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Abstract 

Through the course of this five-lesson project, second year players in both sixth and 

seventh grade ensembles worked collaboratively with their peers to self-evaluate the implications 

of their personal practice. I have long noticed a lack of uniform understanding and application of 

effective practice techniques in younger students I have taught. I wanted to understand the 

strategies that students currently use to evaluate how to improve their practice to be more 

efficient and effective. Using instructor-created, commercially purchased, and publicly available 

resources, students progressed through a performance-driven sequence of lessons to 

introspectively evaluate their learned practice habits. The project culminated in a teacher-student 

duet classroom performance demonstrating their progress and acquired skill through the project. 

Open-ended guiding questions and student choice were essential elements determining choices 

made in each step of the project.   

My time in the Kansas State University Master’s Program has served to instill a sense of 

self-validation and enhanced desire to actively engage in practices that embody the ideals I wish 

to see portrayed in the world. The coursework and role models I have observed through this 

program have altered my fundamental sense of being as well as my outlook on my contributions 

to the profession of music education. Attention to detail and a drive to continually improve rather 

than perfect are now at the forefront of my approach to not only my profession, but my everyday 

life. Changes I have made in my perspectives have had noticeably positive outcomes of my 

classroom teaching as evidenced by student participation, success, and growth in my program.  
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Chapter 1 - Teaching Philosophy 

Education is the single most important thing that we can provide to create a world that is 

functional and fulfilled in meaningful ways. The cognitive and social benefits of education 

cannot be understated, and music is one of the most beneficial subjects to both of these areas. 

While many subject areas can be championed with legitimate cause, the integrity of the 

institution that is education should be the primary focus of all individuals within the educational 

structure. For our world to thrive, individuals must understand their place within the whole and 

be stewards in fulfilling their potential; education is the easiest way to accomplish this goal. A 

fundamental understanding and adherence to Abraham Maslow’s hierarchy of needs is central to 

my philosophy pertaining to education.  

I have a firmly held belief that each individual on this planet has unique offerings and 

abilities that fit them into the fabric of our human society. I postulate that a system of formal 

education is the most effective way for each person to explore their unique traits and strengths to 

decide for themselves how they wish to fit into this complicated web of humanism. I also believe 

that this system should be one that instills a motivation to continue aspects of education to 

continually address changes in ourselves and society throughout the course of our lives. The idea 

of a “life-long learner” is not merely a goal to strive for, but a mandatory, unceasing endeavor 

that continually evolves as we progress through life.  

Humans are incredibly complicated creatures that require a multifaceted approach and 

specific attention to non-negotiable conditions to educate in a meaningful and impactful way. 

Understanding biological needs, maintaining an adequate level of trust, and embodying the role 

of student are mandatory cogs in the machine of society and must be given the utmost attention 

in an educational system by all parties if it is to thrive. These non-negotiable features are the 
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pinnacle for creating and maintaining an educational system that works for all stakeholders. If 

these conditions are met, I believe that each individual within such a system will achieve their 

fullest realization of their individuality as a human.  

 Educational Responsibilities 

I believe that in education, it is the job of all parties responsible for the pupils to strive to 

meet every student’s basic needs before any effective learning can take place. Abraham Maslow 

used his hierarchy of needs to demonstrate this principal. At the base of the pyramid is the 

physiological needs such as food, water, and shelter. As Maslow (1943) wrote, “If all the needs 

are unsatisfied, and the organism is then dominated by the physiological needs, all other needs 

may become simply non-existent or be pushed into the background” (p. 373). Therefore, parties 

of the educational system must take this into account when planning and implementing 

educational procedures and curriculum lest students push the educational aspects to the 

background to focus on their immediate physiological needs.  

Only once the basic physiological needs are met can focus begin on the next tier Maslow 

describes regarding safety needs. I believe that the educational environment must meet basic 

safety needs for each individual, not only students, if meaningful learning is to take place. 

Maslow too believed this need of safety to be a non-negotiable human instinct that determines 

outcomes of behavior, “The organism may equally well be wholly dominated by them. They may 

serve as the almost exclusive organizers of behavior” (Maslow, 1943, p. 376). Each individual in 

the educational system, be they pupil, instructor, administrator or otherwise, must be attuned to 

these primitive human needs if any meaningful education is to take place. 
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 The Importance of Trust 

I sincerely believe that there must exist a fundamental level of trust between all parties of 

any educational system for it to be effective. R. Scott Webster (2018) said it best, 

“Trustworthiness needs to be ‘won’ or ‘earned’ and requires an ethical relation with the trustee 

beyond what any confidence in qualifications or competencies can provide” (p. 156). It must be 

said that an individual can possess all worldly knowledge but will be ineffective in educating 

others if a level of trust has not been established. Trust must flow in all relationships within an 

educational system if the system is to survive. 

 Students must be able to trust adults with meeting their basic human needs and safety 

before learning can be effective. Teachers must have a level of trust in administrators within the 

educational system to be effective instructors. Administrators must possess a level of trust in 

teachers and pupils to make proper decisions regarding curriculum and educational structure. I 

believe all facets of any educational system rely on trust; the stronger the trust relationship 

amongst individuals, the more effective a system can be.  

 Music in Education 

When considering music as it relates to education, I believe that Christopher Small has 

the most closely aligned idea to what I believe music should be. In his book Musicking, he 

defines the title as such, “To music is to take part, in any capacity, in a musical performance, 

whether by performing, by listening, by rehearsing or practicing, by providing material for 

performance (what is called composing), or by dancing” (Small, 2012, p. 9). Education requires 

active participation from all parties in order to be effective; there is little room for passive 

education in an educational system. Small’s idea of framing music as a verb encompasses music 

in such a way that it can be as inclusive as any other subject in an educational setting. 
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I believe that music instruction within educational structure must be centered around 

active participation to achieve the social and emotional benefits that music can offer.  I 

wholeheartedly subscribe to David Elliott’s notion that, “what music is, at root, is a human 

activity” (Silverman et al., 2014, p. 56). When participation in music is intentional, it is a 

connective tissue that bonds humans in ways that no other activity can as it relates to the third 

tier on Maslow’s hierarchy of needs – the love needs. Once physiological and safety needs are 

met, “there will emerge the love and affection and belongingness needs” (Maslow, 1943, p. 380). 

Music is one of the very few truly collaborative arts that exist capable of bringing 

individuals a true sense of belonging and purpose. Shahram Heshmat (2021) paraphrases Alan 

Harvey’s Music, Evolution, and the Harmony of Souls quite well by saying, “Music is a powerful 

tool that can bring individuals together and promote trust, empathy, and relief from stress 

(Harvey, 2017)” (para. 2). Once again, the element of trust is present here along with other social 

benefits listed. These skills and ideas should be constantly practiced and evolve according to our 

shared experiences in music.  

In Bennett Reimer’s (1989) second edition of his noteworthy publication, he states, “The 

arts offer meaningful, cognitive, experiences unavailable in any other way, and that such 

experiences are necessary for all people if their essential humanness is to be realized” (pp. 28-

29). I share, to an extent, his belief that humans must take on varied roles in music to gain a full 

understanding of how, if at all, music effects our humanness. Merging this idea of exploration 

with Small’s idea of musicking, I believe creates the perfect juxtaposition of creation and 

education to benefit our society.  

All of this culminates into attempting to reach the summit of Maslow’s hierarchy of 

needs. The collaborative nature of music can help to reach the third and fourth tiers of needs – 
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love and self-esteem respectively – and reach the pinnacle of self-actualization. Maslow (1943) 

himself in his book says: 

 Even if all these needs are satisfied, we may still often (if not always) expect that a new 

discontent and restlessness will soon develop, unless the individual is doing what he is 

fitted for. A musician must make music, an artist must paint, a poet must write, if he is to 

be ultimately happy. What a man can be, he must be (p. 382). 

Elliot’s notion is that music is human and, according to Maslow, the ultimate self-actualization is 

a pursuit of happiness. I feel that exploring music roles as Reimer suggests and musicking as 

Small deems necessary, finding where music fits into each individual’s life is inevitable to 

achieving this outcome.  

 The Universal Role of Student 

I believe that in any educational setting, all parties must take on the role of student in 

some capacity. I live with the assumption that I always have something to learn and improve 

upon in everything that I do. As a society, we must not be so jaded as to believe that we have 

reached an endpoint in our acquisition of knowledge. The students and educators have a 

reciprocal power of instruction in a vast number of ways in any educational setting.  

Building upon the idea that trust must be established and continually evolved in an 

educational relationship, this can ultimately lead to a level of vulnerability in all involved parties 

that allow for growth. The idea of a modified pragmatic approach is vital to the development of 

not only the traditional student in any educational setting, but of all members of the educational 

system. We must never give up our pursuit of self-betterment and recognize that our 

understanding is limited but can be expanded in unexpected ways. 
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“The thing that makes pragmatist music teachers different…is their interest in helping the 

students to learn how to learn” (Abeles et al., 1994, p. 58). This must be combined with elements 

of Howard Gardner’s theory of multiple intelligences in order to be effective, “We each have a 

unique blend of intelligences” (Gardner, 2000, p. 43). I believe that, as an educator, only by 

understanding how we learn as an individual can we assist in helping students learn how to learn. 

Every human is unique and must discover for themselves how they best attain and retain 

elements of education. This is only possible if every party involved in the entire educational 

system takes on the role of student in some capacity.  

 How My Philosophy Informs My Teaching 

I do not view my philosophy as strictly an educational philosophy. I approach every 

aspect of my life with an intentional integration of these philosophical beliefs. As a teacher, 

husband, father, friend, colleague, or stranger, I view every interaction and event as a learning 

opportunity. I want to always be a student and use the knowledge of myself and the way that I 

learn to inform my decisions and thoughts with a growth mindset. 

“Foresight of possible consequences leads to more careful and extensive observation of 

the nature and performances of the things he had to do with, and to laying out a plan” (Dewey & 

Hinchey, 2018, p. 114). I am very much a person who lives inside their head in an analytical 

sense. I always make a conscious effort to think about outcomes before they happen and use that 

thinking to inform my decisions. This is a huge boon as an educator because it allows me to 

course correct when I obtain new information.  

At my core, I strive to be a model of what I wish to see in other people. I do not ask 

students to do anything I would not be willing to do myself. In any situation, I first view myself 

as a human, then a teacher, then a teacher of music. Without humanity, I cannot achieve the latter 
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two. When I am in the classroom, I first look to attend to the human needs of my students, then I 

move into the educational aspects of teaching them to learn in their own unique way. The tertiary 

benefit of my job is that I get to do this through music. I am intensely passionate about music and 

the potential it has for fulfillment in life; however, it is not the forefront of my attention. I am a 

human first, and must be willing to adapt to the needs of those around me if I am to be effective 

as an educator. 

 Philosophy in Practice 

Applying this philosophy in an educational setting creates an awareness and an 

understanding between all members of the system. An ecosystem that co-exists and cooperates in 

a significant way will be unstoppable as it grows and evolves. Starting with understanding and 

meeting basic human needs amongst all members leads to an environment where trust can be 

built. Once trust is established, a whole new world of possibilities unfolds that can lead to safe 

places where individuals can bring forth their true nature as an individual human. Each person 

has something to offer to this world to make it a better place; it is the responsibility of each 

stakeholder in any educational system to foster an environment for individuality to thrive.  

Music is one of the best ways to provide these opportunities for self-exploration. Music is 

uniquely human and must be an aspect of any educational system if it is to achieve its goals of 

creating realized individuals. Collaboration, community, and active participation are hallmarks 

of music education and are pillars of humanism. Our society is constantly evolving, and I believe 

that music education is one of the best ways to build a world where everyone can be who they 

truly are.  
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Chapter 2 - Lesson Plans 

My overarching goal for this project was to find ways to improve student understanding 

of the necessity of practicing in a meaningful way. I approached this with the assumption that 

students do not practice effectively because they do not understand how to practice effectively. 

The time frame of the project shifted dramatically after the initial planning phase to account for 

some personal struggles throughout the spring semester. Modifications to the lessons were a 

necessity as preparations for a scheduled concert took precedence over the “side-project” nature 

of this implementation.   

This project was implemented in two different classes of second year players across two 

buildings on the same campus within the same school district. One class is a group of twenty-

one sixth graders, and the other class is seventeen seventh graders. It should be noted that each 

of these classes met on an alternating A/B block schedule, so the lessons were implemented on 

separate days throughout. I created my own materials for several portions of this project.  

 

 Lesson Plan 1 

 Introduction and Context 

As I constructed this project, I felt the need to explain to the students the design of the 

project and my reasonings behind its design. I chose to implement this desire into the first 

lesson in order to obtain some preliminary data to inform the rest of the project. My class 

structure is typically very predictable, and this project was a significant change from our normal 

routine. I felt this justified an introduction and explanation of the project. 

 2014 Music National Standards 

MU:PR5.3.E.5a – Use self-reflection and peer feedback to refine individual and 
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ensemble performances of a varied repertoire of music (NAfME, 2014). 

MU:Cn10.0.H.5a - Demonstrate how interests, knowledge, and skills relate to personal 

choices and intent when creating, performing, and responding to music NAfME, 2014). 

 Rehearsal Plan 

Table 2.1 Rehearsal Plan Lesson 1 

Time Activity Purpose of Activity Assessment 

8 min Introduction Presentation (see 

figure 2.1) 

Student information Observation 

1 min Distribute Duets (see figure 2.2) Student information None 

15 min Google Form Survey 

(see figure 2.3) 

Data collection Diagnostics 

2 min Explain duet pairings Student information None 

15-20 min Sight read duets with partner Technique/Practice Observation 

10 min Class Discussion Data collection Diagnostics 

4 min Conclusion/End of class routine Conclusion None 

 

 Prior Knowledge/Skills 

For this first lesson, the students needed to have an understanding of their personal 

practice habits and a basic approach to sight reading at a grade 1-1.5 level. This lesson also 

required use of a Chromebook. In our district, each student has their own district-assigned 

device, so this ensured students had a working knowledge of the technology. I only implemented 

programs on the Chromebook that the students use on a near-daily basis and are comfortable 

utilizing. 

For me personally, I needed a prior rapport with my students. Much of this lesson relied 

heavily on student feedback, so students needed to have a level of comfort with me in order to 

share their honest thoughts and opinions. My knowledge of my students was critical to obtaining 

all of the information needed to move forward in the project.  
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 Lesson Objective 

This rehearsal was specifically designed to give the students a working understanding of 

the duet project as a whole as well as gathering preliminary data from the students. I wanted 

students to obtain information about the steps of the process that I chose and the purpose of each 

step. Ultimately, at the end of the lesson, they would understand how the process we discuss in 

this lesson will benefit them and how their practice would change as a result. The “I can” 

statements that our district requires be posted in our classroom were on the screen as the students 

entered reading: 

• I can explain fundamental details of the Duet Project. 

• I can reflect honestly upon my personal practice habits. 

• I can make musical judgements about duet exercises after a short perusal.  

With this being a break in our normal routine, I was hyper cognizant of how students 

responded to each part of the lesson. I had a goal of getting student feedback at every portion of 

the lesson to better inform my instruction going forward. I relied heavily on student honesty and 

candor to make the best possible decisions. 

 Assessment of the Lesson 

Observable behaviors and personal assessment of student feedback was my gauge for 

success of this particular lesson. The additional factor of implementing this in two classes 

afforded me the luxury of gaining information from one class to better instruct the next class. My 

ability to analyze and interpret physical data submitted by the students also gave me an insight 

into their understanding of the project as a whole while simultaneously giving me feedback for 

guidance of subsequent lessons. 
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 Relevant Contextual Factors and Modifications/Accommodations Needed 

It is worthy to note that the sixth and seventh grade class times vary. Sixth graders only 

meet for sixty instructional minutes on alternating days while the seventh grade has a dedicated 

seventy-two minutes of instruction. This time difference allowed for the seventh graders to have 

more time at the end of the presentation and Google Form activity to begin their work on reading 

through the duets. Additionally, having an odd number of seventh graders did not allow for 

standard duet practice when they had a chance to work on the music; there was a group of three 

students working together. 

 Instructional Materials, Resources and Technologies 

I presented a Google Slides presentation of my own creation (see Figure 2.1). This was 

intended to inform students about the project and the basic expectations. After the presentation, I 

distributed student copies of the Schnibbles duets. I ensured that each student received a packet 

that matched their instrument (see flute sample in Figure 2.2). The students then used our class 

Canvas page to locate a link to a Google Form that they filled out on their Chromebooks (see 

Figure 2.3). 

 

Figure 2.1.  Sample slide from informational presentation 
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Figure 2.2.  Exercise 83 from the Schnibbles flute book (Carman, 2017) 
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Figure 2.3.  Sample questions from the pre-survey document 

 

 Lesson Reflection 

Ultimately, my goals for this lesson were adequately achieved in both the sixth and 

seventh grade classes. I felt that most of the students had a fundamental understanding of what 

the project entailed and how goals were going to be reached. There was definitely a palpable 

excitement amongst both groups. Gathered data from the pre-survey activity showed many 

students were enthusiastic about the opportunity to collaborate with their friends on this project.  
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I was saddened but unsurprised by the student responses to their practice habits. I feel 

confident that students answered honestly and did not attempt to curry favor or placate my 

personal feelings by responding in a way that they deemed I would appreciate. Figure 2.4 shows 

the distribution of answers regarding the regularity of student practice. It should be noted that in 

the syllabus for each of these classes, there is a stated practice requirement of sixty minutes per 

week outside of the band classroom. I can say with near certainty that based on these candid 

responses; this requirement is not being met by the majority of the students in these ensembles.  

 

Figure 2.4.  Pie chart representing student self-assessed practice frequency 

 With this information, I made the decision to incorporate more in-class practice time for 

the duets than I had previously allotted. I was hopeful that additional collaboration time would 

allow the students to more fully grasp the musical value of the duets. I also wished to provide the 

students with the opportunity to recognize that I was using their input to guide the instruction. 

Many of the students were excited to collaborate with their peers on the pieces, so I was more 

than willing to provide them with that experience.  

 I was delighted to learn that the two most frequent focus points of students’ practice 

happened to be concert music and fun things they found on the internet. Figure 2.5 shows the 
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distribution of answers, and it should be noted that students could choose as many options as fit 

their desired response. I am a firm believer that students should have the opportunity to play 

music they enjoy. Nearly 50% of the responders indicated that they incorporate this into their 

practice sessions.  Also notable is the lack of time spent on fundamental processes such as tuning 

and rhythms. This is something that I will reflect upon further and evaluate how to better 

incorporate those into my teaching.  

 

Figure 2.5.  Bar graph representing activities of student focus in personal practice 

 

 Lesson Plan 2 

 Introduction and Context 

This lesson plan was administered while I was not in the classroom. I was absent for 

personal reasons after lesson one for each class, so I utilized the same lesson structure for each. I 

created a guiding document that the substitute distributed to each student. Links to these 

documents can be found in Table 2.1. It should be noted that the documents include portions not 

related to the Duet Project implementation, but are routine activities in our rehearsals. 
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 2014 Music Standards Addressed 

MU:PR4.1.E.5a – Select varied repertoire to study based on interest, music reading skills 

(where appropriate), an understanding of the structure of the music, context, and the technical 

skill of the individual or ensemble (NAfME, 2014). 

MU:RE8.1.E.5a – Identify interpretations of the expressive intent and meaning of 

musical works, referring to the elements of music, contexts, and (when appropriate) the setting of 

the text (NAfME, 2014). 

 Prior Knowledge/Skills 

Students are required to have a basic understanding of rhythm, melody, harmony, musical 

symbols, and performance aspects thereof. An operational understanding of effective 

collaboration is required, but can be employed at various skill levels to inform the activities. 

Recall of rhythmic counting expectations and applications are necessary. The ability to read and 

interpret written instructions is vital to proper participation in this lesson.  

 Lesson Objective(s) 

The ability to navigate an instructional lesson pertaining to class norms and Duet Project 

implementation without the traditional classroom teacher was the crux of this lesson. The 

required “I can” statements for this instruction are as follows: 

• I can complete a written rhythm randomizer activity with 95% accuracy. 

• I can follow written instructions to complete strategies for learning music with 

90% accuracy. 

• I can use complete sentences, musical language, and critical thinking skills to 

reflect on a musical experience.  
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 Assessment of the Lesson 

A letter grade was assigned to student work based upon their accuracy of written 

rhythmic counting, completion of all items, and quality of responses in written portions. The 

reflection questions were designed with the goal of getting students to evaluate portions of their 

collaborative practice and provide reasoning for their response. This lesson also was designed to 

give the students more time in the instructional setting to practice their music. Responses of 

students based upon their experiences with two different duet partners were critical to informing 

my decisions about the final performance requirement.  

 Relevant Contextual Factors and Needed Modifications/Accommodations  

I chose to implement this lesson in my absence simply to remove myself from the 

practice environment. I wished to more closely mirror the experience students have when they 

should be practicing outside of the classroom. Students have access to many resources and must 

be independent in their use of them to strengthen their individual practice skills. My absence was 

a guarantee that they would not simply seek the “more knowledgeable other” in the personal 

practice environment.  

 Instructional Resources, Materials and Technologies 

A reference PDF of this lesson can be accessed in Table 2.1. It should be noted that this 

lesson was implemented on two distinct days in each of the classes. Additionally, the students 

have access to online materials via the class Canvas page that could be utilized at any point 

during this lesson regardless of instructor availability. Said resources include, but are not limited 

to: reference recordings, online metronome, and online tuner. The rhythm randomizer is an 

online resource we utilize daily in our warm-up routine that produces rhythms based upon 
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specifications that include time signature, number of measures, desired rhythmic patterns 

(including rests), and has playback capabilities.  

 Lesson Sequence 

The substitutes assigned to each of the classes in my absence had no musical background. 

I always prepare my substitute plans with this expectation. My goal is to leave detailed 

instructions for the substitute so they feel comfortable enough in their understanding of the 

material to keep the students on track while simultaneously putting personal responsibility on the 

students to complete their work correctly. Figure 2.6 depicts the detailed instructions I left for 

this particular lesson (the figure represents the seventh-grade class.) 

 

Figure 2.6.  Screenshot of detailed instructions to substitute regarding lesson two 

 

 Lesson Reflection 

This particular lesson proved to be the catalyst for my decision to alter the final 

performance aspect of the project. Many student answers, particularly in questions five and six of 

the reflection portion of the assignment, indicated a significant disparity in perceptions relating 

to their collaborative partner. While having the option of selecting who they would work with, 

often the second partner they worked with was judged more harshly in their reflections. This 
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perplexed me, so I did some speculation and reflection exercises in an attempt to understand the 

cause of such responses. 

I came to the conclusion that this disparity could potentially be related to the students’ 

social-emotional maturity. Working with the understanding that these two particular classes of 

students were in kindergarten and first grade when the COVID-19 pandemic altered our lives. It 

is widely known that the effects of the pandemic were wide reaching in the educational world. 

“The COVID-19 pandemic has denied us human connection for achingly long periods of time” 

(Ofri, 2021, p. 272). It would stand to reason that these students are less capable of perceived 

typical collaboration because of this disruption at a critical point in their socio-emotional 

development.  

This realization offered up an elegant solution that could allow me to embody one of my 

core philosophical beliefs: I only ask students to do that which I myself am willing to do. It was 

at this point in the project that I decided to change the final performance to a student-teacher 

collaboration rather than a student-student collaboration. I felt this was an elegant solution to 

maintain the integrity of the initial objective while eliminating an extra stressor in student 

reliance on their peers for their success. This also provided me an opportunity to inform my 

instruction with lived experience. The effects of this decision will be discussed further in the 

Lesson 5 reflection. 

 Lesson Plan 3 

 Introduction and Context 

This lesson took place after our spring concert. The nature of the alternating schedule 

made this necessary to ensure a quality performance at our concert and maintain the integrity of 

the Duet Project simultaneously. In my experience, dividing student attention preceding a 
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concert is a source of anxiety for the students. I compromised on the timing of this portion of the 

project to discourage those anxieties from affecting either the concert or the Duet Project.  

 Rehearsal Plan 

Table 2.2 Rehearsal Plan Lesson 3 

Time Activity Purpose of Activity Assessment 

5 min Divide students into four 

groups 

Randomize collaboration Observation 

1 min Distribute resource (Duke & 

Simmons, n.d.) 

Student information None 

10 min Collaborative discussion on 

two assigned strategies 

Collaboration Diagnostics 

10 min Class discussion Collaboration and interpretation Observation 

20-25 min Duet practice time Application and collaboration Observation 

4 min Performance exercise decision Lesson 4 planning None 

4 min Conclusion/End of class 

routine 

Conclusion None 

 

 2014 Music Standards Addressed 

MU:Cn10.0.H.5a – Demonstrate how interests, knowledge, and skills relate to personal 

choices and intent when creating, performing, and responding to music (NAfME, 2014). 

MU:Pr5.3.E.5a – Use self-reflection and peer feedback to refine individual and ensemble 

performances of a varied repertoire of music (NAfME, 2014). 

 Prior Knowledge/Skills 

A basic understanding of their personal practice habits was essential to informed 

discussions in this lesson. Students must be able to apply topics of discussion in a meaningful 

way. Additionally, a level of honesty in self-reflection is vital to adequate understanding of the 

material in this lesson.  
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 Lesson Objective(s) 

Collaborative discussion and interpretation of common practice habits should be applied 

to personal practice in intentional, meaningful ways. The “I can” statements associated with this 

lesson are as follows: 

• I can collaborate with my peers to extract meaning from written text. 

• I can apply ideas in written text to my personal practice habits using honest self-

reflection. 

• I can change my practice habits to include meaningful themes discussed in class. 

Admittedly, these statements are less measurable than my district would expect, however, they 

represent a depth of knowledge beyond surface ideas. Meaningful changes to practice habits 

must be personal and intentional, so these statements reflect that sentiment.  

 Assessment of the Lesson 

Assessment for this particular lesson lies in the objective observation of students 

implementing discussed topics in the collaborative practice time given in class. Discussion and 

interpretation of topics emerging from the material will be unique to each individual. Application 

of discussed information will be immeasurable and wholly dependent upon the students’ level of 

self-reflection. Understanding may be a slower process for some students than others and has the 

potential to evolve over time. 

 Relevant Contextual Factors and Modifications/Accommodations Needed 

Student group randomization in this lesson was achieved by students silently lining up in 

order of birth month and day. This utilized non-verbal communication to accomplish a task and 

served to randomize the students in an unpredictable way. They were then numbered off from 

one to four and grouped up by like number. Assignments for article topics were divided 
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numerically (group one received items one and two, group two received items three and four, 

etc.). The ninth item was unassigned and included in a full class discussion.  

During the designated practice time, students were allowed to choose their duet partner 

and exercise they wished to work on. They were tasked with making an individual final decision 

regarding which exercise number and line (A line or B line) they wished to perform with me as 

the performance part of the project. I used their chosen selections to inform pairings for lesson 

four.  

 Instructional Materials, Resources and Technologies 

Bob Duke and Amy Simmons’ resource titled “Tips for Effective Practice: Tips for 

Efficient, Effective, Joyful Practice” was the source of discussion topics for this lesson (Duke & 

Simmons, n.d.). I printed the webpage and distributed a personal copy to each student in hopes 

that they would reference it after our discussions.  

 Lesson Reflection 

This lesson proved to be insightful based upon the class discussions. The students were 

able to synthesize information from the text and adequately relate it to their own practice 

strategies. Students within the groups held lively discussions about the contents of the resource. I 

intentionally chose this resource because of its lack of explicit instruction. With phrases such as, 

“If you want to make changes in your playing that your brain remembers, you should not try to 

do things exactly the same way every time you play” (Duke & Simmons, n.d., para. 5). I felt the 

nature of suggestion rather than instruction lent itself to freer application to individual practice 

habits. The students seemed to share my thoughts as the discussions that took place were self-

reflective and collaborative in nature.  
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I was pleasantly surprised with the number of students who engaged in the whole class 

discussion. Students who are normally quite reserved were openly sharing relevant thoughts with 

the class. The level of individual self-evaluation was evident in the discussion as well. The 

phrase, “when I practice” followed by a direct personal relation to the resource was plentiful 

throughout the class collaboration in both sixth and seventh grades.  

During the practice time, I frequently noticed students making references to the resource 

tips and discussing amongst themselves. There was an active attention to applying the concepts 

in the resource to their collaboration. The students were applying the language of the concepts 

into their practice, “we should make one small thing great” (Duke & Simmons, n.d., para. 3), 

was a recurring theme amongst many of the duet partners. It gave me a sense of optimism that 

they would make a fair attempt to incorporate this into their personal practice.  

I also utilized the practice time to play through the duets due to the fact that I would be 

performing with every student. I tried to apply the resources and discussions we had just 

considered into my practice. It did not escape my attention that I was viewing the material and 

my approach differently than my normal practice sessions. By attempting to model the behavior I 

wished to see from my students, I myself was benefiting from the intention of the lesson. This 

fact was affirmation that the lesson design was intentional and had the potential to be effective. 

The final portion of class was simply to gather information on which duets each student 

was preparing to perform for the performance. The data allowed me to evaluate whether the 

students were working on relevant exercises during their collaboration time. This data also 

helped me prepare for lesson four.  
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 Lesson Plan 4 

 Introduction and Context 

This lesson was intentionally prepared as an abbreviated activity in the scope of the class 

period. Until this point, each lesson in this project had been an entire class period worth of 

material, discussion, collaboration, or practice. Information gathered at the end of lesson three 

informed collaborative pairings of students for this lesson. This particular lesson varied more 

between the sixth and seventh grade classes than previous lessons. 

 Rehearsal Plan 

Table 2.3 Rehearsal Plan Lesson 4 

Time Activity Purpose of Activity Assessment 

10 min Rhythm Randomizer  Warm-up Performance 

5 min Method book exercises Warm-up Performance 

2 min Pair students Informative None 

10 min Duet practice time Collaboration and practice Observation 

20-25 min Sight Read Technique development Performance 

4 min Conclusion/End of class 

routine 

Conclusion None 

 

 2014 Music Standards Addressed 

MU:Cn10.0.H.5a – Demonstrate how interests, knowledge, and skills relate to personal 

choices and intent when creating, performing, and responding to music NAfME, 2014). 

MU:Pr5.3.E.5a – Use self-reflection and peer feedback to refine individual and ensemble 

performances of a varied repertoire of music (NAfME, 2014). 

 MU:Pr4.2.E.5a – Demonstrate using music reading skills where appropriate, how 

knowledge of formal aspects in musical works inform prepared or improvised performances 

(NAfME, 2014). 



 

25 

 Prior Knowledge/Skills 

Students were expected to continue to apply concepts from lesson three in their 

collaboration time. A working understanding of their selected duet line was critical for skill 

building during this lesson. Utilizing skills to prepare for an imminent performance was critical 

as this was the last time the students would be given instructional time to collaborate on the 

duets. 

 Lesson Objective(s) 

Demonstration of performance quality skill application and execution was the desired 

achievement for this lesson. The district required “I can” statements for this lesson are as 

follows: 

• I can play my chosen duet line with adequate intonation and 95% accuracy in 

pitch and rhythm. 

• I can effectively collaborate with an assigned peer to play a duet with 90% 

musical accuracy. 

An unstated goal of this lesson was maintaining an outward appearance of cordial disposition 

when collaborating with a peer who was assigned rather than chosen. It was my hope that 

students could produce a performance quality product without personal input to the decision of 

their collaborative partner.  

 Assessment of the Lesson 

Formal assessment of the quality of this lesson could not be fully realized until the 

conclusion of lesson five. Observable behavior would suffice during the course of the class. A 

majority of the assessment for this lesson lay in the student self-reflection and collaborative 

conversations that took place during the practice time.  
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 Relevant Contextual Factors and Modifications/Accommodations Needed 

Collaborative partners for this lesson were assigned based on the responses of individual 

students from the end of lesson three. I began with pairing students who expressed that they 

wanted to perform opposite lines of the same duet line (i.e., student one indicated exercise 88 

line A while student two indicated line B of the same exercise). I attempted to partner students 

who I believed would challenge each other in different ways. For example, I picked a flute and a 

trumpet player, who do not normally show interest in collaboration, to work together.  

It is worthy to note that some students were not paired with a partner who shared an 

exercise number with each other. These students were instructed to spend equal time on both 

exercises in question. This does mean that some students ultimately prepared a line they would 

not be performing, but this particular happenstance could not be avoided.  

During this time, I also included myself in the collaboration process. I worked with 

students who expressed they could benefit from some extra instruction. This also accommodated 

for the students who were absent on this day that had been paired with a present partner. With 

that being said, every student was able to utilize the practice time to further their skills on their 

chosen exercise.  

 Instructional Materials, Resources and Technologies 

This lesson relied only on previously used materials, resources, and skills. No additional 

items or skills were required for this lesson. 

 Lesson Reflection 

Few new observations or conclusions arose from this lesson. The students did express 

gratitude for the inclusion of the practice time within the instructional period. Many students 

noted that the experience of working with an assigned partner was different than their 
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collaborations in previous lessons. The positive and negative feelings expressed by these 

particular students was divided largely by my perception of their preparation level (i.e., less 

prepared students were more negative in their expression of their thoughts). 

I did observe students who showed evidence of a greater amount of personal practice. 

These students were more confident in their abilities to offer relevant suggestions to their 

collaborative partners during this process. A few duet partners even switched lines so they could 

better understand how to help their partner. It was satisfying to see students attempting to gain a 

different perspective to further their collaboration. 

 Lesson Plan 5 

 Introduction and Context 

This final lesson was the origin point of my preparation. I knew that I wanted to use a 

performance to guide students into self-reflection about their personal practice habits. I also 

wished to have a collaborative aspect that utilized resources students could adequately discuss 

despite the differences in their transposition or instrument family. While the idea evolved from 

student-to-student collaborative performance to student-teacher collaborative performance, I feel 

the integrity of my initial goal was maintained. These performances took place in class during 

the final week of school. 
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 Rehearsal Plan 

Table 2.4 Rehearsal Plan Lesson 5 

Time Activity Purpose of Activity Assessment 

5 min Method book exercises Warm-up Performance 

2 min Discuss performance process Informative None 

4 min Discuss/distribute evaluation 

document (see Table 2.1) 

Informative Observation 

2 min Individual practice time Practice Observation 

40 min Performance of duets Evaluation Performance/Self-

reflection 

4 min Conclusion/End of class 

routine 

Conclusion None 

 

 2014 Music Standards Addressed 

MU:Pr5.3.E.5a – Use self-reflection and peer feedback to refine individual and ensemble 

performances of a varied repertoire of music (NAfME, 2014). 

 MU:Pr4.2.E.5a – Demonstrate using music reading skills where appropriate, how 

knowledge of formal aspects in musical works inform prepared or improvised performances 

(NAfME, 2014). 

 Prior Knowledge/Skills 

Students were expected to continue to apply concepts from the previous four lessons. 

Application of performance preparation practice strategies and technical gains would be essential 

to this lesson. Expectations of performance etiquette as well as constructive criticism skills 

would be required for adequate participation. 
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 Lesson Objective(s) 

This lesson was the capstone performance of the project. I intended for this to be a 

celebration of progress as well as an opportunity for critical thinking. The required “I can” 

statements for this lesson were as follows: 

• I can perform my chosen duet line collaboratively with Mr. Mobley with 95% 

accuracy. 

• I can provide meaningful praise and criticism to my peers using musical language 

and complete sentences through written responses. 

I wished for this lesson to bring a natural and satisfying conclusion to the project. 

 Assessment of the Lesson 

The written Duet Project Evaluation document was the main assessment for this lesson. 

Each student filled out the document for every performance (see Figure 2.7). This document 

included an area for self-evaluation consistent with peer evaluation. Additionally, I created a 

section at the end of the document for students to share their opinions regarding various aspects 

of the project. I intentionally designed the questions to be consistent with the style of the peer 

evaluation section (essentially one positive aspect and one negative aspect.)  

 

 

Figure 2.7.  Sample of evaluation document 
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I purposely made this a hand-written assignment as opposed to an online format because I 

have found students to be efficient with their thoughts when they write something instead of 

typing. I did this in hopes of gaining succinct feedback from the students while challenging them 

to be insightful. I assigned them a letter grade for is lesson based upon three aspects: their written 

evaluation participation, quality of performance, and adherence to concert etiquette expectations. 

I gave more precedence to the quality of performance than the other two areas simply because 

the performance represented their level of participation in the project as a whole. 

 Relevant Contextual Factors and Modifications/Accommodations Needed 

Each class deviated from the planned lesson at the end of the duet performances. I 

spontaneously decided to allow students to perform their duet with me a second time as an 

opportunity for improvement. This was a popular decision and a large number of students in each 

class utilized the opportunity. Each time they came back up to perform, I asked them what 

specific detail they were looking to improve upon from their last performance. This was 

unabashedly a push to gauge their level of self-reflection.  

 Instructional Materials, Resources and Technologies 

The use of the written evaluation document was the only additional material for this 

lesson. Individualized copies of the Schnibbles duets were utilized throughout the project in 

every lesson. The implication regarding application of the resource provided in lesson three 

serves to be mentioned as well, particularly as it relates to the project evaluation at the end of the 

written document.  

 Lesson Reflection 

I feel that this lesson served its purpose adequately as a capstone celebration of the 

project in its entirety. Many students vocally shared their satisfaction with the project as well as 



 

31 

noting it in their evaluation document. Figures 2.8, 2.9, and 2.10 demonstrate this fact. Overall, I 

felt the students showed adequate levels of confidence in their performances. They supported 

each other by being respectful audience members and gracious cheerleaders.  

 

Figure 2.8.  Sample from evaluation document of a sixth-grade percussionist 

 

 

Figure 2.9.  Sample from evaluation document of a sixth-grade saxophone player 

 

 

Figure 2.10.  Sample from evaluation document of a sixth-grade clarinet player 
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The impromptu decision of allowing students to amend their performances for 

improvement is something that I would incorporate into the lesson were I to do this in the future. 

Overwhelmingly, the students wanted to demonstrate their learned abilities to their peers. Some 

students even chose to play a duet with me that was not their selection for the final performance. 

They seemed to crave the collaboration and validation that arose from their preparation and 

dedication to this project; a fact for which I am appreciative and prideful. 

 Project Reflection 

In general, I am pleased with the outcomes of this project. I believe it has become 

something that I can use in the future with some minor alterations. Based upon student feedback, 

this project is one that is nearly unanimously enjoyed and has tangible benefits that can be 

grasped by sixth and seventh graders. Written student evaluations show an elevated level of 

confidence in themselves as players, a greater understanding of effective practice strategies, and 

a realized experience of peer collaboration.  

Changes for improvement could include, but are certainly not limited to: varied materials 

for collaborative playing, modified class structure to incorporate opportunities for practice 

strategy implementation, student input into processes and materials for the project. I intend to 

attempt this project again in my future teaching and I will consider the student feedback from 

this project to inform my alterations. Students were mostly positive in their perceptions of the 

project as they were presented, but had specific items to improve the experience. I firmly believe 

that student perceptions greatly impact the success of any implemented classroom lesson or 

strategy.  

I believe the single most valuable take-away from this project as it was implemented was 

the students’ willingness to implement the strategies and buy into the concepts to improve their 
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playing. The honesty they exhibited in their self-reflections and their active choice of using that 

to inform changing their habits is admirable. I do wonder if this project would be as effective or 

even more-so in different ensembles or grade levels at my school. It would be worth exploring in 

a beginning band setting if only to develop good practice and self-reflection habits from an 

earlier age.  

I will also take the knowledge that I gained through intentionally sharing the students’ 

experience in this project and apply that to more aspects of my teaching. I have found that 

approaching these ideas from a learner’s perspective helped make me a better purveyor of the 

material. My own ability to self-reflect is a skill that could benefit from practice as much it could 

benefit my students’. An approach of open-mindedness to new ideas and difficult truths should 

be my path going forward.  
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Chapter 3 - Reflections 

My time in the Kansas State University Master’s Program has served to instill a sense of 

self-validation. Throughout my teaching career, I have felt very inadequate in several aspects of 

my perception of what a competent, capable, and frankly likable teacher should be. Through this 

program, I have felt supported, become more decisive in my teaching style and beliefs, and have 

become overall more acquainted with who I am as a person. While there is a price tag for every 

credit hour I have taken, what I have gained over these previous summers is invaluable in the 

ways it will continue to serve me for the remainder of my teaching career and my life.  

When I graduated with my undergraduate degree in 2016, I felt woefully unprepared to 

take on my first teaching job in Ralls County, Missouri. This is not to say that I was ill-prepared 

in my knowledge or preparation, but in my mindset; simply because, for years previously, every 

educator I had encountered continually warned me about the first year being the most difficult. I 

was determined not to let those sentiments define my first year. However, my experience seemed 

to mirror the stereotypes that had been cast about a first-year teaching job. The next two years 

proved to be much easier, and I found my confidence growing, and the quality of my lessons 

increasing, but it was not to last.  

In the spring of 2019, my son was nearly one year old, and my wife expressed that she 

wanted to move closer to her family in the St. Louis area, so the first step was gaining 

employment. I took a large risk and turned down a job offer in a district that was a little further 

away than we had wanted in favor of a first-round interview at Orchard Farm R-5 School District 

in St. Charles, Missouri. The risk paid off, however, because in April of 2019, I was offered and 

accepted the job of Instrumental Music Director for the district. Upon signing my contract, I 
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learned that I had bested eighty-seven other applicants for the job. This is when the feelings of 

inadequacy noticeably started creeping in. 

I started this new position with a three-week summer band camp beginning right after the 

Fourth of July holiday weekend. The previous director had promised that I would have rosters, 

digital copies of music, a detailed inventory, a marching show selected, and a host of other 

guarantees that proved to be hollow pledges. I felt extremely overwhelmed with the amount of 

work I was doing before my contract had even officially taken effect. It felt much like my first 

year all over again; if only because I was facing many of the same things that challenged me 

during my first year, both in the classroom and on the administrative side of running a program.  

A blessing in disguise that materialized this year, despite the negative outcomes 

associated with it, was the COVID-19 pandemic. We had our Pageant of the Bands concert on 

Wednesday March 11, 2020 and spring break began that Friday. Our district never returned to in-

person learning that school year like a majority of schools across the nation. Thus began a 

monumental shift in every aspect of my chosen career, accompanied by a great deal of time to 

analyze and reflect on what I felt to be inadequacies in my teaching.  

The 2020-2021 school year was essentially my third iteration of being a first-year 

educator. All of the challenges I faced when coming into new programs took on fresh meaning 

with the COVID precautions and changes to our district. I constantly questioned if I was making 

the correct decisions for my program in my effort to adhere to all of our district guidelines while 

I watched my program altering in ways previously unimaginable. I was beginning to seriously 

question if I wanted to continue in the profession at this point. 

Despite my misgivings about the profession and my increasing feelings of inadequacy, I 

ultimately decided to continue because of the relationships I had built with my students. I truly 
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enjoyed being in the classroom with them and making music together. Things slowly started 

shifting in a positive direction for about four years, but my feelings of inadequacy in many 

aspects of my teaching were growing. In the spring semester of 2024, my district opened a new 

high school and my position was splitting; which meant they would be hiring another band 

director to share the work. 

My wife had been pushing me to think about getting a Master’s degree simply because of 

the benefits of a pay increase. I felt that with my workload being eased slightly, I could begin to 

consider the idea with reasonable seriousness. I was extremely apprehensive about returning to 

school because the idea of pursuing higher education was intimidating and played right into my 

fears of inadequacy. I did some research and spoke to friends about various programs and 

(obviously) settled on Kansas State’s summer program.  

With as much as I had endured in the previous seven years, I entered the program with 

zero expectations, but an open mind. I committed myself to completing the degree for the pay 

raise, but found myself completely immersed in a new world of possibilities and understandings. 

I was very skeptical about my ability to thrive in an asynchronous learning format, but the hybrid 

form with the residency week has been truly perfect for my lifestyle. Every portion of this degree 

program feels intentionally designed to meet the needs of practicing educators and provide 

meaningful experiences within the expectation of higher education. 

I have had distinct experiences of professors who genuinely care and wish for my 

success. Within this program, I have never felt that I have been viewed as lesser-than or 

inadequate in any way by any of the teachers I have been privileged to have as my instructors. 

There is an overwhelming sense of support, and an attitude of, “we can figure this out together.” 

This is a principle I have always striven to embody in my own classroom, and I can honestly say 
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that every professor I have experienced in the course of this degree has been a master of 

modeling this.  

I will be the first person to admit that I have not always been the best student through this 

program, or even my undergraduate degree. I can with absolute certainty say, however, that my 

work habits have markedly improved over the course of the last three summers. In addition to 

that, I feel that the quality of my work has improved. I have a greater sense of dedication and a 

drive to do the best that I can in every assignment, and this has carried over into my preparation 

for my own lessons.  

I have been truly astonished by the intentionality of the course design in this program. 

Every course has seemed to be geared toward something that I desperately need in my quest to 

become a better educator. I have been able to correlate and apply every bit of coursework to 

aspects of my job. I have not felt that I have been given “busy work” or tasks to satisfy degree 

requirements. This aspect is something I truly wish to manifest in my own teaching. 

I vividly recall Dr. Tracz saying during a residency week class, “You already do these 

things, but here are some ideas to make how you do them better.” This was the first time I felt 

truly validated in my work as an educator. I have always striven to give my very best in 

everything I do, particularly my chosen profession, but this idea changed my mind set about 

everything going forward. I found that my instincts as a band director were in line with the 

accepted perceptions of a successful band director, and I did not need to find what I was missing 

in order to improve, but merely to consider alterations to the work I have already been doing.  

My approach to my responsibilities after this revelation my first summer brought an 

entirely new perspective to my work. For the first time, I truly considered my goals, my 

approach to achieving them, and how I could improve my approach to make the goals more 
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achievable. I tried several things that did not work as well as I had hoped, but the failure did not 

discourage me as it had previously. Instead, I felt invigorated to attempt alternative ideas to 

address issues and shortcomings I perceived with a sense of optimism that felt nearly alien.  

Outside of the coursework, I have experienced things that have altered my perceptions on 

what it means to be not only a good teacher, but a respectable human. Dr. Wimmer has reminded 

me each summer that attention to detail makes every aspect of what you do better. I avoid 

contractions like the plague, and I constantly remind myself to spell out numerals when 

necessary. This has been a fundamental change I have actively given my attention, and it has 

improved my overall scrutiny to the small details in everything I do. Detail orientation and 

intentionality has not only improved the overall quality of my coursework through this program, 

but fundamentally altered the way I plan my lessons, teach my students, and interact with my 

colleagues.  

Being a pupil of educators who clearly have a vested interest in their students and a 

passion for their craft has inspired internal change in myself. I have a drive to embody these 

ideals not only in my classroom, but in every aspect of my life. I am no longer overcome with 

feelings of inadequacy on a regular basis, but when I do experience them, I am able to address 

these thoughts with logic and reason from strategies I have developed throughout this program. I 

have grown to be more confident in my own self-value as it relates to my profession and nearly 

every other aspect of my life as well.  

One of the biggest take-aways I have gained through the history courses I have taken 

over the past three summers is that our profession is constantly evolving. We learn from the past 

to be informed about how to best move forward in our future. By applying this to myself, I have 

been able to give myself grace in the understanding that I am constantly evolving as a teacher. 
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Some parts of history are not always elegant, and I am no exception to this rule. However, if I am 

able to learn from my past to improve my future, many more positives will emerge than 

negatives. 

To say that this program has been life-altering would be a gross understatement. My 

fundamental mentality of who I am as a person has been shaped by lessons learned through the 

last three summers. My passion for this profession has been renewed and validated in 

innumerable ways. I intend to continue to apply the things I have learned in this program to do 

my part to hopefully contribute in a meaningful way to the noble profession of music education. 

If I ultimately fail, it will be sufficient to me to know that my life has markedly improved 

through these experiences. 
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