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I. INTRODUCTION

There is a possibility that some children, for generations, have
entered school reading fluently. However, the concern for providing programs
for early readers has only recently come into view. One reason for this
concern may be that increased emphasis by psychologists on the role of the
family in teaching reading has generated professional interest in early
education. Perhaps recent emphasis on quality education for all may have
resulted in an increase in the number of children who are able to read
upon entrance to school. Increased interest in and support of programs for
special or exceptional children has caused educators to become more aware
of exceptional children.

In addition to these changes in the educational milieu, the number of
early reading children may be increasing because of educational practices.
More preschools emphasize prereading skills and materials for teaching
reading in the home are readily available. Educational television also
played a part in helping early readers. With these factors in mind it is
1ikely that the number of early readers will continue to increase. As more
and more demands are placed upon schools to produce competent students, it
is essential that early readers be identified and given the opportunity to
develop to their fullest.

In working with preschool and primary aged children, the writer
recognized the need of support for programs for early readers. Many early
readers go through reading readiness programs unidentified, or identified and
neglected, because the schools or the teachers are not prepared to accommodate
them. These teachers are sometimes torn between the idea that teaching
reading before first grade is harmful and the idea that if the child is ready

and eager to learn, teach him.
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This report was prepared to share some ideas with those who are interested

in helping early readers obtain a rewarding and interesting experience in

reading upon entrance to school.

Statement of the Problem. The purpose of this study was to review

literature that described developmental reading programs designed to provide
success for children who had Tearned to read early, and to compare and

contrast the developmental reading programs for early readers in the Shawnee
Mission and Lawrence, Kansas,school districts. The writer believes that

many early readers are not identified so that schools can make proper provisions
for them, and that many who are identified follow the same program as non-early
readers. This paper attempts to describe methods of identifying early

readers and methods of meeting their needs. It also takes a close look at

the programs of two school districts.

The Shawnee Mission program promises to identify early readers during
prekindergarten screening or at the beginning of the kindergarten year by
teacher observation and parent teacher conferences. The child is taken from
where he is with the goals of maintaining his interest in reading and motivating
him to develop reading skills. Individualized instruction with a wide range
of varied reading and audio visual materials are available. The Lawrence
program promises to identify early readers early in the school year by the use
of standardized testing and teacher observation. It provides a broad-based
oral language program which children can take as far as they are capable.
Individual needs are met through the use of the language experience approach to

reading, and a wide range of 1ibrary books and audio visual aids.

Limitation of Study. Information on which this report is based was

limited to what the writer could secure from libraries and bookstores by

visiting with directers of reading programs in two school districts in Kansas
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(Shawnee Mission and Lawrence), and observing in kindergarten classrooms in
these districts.

The choice of districts was made because these districts had identified
early readers and had incorporated them into their kindergarten programs.
Both were willing to share their ideas with the writer. Although other
school districts in Kansas have initiated developmental reading programs
for early readers, an exhaustive collection of data was not attempted.

Information on the achievement of early readers in one program or
another was not collected. Examination of the programs was undertaken more
as a means of exploring alternative to meeting the needs of children than
to evaluate the programs or the progress of children in them. This approach

seemed warranted by the recent development of the programs for early readers.

Definition of Terms. In this report, the following terms are consistently

used as indicated below.

Early Readers are children who learn to read before entering the first

grade, including those who learn to read at home with the help of siblings,
television or by other means, and those who learn to read by attending
preschools.

Advanced Placement is placement of unusually able students in grades
1

or subjects of a higher level to avoid repetition and fundamental drills.
Enrichment is the act or process of increasing the quality or quantity

of the offering in a unit of instruction by the inclusion of pertinent

illustrative and related materials with the basic subject matter or lesson

to be ta_ught.2

]Bond, Guy L. and E. B. Wagner., Teaching the Child to Read. New York:
The MacMillan Company, 1966, pp. 353-354.

2Good, Carter U. Dictionary of Education. New York: McGraw Hill,
1959, p. 151.
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Special Grouping is the process of classifying pupils for instructional

purposes applied to class groups, or interclass groups.3

Gifted Child is a child whose mental age is considerably higher than

his chronological age as compared with children in the general popu]ation.4

Talented Child is one who is capable and able in a special field, or

having natural aptitude capable of high functioning under training which

does not necessarily imply a high degree of general inte]]igence.s

Creative Child is one who demonstrates superior ability in a special

field and has many original ideas and a high degree of independence of mind.6

II. REVIEW OF LITERATURE
The seventies having been declared the decade of the "right to read,”
the eyes of the nation are upon teachers of reading, reading materials, and
reading results.7 Many programs are being funded by the federal government to
encourage and enhance an earlier start in reading. However, interest in
preschool reading is not new. Description of the earliest form of education
in the United States indicated that beginning reading was once taught more

often in a kitchen than in a c]assroom.8

Historical Overview. Home teaching was very common during the colonial

period. It continued even after public schools were established. "Eventually,

4 5

3bid., p. 256. ‘1bid. Ibid.

6witty, Paul A. "Reading for the Gifted and Creative Student."
Newark: 1971 Documented in ERIC. ED 070 044 pp. 17, 24,

7Gunder‘son, B. V. "A Reading Program to Fit the Child." The Reading
Research Quarterly, Summer, 1970, p. 565.

8Durkin, Delores. Teaching Them to Read. Boston: Allyn and Bacon,
Inc., 1971, p. 49.
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as educational opportunities became a heritage aof all, rather than the privilege
of a few, the job of teaching reading to large groups of children was |
transferred to the school."9 During the colonial period, reading books
consisted of the Bible, other religious literature, and reading text books
addressed to the parents and masters of appr'vent'icr-.\s.]0

As time passed being in first grade and learning to read became very
closely associated. Also developing was the idea that attempts to teach

reading before the school years would not result in achievement.ll

Opponents
of early reading argued that preschool reading would be injurious to the
child's vision and emotional development. Parents were not trained to teach
reading, they argued. Preschool reading achievement was viewed as a temporary
gain that could lead to confusion and boredom once school instruction had
begun.

Each of these arguments has been addressed by educational researchers,
The belief that early reading is injurious to the child's vision is still
common even though there is no research data supporting this belief, nor
has it been expressed by medical experts. However, until research is productive
of facts about the effects of early reading on vision, one should probably
adopt a somewhat conservative position when gquestions about preschool reading
are raised. The more current belief is that if a preschooler shows interest in

written language he is probably visually ready for reading.12

I1bid.

]DSmethurst, Wood. Teaching Young Children to Read at Home. New York:
McGraw Hill, 1975, pp. 20-21.

]1Durkin, Delores. Teaching Them to Read. Boston: Allyn and Bacon,
Inc., 1970, p. 49.

121544., pp. 50-51.
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Smethurst stated that emotional or psychological problems are possibles,
perhaps even likely, where parents use threats, punishments, stress or
emotional pressure to force the child to learn to read.13 However, research
has shown that children who read early as a result of interest shown in
written Tanguage seem to do well without any traceable aftereffects of
having learned to read early.

Parents are not trained to teach reading. Some opponents of early
reading feel that only professionally trained teachers should teach reading
and that most parents are not trained to teach reading. It is believed
that parents could turn children off to reading, or cause them to hate it,

14 Research has shown that some

by giving inappropriate reading instruction.
children from all socioeconomic levels do learn to read at home. Since
ability to read does not just happen in some spontaneous fashion, it must
be assumed that children who read before entering school learned this skill
and so, in some sense, were "taught." Someone or something in early readers'
preschool environments gave them the opportunity to learn to identify written
words.]s
In two Tongitudinal studies of early readers done by Durkin (1970)

findings indicated that:

“Productive help comes from sources like television commercials
or labels attached to illustrations found in picture dictionaries and alphabet

books. The same research also showed that other very successful help can

13Smethurst, Wood. Teaching Young Children to Read at Home. New York:
McGraw Hil1l, 1975, p. 39.

181444, p. 40.

ISDurkin, Delores. Teaching Them to Read. Boston: Allyn and Bacon,
Inc., 1970, p. 41.
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come in the form of a parent's answers to a preschooler's questions about
written words, or a sibling playing school at home with a younger brother or
sister. The research also emphasized that the child's learning to read
depends more on his interest than on the availability of opportunities for
learning. If a child is sufficiently interested in reading, then teaching
reading to him will simply be a response to his questions and requests for
he]p.“]s

The argument that preschool reading achievement is only temporary and
could lead to boredom or confusion once school instruction began is countered
by two longitudinal studies showing that early readers maintain their advantages
over non-early readers.17 These studies also showed that, getting a head
start in reading leads to boredom or confusion as a result of the school's
inability to make provisions necessary to accommodate early readers. Therefore,
the problem is with the school and not tﬁe early readers.18

Thus, no evidence of physical i11 effects such as impaired vision was
found in any of the studies done on early readers. Emotional difficulty is
occasionally reported in young children who were pushed hard by parents, tutors
or preschool teachers, but children who learn to read early as a result of in-
terest in written language had no emotional difficulty and often read better

than non-early readers.19

161p1d., p. 51.

17Durkin, Delores. Children Who Read Early, Boston: Allyn and Bacon,
Inc., 1966, p. 133.

]BDurkin, Delores. Teaching Them to Read. Boston: Allyn and Bacon,
Inc., 1970, p. 50.

1QSmethurst, Wood. Teaching Young Children to Read At Home. New
York: McGraw Hill, 1975, pp. 51-5Z.
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There exist documented cases of preschool aged children of all socio-
economic levels who have been taught to read by nonprofessional teachers
such as parents, siblings or other re]atives.zo Research has also indicated
that an early start in reading leads to boredom or confusion only when schools
fail to recognize and meet the needs of early readers. Therefore a head
start in reading does not necessarily lead to boredom or confusion, but
inappropriate reading instruction does. The problem of boredom or confusion

lies with the schools and not the early readers.

Recommendations for Programs for Early Readers. There is strong

indication that schools do not always provide comprehensive reading programs
for early readers. Factors which may account for this deficiency in the
schools are lack of teacher time, lack of appropriate materials, failure to
identify early readers, and the lack of willingness on the part of the
schools or teachers to provide the kind of instruction these children need.

Witty (1971) gave some needs of early readers that should be considered
in planning or selecting a reading program for gifted and creative early
readers. (Gifted and creative refer to individuals who have demonstrated
superior ability as well as the potential for such performance.)

"One of the greatest needs of verbally gifted children involves
provision of individually appropriate reading experiences from the beginning
of his school entrance. He should be encouraged to read from varied reading
sources that are individually suitable and appealing. In every class,

provision should be made and guidance offered so that the child who knows

20Durkin, Delores. "“A Fifth-Year Rebort on the Achievement of Early
Readers," The Elementary School Journal, November 1964, pp. 76-78.
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how to read will continue to develop his reading abilities and will be able
to apply them wide'l_y.“z.I

It should be recognized that reading for enjoyment is a legitimate
feature of a developmental reading program for early readers. Disadvantaged
children need to be encouraged to develop and cultivate worthy interest
patterns. The use of an interest inventory may yield significant ciues.22

Early readers should be allowed to make extensive use of children's
literature. They should develop their interests in areas such as stamp and
coin collection, specimens of many kinds, and othertﬁnds«niactivities.23

During the primary grades, routine basal reading instruction should be
replaced by a balanced program adopted to individual differences and interests.z4
The interests of these children should be used to motivate non-early readers.

Corb (1977) made a list of similar recommendations for improvement of
programs for early readers. Some of these recommendations are as follows:

1. Provide opportunities for reading experiences as an integrated
part of the broader communication process that includes listening, speaking,
and writing. A language experience approach is an example of such integration.

2. Use evaluation procedures that are developmentally appropriate
for the children being assessed and that reflect the goals and objectives of
the instructional program.

3. Respect the language the child brings to school, and use it

as a base for Tanguage activities.

21Hitty, Paul A., "Reading for the Gifted and the Creative Student.”
Newark; 1971. Documented in ERIC. ED 070 044. p. 14.

21pid., p. 14, 2

—_—

281pid., p. 18.

3Ibid., pp. 19-20.
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4, Plan flexibly in order to accommodate a variety of learning
styles and ways of thinking.
5. Encourage developmentally appropriate language learning

opportunities in the home.25

Role of the Teacher in a Reading Program for Early Readers. In any

educational program, the materials or the approach do not make or break the
program; it is the teacher who makes the program effective. "It is the
teacher who sets the environment which inspires or destroys self-confidence,
encourages or suppresses interests, develops or neglects abilities, fosters
or banishes creativity, stimulates or discourages critical thinking, and
facilitates or frustrates achievement.'*26

The role of the teacher of early readers is basically the same as for
any good teacher. However, the teacher of early readers is faced with some
special problems in dealing with individual differences in ability and
interests of children. According to Witty:

"The teacher who guides the reading of gifted and creative

children (early readers) will need to be informed about the development of
children and youth and should be skilled in using child study techniques, such
as the interest inventory. The teacher should alsc become thoroughly acquainted
with 1iterature for children and youth, and should work closely with parents

and libraries in obtaining suitable and varied materials to satisfy the

interests and meet the needs of these children. The teacher should read

25Corb, Jeanne and Committee. "Reading and Pre First Grade," Educational

Leadership: February 1977, p. 325.

26itty, Paul A. "Reading for the Gifted and Creative Student."
Newark: 1971. ~Documented in ERIC. ED 070 044 p. 51.
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videly and communicate to pupils his interest, enthusiasm and pleasure in
"eading.“27

Witty (1971) gave some implications for teachers of gifted and creative

children, some of which are applicable to teachers of early readers.

1. The teacher must possess an understanding of self. The
learning of children is influenced not only by what teachers do but also
vhat they are. The teacher must understand himself in order to understand
the needs, feelings and behaviors of children.

2. The teacher should be a facilitator of learning rather than
1 director of learning. A function of education is to prepare the student
for 1ifelong learning. The teacher should build learning experiences
around the child's natural curiosity by dealing with problems relevant to his
individual needs, purposes, and interests. Allow students to take part in
arganizing and planning learning activities; provide real 1ife experiences
that the child can participate in; act as a resource for learning rather than
a dispenser of information; give the child a chance to see the need for more
information; keep programs flexible enough to encourage exploration; encourage
initiative; allow the child to make mistakes and to accept the consequences
(as long as consequences are not dangerous).

3. The teacher must provide challenge rather than pressure.

4. The teacher must provide alternate learning strategies.
Children should be given the opportunity to find different ways of reaching a

goal. The direct path to a goal may not be the most interesting one.28

Role of the Parents of Gifted and Creative Early Readers. There is

evidence that parents play a critical role in the lives of early readers

271bid., pp. 21-22. 2B1bid., pp. 52-57.

—— ———
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throughout their development. Parents can provide intellectual stimulation
and wide opportunities for learning which affect early learning greatly.
Moreogver, parents may impede development by failure to provide rich and
varied intellectual stimulation for young children. Once the early reader
enters school, parents should cooperate closely with teachers and librarians
in furthering and extending reading interest and in fostering the ability
of their children to read critically, creatively, and with enjoyment.zg

Witty (1971) stated that "Parents should recognize themselves as
teachers. They teach by example, by providing materials for learning, by
approving or disapproving their children's behavior, by interacting with their

children, and by patient guidance."C

Legislative Support of Early Reading Programs. The past decade has

witnessed increased interest in and support of programs aimed at improving

expressed and obvious educational deficiencies. Characteristic of the change

has been greater recognition of individual differences and of the need for

suitable provisions for differences. Improvement of education for all has

been emphasized, with recognition that differentiated educational opportunities

are necessary. As more appropriate opportunities have been made available,

the need for specialized programs for exceptional children has been noted, and

provisions have been made in varying degress.31
The federal government has provided for specialized reading improvement

programs through such sources as the Special Projects Act, "Right to Read,"

the Gifted and Talented Program, Title I Programs and the Head Start Program.

21pbid., pp. 38, 39, 49.

301bid., pp. 44-46.

Sbid., p. 24.
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Support for Educational Television and Radio Programming. Under the
provisions of the Special Projects Act,the United States Office of Education
has expended over $70 million in educational television programming from
fiscal year 1968 through 1977. The bulk of these expenditures has been for

support of Sesame Street and The Electric Company. These programs were

established for the purpose of using television as a means of supplementing

the educational experiences of children.32

Sesame Street focuses on providing preschool children with a supple-

mentary educational experience to help them prepare for school. A considerable

portion of Sesame Street's presentations is devoted to pre-reading and beginning

reading skills.

The Electric Company series is targeted at seven to ten year old

children functioning below grade level in reading. It is frankly about
reading and provides a bright fast-moving television experience as well as
solid instruction in reading. It seems to be watched by children from two

to ten years old, in and out of school. Evaluations have indicated consider-

able success in teaching reading concepts.33

Right to Read (and the National Reading Improvement Programs.) The Right

~

to Read Program is a national effort for developing and improving the reading

skills of all citizens, enabling each to function effectively in our society.34

32Annua1 Evaluation Report on Programs Administered by the U.S. Office

of Education Fiscal Year 1976. Washington, D. C.: Educational Resource
Division, Capitol Publication, Inc., 1977, pp. 478-479.

33Smethurst, Wood. Teaching Your Children to Read at Home. New York:
McGraw Hill, 1978, p. 35.

34Annua] Evaluation Report on Programs Administered by the U.S. Office
of Education Fiscal Year 1976. Washington, D. C.: Educational Resource
Division, Capitol Publication, Inc., 1977, pp. 481-487.
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It is both a legislated program and a coordinated national endeavor for
promoting the involvement of all segments of society, both public and private,
to insure that in the next decade no American shall be denied a full and
productive 1ife because of an inability to read effectively.35

Among the many objectives of the program are reading improvement
projects to develop and implement innovative reading programs for preschool
and elementary school children. A major emphasis of the program is that of
staff development and meeting the individual needs of children in reading.

The program also provides motivation in reading through the distri-
bution of books to students as gifts, on loan, or at a nominal cost.

The appropriation for fiscal year 1978 was $26 mi]lion.35

37 and Pricesa,

Gifted and Talented. According to studies done by Durkin
many early readers score well above average on IQ tests, and can qualify for
the gifted program. Good (1959) defines talented as being capable and able in
a special field, or having natural aptitude capable of high functioning under
training which does not necessarily imply a high degree of general intelligence.
By this definition early readers can be classified as talented. Therefore,
early readers may be accommodated in the gifted and talented lcalf'cn:.]r-aun.39

The Education Amendments of 1974 Section 404 enacted a federally funded
program to provide educational services to gifted and talented children. A

major objective of this Act is to extend grants to states and Tocal educational

361444,

37Dur‘!~:1’n, Delores. Children Who Read Early. Boston: Allyn and Bacon,
Inc., 1966, p. 134.

38Price, Eunice. "How Thirty-Seven Gifted Children Learned to Read."
The Reading Teacher, October 1976, p. 45.

39Good, Carter U. Dictionary of Education. New York: McGraw-Hill,
1959, p. 552.
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agencies for planning, development, operation and improvement of programs
and projects designed to meet the special educational needs of the gifted

and talented at the preschool, elementary and secondary school ]eve]s.40

Education of Disadvantaged Children. Title I of the Elementary and
Secondary Education Act was established in 1965 for the purpose of "providing
financial assistance to local educational agencies serving areas with
concentrations of children from low-income families, to expand and improve
their educational programs by various means (including preschool programs)
which contribute particularly to meeting the special educational needs of
educationally deprived children."41

One of the main objectives of the Title I program was to give priority
attention to the basic cognitive skills in reading and mathematics and to
support activities to help eliminate physical, emotional and social problems

that impede the ability to acquire such sk1115.42

Project Head Start. Project Head Start is funded through the U.S.
0ffice of Economic Opportunity. The purpose of the program is to provide
a comprehensive preschool for disadvantaged children in an effort to bridge
the gap between the achievement of disadvantaged children and middle-class
children upon entrance to school. Some objectives of the program are as
follows: To improve the child's health and physical abilities; to foster
emotional and social development; to promote the child's mental processes
and skills; and to increase the sense of dignity and self-worth within the

child and his family.?

4OAnngal Evaluation Report on Programs Administered by the U.S. Office
of Education Fiscal Year 1976. Washington, D. C.: Educational Resource
Division, Capitol Publication Inc., 1977, p. 513-514.

4 #21p14., pp. 46.

Ibid., pp. 55, 56.

43Stan1ey, J. C. Compensatory Education for Children, Ages 2 to 8.
Baltimore: The Johns Hopkins University Press, 1973, pp. 63-64.
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Methods of Identifying Early Readers. First grade and learning to

read have been so closely linked that persons assume a child who is just

entering first grade is just beginning to learn to read. Thus, many early

readers go through reading readiness programs unidentified.44
"Early identification and praise for success are strong influences

in fostering the development of gifts and talents in chi1dren."45

Therefore,
early identification of children who read early is essential if their needs

are to be met upon entrance to school.

Teacher QObservation. One of the most effective evaluation techniques
of any teacher is observation and judgment of behavior. The teacher has the
opportunity to observe the child in many varied situations and make judgments
of behavior. Through daily observation reading interests and ability may be
determined.

Some behaviors characteristic of early readers include:

1. The child chooses books very often during free choice.
. The child offers to read or tell stories often.

The child Tikes to write and spell.

= w ™~
- L]

The child is very curious, asks many questions about language.

Parent-Teacher Conference. Parent-teacher conferences at the beginning
of the school year can provide pertinent information about early readers. This
information can alert the teacher about the child's reading ability early

enough for the reading program to be altered, if necessary, to accommodate him.

44Durkin, Delores. Teaching Them to Read. Boston: Allyn and Bacon,
Inc., 1971. p.

4Switty, Paul A., "Reading for the Gifted and Creative Student.”
Newark: 1971. Documented in ERIC. ED 070 044, p. 48.
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Standardized Tests. Many standardized tests are available for use
in identifying early readers, including the different tests used during

kindergarten screening.

Methods of Meeting the Needs of Early Readers. The importance of

identifying early readers was discussed earlier in this paper. However,
it is not enough to just identify these students. It is equally important
to know their individual levels of achievement in order to provide the kind
of instruction that is suitable and appealing to them.

According to Durkin (1974):

"The 1ittle research that is available gives credence to the
prediction of boredom, especially for children who are both bright and fairly
advanced in reading when they enter first grade. This problem however, is
not a problem of getting a head start in reading, but one of the inability of
the school to accommodate their instruction to the disparities among children
of the same chronological age.“46

There are many ways of providing the kind of instruction these children
need and can profit from most. The school may provide an enrichment program,

special grouping, advanced placement, or the school may choose to do nothing

which here will be termed "waiting."

Enrichment. Enrichment provides a means of allowing the early readers
to remain in the classroom with their peers and receive instruction that is

challenging, interesting and appropriate.

46Durkin, Delores. Teaching Them to Read. Boston: Allyn and Bacon,
Inc., 1974, p. 56.
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In an enrichment program, it is not enough to provide a lot of
materials, but it is important that a wide variety of materials and experiences
be offered with different levels of advancement.

Early readers should be encouraged to explore and experience reading
materials from varied reading sources. In order to insure motivation and
continuity in the instruction of early readers, it is necessary to replace
the routine basal reading instruction with materials more closely related to
the interests and abilities of the early readers.”

In an enrichment program the teacher is primarily responsible for
the selection and use of materials for the early readers. Hence, she will
need to budget her time for this careful selection and planning to meet
individual needs and interests. She must consider the organization and
arrangement of her classroom that would permit effective implementation of the
enrichment method.

The teacher may choose to work with the early readers in small groups
or individually. The extent of individualization will depend upon the differences
in the reading levels and interests of the children.

Enrichment programs have proved successful in meeting the needs of
early readers, and are recommended for teachers who advocate individualized
instruction. It should be emphasized that this method requires a great deal

of teacher time and effort in order to work effective]y.48

Special Grouping. Most reading teachers have grouped children for

instruction at one time or another. Whether it's grouping by ability or by

47witty, Paul A. "Reading for the Gifted and Creative Student."
Newark: 1971. Documented in ERIC: ED 070 044 p. 18.

481p1d.
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interest within a classroom or within a grade level, the general objective
is to provide more adequate instruction for students of similar reading ability.
Ability grouping within the classroom is one of the most widely used techniques
for adjusting to individual differences in reading.49

Early readers will not need all of the different phases of beginning
reading instruction that nonearly readers will need, but on the other hand,
they will need some that nonearly readers are not yet ready for. Ability
grouping within the classroom can be useful in providing reading instruction
that both groups need without boring early readers or losing nonearly readers.

In adjusting to individual differences in the classroom by means of
ability grouping, the teacher must consider the following factors: time available
for teaching basic reading skills, the number of groups she will use, and the
amount of teacher energy required. The teacher may feel that six instructional
groups are needed, but if she can only use one hour daily for reading
instruction, she might find it more beneficial to use three groups. This way
she can spend twenty minutes with each group rather than the ten minutes that
would be available had she used the six groups.50

Ability grouping within the classroom facilitates learning by providing
motivation and challenges for students, and it gives the teacher a chance to
address individual differences within the class and the groups. On the other
hand, it creates a sort of caste system in the classroom (if children are
classified at the beginning of the school year and the classifications do not
change.); it affects the level of aspiration of the children, who tend to

aspire to work with other members of their own group or with members of the next

higher group.

49Bond, Guy L., and E. B. Wagner. Teaching the Child to Read. New
York: The McMillan Company, 1966, p. 355.

01pid., p. 356.

—
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Interest Grouping is one way of making grouping flexible. In interest
grouping the children have the opportunity to change groups often, and to
work with children of different reading levels. Children with common interest
are grouped together in small groups. Reading materials of varying levels of
difficulty are made available in accord with the differences in ability
within each group. This method has been found helpful in guiding the
reading of early readers in that the children work on a common topic or
subject with each child working at his own reading level. Thus, each child
may select and share his discoveries from reading materials of a suitable
level. In this way the early readers can make their contributions from
reading challenging sources of appropriate difficulty. In interest grouping,
there should be occasions when the entire class would have thg opportunity

to work together in reading.sx

Grouping by Grade Level. This type of grouping is sometimes referred

to as homogeneous grouping. It is used in some school systems where there are

several classes of each grade level in a school. The children are placed
in classes according to reading ability. The superior readers are placed in one
class, average readers are placed in others, and the poor readers in another.
Homogeneous grouping has much the same features as ability grouping
within the classroom. It gives the teacher of superior or early readers an
opportunity to enrich reading instructions and to move through the reading
program at a more rapid pace. However, the problem of adjusting to individual
differences still exists. Even in classrooms where children have been identified
as early readers, teachers group them for reading instruction in an attempt to

meet their individual needs.

S1bid., pp. 357-358.
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Many educators object to homogeneous grouping on the premise that
it does not provide a 1ifelike situation for students, and it is very difficult
to maintain an intellectually stimulating environment when the class consists
of the lowest third of the reading populatiun.52
There is stron§ indication that the problem of adjusting to individual
differences in rate of achievement in reading, and in instructional needs
cannot be solved by any one method of organization alone. Flexibility should

be built into whatever method of organization used to meet the needs of

individual children.

Advanced Placement. Some school systems have turned to advanced
placement to meet the needs of early readers. With this kind of organization
the child who is reading above his grade level is placed, for reading instruction
only, in class with children of similar reading ability. The child returns to
his regular class for the remainder of the school day.

Educators feel there is no serious problem in this type of grouping
for instruction, for one class during the day, providing the age range of the
children does not exceed three years. However, this is not a very popular
means of meeting the needs of children. Many educators feel that the reading
teacher, who teaches the skills in reading and is acquainted with the develop-
mental needs and the ability of the child, should also teach him during the
rest of the school day. The regular classroom teacher continuesrto teach
reading as she works with children in other activities during the day and

53

should know the achievement of each child in his reading development. There

is aISo indication that the children especially early readers just entering

21pid., p. 352.

S31pid., P. 352.
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kindergarten or first grade do not always feel comfortable in a class with
older children.

In general educators feel that the teacher who has the child throughout
the school day should be the one who gives the reading instruction, especially

in the primary grades.

Waiting. The waiting method is'probably the least desirable method of
dealing with early readers because with this method, the school makes no
special arrangement to meet their individual needs in reading. Studies have
indicated that most early feaders are placed in the regular basal reading
programs upon entering school. This leads one to believe that even though
this method is undesirable, many schools unadmittedly use it.

In a study of early readers Prfce (1976) found that early readers who
were classified as bright were placed in a basal reading program in first

* Durkin {(1975) found similar situations in a lTongitudinal study of

grade.
early readers. Children in this study who had had two years of reading
instruction, and were already reading, were given a pre-reading test and were

placed in the regular basal reading program upon entrance to the first grade.55

Popular Approaches for Early Readers. Several approaches to reading
are being used to instruct early readers, with the most popular approaches being
those with the greatest degree of individualization. Among the programs that
promise success in meeting the instructional needs of early readers are the
enrichment experiences program, literature program, individualized program and

the language experience program.

Sorice, Eunice. "How Thirty-Seven Gifted Children Learned to Read," The
Reading Teacher, October 1976, p. 48.

5SDurkin, Delores. "A Six Year Study of Children Who Learned to Read in
School at the Age of Four," Reading Research Quarterly pp. 22-24, Number 1, 1974-
1975.
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Enrichment Experiences. Many of the practices reported for early readers
at the primary level are aimed at providing enrichment experiences for youngsters

who have already mastered the basic skills in read'ing.s6

This approach

provides early readers with learning experiences and materials that are suitable
to their ability and interests. The following is a description of the
Edwardsville,I11inois, Community School's effort in providing enrichment
experiences for early readers.

The enrichment experiences program focuses on a wide variety of
objectives and activities. Special effort is made to identify the intellectual
processes and thinking strategies fostered by a comprehensive list of supple-
mentary readers, records, and films. Through the use of these materials
early readers in the primary grades can combine reading, listening and viewing
experiences, and practice creative thinking by producing a variety of unusual
ideas.57

A theoretical model that consists of eight divergent educational
processes and twenty-three learning strategies is used to guide teachers in
the development of imagination, curiosity, originality, and the will to take
risks. Strategies include visualization skills, exploring the mystery of
things, thinking of possibilities, intuitive experiences, provocative questions,
skills of search, and examples of chances.58

Children in this program are encouraged to explore and express their
curiosity. They hypothesize, then search for information to prove or disprove
the hypothesis; they locate origin of word meaning and make word picture

displays etc.59

stitty, Paul A. Reading for the Gifted and Creative Student. Newark,

ERIC Document ED 070 044, 1971 p. 2/.
1bid., p. 26. o8

Ibid., p. 26. 1bid., p. 28.
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The Literature Program. Because of the numerous topics found in children's
Titerature, extensive use of it can provide one of the best sources of extending
the interests of early readers. The literature program provides for creativity
and self-expression. The opportunity to read and discuss or write about
different topics in 1iterature sometimes reveals pressing individual problems
and needs of early readers.60

The literature approach to reading instruction is used in mﬁny different
ways. Below is a brief description of how Evergreen School in Vancouver,
Washington, implemented this approach.

This program integrates mythology and folklore with oral, written and
artistic expressions. The main objective of this program is to direct or
guide children in such a manner as to encourage independent action and progress
in reading and creativity in oral, written and artistic express*ion.61

Records, films, filmstrips, and various art media are used to motivate
the children prior to introducing them to written materials. Reading is
followed by discussion, which is followed by creative art activities, and
rewriting of favorite tales in a modern setting. In small group discussions,
the children are encouraged to seek motives and feelings of the folklore heroes
and to speculate about how or why tales originated and how they might have been
altered over the years as.a result of oral transmission. Other creative

activities include pantomines, dioramas, and panel pictures.52

The Individualized Reading Program. Another method of reading instruction
used with early readers is the individualized program. In this program materials

are selected from a wide variety of materials suited to the child's particular

g 621pid., p. 28

601hid., p. 52

Ubid., p. 28.
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interests and needs. He is allowed to move through the program at his own
rate of achievement keeping a close record of his progress. The teacher meets
with the child on a regular basis for evaluation of progress and to give
specific help with spectal needs...

The following is a representative individualized program that was used
to instruct early readers in Milwaukee, Wisconsin,

This is an enrichment program with much emphasis on individualized
instruction. Children in this program are taught to type simple reports.
The reports are made from a wide range of reading materials, films and filmstrips.
Progress of students is charted weekly and sometimes daily in order to avoid
boring children with already mastered reading skills. Creative writing is a
major part of the program. The reading specialist diagnoses the strengths
and weaknesses of each child's reading achievement and prescribes activities
to improve the student's reading skills. A program is developed by the
child's teacher and the reading specialist to suit the needs of the child.
Activities are selected from a vast assortment of locally developed materials
and commercially available skill-building materials. Every effort is made to

choose topics of particular interest to the 1earner:63

The Language Experience Approach. The language experience approach is
the most popular and the most highly recommended approach for early readers.
Since most early readers learn to read by using the elements of their immediate
surrounding, it is 1ikely that the language experience approach compliments
their reasons for wanting to learn how to read.

The language experience approach is based upon the interests, experiences

and verbalizations of the children. Therefore, no two language experience

631pid., p. 29.



26
programs are exactly alike. What happens in a language experience classroom
is determined by the peculiar mix of time, people and the circumstances.

The following is a déscription of a language experience program that

was used to instruct early readers in Lewiston, Idaho.

The Communication Ski11s Through Authorship Program (CSTA), is designed
to compliment any basal reading program, and is based on the premise that a child
learns best to read what is important to him personally. Children in this
program are encouraged to tape record many impressions, stories or expressions
that are of interest or importance to them. Typed copies of each child's
recordings are returned and put into the child's folder, which becomes his
personalized reader.

Creativity is encouraged by allowing children to choose their topics,
amount of time needed for taping and the time of day they want to do their
taping. Finished tapes are typed and returned to students daily. The class
may share their stories with the group or individually read them to the teacher,
or each child may just read his story to himself. At times a story may be put
on the overhead projector for the whole class to read. Group stories are
usually used this day.64

Strategies of this program, including key words, experience charts,
picture stories with captions, daily journals, typed directions and others,

are used to lead children from their own stories to the wide world of books.65

Summary of Literature. The review of literature indicated not only that

early readers do exist and are increasing in number, but that attempts are being

made to identify and meet the needs of early readers upon entrance to school.

64Smith, Lewis B., and Glen D. Morgan. Cassette Tape Recording as 3
Primar% Method in the Development of Early Reading Material. ERIC Document ED
3 s 9739 pp- I"'Z.

851hid., p. 2.
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The federal support for megting the needs of special children has been instru-
mental in creating an awareness of the needs of early readers.

The development of early reading approaches such as the enrichment
experience program, the Titerature program, the individualized program and the
language experience program, are indications of how some schools are providing
for individual needs of children who learned to read early. These approaches
to early reading are varied, however the primary objective is to provide a

wide range of materials that are interesting and challenging to the students.
IIT. DESCRIPTION OF PROGRAMS

Shawnee Mission School District's Developmental Reading Program for Early

Readers. Preschools are numerous in the Shawnee Mission School District, and a
large number of the children entering kindergarten- have attended preschool.
About 15% of these children learn to read before kindergarten, and some children
who do not attend preschool learn to read at home. Therefore, the school
district has developed a reading program that promises to provide a rewarding

experience for and to meet the needs of these early readers.

Philosophy of the Program. The Shawnee Mission reading program is based
upon the principle that every child has the "right to read." The program
seeks to impart skills and abilities necessary for students to become mature
and confident readers. It is designed to take the child from where he is and
develop and improve established reading skills, and to identify and remedy poor
reading habits through the use of an individualized approach to reading.

For early readers the main objective of the program is to maintain their
interest in reading and to motivate them to develop their reading skills and

become competent readers.
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Identification of Early Readers. Shawnee Mission School District
uses a variety of techniques to identify early readers. The Metropolitan
Readiness Test is given in April during the regular kindergarten screening,
which includes vision, hearing, speech, language etc. A parent-teacher
conference is also held at this time. After the child enters kindergarten,
teacher observation and judgment are used to help identify early readers.

The Metropolitan Readiness Test is made up of six subtests. (1) Word
Meaning: the tester presents four pictures to the child, and says a word
that identifies one of the pictures. The child is asked to paint to the
picture that is the same as the word the tester called. (2) Sentence or

Phrase Meaning: the tester shows the child four pic¢tures, then he states a

phrase or sentence. The child is asked to point to the picture that means

the same as the phrase or sentence. (3) The Test of Information: the child

is asked to point out objects by what they are used for. He may, for exémp?e,
be given pictures of four objects including a ball and asked to mark the one
that is a toy. (4) Matching: in this test the child is required to show his
ability to recognize similarities and differences in pictures of numbers,
objects and letters. (5) Numbers: this test consists of simple arithmetic
probiems. (6) Copying: the child is required to copy simple forms, numbers
and letters.

There is no record of early readers in the district who failed the
test, but those children who do score low on the tests during kindergarten
screening are given specific tasks (selected by the diagnostic team) that the
parents can work on with their children during the spring and summer months,
to help them improve in areas of low performance. These children are then
given the tests again at the beginning of the school year.

The parent-teacher conference, held at the time of the spring testing,

gives the teacher a variety of information about the child, some of which is
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pertinent in identifying and planning for early readers.

The diagnostic team, which consists of the teachers, reading teachers,
and reading specialists, helps with the testing. The readiness test is given
individually. An average of three or four early readers are identified in
each kindergarten class. The reading levels of these early readers range from
second to fourth grade. Children who are very deficient in readiness skills
are recommended for special education classes or a preschool before attending

kindergarten.

Method of Meeting the Needs of Early Readers. By using a variety of
materials and techniques the teachers and reading specialists help design
individual reading programs for each student. In the process of helping the
individual student, many teachers create new approaches which frequently become
incorporated in the district's overall reading improvement program.

The district has adopted five basal reading series: fhe Lippincott,
the Holt-Rinehart, the Ginn, the Houghton Mifflin, and the Rand McNally.
Teachers of individual schools are allowed to select and use the series which
they feel will best meet the needs of their students. Teachers of early
readers use the basal series of their particular school as a guide in working
these children. Reading resource rooms for students and teachers are in each
school. A reading specialist is in each school to aid teachers with any probiem
that might arise pertaining to reading. There is strong parent support for the
program. Parents are trained by the reading specialists to help their children
at home and to help as volunteer aides in the classroom.

The district attempts to provide instruction for early readers in the
kindergarten classroom rather than sending them to the first or second grade
for reading. However, Advanced Placement is occasionally used. The district

is also in the process of developing learning centers (classrooms set up with
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a wide range of varied materials and activities geared toward meeting the needs
of gifted and talented children) in each elementary school as a part of its
gifted and talented program. Some early readers are sent to the learning
centers for reading instruction.

It is the general feeling of the teachers, and the reading specialists
that kindergarteners are often uncomfortable in a classroom with older, more
school experienced first and second graders. Therefore, whenever possible,
early readers are grouped by ability for reading instruction within the classroom.

Early readers are given lots of opportunities for reading from a wide
range of varied reading materials and media. They make good use of the library
and reading resource room. They are read to daily, and participate in many
games and other activities which encourage them to read.

Each child receives an average of about twenty to thirty minutes of
reading instruction each day, which includes group instruction, individual
help from the teacher and independent work. At reading time the teacher works
with the whole class on skills needed by the entire class such as visual and
auditory discrimination activities, introducing new sounds, vocabulary words
or new activities to be placed in the learning centers in the classroom.

Following the suggestions for sequenced reading skills set by the
basal reading program, the teacher assigns independent follow-up activities
on previously introduced skills such as rhyming, initial consonant sound
matching etc. The directions for independent activities are usually taped so
that groups of children can listen and follow the directions while the teacher
works with individual children.

During the individual instruction time, the teacher gives each child
the opportunity to read orally, to talk about materials he has previously read,

or he may be given individual help with specific reading activities or
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evaluated on skills already covered in the activity book of the basal series.
After completing their reading assignments some of the early readers help
non-early readers by reading to them, helping them with rhyming words, letter
sounds etc. Then the children go to the centers of their choice. The centers
around the room provide a variety of learning activities which emphasize basic
sight word recognition in areas such as reading, arithmetic, social studies,
writing, and art.

Volunteer parents work with children at centers and in various activities
such as special projects, nature walks, and field trips.
At the beginning of first grade early readers will be given the ABC

Academic Readiness Test to aid in placement in the program.

Scheduling. There is no set schedule of activities that teachers
follow daily. Schedules are kept very flexible as a means of allowing for
spontaneity, and of providing for variety in the program. The following is
an example of what might happen in one classroom during the course of a day.

9:00 - 9:20 - Greetings aﬁd conversation, attendance-taking and

routine morning activities with the whole group, such
as calendar activity, review of work covered the day
before and plan of activities for the day; children's
choice of centers for the day.

9:20 - 10:00 - Unit development in areas such as science, math,

social studies, etc.

10:00 -~ 10:30 - Reading instruction: the teacher gives general reading

instruction to entire class; the tape recordings are
used to give directions to different groups while the

teacher works with individual children.
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10:30 - 11:00 - Learning Centers: children work at learning centers of
their choice. Each child may work at three centers
each day.
11:00 - 11:20 -~ Snack and Recess
11:20 - 11:30 - Story or sharing time.
11:30 - Preparation for home and dismissal of school.
The class has special days for such activities as library, physical

education and other activities not offered in the classroom.

Lawrence School District's Developmental Reading Program for Early

Readers. Due to the increasing number of children entering kindergarten already
reading, the district was faced with organizing reading groups in the kindergarten
setting. The district did not want to use a structured program with small

groups for reading instruction for fear that it would become too similar to the
regular first grade program. The district felt that there were many skills

that could be gained from unstructured reading activities that should be
incorporated in a program for early readers. In an attempt to meet the needs

of these children, the district adopted the Encyclopedia Britannica's Language

Experience in Reading Program, which provides a broad based oral language

program that children can take as far as they are capable.

Philosophy of the Program. The Lawrence reading program is designed
to take the child from where he is in reading and to meet his individual needs
by using an eclectic approach to reading, and to provide for continuous
progress from kindergarten throughout his school years. The basic principle
of the program is that there is no one best method of teaching reading; and
that there is no one best way for all children to learn to read. Therefore, a

variety of materials and activities in reading is available to the students.
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The main objective of the program for early readers is to provide
unstructured reading activities that are interesting, challenging and beneficial
to them. The program integrates the teaching of skills of listening, speaking,
writing and reading, and it gives early readers the opportunity to extend their
interests, and to experience the pleasure of wide reading through the use of

library books, and audio visual materials.

Identification of Early Readers. Lawrence School District uses the
following methods of identifying early readers: The Metropolitan Readiness
Test, teacher observation and the Readiness Checkpoint Test which is a part
of the language experience program used by the district.

The Metropolitan Readiness Test, which was described in the Shawnee
Mission Program, is used to help identify early readers. The test is
administered individually in September, after the children have had time to
become familiar with the kindergarten routine. The teachers give the test
and provide materials and instruction that are suitable to the individual
needs of the children. Teacher observation and judgment are also used in
identifying and providing instruction for early readers.

The Readiness Checkpoint Test consists of ten subtests of beginning
reading skills ranging from visual discrimination through second grade level
phonics skills, and letter copying. The child is given a subtest on skills
that the teacher feels he has mastered. If he passes the test, he is given the
next test. This continues until the child scores low or fails a test. Then
he begins working on skills at that point in the program. An average of three

early readers are identified in each class using these techniques.

Method of Meeting the Needs of Early Readers. In an attempt to meet

the needs of early readers, Lawrence School District uses a language experience
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program supplemented by the use of many library books and audio visual
materials.

It is the general feeling of the teachers and the reading specialist:
that children entering kindergarten, even early readers, need too many other
"school skills" aside from reading to be placed in a first or second grade
classroom for reading instruction. They felt that the first or second grade
classroom would be too structured for the early readers. Therefore, advanced
placement is not used with early readers. The children are grouped by
ability within the classroom for reading instruction only. Qther grouping in
the class is done by interest or free choice of the children.

Early readers are cycled through the reading readiness program by the
use of the checkpoint tests from the student activity book, which is a skill
mastery workbook that is a part of the language experience program. At the end
of the school year the activity book is forwarded to first grade, so that the
child can pick up from where he stopped in kindergarten.

The reading specialist meets with the teachers weekly to discuss
concerns about the program, such as the progress and needs of the children.

The teachers and the reading specialist feel that it is important to
provide a wide range of attractive learning activities that are relevant to the
children, and to give them choices so that they can feel free to explore, discover
and learn.

The kindergarten classrooms are set up in learning centers. The
language experience kit includes numerous ideas and directions to help teachers
in setting up learning centers and constructing activities for centers. The
centers around the room provide a wide variety of reading materials ranging
from readiness to advanced reading. The early readers use books on topics of
interest to them, and the teacher helps them develop word lists and examine the

phonetic elements of words. The children dictate stories on a central topic;
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the teacher writes the stories for groups of children or for individual
children. The children read their stories to the teacher. Sometimes the
stories are shared with the group,or the children may just read their stories
at the reading center.

The children are taken on many field trips, nature walks etc. Many
resource people, such as community helpers, representatives from Kansas
University Natural History Museum, pet shop owners, visit the school and give
demonstrations for the children. They write or dictate stories about these
experiences and draw pictures and make booklets to take home. Vocabulary words
are taken from the stories and written on the chalkboard or charts for early
readers to copy in their word books. The teacher may make copies of the word
1ist for the children. The phonetic elements of the words are examined to
help the children recognize the words and learn new sounds. Each child is
given individualized reading time each day to read his story to the teacher.

The program makes use of parent volunteers. Parents are trained by the
teachers and the reading specialist to use the language experience program and
the Tearning center activities. Parent volunteers work in most classrooms
daily. They work with the children at the centers and sometimes help construct
activities for the centers. Some classrooms have the sixth graders come in once
or twice a week to work with kindergarteners on specific tasks such as math,

science, etc.

Scheduling. The schedules are flexible in that each teacher chooses
the time that is best for her particular group for most of the daily activities.
However, the types of activities are similar. The following is a schedule of
one classroom in the district.

8:30 - 9:00 - Whole Class - conversation time (teacher and children

talk about things of interest and importance to them);
attendance check, calendar and other routine morning

activities.
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9:00 - 9:30 - Whole Class - discussion of and choosing centers for
the whole day. Children are assigned one center and
they choose two others. The theme for the day is
established and vocabulary words are written on the
board.

9:30 - 10:30

Center Activities and reading; during this time
jndividual children or groups and the teacher work on
writing and/or reading stories. Sometimes stories are
written one day and read the next day.

10:30 - 10:50
10:50 - 11:15

Recess

Snack, small group work, unit development such as
math or science.

11:15 - 11:30 - Story time, music, etc.

11:30 - Preparation for home and dismissal of school

The class goes to the library, physical education and other activities

on specific days.

Comparison and Contrast of the Lawrence and Shawnee Mission Programs.

The Shawnee Mission and Lawrence program philosophies are very similar in that
both programs promise to take the child from where he is in reading achievement,
and to provide a wide range of instructional materials and lots of opportunities
for reading. Both programs provide for continuous progress and evaluation of
skill mastery, and provisions for challenging and interesting reading activities
are made, also.

The Shawnee Mission program philosophy differs from the Lawrence
philosophy in its objective for early readers. Shawnee Mission provides an
enriched individualized program following a basal reading approach with emphasis

on phonics, going from letter sounds to words then sentence reading. Lawrence
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seeks to keep early readers from following a basal reading program which is
considered to be too structured. To avoid a structured program, Lawrence
uses the language experience approach to reading which takes children from

sentence, to word to letter sound recognition.

Identification of Early Readers. Shawnee Mission has a more elaborate
plan for identifying early readers. The district does most of the screening or
testing before the child enters kindergarten, while Lawrence does all of its
testing after the child has entered kindergarten.

Shawnee Mission uses at least four means of identifying early readers,
three of which are done before the child enters kindergarten. The Metropolitan
Readiness Test was used by both districts. However, there was a time factor
involved. Shawnee Mission gave students the test before they entered kinder-
garten while Lawrence administered the test after the child was in school.
Both districts use teacher observation in much the same way.

Shawnee Mission used kindergarten screening as a means of identifying
early readers. Lawrence was not involved in kindergarten screening at all.
Shawnee Mission held parent-teacher conferences before the children entered
school; Lawrence did not. Lawrence used a skill mastery readiness test to
help identify early readers; Shawnee Mission did not use any such test.

Shawnee Mission identified an average of three or four early readers in each

class while Lawrence identified an average of three in each class.

Method of Meeting the Needs of Early Readers. Shawnee Mission and
Lawrence use ability grouping within the classroom in an attempt to meet the
needs of early readers. Both districts provide a variety of reading materials
and audio visual aids for early readers; they make good use of the 1ibrary;
they use learning center teaching, and give students a lot of opportunities for

reading. Early readers in both districts are cycled through the reading
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readiness program of their particular district. Each district uses the interests
of the early readers as a key to motivation; teachers and reading specialists
provide a variety of materials that are of great interest and importance to
the students.

The programs differed in some ways. Shawnee Mission used advanced
placement and the gifted and talented program as a means of meeting the needs
of early readers, whereas Lawrence used only ability grouping within the class-
room. Shawnee Mission had a reading specialist stationed in each school to
help teachers with any problems in reading that might arise, and to advise
and supervise teachers in the reading program. Lawrence had a reading specialist
who met with teachers weekly or by request on the part of the teacher or the
specialist.

Both programs make use of parent volunteers on a regular basis.
According to the schedules, a kindergarten day at Lawrence is thirty minutes
longer than the Shawnee Mission school day for kindergarteners. Shawnee
Mission students received from twenty to thirty minutes of reading instruction
each day while Lawrence students received about thirty to forty minutes of

instruction each day.

IV. SUMMARY AND CONCLUSION

In spite of increasing interest in providing appropriate instruction
for exceptional children, including gifted and talented, many early readers
are not identified so that their needs can be met upon entrance to school. On
the other hand, many who are identified follow the same program as non-early
readers. The purpose of this report was to review literature that supported
programs for early readers and that described developmental reading programs
designed to provide success for them. It was also the purpose of this study
to compare and contrast deve1opmenta1 reading programs for early readers of two

Kansas school districts.
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Some educators have argued that early reading is harmful to the child
and that gains are only temporary. However, more recent research has shown that
many preschoolers have learned to read with no harmful effects and have
maintained their gains over nbn-early readers. These studies support the
recent development and implementation of differentiated education ventures
supported by such federal programs as "Right to Read", Title I, Gifted and
Talented, and Head Start. The enrichment of preschoolers' environments,
educational television, preschools that emphasize prereading and reading
skills, and home teaching materials have placed today's preschooler in direct:
contact with opportunities for learning to read. Thus, more preschoolers
are learning to read and are maintaining their gains without any traceable
i11 effects.

It is necessary to identify early readers in order to provide the kind
of reading instruction they need. Some methods of identifying early readers
discussed in this paper, include standardized testing, teacher observation and
judgment, and parent-teacher conferences. The method used is not of prime
concern; however, the concern is that they are identified and provided for.
Programs for early readers use varied approaches, but the general objective
of each is to provide a wide range of varied materials that are interesting
and challenging as well as suitable to the individual needs of the children.
Each of the programs described makes good use of audio visual materials and
provides many hands-on activities. Therefore, the programs seem to advocate
enriching the child's environment and providing opportunities for him to explore
and Tearn.

The developmental reading programs for early readers of the Shawnee
Mission and Lawrence school districts were compared and contrasted, and found

to be very similar in the following ways:
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1. Each program promises to take the child from where he is and
to provide reading instruction to meet his individual needs.

2. Each program used standardized test (The Metropolitan Readiness
Test) and teacher observation and judgment as means of identifying early readers.

3. Each program provided a wide range of varied reading materials
and audio visual aids, and gave early readers lots of opportunities for reading.

4, The early readers of each program were cycled through the
reading readiness program of the district.

5. Each program grouped children by ability within the classroom,
in an attempt to meet individual needs of early readers.

6. Each program used barent volunteers in the classroom on a
regular basis.

The major differences among the two programs are as follows:

1. Shawnee Mission used the basal reading approach to reading
while Lawrence used the language experience approach.

2. Shawnee Mission attempted to identify early readers during
prekindergarten screening in the spring before the children enter school,
and Lawrence was not involved in any kind of prekindergarten testing, but
attempted to identify early readers after the children were in school.

3. Shawnee Mission used advanced placement and the gifted and
talented program as a means of providing for early readers while Lawrence did
not use these methods.

4. Shawnee Mission has reading specialists located in each school;
Lawrence has one reading specialist for all schools; Shawnee Mission teachers
have access to daily supervision and support of the reading specialist, while

Lawrence teachers receive weekly visits from the reading specialist.
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5. Lawrence seems committed to provide unstructured experiences
for kindergarteners; Shawnee Mission did not.
6. Shawnee Mission identified more early readers per classroom
than did Lawrence. The fact that more kidergarteners in the Shawnee Mission
district had attended preschool may account for this difference. The difference

in socioeconomic levels of the two districts may also be a determining factor.

Conclusion. Based on the findings in this report it is concluded
that, although many children who read early are not identified so that
schools can make proper provision for them, more educators are becoming
aware of the fact that early readers do exist and are probably increasing in
number. It is also concluded that some early readers who are identified are
placed in reading readiness programs because teachers feel that they enjoy
it and need it. The reason for the seeming enjoyment that early readers
derive from reading readiness activities may be that .it is given at the very
beginning of the school year while the child is stiil-ttying to adjust to
being in kindergarten, and he is merely reacting to the familiarity of the
material rather than the need of it. Due to the recent development of gifted
and talented programs in the primary grades, more schools are attempting to
jdentify children in kindergarten and first grade with gifts and/or talents.
In the process of identifying children for these programs early readers are
identified. Thus, comprehensive p%ograms for them are in the process of being
provided. It is also concluded that regardless of approach to reading used
with early readers a wide range of varied reading and audio visual materials
are a necessity in meeting the needs of these children.

Judging from the daily use of parent volunteers in the Shawnee Mission
and Lawrence programs it is concluded that aides are needed in kindergarten

classrooms if the needs of early readers are to be properly met.



V. 'BIBLIOGRAPHY

Annual Evaluation Report on Programs Administered by the U. S. Office of
Education. Washington D.C.: Captiol Publications, Inc., 1977.

Bagfggﬁ, ?355. Reading for a Changing World. Des Moines; ERIC Document ED 086

Bond, Guy, and Eva Bond Wagner. Teaching the Child to Read. New York:
MacMillan Company, 1966.

Ching, Doris C. The Teaching of Reading in Kindergarten. Anaheim: ERIC
Document ED 042 580, 1970.

Corb, Jeanne and Committee. "Reading and Pre First Grade." Educational
Leadership: February, 1977.

Durkin, Delores. "Children Who Learned to Read at Home." The Elementary
School Journal. Qctober, 1961.

Children Who Read Early. Boston: Allyn and Bacon, Inc., 1967.

. "An Earlier Start in Reading." Elementary School Journal.
December, 1962.

. "A Fifth-Year Report on the Achievement of Early Readers." Elementary
School Journal. November, 1964.

. "A Six Year Study of Children who Learned to Read in School at Age
Four." Reading Research Quarterly. Number 1, 1974-75.

Enzmann, Arthur M. “A Look at Early Reading." The Reading Teacher. Volume
24, No. 7, April, 1971.

Evans, James and Linda Jones Smith. "“Psycholinguistic Skills of Early Readers."
The Reading Teacher. October, 1976.

Forester, Anne D. "What Teachers Can Learn From Natural Readers." The Reading
Teacher. November, 1977.

Good, Carter V. Dictionary of Education. 2nd ed. New York: McGraw-Hill, 1959.

Gunderson, Bernice V. "A Reading Program to Fit the Child." Reading Research
Quarterly. Summer, 1970.

Minton, Judith H. "The Impact of Sesame Street on Readiness." Sociology of
Education. Vol. 48 (Spring) 1975.

42



43

Price, Eunice H. "How Thirty-Seven Gifted Children Learn to Read." The
Reading Teacher. October, 1969.

Smethurst, Wood. Teaching Young Children to Read at Home. New York:
McGraw Hi11, 19/8. .

Smith, Lewis B. and Glen D. Morgan. Cassette Tape Recording as a Primary
Method in the Development of Early Reading Material. ERIC ument ED

Smith, Nila Banton. Reading Instruction: Present and Future Needs and Trends.
New Orleans ERIC Document ED 089 234, May, 1974.

Stanley, J. C. Compensatory Education for Children, Ages 2 to 8. Baltimore:
The Johns Hopkins University Press, 1973, pp. 63-64.

Sutton, Marjorie Hunt. "Children Who Learned to Read in Kindergarten: A
Longitudinal Study." The Reading Teacher. Volume 22: No. 7, April 1969.

Waterman, David C. Teaching Reading Through Children’s Literature. Indiana
State University, ERIC Document ED 064 681, October, 1971.

Witty, Paul A. Reading for the Gifted and Creative Student. Newark, ERIC
Document ED 070 044, 1971.




DEVELOPMENTAL READING PROGRAMS FOR EARLY READERS

by

LILLIAN R. ROBINSON
B. S. Benedict College, Columbia, S.C., 1965

AN ABSTRACT OF A MASTER'S REPORT

submitted in partial fulfillment of the

requirements for the degree

MASTER OF SCIENCE

College of Education

KANSAS STATE UNIVERSITY
Manhattan, Kansas

1978



ABSTRACT

This study was undertaken in an effort to describe some alternative
means of meeting the needs of children who learned to read early, and to compare
and contrast the developmental reading programs for early readers of two
school districts in Kansas.

A review of related literature was presented to: (1) state some
background information about early readers; (2) cite some legislative support
of programs for early readers; (3) describe methods of identifying early
readers; (4) describe deve]opﬁenta? reading programs designed to provide
success for early readers. The information used in comparing and contrasting
the Shawnee Mission and Lawrence programs for early readers was obtained by
visiting with directors and kindergarten teachers of each program and by
observing in the kindergarten classrooms of the districts.

Major conclusions of this study are as follows:

1. Educators are becoming more aware of the fact that early
readers do exist. The development of programs for early readers, as described
in this paper is evidence of this awareness.

2. Attempts are being made to identify early readers. Schools
are using standardized test, teacher observation, and parent-teacher conferences
as tools in identifying early readers.

3. Early readers who have been identified are often placed in
reading readiness programs upon entrance to school because teachers feel that
they enjoy it and often need it.

4, Teacher support is needed in programs for early readers
at the kindergarten level. Most teachers have not had experience in teaching

developmental reading skills at the kindergarten Tevel and are often insecure



in their effort to work with early readers. Therefore, orientation in teaching
early readers, and supervision of early reading programs should be provided.

5. Programs for early readers should include a wide range of
materials that are both interesting and challenging to the child through the

use of basal, enrichment, children's literature, and individualized approaches.



