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INTRODUCTION

The American society almost demands that an individual have some
reading ability if he is‘to function as a successful citizen. Therefore,
it becomes the goal of education to expose students to instruction which
will lead to their efficiency in reading. Usually the major responsibility
for accomplishing this task has been delegated to the elementary school
with certain components set aside for attainment at the junior high and
high échool levels.

Although the responsibility for teaching reading at the elementary
and junior high school has been recognized and is being performed by
educators at these levels, there appears to be some confusion and in-
decision on the part of those at the high school level as to what their
role should be. A large majority of high school subject-area teachers
feel that high school students have mastered the required reading skills
and that their sole responsibility is to teach content.

The notion that all high school students are proficient in reading
is ideal, but unrealistic, There are high school students who for various
reasons have not mastered general reading skills. Poor reading habits
have been associated with discipline problems, juvenile delinquency, and
the increasing drop-out rate among high school students. By not teaching
both general and specialized reading skills, secondary teachers are not
only neglecting their subject responsibility, but they are defeating the
entire purpose of education.

The following report will focus upon reading in thé social studies
which is believed to present students with more reading difficulties than

other subject-areas. Since the scope of this report does not allow for the



the discussion of all aspects of reading and reading skills in the social
studies, i; will be limited to those aspects which are necessary for the
integrated teaching of reading and the social studies. Until social
studies teachers realize what their responsibility is in téaching, the
goals of social studies programs and education in general will not be
totally accomplished, therefore, an attempt wiil be made to clarify the

social studies teacher's role in teaching reading.



CHAPTER 1

The Problem

Statement of the Problem

It was the purpose of this study (1) to examine the importance of
teaching reading skills in high school social studies classes, (2) to
explore the social studies teacher's role in teaching reading; (3) to
identify the various instruments used in -the assessment, identification,
and diagnosis of student's reading skills, (4) to illustrate how social
studies materials, the nature of the reader, development of vocabulary,
adjustment or adaption of reading rate, formation of relationships, and
expansion of concepts contribute to students' difficulty in reading social
studies materials; and (5) to illustrate those reading skills which are
essential to reading the social studies and methods of instruction which
are used in the effective teaching of these skills.

Procedure

This study was of a descriptive nature; (1) pertinent literature deal-
ing with the relationship of social studies achievement and reading was
reviewed (2) an attempt was made to locate and analyze materials dealing
with the teaching of reading and the teaching of reading in social studies,
and to select appropriate skills, methods of implementations, implications,
and suggestions which may be adapted and utilized in the teaching of reading
in high school social studies.

Significance of the Study

The significance of this study resides in the fact that there is a



high correlation between reading ability and successful achievement in the
soclal studies. The study revealed that the teaching of reading skills in
high school social studies classes has been a neglected area.

Usually high school teachers have conceived that the feaching of
reading may require general skills, there are specific skills which are
essential to the effective reading in social séudies. Authorities feel
that social studies teachers are best equipped to teach those essential
skills, therefore, they must be made aware of their capacities.

Due to the differentiation in the developmental stages of readiness
in children and other factors, there are many high school students who
encounter difficulty in the social studies. Thus, methods should be used
that will help both good and poor readers to achieve at their maximum

potential through the teaching of reading.



CHAPTER II

Review of the Literature

A review of the literature pertaining to reading in the social studies
‘evealed that there were numerous studies dealing with reading and its
relationship to social studies aphievement in the elementary and junior
iigh schools, while those dealing with reading and high school social
jtudies were more limited. For the purpose of this study, the review
f literature will be limited to that small body of literature which
leals with reading skills and their relationship to social studies achieve-
ﬁmt in high school.

Cowell, conducted a study to determine the characteristics of good
ind poor readers enrolled in social studies at the eleventh grade level in
;chool.l The sample consisted of 101 eleventh grade students enrolled in
\merican History classes. Two approaches were used to determine the
sharacteristics of good and poor readers. Test five of the Iowa Tests of
yf Educational Development, (Ability to Interpret Reading Materials in the
jocial Studies) was used to distinguish the good and poor social studies
readers. The Minnesota Scale for Paternal Occupations was given as a
neans of determining the social and economic status of the students'
families. The study involved detailed case studies of the ten best and ten
poorest readers of social studies.2

The findings revealed that the good social studies readers had a wide

Yaro1d Covell, "Reading and the Social Studies," Social Education 21
(January, 1957), pp. 1l4.

2

Ibid.



and extensive knowledge of the technical social studies vocabulary. They
also possessed an understanding of time and place concepts. The ability to
interpret the metaphorical language used was evident in the good readers.
The good social studies readers not only showed strength in the technical
vocabulary, but in general vocabulary and sentence and paragraph compre-
hension as well, It was found that the poor readers had a small and limited
technical vocabulary, and their ability to deal with concepts dealing with
time and places were inadequate and ambiguous. They could not interpret
the metaphorical language used in the social studies materials. The
students who were poor readers were also found to be weak in all general
reading skills ability.3
A study which consisted of 242 eleventh grade pupils was conducted by
Artley "fu determine the relative importance of certain factors assumed to
be components of reading comprehension in a specific subject-matter area."é
The sample was administered the Cooperative Test Service, English Test C 1:
Reading Comprehension, Form Q, which purports to measure general vocabulary,
speed of comprehension, and level of comprehension. The Progressive Educa-
tion Association Application of Principles in Social Studies 1.5 which sup-
posedly measures ability to see logical relations and ability to evaluate
arguments; the Cooperative Test Service, Test of Social Studies Abilities,

Experimental Form Q which purports to measure knowledge of sources ability

to organize, ability to interpret and ability to apply generalizations. The

31bid., p. 15.

4Sterl A. Artley. "A Study of Certain Relationships Existing Between
Ceneral Reading Comprehension in a Specific Subject-Matter Area," Journal
of Educational Research 37 (February, 1944), p. 465.



Cooperative Test Service, Survey Test in the Social Studies, Forﬁro, puf-r
ports to measure achievement in several areas of social studies content,
and the Chicage Non-Verbal Examination.s

The results indicated that there was not a perfect correlation between
the measures of general reading comprehension and specific reading compre-
hension. According to the findings there appe;red to be "a degree of
specificity in the factors relating to reading comprehension in the social
studies."6 Although general vocabulary measures contributed to social
studies comprehension, it was found that‘the technical vocabulary contributed
more to comprehension. The ability to command the technical social studies
vocabulary was found to be as important in comprehension as having a know-
ledge of social studies facts..'r

Sanders conducted an investigation to determine whether the teaching
of reading skills in map reading in social studies aided students in under-
standing and achievement in social studies. The sample consisted of two
groups of ninth grade students who were thought to be equal in their
intellectual abilities.

Group A was instructed in traditional methods commonly used in social
studies classes. Their program consisted of lecturers, assigned readings,
and reviews of the material. Group B was instructed with the use of a new

method. This included setting the background and purposes for each reading

5Ibid., pp. 467-468.

61b1d., p. 471.

T1bid.



assignment, and the pre-teaching of each of the social studies vocabularies.
Students were given study guides before each assignment that were designed
to assist them in reading "by causing them to manipulate the components
of essential concepts and skills." The extensive use of sﬁall group acti-
vities were used in an attempt to involve all students and to encourage
students to discuss and exchange 1deas.8

The results indicated that Group B who had been given guided reading
instruction scored higher on the Post-test than did Group A who had been
instructed in the traditional lecture method. The post-test revealed that
the mean vocabulary score for Group B was 84.3 percent, whereas Group A
scored 78.0 percent. The post-tests in cumulative skills showed that the
mean scores for Group B was 83.55 percent, while that for Group A was
65.86 percent.9

The assessments made by the teacher of the two groups also indicated
that students in Group B appeared to take a more active part in classroom
participation. Following instruction with the new method, some of Group
B's students who were previously classified as non-participants assumed
leadership roles in the group discussions. The level of Group A's
participation did not increase. According to the teacher's evaluationm,
Group B's understanding of the material, achievement, and participation
level was not reached by Group A, who was taught in the traditional and

assigned reading method.lo

8Peter L. Sanders, '"Teaching Map Reading Skills in Grade 9," Journal
of Reading 12 (January, 1969), p. 284,

Ibid., p. 285.

0rp14.



Krantz, worked with two classes of seventh grade students to determine
the relationships between measured areas of reading abilities in the sev-
enth grade and the content areas and study skills of the secondary school.
The first group consisted of 215 students who were tested in the seventh
grade and again when they were in the eleventh grade. The second group was
256 seventh grade students who were tested in the seventh grade and retested
as ninth graders. The Non-Language Section of the California Intelligence
Tests; the Iowa Tests of Basic Skills, Form Q and Form R; and the Iowa Tests
of Educational Development, Form Y-2, were the tests which were administered
to the subjects of this study. Multiple regression equations of a second
set which used five independent variables (Map Reading, Use of References,
Use of Index, Use of Dictionary and Reading Graphs, Charts and Tables) was
set up for each of the content areas in high school.ll

The following are the reading abilities and work study skills (independ-
ent variables) that were measured by the Iowa Tests of Basic Skills in Sev-
enth Grade:

Reading Comprehension
Reading Vocabulary
Map Reading
Uses of References
Use of Index
Use of Dictionary
Reading Graphs, Tables, and Charts
Total Work Study, Skills
Fundamental Knowledge in Arithmetic
Fundamental Operations

Problems
Total Arithmeticl2

117.1.. Krantz. "The Relationship of Reading Abilities and Basic Skills
of the Elementary School to Success in the Interpretation of the Content Ma-
terials in the High School," Journal of Experimental Education 26 (December,
1957), 97-98.

127p14.
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Following are the measures in content areas {(dependent variables) as

obtained from the scores on the Iowa Tests of Educational Development:

Understanding of Basic Social Concepts

Background in the Natural Sciences

Correctness and Appropriateness of Expression
Ability to Do Quantitative Thinking

Ability to Interpret Reading Materials in the So-
cial Sciences :

Ability to Interpret Reading Materials in the Nat-
ural Sciences

Ability to Interpret Literary Materials

General Vocabulary

Total of Above

Use of Scurces of Information13

Krantz's investigation yielded the following results:

1.

The "general achievement tests" such as reading vocabulary and
reading comprehension, generally surpassed all others in productive
capacity. :

There were some reading abilities and skills "specific” to certain
areas. For example, language ability was predicted by language
skills, total vocabulary, arithmatic ability by arithmatic skills,
and use of sources of information by study skills.

Predicting measures specific to a content area, held their place
in prediction to that area regardless of time span. There was a
tendency for some specific skills like language, total arithmetic,
and reading comprehension to become stronger in predicting ability
over the four year period.

Reading vocabulary was more closely related to all content areas on
the ninth grade level than any other measured ability.

Reading comprehension was more closely related to all content areas
on the eleventh grade level than any other measured ability.

The study skill, use of the dictionary, was related from the sev-
enth grade to the same areas of content on both the ninth grade and
eleventh grade level. The observed relationship appeared longer on
the ninth grade level.

Total study skills, reading comprehension, and reading vocabulary
were the most "persistent” predictors based on the fact that they

131p14.
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predicted the most often to both ninth and eleventh;grade levels.
However, they frequently entered into combinations with other ac-
tivities and skills in predicting to both grade levels.

8. When the study skills were considered as independent predictors,
use of the dictionary and reading graphs, charts, and tables were
the most persistent, appearing in the greatest number (six out of
ten and five out of ten) of predictors to both ninth and eleventh
grade levels.

9. Achievements in the high school content areas at ninth and eleventh
grade levels can be predicted with high accuracy from measures of
reading and study skills at the seventh grade level.

10. The study skills were found to be most highly related to the social
studies area.

11, In predicting "Ability to Interpret Reading Materials in the Social
Studies" three abilities combined (Reading Vocabulary, Reading Com-
prehension, Total Study Skills) to account for 69 percent of the
variance at the ninth grade level, whereas, two abilities (Reading
Comprehension, Total Study Skllls) accounted for 68 percent of the
variance in grade eleven. The two sets of abilities predicted about
equally as well to both grades.

12. 1In predicting from basic study skills to the "Ability to Interpret
Reading Materials in the Social Studies," two skills (Reading
Graphs, Tables and Charts, Use of Dictionary) account for 61 per-
cent of the variance in the ninth grade, whereas, four skills

- (Reading Graphs, Tables and Charts, Use of Index, Map Reading, Use
of Dictionary) account for 58 percent of the variance at the elev-
enth grade level. Prediction is about equally accurate to both
levels. Reading Graphs, Tables and Charts, appeared to be the
strongest predictor at both levels.

Bolton, did a study which consisted of 7,799 students from secondary
schools of East Chicago to determine the growth of vocabulary meaning and
to determine if the greatest growth took place when students were enrolled
in social studies classes. The subjects who were in grades seven to twelve

were administered The East Chicago Social Science Vocabulary Tests which uses

Yorp1d., pp. 111-113.
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words taken from the Kelley and Krey's list of terms in the Social Sci-
ences.ls It was found that vocabulary growth from the seventh to the twelfth
grade did occur, but at an uneven rate. The findings also showed that while
those students who were not enrolled in social studies sho#ed an increase in
vocabulary it was not as great as those students who were enrolled in such
classes. The greatest increase in social studies appeared in those students
who had consecutive social studies courses. It is inferred from the study
that constant exposure to vocabulary increases students' social studies vo-
cabulary. The results also indicate that an understanding of the wvocabulary
used in social studies is an important element in the learning and under-
standing of social studies material. .
The purpose of the studies cited was to investigate the relationship
between reading and certain content subjects, including the social studies.
These research findings have revealed that there is a high correlation be-

tween proficiency in certain reading skills and high school social studies

achievement.

15F10yd Bolton, "A Study of Vocabulary Growth in Social Studies," Social
Education 7 (January, 1943), 17-18,
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CHAPTER III
The Importance of Teaching Reading Skills in High School Social Studies

It is generally known that if students cannot read weil that they usu-
ally attempt to avoid reading and in many instances develop an extreme dis-
like for it. For example, when social studies students are unable to com-
prehend the assigned reading materials they often become resentful and re-
bellious toward the social studies.1 Therefore, it is of the upmost impor-
tance that measures be taken to insure that students do not become frustrated
in their attempts at reading. This problem can be alleviated and prevented
in social studies classes by helping students to become more efficient read-
ers. Although the reading problems that students encounter in social studies
are recognized by many educators, there still appears to be some indecision
about teaching reading skills in social studies classes.

Some persons fail to realize that ". . . success in reading and success
in social studies achievement tend to go hand in hand: reading helps the pu-
pil in social studies, and what he learns in social studies helps him to read

better.“2

Reading skills are essential to the social studies and cannot be
looked upon as incidental learning. Thus, the students' learning of reading
skills should not be terminated at the eighth grade but should continue

throughout the secondary level. It is here that the achievement of the

lAllen H. Frerich, "Teachers, History, and Slow Learning Adolescents,"
The Social Studies 58 (April, 1967), 169. ,

2Ralph C. Preston, Teaching Social Studies in the Elementary Schools,
(New York: Holt, Rinehart, and Winston, 1958), pp. 251-252.
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necessary sophistication of skill learning occurs.3 It must be remembered
that ". . . proficiency in general reading skills is not enough; pupils need
a technical vocabulary and special skills in each of the content areas. Spe-
cial reading abilities must be developed in each subject. ASpecific reading
skills will not automatically transfer from basic reading programs to spe-

cial fields."4

Those reading problems encountered in social studies are
more complicated than those that students have used prior to high school.
Social Studies reading calls for extensive reading of many sources and points
of view, and for their critical evaluati;n. Simple forms of these skills are
introduced at the elementary level but the complexity of the skills require
that they be taught as they become necessary for effective reading in social
studies.5

The fact that no two people are equal in intellectual abilities also
gives reasons for the teaching of reading in high school social studies
classes. Although many people are of the impression that high school stu-
dents have mastered the necessary skills in elementary and junior high school,
in reality this is not tﬁe case.

The reasons some high school students have not mastered certain read-
ing skills may be derived from readiness stages. A large number of children

in the primary grades have not reached the readiness stage to acquire the

basic skills when they are being taught. This occurs because all children do

3Francis P. Hunkins, "Skill Building in the Social Studies, K-12,"
Education 88 (November, 1967), 122,

4Ruth Strang, "Developing Skills in the Content Areas" The High School
Journal 49 (April, 1966), 301.

5Tbid.
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not go through the same stages of mental and physical develépment at the
same time. Although there is repetition of these skills during the inter-
mediate grades, there are still those students who reach high school with-
out acquiring these skills.6
In a typical social studies class the range of reading abilities may
range from three to seven grades. For example; a tenth grade class in so-
cial studies may comsist of students who are reading at the educated adult's
level or those who are reading at sixth or seventh grade levels. In order
for all students to benefit from such a élass these differences in reading
ability must be considered. An attempt must be made to understand the rea-
sons why these differences exist. It must be remembered that the quality of
one's reading level is determined by multi-causation factors. This means
that one's ability or inability to read is the result of a number of factors.
It is very seldom that reading disabilities can be attributed to a single
factor.7
If a student is to achieve success in our social studies programs of
today, he needs to become a competent reader. He needs this competence be-
cause social studies courses borrow from a variety of subject areas anﬁ
other sources of information. For example, information that is utilized in
the social studies may come from books, newspapers, pamphlets, magazines,
govermment documents and other sources which deal with a variety of subject

areas. If the student is to make decisions and applications he must have

been exposed to certain reading skills and must have the ability to utilize

6Lewis R. Sprietsma, "Reading Skills Should Be Taught at All Levels,"
Journal of Secondary Education 37 (April, 1962), 254.

7Dorothy McClure Fraser and Edith West, Social Studies in Secondary
Schools (New York: The Ronald Press Company, 1961), p. 139.
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these skills in the wide and varied materials that he has to read as a part
of the social studies course.8

One of the most important reasons for teaching reading in social studies
courses resides in the fact that social studies materials ﬁresenta students
with numerous reading problems and difficulties which they are not taught to
cope with in developmental reading or English élasses. Many of these dif-
ficulties are confined to social studies materials, therefore, we cannot ex-
pect other content-area teachers, English teachers, or even reading teachers
to equip students with the necessary skiils to overcome or cope with these
difficulties.

The problems encountered in reading the social studies can be placed
in two categbries. They are found in the materials that the reader has to
read, and within the person who is doing the reading. Students may have
difficulty reading social studies materials because a large number of the
textbooks require that students become familiar with numerous concepts over
a short period of time. In other words, the student may read ome chapter in
which there are many concepts which are briefly explained. Many students
lack the background needed for the understanding and interpretation of
places, events, and idealogies that are presented in some of the texts,
therefore, they encounter difficulty and much of the material becomes mere

verbalism, rather than material having meaning and unde.rstanding.9

8Helen Huss, "Reading," Skill Development in Social Studies, Thirty-
third Yearbook, ed. Helen McCracken Carpenter (Washington: National Council
for the Social Studies, 1963), p. 95.

9

\

Ibid., p. 96.
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A second reason students have difficulty in reading tﬁe social studies
arises from the fact Ehat the material is comstantly changing. What is
termed current history or events today will in the very near future be clas-
sified as past history. As a result of its changing nature, ". . . two dif-
ficulties result: the lack of perspective in viewing material that was pre-
pared in the heat of the moment before the loné view could be seen, and the
fact that the content will soon be superseded by a current commentary."lo
The fact that new discoveries are being made concerning past history poses
the problem of constant re-evaluation of-already known facts. It also en-
tails the re-grouping of historical information. Students who are only ex-
posed to sources which are out-of-date may be studying or reading texts which
are invalid or incomplete. Further, textbooks also do not emphasize the im-
portance of ideas or events except for instances when bold face type is used
for the beginning of a new section.

The manner in which social studies material is written may cause stu-
dents difficulty in reading and understanding the content. In many instances
the sentences are long and filled with much information. Illustrations and
figures of speech are used that may require interpretation if they are to be
comprehensible.

The social studies vocabulary contains numerous words which a large nuﬁ-
ber of students find difficult to remember because the items are not used of-
ten enough to become established in the student's mind. In examining some
textbooks glossaries and even dictionaries, it is found that the definitions

given for some social studies terms are so complicated'that students do not

107454,



understand their meanings. The condensed forms of writing typically used
may also pose problems in interpretation. For example, abbreviations, cer-
tain letters, the forms used with documentations (bibliographical citations,
footnotes and italics) need to be understood or interpreted if students are
to gain an understanding of the material being read.11

Another problem is that students may not be interested in the material
contained in their textbooks. Many of the texts are written by experts in
the field who have a genuine interest in what they are writing, but this
may not be true of students because much of the content deals with remote
concepts. In many instances, students feel that much of the material has
little usefulness or bearing upon their lives. Even though in some cases
efforts have been made to present colorful illustrations as a means of clar-
ifying the content, often the explanations are limited because of spa.ce.12
Illustrations often appear at the top or side of a page with several lines
to explain them. Frequently, these explanations are too inefficient for
students to gain a thorough understanding of the illustratiom.

Graphic material has also been included as a means of aiding the under-
standing of material. For example, maps, graphs, and charts are found as
part of the material, and although they are intende& as aids, they themselves
may pose a reading problem. The legends and figures, for instance, may need
decoding before the material is understood. Students are often referred to
other pages in the text to examine figures, graphs, maps, charts, tabular

data, and statistics which are pertinent to the information being read.

M4,

121p14., p. 97.
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These graphics must also be interpreted if they are to serve their pur-
pose.13

A second category of reading difficulties are the result of certain
limitations which the reader himself may possess. One's intelligence, back-
ground of information, vocabulary, knowledge of language patterns, and even
the attitudes and values that he possesses infiuences his ability or inabil-
ity to read social studies material. The content of the material itself,
requires that the reader possess a certain degree of intelligence and back-
ground information prior to enrolling in-the high school social studies
class. His intelligence and background are relied upon to gain meaning, to
interpret, and to use the material being used to later make real life appli-
cations. The readers intellectual ability i1s called upon when he is asked
to distinguish between facts and opinions, to identify the author's point
of view, to recognize the author's and his own biases, and to know when he
has gathered enough information to draw reasonable and valid conclusions,14

The prior information, which he has acquired, functions as a storehouse
from which he retrieves information that will help in making the material
being read have clear and concise meaning. It should be pointed out that
exposure and practice in the skills of application and inference are neces-
gsary if one is to become efficient in their use. All students need instruc-

tion in these skills if they are expected to gain competency in them. Even

those students who are classified as having higher intellectual abilities

13144,

41p1d.
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are not an exception to this rule.15
One's attitudes and values also influence the methods and techniques
that he uses in interpreting materials and what ideas he accepts or rejects

from his reading. All of the factors which have affected fhe individual
student are brought to their reading. These include both hereditary and
envirommental factors. It may be difficult to'evaluate how the student is
influenced by what he reads — — if he really obtains anything from it or how
he feels about what he reads. These are intangible elements which pose prob-
lems when a true evaluation is attempted: Cloéer observations of students
may yield valid information as to the effect that reading has on their be-
havior. Examples of such behavior may be a willingness to share what is
read, improvement in social courtesies, interest in civic improvements, and
interest in governmental affairs or negative attitudes toward these ele-
ments.16

The fact that high school students are confronted with numerous diffi-
culties in reading social studies material is reason enough to teach reading
skills in social studies classes as a means to helping students overcome
their problems so that they can succeed in social studies. The objective of
social studies is to help students acquire knowledge. If they cannot under-
stand or use reading skills effectively to understand social studies the
purpose of the social studies will not be accomplished. To teach social
studies in isolation without teaching reading is defeating the entire pur-

pose of social studies and for that matter the purpose of education.

151pid., p. 98.

161p14.
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Another reason for teaching reading in social studies is that "today,
soclety demands of individuals an unprecedented skill expertise. Technology
frequently allows no room for failure. Less an 100 percent accuracy in many
jobs cannot be tolerated. Such demands make it cruecial thét schools have

viable curricula of skill development."l7 If gtudents are to be prepared to

function as effective citizens some effort must be made to teach those essen-

tial social studies reading skills.

l?Hunkins, op.. cit., p. 122.
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CHAPTER IV
The Social Studies Teacher's Role in Teaching Reading

The social studies teacher's role in teaching reading'is extremely im-
portant. It is the social studies teacher who determines how effective the
social studies reading program is. Before any.attempt is made to teach read-
ing in social studies classes, the teacher's role should be defined. It is
important that this be done because many high school sccial studies teachers
do not understand what part they are to ﬁlay in teaching reading, or if they
are to assume such a role at all.

There is much confusion about the responsibility of content teachers.
"Pervading the literature is the feeling that content teachers just do not
understand - - they are ignorant of - - what they can and should do for their

1 Misunderstanding of the teaching of reading in content areas has

students."
resulted because of the ideas about reading held by secondary teachers. Usu-~
ally teachers conceive the teaching of reading in content and reading classes
being the same. This is not true. Specific differences are found in the
teaching of reading in the content areas and in reading classes.2
The reading teacher is concerned with the teaching of a group of read-

. . . to develop student's interests in

ing skills, Of course, he attempts
the use of these skills to enlarge their interests, appreciations, and under-

standings of life around them, but his primary responsibility is to teach the

lgaro1d L. Herber, "Reading Study Skills: Social Studies," Reading and
Inquiry, International Reading Association Conference Proceedings, Volume 10,
ed. J. Allen Figure 1 (Newark, Delaware: International Reading Association,
1965}, p. 9.

21hid.



skills."3 He teaches skills in sequential order, and after an analysis of
the students' needs, adjusts the sequence to meet the needs of the students.
His selection of reading material consists of that which can be used to teach
certain skills and that which students can use for applicaﬁion of the skills
after they have been given appropriate instructions. He is not interested

in teaching content of the material, but attem@ts +« +« « to develop under-
standings of the process being applied to these materials.“4
The content teacher, on the other hand, attempts to teach a group of
ideas. There is sequence and a specific‘relationship between these ideas.
He selects material pertaining to the ideas he wants to impart to his stu-
dents. He is not interested in teaching skills per se. His interest lies
in teaching those skills which are needed to understand the ideas they are
dealing with. The content teacher is concerned with the systematic develop-
ment of ideas, rather than the systemati; development of reading skills. 1In
other words, the content teacher does not attempt to teach the sequential

development of skills, but makes an attempt to teach only those reading

skills which are necessary for the understanding and interpretation of ide-

a8,

Herber states that if the reading teacher was asked to explain the teach-
ing of reading the correct response would be:

I have to teach these skills. What materials can I use to give instruc-
tion and provide practice on these skills? I don't care what the sub-
ject matter is just as long as the students have to use these skills in
order to understand what they read.®

31pia.
41bid., pp. 9-10.
5Ibid., p. 10.

61pbid.
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The content teacher would correctly respond by saying:

"I have these ideas to get across to my students and this text - or
these texts - develop the ideas quite well. I'll assign this material
for homework so students, through their reading will develop some un-
derstanding of these ideas. Now, in order for them to develop and use
those ideas, there is a specific skill that the students have to use.

It isn't "main idea," because the mere apprehension of the central

thought is not the key to understanding this concept; nor is it "in-

ference," because the author is rather straigtforward in his state-

ments; nor is it "recognition of assumption," because the author has

identified his premises and has not relied on assumptions. No, in this
particular selection the students have to read to "evaluate arguments,"
and so that's the skill I will discuss with them for the moment before

they begin reading this selection. BSome of them will need more assist-
ance than others so I'll have to provide a bit more guidance for them,

but all of the students will have to employ this skill.

It is apparent that the content area teacher would not employ the same
techniques as those used by the reading teacher. Therefore, a new strategy
for the teaching of reading in content areas should be employed. This stra-
tegy should consist of the utilization of that knowledge which has been ac~
quired concerning the reading process, but it should be adopted to the struc-
ture and needs of the particular content area.

While it must be recognized that a large number of content area teachers
are not adequately trained to deal with severely retarded readers they do, or
should, play an important role in the teaching of reading. Reading in the
content area provides the student with an opportunity to apply those skills
that he has learned in the elementary basal reading program. The subject-
matter classroom is the best place to teach those essential specialized read-
ing skills which are necessary for the understanding of a particular subject.

"Obviously, a geography lesson is a natural place to teach the reading of

maps and globes. Similarly the typical history textbook furnishes numerous

TIbid., p. 11.

8Ibid.
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opportunities for reviewing map reading skills, as well as for introducing
and extending the ability to read charts, tables, and graphs."9

The communication between elementary schools and high schools and high
schools and college is more important in the field of reading than any other
discipline. éince reading is such a complicated process and involves the
use of numerous complex skills, it requires coﬁstant practice for complete
mastery. For example, reading skills are more complicated than those which
are employed in learning bicycle riding. After one masters the skills of
bicycle riding, balancing skilis usually‘remain with him all of his life.
The nature of reading skills can be compared to those used in typewriting and
organ playing. Efficiency of reading skills can only be accomplished with a
large amount of practice and can only be retained with constant usage and
practice.10

High school and college teachers usually agree that the student must
recognize that knowledge acquired in isclation is not adequate to meet the
demands placed upon him in a real life setting. Reading in the various sub-
ject areas usually provides the student with the problem solving enviromment
that he will later encounter in society. Thus, a subject-area teacher is in
a position where he can aid the reading behavior of his students greatly.
"A subject-matter teacher plays a major role in helping his students to read
flexibly, purposefully, selectively and hopefully, "to think" as they Faad, "L

The Social Studies curriculum should be designed to fit the needs of all

students. If this objective is to be attained an effort must be made to make

9Albert J. Kingston, "What Do We Mean by Reading in Content Areas?"
Journal of Developmental Reading 7 (Spring, 1964), p. 146

10Sprietsma, op. cit., p. 252.

11Kingston, op. cit., p. 147.
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adjustments in learning activities and reading materials. Allowances should
also be made for differences found in the mental capacities, reading abili-
ties, and developmental needs of students. The accomplishment of this goal
is largely dependent upon the social studies teacher and his attitude about
his responsibility as a teacher of social studies. There are stiil in exis-
tance those high school teachers who feel that‘when the child reaches high
school he no longer needs special assistance in the completion of difficult
assignments. There are also those who feel that the teaching of reading is
solely the responsibility of the elementéry teacher, the English teacher, or
the librarian. It should be realized that the heterogeneity found in our
Eigh school classes require that social studies classes be flexible enough to
meet the diverse needs of all students. Therefore, it is the social studies
teacher responsibility to make an attempt to meet these needs through read-
ing.lz

Although many secondary education teachers may have a geniune desire to
help improve their students' reading skills, they are faced with the problem
of how to go about accomplishing this task. Their ideas concerning the
teaching of reading are vague. A large number feel that they cannot teach
reading and subject matter at the same time. It is thought that either they
teach subject matter or reading separately but they cannot be taught simul-
taneously. These attitudes indicate that there is a lack of knowledge con-
cerning what reading in social studies is. There is a need for social stud-
jes teachers to become aware of the fact that reading and social studies

cannot be separated. Teaching reading in social studies occurs when reading

lzPhyllis Bland, "Adjusting Learning Activities and Reading Materials
to Individual Differences: In Grades Ten to Fourteen," Improving Reading
in All Curriculum Areas, Proceedings of the Annual Conference on Reading,
Volume 14, ed. William S. Gray (Chicago: University of Chicago Press, 1952),
nn. 41-43.
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principles are used to help students obtain a better understanding and more
knowledge from the social studies material.l3
Even though the teaching of reading by secondary teachers is not gener-
ally accepted, social studies teachers who are attempting to teach reading
are finding that in many instances when students are helped with reading
problems they show an increased understanding and learning of the subject-
matter. The individual differences that exist among students suggest that
all students in a particular class may not be efficient in their abilities,
therefore, these students' ability to learn will be limited. The fact that
the child who has reading problems will also have difficulties in social
studies achievement should be an incentive and justification for the teaching
of reading in high school social studies classes.l4
Wesley describes the role of the high school social studies teacher in
the following manner:
The task of the social studies teacher with respect to reading is pri-
mary, of course, that of developing techniques in the reading and under-
standing of social studies materials. Naturally he should know some-
thing about the elementary and basic skills; he should be acquainted
with some reading tests; he should be aware of the mechanical aspects;
and he should be able to diagnose and treat elementary difficulties.
His major task, however, is that of helping students who have already
learned the basic steps to read and understand social studies materials;
for he cannot assume that even a good reader will automatically learn
new concepts and new connotations of familiar concepts, grasp generali-
zations, understand chronology, road maps and analyze processes.

Although many secondary teachers may deny or fail to recognize their

potential for teaching, they are better equipped and qualified to teach

13Hed D. Marksheffel, Better Reading in the Secondary School. (New York:
The Ronald Press Company, 1961), p. 44.

L1pia., p. 49.

15Edgar Bruce Wesley, Teaching Social Studies in High School, (Boston:
D.C. Heath and Company, 1950), pp. 244-245.
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reading in their subject areas than are others. They are considered to be
specialists due to their educational background, preparatidn, and interest
in their particular area. As a result of the factors which have made them
specialists, they are also endowed with an extensive vocabulary which en-
ables them to communicate effectively and to interpret facts which are es-
sential for suitable concept development and explanation. They have also
been exposed to a number of direct and indirect experiences which are re-
lated to specific and general knowledge found in a particular discipline.16
Any social studies teacher who possesses the above characteristics is
qualified to teach reading in the social studies. He is best qualified be-
cause: He is most capable in helping his students learn to pronounce new
social studies terms. He is in a better position to recognize students'
strengths and weaknesses in the development of social studies concepts. He
is better equipped to create student interest and to motivate social studies
students. This familiarity with textbooks ensures that he will make the
most effective use of them. He knows those selections of the text that re-
quire students to read for various speeds, slow and deliberate, for thought-
ful reading, and for fast reading. His background and understanding allows
him to present his students with materials and experiences that will ﬁrovide
them with direct and indirect experiences which will aid them in their under-
standing of social studies material. He is in the best position to guide
students in the setting of specific and attainable goals for achievement in

the social studies.l7

16Harksheffel, op. cit., p. 49.
17

ThiAd.
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The following statement by Marksheffel is certainly an implication for
social studies teachers:

Improvement in reading and learning in content areas is best achieved
when reading is taught by subject-matter teachers. There is no dodging
the fact that the subject-matter teacher is unquestionably the most a-
dept. His achilles heel is that he has had no experience in how to re-
late reading and subject-matter. He is usually unaware that helping
students with pronunciation and meanings of words, building concepts,
setting goals and creating interests are aspects of reading.l

The utilization of the following practices on the part of social studies
' teachers will contribute to their students learning of social studies materi-
al through reading; it is the teacher's responsibility to:

1. Determine the approximate reading ability of each student and pro-
vide him with materials at his own reading and learning level.

2. Teach students how to read the textbook.

3. Teach pupils how to set purposes for reading and teach them why it
is necessary to set purposes for efficient reading and learning.

4, Help students to understand that certain sections of the text that
are difficult require purposeful study-type reading. Study-type
material requires active, thoughtful, associative reading that does
not permit fantastic skimmering rates of thousands of words per min-
ute.

5. Help students to learn how to skim or read rapidly those portioms
the textbook that are not especially difficult.

6. Teach students to make use of author clues; italics, bold-faced
headings, and word clues such as "on the other hand," "for example,"
“order of importance,” "therefore," "furthermore," "because," etc.

7. Refrain from trying to "cover the book." If the book must be cov-
ered, do this chore the first day and then proceed to teach students
according to their needs and abilities.

8. Provide adequate time for student discussion of the materials they
have read. Allow time for students to disagree and then to re-read
the same and other materials for clarification of points about which
they disagree.

181b1d., p. 50.
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9. Teach students to listen, to read, to discuss, and to think about
all the available facts before arriving at conclusions.

10. Insist that students learn precise meanings of words rather than
getting only vague generalizations of words.

11, Use as many usual aids as possible in order that students be helped
to get meaning from the materials that they have read.

12, Recognize that the concepts do not sprout like radishes, but are
slow in developing and are dependent upon facts, experiences, and
maturity.

A study by Sanders revealed that many students find it extremely dif-
ficult to read without the assistance of .the teacher. In many instances when
there is no assistance in the classroom that the student reaches a point at
which he rebels. This is a result of the frustration that comes from his in-
ability to cope with the reading material. The student has not mastered
those skills which are essential to the reading of social studies material.
As a result of these frustrations and feelings of defeat, students often dis-
like school and rebel against it. All classroom teachers have to assume the
responsibility of individualizing instruction to fit the reading needs of
their students.20

Artley concluded from an investigation that it is the direct responsi-
bility of the social studies teacher to develop the reading skills which will
aid students in the comprehension of social studies material. Those skills
which the student has obtained for general reading classes should also be re-
viewed and applied to the social studies when necessary. There is also a

need for teachers to give special attention to the social studies vocabulary

since there is a definite relationship between mastery of vocabulary and

191p1d., pp. 181-182.

2OSanders, op. cit., p. 283.
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comprehension.21

It is apparent that educators are making conscious efforts to determine
whether or not reading should be taught in social studies, and if so, by whom
should these skills be taught? Researchers and experts in the field of read-
ing usually agree that reading should be taught in social studies classes and
that social studies reading is the responsibility of the social studies
teacher.

It has only been recently that secondary school social studies teachers
have realized that all of their studentslwere not equipped to read the as-
signed textbooks and materials. Reading was viewed as a skill that should
have been acquired in the elementary school. It was taken for granted that
complete mastery had been obtained at this level. When it was found that
in many instances this was not the case, the teachers feel that while the
situation was unfortunate it was not the responsibility of the social studies
teacher to correct the students deficiencies.22 Many high school teachers
have failed to realize that ". . . learning to read is a lifelong process."
From birth to old age, each period of life makes its contributions to the
development of reading abilitiés, interests, and attitudes. Reading ability,
as part of the individual's total development, increases with his growth in
interests and general ability and with the challenge of increasingly complex
and difficult reading tasks at each successive educational level. Although

this is true, too few teachers from the fourth grade on realize that they

2lFraser and West, op. cit., p. 138.
221p14.
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have a part in the tremendous responsibility for furthering growth in read-
ing."23

This attitude is illustrated in a study conducted by Braam and Roehm to
determine whether content area teachers had a knowledge of the reading skills
necessary for achievement in their particular subject areas, Of the nine
subject areas investigated, it was found that the teachers of social studies
showed less concern for the teaching of reading skills than did teachers of
subjects which required less reading.24 In a study done by McGinnis it was
found that in Michigan only ten percent of the high school teachers had re-
ceived any formal training in how to teach reading, yet eighty-two percent
of the teachers were taught in college that reading skills were important
and could be improved; From her study, McGinnis concluded that ", . . at
the present time secondary teachers are not providing instructions in read-

n23 It can be said that

ing, nor are they adequately prepared to do so.
teacher education programs on the college level are not defining the role
of reading in the social studies nor are they providing students with in-
struction in the teaching of reading in the social studies.

Research done by Mary Austin and her colleagues revealed that the major-
ity of the teacher training institutions in our country are weak in pro-

viding students with the training that they need in teaching reading.26 In

23Ruth Strang, Constance M. McCullough and Arthur E. Traxler, The Im-
provement of Reading (New York: McGraw-Hill Book Company, 1961), pp. 73-74.

24Leonard S. Braam and Marilyn A. Roehm, "Subject-Area Teacher's Fa-
miliarity with Reading Skills," Journal of Developmental Reading 7 (Spring,
1964), pp. 188-189.

anorothy McGinnis, "The Preparation and Responsibility of Secondary
Teachers in the Field of Reading," The Reading Teacher 15 (November, 1961),
Pp. 92-97.

26Hary C. Austin, The Torch Lighters, (Cambridge: Harvard University
Press, 1961), pp. 52.
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regard to educating teachers for secondary reading instruction in content
areas, Artley makes the following observation:
In terms of evidence gathered from teachers and principals, and from
research studies dealing with the status of reading on the secondary
level, there seems to be ample indication that we have dome a better
job of showing the need for an extended reading program in grades seven
through twelve then we_have in training teachers to fill the positioms
that we have created.
One of the critical problems encountered by secondary schools is the in-
struction of students who have reading difficulties.28 Moore states that:
The adequacy of a school's program in reading is given an acid test as
pupils seek to extend their understandin through reading in the various
fields studied., Failure on the part of pupils to attain the ends sought
raises pointed questions concerning the school's efficiency in estab-
lishing basic reading habits, in stimulating interest in reading, in
adjusting reading demands to the level of reading ability and under-
standing of the pupils, and in groviding essential types of guidance in
reading in the content fields.2
Usually high schools have attempted to deal with the student's reading
difficulties in the following ways: to give these students who are seriously
retarded individual remedial instruction; to give corrective group instruc-
tion to those students who suffer from mild cases of reading retardation; and
to aid those students who are not classified as retarded, but who encounter
difficulties in reading subject content material. In the majority of the
schools, these are the only methods which are used. There has been little

concrete evidence to show that schools are using other techniques for the

27Sterl A. Artley, "Educating Teachers for Secondary Reading Instruc-
tion," Improvement of Reading through Classroom Practice, International
Reading Association Conference Proceedings, Volume 10, ed. J. Allen, Figure 1
(Newark: International Reading Association, 1964), p. 19.
2SRobert 0. Briggs, "Remedial Reading and the Social Studies Teacher,"
Clearing House 32 (March, 1958), p. 433.

29Moore, Walter J., "Every Teacher is a Teacher of Reading, "Kansas
University Bulletin of Education, Volume 15 (May, 1961), pp. 85-91.
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improvement of reading instruction.30

With the increasing number of deviant readers found in social studies
classes it has become evident that materials must be adapted to the reading
level of the students. Although an increasing number of educators recog-
nize the problem, there still remains indecision on how to approach the prob-
lem. For example, answers to the following quéstions are sought:

Should this be done by adding courses in reading emphasis to the Eng-

lish classes only? Or should there be an all-school effort to work

on reading improvement in all subjects? Or should both of these ap-

proaches be used?

The reading process is complicated, therefore, these questions are not
easily answered. Social studies reading requires the utilization of a
variety of skills. Reading materials may require the use of fundamental or
specific skills or both. To ask a remedial reading class to successfully
master all of the skills needed would be an "oversimplified approach.” It
would be ideal if all of these skills could be achieved in a remedial class,
but it is not possible because different skills are used in different sub-
jects. We cannot expect a remedial class to provide all those skills needed
in the various subject-matter areas.32

The social studies teacher should play an important role in the teaching
of reading in social sfudies classes. Although, there has been concensus

among educators concerning the social studies teacher's responsibility teo

teach reading as a means to an end. On the other hand, there are those who

301p14.

31p14,

321144,
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have failed to realize the importance of reading to social studies achieve-
meﬁt and that the social studies teacher's abilities and talents can be an
asset to the social studies reading program.

Teacher education programs have also failed to emphasize the teaching
of reading in social studies classes in their preparation of high school
social studies teachers. 1In scme instances, ii has been the practice to tell
prospective teachers that reading is important in social studies but little
instruction has been provided pertaining to the teaching of reading.

If the social studies objectives aré to be attained by high school stu-
dents, efforts must be made on the part of teacher education programs at the
college level to clarify the role of the social studies teacher in the teach-
ing of reading. Austin recommends ". . . that a course in basic reading in-

33 She also re-

struction be required of all prospective secondary teachers."
commends that this course be separate from English courses. Briggs suggests
that ". . . every teacher on the secondary level and especially the social
studies teacher take a course in elementary reading, preferably remedial
reading. The knowledge and insight gained in such a course will do much to
help the teacher meet the reading needs the class presents."34
Before attempts are made to teach reading in high school social studies
classes, efforts must be made of their roles. We can not expect one to
effectively fulfill a role if he is undecided as to what it is. It was sug-
gested earlier that teacher education programs should offer reading courses

to their students. School systems can also offer in-service workshops to

educate their social studies teachers in the teachings of reading.

33Austin, op. cit., p. 53.

34Briggs, op. cit., p. 343.
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CHAPTER V

Identifying and Diagnosing The Reading Skills of
Students in Social Studies Classes

If reading instruction in social studies is to have a positive effect
on all students an attempt must be made to determine the interests, abili-
ties, and needs of all students. According to Johnson:

Good teaching is dependent on understanding of those to be taught.

Planning for reading instruction is, therefore, impossible without

thorough investigation of each pupil's present level of achievement,

his capacity for achievement and his specific strengths and weak-

nesses.

Teachers can gain insight into these factors, by doing evaluations of
each child.

The social studies teacher is faced with the developmental and correc-
tive reading problems of their students. In order to help students the teach-
er needs to have a knowledge of the reading levels of his students. These

can be secured by the use of standardized reading tests and informal oral

and silent reading inventories.z

Standardized Tests

Standardized or formal testing instruments attempts to measure or rate
an individual student's performance in comparison to the performance of

other individuals. They are characterized by the following:

lﬂhrjorie S. Johnson, "Reading Inventories for Classroom Use," Reading
in the Secondary Schools, ed. M. Jerry Weiss (New York: The Odyssey Press,
Inc. 1961) p. 48.

2Luc1an Davis, "Reading Skills in World Geography," Reading Improvement
7 (Winter, 1970), 73.
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1. The contents of the tests are selected and arranged systematically
according to accepted specifications.

2. The conditions under which the test is given, the directions util-
ized in giving it, and the time allowed are all standardized to
insure uniformity in its administration.

3. The specific method of scoring the test is definite and objective,
so that the personal judgment of the rater is eliminated as far
as possible in marking the test paper.

4, Standards or norms based on the performances of large numbers of
typical pupils are provided, making it possible to evaluate and
interpret the scores of an individual pupil.3

Brueckner and Bond caution that ". . . it should be bornme in mind that

norms are based on average pupils taught by average teachers with average
materials, and hence that they are at best measures of mediocrity. These
standards are usually surpassed where there is high-grade instruction."4

Standardized tests can be classified into two types, general survey,

and diagnostic tests. "The difference between a general survey and a diag-
nostic test is that the former deals with general information for the pur-
poses of determining the effectiveness of instruction, where as the latter
deals with such information as will reveal the weaknesses of pupils so that
instructions may be adjusted to individual needs."? Survey tests also mea-

sure the general level of reading development which has been attained by stu-

dents and can be used to determine the range of reading abilities in a

3Le0 J. Brueckner and Guy L. Bond, The Diagnosis and Treatment of
Learning Difficulties, (New York: Appleton-Century-Crafts, Inc., 1955), p. 10.

41bid.

SArthur C. Bining and David H. Bining, Teaching the Social Studies in

Secondary Schools, (New York: McGraw-Hill Book Company, 1941), p. 328.
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partiéular class. These tests can be used with groups of students or indi-
vidual students. Survey tests may also yield some diagnostic information
which allow students to discuss their responses. On the other hand, diag-
nostic tests present a more detailed picture of the student's strengths
and weaknesses. If students perform poorly on survey tests diagnostic tests
may detect their specific difficulties.6 Diagﬁostic tests provide the tea-
cher insights_as to the kind of work that the student is capable of perform-
ing, and in what areas he may need help in improving certain deficiencies.
Since reading and comprehension are impoétant characteristics of social stu-
dies diagnostic tests have been designed to measure student's reading abil-
ities in social studies, and have proven to be valuable to teachers in their
attempt to meet the needs of students.7

Standardized test can be given to the entire school to measure students'
reading ability in social studies and general reading. These tests give a
composite grade level reading score for each student. The results of the
composite scores indicates each students' reading performance in regard to
the average student in a given grade. For example, a student with a reading
score of 10.6 indicates that the student reads as well as the average student
who has been in the tenth grade for six months. On the other hand, a tenth
grade student with a score of 8.6 is retarded in his reading ability more

than a year. A seventh grade student with a score of 8.6 would be considered

6Rnth Strang, Diagnostic Teaching of Reading, (New York: McGraw-Hill
Book Company, 1964), 133-134. _ )

7Bining and Bining, op. cit., p. 329.
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as a superior reader.8

Some standardized tests have part-scores which may be used with students.
These part-scores may be reading rate, comprehension, and so forth. Diag-
nostic reading tests, on the most part provide grade level scores for read-
ing rate, comprehension, and vocabulary. The part-scores indicates the
students' strengths and weaknesses. For exampie, if a tenth grade student
had a comprehension score of 12,1, a vocabulary score of 11.3, and a read-
ing rate score of 9.2, it would be easily recognized that he should work to
improve his reading Speed.9 ‘

Before tests are selected, they need to be examined for their appropri-
ateness. The following questions should be asked before a test is selected:

What is my purpose in giving the test? What are my objectives?
What specific reading abilities do I want my students to achieve?

Which of these objectives can be measured adequately?

Which of these objectives does this test measure adequately?

For which of the objectives must I use some nontest procedure?lo

A number of references may be useful in helping teachers determine the
apppropriateness of standardized test, for example, Oscar K. Buro's Mental
Measurements Yearbook is such a source. It lists all published tests and
provides test content, norms, and reviews of each test by prominent personms.

Other sources that will aid teachers in their evaluation of tests are Truman

8praser and West, op. cit., p. 142,

91bid.

108trang, Diagnostic Teaching of Reading, op. cit., p. 135.
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and Henry Garrett's book, Testing for zggchegg,ll

In analyzing reading tests, the following form is a valuable guide for
teachers in careful test selection:

General facts: Title, author, publisher, designated function.

Reading Abilities Measured: Are they significant and suitable?

Validity: Does it measure what it purports to measure?

Reliability: Is it accurate and consistent?

Diagnostic value: Does it indicate the students' special difficulties
- and give clues as to why they are having these dif-

ficulties?

Norms: What types of norms are available? Are they representative of
the total population or of certain groups?

Pupil Performance: What does the pupil do?

Construction of test: How were the exércises selected?

Manual: Are the directions complete and easily intelligible? Are norms
included, uses of the test described, and other data given
about test and teaching aids?

Costs.

Mechanical considerations: Is it legible, etc.?12

Following is a list of standardized tests which are most commonly used

in the testing of critical reading, thinking assessment; supporting refer-
ence and reference skills for the social studies:

L=

The Brown-Carlsen Listening Comprehension Test. Harcourt, Brace and
World.
The Brown-Carlsen test measures recall, following directions, trans-
itions, vocabulary, and lecture comprehension. (Grades 9-13)

11Phillip Shew, Reading Through The Subject Matter Areas: Reading in the
Social Studies, Part I (Chicago: Science Research Associates, Inc., 1969),
PP. 5-6.

IZSttange, ﬁiagnostic Teaching of Reading, op. cit., p. 135.
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The Comprehensive Tests of Basic Skills: Reading and Study Skills. Cal-
1fornia Test Bureau.

These tests measure vocabulary, comprehension, and study skills.
(Grades 2. 5-4; 4-6; 6-8; 8-12)

The Co-operative Reading Comprehension Tests. Educational Testing Ser-
vice.
These tests measure vocabulary, speed of comprehension, and level
of comprehension. (Grades 7-10; 10-14)

The Co-operative Dictionary Test. Educational Testing Service.
This test measures alphabetizing, spelling, pronunciation, and
meaning. (Grades 9-12)

Developmental Reading Tests: Primary and Intermediate. Lyons and
Carnahan. :
These tests measure vocabulary, a variety of comprehension areas
and appreciation. (Grades primary, lower primary, upper primary,

4-6)

Diagnostic Reading Tests. Science Research Associates.
These tests survey reading rate, vocabulary, comprehension, rate,
and word attack. (Grades K-4; 4-8; 7-13)

Durost-Center Word Mastery Test. Harcourt, Brace and World
This test measures word meanings both in isolation and in content.
(Grades 9-13)

Dvorak-Van Wagenen Diagnostic Examination of Silent Reading Abilities.
Van Wagenen -—--- Psycho-Educational Research Laboratories.
These tests measure rate of comprehension, vocabulary, range of
information, and comprehension. (Grades 4-6; 7-9; 10-12)

Iowa Every Pupil Tests of Basic Skills. Houghton-Mifflin.
These tests measure vocabulary, comprehension, and several types
of study skills. (Grades 4-8; 9-13)

Towa Silent Reading Tests. Harcourt, Brace and World.
The tests measure comprehension, rate vocabulary and locational
skills. (Grades 4-8; 9-13)

Iowa Tests of Educational Development. Science Research Associates.
These tests measure comprehension in social studies and in natural
sciences. (Grades 9-13)

Sangren-Woody Reading Test. Harcourt, Brace and World.
This test measures reading rate, several types of comprehension,
ability to follow-directions, and organization ability. (Grades
4-8) !
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Scholastic Diagnostic Reading Test. Scholastic Testing Service.
These tests measure vocabulary, comprehension, study skills, and
word recognition. (Grades 1-3; 4-6; 7-9)

Sequential Tests of Educational Progress: Reading. Educational Testing

Service.
These tests measure comprehension ability. (Grades 4-6; 7-9; 10—
12; 13-14)

Test of Study Skills. Steck Company.
This test measures student ability to use references, graphs,
tables, maps, and inference. (Grades 4-9)

Test of the Use of Books and Libraries. Educational Testing Service.

This test measures students ability to use library and reference
sources. (Grades 7-12)

Tests of Social Studies: Vocabulary and Interpretation of Reading Ma-
terials. Educational Testing Service.
These tests measure ability to use social studies vocabulary and
to interpret social studies reading matter. (Grades 8-13)

Van Wagenen Analytical Reading Scales. Van Wagenen Psycho-Educational
Research Laboratories.
These scales measure comprehension. (Grades 4-6; 7-9; 10-12)

Van Wagenen Listening Vocabulary Scale. Van Wagenen Psycho-Educational
Research Laboratories.
This scale measures the student's listening vocabulary. (Grades
2-6)

Watson-Glaser Critical Thinking Appraisal. Harcourt, Brace and World.
This test measures the following aspects of critical thinking:
inference, recognition of assumptions, deduction, interpretation,
and evaluation of arguments. (Grades 9-12)13

Informal Tests
The informal test is the second type to measure students abilities, in-
terests, attitudes, and needs. Informal tests have an advantage over stan-
dardized tests in that they are teacher made and therefore, are more flexible.

Many social studies teachers at the beginning of the semester become

13Ph:lllip Shew, Reading Through the Content Areas, Reading in the So-

cial Studies: Part II (Chicago: Science Research Associates, Inc., 1969),
Fp- 4-50
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perplexed with regard to the suitability of their materials to the reading
interests, and abilities of their students. One of the most valuable instru-
ments used in determining the appropriateness of material is the informal
inventory which differs from a standardized test in that it measures or ap-
praises the competence level of the individual on a specific task without

14 It measures how well he performs a

comparing it with tasks of others.
particular task. The materials used have known levels of difficulty and
they attempt to measure the individual's ability or inability to read them
adequately.15 |
The informal test is a representative passage wﬁich_is selected from
the class textbook. It is usually about three pages long or lengthy enough
to develop a sub-theme. The teacher designs a list of at least ten ques-
tions which cover the material. The test is administered by instructing the
class to read the material silently and answer the ten questions. If they
successfully answer seven out of ten questions, it can be assumed that their
silent reading comprehension is satisfactory for this particular level of
material. Reading passages can also be administered orally by reading the
passages aloud and asking students to answer the ten questions.. The oral
phase of the test measures aural vocabulary and listening comprehension,
and usually yields higher results for most students. A third phase of the
testing procedure involves selecting a péssage at random and asking indi-

vidual students to read it orally. During this session the teacher should

observe such things as hesitations, word attack, omissions, substitutioms,

14Shew, Part I. op. cit., p. 6.

1sJohnson, op. cit., pp. 48-49.
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additionals, stammering, word meaning, and getting meaning from context clues
and punctuation. Phase four consists of reading the passage to the individual
student and then asking him to answer the comprehension questions.16

Inventories can be used as Individual or as a group test. The group
informal inventory is most desirable for general classroom use, except in
cases where students cannot be evaluated adequately without the use of a
complete inventory of a clinical nature. For these students, the evaluation
may require word recognition tests, in addition to the reading inventory.
In either case, students read material of which the difficulty level is
known and they answer questions which are designed to measure understanding
of what has been read. Usually, when the group procedure is used, the ma-
terial is at one level of each test. When the individual procedure is used,
the individual is administered materials at successively higher levels to
read until he reaches the level at which he no longer can read, nor compre-
hend adequately.17

At the same time that information is obtained on the appropriate dif-
ficulty level of materials for independent reading, instruction, listening
activities, and specific abilities can also be evaluated by both the indi-
vidual and group inventories. In order to obtain all of the needed infor-
mation, the group procedure may call for several testing sessions in which

reading material at various levels is used. By observing how the pupils

performance in actual reading situations, the teacher has an opportunity

16Shew, Part I. op. cit., pp. 6-7.

17Johnson, op. cit., p.‘49-
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to determine their levels and needs in either procedure.18

While testing, the teacher should pay close attention to the student's
knowledge and mastery of social studies terms and concepts. Phase four of
the testing situation presents the teacher with an opportuﬁity to engage
in dialogue with the student about his attitudes toward reading, the soc;al
studies and the textbooks or other material th;t is used. By this method,
mutual rapport can be established and both the teacher and student can co-
operatively establish the learning objectives that the student hopes to

19
accomplish in social studies.

The informal inventory not only gives the teacher information con-
cerning the abilities, needs, and interests of students, it also aids in
helping teachers and students to establish a one-to-one relatiomship. It
must be remembered that the inventory is not static, but that it can be
altered to meet the individual needs of teachers and students. As condi-
tions, topics, units or material change throughout the school year there
is a need for the use of such diagnoses.

Since the objective of reading instruction in social studies is to
help the students improve their reading performance, instruction should be-
gin at the level where he functions adequately. Therefore, the first pur-
pose of the inventory is to find the students' appropriate level of instruc-

tion. It attempts to find where the student needs to begin reading. For

181144,

lgshew, Part I. op. cit., p. 7.

201344,
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example, does a particular tenth grade student need to begin'his.reéding in
an eighth, ninth, tenth, or eleventh grade level social studies textbook.
At which level do his needs require instructional help and at which level
can he benefit most from it?21

All of the students' reading material should not require instructional
aid., Students should be given the opportunity.to experience some success
in their reading, to apply their acquired abilities, to direct their own
reading activities, and to practice so they can develop reading proficiency.
For these objectives to be accomplished,.reading must be done at a level
where students caﬁ read successfully without assistance. Thus, a second
purpose of the informal inventory is to determine the student's indepen—
dent level the highest level at which the student can read well without
assistance.zz

Because reading ability is composed of a variety of specific abili-
ties and is not an entity, student's reading performance can only be im~
proved as they acquire the needed skills. Teachers must find out what
causes students problems, if they are to plan effective reading instruction
in the social studies. A third purpose of the inventory, then, is to ob-
tain information on each student's assets and liabilities in his reading
ability.23

Since student's reading performance is influenced by many factors,

there is a fourth purpose of the inventory that seeks to identify these

21Johnson, op. cit., p. 49.

220414,

231p1d., p. 50.
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factors. This can be accomplished by attempting to answer such questions as:
1. How well is he able to attend and concentrate?
2. What does he expect to get from reading?
3. How he responds to ideas presented by others?

4. How much background of information and experience does he have
to bring to the reading?

5. How efficiently does he use his background?za

Informal inventories can be more effective if they are supported by
the school librarian whose contribution would be to provide the teacher with
a list of library books that are appropriate for the topics the class will
study during the school year. This would provide the teacher with a variety
of available sources. It would also be of great value if the librarian
could provide some indication of the readability level of these materials.
When it is not possible to solicit the aid of the librarian in providing in-
formation on readability levels, an alternative is to use the SRA Reading
Ease Calculator or Edward Fry's Readability Graph which are efficient easy-
to-use measures of the approximate readability level of books and materials.
Another alternative, when it is impossible to use these two measures, is a
suggestion made by Jeannette Veatch who says that if a-student misses ten
words.ftom two pages of a randomly selected ﬁassage that the book is prob-
ably too difficult for him to read without trouble. The use of these mea-
sures in high school social studies classes may help teachers to ". . . avoid
‘the ego damage that can be so disruptive to the reading progress of the high

school student who may just be gaining faith in his ability to learm to

241144,
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This test frequently is an all important accompaniment to a lang-

uage experience program where the self-confidence of the high school stu-

dent has been partially restored or generated by reading his own words, and

he is seeking to bridge into reading the words of other pedple.26

Following is an example of how an informal test may be constructed.

This particular test was constructed to measure students' attitudes and

values prior to discussing a unit on the Bill of Rights:

Students are asked to indicate whether they "agree" or "disagree" with

each of the following statements by placing an "X" in an "Agree" or a "Dis-

agree" column to the right of the statements.

C.

d.

Those who demonstrate in front of impor-
tant municipal facilities should be im—
prisoned.

Silence on the part of a person accused
of a crime is an admission of guilt.

A man is guilty in effect until proven
innocent.

Police should have the right to search
any man's home.

A prime suspect for which no evidence of
guilt can be found, should be jailed
until evidence against him turns up.

The "Pledge of Allegiance" to the Amer-
ican flag should be recited in all Amer-
ican schools.

The federal government should censor
the news media in the nations best inter-
est.

25Shew, Part I, op. cit., pp. 7-8.

261p14.

ég! ee

Disagree
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Agree Disagree

h. Teachers should be restrained from giving
their personal opinion on controversial
issues in class.

i. Private property should be taken when our
nation's govermment needs it.

j. Public property, such as a state system
of higher education, should be managed
exclusively in line with_the will of the
majority of the people.27

The preceeding test items represents violatioms of citizen's rights
and liberties which are guaranteed in the first ten amendments to the
Constitution of the United States. The answers to this test will give some
indication of students' attitudes toward defending civil liberties. Shew
states that ". . . it is very important that the students have ample op-
portunity for engaging in an examination of their beliefs and the reasons
for those beliefs as part of preparation for citizenship in our society.

The teacher should take particular care to differentiate between a stu-

dent's "unwholesome" and "unpopular” attitudes."28

SOCIAL STUDIES: Group Reading Inventory

Directions for making a group reading inventory using the social studies
textbook: .

1. Use 26 to 30 questioms.
2. Write questions designed to measure the following reading skills in
the proportions shown below:
(1) Using parts of the book (5 questions)
(2) Using resource (library) materials (4 questions)
(3) Using maps, pictures, charts, etc. (4 questions)
(4) Vocabulary (3 questioms) :
(5) Noting the main idea (3 questions)
(6) Noting pertinent supporting details (3 questions)

27Shew, Part II, op. cit., pp. 6-7.

2114, p. 7.
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6.
7.

8.
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(7) Drawing conclusions (3 questions)

(8) Noting the organization of the material (1 question)

Choose a reading selection of not more than 3-4 pages in length.

Have questions of skills--(4) thought (8)--vocabulary, main ideas, de-
tails, conclusions, and organization--based on the reading selection.
Explain to the pupils the purpose of the test and the reading skills the
test is designed to measure. As the test is given, let the pupils know
the s8kill being measured.

Read each question twice.

Write the page reference of each question on the blackboard as the ques-
tion 1s read.

A pupil is considered to be deficient in any of the skills if he gets
more than one question in any of the skills wrong. For example, if a
pupil gets two vocabulary questions wrong, he will be considered defi-
cient in vocabulary. If he gets only one vocabulary question wrong, he
will not be considered deficient in vocabulary. If he gets only one
vocabulary question wrong, he will not be considered deficient.

Form of Test (Sample)

Parts of book

1.
2.
3.
4.

5.

Use
6.

7.
8.

9.

Use
10.

On what page would you find the map that shows (name of map). (tests
use of map table found in front of book)

On what page does a Chapter begin? What is the title of the unit
of which it is a part? (use of table of contents)

How can the introduction on pages help you in your study? (shows
understanding of unit introduction)

Of what value are the questions, activities, and vocabulary shown on
pages to you for the understanding of the material of the text-
book? (shows understanding of specific textbook study aids)

In what part of the book would you look to find the page references of
this topic? (purpose of index)

of resources

What library aid will tell you the library number of the book

so that you would be able to find it on the shelves? (knowledge of func-
tion of card catalogue)

What is a biography (shows knowledge of a type of reference)

Name one set of encyclopedias. How are the topics in them arranged?
(shows knowledge of a type of reference material)

Name a library guide that will help you to find a specific magazine
article . If you were to give a report in class and you knew
that most of your information would be in current magazines, what guide
would you use that would tell you what magazine to use and what issue
of it to use for information on your topic? (shows knowledge of a type
of library guide to research)

of maps, charts, etc.
What does the map on page show you? (shows an understanding of
fundamental idea of map)
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11.. What do the black areas ( or some other special feature) shown on the
map on page represent? (shows ability to read information
from a map)

12. Turn to page . Ask for some specific bit of information that is
shown by the chart. Example: "What are the three branches of our
Federal Government?" (shows ability to understand diagrams)

13. Turn to page . Ask for some specific bit of information that is
shown by the picture. Ask also for interpretation. Example: Picture
showing sod house on the prairie: '"What is the settler's house made
of? Can you tell why that type of building material is used?" (shows
ability to understand and interpret picture)

Vocabulary
Read pages .
14, Define v
15, What did "So and So" mean when he said (word or term to be

defined from the comment must be pointed out to the pupils)? (con-
textual meanings)
16. What is a ?

Noting main ideas

17. Questions to ask for only the main points of
18, information—main ideas of the longer

19. 1important paragraphs.

Noting details

20. Questions to ask for specific bits of

21, information about the principal characters
22. or ideas of the material.

Drawing conclusions

23. Questions, the answers of which are not completely in the textbook.
Questions

24, beginning with "Why," making comparisons, predicting events,

25, usually measure drawing conclusions. Example: "Why did the pioneers
brave the dangers to move westward?"

26. Each author follows an outline in writing this information in your text-
book. In looking through the chapter (one from which the reading selec-
tion was taken) write down the author's first main topic.

or
If you were to outline the material that you have read, what would be
the 1-2-3 main topics (headings) of your outline?29

Standardized and informal tests are an essential part of teaching read-

ing in the social studies. Before any attempt is made to teach reading in

29strang, Diagnostic Teaching of Reading, op. cit., p. 125-127.
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social studies, there must be an assessment of students needs, Interests and
abilities. Teachers can also gain insight concerning students from their

cummulative records, intelligence test scores, and observations by teachers.
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CHAPTER VI

Reading Skills Needed in High School Social Studies

There are certain reading skills which are required in the reading of
soclal studies materials. Specific instruction should be given in an attempt
to master these skills, and for students to apply those skills in which they
are already efficient to the reading of social studies mﬁterial. It is the
business of all teachers in the school to teach the communication skills--
téading, listening, writing, and speaking. Therefore, it becomes the social
studies teacher's responsibility to teach those skills that his students need
for the profitable and successful study of the discipline.l

Wesley states that the following skills are most often required for the

reading of social studies materials:

1. To recognize the denotation of a word.

2. To appreciate one or more connotatioms.

3. To formulate an inclusive concept.’

4, To interpret figurative meanings.

S. To understand abstract words.

6. To apply general concepts to particular instances.

7. To infer the meaning of a word from context.

8. To recognize synonyms in a series.

9. To adjust speed to the purpose of reading.
10. To recognize discrete meaning in a series.
11. To adjust speed to the purpose of reading.

1

Edwin Carr, The Social Studies, (New York: Center for Applies
Research in Education, Inc., 1965) pp. 72-73.
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13.
14,
15.
16.
17.
18.
19.
20.
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22.
23.
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30.
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32,
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34.
35.

36.
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select materials relevant to desired information.
relate ideas to previously encountered ideas.
read rapidly, considering only what is relevant.
identify materials relevant to a generalizationm.
relate information to a generalization.

formulate generalizatioms. -

recognize major points.

subordinate minor points.

discard preconceptions aﬁd secure the author's meaning.
evaluate the realiability of a statement.

compare statements.

contrast conflicting statements.

distinguish fact from opinion.

relate effect to cause.

know when and how to use the dictionary.

read graphs, tables, diagrams, etc.

interpret pictures.

use aids to map interpretatiomns.

recognize words and topic sentences.

sense the structure of what is read.

understand implications as well as overt statements.
recognize the author's assumptions.

understand allusions.

transfer ideas from one setting to another.

image what is described by the author.2

2Wesley, op. cit., p. 250.
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Of the skills needed for effective social studies reading, the technical
vocabulary is not only essential to successful social studies achievement, but
it also presents the student with the problems of proununciation and meaning.

Barr's and Gifford's investigation pertaining to the techni§31 focahu—
lary of United States History textbooks revealed that:

1. There were 1,900 most frequently used words in senior high-
school textbooks in American history.

2. About 7,631 different words occurs in these texts, not including
the 3,000 more that were eliminated by criterionm.

3. The first 1,900 words included all the words found in 75 percent

of the books.

4, All of the 1,900 words occurred in at least six of the eight
texts.

5. There were 118 words that occurred in all of the textbooks.3

The combination of Barr's and Gifford's investigation with those of
Pressey,ﬁ Stephenson,5 andVHcGehee,6 and others revealed that there were over
3,000 different words common to all social studies material. These studies
revealed the extensiveness of the social studies vocabulary.

As stated earlier, the social studies vocabulary usually presents stu-
dents with the problems of pronunciation and meanings. Students are con-
fronted with proper names with which they are not familiar. Students on the

high school level encounter such words as "Aristotle, Attila, Renaissance, and

3A. S. Barr and C. W. Gifford, '"Vocabulary of American History in Sen-

ior High Textbooks in American History," Journal of Educational Research 20
4. c. Pressey, ''The Determination of the Technical Vocabulary of the
School Subjects," School and Society 20 (July, 1924), pp. 91-96.

5A. W. Stephenson, "The Special Vocabulary of Civiecs," Journal of Edu-
cational Research 28 (December, 1928), pp. 297-304.

6&. W. Stephenson and W. R. McGehee, 'Vocabulary Common to Civics and
American History," Journal of Educational Research 22 (June, 1930), pp. 52-58.
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Byzantine."7

There is a galaxy of other words found in the social studies
which the student will need to interpret. Therefore, there is a need for
the development and use of phonics skills, word-recognition techniques, analy-
sls of structure, and context clues. In many instances, students are given
sufficient instruction in the syllabication of one word syllables, but they
are not given adequate instruction in dividing multi-syllabic words. Instruc-
tion should be given on recognition skills by teachers even if a pronunciation
guide is provided for the student's use.®

Students should also be instructed in the recognition of prefixes, roots
and suffixes in words. "Once the word is thus stripped down to the chassis

and the framework located, the synthesis can proceed systematically."9 For

"

example, if students are working with the word "Alhambra," they can make use
of syllable subdivision. If they have been taught that division between words
usually occurs at double consonants they will have little trouble. "Alhambra"
would be divided as "Al-ham-bra." Another example is the word "Indonesia."
Using the preceeding generalization, the student would know that the first
syllable is "In" and if he knows that there is a generalization which states
that "a syllable usually ends before a single consonant,” he will be able to
divide the word as follows: "In-do-ne-sia." If he has also been taught that
syllables which end with a vowel usually have a long sound, then he will have
background to attack the pronunciation of the word. Students should also be
instructed in the use of the dictionary or glossary to check their pronuncia-

o of words. 19

7Husa, op. cit., p. 99.

8rb1d.

91bi4.

10"1..! 3
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Words of foreign origin (Greek, Latin, French, Spanish, or German)
should also be included in word study lists because of differences in their
pronunciation. These words should be taught when discussing the countries of
their origin, or wherever encountered in social studies material. There are
also some words with which the student may be familiar and he may associate
one particular meaning, but may not know the meaning of the word when it is
used in social studies context. Such examples are: plain, branch, quarter,
pan, cape, gap, belt, mouth, cancer, source, and range. In many instances,
teachers allow students to skip over familiar words, assuming that students
have clear meaning of the words. This should not be taken for granted. Stu-
dents should be encouraged to check familiar and unfamiliar words that do not
make sense when they are used in new context. In addition to these diffi-
culties, some of the words may change their meaning in the passage or chapter,
and the reader should be aware of such changes if he is to get an under-
standing of the material being read. The pronouns "it" and "that" which
change their "referents" are examples of this. Other examples are words

' The meaning of "regular" is changed when it

which are similar to "regular.'
is used with terms like army, winds, routes, mountain ranges, or trade
routes.ll

The vocabulary problem which is most complicated is that which results
from the large number of new words with which the students are not familiar,
and which correct pronunciation, and meaning they do not know. This problem

requires that the reader apply techniques of word recognition and make use

of context clues to arrive at a correct meaning. The readers’ meaning may be

1pid., p. 100.
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checked with that of a dictionary or glossary, or he can éontinué to read
relying on the association that he has to find, if the meaning of the word

or concept will be later clarified. If the student uses the dictiomary, he
may have to substitute several meanings before he can find one that fits.
Students tend to skip words with the hope that their meanings will be clearly
stated as they read along. This occurs most often when the student encoun-
ters many new words. "It is easier for students to skip along, hoping that
the meaning will be clarified in later discussions with little effort on

their part. "This has particular reference to poor readers and slow-learners

who usually stop attempting to read once the vocabulary becomes too 1arge.12

Huss makes the following observation concerning the difficulty of social
studies material:

A recent issue of National Geographic, a magazine often used in the
secondary school as well as in upper elementary grades contains the
following unusual words or phrases in the space of a few pages in an
article on New Zealand: "Rotorua," "thermal district," "Polynesia,"
"eold tussock desert," "Thames,'" '"Chelsea," "nomad," "after a spell in
Spain," "bush," "Kauri gum,”" "Kiwi," "moori," 'Cape Maria van Dieman,"
"Heemskerck," and "Governor General." Some of these terms ("bush,"
"thermal,”" and "spell") are known words whose meanings can be inferred
from context. Other's, however, such as '"tussock,'" meaning a tuft of
growing grass,”" are likely to become intelligible only through use of
the dictionary. Words like "Cape Maria van Dieman" and "Keemskerick"
requires some knowledge of foreign pronmunciation. The necessary heavy
vocabulary load of materials that deal with foreign cultures or times
past complicates the process of reading and learning. To add to the
difficulty, there are phrases and abstract terms that require interpre-
tation, such as "the crown's" representative," "flung lonely, as by
some giant hand," "a treasure locked in a vast ocean,” "gift of the
sea," "dominion," "sovereignty," and "eating up 2000 acres of good farm-
land." To make sense from these context demands attention and concen-
tration, plus to hear the pertinent past experiences.

12114,

131pid., pp. 100-101.
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Hobson suggests the following methods for helping students build a so-

studies vocabulary:

1.

2.

4.

9.

10.

12.

Help pupils to correlate the new words or terms with a current
event to show their importance to a particular age group.

Send pupils directly to the dictionary for brief periods of study
of a word, have them use the different meaning in meaningful sen-
tences, determine which of these sentences best expressed the in-
tended tended meaning of the word in the context being studied.

In building background, call attention to new words in class dis-
cussion., Place new words on the board, or duplicate on dis-
cussion sheets, in sentences which give meaning, and illustrate
how these discussions can be -applied to later uses of the word
as the pupil needs them. (New words are either individual, as
they stem from personal activities, or of class significance in
connection with units or projects.)

Hold daily discussions of words and terms giving special atten-
tion to word roots and to shades of meanings. After such study,
relate the words or terms to the assignment.

Have pupils underline new words in the text and write the mean-
ings at the bottom of the page.

Have pupils tell what they think a word means from context.
Encourage pupils to use difficult words in their own sentences.

Teach pupils how to make and use a personal card-file dictionary
of words of interest and of value to them. Include on each card
the word, its pronunciation, its meaning, and its use in a sen-
tence.

Help pupils understand how words are tools of communication rath-
_er than problems to be solved.

Teach pupils thought methods, rather than memorization alone, for
gaining word power in pronunciation, recognition, meaning, and
spelling.

Encourage pupils to add the words in the glossary at the back of -
the book to their vocabularies.

Teach pupils to relate new words to various language sources and
to their acquaintance with roots, prefixes, and suffixes in order



to gain meanings read:lly.l4 For example, students can be shown
that the variants and derivatives of "conform" can be shown as
"conformist," "conformity,” '"nonconformist," and "nonconform-

1ty."

It can then be pointed out that "conform" is the root

word in each of the words and that each word retains the same
meaning as the root word. It should also be pointed out that
other variant forms of the word can be made by adding s, ed,
ing, to the root, "conform."l

In addition to the preceeding suggestions given concerning the effective

teaching of the social studies vocabulary, teachers will find it extremely

helpful if they are aware of the sequencial manner in which word attack prin-

ciples should be presented to students. Heilman suggests that they be pre-

sented in the following manner:

1. Teaching consonant sounds:

a.
b.
c.
d.
e.
£.
g
h.

i-

j-

14

initial consonants

consonant diagraphs (sh, wh, th, ch)
consonant blends (br, cl, str, etc.)
substituting initial consonant sounds
sounding consonants at the end of words
consonant diagraphs (nk, ng, ck, qu)
consonant irregularities o

silent consonants

sight word--list nonphonics spellings

contractions

Cloy S. Hobson, "Reading Skills and Habits Needed in the Social Stud-

ies, Teaching Reading in High Schools, Kansas Studies in Education, 10
(Lawrence: University of Kansas Publicatioms, 1960), pp. 11-12.

15Lois V. Johnson and Mary Bany, '"Teaching Reading Skills in United
States History, Clearing House, 30 (February, 1956), pp. 371-374.
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2. Teaching vowel sounds:
a. short vowel sounds
b. long vowel sounds
Ce teaching long and short sound togethef
d. exceptions to vowel rules taught
e. dipthongs |
f. sounds of oo and oo
3. Syllabication:
a. rules
b. prefixes and suffixes
C. doubling final consonants
d. accent

Many high school social studies teachers are reluctant to teach their
students word attack skills because it entails having a knowledge of phonics,
structual analysis, and lingui;tics and they have not had any formal training
in these areas. Shew suggests that teachers who are faced with this dilemma
should consult Arthur Heilman introductory text entitled Phonics in Proper

Perspectives, Charles E. Merrill, 1966 and Carl Lefeure's Linguistics and

the Teaching of Reading, McGraw-Hill, 1964.17

Providing direct experiences for students may be a useful aid in de-
veloping meanings and understandings of words, phrases, and abstract con-
cepts of terminologies and their relationships. These experiences may be
provided in the form of educational field trips. For secondary students,

this may include visiting governmental agencies, historical sites, museums,

16Arthur Heilman, Phonics in Proper Perspective, Columbus, Ohio: Charles

E. Merrill Company, 1966, pp. 19-20.

17Shew, Part I. op. cit., p. 8.
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or cities under discussion. Student exchanges with other school systems may
be useful in accomplishing this goal. Although such activities may serve
the same purpose for the different grade levels, it must be remembered that
in the secondary school the complexity and duration of such trips is more
detailed and lengthy. The students experiences should be designed so as to
"acquire information in more areas and in greater detail and abstractioms,
learn more technical terms, and understand more complex relationships.“18
The use of resource persons and exhibits in the classroom will enable
students to gain meanings to words. Hearing explanations and seeing il-
lustrations help students gain a clearer meaning of words. If direct ex-
periences are not possible or feasible, they may be substituted with things
that resemble real ezpériences. Examples are: films, filmstrips, recordings,
pictorial maps, graphs, charts, pictures, and models. Teachers should make
use of these devices as a means of exposing students to certain experiences
so that they can make associations between experiences and the meaning of
printed matter.19
Discussions, or expositions can be used as a means of developing, clari-
fying, and extending the social studies vocabulary. With the use of vivid
presentations, teachers can help students to associate past experiences or
knawlédge with that which is new. Such presentations not only aid students

in understanding, but also help students to remember. Teachers should use

their discretion in determining the number of ideas or terms to use at a
& .

laﬂuss, op. cit., p. 101.

19Ib:ld.
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particular time. Their decision depends on the rate the terms are inttbQ
duced and upon their complexity. Teachers are cautioned that the use of
many complex words at a fast rate may result in misunderstandings and con-
fusion of terms.
As stated earlier, word lists composed by students also serves as an
aid to vocabulary devélopment. These lists consist of words which are un-
known or difficult to students. Teachers can help students start their
word lists giving them social studies words that occur often and require
that they know specific meanings. Examples of these are govermment, par-
liament, capital; kingdom, empire, republic, nation and country. High school
students could also devise other lists which would include "fighting words,"”
or words connoting speed,.prestige, depression, or other emotional reactions.
These words are important for study because they offer insight about how
mood is created by authors in materials. Examples of these types of mater-
ial are advertising, editorials, or reports dealing with political activi-
ties. Instructing students in the interpretation and recognition of social
studies terminqlogy is a responsibility of the high school teacher and the
instructor in undergraduate and graduate courses at the college level.zo
Pupils' knowledge of the technical vocabulary of a subject may be ea-
sily tested by selecting terms from the glossary, and asking pupils the defi-
nitions. "If the teachers suspects that a pupil possesses greater potential
reading ability than he shows in his class work, the teacher may compare his
comprehension when listening to a passage of given difficulty, and his com-

prehension when reading a passage of similar difficulty."21

201p44., p. 103.

213ttang, "Developing Skills in the Content Area," op. cit., p. 305.
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It is very important that students be instructed in vocabulary building
in socilal studies. Authorities feel that the social studies vocabulary plays
an important role in social studies achievement. In a list compored by Bond
and Bond the difficulties encountered in reading in social studies were
listed in the following order of importance:

1. Difficulties of vocabulary

2. Difficulties of specifalized meaning

3. Difficulties due to contractions

4, Difficulties of ideas ‘

5. Difficulties of sentence length

6. Difficulties of abstractioms

7. Problems of organizations

8. Difficulties of reading critically

9. Difficulties in locating material

10. Difficulties in reading maps, graphs, and other pictorial materi-
313.22

If we are to produce good social studies readers, we must help them to
build their social studies vocabulary so that they will be able to:

1. Have an interest in words as tools of communication and thought.

2. Use thought processes as well as memory to develop an adequate so-
cial studies vocabulary.

3. Have a systematic, continuing method of word study for social stu-
dies vocabulary building.?23

Adjusting or adopting rate of reading is another skill which is needed

22Guy L. Bond and Eva Bond, Developmental Reading in High School (New
York: MacMillan Company, 1942), pp. 177-80.

2
3Hobson, op. cit., 10.
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in reading social studies. The good reader in social studies should be able

1. Determine the purpose for the reading of particular items and appro-
priate speeds for reading them,

2. Recognize types of content, the relative difficulty of comprehension,
and appropriate speeds for reading each type.24

One's reading rate is affected by many factors. One's mental capacity,
individual basic reading skills, familiarity with the subject of the mater-
ial, the difficulty level of the material and the purpose for which he is
reading affects his reading speed. Reading speed varies with the material

being read.25

Reading rate of speed has been classified into four areas (1) skimming;
(2) cursory reading; (3) study reading; and (4) critical reading.

Skimming is the most rapid type of reading. It consists of looking
over material for key words or phrases as a means of determining the exact
location of materials to obtain am overall view of lengthy material before
it is carefully read or to determine if the material is pertinent to the
question or problem that is to be solved. Skimming to find the location of
material is used for doing reference work with the use of encyclopedias, dic-
tionaries, almanacs, atlases, or directories. Survey skimming is used to
determine the composition of material and what parts, if any, are relevant
to the problem being considered. Pupils should be taught to use location

skimming to locate words in dictionaries, areas or maps, specific material

241444, , p. 11.

2SHuss, op. cit., p. 103.
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(sections or articles) in an encyclopedia, or to look for "such elusive data
as dates, amount of money, exact quotations, and the like.“26
Getting students to skim can be accomplished by asking that they find
the material that tells a particular thing, rather than asking that they
read until they find the material that tells a particular thing. Teachers
can also aid pupils in effective skimming by suggesting that they use hints
and clues (heading or guide words, boldface type, or words in quotationm,
dates, capitol letters, italicized words, and specific words.) Skimming
prevents students from wasting time on material which is irrelevant, and
helps them locate relevant material faster.27
Cursory is a second type of reading rate which requires that students
read as rapid as possible. They are allowed to skip words that they do not
know and to read on to obtain the main idea or a general view of the mater-
ial, It is gimilar to skimming, but differs in that it requires that main
units be read in greater detail. Cursory reading may be helpful in review-
ing material that has been read previously which is to be summarized; to
make generalizations; to validate one's impressions; to find the main idea;
to construct questions concerning the material; or to determine the use-
fulness of the material to a particular problem.28
Pupils who find it difficult to maintain the rate ofrspeed required

by cursory reading should be given easier material which is ". . . spaced

in thought units or to have them pick out the thought units or groups of

261b4d., pp. 103-104,

271bid.
281p14d., p. 105.
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words in a selection that may be seen at one look."2? As assignments in-
crease in length, the reading rate becomes® very important. This is true
at the secondary school level, and especially so at the college level. High
School students who have poor word-recognition techniques, are word-by-word
readers, and who lack background experiences that aid them in comprehension
will find that their reading rate is too low fér successful academic achieve-
ment. One's reading rate can be improved through the use of practical word
attack exercises, phrase reading exercises, browsing in books with vivid il-
lustrations or gaining first hand experiénces, exposure to informational
films, and using various visual aids. If students have not acquired the
basic reading skills, they cannot read at a fast rate without a loss in com-
prehension. When students have obtained these skills, timing them will aid
in increasing their reading speed.30

A third type of reading rate is study reading. It requires that an ad-
justment be made in rate of reading social studies materials at any grade
level. The purpose of this type of reading is to read for maximum understand-
ing. Study reading would be used when reading is done, to create or visualize
a particular scene; to follow an argument; to comprehend; to make an outline;
to prepare a play; to write entries for a fictitious diary; to get informa-
tion for making a mural; to take an open book examination; or just to remem-
ber and organize what one reads daily. Social studies assignments require
that students be able to read with optimim speed and concentration. Teach-

ers can help students recognize how the general structure that they found

291p14d.

301444,



68

when skimming is now completed with explanations, illustrations, and exam—
ples, and how parts of material is fitted together to make a whole. They
can perceive how new discoveries, revolutions, the fall of empires, or
other events build up to a climax, By listing the events in order, they
" can then see a progression which is gradual and logica1.3l
Unique types of material are found in eacﬁ of the social studies which
require that a variety of reading-study skills be utilized. Successful so-
cial studies achievement is dependent on the reading charts, graphs, and
tables, map-reading, use of reference books, dictionaries, indices, skill
in locating, using and organizing information. These skills can be exam-
ined diagnostically, and appropriate remedial work can be given to individ-
ual students if necessary.32 A large number of the social studies activi-
ties that following reading can only be successfully accomplished when stu-
dents have noted details and have remembered them. Study reading is neces-
sary for effective study, and it must be done with sufficient enough ease
and speed "to keep abreast of assignments" or social studies achievement
will be restricted.>>
The slowest reading rate is critical or reflective reading. When read-
ing critically the reader pauses to recall information and make associations;
to deliberate and make comprisons; to ponder a clever statement and recog-

nize and appreciate the author's skill; to observe and evaluate the style of

writing; the mood which is created; and the purpose of the author. "This

311p14., pp. 105-106.

3266 c. Fay, "What Research Has to Say About Reading in the Content
Areas, " The Reading Teacher 8 (February, 1955), 72.

3sﬂuss, op. cit., p. 106.
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kind of reading is typical of readers who savor what they read and hesitate

to quit, for they are truly making what they read their own, "3

As secondary students are introduced to the writing of adults, they en-
counter patterns of style which are complex. High school students need to
trace allusions and to recognize the emotional appeals of such words as pov-
erty-stricken, incredible, elegant, infallible; extravagant, restless, harsh,
oppressed, and colossal. They also need to recognize the point of view of
the author. Students need to be able to think and ask questions critically:

Is he trying to convert or debﬁnk?
Is he presenting factual information or only his opinion?

Is his style direct and straight forward, or is he writing "tongue
in cheek?"33

Every course of study in the social studies offers opportunities for

the development of skill in critical thinking, regardless of the grade level.
For example, on the high school level controversial events such as the Boston
Tea Party and the colonist, and the extent to which slavery caused the Civil
War are exercises in which students can apply critical rea&ing and thinking.
Other questions can be raised in world history classes in which students have
to evaluate the reasomns for the causes and results of wars, and the rise and
fall of empires or nations. Other areas which require critical analysis con-
tinually are:

In geography, there are problems of national stereotypes and dis-

parities in standards of living.
In economics, the interrelationships of big labor, big business,

34114,

351bid., p. 107.
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and big govermment, as well as the parity-price-support policy
for the farmer. In the govermment course, attention must be
paid to the role of the citizen in making all levels of govern-
ment responsive to the needs of the people.36

Therefore, a good reader in social studies should be able to adjust his

speed of reading to the purpose and to the type of content:

1-

2.

3.

6.

7.

9.

Point out that different material, different subjects, and different
paragraphs with the same story have great variance in the degree of
readability and comprehension.

Develop the idea that it would be impossible for all pupils to cover
the same material in the same time and that each must try to adjust
his reading speed to his comprehension level.

Adjust the length of the daily assignments to the estimated average
speed of reading of the group.

Teach the place and the value of skimming in preparation of assign-
ments.

Instruct in the methods of reading for the wvaried purposes of read—
ing the same, similar, or different materials.

Early in the school year, spend one week or more on informal teach-
ing and testing the pupil's rate and comprehension. Encourage pu-
pils to experiment with different rates for different types of ma-
terial and different purposes for reading.

Stress intensive reading by suggestion periodically the proper way
to read a textbook: (a) reflect on chapter topic, (b) read preface
material and unit titles (c) read questions and study vocabulary

at the end of the chapter, (d) read chapter material, and (e) check
questions again seeing how well material was read.

Advise those who have difficulty understanding or retaining the
information to take notes or outline the material.

Have students first read chapter titles and section headings and
from them formulate questions to be answered by reading.37

361gidore Starr, "The Nature of Critical Thinking and Its Application
in the Social Studies," Skill Development in Social Studies, Thirty-Third

Yearbook,

ed. Helen McCracken Carpenter (Washington: National Council for

the Social Studies, 1963), pp. 42-43.

37

Hobson, op. cit., pp. 13-14,



Comprehension is ususlly ranked in second place as a difficulty in so-

39 40 41

cial studies reading. Studies by Sayre, 0 Artley,>’ Covell, — Krantz,

and Sgnder542 have revealed that when students were instructed in compre-
hension skills their social studies achievement showed improvement.

Comprehension which is the act of getting meaning is basic to all
types of reading. The students' past experienée , kind of material and pur-
pose influence his comprehension. Therefore, it is the teacher's responsi-
bility to provide students with backgrounds of first-hand experiences, and
to establish functional purposes.43 of éourse reading speed is important
in social studies, but it is a senseless waste without comprehension. The
objective of reading in social studies is for the student to read at a rate
at which he does not sacrifice comprehension.44

Following is a list of methods and devices which may be used by social
studies teachers to improve students' comprehension skills:

1. Recall the experiences of former pupils in their initial contact

with the material and plan ways to help present pupils to avoid

anticipated difficulties.

2. Develop a list of resource materials that are readily available
for use and adapt it to individual needs.

3aliarrif:mt:l M. Sayre, "Teaching Reading in the Current Events Class,"
Journal of Education Research 33 (April, 1940), 561-568.

39rtiey, op. cit., pp. 464-473.
40Covell, op. cit., pp. 14-16.
4lxrantz, op. cit., pp. 98-114,
4ZSanders, op. cit., p. 286.

43Fay.Adams, Lillian Gray and Dora Reese, Teaching Children To Read
(New York: The Ronald Press Company, 1949), pp. 502-505.

44Fraser and West, op. cit., pp. 153-154,
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3. Ask pupils to relate vacation and other experiences and to bring
avajlable types of illustrative material from their experiences
to make social studies readings more meaningful.

4, Use films and pictures, stories told by members of the class, dis-
plays, and maps to illustrate readings in social studies.

5. Stress current news in government classes to show that the test
material is in action at all times with such activities as: take
trips to court during a study of the judiciary; assign one or two
pupils to accompany the city manager at his work during an entire
day and report to the class; use mock sessions of Congress, debates,
panel discussions, and oral reports to clarify meanings.

6. Use films, recordings, drawings, opaque projections, dramatizations,
cartoons, models, pantomining, storytelling, and exhibits to add
meaning to material read.

7. Ask pupils to bring clippings or pictures relating to something they
have studied such as a picture of Mayflower II when or after stu-
dying about the Pilgrims. 5

Huss states that the following is basic to the acquisition of concepts in
reading social studies material:

The ability to recognize the way in which the material is organized,
whether in sequence or logically, and to see the relationships that are
stated directly or implied; to analyze comnnections between events so that
inferences can be made as to cause and effect; tc form mental images of space
and distance; to recall and make judgments from the perspective gained by
combining past experiences with present knowledge; and to see similarities
between what is read with what has been previously experienced or determine
what can be applied to present day life.46

Social studies material is written in an reportorial fashion and ob-

jective manner with an attempt to record or write events as they occurred.

ésﬂbbsan, op. cit,, p. 13,

46Huss, op. cit., p. 107.
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There is a great need to understand sequence and chromology in social stu-
dies material. High school should also be able to form cross-sectional
views from social studies material. Ideas can be developed logically by
instructing students on how to build-up a reasonable line of argument. High
school students should be able to determine if the main idea follows each
in a proper order, whether an idea comes from 6r is related to the preceed-
ing idea; whether ideas are explained, expanded, and substantiated with ade-
qﬁate detail.47

Students can be given exercises in éhich they read silently to find
main ideas and then supporting details. They can also be given completion
questions in which they have to supply the missing details which supports
the main ideas. The students should be allowed to refer to the paragraph
read in defending their answers.48

In order to interpret facts in social studies, students must be able
to see the connection between events and results. Practice should be given
in cause and effect relationships so that students will become familiar with
them, When dealing with chronclogical relationships, practice can be given
by having students make charts which are divided into double-columns and in
which they list events in one column and results in the other column. Ano-
ther technique is to have students make a list of episodes or events as they
progress towards a climax, Students may also gain practice and understand-

ing of cause and effect relationships if they are asked to study a physical

471p1d.

AaMetropolitan School Study Council, Five Steps to Reading Success in
Sciences, Social Studies, and Mathematics (New York: Metropolitan School
Study Council, 1954), pp. 11-13.
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map and note how coast line, drainage basins, terrain, relative location and
other geographic features may be useful in the prediction of population cen-
ters, types of occupations that can be supported by the land, and the pro-
ducts that will be produced and made available for trade. Students can make
more accurate predictions if they are given such features as the rainfall,
temperature, and prevailing wind data. Commeréial and industrial statistics
and political maps can be used to check the pupils.

Analyzing maps gives students practice and understanding in seeing rela-
tionships. It also shows and presents tﬁem with a method to make logical de-
ductions from data, and to interrelate various items of data as a means of
drawing a conclusion.49

The scope of social studies content involves the relationship of space
and distance, both on the surface of the earth and in the atmosphere. Exam-
ples of such relationships are found when students study physical and poli-
tical maps, road maps, rainfall maps, hydrographic and astronomical charts
to make comparisons of the distance of these with knowledge that they already
have. There is a need for students to build mental images of space. These
may not be too clear because students and even adults find it difficult to
judge such things as the distance of the sun, moon, and planets, or the dis-
tance between Seattle and San Diego as compared with that between Minneapolis
and New York, Simple techniques can be used by teachers to demonstrate
space-and—-distance relationships. For example, a globe and a piece of string
can be used to illustrate why a great circle route appears to be curved on a

flat map. Students can be helped to understand the distortion inherent in

Agﬂuss, op. cit., p. 109.
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most projections by using maps with various projections and comparing dis-
tance with those on globes. Activities such as these can be used by tea-
chers to help students in acquiring ideas about space and diatance.50

If students are to understand the verbal material in their social stu-

dies textbooks they must learn to interpret maps, globes, charts and graphs
skillfully because they are used extensively in social studies texts. If
students are to read maps competently they must:

1. Understand the various types of maps and what they show. For exam-
ple, they must understand the difference between cultural maps, top-
ographical maps, thermal maps, magnetic maps, and global maps. A
bulletin-board display of the various kinds of maps will help stu-
dents attain this objective.

2. Develop the skills to basic map-reading; namely, correct use of the
scale; understanding of direction, latitude and longitude; recogni-
tion of the symbols used and of the significance of the colors; and
careful notation of the date of the map.

3. Know how to relate the map to the problem which they are studying.
The Tennessee Valley Authority development, for example, has little
meaning to students who cannot read the maps of the Tennessee Val-
1ey.51

The use of an effective reading approach as well as intelligence is re-

quired in determining the relative importance of several main ideas found in
a particular selection or in judging which of several causes are the impor-
tant or crucial ones. High school students can be taught to recognize the
importance of ideas by having students to analyze events as they proceed

toward a goal or action and to decide where the "point of no return" occurs.

Students can also interpret and speculate on what might have happened if

£

501p14., pp. 109-110.

51Frances Hunter Ferrell, '"Methods of Increasing Competence in Inter-
preting Social-Studies Materials: In Grades Ten to Fourteen," Improving Read-
ing in All Curriculum Areas, Proceedings of the Annual Conference on Reading,
10, ed. William S. Gray (Chicago: University of Chicago Press, 1952), p. 184.
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events other than the ones presented had occurred. For example, students
may speculate on the idea of Marco Polo not having gone to China, which is
a reversal of what actually happened. This reversal of events would pose
questions for thought and speculation. An example of such a question may
be: If Marco Polo had not gone to China, how long would it have taken to
create widespread interest among Europeans in ﬁroducts from the Orient?
Another activity that may be used to help students judge the relative im-
portance of ideas is to have them read from various sources concerning one
particular event and to note those eventé which are always included and
those which are sometime omitted. Although the frequency that an event is
mentioned does not always indicate its importance, the mere fact that sev-
eral authors feel that it is important enough to elaborate on, aids stu-
dents in judging its importance. Students should also be assigned readings
in sources other than their textbooks so that they can make comparisons and
gain insight into distinguishing the relative importance of ideas.52

Valid techniques for judging importance can be fostered only when stu-
dents have such backgrounds for helping students develop perspectives from
the limited views that they possess.

Students should be taught to apply their personal experiences to so-—
cial studies reading. Our goal should be to éroduce good readers in our so-
cial studies classes. When this goal is accomplished students should be

able to find intrinsic motivation for reading social studies material by:

52Huss, op. cit., p. 110.

531p1d.
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1. Having an interest in the content that can be acquired through
social studies reading. :

2., Recognizing that social studies reading may be pleasurable.

3. Desiring to discover the truth about social situations by wide,
well selected reading.54

Applying what has been read to one's personal experiences is another
technique which can be used to see and understénd relationships. Such appli-
cation may be done for validation, assimilation, utilization, and enjoyment.
When students read about airplanes or boats they can relate these ideas to
their own experiences with airplane, boaés, airports and ports. Afterward,
the student builds these images into a mental framework which may be visual-
ized into a long horizontal line, which includes specific points of refer-
ence which are significant to them. Some images may be built up on a ver-
tical pattern with stages building upward according to some defined levels
such as centuries or decades, or according to events which are significant,
for example, events like grandmother's golden wedding amnniversary, Columbus'
first voyage to the new world, or the fall of the Roman Empire. As students
acquire new information, it is stored away for future use. With sufficient
exposure and practice students get to the point where they build concepts
and begin to deal with symbols and abstractions without making extensive use
of firsthand experiences as the basis for these concepts.55

Teachers can use the following methods to help students to find intrin-
sic motivations and to apply personal experiences:

1. Project questions or problems by taking the critical viewpoint of
the principles presented or by taking a contrary opinion so the

54Bobson, op. cit., p. 10.

55Huss, op. cit., p. 111.
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class will need to justify their opinion.
2. Pose some questions that the material should answer.

3. Assign a project that requires reading of description or directions
such as making a globe.

4, Encburage statement of opinions; then challenge pupils to holster
their opinions by reading.

5. Employ the "mystery" element or the "build-up" to catch interest;
then ask pupils to read to satisfy their curiosity.

6. Tell pupils a story up to a crucial point; then assign reading to
- find out the conclusion of the story.

7. Tell pupils a story, but leave out the names of those involved;
then assign reading in order for them to identify the characters.

56

High school social studies is geared toward teaching concepts. Garri-
son and Garrison have stated that ". . . for the development of social con-
cepts, it is important that concrete situations be provided." In other words,
when concepts are introduced or explained, they should be related to situa-
tions of which the student is aware.57

Promoting wide reading from various sources is ome of the best ways to
expand the concepts of students and to enlarge their store of informatiom.
The unit method is useful in providing a wide range of reading from various
sources. It also encourages studenté at the beginning to read in order to
learn enough to ask relevant questions for study. It is a good practice to
provide material for browsing that will help students to formulate their

questions when the introduction is being given the unmit. Finding the answers

to these questions, automatically, becomes the students purpose for further

56Bobson, op. cit., pp. 12-13.

57Sidﬁey L. Garrison and Karl C. Garrison, Fundamentals of Psychology
in Secondary Education (New York: Prenmtice-Hall, Inc., 1936), p. 416.
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reading. Once the student's interests are aroused, additional questions
are raised, and these lead to other questions and the cycle continues until
the unit is completed. Materials read in the unit plan may include bio-
graphy, alamanacs, journals, fiction newspapers, reports, textbooks, and
government documents.58
Students relate, compare and judge style énd quality, and organize
and analyze materials. Afterwards, they synthesize or compare their find-
ings and share them in the form of oral reports, written compositions, ar-
ticles, and booklets, murals, graphs, ch;rts, slides or other pictorial
illustrations and in return benefit from the work that their classmates
share with the class., Library books should also be included in the unit
plan. Many of them contain and illustrate human elements which, in many
instances, are not included in the textbooks. The wivid illustrations
found in these books ﬁelp students to clarify meanings of what they read,
and gives them aesthetic satisfaction. Thus, one of the most important val-
ues gained from expanding concepts is to create an interest in students
for books that will continue throughout their adult lives. '"Such permanent
use of reading, wisely done is one of the major reasons for teaching read-
ing and the interest engendered through wide reading in social studies of-
fers one spur to continual use of books.“59

An important aspect of the social studies reading program is students

ability to locate library materials. Students should have a knowledge of

SaBuss, op. cit.,, p. 112,

sgﬂuss, op. cit., p. 111,
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.the sources of social studies, and know how to locate and use specific sources
to find specific kinds of social studies information and material;eo
Hobson suggests the following methods for improving students' ability

to use the library and locate materials for social studies assignments:

1., Early in the year, take pupils to the library and help them in ob-
serving and practicing library procedures.

2, After a visgit to the library, have pupils ask and discuss questions
about library usage.

3. Teach library skills in special projects such as research reports
and predictions. Give assignment sheets to pupils with suggestions
in outline form, and have them use original sources and confirmed
eye-witness accounts.

4. Teach the use of the Readers guide, Card Catalog, and other aids in
locating material.,

5. Give each pupil two or three cards with the names of people, places,
or events listed on them. Instruct the pupil to use any textbooks
(except his own) or any reference book available to find data om his

topics. Through this exercise, help pupils who need help with the
use of sources.

Teachers and librarians should work cooperatively to help students de-
velop good library habits. The high school library should:
Stimulate a desire to read, develop a high standard of tastes and
appreciations, help pupils to enrich their information, and estab-
1ish reading habits will begin to serve them immediately and con-
tinue throughout their lives.62
There are many approaches which can be used by teachers to teach skill
development in social studies. One such approach is that designed by the

Metropolitan School Study Council. It consists of five steps and proceeds

suHobSOn, op. cit., p. 11,

6lrpid., p. 14.

GzAdams, Gray and Reese, op. cit., p. 312.
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as follows:
Step One: Readiness:

Arousing pupil interest.

Setting a purpose for the reading.

Developing a background and sense of continuity.
Creating an awareness of the reading require.

Step Two: Concept Development:
Discussion of the vocabulary and concepts which need clarification.
Explanation of how context may give a term meaning.
Study of pronunciation and spelling when appropriate.
Step Three: Silent Reading:
To locate specific details.
To find the main idea and supporting details.
To see a vivid picture through word concepts.

To locate information by skimming.
To determine accuracy of statements.

Step Four: Discussion (Oral or Written):

To check comprehension.
To share different points of view.

Step Five: Rereading (Silent or Oral):

For clarification. 63
For critical examination.

63Hetmpolitan School Study Council, op. cit., pp. 8-9.
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CHAPTER VII
Summary, Conclusions, and Recommendations

The purpose of this study was (1) to examine the importance of teaching
reading skills in high school social studies classes; (2) to explore the so-
cial studies teacher's role in teaching reading; (3) to identify the var-
ious instruments used in the assessment, identification, and diagnosis of
student's reading skills; (4) to illustrate how social studies materials,
the nature of the reader, development of vocabulary, adjustment or adaption
of reading rate, formation of relationships, and expansion of concepts con-
tribute to students' difficulty in reading social studies materials; and
(5) to illustrate those reading skills which are essential to reading the
social studies and methods of instruction which are used in the effective
teaching of these skills.

This study was of a descriptive nature; (1) pertinent literature deal-
ing with the relationship of social studies achievemept and reading was
reviewed (2) an attempt was made to locate and analyze materials dealing
with the teaching of reading and the teaching of reading in social studies,
and to select appropriate skills, methods of implementations, implicatioms,
and suggestions which may be adapted and utilized in the teaching of read-
ing in high school social studies.

The literature cited revealed that there is a definite relationship
between social studies achievement and proficiency in certain reading skills,
while social studies reading skills are related at all grade.levels there
are some which are delegated to high school social studies. Although social

studies reading utilizes general reading ékills, there are those skills which
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are specialized to the social sfudies. Social studies students who are given
instruction in reading skills usually achieved at a greater rate than those
students who have not received such instruction.

If social studies students are to achieve at their maximum potential,
they must be given instruction in social studies reading skills. Students
who are not given help may become frustrated because they cannot cope with
social studies material, and become apafhetic toward the social studies and
education in general. Thus, it is of the upmost importance that reading
gkills be included as part of the social studies courses.

The nature of the social studies requires that attention be given to
the teaching of specific skills. Students encounter many difficulties in
social studies which require a knowledge of reading skills to successfully
cope with them, therefore, it is the responsibility of tﬁe social studies
teacher to equip students with those skills which are necessary in the de-
coding of social studies material. Although many social studies teachers
fail to realize or accept the fact, they are better qualified to teach read-
ing in their subjects than any other person. Thus, the social studies tea-
cher plays an essential role in the social studies reading program.

The effective teaching of reading in social studies requires that stu-
dents' needs, interests, and abilities be evaluated before reading instruc-
tion are planned. Teachers can obtain information about their students
through the use of standardized reading tests and informal oral and silent
reading inventories. These evaluative measures can be an asset to the so-
cial studies reading program if teachers use them wisely, and carefully.

For example, before teachers select tests to be used with their students

they need to examine them for their appropriatenmess. In other words, they
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need to find if the tests measure those skills about which they are attempt-
ing to find information.

There are certain reading skills which are essential for successful read-
ing in social studies. Vocabulary skills, comprehension skills, skimming,
cursory reading, study reading and critical reading are skills which are de-
signed as being specific to social studies reaﬁing. Another group of skills
needed in the social studies, especially at the high school level are those
which are necessary in forming relationships. Social studies teachers should
use their resourcefulness in helping students to acquire those skills which
are necessary for successful social studies achievement.

It is concluded that there is a definite relationship between the
mastering of reading skills and social studies achievement. The nature of
social studies material, and the reader himself presents difficulties in
reading social studies material. There are also specific reading skills
which are required in reading social studies material. Therefore, it is
important that students be helped to read social studies through the teach-
ing of reading in high school social studies classes. In addition, this con-
clusion suggests that social studies teachers are better equiped to teach
reading because of their educational background, preparation, and interest
in their particular areas.

It is recommended that the social studies curriculum be re-evaluated by
state departments of education, and institutions of higher learning. This
suggestion is imperative because the methods used for accomplishing the ob-
jectives have been inadequate, especially in regard to teaching reading skills.
Although the objectives of social studies cannot successfully be acomplished
without integrating reading skills with content, there has been little obser-

vable effort to do so. This is indicated by the fact that social studies



teachers do not recognize their roles in teaching reading, and in their

limited knowledge of the nature of the reading process.
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AN ABSTRACT

THE TEACHING OF READING IN HIGH SCHOOL SOCIAL STUDIES

The purpose of this study was to investigate (1) the importance of
teaching reading skills in high school social studies classes, (2) the
social studies teacher's role in teaching reading, and (3) identify those
reading skills which are essential to reading the social studies, and met-
hods of instruction which are used in the effective teaching of these skills.

The following procedures were used in conducting this study: The study
is of a descriptive nature; (1) pertinent literature dealing with the rela-
tionship of social studies achievement and reading was reviewed, (2) an
attempt was made to locate and analyze materials dealing with the teaching
of reading in social studies, and to select appropriate skills, methods of
implementation, implications, and suggestions which may be adapted and uti-
lized in the teaching of reading in high school social studies.

There are certain reading skills which are essential for successful
reading in social studies. Vocabulary skills, comprehension skills, skim-
ming, cursory éeading, study reading, and critical reading are skills which
are designated as being specific to social studies reading. Another group
of skills needed in the social studies, especially at the high school level,
are those which are necessary in forming relationships. Social studies
teachers should use their resourcefulness in helping students to acquire
those skills which are necessary for successful social studies achievement.

It is concluded that the social studies curriculum needs to be
re-evaluated. This is suggested because the methods used for accomplishing

the objectives have been inadequate, especially in regard to teaching reading



skills. Although the objectives of social studies cannot successfully
be accomplished without integrating reading skills with content, there
has been little observable effort to do so. This is indicated by the
fact that social studies teachers do not recognize their roles in teach-
ing reading, and in their limited knowledge of the nature of the reading

process.



