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for students; and assists black student-athletes in developing clear and
realistic priorities so they can build for their futures (Underwood, 1986).
Such characteristics of advisors are even more necessary in today's
environment where fewer black role models exist in education and where
typical attitudes about sports in black society prevail.

Problems

Retention of Collegiate Achletics
Generally, affirmative action personnel believe that, of all minorities on
our campuses, student-athletes have the most advantages. They are highly

recruited by coaches, alumni, and college presidents; and systems and '

structures of academic scholarships, counselors, and tutors have all been
created to help them along their way once recruited to an institution.
Regardless of these efforts and benefits, extreme problems remain. Grades,
persistence, and graduation rates, according to Edwards (1984) and
McLaughlin (1986), are much lower for black athletes than for their white
counterparts. Sixty-five to 75 percent of the black athletes receiving
collegiate athletic scholarships never graduate from college, and of those said
to have graduated, 60 to 65 percent received a physical educational degree or
one in another field generally held low in esteem.

Many black athletes come to a university with very poor academic
backgrounds, and thus suffer from the same problem plaguing many other
minority students. They are still playing “catchup” from hundreds of years
of separate and unequal educational opportunities. In addition, Edwards
(1983) maintains that black athletes must fight the prevailing attitude shaped
by the media which labels them as *“dumb jocks'' and promotes the idea of
the athletic superiority of blacks. Edwards hypothesizes that much of black
athletes’ academic failure is due to family upbringing which promotes
athletics because of the publicized fame and wealth going to the young black
athlete. He says “dumb jocks'' are not born; they are being systematically
created because parents,schools, and teachersall tend to encourage any black
child showing athletic prowess at an early age to practice, push, and *go for
it,” often at the expense of striving for academic excellence. Thus time is
taken away from studies both in and out of school to get ready for the big
game.

The athlete, in turn, gets strokes, increases in self-esteem, and confidence
from his success on the court or field. Consequently he asks, *Why mess
with studying when this glory feels so good?”” Once recruited to college
sports, he finds the glory isstill on the court or field. The athlete’s self-esteem
turns to embarrassment and shame in the classroom. He says,

How can I ever begin to compete with the eggheads? I'll play it
cool, be top dog and make this school stuff appear to be kid’s
stuff. Actually I'd love to understand it, but [ can't read well

enough, and the math is so high above me from my weak
background in junior high, it’s like a foreign language—which
incidentally [ never took. It interfered with football practice.
But still he must stay eligible so thateventually he can go professional, his big
dream.

In actuality, only one in every 10,000 high school football players ever
signs as a rookie and gets a major professional contract (Edwards, 1983). Of
1,200,000 high school football players in 1982, only 40,000 played college
ball, 13,000 were eligible for the draft, and only 110 signed professional
contracts. The number of blacks making a living in professional football in
1982 was 1,404. With the United States Football League now out of the
picture, the numbers obviously would be smaller.

Basketball statistics are similar. Only one in 10,000 who plays in high
school signs a professional contract. Of 550,000 high school basketball
players in 1982, 21,000 played college ball, 5,900 were eligible for drafts,
220 actually got drafted, and only 57 received professional contracts. A total
of 183 blacks made a living in professional basketball in 1982 (Edwards,
1983). Considering these statistics, it is obvious that young black athletes
must be shown a life other than athletics.

On the case study campus, many student-athletes see teaching and
coaching in high school as a possible outlet for their abilities and interests if
they do not make the pros. The reality is that they must also meet and pass the
general educational requirements, grade point averages, National Teachers
Exam, curriculum exams, and all the other criteria imposed by the state in its
effort to reform education and teacher preparation.

Last year it was determined that of 37 scholarship athletes in the teacher
preparation program at the case study university (more than half of whom
were minority students), only two students had the combined ACT scores
and college grade point averages required to be admitted into teacher
education. This is not to say that the other 35 could not remove deficiencies
by coursework and testing, but it would be an extremely difficult, time-
consuming, expensive and frustrating process for them. National Collegiate
Athletic Association eligibility rules also complicate the issue by making it
difficult for students to repeat courses they passed with low grades.

The majority of these students (approximately 29 of the 37) were pursuing
Health and Physical Education degrees, an area in extremely low demand due
to school budget cuts. Therefore, even if the students remove ACT
deficiencies, pass the NTE and curriculum exams, and achieve the minimum
2.5 overall GPA (their cumulative average was barely a 2.0), their chances of
obtaining a straight PE teaching job are slim.

To help in the marketability of its physical education students, the case
study college recently built a 24-hour science teaching endorsement into its
PE program so that students would also be able to teach in this high-demand
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area. This requirement consisted of 24 hours of Chemistry, Physics,
Biological Science and Physiological Science, all at the level required for
majors and pre-med students. Such coursework is demanding even for an
average student, but almost impossible for an athlete who often has academic
difficulties.

Recruitment and Retention of Minority Future Teachers

Another area which has recently become a nationwide problem is the
increasing shortage of teachers. Brown (1987) maintains that approximately

1.3 million people will have to be drawn into teaching between 1987 and
1993 if the nation’s schools are to have sufficient staff. This estimate is about
360,000 teachers more than the expected new supply, according to U.S.
Department of Education estimates.

This problem is even more evident in the ranks of minorities. Between
1976 and 1983, the percent of bachelor’s degrees in education awarded to
black decreased 52 percent (**At Risk,” 1986), and with new competency
tests for licensure and certification of teachers, the percentage of minority
teachers may become even less. This fact has serious ramifications for black
students who need successful role models other than those in athletics. The
editors of Education Week said in a recent article (“At Risk,”” 1986) that in
the years ahead, a growing proportion -of America’s young will be poor,
nonwhite, limited in their English proficiency, and from single-parent
families in which parents themselves lack education. In addition, black and
Hispanic children continue to score far below their white peers on
standardized tests, scoring about 100 points lower than whites on verbal and
mathematical skills. Furthermore, minority children are far more likely to
drop out of high school. In 1983, 75 percent of all white 18- and 19-year-olds
graduated from high school, yet only 60 percent of the blacks and 50 percent
of the Hispanics graduated. With stiffened graduation requirements and
current school reform movements, some educators are worried that even
more minorities will drop out of school.

Research also identifies that blacks and Hispanics are less likely to enrollin
college, and recent statistics from the Educational Testing Service (**College
Standards Becoming,” 1986) show that fewer American colleges are easing
entrance requirements for minorities than were doing so at the end of the
1970’s. Thirty-nine percent of the four-year private institutions in 1979
granted exceptions to their admissions requirements for minority students,
but last year only 25 percent did so. At the four-year public campuses, the
percentage granting exceptions to minorities decreased from 45 percent to 40
percent.

The number of total degrees awarded to minorities is consequently
declining (Rodman, 1986). Only 6.5 percent of all bachelor’s degrees in
1984 went to black students, compared to 10 percent in 1976. The number
of master’s degrees awarded to blacks is also down from 6.6 percent to 5.8
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percent during the same time period (At Risk,” 1986). Despite a statewide
increase in black undergraduates in 1986 compared to 1980 in the case study
state (Chronicle of Higher Education, October 8, 1986), blacks still comprise
only 2.8 percent of the entire student body on the campus studied. Only 20
black undergraduates are enrolled in the entire college ofeducation, which is
composed of approximately 1,200 students (Student Profile, Fall 1986).

There are positive reasons for the decrease in numbers of blacks in
education. “Women and minority-group members, the traditional
groupings from which teachers emerged, now have wider opportunities in
higher-paying fields” (**Recruiting Drive,” 1987). More and more doors are
now open to blacks which were once closed, but despite this progress, it is
obvious that black role models in education are needed due to problems
minorities are experiencing in schools.

The statistics are not good for those few minorities who do choose to go
into education, as well as for those already there. For example, the results of
Oklahoma’s spring 1986 curriculum exams showed the following: 1,999 of
2,731 (or 73 percent) whites passed, 95 of 138 (or 69 percent) native
Americans passed, 16 of 26 (or 62 percent) Hispanics passed, but only 53 of
113 (or 47 percent) blacks passed. A test which created problems for
minority teachers already in the field was the March 1986 Texas Teachers’
Competency Test, which was part of Texas’ Reform Law of 1984. Although
there was a 96.7 percent passage rate, only 1.1 percent whites failed, whereas
6.0 percent Hispanics failed, and 8.4 percent blacks failed (*Testing Time,”’
1986). It is therefore apparent that certain measures need to be taken to
assure that blacks, including our minority athletes, will have sufficient
training and preparation to successfully complete teacher preparation
programs once attracted to the field.

Solutions

Retention of College Athletes

Since the majority of black students in the case study college of education
are athletes, it has been even more important for this college to encourage
high retention and academic success of its athletes. Through effective,
sincere, conscientious academic advising, not only through the athletic
departments, but in colleges and academic departments, it is possible to

stimulate student-athletes to excel. Going beyond Underwood’s (1986)

suggested characteristics of advisors of athletes, the author lists thése specific

suggestions for advising minority athletes:

1. Collegiate athletes should be viewed first as students, then as athletes
(not vice versa). Concern-should be not so much for their athletic
eligibility, but for their growth and development as students and adults.
Each student should be assessed for his or her level of academic
achievement, and remediation developed where needed. At the same











