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THE PROBLEM AND DEFINITIONS OF TERMS USED

It seems that some children entsr the fifth grade
withOuf the ability to use the skills necessary for meaning-
ful learning and understanding in the social studies area
even though these skills are usually included in thelr basal
readers, Since many of these children are very capable of
applying these skills to story type writing, it seems safe
to assume that the difference in the style of writing in the
social studies could be the cause of ths difficulty. If
this is the case, 1t is felt that the social studies teacher
would do well to spend some time teaching such skills during

the socilal studies class,
The Problem

The purpose of this study was to see whether, through
planned systematic instruction using the social studies text-
book, skills such as reading maps and graphs, lecating infor-
mation, selecting information, and organizing materials could
be improved among fifth graders,

Statement of the nrobiem. Children of the fifth grade

do not seem able to adart resding-study skills learned from
basal reader material to other content areas such as social
gstudies,

Hypothesis, It is hypothesized that a child of the
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intermediate level will be more capable of applylng the spe-
cific skills needed for achievement in the social studies
area 1f such skills ars taught frcm ths social studies text-
book as well as the basal reader,

Limitations and dslimitations. This study was limited

to cne fifth grade class end covered a pericd of approxi-
mately five months. The group corsisted of fifteen girls and
fourteen boys whose IQ range was from 89 to 125 with a group
median of 106 on the Science Research Associates (SRA) Mental
Abllity Test. Although instruction was given in many skille
necessary for reading in the social studies areas, in this
study special emphasis was given to these skills: reading
maps and graphs, locating informeation, selecting informatiocn,
and organizing materisls, All the 1essoﬁ plans and mecst of

the tests were teacher made,
Definitions of Terms Used

Study skills. In this paper the definition given to

study skills is that used by Nila B, Smith in which she said,
"Study skills in reading may be broadly defined as skills
used when there is intention of doing somasthing with the con-

tent read", (1, p. 307).

Locating information, Locating information is defined

as including the skills of using parts of the textbook, using

reference sources (dictionaries, encyclopedias, atlases,



glmanacs), and using the card catalog and any other aids
aveilable in the school library,

~Selectine infcrmatlon, In this psper selecting infor-

maetion means being able to ascertain through titles, intro-
ductions and summaries, or through the art of skimming
whether a selection will be of any value in answering a par-
ticular problem,.

Organizing information. Organizing iInformation means

the skills of putting words or ideas into categories, finding
main ideas of sentences and paragraphs, arranging in correct
sequence, writing simple summaries, and making simple out-

lines,



REVIEWY OF THE LITERATURE

Although rmuch has been written about the question of
teaching reading skills in social studies class as well as
from the basal reader, not many new ideas have been pre-
sented. As one author says:

In recent years we have seen much ferment, change,
and experimentation in reading instructicn. However,
over the past twenty-five years, the professional
literature relating to reading-study skills has not
reflected much change or innovation, There hes been
& noticeable lack of breaking nsw ground, both in

evolving new concepts and in improved procedures for
teaching, (2, p. 419).

What Research Says

Social studies has been one of the last subjects of
the curriculum of our school syst;ms to undergo any scrutiny
with regard to change. Only within the last thirty years
have educators begun to realize the need for teaching read-
Ing skills in subject areas other than the reading period
itself (3). It was assumed that, once learned, reading abii-
1ty could be used in any situation where reading was re-
quired,

Even In fairly recent studies some educators have con-
tended that the fault for the lack of ability to read in the
social studies lay in the textbook., Lay (4) stated that re-
cent studies showed that mest social studies btexts are beyord

the comprehension of many students. Since there may be a
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span of a&s much as six grade levels in an average fifth grade.
class this might very well be true.

Authorities and educstors alike sgree that a child
undoubtedly must have a strong foundation of basic reading
skilis in ordsr to become competent in reading in the con-
tent areas.

Fay agresd with this when he said:

Evidence is clear both from research and the

experience of countless teachers that after the
primery grades it becomes increasingly more dif-
ficult to be "poor" in reading and "good" in the
content areas, (5). |

However, even 1f the reading scores of a group show
them to be very cepable of reading in the basal reader 1t
does not necessarily follow that they will score high on a
soclal studies reading test. 3ond and Tinker have found that
"ecorrelations between reading tests and reading tests in the
content areas range from about ,30 to .50", (6, p. 352).

As more research has been conducted most authorities
have become more and more aware that reading in one areas may
differ so greatly from that in another area that a student
may be competent in reading materials in one area zand noﬁ in
another, In another article, Fay (7) stated that cne of the
first ways of improving reading in any content area is to
build up the specific skills related to that particular sub-
Ject ares,

Another authority has made the following statement:



Studies show tnat, other things being equal,
groups given reading guidance in a curricular area
show greater subjact-matter attainments than groups
for whom no training is provided, (8, p. 208)}.

Nila B, Smith hes cited many early research projects
which prove that there are definitely differences in the
skills needed in various content areas and the conclusion
she reached from these studles was:

The results of these studies seem to indicate

rather clearly that there are unique differences

in skills used 1In different subject matter fields;
and that while "general reading ability" is opera-
tive in 21l reading to a certain extent, there is
also definite need for the development of specific

skills to use in different curricular areas, (1,
p. 309).

From the research that has been carried out it would
seem that there are skills peculiar to the social studies
and that students given special t}aining in these skills may
show far greater progress than a group which is not given

this training,
Teachers' Attitudes

The idea that various skills needed in the social
studies area should be taught with social studies material
rather than out of context in basal reader material 1ls being
stressed more and more by educators.

However, in an introduction to his column in the

Reading Teacher, Nemeth sald that he feels many teachers have

accepted ths idea of teaching reading skills in content areas
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studies pericd. Others argued just &s strongly that reading
belongs in the entire school dey since reading skills can
best ve dsvelored where they are most commenly used,

It woulil scem that the attlitude ¢f Seachers today
variles from that of the socizl studles teachsar ol & zenera-

tlon age wno thnought a child 4dull or lazy if he did not
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echieve in that field to that of the more modern theory that
his underachisvement might well be frcm the very nature cof
the content matter and the child's lack eof guidonce in inter-

preting 1t.
Why Teach Skills in Social Studies?

One reading authority said that the "basal reader only
lays the foundation for good reading and the content areas
extend and refine its efficiency", (10, p. 562).

The reading material in social studies is a very dif-
ferent type writing from thst in a tasel reader. There are
many of the study skills which are nct used anywhers in the
curriculum except in the social studies area so these must be
carefully taught with that subjec%.

The use of reference materials is an important skill
which 1is not-taught thoroughly enough or not at all in the
basal feaders. The social studies area offers an idezl sit-
uation for presenting this skill to children of the elemen-
tary grades.

Diagram materials such s maps and graphs are rarely,
1f ever, found in basal readers, If e child 1s not taught to
"read" these in soclal studies class, he will probably ignore
them completely as they will be meaningless to him.

The reading in social studies is some of the most dif--

ficult 2 child is asked to do, Thoss who write for social
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studies textbooks are trained researchers and their writing,
simplified though it may be, is research type writing and not
the type to which childiren are accustomed (12).

Social studies has its own charscteristics {(13). The
writers use varied patterns of writing and varied patterns of
organization, The topic sentence may be found at various
locations within a paragraph or it may be only implied. The
student must be able to grasp many dstails from one para-
graph; many facts are crammed into & few words, He must be
able to turn from the text to a map, graph, or picture and
use that to gain more kxnowledge., He must understand or know
where to find the meanings for the specialized vocabulary
terms used in social studies material,

Basal reader storles, on the other hand, are usually
concerned with an animal, one or two main characters, or a
family. These storlies have a definite plot and an Interest-
ing climax, The reader is able to read on smoothly and hep-
pily with an unbroken flow cf interest. If he misses a word
or two as he reads, in all probability it will not detract
too much from the general idea of the story.

Social studies does not provide this type of interest,.
The content 1s a collecticn of impersonal facts which may
even be uninteresting and unappealing to children. Many
times it contains references to some subject about which the

student knows nothing. It is informational type material
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with no plot, no actusl beginning or end, with people brought
into the story in en incidental manrer.

- "The main reason for expecting teachers to give read-
ing instruction in the content subjects is that each subjezt
calls for its own particular combinaticn of reading skills",
(14, p. 140).

In this era of the "explosion of knowledge" no teachsr
should leave a student with the inpression that his text can
possibly give him all the information thers is about any sub-
Ject, No one book nor any one head can contain all the in-
formation available today., The facts of today may not be
true tomorrow., Therefore, there should certainly be in-
creased emphasis upon the skills of locating and evaluating
information., Pupils should be re&uired to memorize less
facts and taught more about how to find needed information.

Many writers feel that the teaching of skills which
was at one time of secondary importance may well be the most
important part of the social studies education of today,

Soclal studies should play a big part in helping young
pecple live in this world of great change. Becker said that
many educators expect the social studies to "play a major
role in the development of knowledge among free men", (15,

P. 317).
Studies have proved that much improvement can be made

in a skill when concentrated instruction is given in that
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1 sven fcr a short period (16).

l.-.)

Perkeps O0'Conner gave one cf the most logiczl ressons
for teschling reading study-skills in the sscial astudiss area
when ne said that the "good" teaching of content cannot be
geparated from the teaching of skllls--that ths two must be

fused (17).
What Skills Should be Taught?

Since most authorities agree that the teaching of
skills nas a2 definite plgce in the scclisl studies program,
the next question to be answered is, "What skills should te
taughto"

One answer that several reading suthorities have glven
to this question is that a desirable Aivision would be for
the skills which are needed in all reading to bs taught 1n
basic readiné class and that ths applicaticn of these skills
and any special skills be taught in the sccial studies arsa,

£11 reading authorities sgree that social studies has
8 specialized vocabulary which must be taugh®., They agres
that the understanding of time and chronclogy beliongs in the
sccial studies program., They also agree that the skill of
reading charts and graphs and interprsting maps must be
taught by the social studiss teacher,

Most wrlters believe that spscial skills must be

taught in order for most students to comprehend the spsecial
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type of writing found in most zoclal studies textbooks, They
stress locational and evaluative skills, organizationsl
skills, and group-work skills (ccoperztion)., Some writers
call these the skills of inquiry, methods of discovery, and
self-directed learning,

Many writers suggest that instructors are obligated
not only to teach the skills, but also should tesch the stu-

dents when to use the skills,
How to Teach Needed Skills

Newton (1) suggested that there are two ways com-
monly used to help pupils understand the reading study-skills
needed in the social studies arsa, One way is to give sﬁg—
gestions and teach study-skills at the beginning of the
course, The other, and better, procedure is to take up the
skills as they are needed,

Most authorities who believe that the social studies
teacher snould be a reading teachsr also feel that such in-
structlon shcoculd nct be incidental, Growth in skills will
not teke place unless specific provisions are a planned part
of the daily lesson. These skills should be taught from the
gocial studies lesson rather than out of context. They
should slso be practiced whenever the opportunity arises to
extend the skill,

Disgnostic tests should be given to find out what ths
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child is capable of doing., If standardized tesis are nct
eavallable, teacher-made tests may be used. Wheslsr (12) sug-
gests that the teacher should also check these three things:
intelligence, resading test scores, &and grades to see if the
student applies himself.

This "finding out" period may seem to take quite some
time but is well worth the effort because, once ths teacher
knows what skills the pupil lacks, she will be able to antic-
ipate the skills she will need tc teach in order to make a
lesson meaningful,

The teachef should give specific instructions in a
skill and carefully supervise the child's first attempts to
use the skill so poor habits will not be developed. The suc-
cess of such a lesson depends on the teacher's abllity to
motivate the pupils! desire for learning and using the skill.
Improvement must be desired, After presenting the lesson and
giving the children a chance for supervised practice, the
teacher should test and evaluate to see if the lesson was
effective, The child's work should be evaluated at once so
that he may know whether he has succeeded or failed, It may
be necessary to present the lesson agaln or give individual
help to those who did not succeed,

Although the teaching of skills should follow a logi-
cal sequence through various levels of complexity, more than

one skill may be taught at cne time since some skills ssem
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to belong together. The program chould also be kept flexible
to allow skills to be taught as they are nesded.

_The teacher should constantly test and evalvate the
pupils!' progress and her own teaching. Fay stated that the
final conclusion to be drawn from research is that "improve-
ments cen best be made when the teacher attempts to increase

his own effectiveness through experimentation", (7, p. 703).



PRCCEDTRE AND METHOD OF ANALYSIS

This zction research study was carried out in a self-
contaihed fif’th grads classrcom, Since this was the only
fifth grade in the building, any pupil enrolling in the fifth
grade was admitted to this group. Therefore, there was nc
control over the sampling used in the study,.

The students were given an SRA Mental Abilities Test
early in the fall of 1368, On that test the IQ range was
from 89 to 126 with a group median of 106.

The school is in one of the more stable residential
areas and of the thirty-two students who started the study in
the fall, twenty-nine (fifteen girls and fourteen boys) were
still there in the spring. Three of the children had re-
peated a grade and were twelve years of age in the fall., One
boy was considerably younger than others of the grbup since
he had his tenth birthday in December. OFf ths cthers, twelve
had their eleventh birthday this spring and nine of them will
be eleven this summer,

Most of the students were from homes of average in-
come, and the parents were esger to cocperate with the schocl
- in every way. Only ten of the parents had attended colleges,
but all but five families expressed their desire to send
their children.

The group had been given SRA Achievement Tests in the
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early part of the fourth grade, On that test their reading
scores everaged lj,l--right &t grads ievel, but the soclsal
studiss test average was 3,l1--a grade level low.

In the fall of 1968 in the {ifth grade the group was
given a teacher-made diagnostic test (see Appendix) based on
the study skills needed in the social studies area, The
group mean for this test was L1,62 per cent, This test was
closely followed by the fall diagnostic test which is pub-
lished three times yearly by Scholastic Magazine. These

tests are divided into two sections: reading and work-study
skills, The reading section tests comprehension, vocabulary,
and finding main ideas, The work-study skills tested are
reading maps, tables, and graphs and the use of various
sources of information. On this test the group mean was
21.93 out of 30 possible points on the work-study skills sec-
tion and 26,03 out of 32 possible points cn the reading sec-
tion (see Table I)., These tests are not standardized bdbut
the teacher's manual contsins a table which shows an approx-
imete comparison with standardized tests, Compared with the
table the group was below fifth grade level in the work-study
area and above in reading,

Since the purpose of this study was to improve the
individual's study skills, it was felt that the pupils would
participate much more willingly if they could see & need for °

the work, The corrected tests were returned to the pupils,



17
they were encouraged to discuss the results, and the plan
for the yeer's work was explained, The skills chosen to be
studied were selected by teacher judgement from those areas

in which the most errors were mads,

TABLE I
PRE-TESTING RESULYS

Scholastic Magazine Test

Group Mean Possible Score
Reading - 26,03 32
Comprehension
Literal 7.5 8
Reasoning 6.6 8
Vocabulary 6.7 8
Finding Main Idea® P 8
Work-Study Skills 21,93 30
Map Readiné* 6.0 10
Reading a Table 4.5 &
Sources of Information® 6.1 10
Graph Reading® 3.5 5

¥selected for study



SKILL

MAPS
Reading a "Story" from Maps
Learning Directions
Locating Waterways
Reading Special Maps
Scale of Miles
Latitude and Longitude
GRAPHS |
Circle
Bar
SOURCES OF INFORMATION
Using Psarts of 2 Book
Choosing Key Words
Encyclopedias
SELECTING INFORMATION
ORGANIZING INFORMATION
Categories
Main Ideas

Outlining

18

DATE

Octoker 7

October 28

October 21

Novemober 11

December 9

*Sampla lessons can be found 1n the Appendix
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The work was started with map instruction, partly be-
cause this seemed to interest the pupils the most, but also
because 1t was felt that greater imprcvement mignht be
achieved more quickly in this area and thus prove an incen-
tive to future work., The group did some map work during so-
cial studies period every day for three weeks. The lessons
usually started as directed group work, but a pupil could try
to do the work individually whenever he felt that he was
ready., EYaluating was done often, not only as a means of
measurement, but also to find those.who needed individual
help.

Some study of circle graphs had been included in the
study of maps because the textbook placed a percentage circle
graph beside each population, agriculture, or manufacturing
map. For that reason the study of graphs was begun with more
work on circle graphs. Most of the time was spent in making
and learning to interpret bar graphs which are the ones found
most often 1In fifth grade books, The social studies text
used by the class had no line graphs in it and very few were
found in the reference material available to the group so
little time was given to the study of those.

The majority of the students had never learned to sur-
vey a graph before trying to read it, They had to learn that
they must read the title and the symbols, decide what was

being presented and what scale was being used. To give
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rractice in those skills, the pupils worked in %tesms and pre-
pared grap@s to be ussed on the overhead projector. A member
of the team was responsible for interpreting the graph to the
others, As in map work, testing was done often to find those
needing more help,

Although the maps and graphs which were used ware from
the soclal studies book or concerned with some phase of
school work, they were presented out of context as far as the
time element was concerned. This was done to give a block of
work with daily practice over a period of time, All other
skllils were presented in context with whatever the lesson for
the day was,

While maps and graphs were being studied, daily read-
ing assignments were also giveanfcm the social studiles text,
Learning to use the parts of the textbock was taught and en-
couraged by ghe way assignments were given. Page numbers
were not given, but such questions as "On what page do you
find . . .?" or "In which chapter might you find . . .?" were
used, The pupils were told the name of the map or graph %o
be used and they found i1t by using the list of maps or graphs
in their book., Special lessons were also given on each sec-
tion of tha-book, finding key words in questions, and in the
use cof ths encyclopedia, Almanacs and atlases were kept in
the room where they were readily available to any child for

use or just for browsing. It soon became apparent that ruch
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more success was gained wiith the slower pupils if they were
allowed to examine resource materisls such as almanacs and
make thelir own discoveries as they became interested,

As the students worked on locating information it was
easy for them to understand that they saved much time and
effort by being selective of their materlal, They found that
skimming the introducﬁion, the summary, or even the main part
of an article often saved them from reading an entire article
and still not firding the informetion for which they were
searching,

After the study of maps and graphs was completed,
daily lessons on the organization of materials were added to
those of locating information, The first lessons were very
simple ones of putting words and ideas into categories or
arranging items in the correct sequence, As the lessons pro-
gressed into the more complicated task of finding main ideas,
it soon could be seen that the majority of the children could
not distinguish between main ideas and details in most social
studies work, A great deal of oral work was done, Special
attention was glven to this study skill because 1t was felt
that finding a main idea is the basis for understanding what
is read, for outlining, and for writing summaries. As the
students became more able to find main idess and distinguish
the main idea from details, it was easy to put these into a

simple outline form,
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In January thes studsnits were divided into groups and
a complste unit was studied as & ressarch project, The
slows> students were put into groups where they could receive
help from the more knowledgeable students., Those students
Jers also encouraged to find information from the textbook
while others used encyciopedias and othsr resourzse books,
The results of each group's work was then summzrized or put
into outline form and presented to the other students, 3y
the tLime this unit had been completed each member of the
class was able to achieve at least some success wlth resource
type work, 1In the following unit each individual was s&s-

signed his own research project according to his ability.



SUMMARY, RESULTS, CCHCLUSIONS, AND RECOMMENDATIONS
Sumnary

Statement of the problem, Children of Tifth grsde do

not seem able to adapt reading skills taught from a basal
reader to other content areas such as scocial studies,

Procedures. Early in the fall of 1968 the twenty-nine

pupils of the fifth grade class used in this study were given
a teacher-made diagnostic test based on their social studies
text and also the fall issue of a dilagnostic test sent by the

Scholastic Magazine, For this study it was decided to give

special emphasls to those areas in which the most errors wsre
made: reading maps and graphs, locating information, select-
ing information, and organizing materials. Lesson vlans were
made for each of the study skill areas chosen. The lessons
progressed féom'very simple to the more complex and short
tests were given often to determine the need for more work in
& glven area, 1In early March a second teacher-mads diagnos-
tic test was given. This test was very similar to the first
one given in the fall, but it covered different materisl.

The spring Scholastic Magazine test was given in April after

formal instruction in skills was over.

Brief summary of the report. On the first teacher-

made diagnostic test the group mean was [1.62 per cent cor-

rect, On the fall Scholastic Magazine test the group mean
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was 21,93 oult of 30 points in the work-study skills secticn
and 26,03 out of 32 pessible points in the reading section of
the test, While these tests are nct standardized, Scholastic
does include a table which shows 2 comparison with standard-
1zed tests, According to that table the group was below
fifth grade level in study skills &and &bove in reading.

When the second teacher-made diegnostic test was glven
in the spring, the group msan rose to 87.75 per cent., The

grcup mean for the spring Schelastic Magazine test was 26,2

out of 30 points in study skills and 26,1 out cf 32 points in
the reading section.

Not only did the group show a gain on the tests, but
there seemed to be a change in the attitudse of the pupils.
Most of them can now approach new lessons in social studies

with more ease and self-confidencs,
Results

In January the second diagnostic test from Scholastic

Magazine was given, With few exceptions the pupils showed a
definite gain in the work-study skills, Those exceptions
were a few who had been very high on the first test and three
who had been 111 and had just returned to school on the day
the test was given. On this test the mean for the work-study
skills test was 24,.5 out of 30 points and for the reading

test was 26.16 out of 32 points., Early in March a second
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teacher-made diagnostic test wes given, This test was very
similar to the ona given in the fall bu% was based on d4if-
ferent units of the book (ses Appendix). The group mean on
this test was 87.75.

The third dlagnostic test from Scholastic Magazine was

given in April., By then the daily directed lessons on skills
were completed, On that test the students showed still
greater gain, The group mean for the work-study skills test
was 26.2 out of 30 possible points and 26.1 out of 32 possi-
-ble on the reading test (see Table I11),

The results of the testing showed that, on the
teacher-made diagnostic tests, the mean rose frcm 41,62 per
cent correct on the first test tc 87,75 per cent on the post-
test. The largest individual gaiﬁ was 61 per ceni; ths group

gain was [6.13 per cent. The mean on the Scholastic Magazine

test in the work-study skills rose from 21.93 points out of a
possible 30 on the pre-test to 26,2 on the post-test given in
April, The group gain on that test was .27 and the highest
individual gain was 13 points,

Every effort was made to have the testing results of
as much value as possible even though standard tests were not
used. All tests were given cn the same day of the wesk and
at the same time of day., Only scores of those students who
were in the group at the beginning of the study and also at

the end were uazed when means were figured,



TABLE II

APRIL POST-THSTING RESULTS

Scholastic Magazine Test

Group Mean Possible Score
Reading 26.1 32
Comprehension
Literal 7.0 8
Reasoning o | 8
Vocabulary 6.5 8
Finding Main Idea® 6.6 8
Work-Study Skills ; 26,2 30
Map Reading¥® BT 10
Reading a Table L.6 5
Sources of Information® 8.5 10

Graph Reading® L.L 5
¥Sk111ls used in the study
Conclusions

Since this action research project was carried cut in
& single classroom and standard tests were not used, the re-
sults can scarcely be considered of value from a scientific
point of view, However, it appsars that a student can gain
a great deal in his ability to apply study-skills if such
skills are taught from the social studies text as well as

from the basal reader.
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Not only was thsre & gain in the ability to use the
skills, but there seemed to be a change in the attitude of
the students toward the skills, They seem tc be able to see
more need for these skills when the skills ars taught from
social studies materlal, The pupils aprrcached these lessons
with the idea that they were learning something that wilil
help them in higher grades. Most of the students are now
able to attack new work with much more ease &rd self-confi-
dence,

It would seem that time given to teaching the study-
skills needed in social studies is time well spent., Not only
are the pupils able to use the problem approach to lesrning
much more gainfully in the intermediate grades, but they are
also belng prepared for the era in which we live when it is
necessary to be able to use these skills in order to keep up

with the "explosion of learning".
Recommendations

Social studies is a field in which innovations appear
to be sadly lacking in actual practice. It would seem that
educators could greatly improve the teaching of social stud-
les by carrying out studies of thls nature under more con-
trolled conditions, It might also prove of more value if
such a study could be carried out over a longer periocd of

time with a definite plan for scope and sequence covering
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1ls are a'definite need in the so-

[
m

three or four years, 3k
clal studies area and, until the teaching of these skills
becomes & definite planred part of the curriculum rather than
& whim of each individual teacher, not much gain can be made

in the use of these skills,



10.

Ll s

ALY T ToRT Ty
REFPERTNCES

Smith, N¥ila B., Reading Iastructicn for Today's Chil-
dren, Engiswood Cliirs, New Jerssey: Prentice-iall,

Inc,, 1963.

Heilman, Arthur, "Teaching the Resding Skills" in New
Perspectives in Reading Instruction: A Book of Readings,
Albert J. Pazurkiewicz, (ed.). Hew York: Pitman Educa-
tion Series, 1964.

Smith, Nils B,, "Patterns of Writing in Different Subd-
ject Areas," Journal of Reading, 8:31-37, Octcobher, 196l.,

Lay, Edward, "How Readable Are Your Textbocks?" Ohic
Schools, k5:32-33, March, 1967.

Fay, Leo C., "Responsibility For and Methods of Promot-
ing Growth in Reading in Content Areas,” Scholastic
Magazine, 1:89, December, 1959.

Bond, Guy and Miles Tinker, Reading Difficulties, Their
Diagnosis and Corrsction. New York: Appleton-Century-
Croft, Inc., 1957.

Fay, Leo C., "What Research Has to Say About Reading in
the Content Aresas," Reading Teacher, 6 8:68-72, Decerber,

195L,

Whipple, Certrude, "Controversial Issues Relating to
Reading irn the Curricular Areas," HKeading Tsacher, O
208-11, April, 1955,

Nemeth, Joseph, "In Other Magazines," Reading Teacher,
21:291-293, December, 19567,

Witty, Paul, "Rols of Readinz in the Social Studles,”
Elementary English, 39:562-569, October, 1962,

Heilman, Arthur Y,, Principlss and Practices of Teach-

ing Readina, Columbus, Ohio: Charles Merrill 3ococks,
Incs, 1961

whasler, Arville, "Xsading in the Content Flelds," The
Teaching of Readinc, Section IV cf & Sections, New
London, Cornecticut: Arthur C. Croft Publicatlicns,

1659,



13.
k.

15

16,

17,

30

Dawson, Mildred and Henry ,amrpn Fundamentals of Basice
Reading Instruction, New Yerx "David VcKay Co., 1963,

Newton, J. Roy, Reading in Your School. New York:
McGrew Hill Book €o., Inc,, 1960,

Becker, James M,, "Emerging Trends in the Social
Stggies " Educational Leadership, 22:317-322, February,
19

Hunkins Francis and Phyllis Shapiro, "Teaching Critical
Thinking in Elementary Social ctudles " Education, 88:
68-72, September, 1967.

O'Conner, J. R,, "Reading Skills in the Social Studies,"
Social Education, 31:104-107, February, 1967,




BIBLIOGRAFHY



BIBLIOGRATHY
Books

Berg, Harry D,, (ed, ). Evaluation in Social Studies,
Washington, D, C, Netional Council fcor the Soclel
Studies, 1965

Bond, Guy and Miles Tinker, Reading Difficulties, Their
Diagnosis and Correction., New York: Aprleton-Century-
Ero%ts, inee; 1957

Carpenter, Helen McCracken (ed.). Skill Development in
Social Studies, Thirty-third Yearbook. Washington,
D, C,: ©National Council for the Social Studies, 1963.

- Dawson, Mildred and Henry Bamman, Fundamentals of 3asic
Reading Instruction. New York: David McKay Co,, 1963.

Dechant, Emerald V. Improving the Teaching cf Reading.
En &ewood Cliffs, New Jersey: Prentice- ﬂall Inc.,
19

Fay, Leo C., Thomas Horn, and Constance 1 cCullough, Im-
roving Reading in the Elementary 8001a1 Studies,
Eul;etin No, 33. Washington, D. C.: National Council
for the Social Studies, 1961 .

Harris, Albert J. Effective Teaching of Reading. WNew York:
David McKay Co., 1962.

Heilman, Arthur W, Principles and Practices of Teaching
Reading, Columbus, Ohlo: Charles Merrill Bocks, lnc,,
1961

Jarolimek, John, Social Studies in Elementary Education.
New York: MacMillan Co., 19560.

Moffatt, Maurice P, Soclial Studies Instructicn. ZEnglewcod-
Cliffs, New Jersey: Frentice-Hall, Inc,, 1934,

Newton, J, Roy. Reading in Your School, New York: McGraw
Hill Book Co., Inv., ~1960,

Preston, Ralph C, Teaching Social Studies in the Elementary
Schools. New York: RHinehart and Co,, Inc,, 195C.




33

Schick, George B,, and Bernard Schmidt. A Guidebook for the
Teaching of Readinj;, Chicago: Psychotechnics Press
1966, ’

Smith, Nila B, Reading Instruciion for Today's Children.
Englewood Cliffs, New Jersey: Frentice-dall, Inc.,
1963.

Books: Parts of Series

Smith, James A, Creative Teaching of the Social Studies in
the Elementary School, Book V of a Series of 7.
Boston: Allyn and Bacon, Inc,, 1967.

Wheeler, Arville, "Reading in the Content Fields, Sectlon
IV of 6 Sections," The Teachirg of Reading. WNew London,
Connecticut: Arthur C, Croft Publications, 1959.

Periodicals

Becker, James M, "Emerging Trends in the Social Studies,"
Educational Leadership. 22:317-322, February, 1965.

Fay, Leo C, "What Research Has to Say About Reading in the
Content Areas," Reading Teacher., 8:686-72, Decenber,

1954.

Fay, Leo C. "Responsibility For and Methods of Fromoting
Growth in Reading in Content Areas," Scholastic
Magazine, 1:89, December, 1959.

Hunkins, Francis, "Skill Building in the Social Studies,”
Education, 88:122-125, November, 1967.

Hunkins, Francis and Phyllis Shaplro. "Tesching Critical
Thinking in Elementary Social Studies," Educatiocn.
88:68-72, September, 1967.

Inbody, Donald, "Maps and Globes: A Story of the Earth,"
Elementary School Journal, 60:270-273, February, 1960.

Lay, Edward, "How Readable Are Your Textbooks?" Ohlo
Schools, U5:32-33, March, 1967,



3L
Lohmann, Victor, "How Shall We Develor the Readling Abllities
Demanded of the Cortent Areas?" Reading Teacher. 8:78-

81, December, 19%.

Nemeth, Joseph., "In Other Magazines," Reading Teacher. 21:
291-293, December, 1967,

Schell, Leo M. "Informal Reading Skills Inventories,"
Education. 89:117-120, November-December, 1968,

Smith, Nila 3, "Teaching Study Skills in Reading," Elemen-
tary Schocl Journal, 60:158-162, December, 1959.

Smith, Nila 3, "Patterns of Writing in Different Subject
Areas," Journal of Reading. 8:31-37, October, 196l;
8:97-102, November, 196lL.

Witty, Paul, "Role of Reeding in the Social Studies,”
Elementary English, 39:562-569, Octodver, 1962.

Whipple, Gertrude. "Controversial Issues Relating to Reading
in the Curricular Areas," Reading Teacher, 8:208-211,
April, 1955.

Young, William E, "Reading in the Social Studies of Elemen-
tary Schools," Social Education. 17:111-11ly, March,
1953,




APPENDIX



SOCIAL STUDIES: DTAGNOSTIC TEST®
(1st Semester)

Parts of the 3Book:

1. a) How would you quickly find & map which shows the
) sections of the United States”®
b) Where is such a map?

2. &) On which page does Chapter 15 begin?
b) What is the title of the unit that chapter is in?

3. How will the introduction to Unit II on pages LS-L46
help you?

. a) On page 17 what vocabulary words will need special
attention?
b) How can you tell?

5. How can the questions on page 21 and "Things to Do"
on page 22 help you?

6. On what page or pages will you find out about coal
mining?

Resources: ;

7. In the library what would you use to help you find the
book Mennonite Martha?

8. If you want to learn several detaills about Thomas
Jefferson's life, would you look in an encyclopedia
or find a biography of his life?

9. a) Name a set of encyclopedias,
b) How are topics arranged in an encyclopedia?

Use of Maps and Graphs:
10, What does the map on page 187 show?

*Unless otherwise stated the lessons and tests given
iIn this paper were tescher-made and based on material in the
text In These United States and Canada. Boston: D, C, Heath
and Co., 1965, .




37

11. In the map on page 328, what does the light green
represent?

12. Turn to the graph on page 3%5L. Wwhat food do Americans
eat the least of in & year?

13, Look at the plcture on page 2. These cld Pueblo
dwellings were like that modern buildings?

Vocebulary:
1}y, Read page 406,
a) Define the word evaporates.

b) What does water cycle mean?
c¢) What is a pore?

Main Ideas:
15, Read pages 11-13, "America's Ups and Downs",

a} What is the main idea of the paragrapn that starts
"The kind of slope . . ."%

b) What does the group of paragraphs tell that start
"As the name . . ."?

¢) In one short sentence tell what the group of pera-
graphs are talking about that start "Land that 1s
called . . .".

Details:

16, Rezd the same pages again if necessary; then answer
these gquestions,

a) How are mountains mads to seem real on the map
on page 127

b) What kind of flatland is low?

¢) Where is North America's largest river basin?

Drawing Conclusions:
17. Read pages 2l and 25.

a) Why do you think many people left the 01d World?

b) Why did they choose the U, S, to live in?

¢) Why do you think the children of France gave money
to help build the Status of Liberty? ‘

d) If you were gzoing to outline what you just read,
what would your first topic be?



SOCTAL STUDIES: DIAGHOSTIC TEST
{2nd Semester)

Parts of the Book:
1., a) On what page do you find a map of Caneada?

b) On what page do you find a graph which shows the
national origin of Canada's population?

n

. &) On what page does Chapter 17 begin?
b} What is the name of the unit of which it 1is a
part?

3, How would you get & quick overview of what Unit VII
is about?

&, Lis% the words that need special attention on page Lh7.
5., How will the work on vaze 477 help you?
é

On what pages do you find information on the Erie
Canal?

Resources:
7. You want to find the book On the 3Banks of Flunm Creek

by Laura Wilder, What are two ways it may be listed
in the card catalog?

8. Which should give a more accurate account of a person's
1ife--a biography or an autcbiography? Why?

9, Could you find the population of a city more quickly
in an encyclepedia or in an almanac?

Use of Maps and Graphs:

10, What is the map on page LE3 showing?

11. Lock &% the graph on page 468, Which two of Alaska's
important businesses bring the state about the samne
gmount of money?

12. Look 2t the precipitation mar on page 196. The

Esstern part of Canada gets adbout __ inches of
rain each ysar.
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13, On page 501 find the map marxed 1650, Why 1= it so
different from maps of today?

Vocabulary:

1}, On page 46 find the word wheat-fallow, Use thas con-
text to find a definition for the word,

15. What is a geyser? See page 1125,

16, On page 406 find a sentence that helps ycu understand
the meaning of helium,

Main Ideas:
17, Read the paragrarhs under the heading "Great Salt Lakse"
on page 423, What is the main idea of the first four
paragraphs,

18, Read page 398. What is the main idea of the para-
graphs on that page? '

Details:
19, Look on page L5, How did redwoods get their name?

20, Read page 457 and tell why automobile factories are
putting plants on the west ccast.

21, Read the section called "Manufacturing and Building"
on page 471. Where is the most raw sugar refined?

Drawing Conclusions:

22, Read page 151 about "Seattle". Can you give three
reasons for people moving there?

23. Read the "Forty-¥inth State" on page I167. Why do you
think that people thought Alaska would never become 2
state?

2y, Look on page U480. ¥What is meant by Anglo-American?

25. Read about Chnicago on pages 360-361 and in one word
tell what has made that city grow.
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INTERPRETING MAPS
Concepts to be Develcped:
Physical maps show natural features of land,
Political maps show man-made features.
The two kinds are often combined,

There are speclal maps such as precipitation, temperature,
population, agriculture, resource, and manufacturing,

Learn standard map symbols, but also learn to study the
key before reading a map,

Learn directions., Try to eliminate the use of "up" for
north and "down" for south. Look for a marking to
determine north,

Learn that the earth is thought of in terms of hemi-
spheres,

Latitude and longitude lines are the imaginary "streets"
of the world, They are used for determining locsation,
time zones (longitude), and temperature zones (latitude).

Latitude lines are parallel to the equator which is zero
degrees and they are spoken of as north or south (of the
equator) .

The prime meridian is the zero degree longltude line
and longitude is spoken of as east or west (of thne
prime meridian),



A,

B.

il

MAPS

Reading a2 "story" from maps. Use a wall map cf the
world and page A2 and A3 in the text.

1-

10,

11,
12 4

Use
the

1.

What continents will have some areas of hot
weather all year? How can you tell?

Which continent 1s farthest south of the equator?

Which continents are entirely in the northern
hemisphere?

Yhich continents are referred to as the western
hemisphere?

Are the largest mountains of the North American
continent in the east or west?

Are the large mountains on the same side of the
South American continent?

Which continent has no mountelns shown?
Which has more mountains--Africas or Eurasia?

What mountains are in the ezstern part of the
United States?

What continents will have some of the coldest
weather during part of the year?* Why?

Why is Antarctica often white on maps?
Does most of the earth sppear to be land or water?

of Directions, Use the map on pages VIII and IX in
text and a wall map of the United States,

You are in Kansas, If you go straight north, you
will be in what state?

If you go east, what state will you be in?

If you could go stralight west to an ocean, what
states would you cross?
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., If you went straight scuth to a large tody of water,
what states will you crcss?®

5. You are in Alabama, The state north c¢f you is
: s east is .

6. The Mississippl River forms ths border
of Tennessee,

7. Our neighbor to the north of the United States is

8. Our neighbor to the south is .

Locating Waterways, Use same maps as above,

1., Find three large seaport cities on the east coast,
2., Find three on the west coast.

3. Find a seaport city on the Gulf of Mexico,

L

. What large river flows from north to south in the
United States?

S. Into what body of water does its water drain®

6. What river forms the boundary between Texas and
Mexico?

T. What bodies'of water form part of the boundary
between the United States and Canada?

8. What large lake is in one of the western states?

ipgcial Maps. Pages 15, 269, 303, 343, 387, L22, and
7 L ]

1. Most of Kansas receives an annual precipitation of
inches, '

2. The heaviest rainfall in the western states is in

3. The average temperature i1s given for the month of

lf. What can rainfall and temperature maps tell you
about possible agriculture products?
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11,

12,

L3

On the population map in our pooks each dot
represents peorle.

Compare the population maps. Which group of states

-has the most peopie? Whnich seems to have the

fewsst?

Look &t sll the agriculture maps for the groups of
states, Do they use the same pictures on each map
to represent the same product? Compare these with
other agriculture maps, Do all books use the same
key?

Compare the precipitation map and the agriculture
map. Can you see any pattern between rainfall and
the crops each area grows?

What color shows a manufacturing area on the maps
in your book? Will all books use this same color?

How are major manufecturing areas marked on the
maps? :

Could a resource or agriculture map help you know
what kind of factories might be in that erea?

Why are some called resource and some cslled mining
maps? Could they all have been called resource
maps? Could they all have been called mining maps?

E., Scale of Miles,

L

2.

Look at the map on page 352, On the scale of miles
you see that one inch 1s equal to how many miles?

Use that scele of mlles to see how far it is across
Kansas from east to west? From north to south?

If the scale of miles said one inch equals seventy-
five miles, would the map have to be larger or
smaller? Make a map of Kansas on which the scale
is seventy-five miles to one inch,

Draw a map of Kansas on which the scale of miles
1s 300 miles to one inch,



5. Turn to the map on pages VIII and I1X,

"Where am I if I'm . ., "

_,a)
b)
c)
d)
e)
f)

50 miles north of Gary, Indiana?

175 miles southeast of Miami, Florida?
40 miles north of Cleveland, Ohio?

130 miles southwest of Topsika?

120 miles west of Portland, Oregon?

175 miles north of Seattle, Washington?

F, Latitude and Longitude.

1. "Am I on land or water if I'm R

40 degrees north latitude, 100 degrees west

.lengitude?

O degrees latituds, 80 degrees west longitude?
20 degrees south latitude, 0 degrees longitude?
20 degrees south latitude, 120 degrees east
longlitude?

LO degrees south latitude, 60 degrees west
longitude?

0 degrees latitude, O degrees longitude?

60 degrees north latitude, 80 degrees east
longitude” .

40 degrees north latitude, 100 degrees west
longitude?

+
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Steps in Graph Reading

1,
2.
3.

Read what the graph is about,

Decide what is being compared.

Interpret the legend; in a bar graph what is on the
vertical and horizontal axis?

Identify the scale of measure.

Draw your conclusions,

Circle Graphs:

Circle graphs show the relation of parts to a

whole,.

1.

Bar Graphs:

Study the circle graphs given with each
population, agriculture, and manufacturing
map in the text,

Add the percentages to see all together
they total 100 per cent,

Study other circle graphs from the overhead
projector,

Make circle graphs,
a) How you spend the 24 hours in a day,.

b) How much time of easch school day is
spent in various activities.

Bar graphs show comparisons,

1,
2.
3.

Study bar graphs in the book.
Use bar graphs on the overhead projector,

Make bar graphs,

a) Tickets sold by each class for Fun Night

b) Birthdays in each month

¢) Double bar to compare boys and girls in
each roon
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PARTS (0 THEn BOOK
Purpcse: To gain some idea of the use of variocus parts cf
the book. To learn hcw to use the parts of a
textbock to locste desired information guickly.
While the subjects of books differ, certein paris of
all books are the same, Almost all text books have basic
parts in common., Most often they begin with a flyleaf, a
half-title page, a frontisplece, the title page, a preface,
the table of contents, an introduction, and possible a lis%t
of maps, graphs, or other illustrations. Following the body
or text of the book are reference materials such as an appen-

dix, a bibliocgraphy, a glossary, notes, and an index.

The flyleaves, These are pages found just inside the

front and back covers of the book. They are usually of heav-
jer paper and are there for protectiorn to the pages of print.
These are usually blank, but they might contain & map cr some

illustration,

The half-title page. This is a page which comes Just
before the title page and 1s there to protect the title-page,
It usually contains just the title of the bock, but it may
list the series and othsr titles of the series i1f the bock
is a part of a series,

The frontispiece. The frontispiece 1s usually found

on the reverse side of the half-title page, facing the reg-

ular title page, It may bear an illustration,



The title pegs. The title page usually contains the

4

following information: ull title of the book, name of the

auther(s) and/or editor{s), name of the illustrator(s), edi-
tion cf the book if it hes keen printed more than oncs, pub-
lisher and place of publication, and date of publication.

The preface., This conteins information about the au-

thor and the book. It explains the purpcse of the book and
axpleins eny special features of 1it,

The introduction., This pert of the book describes the

centents and tells how the suther intends 1t to be read,
Someone else may write this part of the book. It slso may be
a part of the first chapter rather than a separate part of
the book,

The table of contents. The table of contents is a

1list of chapters of the book. It is an outiine of all the
subjects covered in the book. Sometimes it iIs divided inte

units (topics) and chapters (subtopics).

The list of maps cr other illustraticns. These lists
might refer to maps, graphs, diagrams, or pictures. The list
tells what the subject of each 1llustration is and on what
page it is to be found.

The text. The text is the main part of the book, in-
cluding all the subject matter and the 1llustrations,

Reference material. Reference material 1s located

after the last page of the text, The appendix descrlbes
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materials which may be referred to but are not part of the
text. A bibliography is s list of books, These may be books
which the author consulted to write his book, and they may be
books about the same subject which the author thinks are in-
teresting to read, A glossary is something like a dictionary
and includes only words used in the book which the auther
thinks may be difficult. The index lists all the topics cov-
ered in the text. It is arranged alphabetically and has page
references so that topics can be lccated. It may contailn

cross references to help find related material,

Using Parts of the Book: (Use with the textbook)
1. On what page iIs the table of contents?
2. What does the table of contents tell you?
3. How many units does this book have?
4. How many chapters does it have?
5. Which units are about history?

6. g%nish this sentence: The index is found on pages
2" L]

7. How is an index arranged?

8. What key word {or words) would you look under if ycu
wanted information about Bonneville or Grand Coules
Dams?

9. Which page of your bock has a picturs of Cspe Kennedy?

10, Under the heading "War Between the States" you are
told to look under another heading, WwWhat is 1it?

11, How many subtopics are listed under Southern States?
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13.
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49
Are some of these alsc 1isted elsewhere as toples?
How do you pronounce San Jeaguin?

Does your book have a diagram showling how sugar cane
is made into raw sugar? If so, what page 1s it on?

Choosing Key Words:

Circle the word or words which you would look for in an
index if you were trying to find an answer to these
questlens,

* [ ] [ ]
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Why did the United States enter World War II%
Where is the largest active volcano located?

Who invented the first sewing machine?

Where is the most coffee grown?

What was the chief cause of the Civil War?

What is the bottom of the ocean like?

Is sugar made from anything:other than sugar cane?
Are lightning and electricity related?

Which seals are most sought for their fur?

What did the early pioneers use in making soap?
From what materials do Indians usually weave baskets?
Is silk made anywhere except in China?

Did Henry Ford mske the first automobile?

What ceauses tides in the ocean?®



EMCYCLOPEDILS

This lesson is to be used with Compton's Pictured Brcyelo-
pedies.

1.

Find the number and letter of your volume.
ga) Have ycu seen sets of encyclepedias that do
not have numbers on the volumes?

Each of these volumes has Lwo parts: the text is

the first and larger part; the index is just tehind

the thumb teb,

a) Do 211 encyclopedias have the index in each
volume?

b) Where is another place you find the index?

The fzct index found in each of these volumes may be

used in several ways:

2) to obtain a small amount of information.

b) to locate a single item.

¢) to locate all the information to be found in
this and other volumes of the set.

These encyclcpedias are also cross referenced in

another way. Some articles say "see" and "see also".

a) Cen you find an example of this in the volume
you are looking at?

There are main entries and sub-entries in encyclo-
pedias., The maln entries are arranged in alphabetical
order and the sub-entries are then arranged in alpha-
betical order under the main entry.

Encyclopedies have pictures and legends to help you.

a) What does legend mean in this sentence?

b) Find an interesting picture to show the group.
Read the legend.

Encyclopedias have maps and graphs.
a) Find a map or graph to share with the group.

Many articles include a bibllography to help you find
more books on your subdject,
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SELECTING INFORMATICH
Skim quickly through the two following parsgraphs to see if
one will give you the answer %o the following question:

Why were the wheels of covered wagons extremely large?

In North Aﬁerica, many of the people who were going
out West made the trip in covered wagons, The wagon box or
body of these wagons was built of very strong wood, The
floor sloped upward at both the front and back so that the
load wouldanot slide out when the wagon went up or down hill,
The bottom was also curved something like a canoe, =o that
the wagon would float in water easily. The white canvas hood
was held in place by six or eight wooden bows which made high
arches over the wagon, Generally, the box was blue and the
wheels were red,

The wheels of a covered wagon were almost as tall zas
a man and very strong. The rims were made six or eight
inches wide so they would not sink into mud so easily. Many
times the wagon had to cross a river with no bridge. Usually
the water was shallow and the wheels were so high that the
oxen or horses could pull the wagon on through, If the water
was deep or swift, the animals had to swim and they and the

wagon both might be swert downstrean,



Categories:

Page

Page

Pages 165-158

Put the following ideas under one .of the headings which &re

143 Find 21l the words that have anything to de with

transportation,

117 Read the next to the last paragrapn, What word

or*synonym for that werd do you see Iin each
sentence?

148 Pind =211 the words pertaining to the Navy.
153 List all the means of travel.

154 Pind all the words that name some aspect of
nature.

162 @hat did Americans buy in California?
What 41d they sell?

2t the bottom of the page.

Houaow =

5

He 1is protected by the governments under which he
lives. -

He must defend his country.

He has freedonm.

Hs snould uphold the nation's laws,

He must do his best toc see that the country is
well run,

When he is 0ld encuzh e helps cther citizens
govern his state and country.

" Duties of a Citizen Rights of a Citizen

List the ways the West was tied to the East,
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Main Ideas:

Read the first part of the introduction to Chapter 8 on

page 225.
a) What word do ycu see repeated in nearly every sentence
on this page”
b) Since you see that word repeated so often, what would
you call these paragraphs if you were to give them
a title?
¢) When you see a word or synonym of the word repeated

in nearly every sentence that is probably the main
idea of that paragraph.

Read the first column on pags 228, Use the graph at the
bottom to help you.

Which
a)

b)
c)

Read

of these i1s the vest main idea for these paragraphs?

The fzrmer of today has machines to help him,

The farmer of today can grow more on an acre of land,
Reasons why one farmer can grow enough to feed more
people today,

the top of page 250. :

Choose the one best main idea for all of those paragraphs,

a)

The United States is divided into groups of states
because the states of each group are tied together
in some way.

The Mountain States are in the Rocky Mountains,
The Northeast is divided into two sections,

of these is the best main 1dea for the material on
255 through 2577

A glacier is a thick sheet of 1lce moving slowly.

A glacier moving across the country made New England
a "hard" land.

The glacier formed and melted four times in 2 million
years.
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Cutlining:
Read pages 228-231, Copy the Roman numerals, letters, and
Arabic numerals on your paper ths way they are on this
paper, 1Instead of putting the question in the blank, write
a word or words which will answer that guestion in each
place, Stzrt each with a capital lettar., Do not vut 1n
periods, Read all the questions carefully before you write,
I, What is the main idea of these pages?
A, What is one reason there are fewer farmers today?

l, On this and the next two lines--what helps
the farmer?

2.y
3.
B, What is ancther reason for needing fewer farmers?
1, What makes this possible?
.2.
3.
ly
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Statement of ths problem., Children of fifth grade do
not seem able to adapt reading skills taught from a basal
readsr to other content areas such as social studies.

Procedures., ZEarly in the fall of 1968 the twenty-

nine pupils of the fifth grade class used in this study were
given a teacher-made diagnostic test based on their social
studies text and also the fall issue of a diagnostic test

sent by the Scholastic Magazine, For this study it was de-

clded to give srecial emphasis tc those areas in which the
most errors were made: reading maps and graphs, locating
information, selecting information, and orgenizing meaterials,
Lesson plans were made for each of the study-skill areas
chosen, The lessons progressed from very simple to the more
complex and short tests were given often to determine the
need for more work in a given area, In early March a seccnd
teachsr-made diagnostic test was given. This test was very
similar to the first one given in the fall, but it covered

different material., The spring Schnolastic Mazazine test was

glven in April after formal instruction in skills was over.

Brief summary of the revort. On the first teacher-

made diagnostic test the group mean was ;1,62 per cent. On

the fall Scholastic Magazine test the group mesan was 21,93

out of 30 points in the work-study skills section and 26,03
out of 32 possilble points in the reading section of the test.

While these tests are not standardized, Scholastic does




e
include & table which shows a corrperiscn with standaraized
tests. According to that table the group was below fifth
grade level in study-gskills and above in reading,

When the sscond teacher-made diegnostic test was given
in the spring, the group mean rose to 87.75 per cent. The

group mean for the spring Scholastic Magazine test was 26.2

of 30 points in study-skills and 26,1 of 32 points in the
reading sectlon.

Not only did the group show a gain on the tests, but
there was a change in the attitude of the pupils, Most of
them can now approach neﬁ lessons 1in social studies with ease

and self-confidence.



