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The NAAAA: 10 Years Old and Changing 

Brian Mand and Harold J. Fletcher 
Florida State University 

The field of athletic advising has a short but noteworthy history. In the 
summer of 197 5, at Michigan State University, Frank Downing and Clarence 
Underwood convened a meeting of advisors in order to form a national 
organization (F. Downing, personal communication, January, 1985). 
Initially known as the National Athletic Counselor's Association (NACA), 
the organization held its first official convention in St. Louis in 1976 and 
declared its purpose to be that of helping student athletes maintain their 
eligibility and achieve an education terminating with graduation (Downing, 
1981 ). 

The need for advisors of athletes was obvious following rulings by the 
NCAA regarding academic eligibility requirements and the eligibility of the 
most academically vulnerable athlete, the freshman. Most early advising was 
done by men from the football coaching staff, but times and advisors were 
changing. As noted by Kurpius and Rose (1982), in the 1970's universities 
such as Indiana, Nebraska, and \Xlashington began hiring women with 
academic (not athletic) credentials for advising. And, probably because of 
scandals in the late '70's, universities began placing administrative control of 
advising in the academic community. These changes were monitored but not 
very systematically, the only report being that of a mail survey by Brennan 
(1983). 

It seemed appropriate, therefore, to conduct a second survey in an attempt 
to identify trends and changes in the field of academic advising as it celebrates 
its tenth anniversary. 

Method 

At the conclusion of the opening general session of the 1986 NAAAA 
convention. survey forms were distributed to those in attendance. The 
president urged completion of the survey, stating that its purpose was to 
identify parameters of the association's membership and of their jobs. In the 
event that an institution had more than one representative at the meeting, the 
president asked that only the director of the advising program complete the 
survey. He further requested that divisional status be written at the top of the 
survey (an item omitted on the survey form). The president gave general 
instructions and answered questions that arose while the survey was being 
completed. 
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Survey Instrument 
Based on the work of Brennan ( 1983 ), the surve\· \\·as printed on both 

sides of a single sheet of 81/2 x 11 inch paper and contarned items relating to 
characteristics of the respondents and of their curre:1t appointments (see 
table 1 for items). Most of the items required simply checking appropriate 
categories. Respondents were required to provide information on only the 
items of total budget, tutoring budget, and number oi r·ull-time advisors at 
their institutions. Respondents also checked any of 3 7 .:lescriprive duties for 
which they were responsible (see table 2 for these duties taken from 
Brennan). ln addition to the items shown in table 1. respondents also 
checked whether they were employed full time or part rime. 

All information was provided anonymously; neither name nor 
institutional affiliation were requested. 
Preliminary Analyses and Decisions 

From approximately 120 in attendance, 102 returns were collected. One 
was rejected because the respondent indicated that he was an affiliate 
member and director of admissions, nor an advisor. 

Of those who provided the requisite information, most were employed 
full time (92 percent) and most were at D;vision I schools (85 percent). We 
decided, therefore, to analy:e just the returns of ad\"isors working full time at 
Division I schools. 

Unfortunately, despite the request to \\Tite di\·ision affiliation on the 
return, 21 respondents failed to do so. Rather than excluding all these 
returns, the first author examined the returns of all who in.:licated Division I 
affiliation and noted the pattern of responses to items or budget, number of 
full-time advisors, and salary. He then assigned Di\·ision I affiliation to those 
returns which clearly showed the same par,ern. Tnis pocedure rescued 13 
returns. 

These screening decisions reduced the usable returns co 72 from advisors 
who indicated both full-rime employment and at Di\·1s1on I schools. \Vhile 
chis sample surely represents the majority of advisors 1ri the field, the reader 
should note that the data are from probably che most senior academic 
advisors who attended the national meetings. 

With only 72 usable returns, categories \\·ere combined on certain items to 
reduce the number of :ero frequencies. For example. the item regarding 
academic field originally included Business. Because onh· two respondents 
indicated the field, the category was combined with Ocher. Similar 
combinations resulted in the categories listed in table 1. The academic field 
labeled Psychology in table 1 included on the surYey the fields of counseling, 
psychology, and student affairs, and this field should consequently be 
interpreted loosely as psychological. 

Results 

All data were coded for computer analyses using programs available with 
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the Statistical Package for the Social Sciences (SPSS). 

Table 1. 
Percentages Reported by 72 (or N) Full-time Academic Advisors of Athletes in 

Division l Schools Attending the 1986 NAAAA Meeting 

Age 
14% 30 or less 
58% 31 through 40 
28% over 40 

Highest Degree Earned 
26% Doctorate (21 % ] 
61 % Master's (64%] 
I 3% Bachelor's [ 15%] 

Coaching Experience 
25% Football/basketball 
11 % Oth~r sports 
64% None [42'.l'n) 

Ad,·isor Variables 

Sex 
56% Male [ 68%] 
44% Female [32%] 

Academic Field 
39% Education 
14% Phys. Ed. 
19% Psychology ( 15%] 
28% Other [21 % ] 

Years Employed (N = 70) 
41 % less than 3 ( 40%] 
21% 3 through 5 [34%] 
37% more than 5 [26%] 

Appointment Variables 

Salary 
15% 515.000 ro $20,000 [22%] 
14% S21,000 to $25,000 [30%] 
29% 526,000 ro $30,000 [28%] 
19% S31.000 to $35,000 
22% more than $30,000 

Tutoring Budget (N = 42) 
31 % less than SI 1,000 
26% SI 1.000 to $20.000 
I 0% S21.000 to $30,000 
33"i, more than S30,000 

Budget Source ( :--J = 69) 
71 % Athletic .:lept. 
19% Other dqm. 
10% Split 

Immediate Su1,'en·isor 
67% :\rhlet1c dept. [76%] 
33% Other [24%] 

Faculty Rank (:,.J = 65) 
23% Yes [ 16%] 
77% No [84%) 

No. Responsibilities (see table 2) 
17% less than 14 
35% 14 to 18 

Total Budget (N = 38) 
24% less than $51,000 
26% $51 ,000 to $100,000 
24% SICl,000 to $150,000 
26% more than $150,000 

No. Full-time Advisors (N = 54) 
33% 1 

28% 2 
19% 3 
20% 4 or more 

Salary Source 
61% Athletic dept.[76%) 
28% Other depts. [ 20%] 
11% Split [4%] 

Office Location Facilit,• 
74% Athletic (94%] 
26% Academic [6%] 

First Full-time Ad,·isor 
42% Yes [39%] 
58% No [61%] 

24% 19 to 23 
25% more than 23 

Note: Brennan ·s 1983 percentages in square brackets. 
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Descriptive Analyses 
Table 1 contains the percentage of responses to each category of the items 

surveyed. On items completed by fewer than 72 responJents, the number is 
given in parentheses. 

To summarize advisor variables, the majorit\' of these advisors were 
between 31 and 40 years old, had been employed for less than fi\'e years, had 
master's or doctoral degrees, and had no coaching experience. Men 
constituted a slight majority, and only half were from the historically 
traditional fields of education or physical education. Today's academic 
advisors may be characterized, therefore, as well-educated young men and 
women from various disciplines who have recently been hired for academic 
advising skills and not for knowledge of athletics. 

If we can assume that Brennan sampled similar ad\·isors, some notable 
trends can be discerned by comparing the present results to those reported 
three years ago by Brennan (in square brackets). There are now more women 
advisors, more trained in fields other than education, more with no coaching 
experience, and slightly more with doctoral degrees. 

To summarize appointment variables, the median reported salary \\·as 
between $26,000 and $30,000. Only about half of the respondents were able 
( or willing) to provide budget information, and these reported total budgets 
ranging from $7,000 to $333,000 (median $100,000) and tutoring budgets 
ranging from $1,000 to $200,000 (median $18,000). Salary and budgets 
were funded primarily by the athletic department. Most ad\'isors reported to 
the athletic director, and most had offices in the athletic facility. The majority 
did not have a faculty appointment. and while more were not the first full­
time academic ad\·isor hired, only one or two advisors were reported on staff. 
Most advisors \\·ere responsible for 14 to 23 separate duties. 

It appears. therefore, that these ad\·isors rerresented primarih- large 
schools with substantial budgets and with established academic ad\·ising 
programs controlled largely by the athletic department. 

The field, however, appears to be changing. In contrast to Brennan ·s earlier 
results, v.'e note higher salaries paid from athletic departments to advisors. 
Advisors were less likely to have offices in the athletic facility and less likely 
to answer directly to the athletic department but more likely to have faculty 
status. Athletic advising appears robe becoming more of a shared unh·ersity 
responsibility. 
Job Analysis 

Respondents were asked ro check an\· of 3 7 acti\·ities for which they were 
responsible. Table 2 contains those activities. ranked according to the 
percentage of advisors indicating responsibility for each. 

The respondents did discriminate among the acti\'ities. Hence, we can note 
some general characteristics of the work of academic advisors. Most advisors 
serve both men and women athletes directly, apparently offering more 
personal counseling than either career /vocational advice or tutorial 

r'agc 5 

assistance. At the same time, these advisors have heavy managerial duties, 
including monitoring, coordinating, supen·ising, and preparing budgets. 
Less consistently mentioned is the role of liaison between the athletic 
department and various university offices. As it probably should be, 
academic advisors are generally not involved in teaching, faculty committees, 
non-academic athletic department committees, and coaching. 

Table 2. 
Percentage of 72 advisors indicating responsibility for each rank-ordered activity. 

% Responsibility 
97 l. academic monitoring 
96 2. serve men's athletic program [96%] 
96 3. liaison: athletic department and faculty [92 % ] 
92 4. personal counseling 
92 5. serve non-scholarship student-athletes [ 60%] 
90 6. serve women's athletic program [78%] 
88 7. coordinate tutorial program [88%] 
79 8. athletic department academic performance research 
75 9. provide career and vocational counstling [72%] 
74 I 0. super\'ise assistants, graduate assistants, interns 

72 11. tutoring 
71 I 2. liaison: athletic department and admissions [S8'j,,] 
69 13. coordinate summer orientation 
69 14. recruiting 
60 15. interrreter of NCAA and conference rules [62'l.:,] 
60 l 6. academic awards 
60 17. de,·elor budget 
58 18. uni,·ersity committees 
54 19. summer programs [ 46'~.] 
50 20. rrcparation of certification of eligibility f_48')f,] 
46 21. get high school transcripts and 2.0 letters [ 38%] 
44 22. surer\'lse textbook distribution rrogram [ 44%] 
42 23. liaison: athletic dept. and financial aid office [46';c,] 

42 24. department academic meetings 
32 25. liaison: athletic derr. and housing office [36%) 
32 26. prepare petitions 
29 27. faculty advisory committee 
2S 2S. athletic committee 
26 2 9. publications 
19 3.:'. teaching 
19 31. athletic alumni acti\'ities 
19 32. special admission committees 
7 33. faculty senate 
7 34. coordinate financial aids agents law 
7 35. sc:nior jobs committee 
3 36. athletic residence halls 

37. coach 

Note: Brennan's 1983 percentages in square brackets. 
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Interestingly, 69 percent of these ad\'isors reporteG resronsibility in the 
area of recruiting. Apparently the existence of an academic advising program 
is regarded by athletic departments as an inducement to the recruiting of 
athletes. 

A comparison of the present percentages to those of Brennan is again 
interesting. The validity of both surveys is supported b,· the similarity of the 
percentages in so many categories. Where there are cifferences, they are 
understandable. More advisors are serving non-scholarship athletes and 
women athletes, as one would predict with increasing size of academic 
advising programs and with the emergence of women's athletic programs. 
Correlational Analyses 

To characterize further the field of athletic academic a.:h-ising, correlations 
were computed among the advisor variables in table 1 and between the 
advisor and appointment variables. All variables were reduced to the 
categories indicated in table 1, and for these categorical relations Chi Square 
(CS) analyses are reported along with either the Phi measure of correlation 
between variables with two categories each or Cramer's V, a more 
appropriate measure of relationship between variables with more than two 
categories. Like the common Pearson correlation coefficient, r, rhe Phi and V 
coefficients indicate the strength of rhe relationship between the two 
variables. Also reported is P, the probabihty of obtaining that one correlation 
by chance (i.e., when in fact there is no relationship). Complete data tables 
are given only for those relationships with P ,·alues equal to or less than .05, 
not to suggest formal statistical tests of hypotheses, but merely to indicate 
re-asonably reliable relationships which can and should be tested more 
formally with future surveys. \Vith 96 correlations computed, one ,,·ould 
expect five to have P<.05 by chance alone. \Vhere less reliable but interesting 
trends were noted. these trends are described verbalh· to suggest targets for 
future and larger surveys. The correlational analyses are presented in order of 
the advisor variables listed in table 1. 

Age. Salary and coaching experience were reliabh· related to age. The 
specific data shown in table 3 indicate that older advisors earn higher salaries 
and have more experience coaching football or basketball. 

While no other ,·ariables were reliably related to age. the following trends 
were noted. Older advisors are mostly men bur younger advisors are mostly 
women (60 percent of those older than 31 were men while only 30 percent of 
those less than 31 were men). Older ad,·isors are more likely to have doctoral 
degrees (40 percent of oldest versus 20 percent of youngest), to have been 
trained in the traditional areas of education and physical education (65 
percent of oldest versus 20 percent of youngest), and to have been the first 
full-time advisor ( 60 percent of oldest versus 30 percent of youngest). These 
senior advisors have been employed longer and now are more likely to have 
faculty rank ( 41 percent of oldest versus 22 percent of youngest), to be 
working with more academic advisors (86 percent of oldest versus 44 
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percent of youngest reporting two or more), and to be at the schools with 
total budgets over $100,000 ( 67 percent of oldest versus zero percent of 
youngest). 

To summarize, senior academic advisors have coaching experience in the 
revenue-producing sports and they have higher salaries. They tend to be men, 
trained in education or physical education, with advanced degrees, with 
faculty rank, who appear to be working in the larger academic advising 
programs. 

Table 3. 
Variables related to age (cell%= row%) 

<31 

31-40 

>40 

cs= 36.85 
OF= 8 
P<.001 
V = .51 

15-20 

6 
60.0 

5 
11.9 

0 
0 

11 
I 5 3 

Salary x $1 000 
21-25 26-30 

2 1 
200 10.0 

5 19 
11. 9 45.2 

3 1 
15.0 5.0 

JO 21 
13.9 29.2 

31-35 >35 

1 0 
10.0 0 

6 7 
143 16 7 

7 9 
35.0 45.0 

14 16 
19.4 22.2 

Coaching Experience (F/B = Football or Basketball) 

<31 

31-40 

>40 

cs= 9.89 
OF= 4 
P<.042 
V = .26 

I 

I 
I 
! 
I 

None 

i 
70.0 

27 
64.3 

12 
60.0 

46 
63.9 

F/B Other 

0 3 
0 30.0 

10 5 
23.8 11.9 

8 0 
40.0 0 

18 8 
25.0 11. l 

10 
13.9 

42 
58.3 

20 
27.8 

72 
100.0 

10 
13.9 

42 
58.3 

20 
27.S 

72 
100.00 

Importantly, however, contrasts between the senior and junior advisers 
suggest some interesting trends in the field of athletic academic advising. In 
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contrast to senior advisers, the most junior members are likely to be women 
who do not have coaching experience in the revenue-producing sports, who 
are not trained in the traditional fields of education or rhysical education, 
and who are being hired without the doctoral degree, apparently by schools 
with smaller academic advisement programs and limited budgets. 

Sex. The data for three variables reliably related to sex of advisors are 
shown in table 4, an inspection of which reveals that men advisors enjoyed 
higher salaries, reported more responsibilities, had more experience 
coaching football or basketball, and were less likely to be the first full-time 
advisor hired. 

Table 4. 
Variables related to sex {cell % =row%) 

Men 

Women 

Toca! 

cs= 10.84 
OF= 4 
P<.028 
V= .39 

15-20 

3 
7.5 

8 
25.0 

II 
15.3 

Salary x $1,000 
21-25 26-30 

3 13 
7.5 32.5 

7 8 
21.9 25.0 

10 21 
13.9 29 2 

31-35 >35 

8 13 
20.0 32.5 

6 3 
18.8 9.4 

14 16 
19.4 22.2 

Coaching Experience (FIB= Football or Ba~ketball) 

Men 

Women 

Total 

CS= 16.21 
OF= 2 
P<.001 
V = .47 

None 

18 
45.0 

28 
87 5 

46 
63.9 

FIB Other 

17 5 
42.5 12.5 

I 3 
3.1 9.4 

18 8 
25.0 11.1 

40 
55.6 

32 
44.4 

72 
100.0 

40 
55.6 

32 
44.4 

72 
100.0 

Men 

Women 

cs= 4.02 
OF= I 
P<.045 
PHI= .26 

Men 

Women 

cs= 7 97 
OF= 3 
P<.046 
V = 33 

<14 

3 
7.5 

9 
28 1 

12 
16.7 
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First Full-Time Academic Advisor 
Yes No 

12 28 40 
30.0 70.0 55.6 

18 14 32 
56.3 43.8 44.4 

30 42 72 
41.7 58 3 100.0 

Number of Responsibilities 
14-18 19-23 >23 

15 I 3 9 40 
37.5 32.5 22.5 55.6 

10 4 9 32 
31.3 12.5 28.1 44.4 

25 17 18 72 
34.7 23.6 25.0 100.0 

While not reliably related to sex, several other variables suggested a basis 
for the salary relationship. Men. for example, tended to be older (only eight 
percent were less than 30 years old) rhan \\·ere women ( 22 percent). Men 
were generally employed longer ( 45 percent over five years) than were 
women (28 percent). \X/omen advisors tended to be less educated (19 
percent with only bachelors' degrees) than were men advisors (eight 
percent). And more men (34 percent) were at schools with the largest total 
budget ( $150,000) than were women (14 percent). 

ln contrast to women advisors, therefore, men advisors have higher 
salaries, more responsibilities, more coaching experience in the revenue­
producing sports, and are less likely to be the first full-rime academic advisor 
in their schools. Men advisors rend to be more formally educated and older, 
and they appear to be advising at the larger schools with successful athletic 
programs and more established advising programs. 

Highest degree earned. Only salary was reliably related to highest degree 
earned, and the data, given in table 5, indicate that advisors with higher 
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degrees generally earned higher salaries. 

Weaker relationships include the previously mentioned tendency for the 
men to have higher degrees ( 63 percent of the doctorates, 57 percent of the 
masters', and 33 percent of the bachelors'). Advisors were also more likely to 
have faculty status with the higher degree (35 percent with doctorate, 23 
percent with master's, and zero percent with bachelor's). Finally, those with 
doctorates were generally working in situations with more full-time advisors. 

Table 5. 

Variables related to highest degree earned (cell % = row % ) 

Doctorate 

Master's 

Bachelor's 

cs= 20.87 
OF= 8 
P<.0075 
V =·.38074 

15-20 

1 
5.3 

7 
15.9 

3 
33.3 

11 
15.3 

21-25 

2 
10.5 

8 
18.2 

0 
0 

10 
13.9 

Salary x S 1,000 
26-30 31-35 

2 4 
10.5 2 I. I 

17 7 
38.6 15.9 

2 3 
22 2 33.3 

21 14 
29.2 19.4 

> 35 

10 19 
52.6 26.4 

5 44 
11.4 61. l 

1 9 
1 I. 1 12.5 

16 72 
22.2 100.0 

In summary, it appears as though the doctoral degree leads to higher salary, 
faculty status, more responsibilities, and probably positions in schools with 
larger academic advising programs. 

Academic field. Faculty rank and coaching experience were reliably 
related to academic field. The data, shown in table 6, indicate that advisors 
with academic training in psychological fields were more likely to have 
faculty rank than were those from the remaining fields, especially education, 
and that advisors who reported any coaching experience were mostly from 
the academic fields of physical education and, to a lesser degree, education. 

Less reliably related to academic fields were the \'ariables of years 
employed, age, number of responsibilities, and salary source. More advisors 
from the fields of education and physical education (50 percent each) were 
employed more than five years while only 23 percent from psychology and 
21 percent from other fields were employed that long. The athletic 
department was the primary salary source for those from education (75 
percent) and physical education ( 60 percent) while only 50 percent of those 
from psychology and other fields were paid by that department exclusively. 
Finally, above-average number of responsibilities were reported by 71 
percent of those from psychology fields, 70percent from physical education, 
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46 percent from education, and only 25 percent from other fields. _ 
In summary, advisors from the traditional fields of education and physical 

education are less likely to have faculty rank, are more_ likely to have coaching 
experience, are more likely to be paid by the athlenc department, and are 
more likely to have been employed longer. 

Table 6. 
Variables related to academic field (cell % = row %) 

Education 

Physical Ed 

Psychology 

Other 

cs= 8.64 
DF = 3 
P<.034 
V = .36 

Yes 

2 
7.7 

3 
30.0 

6 
50.0 

4 
23.5 

15 
23.1 

Faculty Rank 
No 

24 
92.3 

7 
70.0 

6 
500 

13 
76.5 

50 
76.9 - ·--

26 
40.0 

10 
15.4 

12 
18.5 

17 
26.2 

65 
100.0 

Coaching Experience (F/B = Football or Basketball) 

Education 

Physical Ed 

Psychology 

Other 

cs= 14.85 
OF= 6 
P<.022 
V = .32 

I 

None 

16 
57 1 

2 
20.0 

12 
85.7 

16 
80.0 

46 
63.9 

FIB Other 

8 4 
28.6 14.3 

5 3 
500 30.0 

2 0 
14.3 0 

3 1 
15.0 5.0 

18 8 
25.0 l I. 1 

28 
38.9 

10 
13.9 

14 
19.4 

20 
27.8 

72 
100.0 

Coaching experience. The only variable not previously mentioned that 
was reliably related to coaching experience is office location (CS= 7.68, DF 
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~ 2, P<.022, V = .33), and the data indicate simply tha, advisors wer 
.1kely_ to h~ve offices located in the athletic facility ii the' ha e more 
expenence m football or basketball (89 percent) o . ~ d coaching 

percent) than ~•ere those who_ reported no coaching e:;;ri:~c:r( ~jor::c~ 100 
Tof summanze'. advisors with coaching experience are likely tote ol~t). 

b
me_nld_rom education and physical education and to ha\·e offices in the athl ~r 

u1 mgs. euc 

1~ ~rs e~p~oyed. Table 7 contains the data for three \·ariables which we 
re ia y re ate to the number of years employed. These data indicate thre 
lon~er-e;plol yed advisors reported larger total budgets, were more likely at 
to ave acu ty rank, and worked with more advisors. not 

Table 7. 
Variables related to years employed (cell%= row%) 

<3 yrs 

3-5 yrs 

>5 yrs 

cs= 17.40 
DF = 6 
P<.008 
V = .49 

<3 yrs 

3-5 yrs 

>5 yrs 

cs= 10.49 
DF = 2 
P<.005 
V= .41 

<51 

7 
50.0 

1 
14.3 

0 
0 

8 
22.2 

Overall Budget x $1 000 
51-100 191-150 >150 

1 4 2 
7.1 28.6 14.3 

1 3 2 
14.3 42.9 28.6 

8 2 5 
53.3 13.3 33.3 

10 9 9 
27.8 25.0 25.0 

Faculty R k an· 
Yes No 

10 14 24 
41.7 58.3 3S.l 

1 14 15 
6.7 93.3 23.8 

2 22 24 
8.3 917 38.1 

13 so 63 
20.6 79.4 100.00 

14 
3S.9 

7 
19.4 

15 
41.7 

36 
100.0 

< 3 yrs 

3-5 yrs 

>5 yrs 

cs= 16.76 
DF= 6 
P<.010 
V = .40 

I 

11 
55 0 

4 
40.0 

2 
9.1 

17 
32.7 

Number of Full-Time Academic Advisors 

2 3 4 

4 2 3 20 

20.0 10.0 15.0 38.5 

1 I 4 10 

10.0 10.0 40.0 19.2 

10 7 3 22 

45.5 31.8 13.6 42.3 

15 10 10 52 

28.8 19.2 19.2 100.0 

A number of less reliable but interesting relationships were also noted. As 
with total budget, reported tutoring budget was generally lower for the 
recently employed advisors who also indicated trends away from the athletic 
department as budget funder and salary source and away from the athletic 
director as the immediate supervisor. Not surprisingly, there was a tendency 
for the longer-employed advisors to have more responsibilities and larger 

salaries. More surprisingly, there was a tendency to move away from the 
traditional fields of training, Education and Physical Education, by the most 
recently employed (73 percent of those employed more than five years 
indicated these traditional fields, but only 38 percent of those employed less 
than three years indicated those fields). Finally, the proportion of women 
advisors has increased, from 35 percent of those employed for more than five 
years, to 4 7 percent of those employed for three to five years, to a majority of 
5 5 percent of those employed less than three years. Like age, this variable of 
length of emplo\·ment proYides eYidence of trends in the field of athletic 
academic advisement-and trends are evident in the results of this survey. 
Women are entering the field and are being hired, apparently, by schools 
with emerging programs, i.e., those \\·ith smaller budgets and fewer full-time 
advisors. These schools seem more likely to offer faculty rank to ad\'isors 
with non-uaditional training. 1'-1oreover, the athletic departments of these 
schools apparentlv share the financial responsibility for, and control over, 

these programs. 
Discussion 

The results of this surve')', combined with those of Brennan, indicate 
clearly that this young field is changing. Academic advising of athletes is no 
longer the sole prerogative of huge athletic departments and their male 
coaching staff. Apparentlv smaller schools are hiring advisors for their 
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athletes, and they are hiring young people with ability tu advise and/or 
manage advising programs and not necessarily with formal training in 
athletics or even in the traditional areas of education. In a \·en· positive sense, 
athletic advising is achieving autonomy and recognition by the entire 
university community. 

These trends are encouraging for the athlete, for the ad\·isor, and for the 
field. By sharing responsibility for advising with academic departments, 
athletes are more likely to encounter advisors professionally trained to 
handle their specific problems, and these cooperative programs should foster 
a more accurate and positive image of student athletes. \X-'ith more schools 
recognizing the need for athletic advising, and with more cooperative 
programs in schools, job prospects look good. Schools are apparently paying 
well and are offering faculty status to appropriately trained young people. 
Finally, if the field is indeed in a state of transition, it seems appropriate to 
define the field by developing training programs which will lead to graduate 
degrees in the field of academic advising of athletes. Such programs will 
necessarily be interdisciplinary, requiring training in teaching basic skills 
(reading, writing, and mathematics) and general self-learning skills. Clinical 
counseling, vocational counseling, and management skills also seem 
appropriate. And certainly knowledge of rules governing intercollegiate 
athletics is necessary. It is not too soon to think of doctoral training in this 
changing field. 

But while the field is changing, it is imperati\·e to know how it is changing. 
To that end, we recommend that a standardi:ed survey be conducted every 
two years, that it be mailed to all advisors, and that all adYisors be encouraged 
to complete and rernrn the survey. 

REFERENCES 

Brennan, T. Academic arhlenc ad\'ising, ··_.o, job ,jes.:ripnon.·· The 'ic1:l()·· .. :: AJn.<or. rail. 1983. 
43-44. 

Downing, F. The ~arional Academic Arhlcnc A.:h·1sors :\ssoc1anon: :\r. 1-,,stori.:3} rerspecti,·e. 
The National Adn;nr, Spring, 19S I. 3-8. 

Kurpius. E. & Rose, \1. Academics for athletes 21 lnd1ana LmYersin·. Pc: Ddru Kup;,un. 1982. 
64 (3), 163-165. 

About the Authors 

Brian Mand is past president of NAAAA and has served on the 
organization's Exerntive Board since 1980. Mand is currently completing his 
doctoral degree in Athletic Administration with a minor in Counseling and 
Sport Psychology at Florida State University, where he is also Student 
Affairs Coordinator for Athletics. 
Harold J. Fletcher is a professor in the Department of Educational 
Research, where he teaches statistical analysis of research data and 
Educational Psychology. His special interest is in training self-study skills, 
and he has worked with athletes at Florida State University. 

Proposition 48-
College Admissions Tests: 

Friend or Foe? 

Rosemary Clark Kellenberger 
Iowa State University 

Abstract 

Proposition 48-College Admission Tests: Friend or Foe? 

Page 15 

This article reviews the background of college admissions tests, specifically 
the SAT and the ACT The primary discussion refers to the SAT, though 
some discussion generalizes to the ACT. Whether or not admission test 
scores can properly be used for minority students, especially those involved 
in intercollegiate sports, is discussed. The special problems dealing with 
collegiate preparation, especially for blacks, are presented. 

Proposition 48-
College Admission Tests: Friend or Foe? 

Some black leaders have decried the adoption of Proposition 48 by the 
NCAA as "patently racist." A primary objection seems to be the inclusion of 
scores on college admission tests, specifically, the SAT and the ACT, as a part 
of the regulation. However, there are some who say that this may have 
positive potential for the black community. The evaluation of these positions 
can best be handled by looking at the nature of the SAT and ACT, and results 
of ethnic or racial subgroups within the population. The SAT has been 
critici:ed more hea vii y; possibly, because it is an older test and dates back to a 
time of unenlightenment about racial differences and to a history of having 
been used by the most selective schools. The primary discussion here is about 
the SAT, because of its history. The ACT was not published until 1959 and 
has been critici:ed less heavily. However, the rn·o tests are positively 
correlated and some discussion generali:es to both tests. 

Secondly, the relationship between the athlete, his academic status, 
background, expectations, and his race is examined. The use of the male 
pronoun is used throughout this article because, at this time, most of the 
problems associated with being a "jock," especially a black "jock," are 
primarily male. There are many reasons, two of which are ( 1) the recruiting 
of female athletes is seldom perceived to be as aggressive, and (2) probably 
the most telling, is the hoped-for riches to be gained from playing male 
professional sports. This, of course, does not mean that the female is 
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completely immune, now or in the future, from suffering some of the same 
problems. 

Standardized tests were developed early in the 20th century. At that time 
scientists were beginning to develop instruments for the measurement of 
individual differences. It was obvious from observation that not everv one 
was alike, not only in appearance but in behavior. Scientists wanted t~ find 
ways of analy:ing these differences, hypothesizing that if researchers 
understood these differences better, people could be helred to lead happier, 
more productive lives. Betz (as cited in Delworth, 1980) 

America's entry into World War I provided the test developers with a 
unique opportunity to demonstrate the uses of these fairly new devices. One 
problem present with most new developments or products is determining 
their limits. In the beginning, many of those using the tests were satisfied with 
them, since they were only looking at the high scores, which are reasonably 
reliable; however, the meaning of the low score was not completely 
understood and some serious errors in interpretation occured. 
Unfortunately, some of the leading experts of the day were firmly convinced 
by the data they had found that the differences they saw in scores between 
racial and ethnic subgroups were due entirely to inherited factors, something 
some of the experts called the "germ plasm." The data from the results of the 
Army tests, the National Intelligence Test, was broken down into racial and 
ethnic subgroups and used by racists of that day to decry the inferiority of 
most racial and ethnic subgroups. Because of this, some have felt the tests 
were intended for the purpose of belittling minorities. Though they were 
certainly used in this way at one time, this does not mean that \\·as the 
purpose for which they were intended. The errors. the unreliability of some 
low test scores, were not undersrood by some, e\·en with the public 
statements made by men, such as Carl Campbell Brigham. the "father of the 
SAT," who stated in the New York Times, December 4, 1938 (cited in 
Saretzky, 1982 ): 

The original and fallacious concept of the l.Q. was that it 
reported some mysterious attribute but now it is generalh­
conceded that all tests are susceptible tO training and to varying 
degrees of em·ironmental opportunity. The tests measure a result 
and not its origin. Different n·res of tests will \·ary in their 
sensitivity to environmental opponunitv, and it is ridiculous to 
claim that any test score is related to the germ rlasm, and that 
alone. (p. 17). 

When the SAT was developed in 1926. the "selecti\·e'' colleges needed no 
help in keeping minorities or anybody else out. What they needed was a 
method of selecting the best of the large group of students, who otherwise 
could not qualify for admission; therefore, any implication that it was 
developed as a racist tool is unwarranted. Cronbach ( 197 5) writes of the 
SAT: 
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On many fronts, a procedure that came in as an impartial 
application of scientific findings about talent is now under bitter 
attack. The irony is all the greater in that the attack comes largely 
from those \vho speak for the poor. Proponents of testing, from 
Thomas Jefferson onward, have wanted to open doors for the 
talented poor, in a system in which doors often are opened by 
parental wealth and status. (p. l) 

One further point is made by Ravitch ( 1984) in explaining that the original 
College Entrance Examination Board tests were based on specific courses 
that the colleges and universities who used them thought provided the 
necessary preparation for college. The old tests covered specific works in 
literature and aspects of history thought important by educators subscribing 
to the tests and consequently taught by the "prep" schools. The SAT, in 
order to provide a more democratic opportunity for public high school 
students to demonstrate their potential to the colleges of their choice, 
developed a curriculum-free verbal portion and went to a multiple choice 
format. 

Admissions tests can claim to show aptitude for learning because those 
who score high have shown they have an aptitude for learning, by doing so. 
Many people fail to understand that the high scores show aptitude for 
learning but low scores do nor as clearly show a lack of aptitude. 

Achievement tests can show what the student has learned and what he has 
not learned. If he has not learned a given skill, the test does not purport to 
claim that a student is incapable of learning, merely that he, apparently, has 
not yet done so. This points out to teachers, parents, and students which 
areas especially need work. It will be up to teachers, administrators, parents, 
and students to see that they have been exposed to, or taught, material 
thought necessary to prepare students for their futures. 

There are true stories about the high-scoring student who flunks out of 
college. This particular instance is easily explained by the student getting 
im·olved in things he considers more interesting than studies or, for whatever 
reason, ceasing to function as a student, often neither going to class nor 
studying. There is another, less simplistic. explanation to this problem, a 
statistical explanation. If only students with combined SAT scores of 1500 
or above are put in one class which will be graded across the entire grading 
scale, A through F, there are going to be some students 11·ho scored very high 
on the SAT. but 11·ho have failed a college course (Astin, 1984; Baird, 1984: 
Chickering, 1972 ). 

The stories of students who have low scores that eventually do well need to 
be analy:ed to determine the factors interfering with test performance 
initially, and to determine if the changes the student made are applicable to 
other students. There is, of course, the corollary to the previously mentioned 
statistical explanation. If an institution has a large number of students who 
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are in the bottom qu~rtile or decile of those taking the 5.--\ T and are gr;ided on 
a curve, there are going to be some lm\·-scoring students who are <>erring A' 
in college. " s 

The reasons a student might receive a low score on an achievement test are 
~umerous. Several of the main reasons are: ( 1) the stu.:iem was overtired or 
di and was not functioning at his normal level, (2) the sruJent suffered from 
test anxiety, (3) the student may not ha\·e been prepard ro take the test and 
did not understand the instructions, ( 4) the student may be a very slo\\' 
worker and hurt by the timed aspect of the test, ( 5) the student may have had 
weak academIC preparation, or (6) the student may 1:-e unable to master th 
concepts tested. \Vhile several of these problems are not unsolvable, nor d~ 
they speak to anv inherent lack of ability, the fact remains that, regardless of 
the reasons for a lower-than-average performance, the student will still have 
to compete against other students who do not have the same problems to 
overcome. These tests give students a chance to compare themselves against 
others so that they can be more likely to find that good college "fit" h 
Astin ( 1984) indicates is important for good college adjustment. t at 

_ Th~ short-term problems of being sick, tired, not understanding the 
d1re~t1ons, can be solved reasonablv easily and a high score should be 
obtainable on retest. If the problems are more difficult to solve-poor 
academic preparation or severe test anxiety-then help needs to be given to 
overcome these problems. The inclusion of a high percentage of blacks in 
college remedial programs is cited as an example of being unfair to blacks. 
The problem that appears here, as in most aspects of this situation, is in the 
l~ck_of unde_rsta?ding of the difference between findings and the causes of the 
fmdmgs. It 1s a rinding that a larger percentage of blacks than whites needs 
remedial instruction: the reason still needs to be indentified. The nature of 
remedia_l instruction, or the need for it, seems ro need restating. Remedial 
instrucnon 1s for those who are nor so well prepared as they should be. The 
assumption i_s nor made that they cannot be prepared. quite the opposite: rhe 
assumption 1s that when the instruction is gi\·en to remeJy rhe deficiencies 
previously exhibited, preparation \\·ill be satisfacton·. 

~ole ( 1984) reports that workshops were established by the ::\'AACP for 
2 b low-income black youths in rhe 1 I rh and 12th grades in New y ark Cin· 
San Francisco, and :\tlanta. They worked on sharrenmg the reasoning and 
~nalyncal skills of the students in \'erbal and math content areas and generalh-
1mproved on the test-t~king skills of rhe students. Tne clinics reported an 
average improvement ot :i0-100 points in five of the six clinics held. TI1e ~>re­
workshop and post-workshop tests used SAT rest-type items. Fi\·e groups is 
a rather small number to make broad generali:ations from, but it certainly 
mdICates this is a positive approach. 

These and other findings indicate that better preparation yields better test 
scores. When the idea of coaching clinics first appeared, there were those 
who said coaching does no good, and even if you get some score 
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improvement, the knowledge \\'ill be short lived. The first part of this would 
be true if all students were assumed to have had the same pre\·ious academic 
exposure. The second part deals with the idea of "cramming'' in general. 
Most of these coaching clinics deal with two separate areas: ( 1) learning the 
subject matter and (2) developing test-taking techniques. Test-taking 
techniques need to be taught someplace. If the student has had no previous 
instruction, there is a high probability that improvement will be noted. 
Results that show there is little retention of specific subject matter should 
surprise no one, and can hardly be used as a reason for not studying, since 
similar results have been shown during the taking of college courses 
(Hodgkinson, as cited in Sandeen, 1976, p.65 ). 

Cole (1984) stated that 50 percent of the enrollment in commercial 
coaching schools came from families with incomes in excess of $30,000. The 
NAACP should be commended for their coaching clinics for the 
underprivileged, but to imply that students' scores are caused by the ability 
to pay for expensive coaching may again be interpreting findings as causes. It 
is a finding (Berry, as cited in Edwards, 1983) that students from higher 
socioeconomic backgrounds rend to score higher than those from lower 
socioeconomic backgrounds, regardless of race. One reason is pointed out by 
Baird ( 1984) in reporting that SAT scores and family income are both related 
to parental level of education. Mathematics states that two variables related 
to a common variable wil1 be related to each other, mathematica1ly. 
However, a causal relationship bern·een the two variables cannot be assumed 
from this equation alone. The causes for many of these findings are complex 
and need to be investigated in depth but, most important, we must not take 
mere mathematical relationships to be those of cause and effect. 

Lay and \Xlakstein ( 1985) in\·estigated the relationship between race, 
academic ability and self-concept of al:-ility. There are indications that white 
and black students do not use quite the same measuring sticks. Two possible 
explanations are given: (I) "interpersonal mediation" or "reference group" 
theory, 11·hich states that persons compare themselves only with those with 
whom the\' identify: (2) "subcultural encapsulation'' theory stating that 
groups can rreserve positi\'e self-images by adopting a "system blame•· 
excuse to explain any low self-perceptions. Possibly what we are seeing here is 
some of this "system blame" rationali:ation which whites, ha Ying no group 
indemification. are denied. Smith & Allen ( 1984) found that black students 
\\·ho had lower le\'cls of indentification with black culture were higher 
achievers and reported higher levels of satisfaction. 

Generally, we are a culture which likes to have heroes and causes \1·ith 
which to identify. It is not suggested that all shc.uld sever their ties of loyalty 
to any racial or ethnic group to which they belong, merely that they do not 
\·iew every event only in relation to racial or ethnic origins. 

\Vhen the overall average SAT and ACT scores declined, parents, 
educators, and policy makers demanded a return to the basics. Undoubtedly, 
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not all the suggestions made at this time were good ones. but the point is, the 
blame was put on the students' preparation, not on the students, nor on the 
system that evaluated their preparation. The answer to the problem of able 
children obtaining low college admissions test scores seems to lie with the 
system doing the preparing, directly or indirectly. 

The figures surfacing in the furor surrounding Proposition 48 could give 
black leaders the ammunition they need to demand better education for their 
people. It does more harm than good for black leaders to oppose college 
admission standards with as much vehemence as they do. It gives the 
~mpression that they think that black students are incapable of meeting 
intellectual standards. Objective evidence does not SUJ:'j:'Ort such an idea. 

When analyzing a student's preparation, it is not fair to look just to the 
classroom teacher; a lot of variables must be examined. ls the climate of the 
school conducive to the process of education? Do the parents see an 
education as the key to success? Are the necessary skills offered in the 
schools? How many students take advantage of the "harder" courses? 

It is suggested that some black athletes at the elementary and secondary 
levels were more likely to be placed in less demanding academic courses and 
were promoted without serious regard to skills development (Edwards, as 
cited in Ervin, Saunders, Gillis, & Hogrebe, 1985). It seems that potentially 
bright students, because of their athletic im·olvement and race, may not be 
receiving the encouragement and guidance necessary to develop fully their 
intellectual capabilities. 

Children should no longer be "socially" passed along from grade to grade, 
not learning to read. Research in the mechanics of teaching reading is still 
needed, and one way or another we must teach reading in the elementary 
school so that it can be used to teach the skills necessan· in more ad\·anced 
classes. Making sure that students have the skills necess~ry to ad\·ance from 
grade to grade is probably going to require some form of competency testing. 
Competency tests can serve three purposes: ( 1) assess the skill le\·els of the 
students, (2) give them extra practice in taking achie\·ement-type rests. and 
(3) diagnose any areas of particular difficulty. 

Reading is vitally important to all other classes but now math courses 
taken and math competencies gained seem to be more discriminatino than 
any other specific skill. Jones ( 1984) found that mathematics preparat~on, as 
represented by SAT scores, is directly related to the number of mathematics 
courses taken in high school. Blacks tend to rake fewer high school math 
courses than whites and score lower on the SAT. However there are strong 
indications that much of this difference would disappear (Jones, 1984) if 
more black students took more high school math. Jones refers to the 
Education Commission of the States Task Force recommendation, that three 
years of high school math school be required, as being important. This could 
be especially important for blacks, since they do not seem to have been 
voluntarily electing to take as many math courses as the white students. 

Page 
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B · d ( 1984) found that three or more years of math was positively related 
ro ~;h-level SAT scores but unrelated to family income. Lay and Wak,stein 
(l985) found that, in general, a larger number of students, both black an_d 

h
. cei·ved themselves to be below average in math skills. Stuart ( 198:J) 

w 1te, per . d · h 
noticed that the biggest difference in the preparanon of the stu ents m er 

study was in math courses taken. 
The ACT ( 1985) and SAT ( 1985) booklets specifically state that they test 

over concepts taught during the first three years of high school math, tw_o 
years of algebra and a year of geometry. Some colle_ges expect more t~an this 

· . some of their divisions expect trigonometry and include 
preparanon. 
calculus on their placement_ rests. . 

It has been reported for some time that there are shortages of teachers_in 
math and math-related science courses. In writing about _mathem~ncs 
education Kline ( 1982) cites a study by the Educational Testing Service: 

As late as 1954 the elementary school teachers who were 
interviewed feared and hated mathematics. Naturally this 
influenced their reaching. Half of 3 70 teachers tested could not 
tell when one fraction was larger than another. Thus, the teachers 
knew less than they were required to teach. (p.26) 

The lack of comfort with the subject of mathematics among_s~me teachers, 

t can help foster the j:'erception of math as d1ff1cult and not 
past or presen , h · · 
much fun, which can in turn cut down on the number of mat maiors in 
college and then math teachers for our elementary and secondary schools. It 
is true that abstract mathematical concepts are d1ff1cult for some people t~ 
master, but most colleges expect some degree of proficiency. Mathemancs 1s 

also the least susceptible to cultural bias. . 
One important question raised was whether or not pa_rents see educanon 

as the key to success. Edwards ( 1983) sees this as a s1gnif1cant problem. 
Melvin Oliver (cited in Edwards, 1984) reports that black families are four 
times more likely than white families to view their children's performance in 
athletics as the "stepping stone" to a professional career. and the key to 
success. The black professional athlete is the most visible s_uccessful black 
individual within the frame of reference of most black children. Though 
there are positi\'e aspects to the situation. the black community needs to be 
aware of how small the odds are of a student becoming a professional athlete. 
Edwards ( 1983 ). states that "fe\\·er than 2,400 black :\mericans can be said 
to be making a living in professional athletics today." . 

Parents who are not themselves educated should not feel they have nothing 
to offer. Support is \·ital. Ender ( 1983) found opinions of and support from 

'bl' 
5 

fri·ends and teammates very important to student-athletes. 
parents, s1 mg , , d 
If parents let student-athletes know they expect them to_ anend classes an 
work at academics as well as athletics, it has a very pos1t1ve _effect._ 

lt mav be that the argument o\'er admissions test scores will fall into the 
backgro~md when Proposition 48 rakes full effect and student-athletes will 
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have to not _only score a combined 700on the SAT or 15 on the ACT but will 
have to achieve a 2.0 GPA for a set of 11 core courses. It may be that before 
l~ng, second-year algebra or chemistry or senior composition may be th 
"Jock c~urses" instead of the generic "basketweaving" now identified a: 
such .. Tius will not only be good for student-athletes but for other students in 
the high schools who are neither competitive athletes nor potential colle 
students. ge 
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Athletes and Academic Performance: 
A Study of Athletes at an NCAA 

Division I Institution 

Ann M. Mayo 
University of Nevada, Las Vegas 

Abstract 

The academic records of the athletes at a major Division I program were 
examined for the academic year 1980-81. The athletes were categorized by 
sex, grant-in-aid status, race, and as participating in either a revenue or non­
revenue sport. 

The study documents that female athletes perform well academically. 
White male athletes achieve at their predicted grade point average. However, 
the results indicate that there is a specific problem area within the athletic 
population, specifically, the black athletes participating in football and 
basketball. The black student-athlete is often less prepared and experiences 
more serious academic problems than the white student-athlete. 

Athletes and Academic Performance: A Study of Athletes at an NCAA 
Division I Institution 

Recently, the relationship between athletics and academics has come to the 
forefront of national news and national concern. In January, 1983, at its 
national convention, the National Collegiate Athletic Association (NCAA) 
passed legislation requiring that prospective college athletes score at least 700 
on the SAT test or 15 on the ACT test and earn at least a 2.0 grade point 
average in 11 selected high school college-preparatory courses (math, 
English, science, and social science) in order to participate in intercollegiate 
competition during their freshman year. This legislation follows several years 
of concern about the weaknesses of high school and college requirements for 
academic eligibility and years of abuse of academic standards. ln 1986, the 
NCAA amended the legislation to include a floating scale, which allows for a 
higher grade point average to compensate for a lower test score or a higher 
test score to compensate for a lower grade point average. When a 2.2 or 
higher grade point average is achieved the minimum acceptable test score 
then becomes 660 on the SAT or 13 on the ACT 

This legislation, however, has resulted in heated debate among educators 
on both sides of the issue. Many black college presidents argue that these 
requirements discriminate against the black athlete and will have a negative 
impact on the role of blacks in college athletics. Others argue that aid based 



Page 26 The Acdemic Achlc::: }omnaJ_.__ F~h.2 986 

on athletic ability encourages student exploitation an.:i the recruitment of 
athletes 'Nith little or no academic ability. Major criticis:ns of college athletics 
are aimed at the revenue-producing sports ( football 2r,d basketball) and 
sports which may serve as minor leagues for the pros. If the criticisms and 
concerns have validity, the greater the potential revenue production of the 
sport, the greater the chances for exploitation of the athletes. It would also 
follow that the greater the athletes' actual or perceived chances of pursuing 
professional athletic careers, the more readily they will allow themselves to 
be exploited. 

Belief in the myth that sport participation is a path of upward social and 
economic mobility creates a vulnerable attitude where the athlete, especially 
the black athlete, is left open to exploitation. Harry Edwards (Edwards, 
197 3; Coakley, 1982 ), a black sociologist, is concerned \\'ith the fact that, in 
the past 20 years, colleges have allowed "money" sports-football and 
basketball-to become farm systems for the professional leagues. 

Many athletes have embraced another myth-that rhe sole purpose of 
attending college is to make the pros (Underwood, 19S0). Students who are 
extremely weak academically are often im·ited into college to pursue the 
improbable dream: to become one of the less than two percent of college 
players who make it into the NFL or NB:\. In 1980, there were fewer than 
1,000 black athletes making a living in professional sports (Underwood, 
1980). However, black American culrure has fostered the belief that 
professional sports are a way out of the ghetto, not onh· for rhat athlete but 
for his entire family. 

News reports describe isolated incidents of athletes. especially black 
athletes, being recruited and attending college with little chance of academic 
success. However, few studies ha\·e thoroughly in\·estigared the academic 
records of athletes at major universities. This stud\· examines the records of 
athletes at one major Division I program. Becat:se oi the sensiti\·ity of the 
data, the institution \\·ill not be fun her identified. It is noped, howe\'er. rhat 
the resulrs of this study may serve co further the debate regarding the impact 
of the new legislation on all athletes, nm _iusr the black athlete. 

The study was conducted to test the following h\'rorheses: 
l. There are differences in the acaJemic performances of male and female 

athletes. 
2. There are differences in the academic performance of male athletes 

participating in revenue sports ( foorball and hsketball) and male 
athletes participating in non-revenue sports. 

3. There are differences in the academic performance of minority and non­
minority athletes. 

4. There are differences in the academic performance of athletes receiving 
grant-in-aid and no grant-in-aid. 

For the purposes of the analyses each athlete was classified according co 
four independent variables. First, the athlete was classified as either male or 
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female. Second, the sport the athlete participated in was defined as revenue 
or non-revenue. Men's football and men's basketball are the only sports 
defined by the NCAA as revenue sports. All others are considered non­
revenue sports. The third independent variable was the athlete's grant-in-aid 
status. The athlete was classified as receiving full, partial or no grant-in-aid. 
The fourth independent variable was the athlete's minority status. Black 
athletes were defined as minority, and white athletes were defined as non­
minority. No other racial groups were present in the sample. 

Table 1 presents selected grade point averages for the three sex-revenue 
combinations. Male revenue-sport athletes include only athletes 
participating in football and basketball, the main revenue-producers at most 
major universities. All other male athletes were defined as male non-revenue 
athletes. All female athletes were defined as female non-revenue athletes. The 
female athletes achieved significantly higher (p<.01) than either male non­
revenue or male revenue athletes on all academic measures. In addition, the 
male non-revenue athletes achieved significantly higher (p<.05) than their 
male revenue counterparts on each of the grade point averages. 

Table 1 
Selected Grade Average for Sex-Revenue Combinations 

Tata! BER Total Ave Predicted 

Ave A,·e in Season Grade Ave 

Femal~ 

2.82] 2.75] Non-Rev 2.S7] 2.8S] .. ** Male ** 
Non-Rev 2.47] 2.39] 2.43] 246] 

* Male 
2.27 Re\'enue 2.25 2 08 2.09 

Overall 
University 2.57 

'P<.05 
"'P<.Cll 

Four selected grade point averages were of primary importance. First, the 
total grade point average for all attempted courses was recorded_. The second 
grade point average was the average for courses listed as Basic Education 
Requirements. The Basic Education Requirements (BER) consist of a core _of 
required courses in the areas of mathematics, humanities, sciences, and soCJal 
sciences. Although not every student is required to take exactly the same 
basic education courses, the BER average is the most consistent measure for 
comparing the records of student with different academic majors. The third 
average is the total grade point average achieved during the athlete's season of 
competition. The fourth measure was the predicted grade point average. The 
predicted grade point average was determined by using the student's high 
school class rank and ACT composite score. The prediction formula was the 
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result of a multiple regression based on the student's :\CT scores and high 
school ranks. This average was important in determining what grades might 
reasonable be expected of a student. 

A common impression is that grant-in-aid athletes. athletes receiving 
financial aid based on athletic ability, are weaker academically than non 
grant-in-aid athletes. Table 2 presents selected grade point averages for each 
grant-in-aid classification. There were three grant-in-aid categories. First, 
athletes may be on a full grant, including tuition, fees, and room and board. 
Second, the athlete may be receiving partial financial assistance, either tuition 
and fees, or room and board, but not both. An athlete was classified as 
receiving no grant if he received no aid from the athletic department. The 
full-grant athletes scored significantly lower (p<.05) than either the partial­
grant or no-grant athletes on each of the four grade averages. These included 
the total grade point average, the grade point average for basic education 
requirements, the total average during the season of competition, and the 
predicted grade point average. 

Total 
Aw 

Full 
Grant 

::~ Partial 
Grant 
No 
Grant 2.64 
Overall 
University ZSi 

*PL.OS 
**PLO! 

Table 2 
Grade Averages by Grant-In-Aid Status 

BER 
Ave 

2.3!~ 

2.68 

2 58 

Total Ave 
in Season 

Predicted 
Grade Ave 

2.41]~ 
2.62 

2.61 

Because the revenue-sport athletes attained lower grade point averages 
than the non-revenue sport athletes, it was of interest to determine the grade 
point averages for only the non-revenue athletes. Table 3 presents the grade 
point average by grant-in-aid status for the non-revenue sport athletes. After 
removing revenue-sport athletes, who are all full-grant athletes, from the 
analysis, there was no significant difference on any of the variables. 
Therefore, if full-grant athletes are weaker students than no-grant athletes, 
this is true only for revenue sports. In fact, it appears athletes in non-revenue 
sports perform well in comparison with the general student body, although 
this difference is not significant. 
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Table 3 
Grade Averages by Grant-In-Aid Status for Non-Revenue Sports 

Full Grant 

Partial Grant 

No Grant 

*P<.05 
**P<.01 

Total 
Ave 

2.68 

2.71 

2.64 

BER 
Ave 

2.60 

2.68 

2.58 

Total Ave Predicted 
in Season Grade Ave 

2.61 2.58 

2.67 2.62 

2.66 2.61 

Recently, much attention has been given to the black athlete in college 
sports. Harry Edwards, in a "Sixty Minutes" interview, stated that the black 
athlete has been a victim of a system which encourages him to believe that 
professional athletics is his vehicle for upward mobility (Sixty Minutes, 
1980). Therefore, it is important to look at the black athlete as a factor. Table 
4 presents the distribution of minority athletes in each sex-revenue sport 
combination. It is clear that the proportion of black athletes in male revenue 
sports, football and basketball, dramatically exceeds the proportion of black 
athletes in either male or female non-revenue sports. 

Table 4 
Athletes in Each Sex-Revenue Combination 

Black White 
Athletes Athletes % Black 

Female Non Re,· 11 226 4% 

Male Non Rev 16 313 5% 

Male Revenue 43 61 41% 

The differences between the academic performances of minority and non­
minority athletes in the revenue sports were investigated. Selected grade 
point averages by sex-revenue combination and minority status are presented 
in Table 5. Because there were so few black athletes in the non-revenue 
sports, these averages could not be statistically interpreted and, therefore, 
were not presented. Therefore, the averages for the white athletes 
participating in male non-revenue sports were essentially equal to the 
averages for all athletes, black and white, participating in those sports. There 
were no significant differences (p<.05) between the white male revenue-sport 
athletes and the white male non-revenue sport athletes on any of the 
academic measures. The black male revenue-sport athletes were significantly 
lower (p<.05) than the white male athletes on all academic measures. The 
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female athletes were significantly higher than the white male athletes on all 
academic measures. It is important to note that there are significant 
differences among the athletes with respect to their predicted grade point 
averages. Thus it is unrealistic to expect the different categories of athletes to 
achieve the same grade averages. What may be more reasonable is to hope 
that each athlete achieves academically at a level comparable to or exceeding 
his predicted grade point average. 

Table 5 
Grade Averages by Sex-Rev and Minority Status 

Total BER Total Ave Predicted 
Ave Ave in Season Grade Ave 

Female 
Non-Rev 2.87] 2.82] 2.88] 2.75] 
Male ** ** .. ** 
Non-Rev 2.47 2.39 2.43 2.46 
White 
Male Rev 2.51] 

2.::1 
2.42] 2.44] 

Black ** .. .. * 
Male Rev J.99 I.ii 1.73 2.1 I 

*P<.05 
**P<.01 

The average ACT scores, high school class ranks, the difference between 
the achieved BER average and the predicted grade point a\·erage are presented 
in Table 6. The difference between the achieved BER and predicted grade 
point average is of particular importance because it may be the best measure 
of whether a student is attaining his academic potential. The achie\'ed BER 
average and the predicted grade point average were not significantly different 
for female athletes, male non-revenue athletes, and white male revenue 
athletes. 

Female 
Non-Rev 
Male 
Non-Rev 
White 
Male Rev 
Black 
Male Rev 

*P<.05 
**P<.01 

Table 6 
Predictive Scores bv Sex-Rev Minom,· Status 

ACT High School Difference Ben,·een 
Score Class Rank Achie,·ed BER-Predicted 

22.04] .S20] -.07 
* 

19.23 .63C -.07 

19.11] .637 -.04] * 
** 

13.57 .527 -.34 
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The black athlete achieved significantly lower ( p<.05) on the earned BER 
average than was predicted. Female athletes achieved significantly higher 
(p<.05) ACT and high school ranks than the other athletes. It is particularly 
important to note that the average high school rank of the black revenue­
sport athlete was the 53rd percentile, or slightly above average for the 
individual high school. This was not significantly different from the other 
male athletes at the .05 level. Yet, on the ACT test score, the black revenue 
athlete averaged under 14, which was significantly lower (p<.01) than the 
other male athletes. This may be a very important relationship. It indicates 
that it is possible for the minority student to do well in his high school, yet 
still not be prepared to do well on the ACT test or to survive in college 

courses. 
Although most students at this institution take the ACT test, many take 

the SAT or both tests. The average SAT for black athletes was 761 and for 
black revenue sport athletes was 722. TI1is compares with an average of 694 
for all black students nationwide as reported recently by the SAT Board 
(Biemiller, 1982). The average SAT among white students nationwide and 
for white student-athletes at this institution were both approximately 925. 
The SAT Board reported these averages in an effort to enlighten the public to 
the magnitude of the problem which must be overcome. 

It would be highly inaccurate to conclude that this athletic department has 
ignored the academic progress of its student athletes. There has been a 
comprehensive program of counseling services and academic support 
services, including tutorial services, in effect for almost 20 years. This 
program employes three full-time academic counselors and more than 60 
tutors. The tutoring program has undoubtedly helped many athletes to attain 

their academic potential. 
This research has been conducted to enable a better understanding of the 

academic problems facing student athletes. Although this data touches on 
sensitive issues. these issues must be examined if programs \\·hich will help 
student athletes attain their academic potential are to be improved or new 

approaches implememed. 

Conclusions 

Based on the academic data the following conclusions for athletes at this 

Division I program seem warranted: 
1. Female athletes both predict and achieve higher than male athletes on 

most academic measures. 
2. No significant differences were obsen·ed on academic measures between 

full-grant, partial-grant, and no-grant athletes participating in either 
male or female non-revenue sports. 

3. No significant differences were observed on academic measures between 
white athletes in male revenue sports and white athletes in male non­

revenue sports. 
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4. Male black athletes participating in revenue sports encounter 
significantly greater problems academically than male white athletes 
participating in either revenue or non-revenue sports. 

5. Although many minority athletes are less prepared for and encounter 
serious difficulties with their college work, the average minority 
student's high school class rank was at or slightly above the median. 

6. Athletes, except for black revenue sport athletes. achieve at their 
predicted grade averages. 

Recommendations 

1. Assessment of academic abiiity should receive high priority during the 
recruiting of any athlete. 

2. A comprehensive program of academic assistance and tutoring should 
be made available to the student-athletes and should begin as early as 
possible. 

3. In particular, the needs and academic objectives of minority athletes 
should be assessed. 

4. Further study of student-athletes, particularly minority athletes, should 
be made to better understand the academic problems in this sensitive 
area. 

5. A variety of experimental programs should be de,·eloped and tested to 
help athletes achieve their academic potential. 

6. Similar studies should be replicated at other institutions with major 
athletic programs. 

Discussion 

This research examined the academic records of the athletes at one 
Division I athletic program. The results document that. at this university, 
female athletes perform well in the classroom. \Xlhite male athletes achieve at 
approximately their predicted grade i:-oint average. Black male student­
athletes participating in revenue sports experience more serious academic 
problems than white student-athletes. 

It is clear that there are substantial differences in the academic and cultural 
backgrounds of white and black student-athletes prior to the students' 
college entrance. However, this study \I as not designed to detect a cause­
effect relationship. Thus to conclude that the uni,·ersity, the athletic 
department, or any specific factor has caused the academic differences 
between groups is not warranted. 

The results of this research indicate that there is a specific problem area 
within this athletic population, specifically the black male revenue athlete. In 
the four years that a black athlete is at any post-secondary institution, it may 
be impossible to unravel and correct all of the factors which have contributed 
to the athlete's academic problems. Yet an awareness of the problem is an 
important first step. 
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Althou h it is not valid to conclude that the relationships which exist 
mon th; athletes at one university also hold for athletic programs at other 

a . g . •t· s 1-t 1·s likely that similar relationships hold. Further research 
maior un1vers1 1e , f d hi 

d d b de rstand the academic problems o stu ent at etes. 
·s nee e to etter un h . . · 1 . h •d ode\ which can be replicated at ot er mst1tut1ons. 
This researc prov1 es a m . l 

d · ·Jar research the degree to which these resu ts 
As others con uct s1m1 , . f 

I
. -·11 be more fully understood. Some may not want this type o 

genera 1ze w1 d d ·f . . h b conducted. Research must be con ucte I programs 
sensmve researc to e l · l l 

b d 
· d d implemented to assist student-ath etes, parncu ar Y 

are to e es1gne an . . l 
minority student-athletes, attain their academic potenna . 
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Strong Back/Strong Mind, 
Mutually Exclusive? 

Rosemary Clark Kellenberger 
Iowa State University 

Abstract 
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Those who object to the NCAA's Proposition 48, which was passed for 
the purpose of making sure that athletes do not participate in athletics the 
first year unless they are properly prepared for college work, appear to be 
doing a disservice to the athletes. They seem to imply that athletes are unable 
to demonstrate ability, especially the black athletes. Though some black 
athletes do tend to score lower on admissions tests than some white athletes, 
the facts do not prove that athletes, black or white, as a group, are any less 
able, potentially, than any other group. 

Strong Back/Strong Mind, Mutally Exclusive? 

For many years the term "dumb jock" has had meaning for a lot of people. 
The adage strong back, weak mind, was considered a truism. Though these 
phrases were not proven by fact, they had all too wide acceptance. 
Unfortunately, the complaints surrounding the adoption of the NCAA's 
Proposition 48 have implied new credence to these old phrases. 

Forty or fifty years ago, the football powers recruited from the steel mill 
towns of the East and the farms of the Midwest. They sought out 
unsophisticated young men v.·ho would not ordinarily have considered 
attending college. The payoff was a college education and the access to a new 
world of opportunity that education granted. Little was thought of 
professional basketball or football at that time. 

Gradually, the recruiting area shifted to the big cities of the country, and to 
the black population. With television came a new level of exposure for 
professional sports. Millions of people had an opportunity to see these 
activities for the first time. Professional sports became a multi-million dollar 
business and its participants became heroes to many young boys. Young 
black boys and their families seem especially affected by this. Melvin Oliver 
( cited in Edwards, 1984) reports that black families are four times more 
likely than white families to view their children's performance in athletics as 
the "stepping stone" to a professional career, and the key to success. 

Where, forty to fifty years ago, the way up in the world ,vas signified by the 
college diploma, now it is viewed as the professional sports contract. 
Edwards ( 1983, 1984) states that too few black families appreciate the small 
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chance there is for the student-athlete to actually gradu:1re to the rros. He 
states that a black student's chance of becoming a doctor is better than 
becommg a professional athlete. Unfortunately, high school students who 
see their _future_in professional sports, see college only as a tryout or training 
ground for their chosen career in professional sports. It is no surprise that 
large numbers of athletes in revenue-producing sports don't do well 
academically, considering the students' low regard for ducation and th · 

· b e1r 
percepnons a out the money to be made in professional sports. T

O 
some 

mst1tut1ons, intercollegiate athletics are an integral part of the make f h 
institution. up O t e 

Cl~rk and Trm~• 0 966) developed four typology models to classify and 
explam c~aractenst1cs found on different campuses. The "Collegiate" 
model, which 1s characteristically middle and upper-middle class, is found on 
most _large state university campuses with large resident populations. It also 
describes most of the Division I football powers, and tends to favor the 
likelihood of a_ fo?tball and/or basketball program being important to the 
everyday funcno~mg of the institution. The sterotype of college life is of the 
colleg_iate type: a wodd of football, fraternities, sororities, dares, cars, 
drmkmg, and campus tun" (Peterson as cited in Sandeen, 1976 51) Th. 
J'f I . h I d p. . IS 
1 es~y _e 1s not osn e toe ucation-it actually produces intense loyalties-

but It 1s often indifferent to appeals to scholarly activities. 

In addition to tradition, intercollegiate sports, especially football and 
basketball, have _become important to the institutions because of the money 
and fame th~y bnng. A number of studies ha\·e been done that are intended to 
make us thmk that athletic excellence and oi\·ing to th · · 

" e umvers1t\' are 
unrelated (Frey, 1985; Gaski, 1984 ). Fre\··s article analy:es 12 other art.icles, 
mo~t o~ which say that there is no positi\·e correlation between donations to 
the mst1tut1on and the success of their athletic reams. One has to a al -- h 
· d' ·d 1 · - . - n ') _e eac 
m 1v1 ua mst1tut1on to realh· determine how much f· -· l · , , , 1nanua oam comes 
from a stella_r pr_ogram. Simple statistics im·oh·ing won lost r:cords and 
alumni contnbunons don't necessarily tell the whole sror\'. 

. In an AP story published December 2 7. 1985, reference i~ made to a story 
m the \X!ashmgton busmess maga-ine "Regardie' .. · d. · h 
G - · s, m 1cat1ng t at 

eorgetown made an extra S 12 million during the time Patrick Ei,·ing was 
playmg basketball for the school. Ob\·ioush- •his sum is a t1·rtl• l .. · 
b h · · . - · · ' c specu at1\·e. 

ut t e md1v1dual figures quoted do not seem unreasonable. and rhe arhleric 
deparrmenc u·as nor rhe on/" benefician One area where Georgeto . · _ _ . _. 1,n srevenue 
increased was m the number of applications for admission: that is monev in 
the general fund, not in the coffers of the athletic department. People lik~ to 
be associated with a wmner, e\'en if it is just as an alumnus or fan. 
_ Once the stadiums or arenas are filled frequently enough that demand for 

tickets regularly exceeds_ supply, a number of options are opened. One 
sometimes used 1s to require a large contribution to the university, often the 
general fund, m order to purchase rickets. 
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For a variety of reasons, many employees and supporters of the 
"collegiate" type of school believe that the "old alma mater" must have the 
best athletes that are to be found. When athletes are looked at under the lens 
of the researcher's microscope, they are divided into two groups, those from 
revenue-producing sports (football and basketball) and those from non­
revenue-producing sports (gymnastics, fencing, etc.) One further 
assumption is made by the media, fans, and/or coaching personnel, if a "kid" 
can play "BALL," nothing else matters. It doesn't matter if he can read or 
write or do anything academically. The "reasoning" is that since revenue­
producing sports bring large amounts of money into the institution, no 
expense, financial, moral, or ethical, should be spared in finding the best, 
most exciting athletes for their school. 

This type of attitude has contributed monumentally to what is perceived to 
be a large problem in college sports. The NCAA passed Proposition 48 to 
make sure that freshmen cannot play if they do not meet minimum 
preparations standards. The members of the NCAA 's Presidents 
Commission and the Committee of Presidents formed by the American 
Council on Education have both announced determination to bring athletics 
back under the control of academics (Witosky, 1986). 

Not everyone has agreed with the manner in which the NCAA, through the 
passage of Proposition 48, has attempted to deal with the aspect of 
unpreparedness among varsity athletes. Unfortunately, those objecting to 
Proposition 48 and its requirements have focused new attention on the 
"dumb jock" image. The opponents have not objected to the requirement 
for students to have a 2.0 grade point average in a core of 11 courses, but that 
has received little attention. 

The bulk of the publicity has centered around the objections to the 
requirement for ACT scores of 15 or combined SAT scores of 700. lt is true 
that blacks score lower on the ACT and SAT than whites and it is also true 
that poor whites and blacks score lower than middle- and upper-class blacks 
and whites (Baird, 1984: Barry, as cited in Edwards, 1983: Jenson, 1982). 
The problem is that all the objections have brought a lot of negative publicity 
to the student-athlete. Coaches and black leaders have been quoted with grim 
statistics as to how many of yesterday's great athletes would have been 
ineligible had Proposition 48 been in effect when they had been freshmen. 
This does more harm than good to the cause that Proposition 48 was 
intended to address: improvement of poor academic preparation by student 
athletes; in addition, it does not present the complete picture. 

As the beginning of the 1986 season has come and gone, only a handful of 
athletes were actually declared ineligible for freshmen competition under the 
provisions of Proposition 48. Interestingly enough, in examining records 
from previous years, some individuals have been identified that would have 
been able to participate under Proposition 48, with its sliding scale, who were 
not able to participate as freshmen under the old rules. There were some 



Page 38 
----------- Thc:_j~_t!_Jcn:i~~ Arh!.::.: - _i~110-na/. Fall. 1_0_?6 

srudents, some black. who h d I h 
below-2.0 GPA 's. a 1ig enough ACT ;-:,,res rn offset rheir 

It is ironic rh b h ·d - h at .ot s1 esott eargumentsurrounJ·n-p .. 
the term "slaver," wh d· _ . . ul..s. rorns1t1on 48 use 

- '> en ISLussmg its .::ffecr on :...;~ -k . 1 J 
Johnson, President of Gr 61. L1 . . ' ... , 'our 1. oseph 
saying "Jvf" - d d d am_ mg nn·ers1ty, is quore.: /Rabun. 1985) as 

, 1sgu1 e an m1sdirecred members of (the'\ - 'A 
by revelations of academ · L] . · L:, ), l'mhirrassed 

IC proL,ems, are reverrino r, ,la., d .. H 
Edwards(l984)sa"s, " ... ifbl k d hi - <- ' -· \·t ays. arry 

1 ac stu enr ar eres tad,,---'- . 
1 establishing and legirimi:ing a nriorit' d . ,c ',~"'e an acnve roe in 

d b ~ '> uponaca em1cacr, 1evemenr h· 
one y any other parry to this ... rragedv will matter it'..' h, not Ing 

than the fact th~t a slaw cannoc he freeJ. againsc his ,-:;ii __ ,_or no ot er reason 
In consideration of the controversy over GPA a d C: 

Ervin, Saunders, Gillis & Hogrebe ( 1985) re or:d -AT or ~CT scores, 
program for underprepared freshmen, enroll in Pb ~~ a de, elopmental 
15 to 20 percent of whom are involved in i~: ou;i3L_L students per year, 
scholarship athletes from football db k b llerco epate athletics. Male 
. d an as et a In the srudy ,1· b d m regar to how they would b f' d b - ere o serve 
h d e a iecre v Proposirion 48 Tl f' d. 

s owe that those with higher SAT - . I ' . 1e in mgs 
. SLOres reso ved rhei .j f· · -rapidly while HSGPA . . I r e 1c1enc1es more 

' ,,as neganve \' correlated t h J h . 
to remediate their deficiencies Find·· h hot e engt of time taken 
h · mgs sue as t ese are O f h 

t at evaluators of high school . . ne o t e reasons 
programs are unw11l1no r k h' h 

grade-points at face value, and ask for '\CT SAT Se o ta ·e ig school 
school grade point averages are high b , ohr d. ome of rhe higher high 

. ecause t e stu enrs ha,·e t k I h 
easiest courses. The need to have a 7 0 GPA, 11 -. -. . a ·en on y t e 

·11 I -· · ior specific types of 
w1 go a ong way toward soh-ing the .roblem f . courses 
However, this will still not ob,·iate th~ need fo~ An~;-:;;~~able HSGPA 's. 
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expectations imposed upon them, by virtue of their position as athletes, need 
to be examined. The first expectation has to do with the number of hours 
athletes are expected to give in return for their scholarships. Most athletes at 
Division I schools put in considerably more hours per week in practice and 
playing time than do other students working for the school for room and 
board, or room, board and tuition. Chancellor Charles Young of UCLA 
stated (as cited in Witosky, 1986): 

Students should not be required to spend 40 hours a week 
practicing and competing without any real break. That simply has 
resulted in having only the very most qualifed students who are 
also athleres being able to graduate on time. 

To quote James Rhatigan (1984) in speaking about Division I basketball 
players: 

No other students are required to miss 15-20 percent of their 
classes to receive their scholarships, grants, or loans ... For 
schools in post-season competition, the percentage of required 
absences on class days would approach 30 percent in the January­
February-March period. 

Rhatigan also suggests that the 12-hour minimum load requirement may 
be unfair, when you consider the minimum number of hours required by 
other students working fewer hours than the athletes, for essentially the same 
remuneration. Another possibiliry would be for universities to offer courses, 
open to anyone at the university, that meet twice as often for half the 
semester. This is often done to serve the needs of special weather conditions 
or special populations. So far athletes have not been one of the special 
populations. Coakley ( 1982) \HOte of the inaccurate perception of some that 
athletes are the subjects of favorirism. There is undoubtedly concern on the 
part of any administraror who might have thought of this, that some elements 
would perceive this as the favoritism Coakley wrote about. This is an 
example of the double standard often applied to athletes. 

Another example comes from a large midwestern university that has had 
very successful football and basketball teams. The players were often sought 
our for inten·iews with the media. Some of the players were well-spoken and 
comported themselves very well; others were obviously flustered, 
uncomforable and were struggling for \\·ords. A nearby agency which dealt 
with public relations problems, among other rhings, offered to give a course 
ro rhe players in order to help them prepare for interviews. The local media 
reported that the conference head office had become informed about this 
offer and told rhe team and the company that the deal was off unless they 
planned to offer the course, in the same manner, ro all members of the 
university. If officials had required that the course be offered ro all students 
at the university who might be in positions that could bring them in front of a 
TV camera, representing the university, there would have been some logic ro 
their argumenr. 
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Ir is interesti;,g that both academic in,·oh-ement an2 ,,rhletic i1woh·ement 
are found to de,·elop similar personal characteristics in stud en rs ( Astin, 
1984 ). Both grou~~s of students de,·elop intense loyalties to the institution 
and are affected less by their peers than are the a,·erage students. Since both 
activities take up a great deal of time, both types of s:udents are to some 
degree isolated. 

A new emphasis on the intellectual athlete is arrearing in the news. 
Considering professional football defensive players, ;:-la,·ing positions not 
previously kno,rn for using intellectual heavyweights. it is interesting that 
commentators doing 1985 NFL Chicago Bears games kept repeating how 
bright those players had to be to understand the complicated system. Some 
coaches admit that the player with whom the coaching staff has a hard time 
maintaining eligibility is often the same player who also fouls up on the 
playing field or court. It is totally illogical to assume that an individual who is 
able to memorize a long and complicated playbook is unable to learn other 
material. An overall look at the situation does not seem to indicate that 
schools have to accept individuals \\·ho are totally inept academically because 
they are athletes of unmatchable skill. \Vith the help of Proposition 48 to 
emphasize the expected requirements for all students rlanning to continue 
their education, it will be up to physical ducation and stu.:lent development 
professionals to cooperate in develoring programs that will help college 
students find ,vays to develop their minds and bodies toward reasonable 
career pla·ns. 

Blann (1985) studied 568 students, male and female. non-athletes and 
athletes, from team and individual sports. and from J\:CAA Division I and 
Division Ill schools. Findings were that underclass male athletes from both 
divisions \\·ere less able to formulate mature career and educational plans 
than any other group. Twenty-eight percent of the male athletes in Division I 
and ten percent in Division III planned ro achieve professional status, while 
only four percent of the females in Dh·ision I and none in Division lll had the 
same intentions . .A portion of this may be blamed on the tendency found bY 
Yiannakis as cited by Blann ( 1985) of the tendency to spend a significant 
amount of time thinking about practice. winning, and the next competition. 
not leaving much time for making realistic career and education plans. 

Before college athletics are condemned for encouraging daydreaming and 
other non-productiw activities, the effects of participation in other 
extracurricular activities need to be examined. Though no studies are cited, 
observation has led to the conclusion that other extracurricular activities 
could be substituted for athletics in these findings. 

Students who are involved in drama or music or even student go,·ernment 
can become so totally immersed in their activities, that they barely function 
as students. Their lower profile accounts for some of the reason that their 
GP As or graduation rates are not emblawned across the top of the nation's 
newspapers. Another inequity is that music or drama or other students can 
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The Student-Athlete's Predicted Monetary Value to an Institution 

During recent months articles have been published in Washingcon 
Regardie's Business, 1986, and The NCAA Neu·s, 1986, denoting the number 
of dollars generated by certain athletes to the financial benefit of particular 
institutions because of the athlete's enrollment, athletic participation and 
subsequent team success. It appears that information contained in these 
articles is misleading and incorrect. Two well-known athletes who have been 
involved in these projections are Doug Flutie, quarterback for the Boston 
College football team, and Patrick Ewing, center for the Georgetown 
University basketball team. This article comments on the misleading 
information as presented in both the Flutie and Ewing projections, identifies 
other factors \~·hich must be considered in such monetary projections and 
derails the dangers of this misleading practice_ 

Information pertaining to Ewing's projected monetary value of 12 million 
dollars accruing to Georgetown University was published in Washingcon 
Regardie's Bwiness maga:ine, a Washington, D.C., business publication. An 
error which was made in calculating the 12 million dollars profit to 
Georgetown University is the use of the base figure of $11.00 per seat 
(a,:erage ticket "door price" per seat over a four-year period). Not separated 
or figured into their ticket "door price" was the reduced cost of tickets when 
bought in ad\'ance, a three-tiered ticket price, season ticket prices, student 
tickets, special ticket prices for special promotions and complimentary 
tickets. The a\·erage ticket price over the four-year period as stated by Rienzo 
in the "Letters" section of The NCAA Neu·s, April 23, 1986, was closer to 
$7.02, not $11.00 per seat. The 12-million-dollar profit would be lowered 
not only by the reduced per-seat cost, but also by other factors such as: 
sharing of profits from ticket sales, splitting tournament revenue and 
payment of revenue taxes. 
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Information pertaining to Flurie's monetary ,alu.: :,- ~-,,~ron Coll<'ge \\'as 
rublished in Nt?u England \.fonrhh-. May. 1985. \'>/hi1c :-.,-<1h·i, ,us errors are 
noted, it is not clear if the assumptions inhilved in so:-:~= c,f the calculations 
considered other possibilities that might ha,·e caused a :-:1-.:--netary increase for 
the institution. For example, in calculating the incr;c2,ed revenue from 
freshman applications, the NeH' England .\.1onthh· article ~omrared revenue 
from the freshman applications for the total of the <1ur years directly 
preceding Flutie's attendance to the total of the four ,·ears during Flucie's 
enrollment at Boston College, attributing all of the difre~ence in this form of 
revenue to Flutie's attendance. Circumstances other than Flu tie's enrollment 
may have caused some of the difference. 

A summary of the factors which need to be considere.:i ,,·hen attempting to 
evaluate the monetary revenue a student-athlete brings tO :m institution are: 
enrollment and admission applications preceding the enrollment of the 
student-athlete; the difference in per-game home attendance after the 
student-athlete matriculates to campus: increase or Jecrease in tele,·ision 
revenues including post-season play: post-season re,·enues from contests; 
increase or decrease in sales from related raraphernali2. including clothing; 
and increases or decreases from concessions. Howe,·er. it is important to 

note that all of these factors may haw to be adjus,ed due to unique 
circumstances which could have caused the increase or Jecrease in revenues. 
As Figure 1 illustrates, some of the re,·enue changes may have occurred 
without the particular student-athlete enrolling at the in5titution and without 
the subsequent team success. For example, in Figure 1. area B must be 
excluded from projected revenues before arriving at a student-a~hlete's 
revenue value. Therefore, area A represents the increaseJ re,·enues which can 
be attributed to a particular student-athlete. 

Once the "new" revenues ha\'e been calculated. it is important to 
accurately deduct the necessary expenses. Examples oi these deductions 
include: an institution sharing its bowl game and tele,·1sion revenues with 
other conference institutions and the conference office. :\lso, sales tax must 
be subtracted from the appropriate items (tickets, trinkets, food, etc.). 

The dangers of publications which provide misleading information are 
many. First, alumni are misled and channeled into thinking that bv acquiring 
a "blue chip" athlete the institution should substantially improve its 
financial status. Second, faculty members and students assume that there will 
be or there presently are more dollars a,·ailable than actually exist. Third. 
student-athletes begin to think that they are of much greater financial value to 

the institution than is true. Fourth, budget committees at institutions may 
mistakenly think that athletic departments have stored or hidden monies 
somewhere. Last, and in a somewhat different vein, prospecti,·e student­
athletes should not be misled into thinking that their monetary \'alue is 
greater than it actually is. In most situations the athletic monetary value of a 
prospective student-athlete should be minimi:ed, while the student's 

1 

I 

Page 45 

-0 I 

~ C: C: 
0 Cl> 0 

~ 0 -
0 0 
C: cu ,_ 
·- E "; 
"' 0 ::, 
0 ..c: -
..c: • ·-
0 "' ,_ 
::, C: 0 

"' 0 -
. - cu 

,_ 0 ,_ 
0 0 O 

10,000 

co ,.._ 
en 

9,000 

8,000 

7,000 

6,000 

Eigh1 Year Time Span 

en ,.._ 
en 

0 
co 
en 

Student athlete 
matriculated to 

,nsti1ution 

co 
en 

C\I 
co 
en 

rO 
co 
en 

ST 
co 
c;, 

B 

I{') 

co 
en 

\.D 
co 
en 

l -z; ·= -0 

0 ~ ~ 
1978·82 Averal,_!-~e_e~eJ _ -- -- - - - ---

0 ::, 
cu 
E c: "' 
0 .'.: ~ 
"' "' .0 
c: -~ E 
o E ::i 

-0 -0 z 
CU 0 

"' ' 0 • 0 

.o C ~ "' 
cu cu 

~ E • "' 
c: = CU 0 
a., O U ci 
:> ~ C: ~ 
4)C:0=, 
a:: cu -0 0.. 

5,000 

4,000 

3,000 

2,000 

----- I 
I 
I 
I 
I 
I 
I 
I 
\ 
I 4 Years \,000 4 Years _________ _ 

l---------1 
o c~__.!-.J..--.i,__..--1--.l--..-L.----' 

Figure 1. E:c.amp\e of 1 rend considera1ions 
which mus1 be par! of analysis. 

. be em hasized. The student-athlete must be 

educa~o~a~n~~~;ag~do:~~ assistelin developing and retaining eq~ilibrium 

~eer;:::e; displaying athletic skills and efforts to complete a degree m higher 

education. h B College or Georgetown 
It is doubtful that msntutions sue fas oston d thletes did not, by 

. Id h t the two a oremennone a 
Un1vers1tv wou argue t a k 11 b . dollars to the institution which 
thetr attendance and athlenc sd l hsd r~ng tWO athletes not attended their 
would not have been receive . a the ch money was gamed by each 

. . ns The quesnon is, ow mu 
respecnve msntuno · f h hl tes7 Broader quesnons are: • b se O t e two at e • 
of the two msntunons . ecau . . f m the enrollment and athlenc 
What is the financial gam to an msntunon ro_ . l f la(s) which 

skills of an outstanding athlete?! Is ter~ a rea~::~cr~ :~~: o~::~thlete to an 
can be used m attempting to ca cu ate t e mo 

institution? 1 d velop a plan or formula which can project the 
It seems e ementary to e . . t'on However it is complex to 

monetary value of an athlete to an msntu I . ' 



Th<' .-\caJcm1c-A[h/,.,ric Journal. Fall. ,9,< ------- ... --·-··- ------- . -- .. -- ----~-

Jevelop an individual analysis or overall process ,,·hich accurately an;i 
realistically identifies those items anJ to \\'hat Jegree those items should bt 
used to determine the monetary ,·alue of a particular srudent-athlere to" 
particular institution during a speciiied rime reriod. Pro\'iding misleading 
information can be extremely harmful; therefore, e,·en· effort must be madt 
to eliminate inaccurate analysis processes \\'hich project incorrect 
information. 

It is relevant and probably imronant that institutions attempt to analy:e 
the financial importance of student-athletes. For if they don't, uninformed 
media (as in the Ewing case) may attempt to analy:e the student-athlete's 
financial importance, resulting in misleading information being disseminated 
to the gtneral public. 

Counselors and other persons ,\·ho have the responsibility of 
communicating with the press need to be aware ofho,\· factual information is 
obtained, calculated and analy:ed, rather than accerring the information as 
truly representing the situation or conJition. People who are to officially 
comment on financial conditions related to the institution and the student­
athlete have the responsibility to anah·:e all rertinent information. 

Student-athletes need to reali:e that the opportunity to obtain an 
education and an academic degree is part of rhe exchange for athletic 
involvement. From the beginning of rhe recruitment rrocess and throughout 
the educational experience, the academic counselor should stress the ''hand­
in-hand" relationship of athletics and education. Advising the student­
athlete concerning athletic and acaJemic matters neeJs to begin \\'hen the 
coach or other official representatiYe ot the institution conducts the iirst dsit 
,\·ith rhe student-athlete. Acknowledging acaJemics and crearint-: an academic 
emphasis should be part of all recruiting ,·isits. 

Academic counselors needs to accent that the student-athlete is assisting 
the institution by displaving athletic skills and rhe institution is assisting the 
student-athlete by providing an educational orronunirv: thereby heiring to 
proddt challenging and rewarding emrloymenr possibilities follo,\·ing the 
srudent-athlere·s active period in athletics. 

Student-athletes, through their athletic exrerience. need to learn about 
courage, leadership, self-expectation. Jiscipline, pride, sacrifice. ethics, 
failure and success. The optimal achie,·ement is to create an en,·ironment 
\\'hereby the student-athlete will assimilate experiences and formal 
education, thereby becoming an asset to one's profession anJ to society. 
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