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IDENTITY FORECLOSURE, 
ATHLETIC IDENTITY, AND 

COLLEGE SPORT PARTICIPATION 

Alan J. Good 
Ball State University 

Britton W. Brewer 
Albert J. Petitpas 

Judy L. Van Raalte 
Matthew T. Mahar 
Springfield College 

ABSTRACT 

A study was conducted with 502 college students (246 non-athletes, 90 
intramural athletes. and 166 intercollegiate athletes) to investigate the 
relationship between self-identity variables (i.e .. identity foreclosure and 
athletic identity) and college sport participation. Results indicated that identity 
foreclosure and athletic identity increase with level of sport participation. 
Identity foreclosure was significantly lower for upperclass students than for 
underclass students among non-athletes. but not among intramural and 
intercollegiate student-athletes. These findings suggest that intercollegiate 
student-athletes may commit to the role of ··a1hle1e·• without exploring 
alternative identities. Implications of the results for the academic and career 
development of student-athletes are discussed. 

INTRODUCTION 
Al the typical college or university. several hundred students 

participate in intercollegiate athletics. Participation in sport at the college level 
involves an enormous commitment of time and energy. Despite the prevailing 
notion that sport builds character, empirical investigations have demonstrated 
that student-athletes lag behind their non-athletic counterparts in terms of 
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psychosocial development ( Blann. 1985: Kennedy & Dimick. 1987: Malismur 
& Schmitt, 1975; Petitpas, 1981; Schendel. I 965; Sowa & Gressard. I 983 ). 

One reason why college student-athletes may show lower levels of 
psychosocial maturity is that they engage in selective optimization (Danish, 
1983), in which they concentrate on a sport to the exclusion of other activities 
during their involvement in the sport. Consistent with this idea. it has been 
hypothesized that student-athletes are at increased risk for identity foreclosure 
(Nelson. 1983; Petitpas & Champagne. 1988). Rooted in Erikson ·s ( 1959) 
theory of psychosocial development. identity foreclosure is a construct used to 
describe people who have committed to an occupation or an ideology without 
first engaging in exploratory behavior (Marcia. 1966: Petitpas. 1978). 

Because of the rewards and demands (both physical and psychological) 
inherent in competitive sport. student-athletes may lack incenti,·e or opportunity 
to explore identities other than that of •'athlete... Preliminary support for this 
argument was obtained in a study of college males by Petitpas ( I 98 I). who 
found that senior non-athletes were significantly less foreclosed than senior 
student-athletes. freshman student-athletes. and freshman non-athletes. No 
significant differences in identity foreclosure were found among the latter three 
groups of subjects. 

Closely related to identity foreclosure is athletic identity (Brewer. Yan 
Raalte, & Linder. in press). a construct tapping the degree to which an 
individual identifies with the athlete role. It has been hypothesized that 
maintaining a strong and exclusive athletic identity can produce problems in 
adjustment to common sport-related transitions such as tenninating competitive 
sport involvement. dealing with injury. and being cut from a team (Baillie & 
Danish. I 992: Blinde & Greendorfer. 1985: Pearson & Petitpas. 1990). 

Several investigations have prO\ ided empirical support for this 
hypothesis. Hinitz ( 1988) found that retired gymnasts who strongly identified 
with the role of .. gymnast" and \.vho considered participation in gymnastics to 
be a central source of self-definition experienced difficult adjustments to 
athletic retirement. Hinitz·s results suggest that people 11 ith strong and 
exclusive athletic identities may fail to adopt alternative occupational identities 
following their participation in sport. In the realm of injury. Kleiber and Brock 
( 1992) found that among college student-athletes who had experienced athletic 
career-ending injuries. only those who were invested in playing professional 
sports experienced a decrease in self-esteem and life satisfaction. Similarly. 
Brewer (in press) presented four studies in which a strong and exclusive athletic 
identity was associated with depressed mood following sport injuries. 

Assuming that late adolescence is a critical period for identity 
development (Erikson. 1968). the purpose of this study 11 as to examine identity 
foreclosure and athletic identity across three levels of athletic involvement 
(intercollegiate sport participation. intramural sport participation. no sport 
participation) in male and female upperclass and underclass college students. 
Based on previous research (Brewer. Yan Raalte. & Linder. in press: Petitpas. 
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- . . closure and athletic identity would 
981) it was predicted that bo~h identity fo1eA!thou~h females have be~n found 

l e;se with \eve\ of ath\ellC_ 111vo\vem~nt. Brewe;. Van Raa\te. & Linder. 111 
inc~ lower in athletic identity than males ( d to date for identity foreclosure 
to e no ~ender comparisons have_ been ma \ uent\v. no hypotheses were 
?re:~~ COl;text of sport ?ar11c1pa11on .. ~~:~~vqforec\~sure. Concernrng t~e 
in ced for females wtth respect to ,d , f, research showing. that idenu_ty 
adv an nee of academic standing.. the body o oe ·,ears (Bourne. \ 978: Marcia. 

\~i~~0
: 1~tth~e~;;:~\~,ed:~~:~:ti~~e~e~~:~:~~\~::~~:~t:t;~:~i~~~~n~~;~;;f t:~:~t~;, 

Van Raa\te. and Linder (In pr . . . -\- erclass ~roup than 111 the 
Brewer. ·\ ld be lower 111 t 1e upp ~ 

d .tdentitY foreclosure s 1ou an . 
underclass category. 

METHOD 

Participants . . . ductory psychology. 
- --i . d 1ts enrolled ,n ,nt10 . . . . \ 

Participants were ::iO- s'.u e1 . small colleges and u111vers1t1es 111 t 1e 
h •siolog.y. or research c~urses ,\\ four f this sample. \ 66 stude~ts (71 females 

~o~theast region of the Umted ~tates. ~nt-ath\etes. 90 students ()0 females and 
d 95 males\ were intercolleg1a1e stud_ d 746 students ( 180 females and 66 

a4n0 11a\es\ were intramural athletes. ,in_ - col\eoiate and intramural student-
1 · \ A · a oroup. 111ter "' . · · ( " baseball ·-Iles) were non-ath etes. s_ ::: . d , .. ty of sport acuv1ues e.::,•• . . , 

:~~\e~es reported involveme'.n in alt o~,1~1a::1:tics .. soccer. softball. swimming, 
basketball. field hockey. lootba . :::, 

vol\eyba\\l. 

Measures - \ \ ~ 1·oreclosure subsca\e of the 
--, ·sed wit 1 111:: F. 1 

lden1i1v foreclosure was asses. - OM-ElS: Adams. Shea. & nc 1. 
- f Eoo Jdenutv Status ' · -- es such as 

Objective \1easure o ::: . .- ·1. of six statements on ,ssu_ . . 
\979). The foreclosure subscale con;~\~ondents are asked to indicate the1~ 
politics. religion. and occupa11on: . -·point Liken-type scale with ancho7 t 
aoreement with each statement o_n a six .. :\dequ·1te internal cons1<;tency (a p1&a 
::: .. and .. strondv disagree. . ' b - . \e ( .;dams. Shea. ' 

.. strongly agree . .- .d for the foreclosure su sea , 
== . 7 6 l has been demonstrate 

Fitch. 1979). . . . the Athletic Identity Measurement 
Athletic identity was assess,ed i~~~- in press). The Al~S_,s a ten-_item 

S 
. le l 'JMS· Brewer. Van Raa\te. & L \ . ··t)' of an individual s ,dent1f1cat1on 

ca ,...., · l d exc us1,1 80 9~) 
scale that measures the strengt 1 anl . ·stency (alphas ranging from . to .. d 

\v1·1h the athlete role. High1ntema coln4s1d·1)' period (r == .89) have been reporte r b. I tV over a - ' 
and high test-retest re ,a ' i . \ & Linder, in press). 
for the AIMS (Brewer, Van Raa te. 
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Procedure 

Participants com I . d~mographic infonnation p ~ted the quesuonnaires and a ao . 
with institutional . dunng a regularly scheduled I . p ?e requesting review board 

1
- . . c ass session I 

the questionnaires constituted hp~ icy. parllcipants were infonned th. n accord t e1r consent to part. . . at return of ic1pate m the study. 

RESULTS 
Separate 3 (]eve I of I I . . 

analyses of variance i at 1 ellc mvolvement) X ? oe 
sco<es. Thm aoaly;:;ovAs] wm pecfmm,d on fo;;d:~~n X 2d (class) 
foreclosure and _- . we_re mtended to examin . re _an AIMS 
Gender and clas:t~:,et1c _1dent11y a_cross the three levets differences in identity 
been f d . ere mcluded in the ANOVA b of athletic mvolvement 

Rool1/~' Lit~d~: celated to ;d,n1;1y va,;abies ;n ;":;;:'"" thm ,adables ha,; 
. Ill press: Petit pas. 1981 ). us research (Brewer. Van 

Foreclosure 

Means and standard de . . Table I. In the ANOVA viat1ons of foreclosure score . 
class IE< 1.490) = 7 46 perfom1ed on foreclosure scor. Is are _presented in 
8.6.3. < 00 , . . 12 < .0 I) and level or ah . . es. t ,e mam effects for 

swtistTcaiiv s:lr~:~~~ stalt~~tically significant. Th~ ~~~i~ ienf;olv~ment [E(2.490) = 
- . '=" ,mt _( 1.490) = 2.41.12 > .05). ect or gender was not 

Table l 

\1eans and Standard D .· . e, ia11ons of Foreclosure Scores 

Level of A hi · t et1c Involvement 

Group Non-athlete Intramural Intercollegiate 

L;pperclass 

\'!ales 

M 12.68 15.96 15.96 

SD 5.38 3.46 4.67 

!l 44 26 54 

Females 

M I 3.49 14.64 16.51 

SD 4.80 5.42 5.31 

.!l 130 r _:, 39 

I 
I 

The Academic Athletic JOUfllc:11 ---
Table l (continued) Level of Athletic Involvement 

Intercollegiate 

Group ___ _;_---------------------------
Underclass 

Males 

M 
SD 

Intramural Non-athlete 

!l 

Females 

M 
SD 

17.18 

3.88 

22 

\ 5.10 
4.44 

50 

15.71 
16.54 

5.50 
4.28 

14 
41 

\5.24 
16.34 

4.80 
4.12 

25 
32 

!l 
The significant main effects of class and \eve\ of athletic involvement 

were superseded by the s1atistica\ly significant class by \eve\ of athletic 
involvement lE(2.490) = 3.67 -12 < .051. Inspection of the simple effects of class 

. within each level of athletic involvement revealed that although there were no 
significant class differences for intramural and intercollegiate student-athletes, 
upperclass non-athletes had significantly lower foreclosure scores than 

underclass non-athletes lE< \ .490) = 17.43. 12 < .00 \ }. 
The gender by class. gender by \eve\ of athletic involvement. and 

gender by class by \eve\ of athletic involvement interactions were not 
statistically significant. indicating that foreclosure scores tended to decrease 
with ad\'ancing class status for both males and females and that foreclosure 
scores tended to increase with level of athletic involvement for both males and 

female~. 

Athletic Identity 
\1eans and standard deviations of AIMS scores are displayed in Table 

-i In 1he ANOVA performed on AlMS scores. the main effects for gender 
lEt \ .490) = 26.96. g < .001) and level of athletic involvement [E(:?..490) = 
179.19. g < .00\1 were statistically significant. The main effect for class was 

not qatistica\ly significant lE< \ .490) = 2.41. g > .05]. 
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Table 2 

Means and Standard Deviations of AIMS Scores 

Group 

Upperclass 

Level of Athletic Jn\'olvement 

Males 

M 

SD 

D. 

Females 

M 

SD 

.Q 

Underclass 

Males 

M 

SD 

.Q 

Females 

M 
SD 
.Q 

Non-athlete 

31.21 

12.74 

44 

24.89 

12.03 

130 

41 .4 l 

l l .19 

22 

26.18 
11.10 

50 

Intramural Intercollegiai; 

45.42 51.72 
7.85 9.22 

26 54 

41.16 49.59 
9.29 10.03 ,-_.) 39 

46.14 49.29 
6.76 10.75 

14 41 

41.36 50.22 
10.44 7.75 .., -_.) "') .,_ 

. Superseding the significant main effect f o 
im·oJvement were the folio,··· . . . so eender and level of athletic . ,•mg stat1st1caJJv sion"f · . 
le,el _01_ athletic invoh·ement fE0.490); 7 ~41 icant mt:r~Cl!ons: gender by 
athletic 111voh·ement [F(.2.490) =.., 1, --~ · Q < .00:,]. class by level of 

11 · · - .J. -· 12 < 0:,J and 0 ender b J b at 1 et1c 111v0Jvement [F(' 490 ) _.., ..,1 · _ · e Y c ass v level of - -· - _,_., __ 12 < .0:,J, , 

Examination of the simple effects f . . 
athletic involvement revealed that , I I d o gender w11hrn each level of 
th· 1· ma es ia s1ornf1cantJ)' h' h 
. an. emales among non-athletes [f( I .490) = 4; 4 'J < ig er AIMS scores 

s1gn1f1cant gender effects on the A1~1s f :-· -· Q .00!]. There were no 
d ~ " or rntramuraJ d · . 

stu ent-athletes. The simple effects of the level of . an mtercolJeg1a1e 
each gender and v.:ithin each class showed th Athletic mvo!vemenr wirhin 
level of athletic involvement for both males [F;; 49[;;~ sco_res increased with 
females [£(2,490) = 56.39. 12 < .001] and for_b-,h - 19:i.82, 12 < .001] and 

or upperclass student-arhleres 

The Academic AtnIeuc uuu11 ,r I I.A~-• 

[f:(2.490) = l 81.08. 12 < .00 I) and underclass s1uden1-athletes I .E(2.490) = 56.76. 12 
< .001). 

Inspection of the simple effects of class within each level of athletic 
involvement indicated thal. although there were no significant class differences 
for intramural and intercollegiate student-athletes. underclass non-athletes had 
significantly higher AIMS scores than upperclass non-athletes I.E( 1.490) = 12.08. 

12:: .005). However. the class effect within non-athletes held only for males. since 
the AIMS scores of upperclass and underclass female non-athletes did not differ 
significantly. 

DISCUSSION 
This study examined identity foreclosure and athletic identity in male 

and female upperclass and underclass college students across three levels of sport 
participation. Empirical support was provided for the hypothesis that student­
arhletes are susceptible 10 identity foreclosure. as foreclosure scores increased 
with the level of athletic involvemenl. Similar to the results of Petitpas ( 1981 ). 
upperclass non-athletes were significantly less foreclosed than underclass non­
athletes. but no such developmental decrease was observed for intramural or 
intercollegiate s1uden1-a1hle1es. It is possible that the demands of sport 
participation and the restrictive. sheltered nature of the competitive sport 
environment discourage student-athletes from exploring alternative identities 
(Chartrand & Lent. 1987: Nelson. 1983: Petitpas & Champagne. 1988; Shifflette 
& Galante. 1985). 

Bolstering this interpretation are the findings for athletic identity in this 
study. which. as expected. indicated that strength and exclusivity of identification 
with the athlete role increased with le\'e] of athletic involvement. It is worth 
noting that athletic identity and foreclosure scores were significantly conelated 
for 1he full sample lr(50 I)= .21. 12 < .00 I]. This suggesis that athletic identity and 
iden1i1y foreclosure are distinct yet related constructs. 

"Jo gender differences were found for identity foreclosure. Thus. it 
appears that the findings of Petitpas ( 1981) obtained with male college s1Uden1s 
apply IO female college students as ,,·ell. A gender difference was found on 
athletic idenlity only for non-athletes. ,, ith male non-athletes having significantly 
higher AIMS scores than female non-athletes. This finding suggests that male and 
female student-athletes identify themselves with the athlete role in a similar 
fashion. 

There are several importanl limitations of this study. First. the cross­
sectional design tha1 was used does no1 permit causal conclusions regarding the 
rela1ions among sport participation. academic standing. and self-identity (athletic 
identity and identity foreclosure) in college students. In the future. it would be 
prudent to employ longitudinal designs 10 examine more thoroughly identity 
development in student-athletes. Second. participants in this study were students 
at NCAA Division 11 and Division III institutions. Replication of this 
investigation with NCAA Division I student-athletes is recommended. However, 
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it might be anticipated that some of the findings of this stud:, might be even 
more pronounced among students at Division I institutions, where the 
expec1ation of "turning pro" by student-athletes is probably much higher than at 
NCAA Division II and Division III institutions. 

Implications 

The results of this study imply that college student-athletes may 
identify strongly with the athlete role to the extent that they fail to explore 
alternative identities. These findings have ramifications for the academic and 
career development of student-athletes. Because of their intense involvement in 
sport, student-athletes may not identify. explore, and e\ entually pursue 
academic and career options of potential interest. Althou£h an association 
between identity foreclosure and career maturity has not b;en demonstrated 
empirically in student-athletes. research in non-athletic populations has 
indicated that identity foreclosure is positively related to a dependent decision­
making style that is considered maladaptive in the career deYelopment process 
(Blustein & Phillips. 1990). 

Athletes sometimes encounter difficulty upon tem1inating involvement 
in competitive sport (Baillie & Danish. 1992: Crook & Robertson. 1991: 
Garbett. 1985). For example. documented sequelae of athletic .. retirement;. 
include low life satisfaction (Kleiber & Brock. 1992: Wenhner & Orlick. 1986). 
psychological distress (Blinde & Stratta. 1992). and ~ubstance abuse 
(Mihovilovic. 1968). Failure 10 forn1Ulate adequate post-spon career plans may 
in part account for the difficulties faced by some retired athletes. The findin£s 
of this swdy are of concern to the extent that an exclusive identification with the 
a1hle1e role prohibits career planning. 

The current study and those of Blann ( 1985 ). Kennedv and Dimick 
( 1987 l. and Sowa and Gressard ( 1983) pro\·ide a rationaie for career 
de\·elopmcnt interventions for college student-athletes (Jordan & Denson. 1990: 
Lanning. 1982: Nelson. 1982: Pearson & Petitpas. 1990: Petitpas & 
Champagne. 1988: Riffee & Alexander. I 99 I: Sanders. 1992: Wilkes. Davis. & 
De\er. 1989: Wittmer. Bostic. Phillips. & \\.aters. 1981). Preliminarv research 
sugges1s that career development progr::ims for student-athletes ar~ effective 
(7'ielson. 1992) and well-received by partic,p::ints (Petitpas. Danish. McKelvain. 
& !\1urphy. I 992: Wilkes. DaYis. & Dever. 1989). It is hoped that. through 
further empiric::il research and ongoing program evaluation. effective 
interventions will be developed to ease the difficulties of s1uden1-a1hle1es 
making the transition out of intercollegiate spon involvement. 
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ABSTRACT 
The existence and relationship of common personality styles and 

occupational orientations were explored. Student-athletes and non-athletes 
enrolled in a freshman seminar completed the Personality Adjective Check List 
and the Strong Interest Inventory. The results suggest that s1Uden1-a1hletes and 
non-a1hle1es differ on several personality and occupacional variables and that 
personality sryle has an important relationship 10 occupational orientation and 
interests. Implications for athletic counseling professionals are discussed. 

INTRODUCTION 
One of the most important developmental tasks college students face is 

that of establishing their personal identities (Chickering. 1975). While there are 
many ways and sources from which identity is derived, a primary way in which 
idemity is established is through the choice of careers. Casual observation of 
interpersonal interactions will bear this out. One of the most common and 
powerful ways which people use 10 identify themselves 10 others is through 
sharing their work roles or. in the case of college students, academic majors. It 
is rare to hear people describe themselves without reference to the work they do 
(or do not do, as in the case of the unemployed) or to the major they are 
pursuing. This information provides the basis for many interactions and 
relationships. 
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Choices made in regard to careers and majors al~o often provide 
considerable information about the personality of the indi, idu::il in question 
(Holland. 1973). Therefore, it is clear that rhe task of choo~ing majors and 
careers has psychological as well as vocational implications. Directed effons. 
such as career counseling. have been sho\\'n to enhance psychological 
functioning in college students uncertain about their future academic and 
vocational plans (Denson. 1992a ). 

Student-athletes represent a special population facing a unique set of 
demands during their college years (Jordan & Denson. 1990). Like other 
students. they face significant academic. personal. and social challenges. For 
student-athletes. however, these developmental challenges must be addressed in 
the context of participating in intercollegiate athletics. SeYeral authors have 
suggested that participation in intercollegiate sports may preclude participation 
in activities that foster the development of viable vocational plans (Kennedy & 
Dimick. 1987: Pinkerton. Hinz. & Barrow. 1989). S1uden1-a1hle1es may. in the 
process of participating in athlerics. premarurely foreclose orher iden1i1y and 
role oprions ourside of sport (Petitpas. Danish. \1cKelvain. & \1urphy. 1992). 
They may a111icipa1e a career in professional spon. despite the enonnous odds 
against ;.Jttaining 1ha1 goal (McGowan. 1992). Lndoubtedly. many believe they 
will be the exception and make it in professional spons. For studen1-a1hletes 
fitting these descriptions. there appears to be little effort direcred IO\\'ard career 
development. Studcnt-a1hle1es appear 10 be at increased risk of lagging in their 
career developme111 unless -.pecial a11en1io11 is direcred ro11 arc! rhe career 
developmen1 · process. 

CAREER DEVELOPME\iT MODEL 
Ir is possible 10 divide the career de1·elopment proces, i1110 four stages: 

(I) self-assessment of inrerests. values. and dependable sJ..:ills: (2) researching 
vocational options: (.1) experie111ial learning: and (-+) deci,ion-maJ..:ing and 
implemenring choices. The first-and perhaps mos1 importa111-s1ep in this 
process is self-assessme111 of interests. 1·alues. and dependable ,kills. In a sense. 
the self-assessment proce.,s requires an e.\amination and underst:rnding of the 
indi, idual's personaliry and how it best fits into the v,orld of 11orJ..:. Withou1 
such an understanding or the relarionship bet1~een per~onality style and 
occupational demands. there may be an increa~ed likelihood of maJ..:ing an 
inappropriate choice. Occuparional instability and psychologic::il distress may 
be two likely conseyuences of inappropriate career choices. 

Holland's ( 197?, l 1·oca1ional theory views 1·ocational choices as 
expressions of personaJiry. In this theory. Holland identifies six primary types 
by which people and occupations can be categorized: Realistic. Investigative. 
Artistic. Social. Enterprising. and Conventional. Holland ·s model essentially 
seeks to maximize the congruence between the personality of the individual and 
the "•personality" of the job. In such maximization lie the most appropriate and 
satisfying vocational choices. 

l 
I 

The Academic Athletic Journal 1ge 15 

PERSONALITY STYLES 
While Holland's (1973) model was not specifically developed_as_~ 

. . - . f I b . use of the wav it l111ks vocat1ona Personality theory. it is ext1 emely use u eca - I M · 11 , ( 19 8 I 1990) has 
. · , , Alternative y. 1 on ' · 

interests and perso1tlity t)_~\·y that ma,· have vocational applications and 
developed a theory o pe1so1~a' d, .... d·. 10 student-athletes. In Millon·s 

, be articularly useful !or un e1 stan II"' . . . .· . 

rna)d I e~l1t basic personality tvpes are derived us111g three pol.111!1es. mo e. 1,,. • · • 

Polarity Model of Personality . 

. . I . , be oriented toward either end of an 
Accord111g to Millon. peop e ma) II seek to influence their 

. • I· ·1 , such that they genera Y . 
Act1ve-Pass1ve po an :· · d . -) or tllev pass·,velv react to their . b · · war s (active . , · · , 
environment and o tam lls re d. b d by it (passive). The second . d , ·1 the rewar s estowe · · 
environment an av. a1 . . I· .· ' eo le orient themselves toward self-pol::iritv is Self-Other. In th15 po all!). P ? · .

1 
.. d 

11
eeds (self-

. f lfll t of their own w1s ies an . 
preservation and '.he / '. 1~1-~J~, to nurture others (other-orientation). The 
orie111at1011). or the) see pnrn,u • , . eo le are seen as relying on 
final polarity is Depcndent-lndcpe1d1dcnt). Het1l~e~ p1povide their own rewards 

. ··d -, 1\,.11·cts (depen ent . 01 , 
others 10 p10

1
-1 e le ' · - ··b·1· · · People may 

. . I· .· ' . lso offers two other poss, I 1!1es. 
(inclepende111). Tim po ,Ill!) ,1 .d . d d 1ce (·1111bivalent) or they may be 
vacillate between dependence an. Ill epen e'. ',. . 
oenerallv unresponsive to stimulation and reward (detached). . 

::: · 1 d , loped usino patholog1cal \1illon·s theoretical mode_ was eH_ . . . "' I Strack 
popula1ions. which limits its di_rect ulllity for desc'.1bg:~111:~:,~~-~l '~~i~,1:dified it 
(1907 1991)hastake11Millonsgeneralconceptuc1I. d .. Cl1eckList 0 

· . · I p •o 1aJ1tv A 1ect1ve !. · 11·11 populations result111!! Ill t 1e ers I , . or 11011 , .. · ~ 

tP.-KLi. 

Descriptions of Normal Personality Types . . 

Str:.ick < 1991 l uses \1illon·s frame1\·ork to derive ,e'f~i:i~:~c 
. . . d . 1al )opula11011s: lntrovers1ve. n . , 

personality type~ Joun ,n __ ~orn F I f I Respectful. and Sensitive. High 
Coopera1ive. So~1a,ble: ,Con!1 e1~\h/~~eC~ .des~ribe people who prefer distant. 
,core~ on the lnt10,ers11e scale~ . . .. uietl, and unobtrusively on the 
limited inl'olvement with others ,lll~ ~\ h~ i~ o1 \q ble ) In contrast. the Inhibited 
job. Others see them as calm. steal dy. an ·oc~ea1lai)' bu. t do so because of fear and · • I •ho •1lso wit 1 ra,\ s 1 · · 
scale describes peop e I\· , I h b cause ol· disinterest. They are · . · , es rat 1er t an e . · 
anxiety about negat,_\e_ outcom . . k . Vocationallv. they are most at ease 
,e11,i1i1·e. shv. and d1fflcult 10 get to nov.. II , . 

· · · I . . II oroup the\' know we • 1, orJ..:ing alone or wn 1 ,1 sma "" - .. 

- The Cooperative and Sociable scales describe people dbe~in_n~ 
. Th d'ffer Ill their approach too t,unm"' 

considerable anemion and af~ec:,'t~·. es :~a \ their behavior and are willing to 
the desired reacuon. Coopera11 f )Ip . T:ey are reliable and considerate and 
live according to the mandates o ot iers. . k . II t "team players'' 
are most at ease when relying on others. They ma e exce en 
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and thrive in work situations i_n which guidance. structure. :md direction are 
~bundant. ~onversely, the ~ociable type seizes the initiative. This personalitv 
is charactenz~d by an outgoing, talkative, dramatic behavioral style. At time; 
however, Sociable people may ~ppear fickle. superficial, and moody. Easil); 
bored_, they _constantly seek exc11ement and novelty. Occupationally, they do 
well in environments that reward a flashy style and ones in which they 
interact with the public and motivate others. can 

The Confid~nt personality is self-reliant and egocentric and possesses 
s_trong senses of entitle_ment and uniqueness. These people are, however. at 
times see~ as unempathic and insensitive to others. The confident exterior ~ay 
cover feehngs of inadequacy and vulnerability. In the world of work, their self­
assurance, charm, and_boldness often resuhin leadership positions. Conversely, 
the Forceful personaltty lacks the intemaltzed sense of self-importance· thus 
these pe_ople often appear_ driven to prove themselves. They are strong-~•illed: 
co~pe_t1t1ve, and ambitious. They tend to do well in work settings that 
cap1taltze_ on their ability to take control or work independently. Howev;r, they 
may a_t times demand as much of others as they do themselves. which is 
potentially problematic. 

. Res~ectful personalities are conservative. responsible. industrious. and 
highly conscious of protocol and authority. They uphold rules :md regulaiions 
and may be seen by others as formal, perfectionistic, and at times jud-gmental. 
In work s11uat1ons they are hardworking. reliable. and well-organized. High 
scorers _on the_ Sensitive scale are unconventional and moody and have 
fl_uctuating attnudes and interests. Others may see them as dissatisfied, 
d1str_acted, anxious. and inconsistent. Careers in which independence. 
creat1vny. and spontaneity are valued suit them well. · 

PURPOSE OF THE STUDY 
. Student-athletes face many pressures and demands for academic and 

athletic performance. The time demands of these endeavors often detract from 
the career development process. yet that process is equally. if not more. 
important for student-athletes than for non-athletic students (Denson. J 992b: 
McGowan. 1992). Given the severe limitations upon the available time of 
student-athletes. professionals involved in counseling them must help student­
athle~es enhance the qual11y of vocational choices and do so as efficientlv as 
possible. _Understandi_n_g the relationships between personality style ·and 
vocational interests 1s cnt1cal to achieving this goal. 

. Following Holland ·s ( 1973) theoretical view of vocational choice as an 
ex~res_sion of pe~so~a~ity style. and the related idea that occupations and 
act1v1ties attract individuals shanng personality characteristics. it may be 
reasonabl_e to assume ~h~t th_e athletic enviro~ment also attracts people with 
personaltty charactenst1cs in common. MIilon ·s theory ( 1981. J 990) as 
1mplemente~ by Strack ( 1991) provides an independent means of identifying 
the personaltty styles of student-athletes. The existence of common personality 
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styles also suggests that certain occupational environments and choic~s may 
provide more suitable and congruent options than others. ffsuch a relat1onsh1p 
exists. then the benefit for athletic counseling professionals is that they can use 
the infonnation to help student-athletes make the most appropriate choices of 

major and career. 
The primary purpose of this investigation was to explore the 

occupational interest patterns and personality styles of freshman student­
athletes and to examine the relationship between personaltty style and 
occupational orientation. The four primary questions addressed in this study 
were as follows: (I) ls there a common personality type or pattern among 
student-athletes? . (2) Are there common occupational interests among student­
athletes? (3) Are personality styles associated with occupational in'.erests? (4) 
Are there differences between student-athletes and non-athletes in terms of 

occupational orientation or personality type? 

METHOD 

Participants 
Participants were freshman undergraduate students (N_ =. 5_3) at a mid­

si zed Atlantic region university competing in NCAA D1vis10n I. The 
participants were ;moiled in the four sections of a freshman_ semin~r. The 
seminar was a required course for freshman physical education maJors _and 
freshman student-athletes. Two of the course sections were compnsed 
primarily of intercollegiate student-athletes_. and t~e remaining two sections 
consisted primarily of non-athletes maJonng m physical education. The sample 
was 637c male. The student-athlete group contained 36 members, of whom 25 
were male. The student-athletes in the sample were participants in 
intercollegiate basketball. football. baseball. softball. field hockey,, lacrosse, 

cross country. and soccer. 

Measures 
Two measures were used in this study. The Personality Adjective 

Check List (Strack. I 991) served as the measure of personality style. and the 
Strong Interest lnventorv (Sll: Hansen & Campbell. 1985) was used to assess 

\·ocational interests and ~rientation. 

Personalitv Adjective Check List. The Personality Adjective Check 
list is a J 50-item lisi of adjectives that describe various characteristics of normal 
personalities. Respondents simply endorse only those items_ that are self­
descriptive. The PACL is based on Millon's interpersonal a~d b1opsychosoc1al 
theory ( 1981, J 990); however, unlike the Millon mventones, the PACL was 
designed for use with normal populations and is not designed to_ assess 
psychopathology. The PACL posits eight nonn~l personality styk variants of 
the Millon patterns and the Diagnostic and Stat1st1cal Manual-Revised (DSM-
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III-R) personality disorders (American Psychological Association. 1987). For 
comparative purposes, these classifications are presented in Table I. The PACL 
demonstrates good stability of scores for both men and women. Test/re-test 
reliability at three months revealed a median coefficient of .71 for men and .74 
for women. For men and women combined (again at three months), scale 
reliability coefficients ranged from .63 to .86 (Strack. 1991 ). 

Table I 

Comparison of Polarities with DSM-III-R. Millon. and PACL Person:ilitv Tvpes 

Polarity DSM-III-R Millon PACL 

Passive-Detached Schizoid Asocial Introversive 

Active-Detached Avoidant Withdrawn Inhibited 

Passive-Dependent· Dependent' Submissive Cooperative 

Active-Dependent Histrionic Gregarious Sociable 

Passive-Independent Narcissistic Egotistic Confident 

Active-Independent Antisocial Aggressive Forceful 

Passive-Ambivalent Compulsive Conforming Respectful 

Active-Ambivalent Passive-Aggressive Negativistic Sensititve 

Strong Interest Inventory. The Strong Interest Inventory is a widely 
used measure that facilitates the identification of salient vocational interests. 
The Sil is a 325-item inventory in which respondents indicate their interest in a 
wide range of occupations. occupational actiYities. leisure acti\·ities. academic 
subjects. and types of people. Respondents indicate ·•like.·· .. indifferent.·· or 
"'dislike" for each item. 

Three main sets of scores are generated: General Occupational 
Themes. Basic Interest Scales. and Occupational Scales. The six General 
Occupational Themes-Realistic. Investigative. Artistic. Social. Enterprising. 
and Conventional-reflect the respondent·s overall occupational orientation. 
The Basic Interest Scales report consistency of interests in specific subareas of 
the six general themes. The first two sets of scores represent interest in various 
activities, while the Occupational Scales assess the degree of similarity in 
responses made by the respondent and those made by people employed in the 
occupation being assessed. The Sll possesses high reliability and \'alidity. The 
psychometric propenies of the SJI and descriptions of the General Occupational 
Themes are fully described in Hansen and Campbell ( 1985). 
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Procedure 
The PACL and Sil were adlllinistered during the middle of the 

selllester and took approxilllately one hour to complete. The PACL was 
completed during a class period. and the Sll was COillpleted on rnlllpu~er at tl~e 
university's counseling center. Followmg con:plett~n and scoring ot __ the '."" o 
Jlleasures. a group interpretation of the Illeanrng o1 the v:mous protil~s _'111d 
scales was made during class. Participants with questions about their 1esults 
were encouraged to Jlleet individually with the course instructors. 

Analyses 
For purposes of the present study. only 1he_ General Occupa1ion~l 

Theme scores and the Basic In1erest Scale scores were included fr?m the Sil 111 

the final analyses. All PACL scale scores were included in the fo,al analyses. 
T-iesls were performed to compare student-athletes/non-athletes and 
males/females on individual scale means. However. only student-athlete/non­
athlete colllparisons are reported. Pearson product moment_ correlations we_re_ 
!ceneraied for the Sil and PACL scales-bo1h across 1he en11re sample and _101 
~he studem-aihlete and non-athlc1e groups-lo address 1he questions perta1n1ng 

10 the relationship of personality and occupational interests. 

RESULTS 

Student-Athletes Versus Non-Athletes 

Siudent-athletes :md non-athletes differed significantly on a number of 
\'ariables on the PACL and Sil._ On the PACL:_ studen1_-atl~ete:

1
wer~ mo~e 

Respectf u I (tl5 I) = 2.53. p = .01 :i) and less Con! 1dent (1() 1 ) - 2.:1-- R --:-.0 I)) 
th:;n ihe nm~-athletes. On the Sil. student-athletes and non-athletes differed 
signific:milv onlv on measures relating 10 the ans. Student-athletes were less 
in~erested i~ Mu;ic/Dramatics (1(5 I)= -2.96. p = .005) and scored lower on the 
Artisiic theme (l(51) = -2.04. R = .047 l. \1eans for the PACL and SIi scales are 

presen1ed in Table 2. 

Table 2 

l\1ean Scores of Personalitv Adjective Check List and Strom~ Interest Inventorv 

Scales 

Scale 

lntroversive 

Inhibited 

Cooperative 

A1hle1es ~on-Athletes 

M SD M 

Personality Adjective Check List 

47.31 6.72 47.29 

48.75 

49.64 

7.47 

9.05 

44.76 

44.76 

SD 

9.09 

8.26 

10.08 
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Table 2 (continued) 

Scale 
Athletes .'-ion-Athletes 

M SD !\1 SD 

Sociable 
Personality Adjective Check List 

51.86 7.82 54.29 8.96 
Confident* 47.64 6.41 53.12 9.18 
Forceful 55.81 8.39 57.29 8.71 
Respectful* 49.25 7.96 43.29 8.08 
Sensitive 51.42 7.15 49.47 11.34 

Realistic 
Strong Interest Inventory 

42.14 10.03 42.35 9.19 
Investigative 40.03 7.42 41.53 7.81 
Ar1istic** 37.28 9.51 42.71 7.95 
Social 48.64 9.52 51.94 8.68 
Enterprising 47.92 10.44 -1-9.00 8.99 
Conventional 45.00 10.83 46.00 9.48 
Agriculture 48.28 7.55 -1-8.53 4.94 
Nature 39.78 9.85 42.06 8.94 
Adventure 58.14 8.94 58.82 7.40 
Military Activities 47.86 9.-! 7 48.4] 9.95 
Mechanical Activities 43.30 9.57 -1-3.7] 9.49 
Science 40.47 6.50 40.53 6.67 
Mathematics 47.14 IO.OS -1-9.53 10.63 
Medical Science 43.69 9.3-1- -1--1-.53 7.08 
Medical Service 47.58 7.60 49.35 8.15 
Music/Dramatics*.,. 37.86 7.76 44.35 6.75 
Ar1 40.22 10.29 44.65 8.51 
Writing 37.72 8.65 39.65 6.20 
Teaching 48.22 l0.02 52.88 10.79 
Social Service 50.19 9.85 50.82 9.82 
Athletics 61.56 7.23 63.94 3.61 
Domestic Ans 46.6] 9.72 49.12 6.55 
Religious Activities 42.42 8.60 43.47 5.59 
Public Speaking 42.81 8.39 45.65 9.33 
Law/Politics 44.50 8.96 43.65 10.76 

I 
I 
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Table 2 (continued) 
Athletes Non-Athletes 

Scale 

M SD M 

Personality Adjective Check List 

Merchandisng 

Sales 

47.42 8.93 46.82 

Business Management 

Office Practices 

52.31 

44.56 

45.22 

10.25 

9.27 

7.44 

Note. Athlete n = 36, Non-Athlete n = 17. 

*Means are significantly different at Q... < .. 05. 

*''Means are significantly different at J2 < .0 I. 

Personality and Occupational Patterns 

52.29 

45.71 

45.76 

SD 

8.13 

8.19 

9.72 

6.51 

Sample Correlations. Several Pearson product moment correlations 
generated across the entire sample were significant. The PACLs lntroversive 
personality type was significantly negatively correlated with the SII"s Social 
occupational theme (I = -.27. J2 = .046) and several basic interest scales. It was 
negatively correlated with interest in Public Speaking (I= -.33. R = .015), 
Law/Politics (I= -.38. J2 = .004). Sales (r = -.28. J2 = .037). and Business 
Management. (I= -.34. R = .01 I). For the Inhibited personality. significant 
negative relationships were found with interest in Law/Politics (I = -.30. J2 = 
.024) and Sales (r = -.32. J2 = .026). 

Interestingly. while no relationships were found involving the 
Cooperative personality. the Social personality was positively correlated with 
orientation toward the Artistic occupational theme <r = .32. R = .0 I 8) and 
interest in Medical Science <r = .36. Q... = .008) and Music/Dramatics (r = .32. J2 = 
.019). 

A positive correlation was found between the Confident personality 
and orientation toward the Artistic occupational theme (r = .32. R = .02). The 
Confident personality was also positively correlated with interest in Writing (r = 
.34 . ..Q = .012). Music/Dramatics (I= .29. J2 = .032) and Public Speaking (I= .35. 
R = .0 I I). The only significant correlation involving the Forceful personality 
was with interest in Military Activities (r = .37. J2 = .006). 

The Respectful personality type was significantly correlated with 
orientation toward the Social occupational theme (r = .30. R = .02.6) and interest 
in Teaching (r = .29. 12 = .036) and Social Service (I= .30. 12 = .026). No 
significant relationships involving the Sensitive personality type were found. 

Student-Athlete Group Correlations. Pearson product moment 
correlations were generated separately for the student-athlete group. Among the 
student-athletes. no significant relationships involving the Introversive, 
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Cooperative. Sociable. or Forceful personalities were found. However. the 
Inhibited personality negatively correlated with interest in Lrn-/Politics (r = 
-.34. R = .040) and Sales (r = -.34. R = .040) for the student-athlete group. 
Significant correlations were also found between the Respectful personality and 
the Social occupational orientation <r = .42. Q = .011 ). interest in Teaching (r = 
.38. R = .023 ). and interest in Social Service (I = .35. R = .03-+ l. These results 
are consistent with the findings for the whole s.imple. Among student-athletes, 
the Sensitive personality ,,·.is signific.intly correlated with interest in Teaching 
(r = .37. R = .045). 

DISCUSSION 

Student-Athletes Versus Non-Athletes 

The first question this study explored was whether or not there were 
differences in the person.ility styles and occupational orientations of student­
athletes and non-athletes. The results of the study suggest that student-athletes 
and non-athletes show ,ome modest differences in personality styles and 
occupational interest patterns. One particularly interesting finding was that 
student-athletes scored lower on the Confident personality scale. This result 
seemed counterintuiti,e to the authors since it is commonly assumed that 
student-athletes possess higher than average confidence. One possible 
explanation for this counterintuitive finding is that non-athletes may be making 
their _judgments (on items relating to confidence) by comparing themselves only 
to other freshmen. Student-athletes. on the other hand. may be comparing 
themsel,es to upperclass ,llldent-athletes and receive feedback from coaches 
based 011 the standard, established by the upperclass group .. -\s a result. they 
come up short. This finding suggests that counselors,, ho ,,·ork ,1·i1h freshman 
student-athletes may II i,h to pay particular attention to issues such as 
confidence and self-esteem in their clientele. 

That sllldent-athletes ,,·ere more Respectful was not ,urpnsmg since 
they haw been socialized to f0llow the orders of coache~ without questioning. 
This effect may have been magnified by the a,1e factor. .-\~ freshmen. it is 
likely that many of the student-athletes might be in awe of their coaches and 
would be particularly reluctant to disobey or di~regard them. This effect might 
be expected to diminish o,er time. While the Respectful style does not 
generally pose problems. in extremes it may indicate a student-athlete who is 
unwilling to question and challenge the st.it us quo ,, hen that might be 
warranted in personal. academic. and occup:itional situations. Counselors 
should be aware of this possibility. especially in terms of the swdent-athlete·s 
career interests and the nature of the counseling relationship and particularly if a 
student-athlete is expecting to be told which direction to pursue. 

The finding that student-athletes were less interested in artistic 
endeavors is not surprising. Time that others might devme to artistic pursuits is 
more than likely devoted to athletic activities. The demands of college probably 
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serve to elimin:ite any possibility of artistic pursuits. Furthermore. the 
Respectful personality may not lend itself 10 artistic endeavors. 

One likely reason that the present findings did not show more and 
!.!reater differences between the student-athlete and non-athlete groups is that the 
~on-athletes were Phvsical Education majors. Clearly this group has greater 
than avera!.!e interest in and connection ,,·ith the athletic world. It is likely that 
many (if 1~01 most) were less than a year removed from competing as high 
scho~I varsity athletes. In that sense. the student-athlete/non-athlete distinction 
may be rather hazy. If this is the case. then it might be expected that ~ifferences 
between these two groups might become magnified over time. The f111d111gs do 
point out that participants in intercollegiate athletics tend to develop a different 
··culture.-- Future rese:.Jrch along this line may benefit from a long1tudmal 
appro:ich as well as using a comparison group that contrasts more with the 
athletic group. 

Personality and Occupational Patterns 
The second m;1_jor issue this study addressed was the rel;1tio11ship 

between personality type and occupational orientation. Here the cnrrelational 
analyses provide considerable information of interest. For the sample as a 
,,·hole. the lntroversive and Inhibited personali_ty types tended not to be 
interested in activities that would !!enerallv be of an enterprising nature. This 
su!!!.!ests that. for students who are~ more ,;·ithdrawn (,d1ether they are student­
atl;l~tes or non-athletes). some careers in business and law may not be optimal 
choices. Ironically. business-related careers are often seen as highly desirable 
and are frequently the goals of student-athletes. The findings of this study 
su!!!!est that the role of per-,onality style needs to be carefully considered with 
,n;dent-athletes before they make a commitment to these !"iclds. 

Results of this qucly suggest that. in gener;1I. high scorers on the 
Sociable personality type scale may wish to explore careers in the arts and in 
medical science. It is srn11ewha1 surprising that this personality type did not 
correlate si!!nificantlv 11·ith interests in the Enterprising theme. The reason for 
the si!.!nificZ111t conel~tion with \1eclical Science. rather than l\·1edical Sen·ice. is 
also ~nclear. Medical Science emph;1sizes investig:ition (e.g .. medical 
rese;nch 1. whereas in l\1edical Sen·ice the emphasis is on interpersonal 
inter:iction in medic.div-related settings (e.g .. nursing). Confident personalities 
appear to be interested· in the arts and in public speaking. a finding that makes 
intuiti,·e sense. Artisticallv-oriented and Confident types appear to have 
consider::ible faith in their ;bilities 10 function indcpenden1ly and "ithout 
excessive concern about public pressure. The relationship between the Forceful 
personality and interest in Military Acti,·ities seems intuitively plausible. 
Careers capitalizing on this interest may be ideal for Forceful types. It should 
be noted. however. that within the student-athlete subsample neither the 
Confident-Artistic nor the Forceful-Military Activities relationships held. The 
re:.Jsons for this are unclear and will need to be addressed in future research. 
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The Respectful personality was significantly Cl>rrelated with 
orientation toward the Social occupational theme in general. and with interests 
in Teaching and Social Service in particular. This relationship held for the 
general sample as well as the student-athlete subsample. The relationship may 
be explained by the adherence to rules. protocol. and lines of aurhority valued 
by the Respectful type. The classroom (or playing field. for those interested in 
coaching as well as teaching) and many social service careers are fairly well 
structured and have clear lines of authority and rules. Counseil".,rs may ,;ish to 
encourage Respectful types to consider careers in these fields if rhey have not 
already done so. 

The absence of any significant correlarions for the general sample 
involving the Sensitive personality and occupational interesrs ,,as somewhat 
surprising. It was expected that these types might gravitate toward the arts. 
However, if the erratic nature of Sensitive personalities is considered. then it 
might well be imagined that they would not have consistenr occupational 
interests. Interestingly. among student-athletes the Sensiti\'e personality was 
associated with an interest in Teaching. The reasons for this finding are unclear 
and require further study. but it is possible that teaching afford~ ~OJ;1e creativity 
and a degree or independence from direct. immediate supervision-both 
characteristics that may appeal to Sensitive types. 

CONCLUSIONS 
The results of this study have se\'eral important implications for 

professionals involved in counseling college srudent-athletes. First. it appears 
that there are personality ,·ariables that must be recognized and ::iccounted for in 
counseling student-athletes. These variables may distinguish them from other 
students. Although the profile of a typical student-athlete did not clearly 
emerge. there appe..1rs to be _iusrification for the use of person..1lity measures to 
help identify an individual student-arhlete·s personality st~ le. Second. by 
idenrifying the personality type. it appears possible to help ~tudent-athletes 
make more informed judgments about ,,·hich careers may be most suitable for 
them. It should be clearly understood that this ~uggestion doe~ not imply that 
student-athletes should be stereotyped or herded into any p::irticular career. 
Rather. it is suggested til..1t counselors use this information to encourage the 
exploration or careers that may be consistent ,,·ith each qudent-ath-le1e·s 
personality style. 

While the results are informative. this study represents a first step 
along this line of inquiry. and as such there are several limitations which must 
be acknowledged. It would be desirable to have a larger sample and a 
comparison group of non-athleres that is more distinct and heterogeneous than 
the one employed. It would also be important to study an uppercl;ss sample to 
determine if the relationships between personality style and occupational 
orientation are stable and consistent over time. The possibilitv of differences 
along gender lines needs to be explored. lt would also be info~ative to include 
participants in individual sports in the student-athlete sample. Finally. it would 
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be valuable to study the personality-occupational orientation relationship by 
using high-point profiles of each (i.e .. considering the relationship between an 
individual's two highest scores on both the PACL and the SIi). In reality, people 
are more accurately described by combinations of occupational themes and 
combinations of personality styles, rather than single themes. lt is hoped that 
future research will address these issues. 

REFERENCES 

American Psychiatric Association ( 1987). Diagnostic and statistical manual of 
mental disorders (3rd ed .. rev.). Washington, D.C.: Author. 

Chickering, A. W. (1975). Education and identity. San Francisco: Jossey-Bass. 

Denson. E. L. (1992a). An investigation of the effects of two career counseling 
interventions upon psvchological well-being_ self-efficacv. and locus of 
control. Unpublished doctoral dissertation. University of Washington. 

Seanle. 

Denson. E. L. (1992b). Choosing a major and a career. Unpublished manuscript. 

Hansen. J. D .. & Campbell. D. C. (1985). Manual for the SVIB-SCII (4th ed.). 

Palo Alto: Consulting Psychologists Press. 

Holland. J. L. ( 1973). Making vocational choices: A theorv of careers. 

Englewood Cliffs. NJ: Prentice-Hall. 

Jordan. J. M .. & Denson. E. L. ( 1990). Student services for ..1thletes: A model 
for enhancing 1he student-athlete experience. Journal of Counseling and 

Development. 69. 95-97. 

Kennedv. S. R .. & Dimick. K. M. ( 1987). Career m..11urity and professional 
spo~ts expectations of college football and basketball players. Journal of 

College Student Personnel. 28. 293-297. 

McGowan. S. ( 1992. February). Getting student-athletes back in the career 

game. AACD Guidepost (pp. 1.6). 

Millon, T. (1981 ). Disorders of personalitv: DSM Ill. Axis II. New York: John 

Wiley & Sons. 

Millon, T. (] 990). Toward a new personology. New York: John Wiley & Sons. 



Page 26 . .~ Academic Athletic Journal, Spring 1993 

Petitpas, A., Danish, S., McKelvain, R., & Murphy, S. ( 1992). A career 
assistance program for elite athletes. Journal of Counseling and 
Development, 70, 383-386. 

Pinkerton, R. S., Hinz, L. D., & Barrow, J. C. (I 989). The college student­
athlete: Psychological considerations and interventions. Journal of 
American Colleg:e Health, 37, 218-226. 

Strack. S. ( 1987). Development and validation of an adjectiYe check list to 
assess the Millon personality types in a normal population. Journal of 
Personality Assessment, 57, 345-355. 

Strack. S. (1991 ). Manual for the Personalitv Check List (rev. ed.). Pasadena, 
CA: 21st Century Assessment. 

The Academic Athletic Jo• al Page 27 

AN INVESTIGATION OF ACADEMIC 
ACCOUNTABILITY 

AMONG COLLEGE STUDENT­
ATHLETES 

Gary A. Sailes 
Indiana University 

ABSTRACT 
This investigation examined the degree of control that college student­

athletes felt they had regarding their academic e~periences. Findings indicate 
that student-athletes have high academic aspirations but face structural as well 
as personal obstacles in maintaining control over their academic experiences. 
Time demands of their sports. lack of high school preparation. and inadequate 
personal study habits collectively contribute to the academic problems 
experienced hy student-athletes. In addition, partial qualifiers under Proposition 
48. All-American student-athletes, and white student-athletes demonstrate more 
control over and more seriousness about their academic experiences when 
compared to Proposition 48 full qualifiers. all other student-athletes, and black 
student-athletes. respectively. 

REVIEW OF THE LITERATURE 
Recent attention disclosing perceived low graduation rates among 

student-athletes at NCAA Division I institutions has generated much criticism, 
leading to Congressional intervention and NCAA reforms. Student-athletes are 
generally viewed as victims caught in an institutional incongruity: the ·•win at 
all costs" philosophy and business mentality of intercollegiate athletics versus 
their amateur status and the imposed academic integrity of higher education 
(Coakley, 1990). Because of the visibility of student-athletes and the sensitive 
issues currently permeating intercollegiate athletics, colleges and universities 
are vulnerable to media and public scrutiny. Consequently, student-athletes are 
held accountable to a higher standard of academic excellence and moral values 
than typical students are (Coakley, 1990). 
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Research on the academic experiences of student-::ithletes emanates 
from dichotomous findings which make the ,·alidity of a~~umptions about 
academic accountability seem paradoxical. The primary focus hinges on the 
dual role connict experienced by student-athletes and their in~bilitv to 
balance the role expectations placed on them academical]\ and athleti~allv 
(Adler & Adler, 1987; Funk. 199 I: Lance. 1987: Leonard. i 986. 1987). · 

One segment of the literature argues that the time demands of 
NCAA Division I revenue-producing men ·s sports (football and basketball) 
are incompatible with the academic component of the student-athletes· 
college experience and lead to academic failure or low graduation rates 
(Adler & Adler. 1982. 1987: Coakley. 1990: Kiger & L~rentzen. I 986: 
Purdy. Eitzen. & Hufnagel. 1982). Lower grade point averages and lower 
graduation rates among college student-athletes as compared to high school 
student-athletes confirm that contention (Purdy. Eitzen. & Hufnage~ 1982). 

The academic problems associated with dual role conflict has 
sometimes led to unethical practices and cheating (Blann. 1990: Leonard. 
1986_. 1987). The academic clustering of men·s basketball players into 
physical education "jock·· courses undermines the academic role of student­
athletes and perpetu:ites negative stereotypes of anti-intellectualism amone 
college student~athletes ( Case. Greer. & Brown. 1987: Raney. Knapp. & 
Small. _1983: Sades. 1993). "Grade fixing .. or altering transcripts is another 
allegation permeating some athletic dep:irtments (Leonard. 1986). Most 
often it is black male student-athletes who are falline off the graduation 
track at higher rates than their white counterparts (Ca~e. Greer.~& Brown. 
1987: Kiger & Lorentzen. 1986: Lederman. 1992: l\'y4uis1. 198.'i: Purd,. 
E11zen. & Hufnagel. 1982 ). · 

The antithetical inquiry indicate~ that student-athletes demonstrate 
high levels of e.\pectation. n10ti,·ation. ;1nd academic ideals during their 
freshman year (Adler & Adler. 198.'i: Leonard. 1987). Other in~uiries 
indicate that student-athlete~ have higher grc1de point a,erages and graduate 
at approximate_ly th_e_ same percentage a\ the general ,tud;nt population at 
most maJor u111vers1t1es ( Coakley. 1990: Henschen & Fr,. 1984: Lederman. 
1992). It is widely held that the revenue-producing sports and their time 
demands are the chief ,·ariables negatively affecting the academic success of 
student-athletes (Blann. 1990: Leonard. 1986). Ho,1·ever. manv Division I 
football and men ·s basketball programs are able to graduate relaiivelv higher 
percentages of their student-athletes than the graduation rates of tr;diti~nal 
students (Eitzen. 1987). Student-athletes who ~vould not have met academic 
eligibility requirements as incoming freshmen under l\"CAA Proposition 48 
have made successful academic progress and have eone on to graduate 
(Walter, Smith, Hoey. Wilhelm. & Miller. 1987). In addition. the NCAA has 
passed some reforms and is currently reviewing others which are desiimed 
to protect the rights of student-athletes. ~ 
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CONCEPTUAL MODEL 
Many of the studies investigating academic accountability among 

student-athletes examine the impact of structural (i.e., organizational or 
institutional) variables. It appears to be universally accepted that the time 
demands of athletic participation. specifically in football and men ·s basketball. 
contribute chiefly to the problems associated with the dual role expectations 
placed upon student-athletes. Consequently, much of the scrutiny examines the 
philosophies and politics of university athletic departments and questi?ns the 
ability of the NCAA to govern its member institutions and protect the nghts of 
student-athletes to receive an education and graduate from college. 

Few. if any, studies have examined student-athletes to determine their 
perceptions regarding personal control over their academic experiences whi~c 
immersed in their dual roles as ·'student"" and ··athlete." The intent of this 
investigation was to conduct a study to ascertain such perceptions and to answer 
the following question: Is the institution primarily responsible for the 
academic/athletic dilemma of the student-athlete, or does the student-athlete 
also contribute Lo the problem? 

The dependent variable employed in this investigation was percepti~n 
of academic accountability. while the independent variable was athletic 
participation. For the purpose of this investigation. the variable "academic 
accountability"" refers to the subject's willingness to accept and engage m the 
behaviors essential to achieving academic success (e.g., regularly attending 
class. auending study tables. organizing or participating in a study group in 
preparation for an exam. selling high academic standards and not settl!n_g _for 
minimal eligibility requirements, reorganizing class notes, and uttl1zmg 
academic counseling). 

It was hypothesized that. regardless of the organizational and 
institutional demands placed on student-athletes. they maintain some degree of 
control over their academic outcomes but choose to defer that control. 

METHOD 

Instrument 

To complete this in\·estigation it was necessary to develop a 
auestionnaire. Infonnal interviews with student-athletes as well as precedents 
i~ the related literature about academic accountability among students were 
used as guides in the development of that instrument. 

The instrument was designed to reveal the perceptions and beliefs of 
the subjects regarding their academic experiences at their respective institutions. 
The questionnaire contained thirty items employing a five-point Likert scale 
coded in the same direction and ranging as follows: (5) strongly agree; (4) 
agree: (3) undecided; (2) disagree; (I) strongly disagree. Among the questions 
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included in the instrument were the following: ''I could do more to get better 
grades;" "I study only enough to remain eligible to participate in athletics;" "I 
do not have ~nough time to prepare for my studies;·• "I have good study habits." 
(See appendix for the complete text of the questionnaire.) 

Subjects 

The questionnaire was administered to 918 male student-athletes in 
~ore_ than I 00 NCAA Division I institutions throughout the country. The 
d1stnbut1on of the sample is shown in Table 1. Coaches and academic 
counselors were identified and asked to administer the instrument to the 
student-athletes under their guidance. 

Table I 

Subjects 

Group 

African American 

Caucasian 

Other/Undeclared 

Freshmen 

Sophomores 

Juniors 

Seniors 

Men ·s Basketball 

Football 

Other Men·~ Team Sports 

Men ·s Individual Sports 

Student-Athletes on Athletic Scholarship 

Student-Athletes Not on Athletic Scholarship 

Qualifiers 

Partial Qualifiers 

All-Americans 

Not All-Americans 

TOTAL SAMPLE 

N 

236 

552 

130 

438 

14➔ 

173 

163 

120 

270 

246 

282 

617 

301 

755 

163 

207 

711 

918 
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RESULTS 

Comparison of Grade Point Average 
A preliminary examination of the data and the cross-tabular inquiry 

revealed certain trends (see Table 2). The number of student-athletes who 
received A's and B ·s in high school dropped when they went to college. 
Correspondingly, more student-athletes received C's and D's in college as 

compared to high school. 

Table 2 

Comparison of Grade Point Average 

GRADE HIGH SCHOOL COLLEGE CHANGE 

A 21% 4% - 17% 

B 52% 38% - 13% 

C 17% 37% +20% 

D 11% 20% + 9% 

Comparison of Behavior and Perceptions 
The chi square (x 2 2_ 53.7. p = .005) statistical procedure was 

employed to determine significance (distinct patterns of behavior or perceptions 
within the sample responses) within the cross-tabular inquiry. Significance was 

disclosed among the following measures: 

(I) Of the sample. 82 percent would have attended college even if they 
had not been offered an athletic scholarship: however. 48.6 percent discovered 
they were academically unprepared to attend college. 

(2) 41 percent believed that the academic requirements for college 
were too difficult. with 80.3 percent requiring academic counseling to maintain 

athletic eligibility. 

(3) 82 percent studied only enough to remain eligible. while 55.3 

percent admi11ed to not having good study habits. 

(4) 80 percent disclosed that sports were more important to them than 
their studies. and 96.1 percent said they were capable of doing better 

academically. 

(5) 73 percent reported being able to balance the roles of student and 
athlete, but 62.2 percent said they were fearful of losing their eligibility due to 

low grades. 
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(6) 59 percent said they could get better grades if they had more time 
for their studies; however, 44. 7 percent disclosed that they got better grades 
when their sport was in season. 

(7) Approximately 66 percent of the sample indicated a commitment 
to their academic majors. 

. (8) 67.3 percent expected to graduate by the time their eligibility 
expired, 42.5 percent planned to continue on to graduate or professional school, 
and 75.2 percent planned to use their college degrees to secure employment. 

Comparison by Group 
The analysis of variance (F ~ 1.08, p = .005) was employed to 

determine variability among the groups by race (black and white), academic 
eligibility (partial and full qualifiers under Proposition 48), and level of athletic 
performance (All-American and not). Significant differences were uncovered 
on all three constructs (see Table 3 ). 

Table 3 

Comparison bv Group (Anal vs is of Variance) 

Group I 

Whites (X = 77.8) 

Partial Qualifiers (X = 80.3) 

All-Americans (X = 74.4) 

(F ~ 1.08, p = .005) 

Group II 

Blacks (X = 72.8) 

All Others (X = 72.6) 

All Others (X = 71.5) 

F 

1.28 

2.35 

1.12 

In a comparison by race. white student-athletes (X = 77.8) displayed 
more academic accountability than black student-athletes (X = 72.8). In a 
comparison of academic eligibility status...:...student-athletes who were partial 
qualifiers under NCAA Proposition 48 (X = 80.3) revealed more academic 
acco~ntability than student-athletes who met_!._he specific academic eligibility 
requirements for freshman student-athletes (X = 72.6). All-Americans (X = 
74.4) had a higher degree of academic accountability than student-athletes who 
were not All-America;s(X = 71.5 ). -

DISCUSSION 
Overall. a paradoxical relationship exists v.,hen academic 

accountability among intercollegiate student-athletes is examined. While a 
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large percentage of student-athletes aspire to do well academically. their 

beha\'ior indicates otherwise. The student-athletes did. however. take 

responsibility for their lack of preparation. 

The behavior of the student-athletes appears antithetical to their 

academic aspirations. The findings indicate the following: (I) most study only 

enou!.'.h to remain eligible and believe that sports are more important than 

studi;s: (2) most belie~e they are capable of doing better academically; and (3) 

the majority do not have good study habits. 

Another paradox surfaced. While many subjects reported the 

academic requirements for their courses were too difficult and most seemed 

fearful of losing their eligibility because of low grades, more than half thought 
thev could do better academically if they had more time to pursue their studies. 

Ho:vever. when the student-athletes had the least time available to them (i.e .. 

during their sports season) almost half of the sample said their grades were 

higher during that period than they were in the off-season. 

This confounding par.Jdox could be interpreted in one of two ways. 

First. it could be .Jn indication that student-.Jthletes took less demanding courses 

or\\ ere clustered into ·•jock .. courses during their seasons of competition (Case. 

Greer. & Brown. J 987). Second. it could be an indic.Jtion that the student­

.Jthletes· time is more structured during their sports seasons because of the time 

demands of competition. Consequently. during their playing seasons, student­

a1hle1es probably are more disciplined and focused as compared to the off­

sea\on ( Sailes. 1986 ). Since it is difficult to determine which interpretation is 

preYalent \\·i1hout more evidence. further investigation needs to be conducted in 

this area. 

It is not surpri,ing that black student-athletes scored lower on the 

1·.Jriable .. academic accountability" than white student-athletes. The literature 

on 1he academic perfom1ance (e.g .. grade point averages and graduation rates) 

of black student-athletes consistently shows them trailing v-:hite student-athletes 

(Case. Greer. & BTO\\ll. 1987: Kiger & Lorentzen. 1986: Lederman. 1992: 
\yquist. I 985: Purdy. Eitzen. & Hufnagel. 1982 ). The disadvantaged 

educational background of black student-athletes more than likely accounts for 

their lo\\'er scores on this variable. 

The findings that All-Americans and partial qualifiers are more 
serious about their st-udies than other studem-athletes appear to justify intuitive 

expectations. Both groups have much more to lose by demonstrating a less 

serious attitude about their academic requirements. All-Americans probably 
are starters and need to do well academically to maintain their starting 

positions: partial qualifiers stand to lose another year of eligibility and/or 

competition after having forfeited their freshman year. 



Page 34 ~ Academic Athletic Journal, Spring 1993 

SUMMARY 
This study was able to disclose that a paradoxical relationship exists in 

the role expectations of student-athletes at NCAA Division I institutions. While 
the student-athletes in the sample had academic aspirations. several structural 
variables such as time demands of sport participation and lack of high school 
preparation prevented them from reaching their academic goals. Further, 
student-athletes did little more academically than meet the minimum 
requirements necessary to maintain their athletic eligibility. A number of 
student-athletes used the academic counseling services offered by their 
respective institutions; unfortunately, indications were that this was not enough 
to offset the anxiety of losing athletic eligibility or graduating by the time their 
eligibility expired. Further evidence revealed that those student-athletes with 
the most to lose had stronger values relative to their academic success. 
However, it appears that black student-athletes were not able to overcome the 
disparities illustrated in the related literature. 

This study was revealing. In a time when student-athletes are being 
subjected to more academic scrutiny, it appears that the messages of going to 
class, getting an education. and graduating are heard but not listened to. 
Although the academic aspirations of student-athletes may be sincere. their 
actions do not parallel those thoughts. 

In light of these findings, it becomes imperative that coaches, academic 
counselors, and teachers make a greater effort to affect the academic values of 
student-athletes and help them develop the positive attitudes regarding their 
academic responsibilities that would lead to behavior modifications and ensure 
success in the classroom and beyond. 
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APPENDIX 

Survev Questionnaire 

YOU ARE BEING INVITED TO PARTICIPATE I'.\ . .\ STUDY TO 
DETERMINE THE PERCEPTIONS OF STUDENT ATHLETES ABOUT 
THEIR ACADEMIC EXPERIENCES AT THE COLLEGE THEY ATTEND. 
YOUR PART!ClPATION IN THIS STUDY JS STRICTLY VOLUNTARY. 
PLEASE DO NOT PROVJDE ANY INFOR\1ATJON THAT \1AY IDENTIFY 
YOU OR YOUR SCHOOL. ANSWER EACH QUESTION AS 
ACCURATELY AND COMPLETELY AS POSSIBLE. DARKEN THE 
APPROPRIATE SP .. ~CE ON YOUR RESPONSE SHEET FOR EACH 
QUESTION. THANK YOU FOR YOLR PARTICJPATIO'.\. IF YOU HAYE 
ANY QUESTIONS REGARDING THIS STLDY OR \VOLLD LIKE A COPY 
OF THE RESULTS. PLEASE CONTACT DR. GARY A. SAILES. INDIANA 
UNIVERSITY. ATS 12-855-05.38. 

I. What is your ethnic background'? 
a. African American 
b. Caucasian 
c. Hispanic 
d. Asian American 
e. Native American 
f. Other 

2. In what sport do you currently participa1e·1 

a. basketball 
b. football 
c. baseball/hockey 
d. lacrosse. soccer. track & field. wrestling 
e. tennis. golf. swimming & diving. other 

4. 

6. 

7. 

8. 

9. 

10. 
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What is your current year in school? 
a. freshman 
b. sophomore 
c. junior 
d. senior 
e. fifth year senior 

What is your current grade point average (based on 4.0=A )? 

a. 4.0-3.5 (A average) 
b. 3.4-3.0 (A to B average) 
c. 2.9-2.5 (B average 
d. 2.4-2.0 (B to C average) 
e. Below 2.0 (C average or below) 

What was your grade point average when you graduated from high 

school? 
a. 4.0-3.5 (A average) 
b. 3.4-3.0 (A to B average) 
c. 2.9-2.5 (B average 
d. 2.4-2.0 (B to C average) 
e. Below 2.0 (C average or below) 

Were you able to meet NCAA Proposition 48 requirements when you 

graduated from high school? 
a. yes 
b. no 

If you were not able 10 meet NCAA Proposition 48 requirements, 

which requirement were you unable to meet? 
a. ACT score 
b. SAT score 
c. 
d. 

grade point average _ , . 
I met NCAA Proposition 48 requirements when I graduated from 

high school. 

Did you receive an athletic scholarship 10 play sports at this school? 

a. yes 
b. no 

. '') 

Were you a high school All-Amencan. 
a. yes 
b. no 

. •) 

Are you currently a college All-Amencan. 

a. yes 
b. no 
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THE REMAINING QUESTIONS ASK FOR YOUR HO'.'/EST AND MOST 
SINCERE OPINIONS. PLEASE ANSWER THE FOLLOWING QUESTIONS 
ACCORDINGLY: 

5 
4 
3 
2 
I 

STRONGLY AGREE 
AGREE 
UNDECIDED 
DISAGREE 
STRONGLY DISAGREE 

11. I would have attended college even if I had not received an athletic 
scholarship. 

12. In high school, sports were more important to me than my studies. 

13. In high school, I studied only enough to remain eligible. 

14. Currently. sports are more important to me than my studies. 

15. In high school. I had enough time to participate in varsity sports and 
pursue my studies. 

16. I currently have adequate time to pursue my studies. 

17. I had good study habits while in high school. 

18. I currently have good study habits. 

19. My high school classes prepared me for college academics. 

20. I am very serious about and committed to my academic major. 

21. I plan to graduate by the time my eligibility expires. 

,--, Upon graduation. l plan to continue my education by attending 
graduate or professional school. 

D. I am capable of doing better academically. 

24. Upon graduation. I plan to pursue a career within the field of my 
educational training. 

25. I found the academic requirements for my courses difficult. 

26. I find it difficult to concentrate on my studies after a game. 

27. My athletic commitments demand too much of my time. 

28. 

29. 

30. 

Int! 1-'.CciUt!l lllli 1-\ll IICll\, uuuo ',._., . -;z- --

I get better grades during the playing season. 

. d t" me to concentrate on I am sure I could get better grades if I ha more I 

my studies. 

I take advantage of the academic counseling available to me to ensure 

my eligibility. 
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SUPPORT SERVICES AND THE 
DIVISION I STUDENT-ATHLETE: 

EXPERIENCES, NEEDS, AND 
IMPLICATIONS 

Barbara Bedker Meyer 
University of Wisconsin - Milwaukee 

ABSTRACT 
This pap_er examines typical suppon service experiences of Division J 

football and men_ s basketball players. Specifically. the paper provides insiQht 
11110 th~ types ot support services generally received by DiYision I reven~e­
prod_uc111g sport student-athletes. discusses perceptions of these services and the 
service providers. and offers opinions on how future student-athletes miQht be 
better serve_d. Based on these findings. both long- and short~term 
recommendations for athletic personnel are proposed. 

INTRODUCTION 
One of the first articles to document the experiences of colleQe student­

athletes ap_peared in the popular press in 1980. Under\\'OOd ( 1980) focused on 
the educational experiences of student-athletes and in particular described how 
ma'.1:' male student-athlete~ __ often changed academic majors so they would not 
ha\_1: to take the more d1tt1cult classes. had tutors or others complete their 
assignments. allo\\'ed athletic advisors 10 plan their everv 1110\'e in order to 
circumvent the system. and focused on professional sport careers 10 the 
~;ilusion ~f ,~II else. Und_erwood came to the follo11·ing conclusion: ·The 
. mb Jock has 11011 come 11110 nower 111 the Amen can educational svstem. He 
~~-£!~\.becoming a national catastrophe. He is already a national di;grace ..... 

. -~ decade after Underwood"s consciousness-raisinQ article. another 

1 ne Acaaem1c Atni1:::u1,; uvu, 1101 , .. ~ 

a£ent,. rampant Yiolation of recruiting regulations. widespread_ illegal 
ii;ducements given to student-athletes. and numerous felonies committed by 
colle£e student-athletes which are promptly covered up or summarily d1sm1ssed 

by c;achcs and universities. 

These two articles were valuable because they helped to make the 
public more a\,·are of what was going on in the world _of big-time college ~po~·ts . 
. .\ Jack of empirical evidence. however. may have lelt some people ques11omng 
the \·alidit\' ,)f Underwood's and Telander·s claims. Consequently. researchers 
haYe be!.!.u~1 10 investigate various dimensions of intercollegiate athletics. The 
academi: and career d~velopment of student-athletes has been studied (Adler & 
Adler. 1991: Blann. I 985: Kennedy & Dimick. 1987: Meyer. 1990). as have the 
effects of specific counseling programs aimed at enlightening student-athletes 111 

these particular areas (Harney. Brigham. & Sanders. l ~86: Nelson. 19_82: 
\\lhitner & Mvers. 1986). While these and many other studies (for an overview 
see CoakleY. ·1990) have been helpful in increasing public awareness about the_ 
types of pr~1grams aYailable to student-athletes and the resulting effectiveness ot 
these programs. very few researchers have talked to the student-athletes 
themseh·es in an attempt to understand and improve athletic counsel111g. 
Thercf,1n:. the purpose of this study was to use in-depth interviews to exam11~e 
the actual support service experiences of Division I football and_ men s 
ba,ketball stlllknt-athlcte, and 10 explore their perceptions of 111d1\'ldual 

coun,cling need,. 

~1ETHODOLOGY 

Participants 
The participant, in this ,tudy consisted of 26 leuer-\,·inning male 

former ,tudt'nt-athletes who graduated from an NC..\ . .\ O1v1s1on I un1vers11y 
(hereafter referred 10 a, BOU) between I 9X0 and 1990. Twenty or the men had 
been m..:mber, or the BDL" football tt'am. \\'hilc six of the men had been 
membc·r, oi' the BOU ba,ketball team. '.\ineteen percent or the participant, 
\\'ere . .\ frican-American: the remaining X l (It were \\'hite. The sample 11·a, 
compri,ed of both ,cholarship and nonscholarship ,tudent-athletes. as well a,_ 
men 1,ho had participated in professional athletic, (2701 l. The d1s1nbuuon ol 
gradu:ttion year, 1,·as e4u,tl across the decade. with only two years y1eld111g no 

gr:.1dua1e,. 

Procedure for Data Collection 

piece (this one focusing on football and men·s basketball) appeared in the 
popular press. Accord111g to Telander ( 1989). college athletes today are in no 
better c_irc_umstances than those who preceded 1he;1. In addition 10 detailing 
academ · · ""G · • -" ,mprnpnet,es. elaodec pom1,d 10 ,11,g,I "" of prnfrn;on,I spon'__J___ 

. .l.fter each quden1-a1hle1e consented 10 panicipa1e in 1he s1Udy. 
appointments for inter\·ie\\'s were made. During the interviews. developing a 
positi1·e rapport was important. so each participant was given an explana11on of 
the purpose of the inten·iew. a descripti?n o'. t!1e criteria by 1,·hich he was 
selected. and further assurance about conf1den11al11y (Bogdan & B1klen. 1982). 



- ~-·-----, -,-···;;:, ·---
~nde~graduate athletic experiences held in common 
111terv1ewer were shared whenever appropriate. by the participant and 

. Each interview was expected to last approximate! ' iwo h 
which the participants were made aware when the . . ) ours, a fact of · • appo1111mem was mad 1n· 
est1ma11on proved fairly accurate, as !he average interview lasted _e. is 
two hours and thirty minutes. - approximately 

_Finally, each interview session was conducted in a rel::nivel c . 
but flexible manner. Inconsis1encies ine ,·1· bl . y ons1s1em 

f
' d ' 1 a Y arose as ,ome pa t" · 

o iere answers more freely than others s· ·1 I - . r ic1pants 

d d
.. . • 1m1 ar y, some men JU d h 

an 1scussed topics out of order Th . . . . . mpe a ead · e vana11on 111 111tervie · f h 
~ave affected !he results, however. since !he information n~; lhoen:~ s _ould ~ot 
11 was obta111ed, is mos! important. · r er 111 which 

Design and Instrumentation 

. The topics discussed during each interview focused 
which were ~xpec1ed lo provide !he best understanding of the - on four area~ 
support_ ~erv1ce experiences and their perceiYed cou;~eling n:1:::n1;tl~tes 
areas ot 111terest were as follows: (I) academic su . -i - . ,e our 
support personnel: and (4) missing links. . pport. (_) career support; (3) 

RESULTS AND DISCUSSION 

Academic Support 

Colleges and universities nationwide provide support -er . h . 
student athl - · h · ~ vices to t e1r 

-II etes 111 t e hope of helping them develop good studv habits and 
eventua y enhance !heir achievement in !he classroo-m The (w . ' 
~~adem1~ seHrv1ces available to student-athletes are studv hails and tul~rf~~:;; 

oore. . anon. 1986: Harden & Pina-Tallmo11 198-8· H· . B . h &. Sa d 1986) · • amev no am , 
n. ers. . The student-athletes at BOL' were no exce · • · e •. 

:~~;:~;/:~mines 1he ,study hall and tulOring processes ~t :~~-\n:h 1~!0::~;;~ 1~ 

of how !he ~:r~.\:;:~~~~d e;pe~enceds and perceptions. as well as their opinions 
e c ange to better sen·e future student-athletes. 

Studv Hall -\t BOU - d I II f h · . · ' SIU Y 13 was mandatorY for all first-term 

;r:~emp:~n~c:,~;::;:~pr~'1\ui:1:\:~-~~~s ;;: s~~~t~;l~ :~~:t:\~at;~:~:\~o,~o~~: 

~i~ evernng from Monday through Thursday. Student-athletes from all the 
teams anended the same study hall held in a do . . . I 

large rooms wi1h dividers) In the mid rmllOf> (111 c assrooms or 
itself from th I . -1980s the BOU foo1ball team separated 
f b II e arger group and began conducting its own study hall in the 
oat a complex: foo1ball coaches cited convenience as lh . f h move. e reason or t e 

The s1uden1-a1hle1es were required 10 sign in and out of , . ..idy hall; 
monitors were present to make sure 1hat 1he required individuals were in 
attendance and that no one had left in the middle of a session. Similarly. it was 
not uncommon for assistant coaches to make an appearance at study hall to 
make sure 1ha1 required s1uden1-a1hle1es were present. If 1hey were not. 1he 
absenl s1uden1-athletes could expect to receive some sort of discipline: morning 
running (called "the breakfast club" by the football players) was a common 

punishment. 
Tutoring. The other major component in the BOU academic support 

system was 1Uloring. Tutors were available at study hall on a "first come, first 
served" basis and were present primarily to help 1he student-athletes with their 
general education classes (e.g .. English Composition. Introduction 10 
Psychology. Algebra). Tutors for specialized and upper-level courses such as 
Differential Geometry and Immunobiology were available at the request of the 
student-athletes and 1he approval of the athletic academic advisor. Student­
athletes who lived off campus or who were not required to attend study hall 
were also allowed to walk in and meet with tutors present at the study hall. 

When par1icipants in 1his study were asked about methods to improve 
s1Udy hall. 1he mos! common suggestion was 10 divide the s1uden1-a1hletes inlo 
smaller. more manageable groups. The s1uden1-a1hle1es recommended small 
sruden1-athle1e/1utor ratios. question and answer sessions with 1u1ors. and more 
study hall monitors. The participants thought thal fewer people in each room 
would prove more conducive 10 actual study. They also 1hough1 1hal study hall 
would be a more positive experience if 1he athletic academic advisors and lUtors 
wok a genuine interest in the educational needs of 1he studen1-athle1es, rather 

than in maintaining eligibility. 

Finally. 1he participants questioned 1he days and times !hat the study 
hall was held. The s1uden1-a1hletes were often tired and physically sore after 
practice. making ii almosl impossible for 1hem 10 concentrate from 8:00 to 
I 0:00 every evening. They suggested different limes during the day when study 
hall could be held. and several participants even mentioned a drop-in program. 
Similarly. 1he studen1-a1hle1es wondered if ii were necessary to go to study hall 
four nights a week: perhaps they did nol have assignments due 1he nexl day or 
were suffering from "burnout .. and just needed a break. 

Overall. the study hall and tutoring programs described by BOU 
student-athletes were very similar 10 the academic supporl services provided at 
01her universities (Harney. Brigham. & Sanders. 1986: Roper & McKenzie. 
1988). which are based on 1he premise that "s1Udent-athletes will perform bener 
academically if 1heir study 1ime is structured and prearranged for them" 
(Hamey. Brigham. & Sanders. 1986). The reason for the popularity of this 
particular structure may be that it allows athletic departments to easily serve 
large numbers of student-athletes. thus fulfilling their obligation lO provide 
academic supporl (Harney. Brigham, & Sanders, J 986; Roper & McKenzie, 
1988: Whitner & Myers. 1986). Taking individual differences as well as 
various developmen1al levels into account, as the participants in this study 
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productive student-athletes p . ent sen ice delivery and 
McKenzie !988· Wh' & ( e111pas. Fmley. & Votter 

. ' liner Sanz, 1988). . 
ultimate)\' m - ore 
l 989: Roper & 

Career Support 

It became evident from talkino to . 
?een denied them in terms of support . "'.· the student-athletes that little had 
if they asked for somethino . it . sen ices. The prevailing notion was th 
themselves to blame if they did no~::/rm·ided: the s1uden1-a1hletes had on~;: 

. Of those student-athletes who re . . 
gwdance. a great number received d' pon~d recernng some tvpe of career 
depan S irec11on from sou . -

ment. tudent-athletes who wanted , : rces OUb1de the athletic 
same places their non-athletic peers went /aree~_guidance sought counsel in the 
professors. and university pl· ~rad, ice. namely academic advis 
c . acement services O . . ors, 
areer guidance he received at BDU . l t· . . . ne panrcipant described the 

rn t 1e ollowrn!! wav· 

!I. did not receive any services] that i1eren·~ av:.·. 
ds usmg the Placement Service. orr , . a liable to anybody as far 
College of Business and th: Sc;~~~\nd that type of thing. and the 
Management has the Ho .. · 1· . . . of Hotel and Restaurant 

· . spll<t ill· Assocn110 f Th 
organizatron and all that kind . f . ff '. n,- ere was] the student 
was available to anvone B o_ :~I~ . so that was all there-but that 

hl • . . · Ul ,ls I ar ·is J kn , l 
at e11c-spec1fic or athletic-related. , . ow it iere was] nothing 

Support Personnel 

. Through discussions with the .. ·-· . . . 
that BDU employed a varietv of eo ~ar11u_pdnts rn the s~mple. it was learned 
progress and eli!!ibilitv of its· ·1 d p p e to .iss1.\t rn monJtorin~ the academ1·c 
.. h I .·· ~ · · s u em-athletes Tl , .. . • ' 

e pers were the athletic academic adns. le most lreyuently memioned 
appeared lo play :rn important role . l J': ors dnd the athletic tutors. who 
~anrc1pan1s. opinions were solicitedll~nl :~, n ("\ ot many. student-athletes. The 
advrsors and athletic tutors wer·e . d hlJt the roles of the athletic academic 
n h · .in on 011 tho · I 
ieet t e needs of student-athletes r11ore ·t·1· . I se roe~ could be modified to 

· e ec11ve 1·. 
Athletic Academic Ad,·isors : .. 

Steve Hardy (pseudonyms). held .the . ;.110 ddl_eren1 men. Joe Manin and 
dunn? the trme_period under studv. lt /,~-;t1on of athletrc academic advisor 
athletic academic advisor as perc ·. d b . 101 surpnsrng. then. that the role of 
to 'h l . eive \' the q d . l . 

II o ield the position The . . . . u ent-at iletes i·aned accordino 
thought he was sincere]~, conc:~:icipants at BDU during Joe .\fan in ·s tenur; 
athlet~s, even though hi; ma·or res d about_ the overail well-being of student­
pamcipant thought that Joe Jas ho!~:1~~~llny was to keep them eligible. One 
occurrence in the athletic d . . llh the student-athletes (an uncommon 
exploitation of student-athletes ei~rtn:ent) and that he worked to stop the 
Steve Hardy, whom they chara~teriz:~drti~ipants did not look as favorably upon 

as emeanmg and patronizing. 

I IIV ,.....""'---•••·- __ _ 

The student-athletes were asked about how the role of the athletic 
academic ad\'isor could be changed to be more effective. The most commonly 
mentioned suggestion was that more advisors were needed. Some participants 
thought rhe arhletic academic advisors would be more effective if they took a 
genuine inrerest in student-athletes as human beings and developed a more 
personal relationship with each individual student-athlete. Still other 
participants thought the athletic academic advisors could be more effective if 
they were given more power. e.g .. as in helping decide. based on classroom 
performance. which student-athletes would participate in upcoming athletic 
comests. 

Athletic Tutors. The other group of people who provided the BOU 
student-athletes with academic support were the tutors hired by the athletic 
department. The participants were asked what they perceived 10 be the function 
or role of the tutors. as well as how they thought the tutoring system could be 
more effective. The majoriry of the participants in the study thought the tutors 
were genuinely concerned about helping them learn the necessary material. 
Conversely. other participants believed that the tutors were responsible for 
getting the student-athletes· work done one way or another and ultimately 
helping keep the student-athletes eligible for competition. 

In discussions with the participants about their experiences with the 
athletic tutors. it became apparent that there was a variety of tutor types with 
different ,·iews of their roles. One participant ·s description of the athletic tutors 
he came into contact with summarized the interactions of student-athletes and 
tutors: --some of 'em were intrigued to be affiliated with athletes, [for] some of 
·em it 11·:1s a pan-time job. [and] some of 'em had a genuine interest in helping 
someone. 

Similarly. contradictions arose as the participants discussed their ideas 
on hem 10 make the BDU tutoring system more effective. The most popular 
response 1qs 10 hold the student-athletes more responsible for their own actions 
and gr:1des. In rhis scenario. the rutor would take a less active role, asking 
queqions and facilitating the general learning process of the student-athlete. 
rather than completing the work. ,\nother popular suggestion for improving the 
effecti1·eness of the tutoring program was 10 provide the student-athletes with 
indi1·idual tutors or. at the very least. a small student-athlete/tutor ratio. 
. ..\dditionally. 1he student-athletes mentioned providing tutors at various times 
1hroughou1 1he day. cutting down on rhe noise and associated distrac1ions in 
stud:, hall during the tutoring sessions. and hiring more tutors. 

While all the participants had sugges1ions for increasing the 
effec1i1eness of BDU·s tutoring program. many realized wha1 a difficult job the 
tutors had trying to motivate people who did not want to attend tutoring 
sessions. The student-athletes were also quick to admit thar rhey had worked 
beuer wi1h a likeable tutor. i.e .. someone who had a good personaliry and with 
whom they felt comfortable. The participants also thought a tutor should be 
someone with whom they could be friends. which apparently was often the 
case. 
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The final topic d' . -----
on !he skills and cha iscu~sed m this section on su 
1u1ors. The moor rac1ens11cs of effective a th Jet. ppon personnel focus d 

h . ·' commonly · JC academ· . e 
a1 let1c experience, preferabl mentioned attribute was that JC advisors anct 
the interviews the .. y at the collegiate level A _they have sorn 

a~~demic advis~rs an~~~\
1
i:::~:/so thought it ;as ~:;i;:~~;df throughou~ 

at etes. e a personal. genuine . . or athletic 
~ interest 111 the 

. studenr-
Smce mos1 of the a .. 

and tutors as ''he ., lh p rt1c1pants referred to the a1hJ . 
Th . . , ey were asked .f h . e11c academic d . 
. e ma1onty of the student hl I I e posJtions should be fJJ a visors 
im~~rtant; several, however d;~t ete_s responded !hat gender ,~, ed by men. 
pos1t10ns should be f'JJ d b. mention a preference Th as not verv 
receptive to a nurturi;o e y w~men claimed that 'O~no ose who though1 th~ 
coaches all day For si ~rher figure. panicuJarJy a}ter b~_men would be more 
better suired to .deaJino :\~r reasons, other participants rei\n~ ye/Jed at by male 
explained: c J student-athletes than w at men would be 

omen. As one such person 
Id · . on t want to sound l'I,,: . 
Wllh football pla 'ers . J e d male chauvinisr-but when ' . . 
guy. Because gu}s ·~s~~d h_ockey players. you almost h~~u re deal111g 
19 years old. chest /s bl on t respect females. Nor when ' e _10 have a 
to be some bio st d ~ O\\ n our because you 're son . ) ou re 18 and 
you really ha,~· u . ~otball player. I think a won ie big ... supposed 
that a woman co~~;~'.abdlish yourself rhe firs1 two ,~::r~o~J_d do fme, _but 

I o JI. /bu1J JI would b l , . . m nor sayino 
As . e iard c . nored m the di . . . 

lJ11le research lo da .. scuss1_on of academic su . 
personnel. T _re has examined lhe lo . pport _ser\'Jces above. ver 
of~ he research which has b pie of collegiate arhleti y 

om1er student-athletes in een done has focused o . c support 
( 1989) sugoes1 th· . the suppon wsrem p . . n rhe mvolvement 
d • ~c · at previous ,· J l · · · e1J1pas. Fur) , . 

a visor may facilitare h at l e11c participation b1· , c')._ and Vonero 
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Although the student-athletes in this study received several 011 t'erent 
types of support services. a great majority thought they would have benefired 
from some type of career development or counseling. Specifically. the 
participants thought information should be available concerning particular 
majors. jobs. and interview skills. 

Aside from career assistance, rhe next most frequent reply was that the 
student-athletes needed some type of alcohol and drug awareness programs: the 
participants were particularly interested in information about steroids. Finally. 
the participants thought that more personal contact with counselors and advisors 
throughout college would be helpful for future student-athletes. 

After suggestions for additional services were discussed. the interviews 
concluded with questions concerning the logistics (i.e .. where and when) of 
athletic support services. The participants responded with a variety of 
suggestions as to the geographic location for athletic support services. 
Approximately half of the participants wanted the services to be available in 
their respective athletic facilities (e.g., the football practice building or the 
basketball arena). Since the student-athletes spent a great deal of their time in 
these buildings. the locations were convenient. The remaining student-athletes 
thought the support services should be located in an academic environment; 
apparently in order to concentrate on academics or careers. they needed to get 
out of the athletic environment. No matter where the participants wanted to 
receive support services. they agreed that the area should be private so that non­
athletes could not stare at them and contribute to potential feelings of inferiority. 

Finally. the student-athletes in this study talked about what time of day 
support services ideally should be provided. The most popular response was to 
m::iintain the status quo and make the services available after practice. Although 
the participants admitted th::it they were tired after pr::ictice. they could not think 
of a more suitable time to take advantage of tutors. career guidance. or other 
~en·ices. The next most common reply was "'not after practice.'' Their mental 
and physical exhaustion after practice. especially when accompanied by a big 
meal. made it difficult for them to concentrate on their studies. Other student­
athletes thought that ::i tlexible drop-in or morning support service schedule 
would be most conducive to retention. A drop-in system might be preferable 
because it would allow student-athletes to seek help when it best fit into their 
schedules. while morning sessions would be productive because the student­
athletes were refreshed and alert. 

Research (Lanning. 1982: Petitpas. Finley. & Votrero. 1989: Whitner & 
Sanz. I 988) supports the particip::ints in this study who claim that student­
athletes should be provided with more than the rudimentary study hall programs 
they currently receive. Specifically. Whitner and Sanz ( 1988) suggest that 
traditional study skill programs alone do not adequately address the needs of 
student-athletes. Therefore. athletic departments may do well to provide 
student-athletes with additional services such as the career counseling and the 
alcohol and drug awareness programs suggested by the men in this study. 



···- '"'""""' UUU(lldl, ~enng l~~J -Career counseling for student-· hl . . 
~:en p~st f~9w years. with researchers (B~nnetet9;~~ ;ce1ved much attention in 

~mg, 82; McCurdy. l 983: Nelson . ,. . . ennedy & Dimick. l 98 . 
Davis,. & Dever. l 989: Wiumer B .. l 98 _ _. Whllner & Sanz. l 988; Wi] . 7. 
the opinions of th . . . . ost1c. Phillips. & Waters J 98 J) . kes. 

e part1c1pants m the . d -· confmni 0 

~areer counseling would have helped the~~ \w_ho thought that some type ~f 
or su_ch programs is supported by studiem \e_irhpost-coJJege Jives. The need 

maturity of college student-athJet s \I· ic have examined the ca 

;resh~an and sophomore male st:~de:i~:t~~arnpJ_e. Blann ( l 985) found ~~:~ 
~r~u ated less mature career I ete~ m both D1v1sions I and 

S1m1larly, the football and men's pb:s:se/han their n?n-athJetic counrerpar!!I 
(I 9_87) sample had lower levels of c ball players m Kennedy and Dimick,. 

~~If avirage career maturity score r:::%~11::t;;ry th;n other _college students~ 
us, t e development of career . iat o the typical ninth orad 

college student-athletes appears to ieo~n_s~fJmg programs for high scho~J a~~ 
stated: JUSII ied. as Kenned" and o· • k 

J im1c ( l 987) 

These findinos . 
. c· seem to suggest that b ' . 

at wh1~h their athletes f~;ction co~J d:velop1~g_the career maturity 
enhancmg the athletes· pe . . . . e"'e adm1111strators would b 

d . rspect1ves 111 the 0·. . . e 
an possibly more rewardino ca h . i1ect1011 ot a more realistic 

"' 'reer c o1ce after graduation(p. 297). 

IMPLICATIONS FOR ATHLETIC PERSONNEL 
. The purpose of this study w . 

experiences of the BOU stud . t l J as to examme the actual support se . 
coun 1-

0 
en -at 1 etes. as \\"ell a . . rv1ce 

se m"' needs. It was hoped that t . . . s explore their perceptions of 
depar'.ment _personnel in planning futu his mlorrnat,on would assist athletic 

~~~c1p_ants experiences with athletic a;:d~~~r~ms_ for student-athletes. The 
g"'est1ons on the implications of this stud . r c ad\ isors and tutors have Jed to 

. · ) or athletic personnel 
First. do the current support . . . 

de · service~ -·d 
pa~ment help or hinder student-athletes·1 J .. fro\ I ed by a particular athletic 

serve ~o facilitate dependencv trai . o . . ~ t le current study. these programs 
the ~aJonty of the parricip~nts e:;; oand :in mremal_1zation of ideas. While 
exp~~ence as independent individuals r;~-d fr~ni· the llltercollegiate athletic 
wo_u. always be there to take care of .the1 e\1 . : Je\·ed the myth that someone 
tr~t~g table. seemed to further al ienar n.l .\1andatory programs. along with 
:~ et1c st_udent body. admittedlv causino ~Ile stud_ent-athletes from th; non­
a't;l Their associations with n~n-athle1:st em tad miss our on "nom1al" colJeoe 
t k etes stay on track for graduation Th see;ne to help most of the stude~­

o:n:r~re ;~1 to isolate studem-athi°etes ;;~ orej athletic departments should 
"' an rom non-athletic studems ,·n . . ml tie university atmosphere in 

part1cu ar 
l Secondly, the requirement th . 

a so be viewed as a mixed messaoe at stu~e_nr-a1hJetes attend study hall must 
study were required to study for eiiht. h Spec1f1calJy. the student-athletes in this 

"' ours a week h" h · w JC perhaps suggested to 

i 

I 

I 

I 
I 
! 

I 
! 

l 
l 

I ne Acaaem11.; Hllll'C"Uw .,..., ... ,,, __ 

them that college students needed to study only that amount. The participants 
apparently had managed to get away with studying less than ten hours a week in 
high school. but college courses generally require significantly more work. The 
fact that 62.517c of BDU's football and men ·s basketball players were ··special 
admits .. in l 989 (Lederman. l 991) indicates that they may need to devote even 
more time to academics than the average student-athlete. If universities are 
going to admit such student-:.ithletes into their institutions and allow them to 
participate in athletics. then the institutions should consider the time demands 
and intellectual challenges faced by "special admits .. and design support 
services accordingly. 

Subsequently. athletic department personnel need to be aware that they 
may be perceived as not giving equal value to the roles of student and athlete. 
Although athletics was going to be part of these student-athletes' lives for only 
a short time. the participants believed that the coaches and athletic academic 
advisors at BOU stressed athletics more than academics-consciously or 
unconsciously. explicitly or implicitly. While the football and men's basketball 
players in this study were required to study only eight hours a week. they would 
not h:1\"e practiced only that amount: their coaches would not have allowed it. 

Another suggestion for athletic department personnel would be to put 
the needs and the best interests of the student-athletes first. perhaps teaching 
student-athletes to take more responsibility for their own academic decisions 
and actions. Student-athletes must learn that they are ultimately responsible for 
their own lives. rather than allowing someone to take care of their lives for 
them. While the athletic department may benefit by .. bailing out" student­
athletes in trouble (i.e .. keeping them eligible ;ind thus using them to win 
g;imes l. the student-athletes are the ones who eventually suffer because other 
talented student-athletes are always w;iiring on the sidelines. The athletic 
department must then de, ote time to these new superstars. and the ··old'" 
~tuden1-a1hle1es may be left with nothing. A "tough love" approach whereby 
the athletic department forces student-athletes to be independent from their 
freshman to senior years could help de\·elop self-reliant and successful people. 
. ..\n attempt to do this has already taken place at the University of Florida (see 
\Vittlller. Bostic. Phillips. & Waters. 1981 ). 

These four suggestions are long-term recommendations which require 
institutional change. There are also. however. short-term recommendations 
which could be implelllented within the current system. enabling student­
athletes 10 have more meaningful and successful college experiences. First. 
athletic suppon personnel should sho\1· a genuine interest in the student-athletes 
"·ith "·horn they work. Counselors. tutors. and other support personnel would 
do well to learn as much about the student-athletes as possible. By taking an 
interest in the student-athletes· backgrounds. strengths. weaknesses. interests. 
and goals. athletic support personnel would be showing the student-athletes that 
they care about them as human beings. This may increase the student-athletes· 
trust in the athletic personnel both on and off the field. An attempt to do this 
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has already taken place at the University of Toledo (see Whitner & Myers. 
1986). 

In addition, universities should implement more extensive career 
counseling programs for all students. While the student services and placement 
services at most universities provide such assistance. it is typically reserved for 
seniors who are about to enter the work world. All students. and student­
athletes in particular as a result of their low levels of career maturity (Blann. 
1985; Kennedy & Dimick, 1987; Sowa & Gressard. 1983), may need guidance 
before their fourth or fifth years of college. As the participants in this study 
suggested, it would have been nice to talk to someone about the "shape" of 
certain majors and jobs, the state of the job market in the years ahead, and the 
transfer of skills from the sports world to the work world. Such guidance would 
be a valuable asset for student-athletes and non-athletes alike. An example of 
such a program is located at the University of California at Los Angeles (see 
McCurdy, 1983). 

Finally. athletic departments should examine the practice of mandatory 
study hall. As the comments made by the participants in the current sample 
illustrate, student-athletes did not gain a great deal from the study hall 
experience. They were tired after practice. the atmosphere was not conducive 
to studying. and they often resented being told that they had to study at a 
particular time. As a result. most of them attended only to avoid the 
punishment inherent in skipping. Student-athletes should be trusted and 
encouraged to study when they need to. and if they do not study. they should 
pay the consequences. including loss of eligibility or academic probation. The 
participants in the sample who actually accomplished something at study hall 
probably would have studied on their own anyway and may have achieved more 
in a quiet environment after taking a brief nap. lf student-athletes are expected 
to act like responsible adults. they must be treated as such. Forcing them to 
study for eight hours a week only reinforces their dependency training and 
focuses on eligibility. Therefore. a drop-in study center as suggested by several 
of the student-athletes in this study may be an ideal way for athletic departments 
to encourage educational achievement while at the same time promoting 
independence. 

CONCLUSIO~S 
Throughout this study. the participants provided insight into the types 

of support services typically received by Di, ision I revenue-producing sport 
student-athletes. discussed perceptions of these services and the service 
providers. and offered suggestions on how future student-athletes might be 
better served. While the participants were generally satisfied with the types of 
support they received, greater emphasis on career development and guidance, a 
larger number of athletic academic advisors with whom to consult. and more 
concerned advisors may have enhanced the student-athletes' college 
experiences both on and off the field. These student-athletes did not ask for 
unrealistic treatment but merely for access to services available to the entire 
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