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Survey Instrument

Based on the work of Brennan (1983), the survev was printed on both
sides of a single sheet of 84 x 11 inch paper and contz:ined items relating to
characteristics of the respondents and of their current appointments (see
table 1 for items). Most of the items required simply checking appropriate
categories. Respondents were required to provide information on only the
items of total budget, tutoring budget, and number of rull-time advisors at
their institutions. Respondents also checked any of 37 descriptive duties for
which they were responsible (see table 2 for these duties taken from
Brennan). In addition to the items shown in table 1. respondents also
checked whether they were employed full time or part time.

All information was provided anonymously; neither name nor
institutional affiliation were requested.

Preliminary Analyses and Decisions

From approximately 120 in attendance, 102 returns were collected. One
was rejected because the respondent indicated that he was an affiliate
member and director of admissions, not an advisor.

Of those who provided the requisite information, most were employed
full time (92 percent) and most were at Division 1 schools (85 percent). We
decided, therefore, to analy:e just the returns of advisors working full time at
Division 1 schools.

Unfortunately, despite the request to write division affiliation on the
return, 21 respondents failed to do so. Rather than excluding all these
returns, the first author examined the returns of all who indicated Division 1
affiliation and noted the pattern of responses to items of budget, number of
full-time advisors, and salary. He then assigned Division 1 affiliation to those
returns which clearly showed the same patzern. This procedure rescued 13
returns.

These screening decisions reduced the usable returns to 72 from advisors
who indicated both full-time employment and at Division I schools. While
this sample surely represents the majority of advisors in the field, the reader
should note that the data are from probably the most senior academic
advisors who attended the national meetings.

With only 72 usable returns, categories were combined on certain items to
reduce the number of zero frequencies. For example. the item regarding
academic field originally included Business. Because onlv two respondents
indicated the field, the category was combined with Orther. Similar
combinations resulted in the categories listed in table 1. The academic field
labeled Psychology in table 1 included on the survev the fields of counseling,
psychology, and student affairs, and this field should consequently be
interpreted loosely as psychological.

Results

All data were coded for computer analyses using programs available with
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the Statistical Package for the Social Sciences (SPSS).

Table 1.

Percentages Reported by 72 (or N) Full-time Academic Advisors of Athletes in

Division 1 Schools Artending the 1986 NAAAA Meeting

Age
14% 30 or less
58% 31 through 40
28% over 40

Highest Degree Earned
26% Doctorate [21%]
61% Master's [64%]
13% Bachelor's [15%]

Coaching Experience
25% Football 'basketball
11% Other sports

64% None [42%]

Advisor Variables
Sex

56% Male [68%]
44% Female [32%]

Academic Field

39% Education

14% Phys. Ed.

19% Psychology [15%]
28% Other [21%]

Years Employed (N = 70)

41% less than 3 [40%]
21% 3 through 5 [34%]
37% more than 5 {26%]

Appointment Variables

Salary
15% $15.000 to $20,000 [22%)]
149 $21,000 wo $25,000 [30%]
29% $26,000 to $30,000 [28%]
199 $31.000 to $35,000
22% more than $30,000

Tutoring Budget (N = 42)
31 less than $11,000
26% $11.000 to $20.00C
10, $21.000 to $30,000
33%. more than $30,000

Budget Source (N = 69)
71% Athlenc depr.
19%: Other depts.
10% Split

Immediate Supervisor
67% Athleuc dept. [76%]
334, Other [24%)

Faculty Rank (N = 653)
23% Yes [16%]
77% No [84%]

No. Responsibilities (see table 2)
17% less than 14
35% 14 to 18

Total Budget (N = 38)
24% less than $51,000
26% $51,000 to $100,000
24% $1C1,000 to $150.000
26% mare than $150,000

No. Full-time Advisors (N

Salary Source
61% Athletic dept.[76%]
28% Orther depts. [20%]
11% Split [4%]

Office Location Facility
74% Athletic [94%]
26% Academic [6%]

First Full-time Advisor
42% Yes [39%)
58% No [61%]

24% 1910 23

25% more than 23

Note: Brennan's 1983 percentages in square brackets.
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Descriptive Analyses

Table 1 contains the percentage of responses to each category of the items
surveyed. On items completed by fewer than 72 respondents, the number is
given in parentheses.

To summarize advisor variables, the majority of these advisors were
between 31 and 40 years old, had been employed for less than five years, had
master’s or doctoral degrees, and had no coaching experience. Men
constituted a slight majority, and only half were from the historically
traditional fields of education or physical education. Today's academic
advisors may be characterized, therefore, as well-educated young men and
women from various disciplines who have recently been hired for academic
advising skills and not for knowledge of athletics.

If we can assume that Brennan sampled similar advisors, some notable
trends can be discerned by comparing the present results to those reported
three years ago by Brennan (in square brackets). There are now more women
advisors, more trained in fields other than education, more with no coaching
experience, and slightly more with doctoral degrees.

To summarize appointment variables, the median reported salary was
between $26,000 and $30,000. Only abourt half of the respondents were able
(or willing) to provide budget information, and these reported total budgers
ranging from $7,000 to $333,000 (median $100,00Q) and tutoring budgets
ranging from $1,000 to $200,000 (median $18,000). Salary and budgerts
were funded primarily by the athletic department. Mostadvisors reported to
the athletic director, and most had offices in the athletic facility. The majority
did not have a faculty appointment, and while more were nor the first full-
time academic advisor hired, only one or two advisors were reported on staff.
Most advisors were responsible for 14 to 23 separate duties.

It appears, therefore, that these advisors represented primarily larpe
schools with substantial budgets and with established academic advising
programs controlled largely by the athletic department.

The field, however, appears to be changing. In contrastto Brennan's earlier
results, we note higher salaries paid from athletic departments to advisors.
Advisors were less likely to have offices in the athletic facility and less likelv
to answer directly to the athletic department but more likely to have raculey
status. Athletic advising appears to be becoming more of a shared university
responsibility.

Job Analysis

Respondents were asked to check any of 37 activities for which thev were
responsible. Table 2 contains those activities, ranked according to the
percentage of advisors indicating responsibility for each.

The respondents did discriminate among the activities. Hence, we can note
some general characteristics of the work of academic advisors. Mostadvisors
serve both men and women athletes directly, apparently offering more
personal counseling than either career/vocational advice or tutorial
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assistance. At the same time, these advisors have heavy managerial duties,
including monitoring, coordinating, supervising, and preparing budgets.
Less consistently mentioned is the role of liaison between the athletic
department and various university offices. As it probably should be,
academic advisors are generally notinvolved in teaching, faculty committees,
non-academic athletic department committees, and coaching.

Table 2.
Percentage of 72 advisors indicating responsibiliry for each rank-ordered activity.
% Responsibility
97 1. academic monitoring
96 2. serve men's athletic program [96%]
96 3. liaison: athletic department and faculty [92%]
92 4. personal counseling
92 5. serve non-scholarship student-athletes [60%]
90 6. serve women's athletic program [78%]
88 7. coordinate tutorial program [88%]

79 8. athletic department academic performance research
75 9. provide carcer and vocational counseling [72%]
74 10. supervise assistants, graduate assistants, interns
72 11. tutoring
71 12. liaison: athletic department and admissions [887%:]
69 13. coordinate summer orientation
69 14. recruiting
60 15. interpreter of NCAA and conference rules [62%]
60 16. academic awards
60 17. develop budget
58 18. university committees

54 19. summer programs [46%]

5Q 20. preparation of certification of eligibility [48%]
46 21. get high school transcripts and 2.0 letrers [38%]
44 22. supervise textbook distribution program [44%]

2 23. liaison: athletic dept. and financial aid office [46%]
42 24. department academic meetings

32 25. liaison: athletic dept. and housing office [36%]
32 26. prepare petitions
29 27. faculty advisory committee

28 235, athletic commirtee
26 208, publications

19 30. teaching

19 31. athletic alumni activities

19 32. special admission committees

7 33. faculty senate

7 34. coordinate financial aids agents law

7 35. senior jobs committee

3 36. athletic residence halls

1 37. coach

Note: Brennan's 1983 percentages in square brackers.




Page 6 The Academic Athletic Journal, Fall, 1986

Interestingly, 69 percent of these advisors reported responsibility in the
area of recruiting. Apparently the existence of an academic advising program
is regarded by athletic departments as an inducement to the recruiting of
athletes.

A comparison of the present percentages to those of Brennan is again
interesting. The validity of both surveys is supported by the similarity of the
percentages in so many categories. Where there are dirferences, they are
understandable. More advisors are serving non-scholarship athletes and
women athletes, as one would predict with increasing size of academic
advising programs and with the emergence of women's athletic programs.
Correlational Analyses

To characterize further the field of athletic academic advising, correlations
were computed among the advisor variables in table 1 and between the
advisor and appointment variables. All variables were reduced to the
categories indicated in table 1, and for these categorical relations Chi Square
(CS) analyses are reported along with either the Phi measure of correlation
between variables with two categories each or Cramer’s V, a more
appropriate measure of relationship between variables with more than two
categories. Like the common Pearson correlation coefficient, r, the Phiand V
coefficients indicate the strength of the relationship between the two
variables. Alsoreported is P, the probability of obtaining that one correlation
by chance (i.e., when in fact there is no relationship). Complete data tables
are given only for those relationships with P values equal to or less than .03,
not to suggest formal statistical tests of hypotheses, but merely to indicate
reasonably reliable relationships which can and should be tested more
formally with future surveys. With 96 correlations computed, one would
expect five to have P<.05 by chance alone. Where less reliable butinteresting
trends were noted. these trends are described verbally 1o suggest targets for
future and larger surveys. The correlational analyses are presented in order of
the advisor variables listed in table 1.

Age. Salary and coaching experience were reliably related to age. The
specific data shown in table 3 indicate that older advisors earn higher salaries
and have more experience coaching football or basketball.

While no other variables were reliably related to age, the following trends
were noted. QOlder advisors are mostly men but younger advisors are mostly
women (60 percent of those older than 31 were men while only 30 percent of
those less than 31 were men). Older advisors are more likely to have doctoral
degrees (40 percent of oldest versus 20 percent of youngest), to have been
trained in the traditional areas of education and physical education (63
percent of oldest versus 20 percent of youngest), and to have been the first
full-time advisor (60 percent of oldest versus 30 percent of voungest). These
senior advisors have been employed longer and now are more likely to have
faculty rank (41 percent of oldest versus 22 percent of youngest), to be
working with more academic advisors (86 percent of oldest versus 44
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percent of youngest reporting two or more), and to be at the schools with
total budgets over $100,000 (67 percent of oldest versus zero percent of
youngest).

To summarize, senior academic advisors have coaching experience in the
revenue-producing sports and they have higher salaries. They tend to be men,
trained in education or physical education, with advanced degrees, with
faculty rank, who appear to be working in the larger academic advising
programs.

Table 3.

Variables related to age (cell % = row %)

Salary x $1,000

15.20 21.25 26.30 31.35 >35
<3 6 2 1 1 0 10
60.0 200 10.0 10.0 0 13.9
5 5 19 6 7 42
31-40 11.9 11.9 45.2 14.3 16.7 58.3
0 0 3 1 7 9 20
>4 0 15.0 5.0 350 45.0 278
11 10 21 14 16 72
15.3 13.9 29.2 19.4 222 100.0
CS = 36.85
DF = 8
P<.001
V= 51
Coaching Experience (F/B = Football or Basketball)
None F/B Other
7 0 3 10
<31 70.0 0 30.0 13.9
o 27 10 5 42
31-40 64.3 238 1.9 58.3
R 12 8 0 20
>40 60.0 40.0 0 27.8
46 18 8 72
63.9 25.0 1.1 100.00
CS = 9.89
DF = 4
P<042
V=126

Importantly, however, contrasts between the senior and junior advisers
suggest some interesting trends in the field of athletic academic advising. In
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contrast to senior advisers, the most junior members are likely to be women
who do not have coaching experience in the revenue-producing sports, who
are not trained in the traditional fields of education or physical education,
and who are being hired without the doctoral degree, apparently by schools
with smaller academic advisement programs and limited budgets.

Sex. The data for three variables reliably related to sex of advisors are
shown in table 4, an inspection of which reveals that men advisors enjoyed
higher salaries, reported more responsibilities, had more experience
coaching football or basketball, and were less likely to be the first full-time
advisor hired.

Table 4.
Variables related to sex (cell % = row %)

Salary x $1,000

15-20 21-25 26-30 31-35 >35
3 3 13 8 13 40
Men 7.5 7.5 32.5 20.0 32.5 55.6
8 7 8 6 3 32
Women 25.0 21.9 25.0 18.8 9.4 44.4
11 10 21 14 16 72
Total 15.3 13.9 29.2 19.4 22.2 100.0
CS = 10.84
DF=4
P<.028
V= .39
Coaching Experience (F/B = Football or Basketball)
None F/B Other
18 7 5 40
M
e 45.0 5 12.5 55.6
Wormen 28 ] 3 32
87.5 3.1 9.4 44.4
46 18 8 72
-
oral 63.9 25.0 1.1 100.0
CS=16.21
DF=2
P<.001
= 47

Page ¢
First Full-Time Academic Advisor
Yes No
12 28 40
Men 30.0 70.0 55.6
18 14 32
Women 56.3 438 44.4
30 42 72
41.7 58.3 100.0
CS = 4.02
DF=1
P<.045
PHI = .26
Number of Responsibilities
<14 14-18 19-23 >23
M 3 15 13 9 40
en 7.5 37.5 325 22.5 55.6
W 9 10 4 9 32
omen 28.1 31.3 12.5 28.1 44.4
12 25 17 18 72
16.7 34.7 23.6 25.0 100.0
CS=17.97
DF =3
P<.046
=33

While not reliably related to sex. several other variables suggested a basis
for the salary relationship. Men. for example, tended to be older (only eight
percent were less than 30 years old) than were women (22 percent). Men
were generally emploved longer (45 percent over five years) than were
women (28 percent). Women advisors tended to be less educated (19
percent with only bachelors’ degrees) than were men advisors (eight
percent). And more men (34 percent) were at schools with the largest total
budget ( $150,000) than were women (14 percent).

In contrast to women advisors, therefore, men advisors have higher
salaries, more responsibilities, more coaching experience in the revenue-
producing sports, and are less likely to be the first full-time academic advisor
in their schools. Men advisors tend to be more formally educated and older,
and they appear to be advising at the larger schools with successful athletic
programs and more established advising programs.

Highest degree earned. Only salary was reliably related to highest degree
earned, and the data, given in table 5, indicate that advisors with higher




Page 10 The Academic Athletic Journal, Fall, 19086

— . T

degrees generally earned higher salaries.

Weaker relationships include the previously mentioned tendency for the
men to have higher degrees (63 percent of the doctorates, 57 percent of the
masters’, and 33 percent of the bachelors’). Advisors were also more likely to
have faculty status with the higher degree (35 percent with doctorate, 23
percent with master’s, and zero percent with bachelor's). Finally, those with
doctorates were generally working in situations with more full-time advisors.

Table 5.
Variables related to highest degree earned (cell % = row %)

Salary x $1,000

15-20 21-25 26-30 31-35 >15
5 . 1 2 2 4 10 19
octorate 5.3 10.5 10.5 21.1 52.6 26.4
Mascer's 7 8 17 7 5 44
aster 15.9 18.2 38.6 15.9 11.4 61.1
) 3 0 2 3 1 9
Bachelor's 33.3 0 22.2 33.3 11.1 12.5
11 10 21 14 16 72
15.3 13.9 29.2 19.4 2222 100.0
CS = 20.87
DF =8
P<.0075
=..38074

In summary, itappears as though the doctoral degree leads to higher salary,
faculty status, more responsibilities, and probably positions in schools with
larger academic advising programs.

Academic field. Faculty rank and coaching experience were reliably
related to academic field. The darta, shown in table 6, indicate that advisors
with academic training in psychological fields were more likely to have
faculty rank than were those from the remaining fields, especially education,
and that advisors who reported any coaching experience were mostly from
the academic fields of physical education and, to a lesser degree, education.

Less reliably related to academic fields were the variables of years
employed, age, number of responsibilities, and salary source. More advisors
from the fields of education and physical education (50 percent each) were
employed more than five years while only 23 percent from psychology and
21 percent from other fields were employed that long. The athletic
department was the primary salary source for those from education (75
percent) and physical education (60 percent) while only 50 percent of those
from psychology and other fields were paid by that department exclusively.
Finally, above-average number of responsibilities were reported by 71
percent of those from psychology fields, 70 percent from physical education,
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46 percent from education, and only 25 percent from other fields. ‘

In summary, advisors from the traditional fields of education and physical
education are less likely to have faculty rank, are more likely to have coaching
experience, are more likely to be paid by the athletic department, and are
more likely to have been employed longer.

Table 6.

Variables related to academic field (cell % = row %)

Faculty Rank

Yes No
' 2 24 26
Education 7.7 92.3 40.0
3 7 10
Physical Ed 30.0 70.0 15.4
6 6 12
Psychology 50.0 50.0 18.5
4 13 17
Other 23.5 76.5 26.2
15 50 65
23.1 76.9 100.0
CS = 8.64
DF=3
P<.034
V= .36
Coaching Experience (F/B = Football or Basketball)
None F’B Other
16 8 4 28
Education 57.1 28.6 14.3 38.9
P 3 3 10
Physical Ed 20.0 50.0 30.0 13.9
12 2 0 14
Psychology 85.7 14.3 0 19.4
Orther 80.0 15.0 5.0 27.8
46 18 8 72
63.9 25.0 1.1 100.0
CS = 14.85
DF = 6
P<.022
V=.32

Coaching experience. The only variable not previously mentioned that
was reliably related to coaching experience is office location (CS = 7.68, DF
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likii P<.Oi2, V= ..33), and the ('iata indicate simply that advisors were mor
y.to ave offices located in the athletic facility if they had coachi :
experience in football or basketball (89 percent) or in other s o
percent) than were those who reported no coaching experience (61;Orts Lo
Tofsummarize,. advisors with coaching experience are likely topbeercoelr;\te).
g:ixi\di:‘ogi education and physical education and to have offices in the athletiz
.Years employed. Table 7 contains the data for three variables which w
reliably related to the number of years employed. These data indica “ﬁ"e
longer-employed advisors reported larger total budgets, were more lik tf ot
to have faculty rank, and worked with more advisors‘. ey
Table 7.
Variables related to years employed (cell % = row %)

) Overall Budget x $1,000

<51 51-100 IOIL-ISO >150
<3yrs 7 1 4 2 14
50.0 7.1 28.6 14.3 38.9
1
3-5 yrs ! 3 2 !
14.3 14.3 42.9 28.6 19.4
o5 yrs 0 8 2 5 15 i
0 53.3 13.3 33.3 41.7
10 9 9 3
36
22.2 27.8 25.0 25.0 100.0
CS = 17.40
DF =6
P<.008
V= 49
Faculty Rank
Yes No
<3 yrs 10 14 24
41.7 58.3 38.1
3-5 yrs 1— 14 15
6.7 93.3 238
>5 yrs 2 22 24
8.3 91.7 38.1
13 50 63
20.6 79.4 100.00
CS = 10.49
DF =2
P<.005
V= .41

Pu. 13

- ———

Number of Full-Time Academic Advisors

20
38.5
10
19.2
22
42.3
52
100.0
CS = 16.76
DF =6
P<010
V= .40

A number of less reliable but interesting relationships were also noted. As
with total budget, reported rutoring budget was generally lower for the
recently employed advisors who also indicated trends away from the athletic
department as budget funder and salary source and away from the athletic
director as the immediate supervisor. Not surprisingly, there was a tendency
for the longer-employed advisors to have more responsibilities and larger
salaries. More surprisingly, there was a tendency to move away from the
craditional fields of training, Education and Physical Education, by the most
recently emploved (73 percent of those employed more than five years
indicated these traditional fields, but only 38 percent of those employed less
than three vears indicated those fields). Finally, the proportion of women
advisors has increased, from 35 percent of those employed for more than five
years, to 47 percent of those emploved for three to five vears, to a majority of
55 percent of those employed less than three years. Like age, this variable of
length of emplovment provides evidence of trends in the field of athletic
academic advisement—and trends are evident in the results of this survey.
Women are entering the field and are being hired, apparently, by schools
with emerging programs, 1.e., those with smaller budgets and fewer full-time
advisors. These schools seem more likely to offer faculty rank to advisors
with non-traditional training. Moreover, the athletic departments of these
schools apparently share the financial responsibility for, and control over,

these programs.
Discussion
The results of this survey, combined with those of Brennan, indicate
clearly that this young field is changing. Academic advising of athletes is no

longer the sole prerogative of huge athletic departments and their male
coaching staff. Apparently smaller schools are hiring advisors for their
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athletes, and they are hiring young people with ability 1o advise and/or
manage advising programs and not necessarily with formal training in
athletics or even in the traditional areas of education. In a very positive sense,
athletic advising is achieving autonomy and recognition by the entire
university community.

These trends are encouraging for the athlete, for the advisor, and for the
field. By sharing responsibility for advising with academic departments,
athletes are more likely to encounter advisors professionally trained to
handle their specific problems, and these cooperative programs should foster
a more accurate and positive image of student athletes. With more schools
recognizing the need for athletic advising, and with more cooperative
programs in schools, job prospects look good. Schools are apparently paying
well and are offering faculty status to appropriately trained young people.
Finally, if the field is indeed in a state of transition, it seems appropriate to
define the field by developing training programs which will lead to graduate
degrees in the field of academic advising of athletes. Such programs will
necessarily be interdisciplinary, requiring training in teaching basic skills
(reading, writing, and mathematics) and general self-learning skills. Clinical
counseling, vocational counseling, and management skills also seem
appropriate. And certainly knowledge of rules governing intercollegiate
athletics is necessary. It is not too soon to think of doctoral training in this
changing field.

But while the field is changing, it is imperative to know how itis changing.
To that end, we recommend that a standardized survey be conducted every
two years, that it be mailed to all advisors, and thatall advisors be encouraged
to complete and return the survey.
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Proposition 48—
College Admissions Tests:
Friend or Foe?

Rosemary Clark Kellenberger
lowa State University

Abstract
Proposition 48—College Admission Tests: Friend or Foe?

This article reviews the background of college admissions tests, specifically
the SAT and the ACT. The primary discussion refers to the SAT, though
some discussion generalizes to the ACT. Whether or not admission test
scores can properly be used for minority students, especially those involved
in intercollegiate sports, is discussed. The special problems dealing with
collegiate preparation, especially for blacks, are presented.

Proposition 48—
College Admission Tests: Friend or Foe?

Some black leaders have decried the adoption of Proposition 48 by the
NCAA as “patently racist.” A primary objection seems to be the inclusion of
scores on college admission tests, specifically, the SATand the ACT, as a part
of the regulation. However, there are some who say that this may have
positive potential for the black community. The evaluation of these positions
can best be handled by looking at the nature of the SATand ACT, and results
of ethnic or racial subgroups within the population. The SAT has been
criticized more heavily; possibly, because itis an older testand dates back toa
time of unenlightenment abour racial differences and to a history of having
been used by the most selective schools. The primary discussion here is about
the SAT, because of its history. The ACT was not published until 1959 and
has been criticized less heavily. However, the two rtests are positively
correlated and some discussion generalizes to both tests.

Secondly, the relationship between the athlete, his academic status,
background, expectations, and his race is examined. The use of the male
pronoun is used throughout this article because, art this time, most of the
problems associated with being a “jock,” especially a black "jock,’ are
primarily male. There are many reasons, two of which are (1) the recruiting
of femnale athletes is seldom perceived to be as aggressive, and (2) probably
the most telling, is the hoped-for riches to be gained from playing male
professional sports. This, of course, does not mean that the female is
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completely immune, now or in the future, from suffering some of the same
problems.

Standardized tests were developed early in the 20th century. At that time
scientists were beginning to develop instruments for the measurement of
individual differences. It was obvious from observation that not every one
was alike, not only in appearance but in behavior. Scientists wanted to find
ways of analyzing these differences, hypothesizing that if researchers
understood these differences better, people could be helped to lead happier,
more productive lives. Betz (as cited in Delworth, 198Q)

America’s entry into World War I provided the test developers with a
unique opportunity to demonstrate the uses of these fairly new devices. One
problem present with most new developments or products is determining
their limits. In the beginning, many of those using the tests were satisfied with
them, since they were only looking at the high scores, which are reasonably
reliable; however, the meaning of the low score was not completely
understood and some serious errors in interpretation occured.
Unfortunately, some of the leading experts of the day were firmly convinced
by the data they had found that the differences they saw in scores berween
racial and ethnic subgroups were due entirely to inherited factors, something
some of the experts called the “germ plasm.” The data from the results of the
Army tests, the National Intelligence Test, was broken down into racial and
ethnic subgroups and used by racists of that day to decry the inferiority of
most racial and ethnic subgroups. Because of this, some have felt the tests
were intended for the purpose of belittling minorities. Though they were
certainly used in this way at one time, this does not mean that was the
purpose for which they were intended. The errors, the unreliability of some
low test scores, were not understood by some, even with the public
statements made by men, such as Carl Campbell Brigham. the ""father of the
SAT,” who stated in the New York Times. December 4. 1938 (cited in
Saretzky, 1982):

The original and fallacious concept of the 1.Q. was thar it
reported some mysterious attribute but now it is generallv
conceded thar all tests are susceptible to training and to \'ar\jing
degrees of environmental opportunizv. The tests measure a result
and not its origin. Different tvpes of tesrs will vary in their
sensitivity to environmental opportunity, and it is ridiculous to
claim that any test score is related to the germ plasm, and that
alone. (p. 17).

When the SAT was developed in 1926, the 'selective” colleges needed no
help in keeping minorities or anybody else out. What they needed was a
method of selecting the best of the large group of students, who otherwise
could not qualify for admission; therefore, any implication that it was
developed as a racist tool is unwarranted. Cronbach (1975) writes of the
SAT:
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On many fronts, a procedure that came in as an impartial
application of scientific findings about talent is now under bitter
attack. The irony is all the greater in thar the attack comes largely
from those who speak for the poor. Proponents of testing, from
Thomas Jefferson onward, have wanted to open doors for the
talented poor, in a system in which doors often are opened by
parental wealth and status. (p.1)

One further point is made by Ravitch (1984)in explaining that the original
College Entrance Examination Board tests were based on specific courses
that the colleges and universities who used them thought provided the
necessary preparation for college. The old tests covered specific works in
literature and aspects of history thought important by educators subscribing
to the tests and consequently taught by the “‘prep’ schools. The SAT, in
order to provide a more democratic opportunity for public high school
students to demonstrate their potential to the colleges of their choice,
developed a curriculum-free verbal portion and went to a multiple choice
format.

Admissions tests can claim to show aptitude for learning because those
who score high have shown they have an aptitude for learning, by doing so.
Many people fail to understand that the high scores show aptitude for
learning but low scores do not as clearly show a lack of aptitude.

Achievement tests can show what the student has learned and what he has
not learned. If he has not learned a given skill, the test does not purport to
claim that a student is incapable of learning, merely that he, apparently, has
not yet done so. This points out to teachers, parents, and students which
areas especially need work. It will be up to teachers, administrators, parents,
and students to see that they have been exposed to, or taught, material
thought necessary to prepare students for their furures.

There are true stories about the high-scoring student who flunks out of
college. This particular instance is easily explained by the student getting
involved in things he considers more interesting than studies or, for whatever
reason, ceasing to function as a student, often neither going to class nor
studying. There is another. less simplistic, explanation to this problem, a
statistical explanation. If only students with combined SAT scores of 1500
or above are put in one class which will be graded across the enrire grading
scale, A through F, there are going to be some students who scored very high
on the SAT, bur who have failed a college course (Astin, 1984; Baird, 1984:
Chickering, 1972).

The stories of students who have low scores that eventually do well need to
be analyzed to determine the factors interfering with test performance
initially, and to determine if the changes the student made are applicable to
other students. There is, of course, the corollary to the previously mentioned
statistical explanation. If an institution has a large number of students who
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are in the bottom quartile or decile of those taking the SAT and are eraded on
a curve, there are going to be some low-scoring studen:s who are getting A's
in college.

The reasons a student might receive a low score on an achievement test are
numerous. Several of the main reasons are: (1) the student was overtired or
ill and was not functioning at his normal level, (2) the student suffered from
test anxiety, (3) the student may not have been prepared 1o take the test and
did not understand the instructions, (4) the student may be a very slow
worker and hurt by the timed aspect of the test, (5) the student may have had
weak academic preparation, or (6) the student may be unable to master the
concepts tested. While several of these problems are not unsolvable, nor do
they speak to anv inherent lack of ability, the fact remains that, regardless of
the reasons for a lower-than-average performance, the student will still have
to compete against other students who do not have the same problems to
overcome. These tests give students a chance to compare themselves against
others so that they can be more likely to find that good college "*fit"" that
Astin (1984) indicates is important for good college adjustment.

The short-term problems of being sick, tired, not understanding the
directions, can be solved reasonably easily and a high score should be
obrainable on retest. If the problems are more difficult to solve—poor
academic preparation or severe test anxiety—then help needs to be given to
overcome these problems. The inclusion of a high percentage of blacks in
college remedial programs is cited as an example of being unfair to blacks.
The problem that appears here, as in most aspects of this situation, is in the
lack of understanding of the difference between findings and the causes of the
findings. It is a finding that a larger percentage of blacks than whites needs
remedial instruction; the reason still needs to be indentified. The nature of
remedial instruction, or the need for it. seems to need restating. Remedial
instruction is for those who are not so well prepared as thev should be. The
assumption is not made that they cannot be prepared. qutite the opposite: the
assumption is that when the instruction is given to remedy the deficiencies
previously exhibited. preparation will be satisfacrory.

Cole {1984) reports that workshops were established bv the NAACP for
215 low-income black vouths in the 11th and 12th gradesin New York Citv.
San Francisco, and Atlanta. They worked on sharpening the reasoning and
analytical skills of the students in verbal and math content areasand generallv
improved on the test-taking skills of the students. The clinics reported an
average improvement of 50-100 points in five of the six clinics held. The pre-
workshop and post-workshop tests used SAT test-type items. Five groups is
a rather small number to make broad generalizations from, but it certainly
indicates this is a positive approach.

These and other findings indicate that better preparation yields better test
scores. When the idea of coaching clinics first appeared, there were those

who said coaching does no good, and even if VOu get some score

Page 19

improvement, the knowledge will be short lived. The first part' of this woul.d
be true if all students were assumed to have had the same prg\'lc?flg academic
exposure. The second part deals with the idea of “cramming’ in g.eneral.
Most of these coaching clinics deal with two separate areas: (1) learning Fhe
subject matter and (2) developing test-taking techniques. Test—tal.\'mg
techniques need to be taught someplace. If the student has had. no previous
instruction, there is a high probability that improvement will be noted.
Results that show there is little retention of specific subject matter sho.uld
surprise no one, and can hardly be used as a reason for not studying, since
similar results have been shown during the taking of college courses
(Hodgkinson, as cited in Sandeen, 1976, p.65). . .

Cole {1984) stated that 50 percent of the enrollment in commercial
coaching schools came from families with incomes in excess of.$.30,000. The
NAACP should be commended for their coaching clinics for .t.he
underprivileged, but to imply that students’ scores are cgus?d by the ability
to pay for expensive coaching may again be interpreting findings as causes. It
is a finding (Berry, as cited in Edwards, 1983) that students from higher
socioeconomic backgrounds tend to score higher than those from lower
socioeconomic backgrounds, regardless of race. One reason is pointed out by
Baird (1984)in reporting that SAT scores and family income are both related
to parental level of education. Mathematics states that two variables r.elated
to a common variable will be related to each other, mathematically.
However, a causal relationship between the two variables cannot be assumed
from this equation alone. The causes for many of these findings are complex
and need to be investigated in depth but, most important, we must not take
mere mathematical relationships to be those of cause and effect.

Lay and Wakstein (1985) investigated the relationship between race,
academic ability and self-conceprt of ability. There are indications that white
and black students do not use quite the same measuring sticks‘. Two possibl‘e‘
explanations are given: (1) "“interpersonal mediation™ or "rere?rence group
theorv, which states that persons compare themselves only with those with
whom they identify: (2) “subcultural encapsulation™ theory stating that
groups can preserve positive self-images by adopting a "systerp blame(”
excuse to explain any low self-perceptions. Possibly what we are seeing here is
some of this "'system blame' rationalization which whites, having no group
indentification. are denied. Smith & Allen (1984) found that black students
who had lower levels of indentification with black culture were higher
achievers and reported higher levels of satisfaction. .

Generally, we are a culture which likes to have heroes and causes with
which to identify. It is not suggested that all shculd sever their ties of loyalty
to any racial or ethnic group to which they belong, merely that they do not
view every event only in relation to racial or ethnic origins.

When the overall average SAT and ACT scores declined, parents,
educators, and policy makers demanded a return to the basics. Undoubredly,
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have to not only score a combined 700 on the SATor 150onthe ACTbut will
have to achieve a 2.0 GPA for a set of 11 core courses. It may be that before
lc?ng, second-year algebra or chemistry or senior composition may be the
“jock courses” instead of the generic ‘‘basketweaving™ now identified as

such..This will not only be good for student-athletes but for other students in
the high schools who are neither comp

etitive athletes nor potential co
students. v Heee
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on athletic ability encourages student exploitation ana the recruitment of
athletes with little or no academic ability. Major criticisms of college athletics
are aimed at the revenue-producing sports (football arnd basketball) and
sports which may serve as minor leagues for the pros. If the criticisms and
concerns have validity, the greater the potential revenue production of the
sport, the greater the chances for exploitation of the athletes. It would also
follow that the greater the athletes’ actual or perceived chances of pursuing
professional athletic careers, the more readily they will allow themselves to
be exploited.

Belief in the myth that sport participation is a path of upward social and
economic mobility creates a vulnerable attitude where the athlete, especiaily
the black athlete, is left open to exploitation. Harry Edwards (Edwards,
1973; Coakley, 1982), a black sociologist, is concerned with the fact that, in
the past 20 years, colleges have allowed ‘‘money” sports—football and
basketball—to become farm systems for the professional leagues.

Many athletes have embraced another myth—that the sole purpose of
attending college is to make the pros (Underwood, 1950). Students who are
extremely weak academically are often invited into college to pursue the
improbable dream: to become one of the less than two percent of college
players who make it into the NFL or NBA. In 1980, there were fewer than
1,000 black athletes making a living in professional sports (Underwood,
1980). However, black American culture has fostered the belief that
professional sports are a way out of the ghetto, not onlv for that athlete but
for his entire family.

News reports describe isolated incidents of athletes, especially black
athletes, being recruited and attending college with little chance of academic
success. However, few studies have thoroughly investigated the academic
records of athletes at major universities. This studv examines the records of
athletes at one major Division | program. Because of the sensitivity of the
data, the institution will not be further identified. It is hoped, however. that
the results of this study may serve to further the debate regarding the impact
of the new legislation on all athletes, not just the black athlete.

The study was conducted to test the tfollowing hvpotheses:

1. There are differences in the academic performances of male and female
athletes.

2. There are differences in the academic performance of male athletes
participating in revenue sports (football and basketball) and male
athletes participating in non-revenue sports.

3. There are differences in the academic performance of minority and non-
minority athletes.

4. There are differences in the academic performance of athletes receiving
grant-in-aid and no grant-in-aid.

For the purposes of the analyses each athlete was classified according to
four independent variables. First, the athlete was classified as either male or
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femnale. Second, the sport the athlete participated in was defined as revenue
or non-revenue. Men’s football and men’s basketball are the only sports
defined by the NCAA as revenue sports. All others are considered non-
revenue sports. The third independent variable was the athlete's grant-in-aid
status. The athlete was classified as receiving full, partial or no grant-in-aid.
The fourth independent variable was the athlete’s minority status. Black
athletes were defined as minority, and white athletes were defined as non-
minority. No other racial groups were present in the sample.

Table 1 presents selected grade point averages for the three sex-revenue
combinations. Male revenue-sport athletes include only athletes
participating in football and basketball, the main revenue-producers at most
major universities. All other male athletes were defined as male non-revenue
athletes. All female athletes were defined as female non-revenue athletes. The
female athletes achieved significantly higher (p<.01) than either male non-
revenue or male revenue athletes on all academic measures. In addition, the
male non-revenue athletes achieved significantly higher (p<.05) than their
male revenue counterparts on each of the grade point averages.

Table 1
Selected Grade Average for Sex-Revenue Combinations

Toral BER Total Ave Predicted

Ave Ave in Season Grade Ave
Female
Non-Rev 2.87 2.82 2.88 2.75
Male i ** -
Non-Rev 2.47 2.39 2.43 2.46

*

Male ] ) ] ' ] * —]
Revenue 2.25 2.08 2.09 2.27
Overall
University 2.57
*P<05
»7pe.Q1

Four selected grade point averages were of primary importance. First, the
toral grade point average for all attempted courses was recorded. The secgnd
grade point average was the average for courses listed as Basic Education
Requirements. The Basic Education Requirements (BER)consistof a core ‘of
required courses in the areas of mathematics, humanities, sciences, and social
sciences. Although not every student is required to take exactly the same
basic education courses, the BER average is the most consistent measure for
comparing the records of student with different academic majors. The third
average is the total grade pointaverage achieved during the athlete’s season of
competition. The fourth measure was the predicted grade point average. T-'he
predicted grade point average was determined by using the student’s high
«chool class rank and ACT composite score. The prediction formula was the
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result of a multiple regression based on the student's ACT scores and high
school ranks. This average was important in determining what grades might
reasonable be expected of a student. )

‘ A common impression is that grant-in-aid athletes. athletes receiving
financial aid based on athletic ability, are weaker academically than non
grant-in-aid athletes. Table 2 presents selected grade point averages for each
grant-in-aid classification. There were three grant-in-aid categories. First
athletes may be on a full grant, including tuition, fees, and room and board’
Second, the athlete may be receiving partial financial assistance, either tuition.
and fees, or room and board, but not both. An athlete was classified as
receiving no grant if he received no aid from the athletic department. The
full-grant athletes scored significantly lower (p<.05) than either the partial-
grant or no-grant athletes on each of the four grade averages. These included
the total grade point average, the grade point average for basic education
requirements, the total average during the season of competition, and the
predicted grade point average. ‘

Table 2
Grade Averages by Grant-In-Aid Status

Toral BER Total Ave Predicted

Ave Ave in Season Grade Ave
Full
Grant 2.44 2.31 2.33 2
Partial * = . i i d
Grant 2.71 2.68 2.67 2.62
No * d T o *
Grant 2.64 2.58 2.66 2.61
Overall B
University 2.57
*PL.05
**P/L 01

Because the revenue-sport athletes attained lower grade point averages
than the non-revenue sport athletes, it was of interest to determine the grade
point averages for only the non-revenue athletes. Table 3 presents the grade
point average by grant-in-aid status for the non-revenue sportathletes. After
removing revenue-sport athletes, who are all full-grant athletes, from the
analysis, there was no significant difference on any of the variables
Therefore, if full-grant athletes are weaker students than no-grant athletes.
this is true only for revenue sports. In fact, it appears athletes in non—revenue,

sports perform well in comparison with the general student body, although
this difference is not significant.
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Table 3
Grade Averages by Grant-In-Aid Status for Non-Revenue Sports

Tortal BER Total Ave Predicted

Ave Ave in Season Grade Ave
Full Grant 2.68 2.60 2.61 2.58
Partial Grant 2.71 2.68 2.67 2.62
No Grant 2.64 2.58 2.66 2.61
*P<.05
**pe 01

Recently, much attention has been given to the black athlete in college
sports. Harry Edwards, in a “‘Sixty Minutes’’ interview, stated that the black
athlete has been a victim of a system which encourages him to believe that
professional athletics is his vehicle for upward mobility (Sixty Minutes,
1980). Therefore, itis important to look at the black athlete as a factor. Table
4 presents the distribution of minority athletes in each sex-revenue sport
combination. It is clear that the proportion of black athletes in male revenue
sports, football and basketball, dramatically exceeds the proportion of black
athletes in either male or female non-revenue sports.

Table 4
Athletes in Each Sex-Revenue Combination
Black White
Athletes Athletes % Black
Fernale Non Rev 11 226 4%
Male Non Rev 16 313 5%
Male Revenue 43 61 41%

The differences between the academic performances of minority and non-
minority athletes in the revenue sports were investigated. Selected grade
point averages by sex-revenue combination and minority status are presented
in Table 5. Because there were so few black athletes in the non-revenue
sports, these averages could not be statistically interpreted and, therefore,
were not presented. Therefore, the averages for the white athletes
participating in male non-revenue sports were essentially equal to the
averages for all athletes, black and white, participating in those sports. There
were no significant differences (p<.05) between the white male revenue-sport
athletes and the white male non-revenue sport athletes on any of the
academic measures. The black male revenue-sport athletes were significantly
lower (p<.05) than the white male athletes on all academic measures. The
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female athletes were significantly higher than the white male athletes on all
academic measures. It is important to note that there are significant
differences among the athletes with respect to their predicted grade point
averages. Thus it is unrealistic to expect the different categories of athletes to
achieve the same grade averages. What may be more reasonable is to hope
that each athlete achieves academically at a level comparable to or exceeding
his predicted grade point average.

Table 5
Grade Averages by Sex-Rev and Minoritv Srarus
Total BER Total Ave Predicred
Ave Ave in Season Grade Ave
Female
Non-Rev 2.87 2.82 2.88 2.75
Male ] L] ] . x ] LA 4 ] *%x
Non-Rev 2.47 2.39 2.43 2.46
White
Male Rev 2.51 2.40 2.42 2.44
Black ] v ] v ] - ] *
Male Rev 1.99 1.77 1.73 2.11
*P<.05
**Pe.01

The average ACT scores, high school class ranks, the difference between
the achieved BER average and the predicted grade pointaverage are presented
in Table 6. The difference between the achieved BER and predicted grade
point average is of particular importance because it may be the best measure
of whether a student is attaining his academic potential. The achieved BER
average and the predicted grade pointaverage were not significantly different

for female athletes, male non-revenue athletes, and white male revenue
athletes.

Table 6
Predictive Scores bv Sex-Rev Minoritv Status
ACT High School Difference Berween
Score Class Rank Achieved BER-Predicte
Female o
Non-Rev 22.04 822 -7
Male ] v ] -
Non-Rev 19.23 .63C =07
White
Male Rev 19.11 637 -.04
Black ] hld *
Male Rev 13.57 527 -.34
*P<.05
**Pe.01
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The black athlete achieved significantly lower (p<.05) on the earned BER
average than was predicted. Female athletes achieved significantly higher
(p<.05) ACT and high school ranks than the other athletes. It is particularly
important to note that the average high school rank of the black revenue-
sport athlete was the 53rd percentile, or slightly above average for the
individual high school. This was not significantly different from the other
male athletes at the .05 level. Yet, on the ACT test score, the black revenue
athlete averaged under 14, which was significantly lower (p<.01) than the
other male athletes. This may be a very important relationship. It indicates
that it is possible for the minority student to do well in his high school, yet
still not be prepared to do well on the ACT test or to survive in college
courses.

Although most students at this institution take the ACT test, many take
the SAT or both tests. The average SAT for black athletes was 761 and for
black revenue sport athletes was 722. This compares with an average of 694
for all black students nationwide as reported recently by the SAT Board
(Biemiller, 1982). The average SAT among white students nationwide and
for white student-athletes at this institution were both approximately 925.
The SAT Board reported these averages in an effort to enlighten the public to
the magnitude of the problem which must be overcome.

It would be highly inaccurate to conclude that this athletic department has
ignored the academic progress of its student athletes. There has been a
comprehensive program of counseling services and academic support
services, including tutorial services, in effect for almost 20 years. This
program emploves three full-time academic counselors and more than 60
tutors. The tutoring program has undoubrtedly helped many athletes to attain
their academic potential.

This research has been conducted to enable a better understanding of the
academic problems facing student athletes. Although this data touches on
sensitive issues. these issues must be examined if programs which will help
student athletes attain their academic potential are to be improved or new
approaches implemented.

Conclusions

Based on the academic data the following conclusions for athletes at this

Division | program seem warranted:

1. Female athletes both predict and achieve higher than male athletes on
most academic measures.

2. Nosignificant differences were observed on academic measures between
full-grant, partial-grant, and no-grant athletes participating in either
male or female non-revenue sports.

3. No significant differences were observed on academic measures between
white athletes in male revenue sports and white athletes in male non-
revenue SpOTTS.
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4. Male black athletes participating in revenue sports encounter
significantly greater problems academically than male white athletes
participating in either revenue or non-revenue sports.

5. Although many minority athletes are less prepared for and encounter
serious difficulties with their college work, the average minority
student’s high school class rank was at or slightly above the median.

6. Athletes, except for black revenue sport athletes. achieve at their
predicted grade averages.

Recommendations

1. Assessment of academic ability should receive high priority during the
recruiting of any athlete.

2. A comprehensive program of academic assistance and tutoring should
be made available to the student-athletes and should begin as early as
possible.

3. In particular, the needs and academic objectives of minority athletes
should be assessed.

4. TFurther study of student-athletes, particularly minority athletes, should
be made to better understand the academic problems in this sensitive
area.

5. A variety of experimental programs should be developed and tested to
help athletes achieve their academic potential.

6. Similar studies should be replicated at other institutions with major
athletic programs.

Discussion

This research examined the academic records of the athletes at one
Division I athletic program. The results document that, at this university,
female athletes perform well in the classroom. White male athletes achieve at
approximately their predicted grade point average. Black male student-
athletes participating in revenue sports experience more serious academic
problems than white student-athletes.

It is clear that there are substantial differences in the academic and cultural
backgrounds of white and black student-athletes prior to the students'
college entrance. However, this studv was not designed to detect a cause-
effect relationship. Thus to conclude that the university, the athletic
department, or any specific factor has caused the academic differences
between groups is not warranted.

The results of this research indicate that there is a specific problem area
within this athletic population, specifically the black male revenue athlete. In
the four years that a black athlete is at any post-secondary institution, it may
be impossible to unravel and correctall of the factors which have contributed
to the athlete’s academic problems. Yet an awareness of the problem is an
important first step.
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Although it is not valid to conclude that the relatiénships whic}: e:l:z
among the athletes at one university falso holc'l for a.thl:ltlidp;:ogri‘ms aes:arCh
major universities, itis likely that similar rela.tlonshlps o f ur;jt er rthletes
is needed to better understand the academic prqblems o slf‘u ent athl ns.
This research provides a model which can be replicated at other ;‘nstmmo h;
As others conduct similar research, the degree to which t ese resu .
ore fully understood. Some may not want t'hls type O
sensitive research to be conducted. Researcb must be conducted 1fpr9gr1:;:s
are to be designed and implemented to assist .studentra.tl}letes, particularly
minority student-athletes, attain their academic potential.

generalize will be m
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Strong Back/Strong Mind,
Mutually Exclusive?

Rosemary Clark Kellenberger
lowa State University

Abstract

Those who object to the NCAA’s Proposition 48, which was passed for
the purpose of making sure that athletes do not participate in athletics the
first year unless they are properly prepared for college work, appear to be
doing a disservice to the athletes. They seem to imply that athletes are unable
to demonstrate ability, especially the black athletes. Though some black
athletes do tend to score lower on admissions tests than some white athletes,
the facts do not prove that athletes, black or white, as a group, are any less
able, potentially, than any other group.

Strong Back/Strong Mind, Mutally Exclusive?

For many vears the term “dumb jock’* has had meaning for a lot of people.
The adage strong back, weak mind, was considered a truism. Though these
phrases were not proven by fact, they had all too wide acceptance.
Unfortunately, the complaints surrounding the adoption of the NCAA's
Proposition 48 have implied new credence to these old phrases.

Forty or fifty years ago, the football powers recruited from the steel mill
towns of the East and the farms of the Midwest. They sought out
unsophisticated young men who would not ordinarily have considered
attending college. The payoff was a college education and the access to anew
world of opportunity that education granted. Little was thought of
professional basketball or football at that time.

Gradually, the recruiting area shifted to the big cities of the country, and to
the black population. With television came a new level of exposure for
professional sports. Millions of people had an opportunity to see these
activities for the first time. Professional sports became a multi-million dollar
business and its participants became heroes to many young boys. Young
black boys and their families seem especially affected by this. Melvin Oliver
(cited in Edwards, 1984) reports that black families are four times more
likely than white families to view their children’s performance in athletics as
the “stepping stone’’ to a professional career, and the key to success.

Where, forty to fifty years ago, the way up in the world was signified by the
college diploma, now it is viewed as the professional sports contract.
Edwards (1983, 1984) states that too few black families appreciate the small




Page 36

I}‘lqiﬁg}égn}fc Athleny Tournal, Fall, 1986
chance there is for the student-athlete to acruallv graduate to the H
states Fhat a black student's chance of becomir;g a do;;or is betpttos-h N
becom¥ng a professional athlete. Unfortunately, high school studentr t'}?n
see thelr.future in professional sports, see college onT\' asatryoutort S'“' .
ground for their chosen career in professional sportg. It ;< no sur 'mm;ng
large numbers of athletes in revenue-producing sport; don'tpgse t' al]t
academ?cally, considering the students’ low regard for ed;\cation ang ;:e'
F:;c:pgons tabout tl};e money to be made in professional sports. To sto::
itutions, i i i i ] .
nstitution: s Intercollegiate athletics are an integral part of the makeup of the
Cla.rk and Trow (1966) developed four typology models to classify
explain characteristics found on different campﬁses The ”Caslil ; 3“?}
model, which is characteristically middle and upper—midc.ile class, i (; eg‘;te
most‘large state university campuses with large resident popul;:t’ils Ouln 1On
c.lesc.rlbes most of the Division 1 foothall powers, and tends ¢t O?s.' the
likelihood of a football and/or basketball prograr;w being im e o
everyu.iay functioning of the institution. The sterotype of cgollep:lritfan‘t tof t}}:e
co‘lleg-late type: “a world of football, fraternities, sororitief daet o care
qunklng, and campus fun”" (Peterson as cited in Sandeen 197é "els‘ Thi
llfesFyle is not hostile to education—it actuallv produce:‘inten pl 3' 1)"-1—}“s
but it is often indifferent to appeals to scholérly activit-ie< eoetes—
In addition to tradition, intercollegiate sports, especi;llv football
basketball, have become important to the institutions because o??}: oond
and fame they bring. A number of studies have been done thagare i . rgo(;’ey
make us think that athletic excellence and giving to the uni ?ten' e o
unrelated (Frey, 1985; Gaski, 1984). Frev'sarticle analy:es 12 oth:eerrzsxlrtt\}claerse
itive cor i ; i
.the.in.stitution and the success of their athletic :eei?t:l:ré)h;eet;:aef:odonin‘ions to
individual institution to really determine how much finan:iala:a‘ eean
from a stellar program. Simple statistics involving won ]OLSt bamdcomes
alumni contributions don't necessarily tell the whgle story records and
. Inan AP story published December 27. 1985, reference i<"nad
in the Washington business magazine, ""Regardie’s.™ ~i;n'ii gty
Geo.rgetown made an extra $12 million during the tlm; Patricl\'caEm'ﬁ'g t}Tat
playing basketball for the school. Obviously, this sum is a little “”;2 e
but the individual figures quoted do not seem unrea<or{able uL jpifu 71“"6-
4epartmen[ was not the only beneficiary. One area \\'herevGeor e.roy\]\' [' con
increased was in the number of applications for admissmn'gthat % mome
the gene.ral fund. not in the coffers of the athletic departme;wr Pels Teol?lf
beoassoc:;ted \th a winner, even if it is just as an alumnus or f:n.
ticketsceregils;:lylZTSe(;;:r::;;?yte :‘Ifjri’]':fue‘;dy er']ough o demand for
5 T
sometimes used is to require a large contributign tooptt}l\(znjn?\fee ‘?p?“e{d- o
general fund, in order to purchase tickets. iy often the

etic
nue
Vv in
e to
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For a variety of reasons, many employees and supporters of the
“collegiate” type of school believe that the "‘old alma mater’ must have the
best athletes that are to be found. When athletes are looked at under the lens
of the researcher’s microscope, they are divided into two groups, those from
revenue-producing sports (football and basketball) and those from non-
revenue-producing sports (gymnastics, fencing, etc.) One further
assumption is made by the media, fans, and/or coaching personnel, if a “*kid”’
can play “BALL,” nothing else matters. It doesn't martter if he can read or
write or do anything academically. The ‘‘reasoning’’ is that since revenue-
producing sports bring large amounts of money into the institution, no
expense, financial, moral, or ethical, should be spared in finding the best,
most exciting athletes for their school.

This type of attitude has contributed monumentally to what is perceived to
be a large problem in college sports. The NCAA passed Proposition 48 to
make sure that freshmen cannot play if they do not meet minimum
preparations standards. The members of the NCAA’s Presidents
Commission and the Committee of Presidents formed by the American
Council on Education have both announced determination to bring athletics
back under the control of academics (Witosky, 1986).

Noteveryone hasagreed with the manner in which the NCAA, through the
passage of Proposition 48, has attempted to deal with the aspect of
unpreparedness among varsity athletes. Unfortunately, those objecting to
Proposition 48 and its requirements have focused new attention on the
“dumb jock' image. The opponents have not objected to the requirement
for students to have a 2.0 grade pointaverage ina core of 11 courses, but that
has received little attention.

The bulk of the publicity has centered around the objections to the
requirement for ACT scores of 15 or combined SAT scores of 700. Itis true
that blacks score lower on the ACT and SAT than whites and it is also true
that poor whites and blacks score lower than middle- and upper-class blacks
and whites (Baird, 1984: Barry, as cited in Edwards, 1983: Jenson, 1982).
The problem is that all the objections have broughtalot of negative publicity
to the student-athlete. Coaches and black leaders have been quoted with grim
statistics as to how many of vesterday's great athletes would have been

ineligible had Proposition 48 been in effect when they had been freshmen.
This does more harm than good to the cause that Proposition 48 was
intended to address: improvement of poor academic preparation by student
athletes; in addition, it does not present the complete picture.

As the beginning of the 1986 season has come and gone, only a handful of
athletes were acrually declared ineligible for freshmen competition under the
provisions of Proposition 48. Interestingly enough, in examining records
from previous years, some individuals have been identified that would have
been able to participate under Proposition 48, with its sliding scale, who were
not able to participate as freshmen under the old rules. There were some




‘,__Ith.:J‘%-‘?,JFJ,’?“i Athic:: owrnal, Fall, 1936

students, some black who h i

: , , ad high e CT s f

o orome b gh enough ACT sceres o offsct their
Itis ironic that hoth sides of the argument surround,

B
the term “slavery™ K vt oo

. \‘\'hen discussing its effect on ack vouth. Josen
iao;rr\]sgc,)rlh}:lrsegﬁlfgen; qothr;.m;blmg University, 1< quotel (Rabun, ];Sé;xa}sl
saving, M an mis irected members of (the NCAA), embarrassed
Eé\ Yardesa(tllognss‘;?f acac'l’em.l‘c problems, are reverting to slave davs." Harry
establis}]ing_and lseagi:m;;.ilr:gb;]la;fics):ie:;gth]etc;]s fm’ll o iekean active role in
, : . N academic achievement, nothi
;—iho;lr:]etk}iye afzztot;};e;rap?lrtg:,t? this...tragedy will matrer—if tor no other Ztahslgr%
In consideration éfatil:eL?;];(t):oh\ceﬁced aguhG]SI;AhiS s
o ogsider of 'ersy over and SAT or ACT scores
o, Sau uirs,ergslelxzr&; ;—Ioghrebe (1985)- reported on a developmentai
15 o 30 eunderer i’he res r‘nen,enro.llmgabout 300 students per year
sehoraratin oot of o{m a};e involved in intercollegiate athletics. Ma]e,
seho arship athle (?m ootball and basketball in the study were observed
gard to how they would be affected by Proposition 48. The findings

that evaluat i
grade_poimso;ts{:;}lf]hu schogl programs are unwilling to rake high school
ool gy o face val e, an ask for ACT or SAT. Some of the higher high
eations Coae point ne:dges a}:e hlgh7because the students have taken only the
il g s orees. The need tol '.a\'e a 2.0 GPA for 11 specific types of courses
How o lone '}111 ward solving the prob]erp of non-comparahle HSGPA's
oweve , this i stlllinot gb\'late the need for ACT or SAT scores or som .
e nr]r;ge}:jiu:gtg ;tlck. since cours‘es. such as 10th grade English a; on:
sehool, mi € comparable in regard ro skille required in th
Ansth ing ;ourse at another schoo]. )
er . 3 -
o Sor:;i]i\g}gtsl?z;'&elr.983 ). Lonductgd atalarge midwestern universiey,
oned <y di ent resu]ti This studv dealt with football plavcx"s
lled at the Institution from 1977-1930. The plavers were hed i
qual‘ltlles o a list of like males. except for the fact "qu thk‘r'nm'c -
?oartl;lpitmg 1N anv sport, on scholarship or as a \\'a]k—okr‘ll.‘ As (:t\hc\:irteldn'm
m:{r}:. ,_Ifhe :t,:}]fte_s were les§ well pre.pared Fhan the non-athieres, cspec‘ialllvlic:
math. Tt e ;,, 'SLhOOl ranks were higher. for the athletes, but GPA and ACT
seor acts;ﬁ ,O“ er. The performance{ ar.rer TWo vears was very similar: there
ere was\, ere gf the athletes still in schoo| than the non-athletes. The
o credited to the extensive SUPPOrT system for athletes on the
Lit
ath]e:el_e ?_iserreeaalrlz E;zen done‘ tlo try to defend the position of the student-
o e some specia Stresses put on student-athletes. If anyvone
; s:, e need only think how it would feel to be on the foothall fi ,]d i
ront of 50,000+ fans, and be booed. The athletes’ e.\'peri:nc;e anlg
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expectations imposed upon them, by virtue of their position as athletes, need
to be examined. The first expecration has to do with the number of hours
athletes are expected to give in return for their scholarships. Most athletes at
Division 1 schools put in considerably more hours per week in practice and
playing time than do other students working for the school for room and
beard, or room, board and tuition. Chancellor Charles Young of UCLA
stated (as cited in Witosky, 1986):

Students should not be required to spend 40 hours a week
practicing and competing withoutany real break. That simply has
resulted in having only the very most qualifed students who are
also athletes being able to graduate on time.

To quote James Rhatigan (1984) in speaking about Division I basketball
players:

No other students are required to miss 15-20 percent of their
classes to receive their scholarships, grants, or loans... For
schools in post-season competition, the percentage of required
absences on class days would approach 30 percentin the January-
February-March period.

Rhatigan also suggests that the 12-hour minimum load requirement may
be unfair, when you consider the minimum number of hours required by
other students working fewer hours than the athletes, for essentially the same
remuneration. Another possibility would be for universities to offer courses,
open to anyone at the university, that meet twice as often for half the
semester. This is often done to serve the needs of special weather conditions
or special populations. So far athletes have not been one of the special
populations. Coakley (1982 ) wrote of the inaccurate perception of some that
athletes are the subjects of favoritism. There is undoubtedly concern on the
part of any administrator who might have thought of this, that some elements
would perceive this as the favoritism Coakley wrote about. This is an
example of the double standard often applied to athletes.

Another example comies from a large midwestern university that has had
verv successful football and basketball teams. The plavers were often sought
out for interviews with the media. Some of the players were well-spoken and
comported themselves very well; others were obviously flustered,
uncomforable and were struggling for words. A nearby agency which dealt
with public relations problems, among other things, offered to give a course
to the plavers in order to help them prepare for interviews. The local media
reported that the conference head office had become informed about this
offer and told the team and the company that the deal was off unless they
planned to offer the course, in the same manner, to all members of the

university. If officials had required that the course be offered to all students
at the university who might be in positions that could bring them in frontof a
TV camera, representing the university, there would have been some logic to

their argument.
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It is interesting that both academic involvement anz athletic involvement
are found to develop similar personal characteristics in students (Astin,
1984). Both groups of students develop intense lovalties to the institution
and are affected less by their peers than are the average students. Since both
activities take up a great deal of time, both types of sudents are to some
degree isolated.

A new emphasis on the intellectual athlete is appearing in the news,

Considering professional football defensive players, plaving positions not
previously known for using intellectual heavyweights. it is interesting that
commentators doing 1985 NFL Chicago Bears games kept repeating how
bright those players had to be to understand the complicated system. Some
coaches admit that the player with whom the coaching staff has a hard time
maintaining eligibility is often the same player who also fouls up on the
playing field or court. It is totally illogical to assume that an individual whois
able to memorize a long and complicated playbook is unable to learn other
material. An overall look at the situation does not seem to indicate that
schools have to accept individuals whoare totally inept academically because
they are athletes of unmatchable skill. With the help of Proposition 48 to
emphasize the expected requirements for all students planning to continue
their education, it will be up to physical education and student development
professionals to cooperate in developing programs that will help college
students find ways to develop their minds and bodies toward reasonable
career plans.

Blann (1985) studied 568 students. male and female, non-athletes and
athletes, from team and individual sports, and from NCAA Division I and
Division IlI schools. Findings were that underclass male athletes from both
divisions were less able to formulate mature career and educational plans
than any other group. Twenty-eight percent of the male athletesin Division
and ten percent in Division Ill planned to0 achieve professional status, while
only four percent of the females in Division land none in Division [l had the
same intentions. A portion of this may be blamed on the tendency found by
Yiannakis as cited by Blann (1985) of the tendency to spend a significant
amount of time thinking about practice. winning, and the next competition,
not leaving much rime for making realistic career and education plans.

Before college athletics are condemned for encouraging daydreaming and
other non-productive activities, the effects of participation in other
extracurricular activities need to be examined. Though no studies are cited,
observation has led to the conclusion that other extracurricular activities
could be substituted for athletics in these findings.

Students who are involved in drama or music or even student government
can become so totally immersed in their activities, that they barely function
as students. Their lower profile accounts for some of the reason that their
GPAs or graduation rates are not emblazoned across the top of the nation’s
newspapers. Another inequity is that music or drama or other students can
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. = in the activity they enjoy most, that occupies the majority of. theixr:
ki mh ht. However, when the student-athlete wants €O ma;(l)r ‘
“Elf]{]glteg:cgati.on people belittle the choice. This denial of the ath feteyss
. i tc; choose to major in the program he perhaps most enjoys,
e il OPUOS ne else. Asa matter of fact, little is thoughtabout th.e
s denie o e f rlOc(:)urses .in college outside his art, even though his

i ; kes few :
ardst whe ¥ fessional artist are very slim, maybe about the

chances of becoming a pro al aruse ?

the athlete wanting to make —pro- ‘ -

53“}“; aesarch has shown (Mathes & Gurney, 1985) that studer;: athle:]e:i:

. . .

esue— roducing sports are actually more interested mdt ¢ aca e

reVer;atiopn of the school than are those in non-revenue-pro ucmghsghavé

li’isg;rdless students who have no idea of what they wan}t)lto dvo;:.’mber e

iy i i t, present a probiem.

i ¢ in anything but their spor : of

o ér'lt:ser(egradley & Wark, 1984; Munday, 1976) have shown thatalack o
studtl )

1 i etting pOOl‘
T i en fOr ea\’lng SChOO or g
isi common reason gl\’
caree deCISlOn 1sa l

gl"a'(l?ese-n'ini & Pascarella (1978) found that the two best predictors of
er <

.o in students have to do with the curriculurT\.. They found éhat
e ornie a1 y 1 erceived by the student, is positively correlate_ 10
acader'mc apge;‘ . gunt of dullness in the academic program is _negatwely
e eelae arlf on an;ce ts as fact that all events in life are relaltwe to one
Co”elate‘_i '1 o 22) dilfjficult to understand how easy it is sometimes for thle
anou;:rex:i‘clst 222:: relatively dull when compared to hearing 50,000 people
aca
Cheen;\}g.case of athletes, they are not as likely to drop out if they p.er-cewe th;
culrrr‘izuﬁum to be dull, but they will do very little more .thinotfh;rr:‘;zlrr;\;:r\l: ,
portion of this problem still comes back to thedqli;esnodems repetanon,
will be up to teachers, administrators, parentsanat e;tu e ence
make sure that students enter college as \.vell—prepare as p;nore m.(dy tence
ceems to indicate that athletes’ academic problems are

i ¢ of aptitude.
hecause of motivation roward academics rather than a lack of ap
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Th St dent'A[hlete S edicted Monetary Value O an Instltu 1
S u I T t rion

i t months articles have been published .in \lﬁ/ashmggir:
Dun'n’g rec'en’ 1986, and The NCAA Neus, 1986, denotl‘ng the num 1
AT B“-“"“Ss'd b c'ertain athletes to the financial beneﬂt‘o.f particu acxl'

iy doua'rs " hecau: yf the athlete’s enrollment, athletic parqcxpat.lonhan
Teurions because Oess It appears that information contained in tb ese
SUbsequ'em 'tean;‘ SUCacnd i-ncorrect. Two well-known athletes who have been
e 1S'mls}lfa m%o‘ections are Doug Flutie, quarterback for the Bosto':
Diphved o < e?le o and Patrick Ewing, center for the Geo_rget?\
- 'foorba S t}zalrln‘team This article comments on tbe m_xslea'fl'ng
Uni\'erSIF\' baskerba ted in b'oth the Flutie and Ewing projectlor.ns, 1dent1 1eds
iniom}anonsas\\i:i;e?nust be considered in such monetary projections an
other factor tbe : ! in suc )
de;ai;s thi:O"‘:g;g:{:i;:;i:;\:i?:‘if;jected monetspg‘a?é of\éir}:lr};[(;:
lare ac : n University was published in
o %Ccrumg’ o 1Seao';§ztc;“\2/als/hni:;t::?D.C.,riﬂusiness publicatio?. /:(r;
henarde SAB““”VLSS ; aiie- in‘ calculating the 12 million dollars profit ©
B o \Ta's'mitv is the use of the base figure of $11.00 per sed
Georgetox'm L:.I,m S ;" per seat over a four-year period). Ngt separ?}:e
(a"_e"age UFk“ déor'pll:ct ““door price' was the reduced cost ofFlckets \xd en
be “gure‘d o ther tlcth‘r::ee—tiered ticket price, season ticket prices, stu e?t
popenin 3df'51‘n§ei(3t rices for special promotions and compllm;{{letiz;/
e Specm’ oy ficlfet price over the four-vear period as stated byl i e
tiCklwets;'Eti:r\s?ra;iition of The NCAA Neus, April 23% 1986,1§'Zseclsjzred
oo -million-dollar profit wou
S S et e The o but also by other factors such as:
nP?t 'Only ?Yp:'};eﬁ:sedft;f i)iecrk‘:ia;ai:ss,t‘splitting tournament tevenue and
aring o
]s;\aymegnt of revenue taxes.
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Inform ini ie’
e da.tlon' pertaining to Flutie's monerary value ©o Toston College w
T ds ed in New England Mornthly, May. 1985, While = obwviouser rsan
noted, it i if ions i ¥ the caleulaner
c,l 1; not clear if the assumptions involved in somz of the calculari )
con ibiliti i . y
‘ sidere other possibilities that might have caused a monetary increa fnS
e i ' ‘ . . S PORTO ary sefto
the | stitution. For example, in calculating the increased revenue fr i
reshm icati iy
an applications, the New England Monthly article ¢ i -
freshman applicat e N f v artic.e compared revenue
n applications for the total of the :our y di
preceding Flutie's artend ] { rors daring Flasn
prece ndance to the toral of the four vears during Flutie’s
m ibuti ;
ent at Boston College, attributing all of the difrerence in this form of
rev ie’ i
enue to Flutie’s attendance. Circumstances other than Flutie's enrollm
may have caused some of the difference. o
Asu ‘hi
A mn}:ary of the factors which need to be considered when artemprting to
valua
. te the mgneéary revenue a student-athlete brings 0 an institution are
enrollment and admission icati i ‘ :
applications preceding th
e enrollment of th
student-athlete; the diff ce i o
erence in per-game home art
attendance af h
srudent . ' ter the
ud t at.hleltedmatrlculates to campus; increase or Jdecrease in television
revenues including post-seas .
son play: post-season rev f
: . : st-ses Znues from contests;
reven nrests
incre se or decrease in sales from related paraphernaliz. including clothin :
i C i ‘ |
n;reases or decreases from concessions. However. it is important .
note t f ‘ .
. at all of these factors may have to be adjusted due to unigu
ircu *hi i i ;
o Fmstaniesl}\ hich could have caused the increase or decrease in revem?es
s Figure 1 illustrates, some of b | |
, e of the revenue changes
' : s may have o d
without the particular i y : withor
student-athlete enrollin i i
gattheinsutution and with
the subsequent tea "B muet be
m success. For example, in Fi
> . in Figure 1, area B
e . ‘ . area B must be
d flrom projected revenues before arriving at a srudent-athlete's
revenue v f i y ‘ hi
. e value. Therefore, area A represents the increased revenues which can
eca)tmbuted to a particular student-athlete. )
nce ‘! ’
2 1ths1 dne\\ revenues have been calculated. it is important 1o
,
: lrcelltey educt the necessary expenses. Examples or these deductions
inc : instituti ing 1 .
hu e: an institution sharing its bow! game and television revenues with
other ¢ ce instituti \f g : | s
orher onference institutions and the conference office. Also, sales tax must
e su i i i ) ‘ . et
g t;acted from the appropriate items (tickets, trinkers, food. etc.)
e a . . ) . . - ' ) e
langers of publications which provide misleading inf i
many. First, alumni are misled and channeled into thi kt ot O};mat‘on ne
A InkKing that by iri
a "blue chip” athl instituti : rove e
ete the institution should i <
. | uld substantially i i
2 "blue ; ially improve its
inancial status. Second, faculty members and students assume that there will
i )
o t erﬁlpresintly are more dollars available than acrually exist. Third
ent-athletes begin to think tha : ‘ . ‘
tthey are of much gre i i
srudencath : greater financial value to
the | ]:ntijtlo}? t{:ar}\}ls true. Fourth, budget committees at institutions mav
akenly think that athletic de l
\ partments have stored or hi i
: r hidden m
somewh ' dene.
sor e:. Last, and in a somewhat different vein, prospective student
etes; ould not be misled into thinking that their monetary value is
. . . . . ‘
greater than it actually is. In most situations the athletic monetary value of
prospective student-athl inimi ' :
ete should be minimized, while the student’s
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Example of trend considerations
which must be part of analysis.

Figure 1.

educational value should be emphasized. The student-athlete must be
reminded, encouraged and assisted in developing and retaining equilibrium
berween displaving athletic skills and efforts to complete a degree in higher
education.

It is doubtful that institutions such as Boston College or Georgetown
University would argue that the two aforementioned athletes did not, by
their attendance and athletic skills, bring dollars to the institution which
would not have been received had the two athletes not attended their
respective institutions. The question is, how much money was gained by each
of the two institutions because of the two athletes? Broader questions are:
What is the financial gain to an institution from the enrollment and athletic
skills of an outstanding athlete? Is there a realistic plan or formula(s) which
can be used in attempting tO calculate the monetary value of an athlete to an
institution?

It seems elementary to develop a plan or formula which can project the
monetary value of an athlete to an institution. However, it is complex to
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develop an individual analysis or overall process which accurately ang
realistically identifies those items and to what degree those items shoulg be
used to determine the monetary value of a particular student-athlete g ,
particular institution during a specified time period. Providing misleading
information can be extremely harmful; therefore, everv effort must be mage
to eliminate inaccurate analysis processes which project incorrec
information.

It is relevant and probably important that institutions attempt to analyze
the financial importance of student-athletes. For if they don’t, uninformed
media (as in the Ewing case) may attempt to analy:ze the student-athlete’s
financial importance, resulting in misleading information being disseminateqd
to the general public.

Counselors and other persons who have the responsibility of
communicating with the press need to be aware of how factual informarion s
obtained, calculated and analyzed, rather than accepting the information as
truly representing the situation or condition. People who are to officially
comment on financial conditions related to the institution and the student-
athlete have the responsibility to analvze all pertinent information.

Student-athletes need to realize that the opportunity to obrain an
education and an academic degree is part of the exchange for athletic
involvement. From the beginning of the recruitment process and throughout
the educational experience, the academic counselor should stress the **hand-
in-hand” relationship of athletics and education. Advising the student-
athlete concerning athletic and academic matters needs to begin when the
coach or other official representative of the institution conducts the first visit
with the student-athlete. Acknowledging academics and creating an academic

emphasis should be part of all recruiting visits.

Academic counselors needs to accent that the student-athlete is assisting
the institution by displaving athletic skills and the institution is assisting the
student-athlete by providing an educational opportunity: thereby helping to
provide challenging and rewarding employment possibilities following the
student-athlete’s active period in athlenics.

Student-athletes, through their athletic experience, need to learn abour
courage, leadership, self-expectation. disciptine, pride, sacrifice, ethics,
failure and success. The optimal achievement 1s to create an environment
whereby the student-athlete will assimilate experiences and formal

education, thereby becoming an asset to one's profession and to society.
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