every developmental level.“106 Barnes claims
that all teachers, not just English teachers, share the
responsibility of teaching critical thinking in reading and

v o 10 . . :
1lstening.1 7 Roma Gans in A Study of Critical Reading

Comprehension in the Intermediate Grades states that she

"discovered that children whé‘scofed well on the usual
standardized tests in reading performed poorly on a test of
¢ritical reading. She concluded that the ability to read
critically requires systematic teaching."lo8 DeBoer goes on
to note that "in a controlled study, carried on shortly
afterward, Edward Glaser found thdt systematic teaching

definitely improved high school student's ability to think

103y arxshefel, op. cit., p. 251.

106

107J.-T. Barnes, "To Read, To Listen . « » Perchance To
Think," The Clearing House, Vol, 42 (1968), pp. 300-304,
108
Roma Gans, A Study of Critical Reading Comprehension
in the Intermediate Grades in DeBoer, loc, cit.

ITeiges, loe, eit,
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critically.“lo9 J. E, Davis agrees when he states that

pupils need encouragement and opportunity for the application
of the many skills we have préviously mentioned, He further
notes that "above all, pupils need time to think, The
development of éritical reading abilities cannot be scheduled
to a given class period or rushed through in a ‘'once over
lightly! manner."llo Dechant makes the specific point that
a knowledge of critical reading»is not enough for its
| -application, The child needs training and guidance" in
applying cfitical reading skillé.lll
Most authors agree that training and guidance are
necessary, However, the teacher of critical reading should
keep in mind his purpose in thisrinstruction. Spache best
clarifies this point when he states:
7 Training in critical reading is an attempt
~to improve the student's thinking processes while
reading, not necessarily to modify his personality
or his beliefs, Such changes in a student may come
as a result of his reading but these are side

effects of the bibliotherapeutic process, not the

primary purpose of a program in critical reading.112

It is the contention of most authors that critical

reading instruction should not be'péstponed to teaching in

1091454,

110Davis, loc, cit.

Hlgrerald V. Dechant, Improving the Teaching of Readin
(Englewood Cliffs, N, J.: Prentice-Fall, Inc,, 1964), p. 372,

IIZSpache, op., cit., p. 86,
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secondary schools, Wolf, King and Huck state the following:

"« « o« Research in child development indicates that
very young children of three and above are capable of
critical reasoning and that five- and six-year-old
children can use all their thinking abilities, If
children are capable of such reasoning, it would seem
important to begin instructing them in critical
reacding skills as soon as possible, Psychological
research has shown that once habits are established,
it is difficult to change them, The emphasis on word
recognition skills and literal comprehension that
characterizes reading instruction in the lower and
intermediate grades may encourage naive acceptance of
anything that appears in print, Through postponing
instruction in critical reading, the habit of indis-
criminate acceptance of printed material may become
so well established that late instrugi%on in these
skills would be extremely difficult,

Frances G, Smith voices the same opinion when she states that

"it is imperative that children be taught at an early age to

think for themselves,” Furthermore, she maintains that teaching

a child to think for himself should be a part of his training

"from kindergarten days and not something to be postponed until
114

he reaches the secondary school." = Russell G, Stuaffer agrees

with the authors cited above, 'He states:

Children can read and think critically about
matters relating to their experiences., This is as
true of six-year-olds, as it iy of ten-year-olds or
sixteen-year-olds, A six-year-old may not be moti=-
vated, or intellectually able, to comment on the
validity of historical doctrines, such as the

113Willavene Wolf, Martha King, and Charlotte S, Huck,
"Teaching Critical Reading to Elementary School Children,"
Reading Research Quarterly, Vol, 3, No. 4 (Summer, 1968),
pPp. 435298,

114Frances G, Smith, "Teaching Children to Evaluate,'"
Elementary English, Vol, 45 (December, 1968), pp. 1075-76,
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Marshall Plan, buglhm may think critically about
“idegs in a story.

Maﬂy authors have discuss sed gpecific suggestions for
educators which they feel are warranted based on research which
has been done, For example, Eller and Wolf feel that for.
teachers in all content fields who seek to develop students'
critical reading power, reseafch justifies the following
suggestions, -

l. Critical reading ability cannot be assumad on
the basis of good general or literal reading
comprehension; the critical skills must be
taught specifically,

2, Even when critical reading skills are tausght
-=- and learned -- by formal lessons, these
skills may not be applied by students in
practical reading situations; thus, students
should have oppovtunltles to utilize their
critical abilities in classes in content
fields,

3. Because students with certain characteristics
(such as high verbal intelligence) learn the
eritical reading skills more efficiently than
many of their age-mates, heterogeneous classes
may need to be reorganized according to the
types of patterns that are used to adjust instruce
tion to individual differences in basis reading
abilities,

4, Even if instruction in critical reading has been
excellent, a learner canrnot be expected to mani-
fest a high level of critical judgment if such
Jjudgment would place him in opposition to views
of peer groupang if he lacks confidasnce in
himself P— : ‘

M. M. Gray supports many of the ideas stated by Eller.

and Wolf in his list which follows:

115Russell G. Stauffer, "Children Can Read and Think
Critically," Education, Vol. 80 (May, 1960), pp. 522-525,

116g11er and Wolf, loc. cit.
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1. Critical reading instruction should begin at
the samz time as the general readlnb instruction
prograrm,

2. A scope and sequence of critical reading skills
should be explored,

3. The many factors affecting critical reading must
be considered and made known to students as well
as educators,

4, Materials demanding crltzcal reading must be
developed and made available for all grade levels,

5. Reading tests should include critical reading '
and critical thinking.

6. Critical reading and thinking instruction should
be emphasized in college methods courses, _

7. Teachers may need in-service training in critical
reading in;truction and perhaps even in critical
readlng

John DeBeor discusseé specifically the teacher's
responsibility in cultivating critical reading. He states that
first, the teacher should help the reader “to clarify his own
thinking, to identify his own assumptions," Seconﬁ, the teacher
should help the reader "analyze the issues and assumptions in
. the reading material.," Third, the teacher should help the
reader "to broaden the background of knowledge out of which
adequate standards to judgment may émerge."llB

Marksheffel feels that the study and discussion of con-
troversial issues by students is an‘excellenﬁ way to build
experimental backgrounds., He states: "A teacher who allo#s
each student to present evidence-and discuss his ideas on
controversial issues, in order that all viewpoints may be

expressed and evaluated, may tread on some toes; but he is

117M. M. Gray, loc, cit,

118DeBoer, loec, cit,
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~providing students with éxperiences that are vital to critical

119 Robert Emans agrees with

thinking and critical reading.,"
Marksheffel when he states: "Controversial issues are a gooﬂ,
and perhaps crucial, setting for cfitical.reading. Students
should have'practice in applying their criteria to the inforé
mation, arguments, and conclusions found in various treatments
of controver#ial issues."120

Another of the teacher's responsibilities, providing a
wide variety of reading materials, is discussed by DeBoer when
he states: '"The variety should be great enough to embrace a
wide ranée of interests ana ability levels, but if possible it
should includé also a wide range of viewpoints, Comparison of
diverging viewpoints will compel a degree of critical reading
which is impossible when the children's chief source is single
_textbook.“121 :

Stauffer feels that the teacher's attitude is crucial.
He says that the teacher "must recognize the importance of
direéting reading as a thinking process, She must understand
and plan so thoroughly that the dynamics of a directed reading

situation allow her to take full advantage of ideas evoked,

She must not stress conformity but freedom of thought. She

L E
126

Marksheffel, op. cit., pp. 254-55,
Emans, op. cit., p. 17.

121DeBoer, log, ©cit,
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nust encourage an intellectual boldness and straight-forwardness
thaf will not tolerate mental servitude to anything but the
truth."122 -
Charles B, Huelsmann, Jr, mehtions_three approaches to
teaching critical reading:.the functional approach, the direct

123 Dechant in Improving

the Teaching of Reading discusses these three approaches and

approach, and the incidental approach,

notes that Kottmeyer experimented with the direct approach,
Using the direct approach, Kottmeyer gave the pupils definitions
of propaganda techniques and magazines, newspapers, editorials,
and cartoons to read criticélly. They sought to discover the
propaganda techniques in the materials read.lz4 The functional
approach, according to Dechant, is "one in which class materials
are taught with the definite purpose of promoting critiéal
skills.," Dechant feels that the 1east effective approach is the
incidental approach, the training in critical reading which may

come simply as a by-product of social studies learni.ng.l25

122

2
. 3Charles B. Huelsmann, Jr,, "Promoting Growth in Ability

to Interpret When Reading Critically: In Grades Seven to Ten,"
Promoting Growth Toward Maturity In Interpreting What Is Read
Supplementary Educational Monographs, No. 74 (Chicago: U Unlver51ty
of Chicago Press, 1951), pp. 149- 53

124ﬂllllam Kottmeyer, "Classroom Activities in Critical
Reading," School Review, Vol, 52 (chember, 1944), pp., 557-64,
in Dechant, op. cit,, pp. 372- 73,

125

Stauffer, "A Directed Reading-Thinking Plan," pp., 527-32,

Dechant, op. cit., pp. 372-73,



40

Hunkins and Shapiro report success with fifth graders
in'ﬁsing vhat they call the "case method" for teaching critical
reading. This procedure preseﬁts situations designed to
stimulate children to think criticélly,and to arrive at a
"principle for action." Then the children are required to give
reasons for their éonclusions based on evidence or data, These
researchers feel that “this requirement forces them to think
in a critical manner regarding the problems which the case
contains."126 The "case method" proposed by Hunkins,and Shapiro
could work effectively only in a classroom in which there was an
environment of open-mindedﬁess. C. Gratton Kemp concluded in
his study that nore efficiency in éritical thinking could be
expected in small classrooms and in an environment that reduces
“the degree of threat, affording as much permissiveness (safety)
as the students demonstrate they can‘handle."127

Many authors give very specific ideas and very detailed
plans for teaching critical reading, The books and articles
which are listed in the bibliography of this report contain
suggestions:for specific units which teachers could use when
teaching critical reading, This author will not list these

specific untis plans here; however, Arthur W. Heilman includes

in his book Principles and Practices of Teaching Reading a list

of general procedures which can be used in the teaching'of

6 X

Francis P, Hunkins, and Phyllis Shapiro, "Teaching
Critical Thinking in Elementary Social Studies," Education,
Vol, 88, No. 1 (SeptembernOctoper, 1267), pp. 68-72,

127Kemp, loc, cik,



critical reading by teachers in most content areas, Some of-

these procedures are listed as follows:

1.

Do not vioclate the principles of teaching
reading, which apply particularly to critical

‘reading,

a) Diagnosis is essential in order to dise
cover wealnesses before the child has a
reaction formation against reading.

b) Instruction should be based on pupil's
needs, -

¢) Reading is getting meaning,

d) Many approaches and techniques are needed,

e¢) Do not ask the child ‘to read over his
head, Asking a child to read something
he cannot read is unjustifiable and asking
him to read it critically is expecting the
impossible,

Pre-teach difficult, new, or unknown words as

they are encountered in reading -- particularly

in subject areas. Work on both pronunciation
and meaning, '

Get rid of the idea that reading and the

teaching of reading take place during the

"reading period" and that during other periods

subjects are taught,’ ;

There should be deliberate effort to study the

organization of sentences, paragraphs, and

larger units....

Teach and expect orderliness, organization,

and logic in written work,

Use all audio-visual aids available, Concepts

are built through sensory experiences. And

experiences with word symbols alone is an
ineffective way to broaden concepts,...

Use purposeful study gquestions in advance of

pupil reading. Questions given prior to

reading can be most effective in structuring
any reading situation, Eventually the student
should get in the habit of asking the proper
questions for himself, but this takes time

.and experience.... This is an excellent

method of preparing the student and of giving
him a motive or goal in his reading,..,

Wide reading on fewer topics, rather than super-
ficial reading on many toplcs, will permit
students more practice in organizing, analyzing,
seeing relationships, comparing sources, and
determining whether information belongs or is
related to the topic under discussion.

41
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8, Teach interpretation of graphs, charts, tables,
figures, wherever they occur in any subject
area,

10, Explain and teach analogies and how the reader
must always make sure the analogy applies,

11, PFProvide practice in recognizing bias, dis-
tortion, and various propaganda techniques,...

12, Help children develop a questioning attitude
so that they will differentiate between fact
and opinion, see cause and effect relationships,
and use Téges in evaluating the merit of a
work,...

The responsibilities of educators for teaching critical
reading are awesome but are ones which must be assumed., Robert
Karlin summarizes this author's feelings based on werk done for
this report when- he states:

To read critically is to read intelligently,
Evidence which has been accunulated over the
years reveals that such reading does not occur
through osmosis nor does it result from chance.
Efforts to develop this ability must be made by
each teacher at every level of instruction.
Only determined teachers can alter the reading
behavior of students by helping each to becTQe
a thoughtful, careful, and c¢ritical reader, °

1285 rthur W. Heilman, Principles and Practices of
Jeaching Reading (Columbus, Ohio: Charles E, Merrill Books,
Inc,, 1961), pp. 316-18, :
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Karlin, loc, cit,
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Today's student is bombarded by both subtle and overt
propaganda in many forms, from inané commercials even to his
own textbooks., From this he nust sort out truth from fiction
and editorializing from news reporting, In short, he must
become a critical reader,

Authorities in the field disagree on the precise
definition of critical reading; however, most agree that the
student must be able to judge the validity of that which he
reads, Wifhout becoming a éynic or a perpetual sgkeptic, he
must learn to ask the right questions and then formulate the
answers,

Many factors influence'Studenfs"ébility to read
critically. Basic intelligence is involved, but not all
people of high intelligence think or read critically. A
person's background -- religious, social educatidnal, or
ethnic -- determines the criteria with which written ideas
are compared,

Several components of the classroom situation can
serve as obstacles to c¢ritical reading, Students soon learn
to "verbalize" -~ to usé terms without understanding them,
Students are taught faith in the printed word, particularly
textbooks ~- the "halo effect." A lack of discussion of
controversial issues in classrooms fails to give students

"real" problems about which to think critically,



Critical reading instruction can start as scon as the
student begins to read. Students can be taught to measure
material ageinst their own experiences, both inside and out of
the classroom, Critical rea&ing and thinking must be made a
paft of the entire educational experience, It must be taught
by well-trained teachers at each developmental level,

It is the intent of this author to examine the definitions
of critical reading, the essentials of critical reading, the
factors affecting critical reading, and the obstacles to
.critical reading, With this background the author will
discuss the resulting implications for educators with some
" general suggestions they might use in the teaching of critical

reading,



