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NATIONAL ASSOCIATION OF 
ACADEMIC ADVISORS FOR 

ATHLETICS 

Code of Ethics 

Preamble 

The National Association of Academic Advisors for Athletics is an 
educational, service and professional organization dedicated to support and 
enhancement of the academic achievement of intercollegiate athletes. 
Members serve in various roles in this capacity, but are primarily responsi­
ble for the counseling and advising of student-athletes. The primary goal of 
the profession is to provide a support service for student-athletes to ensure 
that they have as much academic success as 1heir ability can afford. The 
profession seeks 10 offset any educational disadvantages incurred as a result 
of participation in an intercollegiate athletic program. 

To this end, the National Association of Academic Advisors for 
Athletics, as a group, possesses a body of specialized knowledge, skills, and 
attitudes known and practiced by its members. These are acquired through 
professional preparation, generally through graduate study, in an 
appropriate academic discipline at a college or university. Additionally, 
they are acquired through experience, in-service training and personal 
development after the completion of formal education. 

The de,·elopment of a professional organiza1ion and the increasing 
numbers of people and instiiutions invol\'ed in 1his function have given rise 
to the need for a set of organizing principles. an operational code of ethics. 
The development of such standards will inevitably create concern and 
generate discussion among members about appropriate behavior and pro­
fessional conduct. Ethics is defined as a body of principles of right or good 
conduct. With the creation of this sta1ement, 1he standards for members 
and for all ,\·ho would aspire to membership, have been established. 

Purpose of Code of Ethics 

The purpose of the Code of Ethics for the National Association of 
Academic Advisors for Athletics is to avoid confusion in practice, and 
minimize dispute by, specifying standards of accountability. While allowing 
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fo-. d. · -
' J~ JY1dual preferences and st 'le . h . 

provide basic philosophical and ~h, I[ s. o~ld clar_1fy appropriate behaviors 
per role and function of the A d eoret1ca pre1:11ses and elucidate the pro~ 
P ca emic Advsor in a · rogram. A professional oroa . . . n inrerco!Iegiate a1hJe11·c · · - rnzat1on ex1s1 h 
tion _of its members. One of its main st rough rhe \·oluntary associa-
and im?rove rhe quality of its profe p_urp~ses shall ~e to examine, evaluate 
lls sen-ices. It is in this spirit that thes~1i;a prep~rat1on and_ the delivery of 
son \\·ho is a member of the f . e ~f ethics is established. Any per-

. pro ess1on or is asp· · 
examine these statements and . h: mng to membership shall 
h . review is or hero . h·1 ' t ese principles. \In P I osophy in light of 

Article I 

Responsibility to the Profession 
and its Membership 

Section 1: The member shalJ attem t t 
prm·emenr of the profession as \\·elf o pro_mote the de\·elopment and im­
grow1h throughout his or h as continue persona] and professional 

- er career. 

Section 2: The membe h . 
of N4t.. and r_s ould expect ethical conduct from other members · act accordingly. 

Section 3· Th b . . . . e mem er is obligated to h Id h" 
mg \l"Hh others wi1hin respect.-, . . up o et icaJ standards when deal-

1\ e instl!uuons and \\·ith non-members. 
Section 4· Th b . . e mem er should not k 
public critique of other memb see. self-enhan.::ement through the ers. 

Sect!o_n 5: The member should not mi 
q~ahf1cations to exceed those . srepresent personal professional 
mistakes. ac1 ually possessed and act to correct anv 

Section 6· Wh h 
d . . en t e member prm·ides am·. f . 

mates, co-workers or s . . m ormat1on lO ihe public subo uperiors there ·s bl. ' r­
curate and truthful acco . , i an o igation to presen1 an ac-

unr in accordance wiih the situation. 

Article II 

Responsibilities to the Student-Athlete 

Section I: Counseling 

A. In this relationship, the student . 
choice and decision and the d ,.-athlete retains full freedom of 
·b·1· a \ isor has no a th . 

s1 J lly to approve or disapprove of . u omy or respon-
student-athlete. the choices or decisions of the 
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B. The member's main concern is the integrity and welfare of the 
student-athlete. 

C. The act of counseling and any information that is disclosed by the 
student-athlete must be kept confidential. 

Section 2: Ad\·ising 

A. Advising is the area where the member exercises professional 
judgement and experience to suggest alternatives, strategies and 
behavior for the student. In this situation, the advisor can be more 
directive and assist the student-athlete to understand the conse­
quences of their decisions. 

B. The member should always be aware of academic policies, pro­
cedures, requirements, programs, course offerings and any other 
elements of the institution that can impact the student. 

C. The member should always represem program offerings, course 
offerings and majors in a truthful and appropriate manner, 
especially \1 hen dealing with recruits. 

D. The member should keep the students' interests and aspirations in 
mind \\·hen scheduling, rather than impose personal values. 

E. Ad\·ised of eligibility parameters, the student should be allowed to 
enroll in the program he or she chooses. Students should never be 
forced inio programs not of their choosing, merely to ensure 
eligibility. 

F. Students should be encouraged to challenge themselves 
academically. rather than taking the easiest courses available. 

G. The member should realize that academic and athletic interests are 
nm ah1·ays compatible and may come into conflict. The member 
should constantly seek to minimize any educational disadvantages 
incurred through athletic participation. 

Section 3: '-ion-Discrimination 

The member should not discriminate against student-athletes in regard 
to race. creed, color. age, sex or national origin. 

Section 4: Objecti1·i1y 

A. The member should remain objective and open when working 
with a student-athlete regardless of previous academic 
background, test scores or evaluative comments from others. 
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B. The member should not let athletic abili1y or performance or 
specific ream membership influence his or her auitudes or work 
with a student-athlete. 

C. The member should regard each student-athlete as an individual 
with unique emotions and needs and act accordingly. 

Section 5: Privacy 

A. The member should be aware and honor the students' legal rights 
to privacy of their academic records, especially grades. 

B. The member should respect studeni privacy and counselor con­
fidentiality in disclosing in formation to coaches or faculty. 

C. The member should take precau1ions to ensure that records, 
transcripts, reports and correspondence relating to students 1s 
secure from public inspeciion and not shared inappropriately. 

Section 6: Professional Conduct 

A. The member should not interact with students in any manner that 
jeopardizes or compromises their professional relationship; for 
example any interaction of a sexual nature. 

B. The member should al\\'ays be cognizant of the imponance of ser­
ving as a role model and act as an ad\·ocate for academic stan­
dards and achievement. 

C. The member should no! tolerate cheating, plagiarism or any other 
acts of academic dishonesty. 

D. The member should nor participate in any form of sexual harass­
ment, nor tolerate ii by subordinates or tut0rs. Such conduct by 
faculty or coaches should be addressed in an appropria1e manner. 

E. The member should never engage in any at1empt to bring pressure 
to bear on an insuuct0r to assign a grade or change a grade for a 
student. The member can make instructors aware of certain condi­
tions or siiuations, but only to clarify the student's position and in 
the spiriI of cooperation to work \\ ith the instruct0r in helping the 
student succeed. 

F. The member should never be party to the offer of tickets, trips, 
sideline passes, auwgraphed memorabilia or any other items that 
would constitute bartering for a grade with an instructor. 

G. The member should act in the best interest of the student, to 
motivate them, to stimulate the spirit of inquiry, to encourage 
them to acquire knowledge and understanding, and IO develop 
goals. 

-I - The Academic Athletic Journal 

Article III 

Responsibility to the Institution 

P· 5 

wa s attempt to fulfill the mission of the 
Section 1: The member shdouldfl alt thy e values and standards for which it 

. they serve an re ec f h. 
instituuon Id be committed to the concepts o teac mg, 
stands. The member sdhobu of how they may fit into the development 
research and service an e aware 

of programs. 

ncoura e the student to take advantage and 
Section 2: The member should e. . ~ Though providing a service to 

f h t tal life of the mst1tuuon. 1. be part o t e o . 11 direct students toward self-re iance, 
students, member should c~n_t1_nua Y their own lives and actions, and 
self-discipline and respons1b1llty for k e of them or make their deci­
discourage dependence on others to ta e car 

sions for them. 

h Athletic Advising Program is 
Section 3: The member should ens~re that t ef the NCAA NAIA, NJCAA 

. . h cadem1c requnements o ' 
in compliance wn a . b d as well as any conference stan-
or any other associational governing o. y, . . 

. ments of the particular msutut1on. dards or requne 

S r n 4· The member should inform appropriate ~ersons o; any violations 

o~\~:de~ic or athletic rules as soon as they are d1scovere . 
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ROLE CONFLICTS EXPERIENCED 
BY MALE COLLEGE VARSITY 

FOOTBALL PLAYERS 

Moses Vernon Goldman 
Instructor Physical Education 

College of Education 
Iowa State University 

Dr. Daniel C. Robinson 
Assistant Dean and Associate Professor 

College of Education 
Iowa State University 

INTRODUCTION 

In recent years, a great deal of media allention has focused upon 
,·arious negative aspects of intercollegiate a1hle1ics. The sudden dea1h of 
Len Bias due to cocaine use, the charges brough1 agains1 1hree Universi1v of 
Virginia football players accused of conspiring 10 dis1ribu1e cocaine, ~nd 
the implementation of mandatory drug 1es1ing programs for col]eQe a1hletes 
have raised questions about the relationship be1ween a1hle1ic pa;1icipation 
and the use of drugs (Lamar,' I 986). 

The possible incompatibility of a1hletic paruc1pa1ion and educa1ion 
also have received considerable attention. The low percemaQe of male 
athletes in revenue producing sports who fail to complete acade~ic deQrees 
as well as the number declared ineligible for compe1ition due to 1heir in;bili­
ty to meet the academic standards set by the NCAA's proposition 48 have 
been_widely publicized (Lamar, 1986). As a result of proposi1ion 48, which 
reqmres that a freshman athlete have an overall high school grade point 
average of 2.00 on a 4.00 scale in 11 academic courses including three 

' -
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enQlish, two mathematics, two social science, and two natural or physical 
sci;nce courses, \\·ith an additional combined score of 700 on the Scholastic 
Aptitude Test (SAT) or a 15 on the American College Test (ACT), over 400 
freshman athle1es have been declared ineligible to compele in collegiate 
athletics (Farrell, 1986). 

These large numbers suppon the assumptions of some that many of the 
nation's top athle1es may be categorized as high-risk sIUdents or those who 
Qenerally cope poorly in tradi1ional educational settings (Chickering, 1974; 
Cross, 197 I). It appears at the college level that the notion that involvement 
in sport enhances academic performance has been replaced with the view 
that trying 10 succeed in 1he classroom and on athletic fields may be an im­
possible task for many student a1hletes (Thomas, 1968). The prevalence of 
stories about academically unsuccessful athletes in newspapers, magazines 
and trade publications suggests that student athletes may have difficulty co­
pying with lhe ,arying pressures associated with competing in sport and 
academic roles (Ed\\·ards, 1985; Slein & Hoffman, 1978; Rhatigan, 1984). lt 
appears 1hat the type of pressure athletes face may vary with level of com­
petition, type of spon, and academic eligibilty classification. Sack & Thiel, 
in a study of college basketball players found that basketball players in 
NCAA Di\·ision I programs faced more difficulty than athletes that com­
peted in NCA.A. Oi\·ision II programs. 

Harry Ed\,·ards, professor and sport sociologist at the University of 
California at Berkeley, belie\·es that race is an imponant issue in the role 
conflict of alhleles. He belie\·es thal black athle1es may face more adversity 
than their \,·hile counterpans. From the outsel, he notes, black student 
athletes must deal ,rilh lhree different issues. Firsl, they must cope with the 
traditional "dumb jock" image faced by all sIUdent alhletes. Second, the 
black student a1hlete must cope \\·ith the racist belief held by some that 
blacks are a1hletically superior. Third. there is the stereotype of the "dumb 
negro" (Ed,,ards. 1984). 

Beyond college basketball. no similar data based research exist on 
other sport teams. It seemed appropriate. therefore. to explore the extem 
and source of experienced role conflict of college football players. Does role 
conflict\\ hich i~ defined as a person's inabilily to full fill competing expec1a­
tions of differing roles o\·er an ex1ended period of lime (Thomas, I 968), 
vary b>· race and eligibili1y classifica1ion (freshman. sophomore. junior, 
senior) of sludem a1hleles a1 a large (22,000) midwes1ern NCAA Oi\·ision I 
uni\·ersi1y? 

Sample 

Seven1y-1 \\ o male foot ball players participated in this study. The sub-
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jects ranged in age from 18 to 24 years with an average age of 21. All of the 
student-athletes were American citizens. Thirty-seven oercent of the sub. 
jects were black and 620/o were white. Thirty-three percent (N = 24) of the 
subjects were from the state of Iowa, while 76 percent (N = 48) were from a 
variety of other states (Table 1 ). Athletes were enrolled as students in 
various colleges within the university curriculum. The college of business 
had t_he greater number of students enrolled (22%) and general studies (4%) 
and agriculture (4%) the least (Table 2). Data collec1ed regarding sport 
characteristics showed that a majority (76%) were on full scholarship, while 
24 percent received no scholarships. The dara showed 1hat none of the 
athletes received partial scholarships. Closer analysis of sport 
characteristics showed that approximately 80 percent of the respondents 
had received some type of high school athletic honor. As might be expected, 
as the level of the honor increased, the precentage of athletes receiving a 
particular honor decreased (Table 3). 

Instrumentation 

The instrument employed in this study \\'as designed by the researcher 
and based upon interviews with student athletes, a revie\\' of literature, and 
personal experiences in sport (Sack & Thiel, 1985; Rhatigan, 1984; 
Eduwards, 1984). The questionnaire contained 67 items designed to 
measure male student athletes experienced role conflict in sport. The ques­
tions reflected such things as missing class and exams 10 compete, the 

Table 1 
Football player's state of origin 

Home State N 07o 

Iowa 24 33 

Illinois 11 15 

Michigan 4 5.6 

Nebraska 6 8.3 

California 6 8.3 

Florida 4 5.6 

Minnesota 3 4.2 

Kansas 3 4.2 

Wisconsin 2 2.8 

Missouri 3 4.2 

New Jersey 2 2.8 

Ohio 2 2.8 

I 

' 
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Table 2 . · 
football player's academic ma1ors - N 
~emic college 

16 
Business 12 
Science and Humanities 

10 
Education 11 
Engineering 

6 
Home Economics 

4 
Art and Design 

3 
Agriculture 

3 
General Studies 

3 
Undeclared 

68 
Total 

Table 3 
Football player's high school honors 

Honor 

All Conference 

All Siate 
Played in qate all star game 

All American 

N 

56 

43 

23 

12 

1.4 

1.4 

OJo 

22 

17 

14 

IS 

08 

06 

04 

04 

04 

94070 

% 

78 
59 

32 

17 

p 9 

. d , or socialize with the general student 
limited amount_ of t'.me to /t~ )_ ability associated with being an athlete, 
population, coping wnh the ig vis hl tes 
and copying \\'ith negative stereotypes of at e . 
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In addition, 32 items that collected demographic information such as 
age, race, academic classification, eligibility classification. college major, 
athletic and academic honors etc., were included. The students responded 
to the items designed to measure experienced role conflict by recording a 
value from 1 to 6 (] = no problem at all, 6 = very much of a problem) in­
dicating the extent to which the various statements reflec1ed conflict ex­
perienced by the student athletes. The athletes responded to the 
demographic items by circling the answer that best reflected their answer to 
the questions asked. 

Procedure 

At the conclusion of the 1986 football season a special meeting for the 
football players at a large mid western uniHrsity was called. and the instru­
ment used for the collecting of the data was administered. The athletes were 
told that the purpose of the study was to examine the extent to which male 
college varsity football players experienced role conflict. They were assured 
that their participation was \·oluntary and that the responses would be kept 
strictly confidential. Athletes willingness to participate in the study was 
assumed by 1heir completion of the questionnaire. The testing lasted 
approximately 45 minutes. Those athletes not al the meeting were contacted 
individually and their questionnaires returned to the researcher \·ia campus 
mail. 

Analysis 

Initially, means and standard deYiations \\·ere compu1ed on all items of 
the questionnaire. Next, the 67 role conflict items \\·ere treated b~· com­
puting a factor analysis using principal factoring \\·ith iteration me1hod and 
varimax roiation. This \\·as done to assess the underlying imerela1ionships 
that might exist between 1he items. Having re\·ie\\ed the fac1or analysis. fac­
tor labels were determined and assigned on the basis of the predominant 
items within each group or common characteris1ics shared by each item 
within a group (Table 4). 

Analysis of the items composing the role conflict scale resulted in the 
identification of seven major factors accounting for 57 percent of rhe 
variance (Table 4). Factor I was labeled Race, since it \\·as composed of 
eight items which pertained to race factors associated \\ ith sport involve­
ment that loaded heavily with that factor. Factor 2 was labeled Demand/ex­
pectation pressure and contained a group of ele\·en items that rela1ed to 

The Academic Athletic Journal 

Table 4 . . 
\"arimax rotated factor matrix of role confhct variables 

fa.:tor Variables Factor 

Race 

Limited number 0f minmity students 

Limited number uf minmity coaches 

Limited number of black facultv 

Living in a prcdominantlv white 
cily/con1munity 

u,·ing in a prcdominamly white 
uni,·ersity en,·ironment 

Limi1ed number of black academic 
ad,·isors 

Lack of women or ,ame race to date 

Da1ing women or different race 

Demnnd/Exprctation Prrssurc 

\lee1ing exrectation, or head coach 

Dealing with phiJo,0phv or 
posi1ion coach 

\lee1ing demand, of po.sit ion coach 

\leeting demand, 01 head coach 

\leeting expectati0n, of rricnd.s 

\leering expectatiL•n- ,,r 
position coach 

Dealing \\'ith phiJ,,,,,,11' or head coach 

Copying\\ irh ma_il'1 !· 111_iuric, 

Li,·ing in the do 0 m1,,,n 

\:or enough mL""'l1'2'~ :~-i mc-l~I 

financial need, 

Time 

.-\uending cla~,c-- \'. h-:-n tired 
from practiL·c 

Obi2.ining ~ati~1·:h::(_"r~ ~r;:ide\ 

S~udying when ur~d 1 rom pra.:-rice 

Copying with minor injuries 

~ot enough time :;i <tud, table 

Too much time r0r onfield practice 

Limi1ed opponunit,· ror da1ing 

"\"ariables loadin~ 011 that factor. 

2 4 

.87* .15 . I 9 . I 6 . 12 

.85* .07 .11 .20 .03 

.84* .07 . I 7 . I 5 .06 

.81 • .19 .OJ .19 .20 

_74• .26 .07 .24 .21 

.71 • . I 8 .03 .22 .15 

.64• . 13 .21 .08 .02 

.47• .03 . JO .OJ .25 

.12 .71* .14 .37 .12 

.37 .69" .16 .07 .00 

.05 .69* .24 .12 .05 

.22 .68* .25 .23 .06 

.01 .63" .06 .17 .26 

.12 .57* .19 .01 .OJ 

.31 .57* .22 .21 .06 

.JO .52" .40 .07 .12 

.17 .so• .17 .11 .o3 

" .49" .51 .09. .12 

.OS .45" .38 .OS .43 

.13 . 1-1 . 70* .03 .02 

.05 .2-1 .67* .27 .18 

.19 .16 .65* .25 .12 

.01 .39 .54* .10 .30 

.24 .01 .54* .05 .24 

.11 .24 .52* .31 .12 

.03 .JO .51* .JO .21 

Pa~ .1 

6 

.05 

.00 

.09 

.00 

.03 

.04 

.33 

.14 

7 

.10 

.14 

.22 

.OJ 

. 15 

.10 

.11 

.OJ 

. 19 .03 

.19 .06 

.31 .11 

.20 .19 

.36 .00 

.53 .04 

. 11 . I 5 

.07 .29 

.06. .03 

.Ji .01 

.05 .14 

. 18 .04 

.00 .03 

.00 .03 

.21 .02 

.25 .03 

.17 .OJ 

.43 .16 
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Table 4 (Continued) 

Factor Variables 

Too much time at study rable 

Meering sarisfacrory 
progress requirements 

Ps)·chological Pressure 

Copying with negarive a11irudes 
of ins1ruc1ors/professors 

Dealing with assumprions 1ha1 
most athleres use drugs 

Facror 

Coping with negative stereotypes 

Choosing between studying and sport 
related activities 

Coping with the "dumb jock" image 

Attending class afrer road trip 

Coping with high ,·isabiliry 
of arhletes 

Mecring expecrations of fans 

No rime to meer orher studenis 

Shor! lmprovemcnl :\ccds 

Nor enough rime for onfield practice 

Nor enough rime in posirion 
rechnique meerings 

:-,.!01 enough rime rel'iewing films 

:-Sor enough time spent 1ra1·eling 
with team 

Too much -:onditioninf wt. trair,ing 

Famil) 

\leeting expectation of parents 

\leering expectations of home 
boosters 

\leeting expectations of Lni,·. 
academic adl'isor 

\leeting demands of parent, 

Competition 

Missing classes for travel 

Negative feelings after a loss 

Missing exams due to competirion 

Arrending college in home state 

2 3 4 6 7 

.25 

.IO 

.05 .48· .22 .15 .07 .02 

.29 _44• .26 .36 .05 .II 

.22 .09 .08 

.24 . I 7 .01 

.20 .09 .06 

.01 .08 .34 

.27 . I 7 .21 

.13 .22 .26 

.Oi .26 .14 

.OS .29 . I 5 

.16 .39 .27 

.20 . IO .04 

.24 .03 . 16 

.09 

.05 

.39 

.09 

.08 

.04 

.17 

.09 

.24 

.38 

.II 

.03 

.00 

.30 

. I 0 

.46 

.04 

.03 

.04 

.03 

.10 

.10 

.24 

.10 

.Oi 

.22 

.II 

.Oi 

.06 

.14 

.Oi 

. 76· .03 .06 .07 

.72• .11 .08 .06 

.65· .10 .30 .11 

.64· .15 .03 .14 

.60· .12 .08. 12 

. 5s· .17 .04 .26 

.54" .41 .II .26 

.52· .29 .12 .05 

.48· .07 .03 .09 

. 01 .79* .01 .06 

.01 .,;• .20 .01 

.20 

.10 

.09 

.00 

.12 

.03 

.09 

.29 

.45 

.23 

.59• . I 9 

.so· 

.24 

.06 

. I 8 

.10 

.05 

.18 

. I; 

.66" 

.65" 

.53"' 

. 04 

.38 

.06 

.12 

.20 

.20 

.05 

.23 

.26 

.05 

.00 

.66 • 

.60* 

_44• 

____________ T_h_e_A_c_a_d_e_m_i_c_A_t_h_le_t_ic_J_o_u_rn_a_l ___ Pa~- 13 

Trying to find dasses thar don'! 
interfere with practice times 

Playing with pain 

Percenr of Variance 

Total Variance 

.03 

.IO 

.34 

. I 6 

.34 

.07 

29.8 16.7 5.7 

57.3"7o 

.24 

.15 

.01 

.14 

5.0 4.3 

.01 

.26 

3.6 

_43• 

.40· 

3.2 

pressures that student athletes might feel as a result of expectancies from 
others. Factor 3, Time, contained a cluster of nine items associated with dif­
ficulty student athletes face due to time constraints. Factor 4, Psychological 
Pressure, was loaded heavily with nine items that might handicap student 
athletes psychologically. Factor 5, Sport improvement Needs, consisted of 
five items that enhanced sport success. Factor 6, Family, consisted of four 
items which pertained to pressures that student athletes may feel as the 
result of expectancies from various family members, friends or acquain­
tances of the athlete. Factor 7, Competition, contained a cluster of six items 
that deal with problems that athletes may face as a result of competing in 
sports . 

Data were analyzed using the statistical package of the social sciences 
(SPSSX, 1985). The demographic information was described on the basis of 
simple frequencies, means, standard deviations and percentages. In order to 
examine the relationship between the two independent variables (race and 
eligibility classification) and the seven interpretable conflict factors a 
multivariate analysis of variance (MANOYA) was conducted . 

Results 

The in1ent of this study was to examine the nature and extent of male 
student athlete experienced role conflict associated with participation in 
varsity football. In addition, the possible interrelationship between race, 
eligibility classification, and experienced conflict as measured by the seven 
interpretable conflict variables (competition, psychological pressure, time, 
demand pressure. family, race and sport improvement needs) also was 
studied. 

Initially, means and standard deviations for the total sample on the 
seven identified factors was computed. This analysis showed by inspection 
of the mean scores, that athletes experienced the greatest amount of conflict 
with psychological pressure, competition, and time. Athletes were the least 
bothered by the variables race and sport improvement needs (Table 5). 

MANOV A Analyses 

In order to determine whether a relationship existed between experienc­
ed role conflict, race and eligibility classification, a MANOYA was con-
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ducted_. The MANOYA yielded significant main effecr differences on the 
H_or_el_h_ng-Lawl_ey t~ace in terms of race (F(7,46)== 10.24,p ◄ .OJ)) and 
e_hg1b1hty class1f1cat1on (F(21,134)==2.43,p ◄ .OJ)). No significant interac­
tion effects were found. 

Table 5 

Means and standard deviations for conflict variables 

Variable M SD 
Competition 3 .13 1.05 
Psychological Pressure 3.05 1.13 
Time 3.04 l.] 0 
Demand Pressure 2.79 l .19 
Family 2.18 1.15 
Racial 2.09 1.37 
Sport lmprovement Needs l.95 .94 

Race 

. To determine on \\·hi~h of the factors the groups differed significantly, 
umvarate analyses of \ anance were conducted separa1ely for each depen­
dent \'anable. The uni\·aria1e analysis by race showed tha1 black a1hle1es 
differed significantly from \\·hire a1hletes on all of 1he facwrs (demand 
pressure, time, psychological pressure, competiiion) except span impm1·e­
me111 11eeds and family (Table 6). Black student athletes assiimed higher 
scores 1han \\'hire athle1es 10 all of 1he fac1ors. - -

Eligibility classification 

The univariate analysis of role conflict by eligibili1y classifica1ion 
showed that the athletes differed significantly on 1he fac1ors 1ime and com­
petition. No significant differences for eligibility classification were found 
on the factors race, de111a11d pressure, psychological pressure, span im­
provement needs or family (Table 7). 

A _one-way analysis of variance was run on eligibili1y classification 10 

determme how football players in various eligibiliry classifications differed 
~n ~~ch facto'.. The Follow-up test sho\\'ed thar sophomores recorded 
sigmficantly higher scores than sen~~.~ on 1he fac1or rime. ln general, 
freshme~ and sop~o~o~es tended to score time higher as an area 1hat caus­
ed conflict than did Jumors and seniors (Table 7). 
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Analysis of the facwr competition showed 1hat seniors differed 
significantly from freshmen, scoring items associated with competition 
siimificantly higher than freshmen. Sophomores, juniors, and seniors were 
sa"'mewhat similar in their response parterns. Interestingly, the values assign­
ed the factor competition seemed lO increase as the class rank of 1he football 
players increased (Table 7). 

Discussion 

In general for this sample it appeared that football players did not ex­
perienc; a grea1 deal of role conflict. Analysis of the mean scores for in­
dividual items on the role conflict scale showed that only a few fell above 
the average value of three. It is theorized that this may be due in part to the 
fact that student athletes who participated in football at this university were 
provided \\"ith many support sen·ices. These services may help ~1ediate such 
things as rime, academic, and psychological pressures. In add1uon, the foot­
ball program al 1his university does not have a strong historical tradition of 
winning_ This lack of a winning tradi1ion may serve lO reduce 1he pressure 
for par~icipants. The literature has suggested rhat players who compete in 
programs 1hat are labeled "foo1ball powerhouses" appear lO suffer conflict 
associa1ed \\'ilh 1rying to mee1 1he expectations of coaches, fans and media 
10 a grea1er ex1ent 1han a1hletes who panicipate in programs that lack such 
a tradi1ion (Snyder & Spreiizer, l 983; Sack & Thiel, 1985; Er\'in, Saunders, 
& Gillis. 1984). 

An anah·sis of 1he data sho\\'ed tha1 factors rela1ed 10 competition, 
psychologicai pressure and rime produced 1he greates1 amount of conflict 
for foo1ball players. Ha\·ing to cope \\'ith problems that are a result of com­
peting in sports. such as missing classes and exams, the psychological rigors 
surrounding sport participants such as the "dumb jock'' image, as well as 
the time constraints placed upon these a1hletes due to spon related ac­
ti\·ities. ,eemecl 10 be the source of more contlict for footbali players than 
any of the 01her identified areas. 

The finding that psychological pressure \\as the second most pro­
blemati.: area 1\·as nor surprising. This fac1or \\'as composed of items that 
ma\ handicap student athletes psychologically, such as coping \\"ith negati\·e 
atti1udes of instructors/professors. dealing \\'ilh assu:nptions that most 
athletes use drugs, copying \\ith the ''dumb jock" image. and the high 
visibilit\' associa1ed \\'ith being an athlete. These findings suggest that there 
is a st~ong need for coach-es, professors, athletic and universi1y ad­
ministrators to take a closer look a1 the psychological pressures faced by 
student athle1es. The amount of money and popularity brought to institu­
tions by re\·enue-producing sports through gate receipts, television 
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Table 6 
Football player's F tests for conflict factors by race 

Black White 

Variable M M F p 

Racial 3.61 2.36 56.79 .01 ** 

Demand Pressure 3.42 2.79 8.71 .OJ** 

Time 3.52 2.99 8.52 .OJ** 

Psychological Pressure 3.62 2.91 5.48 .02* 

Sport Improvement Needs 2.20 2.03 .02 .90 

Family 2.35 2.22 .26 . 61 

Competition 3.84 3 .3CJ 4.25 .04* 

*Significant at .05 level. 
**Significant at .OJ level. 

Table 7 
Football player's F tests for conflict factors by eligibility classification 

Variable Classification 

Fresh Soph Junio Senior 

M M M M F p 

Racial 3.01 2.75 2.16 2.69 .46 .70 
Demand Pressure 2.79 3 .68 2.58 2.68 2.29 .09 
Time 3.30 3 .50 2.80 2.73 2.87 .05* 
Psychological Pressure 3.01 3.26 2.49 3.47 .86 .47 
Sport Improvement Needs 2.26 ) .., . ___ ) 1.96 1.72 1.25 .30 
Family 2.36 2.59 2.06 1.88 1.33 .28 
Competition 3.07 3.52 3.64 4.08 5.04 .OJ** 

*Significant at .05 level. 
**Significant at .01 level. 

revenues, and media coverage appear to be increasing each year, thus in­
creasing the importance of student athletes role to the university. The 
results of this study suggest that as the role of the college athlete increases in 
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importance, psychological prbolems faced by these individuals may also 
rise. It appears important to identify and provide support mechanisms to 
aid student athletes in dealing with such difficulties. 

It was not surprising that time related variables ranked in the top three 
factors associated with experienced role conflict. Time constraints have 
been identified in earlier research as one of the main variables that may 
cause conflict for athletes (Edwards, 1985; Underwood, 1980; Sack & Thiel, 
1985). The football players who participated in this study spent an 
estimated six to eight hours per day in sport-related activities during their 
season of competition. These activities included such things as the studying 
of game film, attending position technique meetings, weight training/condi­
tioning, onfield practice, as well as the treatment and care of injuries . 
Coupled with these demands, the athletes were expected by coaches, 
parents, peers and professors/instructors to attend classes regularly, and be 
successful in academics as well. 

Race 

The finding that role conflict varied significantly by race was expected 
and supports the findings of previous researchers (Coakley, 1982; Zeiglar, 
1972; Spi\·ey & Jones, 1975; Edwards, 1983). The data showed that black 
football players experienced a significantly greater amount of conflict than 
white athletes on five of the seven identified factors (race, demand pressure, 
time, competition, psychological pressure). Although the differences were 
not significant, black foot ball players also were found to experience more 
conflict than their white counterparts on the factors family and sport 
improvement needs. 

These findings suggest that black student athletes who attend 
predominantly white institutions may have a much more difficult time cop­
ing with the demands of sports and academics than \\·hite athletes. The high 
scores assigned by black a1hletes to the factor race suggests that blacks may 
have a series of race-specific problems that should be addressed. 

If institutions are going to continue to recruit and in some instances vir­
tually depend upon the sport skills of black athle1es for the success of their 
programs. the specific needs of black athletes need to be analyzed. Increas­
ing the number of black support staff personnel would seem logical. The 
results of this study imply that an increase in black coaches, university, and 
athletic staff personnel might assist in remediating the amount of conflict 
felt by black student athletes. 

Eligibility Classification 

When role conflict was examined as a function of eligibility classifica­
tion (freshman, sophomore, junior, senior), it was found that athletes dif-
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fered significantly only in terms of the factors time and competition. It was 
found that freshmen and sophomores (underclassmen) e\perienced more 
conflict in relation to time \·ariables than juniors and seniors (up­
perclassmen). These differences may be due to experience. That is, it might 
be expected that the longer an athlete participates in a program, the more 
accustomed he/she becomes to coping \,·ith the pressure and the more skill­
ed at time management. Another justification for this difference may be 
that as a class of athletes progress, those individuals ,,ho cannot adjust to 
the demands of sport competition may discontinue their sport careers. This 
theory finds support in the data \,·hich contained a higher percentage c,f 
freshmen and sophomore athletes (63%) than junior and senior athletes 
(38%). Student athletes who can't make the necessary adjustments to be 
successful in sports and academics due to competition or psychological 
pressure as well as time constraints may have a tendency to give up 
participation. 

The significant difference bet\,·een freshmen and seniors on the fac1or 
competition suggest that upperclassmen feel more athle,e role conflict 
related to competition demands than underclassmen. For underclassmen, 
particularly freshmen, a1hlete role conflict may no! be as great because they 
don't feel as much pressure 10 perform \,ell and li,·e up to 1he expec1a1ions 
of others (fans, teamma1es, media, coaches, e1c.) In addi1ion. only a limited 
number of freshmen actually get the opponuni1y to 1ra\el and compete a1 
the varsity level. As a result, they may not feel as bad about the loss of a 
game or a poor 1eam performance in pan because they are not as integral a 
part of the process as upperclassmen. This lack of experienced pressure may 
be important to consider \,·ith proposed recommenda1i0ns for extracting 
eligibility from freshman a1hle1es. In addition underclassmen don't ex­
perience as many injuries from games. and may 1101 se1 as high a \·alue on 
competitit\·e factors 1hereby also reducing e\perienced pre,sure associated 
with competition. 

The consistent rise in role conflict related 10 competition in terms of 
eligibility classification sugges1s that the longer an indi\idual competes in 
varsity football, the greater the amount of difficulty factors associated \,·ith 
competition to de\e]op. As student athletes progress in terms of eligibility, 
there may be a shift in the area that produces the greatest amount of role 
conflict. Upperclassmen \,·ere found to experience more conflict than 
underclassmen in terms of competition "·hile underclassmen appeared to ex­
perience more conflict associated with time Yariables than upperclassmen. 

The results of this study imply the need to examine more directly, 
specific areas of student-athlete role conflict. Apparently. missing classes 
due to sport related activities, meeting the demands and expectations of 
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coaches, parents, professors, and dealing with time demands a_ssociated 
with sport participation may lead to psychological st'.ess and conflict. If th_e 
NCAA in general, and individual institutions in particular, are to ~eet their 
objectives of providing clear strong and practical policies for athletic '.~a.n:s, 
as well as clean, well run, programs that uphold the integrity and cre01b1hty 
of instiiutions, they can ill afford to ignore the nature and extent of the 
pressure, stress, and strain that today's college athlete face. 
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WELLNESS PROGRAMMING IN 
COLLEGIATE ATHLETICS: 

A MOVEMENT TOWARD BALANCE 

Nancy R. Goodloe 
Baylor University 

INTRODUCTION 

College and university campuses across America are showing an 
increased recognition of the importance and value of uniting all aspects of 
campus Ii fe in the total development of the student. But one group of 
students on the campuses which is often limited in, if not deprived of, its 
opportunity to experience the normal growth and development which oc­
curs during this four-year period are the athletes, men and women, who 
represent the universities in athletic competition. Is the price they pay worth 
the experience they have? 

REVIEW OF THE LITERATURE 

Athletic personnel have historically extolled the virtues of their pro­
grams and the positive contributions made not only to the curricula of their 
institutions, but also to the participants. Palmieri (1973) believed that 
athletic participation made significant positive contributions to athletes 
socially, emotionally, mentally, and psychologically. Among these benefits 
were the de\'elopment of appropriate coping skills for adversity in life and 
the formulation of positive approach to life. 

In recent years the role of athletic participation as a positive force in 
the lives of athletes has been under a considerable amount of scrutiny. The 
iegitimacy of the values mentioned above as well as others which have tradi­
tionally been placed on athletic participation is being questioned in several 
arenas and, indeed, by society in general. Problems with drug use, 
recruiting violations, and the abuse of academic standards have caused 
national organizations and local universities to reevaluate their programs 
and to begin looking at creative ways to address many of these concerns. In 
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addressing the issues voiced by those who would suppon change in the cur­
rent structure of sport, Snyder and Spreitzer (1983) offered the following 
perspective: 

Sport tends to be a reflection of a materialistic society; it 
thus legitimates the existing system. It induces a false 
consciousness and is an opiate that encourages satisfac­
tions with the status quo .... play and informal sport 
are potentially liberating, but formal sport reaches 
values that are exploitative, inhumane, and pathological 
because of the inordinate stress on competition. Pro­
blems among athletes are seen as the result of alienation 
from an inhumane, exploitative, and elitist system ... 

Orlick (1974) also recognized the darker side of spons participation 

when he said: 

For every positive psychological or social ourcome in 
sports, there are possible negative outcomes. For exam­
ple, sports can offer a child group membership or group 
exclusion, acceptance or rejection, positi\·e feedback or 
negative feedback, a sense of accomplishmem or a sense 
of failure, evidence of self-worth or a lack of eYidence 
of self-worth. Likewise, sports can develop cooperation 
and a concern for others, but they can also de\·elop in­
tense rivalry and a complete lack of concern for others. 

Snyder and Spreitzer (1983) further state: "The big collegiate sports 
establishments are not primarily concerned with building character. Rather, 
they are highly bureaucratized business organizations that sometimes resort 
to unethical practices to achieve the goals of "inning and 1he resultant gate 
receipts." Scafer (cired in Snyder and Spreitzer, 1983) expressed concern for 
the way in which sport panicularly 'scripts' young men to be successful, 
strong, objective, and unemotional. He belie\·ed thar rhe pressure to take 
charge, to come out on 1op, and not to show pain could lead to dysfunc­
tional behavior such as difficulty in expressing sen1iments as \\·ell as the in­
ability to be in touch with feelings and to transmit affection and feeling­
level communication. 

THE PROBLEM 

These subtleties, present in the structure of many athletic programs, 
give rise to problems for student athletes and manifest themselves in 
negative behaviors. For example, some students who, haYing not made the 
team or having missed a season because of an injury, seem to give up on 
themselves as persons and on life in general. Many of them drop out of 
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school. Others become involved with negative persons and/or acuv1t1es 
which lead them in unhealthy directions. Their grades suffer, and they allow 
themselves to physically deteriorate. These behaviors result from a pro­
found loss of purpose and self-worth which is tied to their membership on 
that team. Many athletes become so depressed after the season that they 
\\·ithdraw into themselves from a lack of a social support system outside of 
the team. Numerous athletes' lifestyles are so limited that they eat, sleep, 
and live only for the spon. Academics take second place on their list of 
prioriries, because it is seen as a means to their athletic goals. Often no 
third, fourth, or fifth places exist. 

In addition some athletes get by academically by cheating and 
manipulating teachers for grades instead of applying themselves and study­
ing. Some coaches and athletic academic advisors have been guilty of 
devaluing the academic experience by placing athletes in courses that have 
no bearing on their majors or are reputed to be "easy" for athletes. Many 
athletes approach college with the idea that the next four years will be a 
training camp for the pros. Unfortunately, this attitude is often perpetuated 
by their coaches and other ahtletic personnel. It is easy to see why some 
athletes de\·eop lifestyle problems associated with a low self-esteem/self­
concept, the lack of a sense of worthwhileness and purpose, the absence of a 
healthy socializa1ion process, insufficient academic achievement, and the 
development of a value system based entirely on \\·inning. 

These obserYations prompt one to ask: Is there really life after the 
season? Or better yet, is there really life as an a1hlete? 

THE SOLUTION 

Ob\ iousl\. there are no easy solutions for the current situation in 
athletics .. -\1hle1es and coaches find ii difficult 10 lead a heallhy lifestyle and 
continue 10 be competiti\·e. Prac1ice, game preparation, and uaYel are 
necessary to meet the performance expectarions athletes ha\·e for themselves 
and 1hat specrators demand. These require time. In addition. the societal 
emphasis on \1·ining and the tendency to associate successful programs with 
\\'inning programs causes a shift in priorities and \·alue systems and does. in 
fact, ac1 as a deterrent to the development of positi\·e lifestyles. A more 
broad-based definition of success and a lifestyle stressing quality in all areas 
is needed b\· coaches, as well as a willingness to foster these ideals in their 
athletes. 

The key for this type of existence lies in the ability of the participant 
(athlete, coach, athletic director, etc.) to perceive a concept of Ii fe being 
balanced in six dimensions: physical, mental, emotional, social, spiritual, 
and occuparional (Hettler, 1980). The payoff for this effort results in an in-
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creased ability of the individual to become all that he/she can become t 
reach his/her highest potential. Abraham Maslow ( 1968) defined this st,ae~ 
of human development as self-actualization. It requires a daily commitme;t 
to reach out and explore the limits of one's potential and to move toward 
developing that potential. These concepts of balance and maximizing indi\'­
dual potential are synonymous with the wellness trust being felt across the 
country. Their inclusion in athletic programs is not only possible but is also 
highly desirable. A brief explanation of each dimension and its importance 
follows. 

Physical wellness contributes to increased levels of health-related 
fitness through exercise, proper nutrition, medical self-care, and avoidance 
of abusive substances. 

Mental wellness encourages the continued acqu1s1t1on of knowledee 
through creative and stimulating learning experiences to enhance mem:i.1 
potential and ability. 

Social wellness develops a sense of concern for environmental issues 
and the development of a personal em·ironment which enables the pursuit 
of harmony within the family and the community. 

Spiritual wellness provides peace and contentment with the personal in­
terpretation of life's purposes and meanings through a relationship with a 
higher being or perhaps a life force. 

Emotional wellness increases awareness and acceptance of one's feel­
ings and self-image with improved self-express, self-control, self­
evaluation, and enthusiasm for Ii f e. 

Occupational wellness promotes preparation for an appropriate career 
which will provide positive enrichment and an enjoyable experience on the 
job. 

For a wellness lifestyle to provide all of the benefits of which it is 
capable, it must demonstrate balanced interrelationships within each 
dimension and among all six of the dimensions. Characteristically, a person 
may be in excellent physical condition and ma\' ha,·e sound nunitional 
habits; but if alcohol, drugs, or tobacco is abused. that person is not well­
balanced within the physical dimension. On the other hand, he/she may 
have a very well-balanced physical dimension but have a low self-concept 
and find maintaining relationships to be difficult. In this case an imbalance 
exists among the physical, social, and emotional dimensions. A unique rela­
tionship exists among the six dimensions in that anything that causes an im­
balance in one dimension will also affect the other five dimensions. The 
strength of the individual's lifestyle is determined by the balance within and 
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among the dimensions-the more balance, the more strength and vice versa. 

Surely, then, having wellness-oriented athletes and being wellness­
oriented as coaches and athletic directors would see_m to be desirable_ goal~. 

1 
fact it would seem that initially athletics was designed to accomplish this n , . h 

objective. However, the reality of competit!on in to~a(s society 1s t at 
athletics does very little to promote balance in Its part1c1pants. 

\Vhat then can be done to enable athletes and other personnel to 
become more wellness-oriented, more balanced in their perspective of life? 
An organized approach to the problem is required. Within the fram_ework 
of team meetings and activities, a place must be made to devote time to 
critical issues involving lifestyles decisions. The help of professionals with 
expertise in particular areas could be enlisted to lead team, small g~~up,_ or 
individual discussion sessions. In addition the identification and ut1hzat1on 
of special courses within the academic curricula could help the athlete in 
making a smooth transition academically and socially from high school to 

college. 

Topico \\hich would be appropriate for team meetings and discussion 
are: (a) self-image concepts that develop a value for the athlete as a pers?n 
as well as a performer; (b) time management concepts that e~ph_as_1ze 
positive, healthy ways to deal with stress and control ~f life;(~) fl;amta~nmg 
individualitv in the face of peer pressure; (d) developing a faith m a higher 
being, in o~e self, and in others, which leads to a positive attitude toward 
life and livin~; (e) stress management; (f) building and maintaining relation­
ships, comm~nication and assertiveness skills; (g) academic counseling and 
tutoring in special areas, study skill courses, and vocational counseling, and 
(h) fitness. nuui1ion, and other health-related topics. 

The campus wellness coordinator or a staff person in psychological ser­
vices could be consulted on the development and structure of a program of 
this nature. Either of these persons would also be excellent resources for ad­
diiional campus and community professionals \\·ho could be utilized in pro­
gram deli,er\' .. .\ dean or vice-president for sIUdent life could suggest ways 
;thletes could become more socially integrated as college students and could 
educaie a1hle1es about social opportunities/ac1ivi1ies on the campus. The 
director of academic counseling could help \\·i1h specific problems and 
scheduling needs unique to athletes as well as with career planning and 

vocational counseling. 

Addi1ional campus personnel who could provide valuable insight ~nd 
expertise would be health education professionals, sport psychologists 
and/or sociologists, professional education faculty who teach study ski.lls 
and reading improvement courses, campus chaplains, and the university 
medical staff. Finally, faculty and other colleagues could serve as mentors 
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for athletes, to provide a source of support and a listening -:ar \\·i1h con~t~r,! 
and problems which need to be verbalized. 

Having well-balanced coaches and athletic personnel has to be a P~io:,. 
ty if a program of this nature is to succeed. These persons prO\ ide 1he ;.i~c-. 

per role modeling which is needed. They also have a 1\ ell-de\·eloped ~::,. 
sitivity to individuals and are able co recognize the sympcoms of po,en!ii 
problems early enough to instigate preventive measures before the probi:m1 

are enlarged. 

SUMMARY 

The question to be considered is 1his. Does participation in athldb 
contribute to the positive development of the athlete? There is coogp 
evidence to suggest not necessarily. But, if a rationale for panicipar~ is 
this positive individual development, then athletic personnel must tau Ct 
initiative to ensure that this result occurs. Incorporating wellness coo~ 
into the structure of the athletic experience is one \\·ay co begin to ~ ·· 
toward this objecti\·e. Wellness concepts are valid for athletes and~-:_:-· 
programs. They provide an organized, methodical way co enable palOm . 
begin to live their li\·es to the fullest and to recognize their pcr!,Or..-, ~ ,,.: 
athletic potential. They pro\·ide a way for athletes to experience grca:« ~ 
tegration in their cotal collegiate experience and begin to de,·elop 
transfer this integration beyond the college experience. They pro,ioca: 
for practitioners to bridge the gap bel\\'een the reality of what the 
npcrience is and the myth of 1\·hat it is perceiYed to be. 
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PROPOSITION 48 AND 
DIVISION II INSTITUTION 

Donna M. L:yons 
Springfield CoHege 

Proposition 48 and a Division II Institution 

Pagl 

: ~~r.;oanl)d' )b'earsbli1 has been_ debated whether or not freshman student-
, · u ea e to pan1c1pate in 5 h · 

· 19~' · I . port at t e rntercollee.iate level At 
, k~~.,) n;:~~~; ~~~i;enuon, th~ National Collegiate Athleti~ Associa~ion 
. ~ e.,,1s at1on staling that prospective freshman student 
, las. i.., ~ugsrt sdcore _at least 700_ on the SAT or l 5 on the ACT and have a; 
• · -· - a e pomt a\·eraoe m a c · . , ~-. . . = enam core curnculum in order to 
~ m 1ntercolle2.iat h1 · Th par-

• lgrpreparatorv - e a1 ,eucs. e core curriculum consisted of l l col-
. ;,_ two e;c~~urses selected from th_e four major subject areas (three 
. ~ cour m math .. natural/phys,cal sciences, social sciences and 

"-- ses). This legislation became Bvlaw 5-1-U") o ' 
·~n as Propos· · •8 • r more common-

. lllon .. • A.s stated by Petr (1987): 
Se,·eral peopl h . 
dic:ated th .; " o spoke m fa_,·or of this legislation in-
,·arsit,· at~~Q1 . ~thletes i\·ere gorng to be participating in 
needed to d~tic~ as fre_shmen, then the high schools 
athletes a . a better Job of_ preparing these student­
better t. _n~ It \\as felt that this legislation mie.ht lead to 

rammo for athl . h -u,. 5) = etes m t e secondary schools. 

·• 5·1-r1)h t... \. as on]\· bee . ff . . .. 
l:l!I 1983. HO\\ · n 111 e ect m DiY1sion I institutions since its 
11 the 1987 '\'~~~ as of Au~ust l, 1988, Bylaw 5-1-(j), which was 

II rnernbe~ .. ·. C::onvenrion, affects student-athletes enrolline. 
P mstnuuons fo h l 988 -

• roposition 48 ·11 . r t e -89 academic vear For the , .. _ 1\i mclud fl · · - · 
~t freshman s1uden - e a oat1n~ scale m Division I I. The 
.ui the fall of I 988 m t athletes who will be entering Di, ision II 
~C'Orc curriculum o ust ha:e at least a 720 on the SAT (16 on the 
. .,,rade-pomt average of I .900 to 1.999 (on a 4.0 
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scale), a 700 on the SAT (15 on the ACT) and a 2.00 ·o, 099 
riculum grade-point average, or a 680 on the SAT (14 0~ t-h· co:c Qi!, 

. 1 d . e ACT1 ...... 
corecumcuumgra e-pomtaverageof2.100orhioherto' . -• 

1 
. . e LOmpete in 

col egiate athletics. Beginning in the fall of 1989 the floa 1· u:n:,, 
d 

. ' mg scale •~ ...._ 
ropped and freshman student-athletes will be required 10 h ,.,. 
0 

a\'e at ku: 
7 0 on the SAT (15 on the ACT) and a 2.000 or higher c . 1 

d 
. . . - ore curr,,..,.\._ 

gra e-pomt average to be eligible for athletic competition. ··-

. ~ec:ntly, th: NCAA Research Committee sent out a surYe\' to rm·· . 
I mst1tut1ons asking them to report the n·umber of ::,-I (j) : 1 . . · - pama q~.,., 
and nonquahf1ers w~o :moiled as freshman student-athletes during tbt · ·, 
of 1987. The results md1cated "at 202 schools responding 10 the . . 
(
4 5 ) f 1 O 9 - sun Cf, , • •. 

. percent o , 1 7 enrolled freshmen were partial qualifim llll6j', · 
Bylaws ,:-1-(j) while 143 ~1.4 perc~nt~ were nonqualifiers" ("RC\ll)rJ ·.> 
Survey, 1988'. p._ 1). _T~1_s stu~y 1~d1~ated that of the total number .. :, 
stud~nts enro_lhng m D1v1s1on I msmut1ons, a very small percenta,r · '. ·-
partial quahf1ers or nonqualifiers. 

Partial qualifiers are defined as prospective student-athletes ,.-tx, 

earned at least a 2 .000 overall grade-point average in high school 
graduated but did not meet the test score or core curriculum requir 
Bylaw 5-1-U). Prospective student-athletes who did not earn at I~ 11 
grade-point average in high school and did not meet the test score«·· · 
curriculum requirement are classified as nonqualifiers. · 

Methods 

With Bylaw 5-1-U) taking effect in Division JI member instit 
the fall of 1988, this studv was conducted to see how BYiaw 5-1-{j)..., 
an impact on one small ·New England private Di\·isio·n JI instiiutiaL:.:. 
particular institution mav be considered unusual because ii docs OIi 
athletic scholarships. Th.is studv examined the high school tr • 
test scores of student-athletes p~nicipating in football and men'i _; 
at a Division II institution during the 1986-87 and I 987-88 sc,aJOIII. ~ 
5-1-(j) was used as a guideline i~ determining the core curri~ ,· 

point averages and tests scores. 

The records of 96 football players and 12 men's basketball ... Jt 

examined from a total of I 22 and I 9 football and men ·s baskd~ 
respectively, who competed during the 1986-87 and I 9Si-d '­
Student-athletes who had graduated withdrawn, or had not 
classes during the spring 1988 semes;er when the study was C(. >ncl191il!IIII! 
not included in the study. Transfer students were also not 

1 

study. Core curriculum grade-point averages based on Bria•• - - ~h Sl 
computed and the highest test score was reported for ea .. 
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~stu e 
~ualifier. 

Results 

ine results indicated that for both men's basketball and football there 
.:rt 90 qualifiers (83.307o), 15 partial qualifiers (13.9%), and 3 no_n-

'"fi (" 8cr,o) under the rules of Bvlaw 5-1-U). These data are summanz-
-p::l 1ers -· , , -= Table 1. Of the 12 men's basketball players, _t~ere were 10 qualifiers 
(llJc-,), J partial qualifier (8.3%), and_l_nonquahf1er (8.3%): The r~s~lts 

:"r.ldlitfootball players indicated 80 qualifiers (83.3%), 14 parual qualifiers 

· .5,;,), and 2 nonqualifiers (2.1 OJo ). 

~ Of the 15 student-athlete partial qualifiers, 9 failed only to meet the 
dll'Ccurriculum grade-point average a~d 6 fa_iled only to meet the test score 

•~ent. :'Jon of the partial qualifiers faile~ to meet both the core cur­
~ grade-point average and test score requirement. The breakdown of 

'~ qualifiers is shown in Table 2. 

Discussion 

.• .~--cording to Mavo (1986), ''students who are extremely weak 
:~::a.Hy ;re often i;Yited into college to pursue the improbable dream: 

hr:ome one of the less than two percent of college players who make it 
, ·• ~FL or NBA" (p. 26). Hopefully, after many years of research, the 

· n of Proposition 48 \\·ill prove to pre\·ent the recruitment of 

11,ho are not academically qualified. 

study examined the academic records of student-athletes par­
in men's basketball and football at one Division II institution. 

indicated a fairly low percentage of men's basketball and foot-
. qualifiers and nonqualifiers compared to the results of a survey 

by the NCAA Research Committee. Their results indicated that 60 
basketball (13 OJo) and 156 football players (34%) were partial 

out of 10,197 freshmen who enrolled in 202 Di\'ision J institutions 
~ of 1987 ("Results of SurYey," 1988). The results of this study 

Indicate that this particular Division 11 institution may not be af-
.,. Bylaw 5-1-(j). Although this study only included men's basketball 

• these two sports are usually subject to major criticism. 

::arch needs to be conducted in order to see the long term ef­
~- 5-1-(j). This study only indicates how Bylaw 5-1-(j) has af­

Division 11 institution since it was instituted on August 1, 1988. 
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Tahlt 1. :\umber and Percentage of Qualifiers 

Partial Qualifiers, and ~onqualifiers · 

T 'Jtc1l Quali r1·ers (07
0 ) p · l 

-,, ama (%) Nonqualifier 1 1
~,.) 

Qualifiers 
·-~::~J \ 
_=;:,,_1.uball 12 10 (82.3) (8.3) 
; ·,,,:ball 9fi 80 (83. 3) 14 (17.5) 
·: ,, :c1I 

2 Cl.I) 

JrJk 90 (83.3) 15 (I 3. 9) -----...:.__--~~-_:'_3_--=a __ 

Table 2. Partial Qualifiers 

Core GPA 
Not Meeting 

Test Score 
'.J ,;n 1~ 

0 

9 5 

9 6 
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THE STUDENT-ATHLETE: 
.· l'IOCEDURAL DUE PROCESS AND PROPERTY RIGHT 

At the inception of a collegiate athletic career, the student-athlete has 
., . constitutional ri1rht to panicipate in or receive grant-in-aid for collegiate 

~- However~ as factors are introduced into the student-athlete's 
, this may ch~nge. Questions have arisen concerning the right to par­

in athletics, the right t0 athletic scholarships, the right to public 
ts an athlete, and numerous other rights. Student-athlete's have con­

: maintained, and courts ha\e agreed, that there is a right tO pro­
due process once the student-athlete has begun participation in col­

llhletics or has received a grant-in-aid. 

,/t·:Ptoc-eaural due process limitations on federal activity are found in the 
{· · Amendment to the United States Constitution. It is stated that, "No 
' ··, shall· .. be deprived of life, liberty, or property without due process 

·• • - ··"Procedural due process limitations on state activity are found 
-. , Founeenth Amendment to the United States Constitution. This 

1 Provides that no state shall "deprive any person of life, liberty, 
Y. without due process of law. Procedural due process limitations 
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on state activity are also found in state constitutions. Once must examine, 
th'erefore, the individual state law as well as the Fourteenth . .\mendment. 

Procedural safeguards are not present in all regulatory activities, and 
when they are present they are not always of equal intensity. First, one must 
determine if a procedural right is involved in a case. Second, one must 
determine the nature and extent of the protection available to the aggrieved 
party where a procedural right is involved. 

The elements necessary in order to establish procedural safeguards are: 
I) involvement of state or federal action in \1·ithholding the due process; 2) 
actual personage as the aggrieved party; and 3) threat to or in fringemenet 
upon an interest in life, liberty, or property. 

State and Federal Action 

The Fifth and Fourteenth Amendments IO the United States Constitu­
tion, as well as state laws, apply only to goYernmental action. not IO private 
action. Cases and Materials on Constitutional Law, Gunther, 1980. An 
action by a student-athlete or a coach against an athletic association would 
generally be inappropriate. However, conduct that appears to be private 
may be so interconnected with governmental policy or governmental 
character as to constitute government action in the ews of the Court. In the 
past, this has repeatedly been held so with collegia.te athletic assocations. 
Athletic associations ha\·e taken upon themselves the role of coordinator 
and overseer of collegiate athletics in the interest of its associated institu­
tions, many of which are public institutions and therefore support by state 
funding. In this way, athletic associations ha\e generally been declared to 
be performing traditional government functions. 

However, in three I 982 cases, Blum \'. Yaretsky. Lugar\. Edmondson 
Oil Co., and Rendell-Baker v. Kohn, the Court indicated its intention to 
more closely examine assertions of government invoh·ement in a challenged 
activity. In all three cases conduct of a private party or organization were 
examined. The court has drawn a picture of the pri,·ate party or organiza­
tion as a private contracwr who performs government construction con· 
tracts, wherein even though the state proYides all of the re,·enue, the c~n­
tractor's acts cannot be attributed to the go,·ernment for purposes of frn· 
ding government involvement. Blum, 457 U.S. 991 (1982); Lugar, 45? U.S. 
922 (1982); Rendell-Baker, 457ur830 (1982). In other words, while t~e 
government is the "employer", the athletic association is "private" and ns 
intentional acts cannot be attributed to the government. 

In Rendell-Baker the Court examined the issue of whether the pri,·_ate 
organization performed a public function. If so, it would require a find rng 
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of government action. The main inquiry is whether the function performed 
has traditionally been the exclusive prerogative of the state. The Court has 
gone so far as to state that even the education of certain individuals does not 
fall into a traditional state function. Rendell-Baker. It is therefore doubtful 
that providing an athletic organization for these individual and others 
would do so. 

With these three decisions in mind, it is probable that a court may find 
that government action is not present under any circumstances, particularly 
given the courts' propensity to defer to the decisions of amateur athletic 
organizations and institutions the area of athletics. 

Such was the case in Arlosoroff v. National Collegiate Athletic 
Association (NCAA), 746 F.2d 1019 (1984), wherein a colleg; tennis player 
brought action seeking to enjoin enforcement of a NCAA eligiblity rule 
which precluded him from further competition in intercollegiate tennis. 
Because the s1Udent-athlete had participated in three years of organized ten­
nis before his matriculation at the institution but after his twentieth birth­
day, the NCAA ruled that his freshman year \\·as his last year of eligibility. 
The court emphasized, "there is no precise formula to determine whether 
otherwise private conduct constitutes 'state action.' "Arlosoroff, at 1021. 
The court referred to Burton v. Wilmington Parking Authority, 365 U.S. 
715 ( 1961 ), in stating that the question in each case is whether the conduct is 
fairly attributable to the state. The court further pointed out that, since the 
triad of 1982 cases, mere indirect involvement of state governments no 
longer coll\·erted what otherwise would be considered priv;te conduct into 
state action. 

The court also rejected the idea that the NCAA performs a function 
"traditionally exclusively reserved to the state." Arlosoroff; Jackson \·. 
Metropolitan Edison Co., 419 U.S. 345 (1975). The fact that the NCAA's 
regulatory funcrion may be of some public service lends no support to the 
finding of state action. The courts have stated 1hat, while the education of 
the student-a1hle1e is traditionally resen·ed to the state, the function of 
governing intercolegiate athletics is not. 

Addirionally, in Arlosoroff the court reirerated that an institution's 
being highly regulated and subsidized by a stare is not enough to invoke due 
process pro1ec1ions. If the state in irs regulatory or subsidizing function 
does not order or cause the action complained of, and the specific funcrion 
challenged is nor one traditionally reserved to the state there is no state ac­
tion. HO\Yever, if the state or officers of the state are ~crive participants in 
creating or enforcing the rules of the organization, state action will likely be 
found. Chief Flagg Brothers, Inc. v. Brooks, 436 U.S. 149 (1978). 

However, in 1983 the court repeated that the actions of the NCAA con-
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stitute "state a . ,, ' Pring 1989 
NC ct1on for con .. 
~ 577 F.Supp. 356 (1 S!lt1onaJ and jurisdiction 

~elton v. NCAA 539 983). The coun foJJo\\ al Purposes_ Ju. 
NCAA, 493 F 2d, 1 F.2d 1197, (1976) and A e~ the rules-~ 
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property Interest 

Clearly, any true property interest will trigger due process protection. 
i'fOperty interests are created by existing rules or understandings stemming 
f;om an independent source, such as stare law, and their dimensions are 
o:fined similarly. Karmanos. Usuaully, property interests are based upon 
itJle statures or regulations which expressly create a property right or en-

- !i1)ement. They also are granted by contract. Until such property interest is 
iyecifically granted, it does not exist and due process protections are not in­
ltlke. Goss. However, once such interest is granted, it may not be deprived 
of recipients of that interest without first affording them due process. J. 
~wak, R. Rotunda and J. Young, Constititutional Law 497 (2d ed. 1983). 

In Justice the Court emphasized that one must have more than a 
unilateral expectation of a property interest in a benefit. The individual 
must have a present legitimate claim of entitlement to it. The Court deter­
mined that promises made concerning participation are the "mere sugges­
tion of the potential opportunity" and as such do not create a property 
right. 

Scholarships: Courts have found property interests in the rules and 
regulations of athletic associations. Lower courts have noted that NCAA 
regulations and documentation regarding student athletic scholarships give 
rise to a property interest on the part of the student-athlete. Boyd v. Board 
of Directors of McGehee School District, 612 F.Supp. 86 (1985). While 
courts do recognize a property interest on the part of the student-athlete, 
they are limiting the amount of process that is due. This allows courts to 
recognize that a property interest is involved while simultaneously enabling 
them to give ample deference to the athletic association, which the courts 
ienerally do. 

Participation: Generally, courts do not grant a property interest in the 
right to participate in collegiate athletics. However. if the student-athlete 
can show a direct link between the participation and a tangible property in­
terest, it is conceivable that a court would find that a property interest is 
present. Courts have not yet recognized the link between participation, 
'
1•hich allows the athlete to be Yiewed by professional teams, and receiving a 
professional sports contract. 

In Gulf South Conference (GSC) v. Boyd, 369 So. 2d 553 ( I 979), the 
courr held that the right to be eligible to participate in college athletics is a 
property right of present economic value. The court stated that, because 
some _college athletes receive scholarships of value to engage in collegiate 
~ler!cs there is a property right of present economic value even in the 
~uation where the scholarship does not exist. The distinguishing factor in 

5 case, the court noted, is that this situation specifically involved col-
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.:ies of collegiate athletics. However, in 1979 the court emphasized that the 
athlete himself is not a member of the athletic association. The athlete has 
no choice as to whether he will participate on a team which is a member 
since nearly all collegiate institutions are members of one association or 
another. The institutions themselves have little choice as to whether they 
ll'ill be a member of an association since membership in a practical sense is 
an economic necessity. Additionally, the athlete has no voice or bargaining 
power concerning the rules and regulations adopted by the athletic associa­
tions. Therefore, the basic freedom of association principle behind the non­
interference rule is not present. GSC, at 557. 

GSC is, however, the exception. Again in 1985 the court reiterated its 
hesitancy to involve itself in conflicts which develop in the day-to-day 
operation of a school system, including the governing athletics. McGehee. 

As the courts have increased their review of these cases, precedents 
have been established. However, while the courts are analogizing the 
specific cases being reviewed with prior decisions, there are very few actual 
precedents in the speciifc area of collegiate athletics already existing. 
Therefore, courts necessarily must balance the three factors set forth above 
to determine ho1\· the factors apply in a particular case. Only after a true 
line of precedent is established in any area will a student-athlete or an ad­
ministrator knO\\' 11·ith any certainty what amount of process is due. 

In balancing the above factors the courts have deferred to the expertise 
of school administrawrs and rule-making bodies of athletic associations. 
These two entities, in order to safeguard their own interests, are likely to 
restrict the nature and extent of the due process accorded a student-athlete. 
Therefore, it is logical to assume that the notice and hearing due to an 
athlete will be Ii mi t ed. 

Notice: A balancing test must be used t0 determine the type of notice 
that must be gi, en in an indi\'idual instance. The court must balance the 
student-athlete's interests and the extent lO which additional notice would 
reduce the possibility of an error by the decision-maker against the added 
administrati\'e and fiscal burden on the school or athletic association of giv­
ing such notice. Often, a mere oral recitation in forming an athlete of the ac­
tion being taken and a basic enumeration of the reasons for or charges sup­
Porting the action may suffice as proper notice. 

Hearing: The same factors considered in determining the notice re­
quirement of procedural due process must also be balanced to ascertain the 
~ind or form of hearing that must be afforded. When a party is being sub­
Jected to extreme privation or hardship similar to a criminal penalty, formal 
hearing procedures much like those used in a criminal trial may be required. 
In Other less severe cases where the administrative burden is significant and 
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the interest involved is limited t . informal and still meet due ' he reqmred hearing procedure may be . process standards. qune 

Some form of hearing is al 
stated that since there were no :~!t :l~ays required. In McGehee the co 
the educational prncess o, the oth;, mcumstances confronting the coa~{' 
given a hearing to determine the actiintutdenbts, the student-athlete must b~ o e taken. 

In Goss, which involved only a . . ah .- --. ~ mm1mal pe 1 ear_m_g m which the student could present h. ~a ty, the Court noted thar. 
the mm1mum hearing requirement I h is side of the story constituted 
much more, such as formal testim~nn ot derd~ases the courts have required 

Y an 1scovery. 

_In o_rder to invoke protection based 
hearmg, it must be the actual h . . upon lack of due process in h 
the_ athlete's ,ights. In Ka,man~:"~i;' itself which is unfafr o, in violation' o~ 
or mvestigation involved in th . e court stressed that the actual hearin 
the el' "bT e action must be u f . I . g . 1g1 I it~ rule be unfair. Neither is it n air. t is n~t enough that 
ecut1ve heanng or investigation is unf . Kenough that a legislative or ex­air. armanos. 

Conclusion 

. At~le.tes have been afford due r . 
mteres~ is !?1plicated in a terminati:n ocessl nghts w?~n a liberty or property 
ment, mstnution, or association Tor re at~d dec1s1on by a coach, depart-
however' the athlete or em I . o establ_1sh the right to due roce 
process. There must be go~e~:;n~ust _establish each of the element~ of d~~ 
must be a "person"; and the there a~t10n; the party challenging the action 
pro~ert~ interest. Yet even when eachus\ be a presence of a life, liberty or 
are mchned to defer to the ed . o these elements is present courts r · h ucat1onal a d hi • ' im1t t e type of notice and heari h n at euc decision-makers and 

ng t at must be afforded. 

The Academic Athletic Journal 
Page 39 

AN ANALYSIS OF SUPPORT 
SERVICES FOR STUDENT ATHLETES 

ATTENDING DIVISION I 
INSTITUTIONS OF HIGHER 

EDUCATION - A SUMMARY 

Paul R. Swann, Ph.D. 
The University of Connecticut 

The purpose of this study was to identify and analyze the significant 
variables related to the effectiveness of support services for student athletes 
attending NCAA Division One institutions. For comparative purposes, the 
investigator sent questionnaires to all (285) Division One public and private 
institutions. Many of the 134 responding individuals supervised or directed 

support service programs for student athletes. 

The following general conclusions may be gleaned from the study: 

(1) There is no significant difference in the types of support service for stu­

dent athletes at public and private institutions. 
1.1 Over SOOJo of the programs provide the same services. 

■ 

1 .2 Academic advising, counseling and tutorial assistance is offered by 

more than 900Jo of the programs. 
1.3 The findings correspond with previous research which suggests that 

these services are standard procedures. 

(2) There is signficant difference in the educational training and experience 
with regards to supervisors who coordinate support services for student 

athletes: 2 .1 Nearly two-thirds of the supervisors for support services have only 

a master's degree. 
2.2 Seven percent have baccalaureate degrees. 

(3) There is no significant difference in support services for student athletes 

with regards to public and private institutions: 
3 .1 No differences in service to males and females. 
3 .2 No differences in service to freshmen or sophomores. 
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(4) There is no significant differences in the functions and responsibilities 
of academic advisors and couselors with regards to support services: 
4.1 Securing tutorial assistance for student athletes is the number one 

priority. 
4.2 Facilitation of study skill programs is a close second. 
4.3 Require student athletes to attend special programs, i.e. study hall, 

math and writing centers. 

(5) There is no significant difference in support service superYisor's percep­
tions of effectiveness with regards to student athletes: 
5.1 Most of the responding institutions feel they are effective. 
5 .2 Many supervisors feel some of their student athletes are either 

academically underprepared or learning disabled, the former is 
more likely. 

(6) There is no difference in support service supervisor's perceptions of suc­
cess (graduation) with regards to student athletes: 
6.1 Public and private institutions agree in some form (98%) that their 

success with student athletes is based on the size of their staff, close 
monitoring and designed programs of study. 

6.2 The size of staff is a central issue throughout the lirerature. 

(7) Their is significant difference in the financial assistance for support ser­
vice programs with regards to public and private instirutions: 
7.1 Public institutions receive nearly 33% more funds for salaries than 

private institutions. 
7.2 Public institutions feel they need more money while private institu­

tions have a different position. 
7.3 Supplies, equipment and special program funds are the same. 

The final question did not relate to the seven research questions. It was 
one of personal inquiry. From those responses, nine specific must-do func­
tions were developed for those who counsel or academically advise student 
athletes: 

(I) Communications must be maintained with all involYed individuals. 

(2) Must establish program credibility and integrity. 

(3) Must monitor student athletes' academic endeavors constantly, perhaps 
as often as once per week. 

(4) Program must be on neutral grounds. 

(5) Must not accept financial assistance from athletic departments or 
friends of athletics. 

(6) Counselor/student athlete ratio must not exceed 100/1. 

(7) Counselor/academic advisor must be able to levy sanctions. 

(8) 

(9) 
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Counselor must maintain confidentiality. 

Counselor must allow student athletes to mature, accept responsibility 
and be held accountable for their actions. 

This study revealed information that will enhance the efforts of tho~e 
who counsel or academically advise student athletes. The results of this 
study confirms most of the literature and assisted in _the devel~pment of the 
nine must-do functions for individuals that academically advise or counsel 

student athletes. 




