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ABSTRACT

A study was conducted with 502 college students (246 non-athletes, 90
intramural athletes. and 166 intercollegiate athletes) to investigate the
relationship between self-identity variables (i.e.. identity foreclosure and
athletic identity) and college sport participation. Results indicated that identity
foreclosure and athletic identity increase with level of sport participation.
Idenuty foreclosure was significantly lower for upperclass students than for
underclass students among non-athletes. but not among intramural and
intercollegiate student-athletes. These findings suggest that intercollegiate
student-athletes may commit to the role of “athlete™ without exploring
alternative identities. Implications of the results for the academic and career
development of student-athletes are discussed.

INTRODUCTION

At the typical college or university. several hundred students
participate in intercollegiate athletics. Participation in sport at the college level
involves an enormous commitment of time and energy. Despite the prevailing
notion that sport builds character, empirical investigations have demonstrated
that student-athletes lag behind their non-athletic counterparts in terms of
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psychosocial development (Blann. 1985: Kennedy & Dimick. 1987: Malismur
& Schmitt, 1975; Petitpas, 1981: Schendel. 1965: Sowa & Gressard. 1983).

One reason why college student-athletes may show lower levels of
psychosocial maturity is that they engage in selective optimization (Danish,
1983), in which they concentrate on a sport to the exclusion of other activities
during their involvement in the sport. Consistent with this idea. it has been
hypothesized that student-athletes are at increased risk for identity foreclosure
(Nelson, 1983; Petitpas & Champagne. 1988). Rooted in Erikson’s (1959)
theory of psychosocial development. identity foreclosure is a construct used to
describe people who have committed to an occupation or an ideology without
first engaging in exploratory behavior (Marcia. 1966: Petitpas. 1978).

Because of the rewards and demands (both physical and psychological)
inherent in competitive sport, student-athletes may lack incentive or opportunity
to explore identities other than that of “athlete.” Preliminary support for this
argument was obtained in a study of college males by Petitpas (1981). who
found that senior non-athletes were significantly less foreclosed than senior
student-athletes. freshman student-athletes. and freshman non-athletes. No

significant differences in identity foreclosure were found among the latter three
groups of subjects.

Closely related 10 identity foreclosure is athletic identity (Brewer. Van
Raalte, & Linder. in press). a construct tapping the degree to which an
individual identifies with the athlete role. It has been hypothesized that
maintaining a strong and exclusive athletic identity can produce problems in
adjustment to common sport-related transitions such as terminating compeltitive
sport involvement. dealing with injury. and being cut from a 1eam (Baiilie &
Danish. 1992: Blinde & Greendorter. 1985: Pearson & Petitpas. 1990).
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[E(2.490) = 181.08. p < .001] and underclass student-athletes [F(2.490) = 56.76. p
<.001).

Inspection of the simple effects of class within each level of athletic
involvement indicated that. although there were no significant class differences
for intramural and intercollegiate student-athletes. underclass non-athletes had
significantly higher AIMS scores than upperclass non-athletes [E(1.490) = 12.08.
p < .005]. However. the class effect within non-athletes held only for males. since
the AIMS scores of upperclass and underclass female non-athletes did not differ
significantly.

DISCUSSION

This study examined identity foreclosure and athletic identity in male
and female upperclass and underclass college students across three levels of sport
participation. Empirical support was provided for the hypothesis that student-
athletes are susceptible to identity foreclosure. as foreclosure scores increased
with the level of athletic involvement. Similar to the results of Petitpas (1981).
upperclass non-athletes were significantly less foreclosed than underclass non-
athletes. but no such developmental decrease was observed for intramural or
intercollegiate student-athletes. It is possible that the demands of sport
participation and the restrictive. sheltered nature of the competitive sport
environment discourage student-athietes from exploring alternative identities
(Chartrand & Lent. 1987: Nelson. 1983: Petitpas & Champagne. 1988: Shifflette
& Galante. 1985).

Bolstering this interpretation are the {indings for athletic identity in this
study. which. as expected. indicated that strength and exclusivity of identification
with the athlete role increased with Jevel of athletic involvement. It is worth
noting that athletic identity and foreclosure scores were significantly correlated
for the full sample [r(501) =.21.p < .001]. This suggests that athletic identity and
identity foreclosure are distinct yet related constructs.

No gender differences were found for identity foreclosure. Thus. 11
appears that the findings of Petitpas (1981) obtained with male college students
apply to female college students us well. A gender difference was found on
athletic identity only for non-athletes. with male non-athletes having significantly
higher AIMS scores than female non-athletes. This finding suggests that male and
female student-athleles identify themselves with the athlete role in a similar
fashion.

There are several important limitations of this study. First. the cross-
sectional design that was used does not permit causal conclusions regarding the
relations among sport participation. academic standing. and self-identity (athletic
identity and identity foreclosure) in college students. In the future. it would be
prudent to employ longitudinal designs to examine more thoroughly identity
development in student-athletes. Second. participants in this study were students
at NCAA Division 1T and Division 1II institutions. Replication of this
investigation with NCAA Division I student-athletes is recommended. However.
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it might be anticipated that some of the findings of this study might be even
more pronounced among students at Division I institutions, where the
expectation of “turning pro™ by student-athletes is probably much higher than at
NCAA Division 1l and Division IIT institutions.

Implications

The results of this study imply that college student-athletes may
identify strongly with the athlete role to the extent that they fail to explore
alternative identities. These findings have ramifications for the academic and
career development of student-athletes. Because of their intense involvement in
sport, student-athletes may not identify. explore. and eventually pursue
academic and career options of potential interest. Although an association
between identity foreclosure and career maturity has not been demonstrated
empirically in student-athletes. research in non-athletic populations has
indicated that identity foreclosure is positively related to a dependent decision-
making style that is considered maladaptive in the career development process
(Blustein & Phillips. 1990).

Athletes sometimes encounter difficulty upon terminating involvement
in compelitive sport (Baillie & Danish. 1992: Crook & Robertson. 1991:
Gorbett. 1985). For example. documented sequelae of athletic “retirement”
include low life satisfaction (Kleiber & Brock. 1992:; Werthner & Orlick. 1986).
psyvchological distress (Blinde & Stratta. 1992). and substance abuse
(Mihovilovic, 1968). Failure to formulate adequate post-sport career plans may
in part account for the difficulties faced by some retired athletes. The findings
of this study are of concern to the extent that an exclusive identification with the
athlete role prohibits career planning.

The current study and those of Blann (1985). Kennedy and Dimick
(1987). and Sowa and Gressard (1983) provide a rationale for career
development interventions for college student-athletes (Jordan & Denson. 1990:
Lanning. 1982: Nelson. 1982: Pearson & Petitpas. 1990: Petitpas &
Champagne. 1988: Riffee & Alexander. 1991: Sanders. 1992: Wilkes. Davis. &
Dever. 1989: Wiumer. Bostic. Phillips. & Waters. 1981). Preliminary research
suggests that career development programs for student-athletes are effective
(Nelson. 1992) and well-received by participants (Petitpas. Danish. McKelvain.
& Murphy. 1992: Wilkes. Davis. & Dever. 1989). It is hoped that. through
further empirical research and ongoing program evaluation. effective
interventions will be developed 1o ease the difficulties of student-athletes
making the transition out of intercollegiate sport involvement.
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OCCUPATIONAL INTEREST
PATTERNS AND
PERSONALITY STYLES OF
FRESHMAN STUDENT-ATHLETES

Eric L. Denson
Janice M. Jordan
Kelly E. Green
Jennifer A. Harris
University of Delaware

ABSTRACT

The existence and relationship of common personality styles and
occupational orientations were explored. Student-athletes and non-athletes
enrolled in a freshman seminar completed the Personality Adjective Check List
and the Strong Interest Inventory. The results suggest that student-athletes and
non-athletes differ on several personality and occupational variables and that
personality style has an important relationship to occupational orientation and
interests. Implications for athletic counseling professionals are discussed.

INTRODUCTION

One of the most important developmental tasks college students face is
that of establishing their personal identities (Chickering. 1975). While there are
many ways and sources from which identity is derived. a primary way in which
identity 1s established is through the choice of careers. Casual observation of
interpersonal interactions will bear this out. One of the most common and
powerful ways which people use 1o identify themselves to others is through
sharing their work roles or. in the case of college students. academic majors. It
is rare to hear people describe themselves without reference to the work they do
(or do not do, as in the case of the unemployed) or to the major they are
pursuing. This information provides the basis for many interactions and
relationships.
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PERSONALITY STYLES

While Holland’s (1973) model was not specifically developed as a
personality theory. it is extremely useful because of the way it links vocational
interests and personality tvpe. Alternatively. Millon (1981. 1990) has
developed a theory of personality that may have vocational applications and
may be particularly useful {or understanding student-athletes. In Millon’s
model. eight basic personality types are derived using three polarities.

Polarity Model of Personality

According 1o Millon. people may be oriented toward either end of an
Active-Passive polarity. such that they generally seek 1o influence their
environment and obtain its rewards (active). or they passively react to their
environment and await the rewards bestowed by it (passive). The second
polarity is Self-Other. In this polarity. people orient themselves toward self-
preservation and the fulfiliment of their own wishes and needs (self-
orientation). or they seek primarily to nurture others (other-orientation). The
tinal polarity is Dependent-Independent. Here people are seen as relying on
others to provide rewards (dependent). or they provide their own rewards
(independent).  This polarity also offers two other possibilities. People may
vacillate between dependence and independence (ambivalent). or they may be
gencrally unresponsive to stimulation and reward (detached).

Millon’s theoretical model was developed using pathological
populations. which limits its direct utility for describing normal people. Strack
(1987. 1991) has taken Millon’s general conceptual framework and modified it
for normal populations. resulting in the Personality Adjective Check List
(PACL.

Descriptions of Normal Personality Types

Struck €1991) uses Millon's framework to derive eight basic
personality tvpes found in normal populations: Introversive. Inhibited.
Cooperative. Sociable. Confident. Forceful. Respectful. and Sensitive. High
scores on the Introversive scale of the PACL describe people who prefer distant.
limited involvement with others and who work quietly and unobtrusively on the
job. Others see them as calm. steadv. and reliable. In contrast. the Inhibited
scule describes people who also withdraw socially but do so because of fear and
anxiety about negative outcomes. rather than because of disinterest. They are
sensitive. shy. and difficult 10 get 10 know. Vocationally. they are most at ease
working alone or with a small group they know well.

The Cooperative and Sociable scales describe people desiring
considerable attention and affection. They differ in their approach to obtaining
the desired reaction. Cooperative types adapt their behavior and are willing to
live according to the mandates of others. They are reliable and considerate and
are most at ease when relving on others. They make excellent “team players™
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styles also suggests that certain occupational environments and choices may
provide more suitable and congruent options than others. If such a relationship
exists. then the benefit for athletic counseling professionals is that they can use
the information to help student-athletes make the most appropriate choices of

major and career.

The primary purpose of this investigation was 10 explore the
occupational interest patterns and personality styles of freshman student-
athletes and to examine the relationship between personality style and
occupational orientation. The four primary questions addressed in this study
were as follows: (1) 1s there a common personality type or patiern among
student-athletes? - (2) Are there common occupational interests among student-
athletes? (3) Are personality styles associated with occupational interests? (4)
Are there differences between student-athletes and non-athletes in terms of
occupational orientation or personality type?

METHOD

Participants

Participants were freshman undergraduate students (N = 53) at a mid-
sized Atlantic region university competing in NCAA Division 1. The
participants were enrolled in the four sections of a freshman seminar. The
<eminar was a required course for freshman physical education majors and
freshman student-athletes. Two of the course sections were comprised
primarily of intercollegiate student-athletes. and the remaining two sections
consisted primarily of non-athletes majoring in physical education. The sample
was 63 male. The student-athlete group contained 36 members, of whom 25
were male. The student-athletes in the sample were participants in
intercollegiate basketball. football. baseball. softball. field hockey, lacrosse.

cross country. and soccer.

Measures

Two measures were used in this study. The Personahity Adjective
Check List (Strack. 1991) served as the measure of personality style. and the
Strong Interest Inventory (SII: Hansen & Campbell. 1985) was used to assess
vocational interests and orientation.

Personality Adjective Check List. The Personality Adjective Check
list is a 150-itern list of adjectives that describe various characteristics of normal
personalities. Respondents simply endorse only those items that are self-
descriptive. The PACL is based on Millon's interpersonal and biopsychosocial
theory (1981, 1990); however. unlike the Millon inventories, the PACL was
designed for use with normal populations and is not designed to assess
psvchopathology. The PACL posits eight normal personality style variants of
the Millon patterns and the Diagnostic and Statistical Manual-Revised (DSM-
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III-R) per.sonalily disorders (American Psychological Association. 1987). For
comparative purposes, these classifications are presented in Table I. The PACL
der.nox_1§trales good stability of scores for both men and women. Test/re-test
reliability at three months revealed a median coefficient of .71 for men and .74
for. women. For men and women combined (again at three months) sc.ale
reliability coefficients ranged from .63 to .86 (Strack. 1991). ’

Table 1

Comparison of Polarities with DSM-III-R, Millon. and PACL Personality Tvpes

Polarity DSM-III-R Millon PACL
Passive-Detached Schizoid Asocial Introversive
Active-Detached Avoidant Withdrawn Inhibited
Passive-Dependent’ Dependent’ Submissive Cooperative
Active-Dependent Histrionic Gregarious Sociable
Passive-Independent Narcissistic Egotistic Confident
Active-Independent Antisocial Aggaressive Forceful
Passive-Ambivalent Compulsive Conforming  Respectful

Active-Ambivalent Passive-Aggressive Negativistic Sensititve

Strong Interest Inventory. The Strong Interest Inventory is a widely
used measure that facilitates the identification of salient vocational interests
The SITis a 325-item inventory in which respondents indicate their interest i;1 a
wide range of occupations. occupational activities. leisure activities. academic

supjejcls: and types of people. Respondents indicate “like.” “indifferent.” or
“dislike™ for each item. ‘

Thre_e main sets of scores are generated: General Occupational
Themes.' Basic Interest Scales. and Occupational Scales. The six General
Occupational Themes—Realistic. Investigative. Artistic. Social. Enterprising
and Conyenlional—reﬂect the respondent’s overall occupational orienlalior:).
The Basnc Interest Scales report consistency of interests in specific subareas o%
lhe.51.x.general themes. The first two sets of scores represent inleres.t In various
activities, while the Occupational Scales assess the degree of similarity in
responses made by the respondent and those made by pe(;ple employed in the
occupation being assessed. The SII possesses high reliability and validity. The
psychometric properties of the SII and descriptions of the General Occupat.ional
Themes are fully described in Hansen and Campbell (1985).

The Academic Athletic Journa _Page 19

Procedure

The PACL and SIl were administered during the middle of the
semester and 100k approximately one hour to complete. The PACL was
completed during a class period. and the SII was completed on computer at the
university's counseling center. Following completion and scoring of the two
measures. a group interpretation of the meaning of the various profiles and
scales was made during class. Participants with questions about their results
were encouraged 1o meet individually with the course instructors.

Analyses

For purposes of the present study. only the General Occupational
Theme scores and the Basic Interest Scale scores were included from the Sl in
the final analyses. All PACL scale scores were included in the final analyses.
T-tests were performed to compare student-athletes/non-athletes and
males/females on individual scale means. However. only student-athlete/non-
athlete comparisons are reported. Pearson product moment correlations were
generated for the Sl and PACL scales—both across the entire sample and for
the student-athlete and non-athlete groups—10 address the questions pertaining
10 the relationship of personality and occupational interests.

RESULTS
Student-Athletes Versus Non-Athletes

Siudent-athletes and non-athletes differed significantly on a number of
variables on the PACL and SIl. On the PACL. student-athletes were more
Respectful (1(31) = 2.53. p = 015) and less Confident (1(31) = 2.52.p = 015)
than the non-athletes. On the SIL «tudent-athletes and non-athletes differed
significantly only on measures relating to the arts. Student-athletes were less
interested in Music/Dramatics (U51) = -2.96. p = .005) and scored lower on the
Artistic theme (1(31) = -2.04. p = .047). Means for the PACL and SII scales are

presented in Table 2.

Table 2

Mean Scores of Personality Adjective Check List and Strong Interest Inventory

Athletes Non-Athletes
Scale
Personality Adjective Check List
Introversive 47.31 6.72 47.29 9.09
Inhibited 48.75 7.47 44776 8.26

Cooperative 49.64 9.05 44.76 10.08
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Table 2 (continued)

Seale Athletes Non-Athletes
M SD M SD
Personality Adjective Check List -
Sociable 51.86 7.82 54.29 8.96
Confident* 47.64 6.41 53.12 9'18
Forceful 55.81 8.39 37.29 8.71
Resp.ectful* 4925 7.96 43.29 8.08
Sensitive 51.42 7.15 49.47 1 1:34
Strong Interest Inventory

Realistic 42.14 10.03 ;12.35 9.19
Inv'esl'igalive 40.03 7.42 41.53 7:81
Am.suc** 37.28 9.51 42.71 7.95
Social 48.64 9.52 51.94 8.68
Enterprising 47.92 10.44 49.00 8:99
Con.venlionul 45.00 10.83 46.00 9.48
Agriculture 48.28 7.55 48.53 4.94
Nature 39.78 9.85 42.06 8.94
Adventure 58.14 8.94 58.82 7.40
Military Activities 47.86 947 48.41 9.95
Mechanical Activities 43.30 9.57 43.71 9.49
Science 40.47 6.50 40.53 6.67
Mathematics 47.14 10.08 49.53 10.63
Medical Science 43.69 9.34 +4.53 7'08
Medical Service 47.58 7.60 49.35 8.15
Music/Dramatics** 37.86 7.76 44.353 6.75
An. ' 40.22 10.29 44.65 8:51
Writing 37.72 8.63 39.65 6.20
Teaching 48.22 10.02 52.88 10.79
Social Service 50.19 9.85 50.82 9‘87
Athletics 61.56 7.23 63.94 3'6‘1-
Domestic Arts 46.61 9.72 49.12 6'55
Religious Activities 42.42 8.60 43.47 5.59
Public Speaking 42.81 8.39 45.65 9.33
Law/Politics 44.50 8.96 43.65 10.76
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Table 2 (continued)
Athletes Non-Athletes

Scale

M SD M SD

Personality Adjective Check List

Merchandisng 47.42 8.93 46.82 8.13
Sales 52.31 10.25 52.29 8.19
Business Management 44.56 9.27 45.71 9.72

45.22 7.44 45.76 6.51

Office Practices

Note. Athlete n = 36. Non-Athleten=17.
*Means are significantly different at p <. .05.
*#Means are significantly different at p <.01.

Personality and Occupational Patterns

Sample Correlations. Several Pearson product moment correlations
generated across the entire sample were significant. The PACL's Introversive
personality type was significantly negatively correlated with the SII's Social
occupational theme (r = -.27. p = .046) and several basic interest scales. It was
negatively correlated with interest in Public Speaking (r = -.33. p = .015).
Law/Politics (r = -.38. p = .004). Sales (r = -.28. p = .037). and Business
Management (r = -.34. p = .011). For the Inhibited personality. significant
negative relationships were found with interest in Law/Politics (r = -.30. p =
.024) and Sales (r =-.32. p=.026).

Interestingly. while no relationships were found invoiving the
Cooperative personality. the Social personality was positively correlated with
orientation toward the Artistic occupational theme (r = .32. p = .018) and
interest in Medical Science (r = .36. p = .008) and Music/Dramatics (r =.32.p=

019,

A positive correlation was found between the Confident personality
and orientation toward the Artistic occupational theme (r = .32. p = .02). The
Confident personality was also positively correlated with interest in Writing (r =
.34.p =.012). Music/Dramatics (r =.29. p = .032) and Public Speaking (r = .35.
p = .011). The only significant correlation involving the Forceful personality
was with interest in Military Activities (r = .37. p = .000).

The Respectful personality type was significantly correlated with
orientation toward the Social occupational theme (r = .30. p = .026) and interest
in Teaching (r = .29. p = .036) and Social Service (r = .30. p = .026). No
significant relationships involving the Sensitive personality type were found.

Student-Athlete Group Correlations. Pearson product moment

correlations were generated separately for the student-athlete group. Among the
student-athletes. no significant relationships involving the Introversive.
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Cooperative. Sociable. or Forceful personalities were found. However., the
Inhibited personality negatively correlated with interest in Law/Politics (r =
-.34, p = .040) and Sales (r = -.34. p = .040) for the student-athlete QrOl_Jp.
Significant correlations were also found between the Respectful personalihly and
the Social occupational orientation (r = .42. p = .011). interest in Teaching (r =
.38, p =.023). and interest in Social Service (r = .35. p = .034). These r:asu-]ls
are consistent with the findings for the whole sample. Among student-athletes.
the Sensitive personality was significantly correlated with interest in Teaching
(r=.37.p=.043). .

DISCUSSION

Student-Athletes Versus Non-Athletes

The first question this study explored was whether or not there were
differences in the personality styles and occupational orientations of student-
athletes and non-athletes. The results of the study suggest that student-athletes
and non-athletes show some modest differences in personality styvles and
occupational interest patlerns. One particularly interesting ﬁnd-ing was that
student-athletes scored lower on the Confident personality scale. This result
seemed counterintuitive to the authors since it i1s commonly assumed that
student-athletes possess higher than average confidence. One possible
explanation for this counterintuitive finding is that non-athletes may be making
their judgments (on items relating to confidence) by comparing themselves only
1o other freshmen. Student-athletes. on the other hand. may be compurin'g
themselves to upperclass student-athletes and receive feedback from coaches
based on the standards established by the upperclass group.  As a result. they
come up short. This finding suggests that counselors who work with freshman
student-athletes may wish to pay particular attention 1o issues such as
confidence and seif-esteem in their clientele.

That student-uthletes were more Respectiul was not surprising since
they have been socialized o follow the orders of coaches without queslhionina.
This effect may have been magnified by the awe factor. As freshmen. it is
likely that many of the ~student-athletes might be in awe of their coaches and
would be particularly reluctant to disobey or disregard them. This effect might
be expected 1o diminish over time. While the Respectiul sivle does not
generally pose problems. in extremes it raay indicate a student-athlete who is
unwilling 1o question and challenge the status quo when that might be
warranted in personal. academic. and occupational situations. Counselors
should be aware of this possibility. especially in terms of the student-athlete’s
career interests and the nature of the counseling relationship and particularly if a
student-athlete is expecting to be told which direction to pursue. )

The finding that student-athletes were less interested in artistic
endeavors is not surprising. Time that others might devote 1o artistic pursuits is
more than likely devoted to athletic activities. The demands of college probably
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serve to eliminate any possibility of artistic pursuits. Furthermore. the
Respectful personality may not lend itself to artistic endeavors.

One likely reason that the present findings did not show more and
areater differences between the student-athlete and non-athlete groups is that the
non-athletes were Physical Education majors. Clearly this group has greater
than average interest in and connection with the athletic world. It is likely that
many (if not most) were less than a yvear removed from competing as high
school varsity athletes. In that sense. the student-athlete/non-athlete distinction
may be rather hazy. If this is the case. then it might be expected that differences
between these 1wo groups might become magnified over time. The findings do
point out that participants in intercollegiate athletics tend to develop a different
~culture.” Fulure research along this line may benefit from a Jongituding!
approach as well as using a comparison group that contrasis more with the
athletic group.

Personality and Occupational Patterns

The second major issue this study addressed was the relationship
between personality type and occupational orientation.  Here the correlational
analyses provide considerable information of interest. For the sample as a
whole. the Introversive and Inhibited personality types tended not to be
interested in activities thar would generally be of an enterprising nature. This
suggests that. for students who are more withdrawn (whether they are student-
athletes or non-athleles). some careers in business and law may not be optimal
choices. Ironically. business-related careers are often seen as highly desirable
and are frequently the goals of student-athletes. The findings of this study
suggest that the role of personality siyle needs to be carcfully considered with
sudent-athletes before they make a commitment to these ficlds.

Results of this study suggest that. in general. high scorers on the
Saciable personality type scale may wish 10 explore careers in the arts and in
medical science. It is somewhat surprising that this personality type did not
correlate significantly with interests in the Enterprising theme. The reason for
the significant correlation with Medical Science. rather than Medical Service. is
also unclear. Medical Science emphasizes investigation (e.g.. medical
research). whereas in Medical Service the emphasis is on interpersonal
interaction in medically-related settings (e.g.. nursing). Confident personalities
appear 10 be interested in the arts and in public speaking. a finding that makes
intuitive sense. Artistically-oriented and Confident 1ypes appear 1o have
considerable faith in their abilities to function independently and without
excessive concermn aboul public pressure. The relutionship between the Forceful
personality and interest in Military Activities seems intuitively plausible.
Careers capitalizing on this interest may be ideal for Forceful types. It should
be noted. however. that within the student-athlete subsample neither the
Confident-Artistic nor the Forceful-Military Activities relationships held. The
reasons for this are unclear and will need 10 be addressed in future research.
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The Respectful personality was significantly correlated with
orientation toward the Social occupational theme in general. and with interests
in Teaching and Social Service in particular. This relationship held for the
general sample as well as the student-athlete subsample. The relationship may
be explained by the adherence to rules. protocol. and lines of authority valued
by the Respectful type. The classroom (or playing field. for those interested in
coaching as well as teaching) and many social service careers are fairly well
structured and have clear lines of authority and rules. Counselors may wish to
encourage Respectful types to consider careers in these fields if they have not
already done so.

The absence of any significant correlations for the general sample
involving the Sensitive personalily and occupational interests was somewhat
surprising. It was expected that these types might gravitate toward the arts.
However, if the erratic nature of Sensitive personalities is considered. then it
might well be imagined that they would not have consistent occupational
interests. Interestingly. among student-athletes the Sensitive personality was
associated with an interest in Teaching. The reasons for this finding are unclear
and require further study. but it is possible that teaching affords some creativity
and a degree of independence from dircet. immediate supervision—both
characteristics that may appeal to Sensitive tvpes.

CONCLUSIONS

The results of this study have several important implications for
professionals involved in counseling college student-athletes. First. it appears
that there are personality variables that must be recognized and accounted for in
counseling student-athletes. These variables may distinguish them from other
students. Although the profile of a tvpical student-athlete did not clearly
emerge. there appears to be justification for the use of personality measures to
help identify an individual student-athlete’s personality stvle. Second. by
identifving the personality tyvpe. it appears possible to help student-athletes
make more informed judgments about which careers may be most suitable for
them. It should be clearly understood that this suggestion does not imply that
student-athletes should be stereotyped or herded into any particular career.
Rather. it is suggested that counselors use this information 10 encourage the
exploration of careers that mayv be consistent with each student-athlete’s
personality style.

While the results are informative. this study represents a first step
along this line of inquiry. and as such there are several limitations which must
be acknowledged. It would be desirable to have a larger saumple and a
comparison group of non-athletes that is more distinct and heterogeneous than
the one employed. It would also be important to study an upperclass sample 10
determine if the relationships between personality style and occupational
orientation are stable and consistent over time. The possibility of differences
along gender lines needs 10 be explored. It would also be informative 10 include
participants in individual sports in the student-athlete sample. Finally. it would
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be valuable to study the personality-occupational orientation rf;lalionship by
using high-point profiles of each (i.e.. considering the relationship b.elween an
indi\jidual’s two highest scores on both the PACL and the SID). In reality, people
are more accurately described by combinations of occupalional‘ themes and
combinations of personality styles, rather than single themes. It is hoped that
future research will address these issues.
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AN INVESTIGATION OF ACADEMIC
ACCOUNTABILITY
AMONG COLLEGE STUDENT-
ATHLETES

Gary A. Sailes
Indiana University

ABSTRACT

This investigation examined the degree of control that college student-
athletes felt they had regarding their academic experiences. Findings indicate
that student-athletes have high academic aspirations but face structural as well
as personal obstacles in maintaining control over their academic experiences.
Time demands of their sports, lack of high school preparation, and inadequate
personal study habits collectively contribute to the academic problems
experienced by student-athletes. In addition, partial qualifiers under Proposition
48. All-American student-athletes, and white student-athletes demonstrate more
control over and more seriousness about their academic experiences when
compared to Proposition 48 full qualifiers, all other student-athietes, and black
student-athletes. respectively.

REVIEW OF THE LITERATURE

Recent attention disclosing perceived low graduation rates among
student-athletes at NCAA Division [ institutions has generated much criticism,
leading to Congressional intervention and NCAA reforms. Student-athletes are
generally viewed as victims caught in an institutional incongruity: the “win at
all costs” philosophy and business mentality of intercollegiate athletics versus
their amateur status and the imposed academic integrity of higher education
(Coakley, 1990). Because of the visibility of student-athletes and the sensitive
1ssues currently permeating intercollegiate athletics, colleges and universities
are vulnerable to media and public scrutiny. Consequently, student-athletes are
held accountable to a higher standard of academic excellence and moral values
than typical students are (Coakley, 1990).
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Research on the academic experiences of student-athletes emanates
from dichotomous findings which make the validity of assumptions aboui
academic accountability seem paradoxical. The primary focus hinges on the
dual role conflict experienced by student-athletes and their inability to
balance the role expectations placed on them academically and athletically
(Adler & Adler, 1987: Funk. 1991: Lance. 1987: Leonard. 1986. 1987)

One segment of the literature argues that the time demands of
NCAA Division | revenue-producing men’s sports (football and basketball)
are incompatible with the academic component of the student-athletes”
college experience and lead 1o academic failure or fow graduation rates
(Adler & Adler, 1982, 1987: Coakley. 1990: Kiger & Lorentzen. 1986:
Purdy. Eitzen. & Hufnagel. 1982). Lower grade point averages and lower
graduation rates among college student-athletes as compared to high school
student-athletes confirm that contention (Purdy. Eitzen. & Hufnagel. 1982).

The academic problems associated with dual role conflict has
sometimes led 1o uncthical practices and cheating (Blann. 1990: Leonard.
1986. 1987). The academic clustering of men’s basketball players into
physical education “jock™ courses undermines the academic role of student-
athletes and perpetuates negative stereotypes of anti-intellectualism among
college student-athletes (Case. Greer. & Brown. 1987: Raney. Knapp. &
Small. 1983: Sailes. 1993). “Grade fixing™ or altering transcripts i1s another
allegation permeating some athletic departments (Leonard. 1986). Most
often it is black male student-athletes who are falling off the eraduation
track at higher rates than their white counterparts (Case. Greer. & Brown.
1987: Kiger & Lorentzen. 1986: Lederman. 1992: Nyquist. 1985: Purdy.
Eitzen. & Hufnagel. 1982).

The antithetical inquiry indicates that studeni-athletes demonstrate
high levels of expectation. motivation. and academic ideals during their
freshman year (Adier & Adler. 1985: Leonard. 1987). Other inquirtes
indicate that student-athletes have higher grade point averages and graduate
at approximately the same percentage as the general student population at
most major universities (Coakley. 1990: Henschen & Fryv. 1984: Lederman.
1992). Tt is widelv held that the revenue-producing sports and their time
demands are the chief variables negatively affecting the academic success of
student-athletes (Blann. 1990: Leonard. 1986). However. many Division |
football and men s basketball programs are able to graduate relatively higher
percentages of their student-athletes than the graduation rates of traditional
students (Eitzen. 1987). Student-athletes who would not have met academic
eligibility requirements as incoming freshmen under NCAA Proposition 48
have made successful academic progress and have gone on to graduate
(Walter, Smith, Hoey. Wilhelm. & Miller. 1987). In addition. the NCAA has
passed some reforms and is currently reviewing others which are designed
to protect the rights of student-athletes.
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CONCEPTUAL MODEL

Many of the studies investigating academic.accounlab.ilityl among
student-athletes examine the impact of structural (i.e., orgamzanona! or
institutional) variables. It appears 10 be universally accepted lhat the time
demands of athletic participation. specifically in _foolball and men’s basketl?all.
contribute chiefly to the problems associated with the dual r_ole expegtanorr]ls
placed upon student-athletes. Consequently, rpuch of the scrutiny examines :hz
philosophies and politics of university alhl_euc‘ de.partmenls and quesn'oor;]s .
ability of the NCAA to govern its member institutions and protect the rights o
student-athletes to receive an education and graduate from college.

Few. if any. studies have examined sludenl-athlet;s to del.ermme I}}:‘e]lz
perceptions regarding personal control over their academ‘!c experiences w }:'L
immersed in their dual roles as “student™ and *“athlete. The intent of this
investigation was to conduct a study to ascertain such perceptions apd to answer
the foTlowing question: Is the institution primarily responsible for the
academic/athletic dilemma of the student-athlete. or does the student-athlete
also contribute to the problem?

The dependent variable employed in this invesligal.ion was perception
of academic accountability. while the indepen'dem vanab}e was alh]el{c
participation. For the purpose of this inyesugauon. the variable aca('iem}:c
accountability™ refers to the subject’s willingness to accept and engage in the
behaviors essential to achieving academic success (e..g.. .regu]arly anendlr!g
class. attending study tables, organizing or pgrlicrpalmg in a study gr.oupfm
preparation for an exam. setting high acaden.HF standards and not senl{nbg' or
minimal eligibility requirements, reorganizing class notes, and utilizing
academic counseling).

It was hypothesized that. regardless of the organizallona[ an(;
institutional demands placed on student-athletes. they maintain some degree o
control over their academic outcomes but choose to defer that control.

METHOD

Instrument

To complete this investigation it was necessary to develop a
questionnaire. Informal interviews with studem-ath]e_tes as well as precedents
in the related literature about academic accountability among students were
used as guides in the development of that instrument.

The instrument was designed to reveal the pe.rceplions' anq b(.:lie.fs of
the subjects regarding their academic experiences al their respective ll:]SllIUIlOﬂ]S.
The questionnaire contained thirty items employing a five-point Likert s.ca4e
coded in the same direction and ranging as follows: (5) strongly agree,'( )
agree: (3) undecided; (2) disagree; (1) strongly disagree. Among the questions
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included in the instrument were the following: “I could do more to get better
grades;” I study only enough to remain eligible to participate in alhﬂatics;” “I
do not have enough time to prepare for my studies;” “I have good study habits.”
(See appendix for the complete text of the questionnaire.) l

Subjects

The questionnaire was administered to 918 male student-athletes in
more than 100 NCAA Division I institutions throughout the country. The
distribution of the sample is shown in Table 1. Coaches and academic
counselors were identified and asked to administer the instrument to the
student-athletes under their guidance.

Table 1
Subjects
Group N

African American 236
Caucasian 552
Other/Undeclared 130
Freshmen 438
Sophomores 144
Juniors 173
Seniors 163
Men's Basketball 120
Football 270
Other Men's Team Sports 246
Men's Individual Sports 282
Student-Athletes on Athletic Scholarship 617
Student-Athletes Not on Athletic Scholarship 301
Qualifiers 753
Partial Qualifiers 163
All-Americans 207
Not All-Americans 711
TOTAL SAMPLE 918
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RESULTS

Comparison of Grade Point Average

A preliminary examination of the data and the cross-tabular inquiry
revealed certain trends (see Table 2). The number of student-athletes who
received A’s and B's in high school dropped when they went to college.
Correspondingly, more student-athletes received C's and D’s in college as

compared 1o high school.

Table 2

Comparison of Grade Point Average

GRADE HIGH SCHOOL COLLEGE CHANGE
A 21% 4% -17%
B 52% 38% -13%
C 17% 37% +20%
D 11% 20% + 9%

Comparison of Behavior and Perceptions

. 2 -
The chi square (x= > 53.7. p = .005) statistical procedure was
emploved to determine significance (distinct pattemns of behavior or perceptions
within the sample responses) within the cross-tabular inquiry. Significance was
disclosed among the following measures:
(1) Of the sample. 82 percent would have attended college even if they

had not been offered an athletic scholarship: however. 48.6 percent discovered
thev were academically unprepared to attend college.

(2) 41 percent believed that the academic requirements for college
were 100 difficult. with 80.3 percent requiring academic counseling to maintain
athletic eligibility.

(3) 82 percent studied only enough to remain eligible. while 55.3
percent admitted to not having good study habits.

(4) 80 percent disclosed that sports were more important to them than
their studies. and 96.1 percent said they were capable of doing better
academically.

(5) 73 percent reported being able to balance the roles of student and
athlete. but 62.2 percent said they were fearful of losing their eligibility due to
low grades.
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. (6) 59 percent said they could get better grades if they had more time
for lhelr‘sludles; however, 44.7 percent disclosed that they got better grades
when their sport was in season. i )

~ (7) Approximately 66 percent of the sample indicated a commitment
to their academic majors.

. (8) 67.3 percent expected to graduate by the time their eligibility
expired. 42.5 percent planned to continue on to graduate or professional school
and 75.2 percent planned to use their college degrees to secure employment. ’

Comparison by Group

_ The analysis of variance (F > 1.08, p = .005) was employed to
de.le.rrp%ne variability among the groups by race (black and white), academic
eligibility (partial and full qualifiers under Proposition 48). and level of athletic
performance (All-American and not). Significant differences were uncovered
on all three constructs (see Table 3).

Table 3

Comparison by Group (Analysis of Variance)

Group | Group Il F
Whites (X = 77.8) Blacks (X = 72.8) 1.28
Partial Qualifiers (X = 80.3) All Others (X = 72.6) 2.35
All-Americans (X = 74.4) All Others (X = 71.5) 1.12

(F > 1.08. p = .005)

In a c;omparison by race. white student-athletes (X = 77.8) displayed
more ac;ademlc accountability than black student-athletes (X =728). Ina
comparison of academic eligibility status. student-athletes who were partial
qualifiers _under NCAA Proposition 48 (X = 80.3) revealed more academic
accopmabllity than student-athletes who met the specific academic eligibility
requirements for freshman student-athletes (X = 72.6). All-Americans (X =
74.4) had a higher degree of academic accountability than student-athletes who
were not All-Americans(X = 71.5). )

DISCUSSION

Overall. a paradoxical relationship exists when academic
accountability among intercollegiate student-athletes is examined. While a
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large percentage of student-athletes aspire 1o do well academically. their
behavior indicates otherwise. The student-athletes did. however. take
responsibility for their lack of preparation.

The behavior of the student-athletes appears antithetical to their
academic aspirations. The findings indicate the following: (1) most study only
enough to remain eligible and believe that sports are more important than
studies: (2) most believe they are capable of doing better academically: and (3)
the majority do not have good study habits.

Another paradox surfaced. While many subjects reported the
academic requirements for their courses were 100 difficult and most seemed
fearful of losing their eligibility because of low grades, more than half thought
they could do better academically if they had more time to pursue their studies.
However. when the student-athletes had the least time available to them (i.e..
during their sports season) almost half of the sample said their grades were
higher during that period than they were in the off-season.

This confounding paradox could be interpreted in one of two ways.
First. it could be an indication that student-athletes took less demanding courses
or were clustered into “jock " courses during their seasons of competition (Case.
Greer. & Brown. 1987). Second. it could be an indication that the student-
athletes” time is more structured during their sports seasons because of the time
demands of competition. Consequently. during their playing seasons, student-
athletes probably are more disciplined and focused as compared to the off-
ceason (Sailes. 1986). Since it is difficult to determine which interpretation is
prevalent without more evidence. further investigation needs 1o be conducted in
this area.

It is not surprising that black student-athletes scored lower on the
variable “academic accountability” than white student-athletes. The literature
on the academic performance (e.g.. grade point averages and graduation rates)
of black student-athletes consistently shows them trailing white student-athletes
(Case. Greer. & Brown. 1987: Kiger & Lorentzen. 1986: Lederman. 1992:
Nvquist. 1985: Purdy. Eitzen. & Huftnagel. 1982). The disadvantaged
educational background of black swudent-athletes more than likely accounts for
their lower scores on this variable.

The findings that All-Americans and partial qualifiers are more
serious about their studies than other student-athletes appear Lo justify intuitive
expectations. Both groups have much more to lose by demonstrating a less
serious attitude about their academic requirements. All-Americans probably
are starters and need to do well academically to maintain their starting
positions: partial qualifiers stand to lose another year of eligibility and/or
competition after having forfeited their freshman year.
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SUMMARY

This study was able to disclose that a paradoxical relationship exists in
the role expectations of student-athletes at NCAA Division I institutions. While
the student-athletes in the sample had academic aspirations. several structural
variables such as time demands of sport participation and lack of high school
preparation prevented them from reaching their academic goals. Further,
student-athletes did little more academically than meet the minimum
requirements necessary to maintain their athletic eligibility. A number of
student-athletes used the academic counseling services offered by their
respective institutions; unfortunately, indications were that this was not enough
to offset the anxiety of losing athletic eligibility or graduating by the time their
eligibility expired. Further evidence revealed that those student-athletes with
the most to lose had stronger values relative to their academic success.
However, it appears that black student-athletes were not able to overcome the
disparities illustrated in the related literature.

This study was revealing. In a time when student-athletes are being
subjected 10 more academic scrutiny, it appears that the messages of going to
class, getting an education. and graduating are heard but not listened to.
Although the academic aspirations of student-athletes may be sincere, their
actions do not parallel those thoughts.

In light of these findings, it becomes imperative that coaches. academic
counselors, and teachers make a greater effort to affect the academic values of
student-athletes and help them develop the positive attitudes regarding their
academic responsibilities that would lead to behavior modifications and ensure
success in the classroom and beyond.
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THE REMAINING QUESTIONS ASK FOR YOUR HONEST AND MOST
SINCERE OPINIONS. PLEASE ANSWER THE FOLLOWING QUESTIONS
ACCORDINGLY:

5 STRONGLY AGREE
4 AGREE

3 UNDECIDED

2 DISAGREE

]

STRONGLY DISAGREE

I would have attended college even if I had not received an athletic
scholarship.

In high school, sports were more important to me than my studies.
In high school, I studied only enough to remain eligible.
Currently. sports are more important to me than my studies.

In high school. I had enough time 1o participate in varsity sports and
pursue my studies.

I currently have adequate time to pursue my studies.

I'had good study habits while in high school.

I currently have good study habits.

My high school classes prepared me for college academics.
I'am very serious about and committed to my academic major.
I'plan 1o graduate by the time my eligibility expires.

Upon graduation. 1 plan to continue my education by attending
graduate or professional school.

I am capable of doing better academically.

Upon graduation. I plan to pursue a career within the field of my
educational training.

I found the academic requirements for my courses difficult.
I find it difficult to concentrate on my studies after a game.

My athletic commitments demand too much of ny time.
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" sy

1 get better grades during the playing season.

i i ntrate
1 am sure 1 could get better grades if 1 had more time to conce
my studies.

i 1 iz to ens
I take advantage of the academic counseling available to me

my eligibility.

on

ure
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SUPPORT SERVICES AND THE
DIVISION I STUDENT-ATHLETE-
EXPERIENCES, NEEDS, AND
IMPLICATIONS

. B.arbara Bedker Meyer
University of Wisconsin - Milwaukee

ABSTRACT

This Paper examines 1ypical suppont service ex
footbal] and men’s basketball players. Specifica
into lhfe tvpes of support services generallv
proégcmg sport sludenl—;ﬂhleles. discusses pérceplions of these services and the
;ir[\ltf ;.)I'O\tldCrS. zulwd. offers opinionspn 'how future student-athletes might be

i sern e'd. Based on these findings. both long- and short-
recommendations for athletic personnel are pFoposed. ) e

periences of Division |
Hy. the paper provides insicht
received by Division I revenue-

INTRODUCTION

One of the first articles 1

0 document the experiences of ¢
. : ) es of -
athletes appeared in 1he popular : 50) Bvons o

w1es ap ‘ press in 1980, Underwood (1980) focused
the educational experiences of student-athletes and in particular described hoo\?’

;:;dn_\' male student-athletes often changed academic majors so they would not
\!) al 1F47 N X ] ] -
a“i: 10 take I};]e more difficult classes. had tutors or others complete their
ssignments. allowed athletic advis | ‘
5812 sors to plan their every move |
asvienm we ! i ] V- move In order to
excmzi]o'emflhle] .s_\slem; and focused on professional Sport careers to the
'dumB ‘Or::ko_ h"\. else. bnderwood came 1o the following conclusion: *The
] as now come 1nto flower in the American educational svsiem. He

is fast becoming a narion. ; :
g onal catas s . . . o
(p. 40). strophe. He is already a national disgrace. . .

piece ([h/_\ decade afl;r Underwood"s consciousness-raising article. another

e, plrsesoneAfocusgng on football and men's basketball) appeared in the
§. According to Telander (1989 11 i

bor ) ng ). college athletes today are in no

acade(:rrfil(:rc.ums[anges_ than those who preceded them. In addition tz) detailing

mproprieties. Telander pointed 10 illegal use of professional sportg
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agents, rampant violation of recruiting regulations. widespread illegal
inducements given to student-athletes, and numerous felonies committed by
college student-athletes which are promptly covered up or summarily dismissed
by coaches and universities.

These two articles were valuable because they helped to make the
public more aware of what was going on in the world of big-time college sports.
A lack of empirical evidence. however. may have left some people questioning
the validity of Underwood's and Telander’s claims. Consequently. researchers
have begun to investigate various dimensions of intercollegiale athletics. The
academic and career development of student-athletes has been studied (Adler &
Adler. 1991: Blann, 1985: Kennedy & Dimick. 1987: Mever. 1990). as have the
effects of specific counseling programs aimed at enlightening student-athletes in
these particular areas (Harney. Brigham. & Sanders. 1986: Nelson. 1982:
Whitner & Mvers. 1986). While these and many other studies (for an overview
see Coakley. 1990) have been helpful in increasing public awareness aboul the
wpes of programs available 10 student-athletes and the resulting effectivencss of
these programs. very few researchers have talked to the student-athletes
themselves in an attempt 1o understand and improve athletic counseling.
Therefore. the purpose of this study was to use in-depth intcrviews to examine
the actual support service experiences of Division 1 football and men’s
basketball student-athletes and 1o explore their perceptions of individual
counseling needs.

METHODOLOGY

Participants

The participants in this study consisted of 26 letter-winning male
former ~tudent-athletes who graduated from an NCAA Division | university
thercafter referred 1o as BDU) between 1980 and 1990, Twenty of the men had
been members of the BDU football team. while six of the men had been
members of the BDU basketball team.  Nineteen percent of the participants
were African-American: the remaining 81% were white. The sample was
comprised of both scholarship und nonscholarship student-athletes. as well as
men who had participated in professional athletics (276¢). The distribution of
graduation veuars was equal across the decade. with only two vears vielding no
eraduates.

Procedure for Data Collection

After each student-athlete consented to participate in the siudy.
appoinuments for interviews were made. During the interviews. developing a
positive rapport was important. so each participant was given an explanation of
the purpose of the interview. a description of the criteria by which he was
selected. and further assurance about confidentiality (Bogdan & Biklen. 1982).
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suggested. may Jead 10 mo Tici
' 3 re efficient servi v
e - m rvice de] g i
&CK:ctf\e st,udentiath]etes (Petitpas. Finley 8];\6\? o Ulllmatel_\' more
nzie. 1988: Whitner & Sanz. 1988). B o 1989 Roper &

Career Support

It became ev;

evident from 1ajk;j

been denjed . alxing 1o the studeni-: .
ther - . ent-athletes

TN terms of support services, The prevailine nol[hal little haqg

= 10n “ﬁs[ha[

if they asked for somethj i
something. it was provided- 3
themselves to blame if they did not askpm\ e the Predenthetes tad only

y Of those student-athletes who re
gur ance. a great number recejy
S:{ﬂ)]aem}"lem. iludem-alhleles who wanted ¢

places their non- i
on-athletic peers went for advice, namely academic adyi
advisors,

‘ Sity placement services ICi
P ‘ . services. O : i
areer guidance he received at BDU in the followi g P described the

ported receiving ¢
] Ng some type of career
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The student-athletes were asked about how the role of the athletic
academic advisor could be changed to be more effective. The most commonly
mentioned suggestion was that more advisors were needed. Some participants
thought the athletic academic advisors would be more effective if they took a
genuine interest in student-athietes as human beings and developed a more
personal relationship with each individual student-athlete. Still other
participants thought the athletic academic advisors could be more effective if
they were given more power. e.g.. as in helping decide. based on classroom
performance. which student-athletes would participate in upcoming athletic

contests.

Athletic Tutors. The other group of people who provided the BDU
student-athletes with academic support were the tutors hired by the athletic
department. The participants were asked what they perceived to be the function
or role of the tutors. as well as how they thought the tutoring system could be
more effective. The majority of the parnticipants in the study thought the tutors
were genuinely concerned about helping them learn the necessary material.
Conversely. other participants believed that the tutors were responsible for
getting the student-athletes™ work done one way or another and ultimately
helping keep the student-athletes eligible for competition.

In discussions with the participants about their experiences with the
athletic tutors. it became apparent that there was a variety of tutor types with
different views of their roles. One participant’s description of the athletic tutors
he came into contact with summarized the interactions of student-athletes and
tutors: “"Some of 'em were intrigued to be affiliated with athletes. [for] some of
‘'em it was a part-time job. [and] some of 'em had a genuine interest in helping

someone.”

Similarly. contradictions arose as the participants discussed their ideas
on how to make the BDU wtoring system more effective. The most popular
response was to hold the student-athletes more responsible for their own actions
and grades. In this scenario. the witor would 1ake a less active role. asking
questions and facilitating the general learning process of the student-athlete.
rather than completing the work. Another popular suggestion for improving the
effectiveness of the tutoring program was 10 provide the student-athletes with
individual tutors or. at the very least. a small student-athlete/tutor ratio.
Additionally. the student-athletes mentioned providing tutors at various times
throughout the day. cutting down on the noise and associated distractions in
study hall during the tutoring sessions. and hiring more tutors.

While all the participants had suggestions tor increasing the
effectiveness of BDU's witoring program. many realized what a difficult job the
tutors had trying to motivate people who did not want 1o attend tutoring
sessions. The student-athletes were also quick to admit that they had worked
better with a likeable tutor. i.e.. someone who had a good personality and with
whom they felt comfortable. The participants also thought a tutor should be
someone with whom they could be friends. which apparently was often the

case.
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Although the student-athletes in this study received several anrerent
rvpes of support services. a great majority thought they would have benefited
from some type of career development or counseling. Specifically. the
participants thought information should be available concerning particular
majors. Jobs. and interview skills.

Aside from career assistance. the next most frequent reply was that the
student-athletes needed some type of alcohol and drug awareness programs: the
participants were particularly interested in information about steroids. Finally,
the participants thought that more personal contact with counselors and advisors
throughout college would be helpful for future student-athletes.

After suggestions for additional services were discussed. the interviews
concluded with questions concerning the logistics (i.c., where and when) of
athletic support services. The participants responded with a variety of
suggestions as to the geographic location for athletic support services.
Approximately half of the participants wanted the services to be available in
their respective athletic facilities (e.g., the football practice building or the
basketball arena). Since the student-athletes spent a great deal of their time in
these buildings. the locations were convenient. The remaining student-athletes
thought the support services should be located in an academic environment;
apparently in order to concentrate on academics or careers. they needed to get
out of the athletic environment. No matter where the participants wanted to
receive support services. they agreed that the area should be private so that non-
athletes could not stare at them and contribute to potential feelings of inferiority.

Finally. the student-athletes in this study talked about what time of day
support services ideally should be provided. The most popular response was 10
maintain the status quo and make the services available after practice. Although
the participants admitted that they were tired after practice. they could not think
of a more suitable time 1o take advantage of tutors. career guidance. or other
services. The next most common reply was “not after practice.” Their mental
and physical exhaustion after practice. especially when accompanied by a big
meal. made it difficult for them to concentrate on their studies. Other student-
athtetes thought that a {lexible drop-in or morning support service schedule
would be most conducive to retention. A drop-in system might be preferable
because it would allow student-athletes 1o seek help when it best fit into their
schedules. while morning sessions would be productive because the student-
athletes were refreshed and alert.

Research (Lanning. 1982: Petitpas, Finlev. & Vottero, 1989: Whitner &
Sanz. 1988) supports the participants in this study who claim that student-
athletes should be provided with more than the rudimentary study hall programs
they currently receive. Specifically. Whitner and Sanz (1988) suggest that
traditional study skill programs alone do not adequately address the needs of
student-athletes. Therefore. athletic departments may do well to provide
student-athletes with additional services such as the career counseling and the
alcohol and drug awareness programs suggestied by the men in this study.
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them that college students needed 1o swudy only that amount. The participants
apparently had managed to get away with studying less than ten hours a week in
high school. but college courses generally require significantly more work. The
fact that 62.5% of BDU's football and men’s basketball players were “special
admits”™ in 1989 (Lederman. 1991) indicates that they may need to devote even
more time to academics than the average student-athlete. 1f universities are
going 10 admit such student-athletes into their institutions and allow them to
participate in athletics. then the institutions should consider the ime demands
and intellectual chalienges faced by “special admits™ and design support
services accordingly.

Subsequently. athletic department personnel need to be aware that they
may be perceived as not giving equal value to the roles of student and athlete.
Although athletics was going to be part of these student-athletes’ lives for only
a short time. the participants believed that the coaches and athletic academic
advisors at BDU stressed athletics more than academics—consciously or
unconsciously. explicitly or implicitly. While the fooiball and men’s basketball
plavers in this study were required to study only eight hours a week. they would
not have practiced only that amount: their coaches would not have allowed it.

Another suggestion for athletic depariment personnel would be to put
the needs and the best interesis of the student-athletes first. perhaps teaching
student-athletes 1o take more responsibility for their own academic decisions
and actions. Student-athletes must learn that they are ultimately responsible for
their own lives. rather than allowing someone to take care of their lives for
them. While the athletic department may benefit by “bailing out™ student-
athletes in trouble (i.e.. keeping them eligible and thus using them to win
cames). the student-athletes are the ones who eventually suffer because other
tatented student-athletes are always waiting on the sidelines. The athletic
department must then devote time to these new supersiars. and the “old”
student-athletes may be left with nothing. A “tough love™ approach whereby
the athletic department forces student-athletes 10 be independent from their
freshman to senior vears could help develop self-reliant and successful people.
An attempl 10 do this has already taken place at the University of Florida (see
Wittmer. Bostic. Phillips. & Waters, 1981).

These four suggestions are long-term recommendations which require
mstitutional change. There are also. however. shori-term recommendations
which could be implemented within the current svsiem. enabling student-
athletes 10 have more meaningful and successiul college experiences. First.
athletic support personnel should show a genuine interest in the student-athletes
with whom they work. Counselors. tutors. and other support personnel would
do well to learn as much about the student-athletes as possible. By tuking an
interest in the student-athletes™ backgrounds. strengths. weaknesses. interests.
and goals. athletic support personnel would be showing the student-athletes that
they care about them as human beings. This may increase the student-athletes’
trust in the athletic personnel both on and off the field. An attempt to do this
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has already taken place at the University of Toledo (see Whitner & Myers.
1986).

In addition, universities should implement more extensive career
counseling programs for all students. While the student services and placemen
services at most universities provide such assistance. it is typically reserved for
seniors who are about to enter the work world. All students. and student-
athletes in particular as a result of their low levels of career maturity (Blann.
1985; Kennedy & Dimick. 1987; Sowa & Gressard. 1983), may need guidance
before their fourth or fifth years of college. As the participants in this study
suggested, it would have been nice 1o talk to someone about the “shape™ of
certain majors and jobs, the state of the job market in the years ahead, and the
transfer of skills from the sports world to the work world. Such guidance would
be a valuable asset for student-athletes and non-athletes alike. An example of
such a program is located at the University of California at Los Angeles (see
McCurdy, 1983).

Finaily. athletic departments should examine the practice of mandatory
study hall. As the comments made by the participants in the current sample
illustrate, student-athletes did not gain a great deal from the study hall
experience. They were tired after practice. the atmosphere was not conducive
to studying. and they often resented being told that they had to study at a
particular time. As a result, most of them attended only to avoid the
punishment inherent in skipping. Student-athletes should be trusted and
encouraged to study when they need to. and if they do not study. they should
pay the consequences. including loss of eligibility or academic probation. The
participants in the sample who actually accomplished something at study hall
probably would have studied on their own anyway and may have achieved more
in a quiet environment after taking a brief nap. If student-athletes are expected
10 act like responsible adults. they must be treated as such. Forcing them to
study for eight hours a week only reinforces their dependency training and
focuses on eligibility. Therefore. a drop-in study center as suggested by several
of the student-athletes in this study may be an ideal way for athletic departments
to encourage educational achievement while at the same time promoting
independence.

CONCLUSIONS

Throughout this study. the participants provided insight into the tvpes
of support services typically received by Division I revenue-producing sport
student-athletes. discussed perceptions of these services and the service
providers. and offered suggestions on how future student-athletes might be
better served. While the participants were generally satisfied with the types of
support they received. greater emphasis on career development and guidance, a
larger number of athletic academic advisors with whom to consult, and more
concerned advisors may have enhanced the student-athletes™ college
experiences both on and off the field. These student-athletes did not ask for
unrealistic treatment but merely for access to services available to the entire
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