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" Part 1

INTRODUCTION

"What is most surprising of all is how much fear

there is in school. Why 1s so little said about it?*

—John Holt, How Children Learn

In 1970 I chose to do a unit on the horror story
because of the high interest potential it had. I was not
disappointed: The students were interested, The realiza-
tion of why the interest was so great is what led to the
development of this unit, '

Several of the discussions which went with the sﬁudy
of horror stories were successful in ways that only tele-
vision teachers seem to be successful: The students were
responsive, excited, and enthusiastic. Many of the students
who did not normally particlipate were contributing. When
the bell terminated the class discussion, many of the students
continued with what they were talking about as they left the
room., The next day the class was eager to continue the topic
- of the previous day.

My first reaction was self-flattery. I thought I
had discovered some magical quality within myself which
enabled me to conduct stimulating discussions. However, when
the magic failed to emerge during other kinds of discussions

I looked beyond myself to discover the reasons for the success.
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It was during the second semester of the same school
yeaf that a repetition of the successful discussions on the
horror story led to the realization that the topic under
discussion must hold the key. What exactly had led to the
excited exchange of ideas?

The students seemed to enjoy discussing the "blood
and guts" issues. Though some of the students would manifest
a distaste for this kind of topic, often these were the very
students who shared the goriest thles. But 1t was not just
a fascination with goriness which stimulated and sustained
the discussion., It went beyond that, It involved fear:
the obvious fears, the hidden fears, the fears long unspoken.
I had given my students a chance to experience a mild cathar-
sis by allowing them to share fears and fearful experiences.

As teachers ﬁe often ignore fears that students have,
though as students we probably experienced many of the same
fears., We give difficult examinations with staggering con-
sequences., We expect students to perform in front of their
peers without discussing with them why that can be such a
traumatic experience, We use fear of grades, fear of
parents, fear of humiliation to control classes, yet we do not
like to live in fear ourselves,

Since fear is an important part of the innermost
world of students, why not give them a chance to learn more
about their fears or at least the opportunity to vent them?
It was from this realization that a unit grew and changed,

It is still changing as I learn more from my students about
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the place fear has in their lives and what the school can do
to help them cope with a complicated and often confusing
emotion,

It is a good unit. It is an important unit. For
these reasons I want to share it with others who might be
able to profit from some of my ideas, experiments, theories

and failures,

RECOMMENDED READING

Beck, Robert E. "A Case for Supernatural Literature and
Communication," English Journal, Vol, 62: No, 5
(May, 1972), 673-76.
Reasons why supernatural literature should be
studied, Contains a list of supernatural works to
help the teacher select reading materials for students,

Evans, Verda, "The Mystery as Mind-Stretcher," English
Journal, Vol. 6é1: No. &4 (April, 1972), 495-503,

An article recommending the use of the mystery

story and novel in the English classroom, Contains

a helpful categorization of the kinds of mysteries.



Part 2
"THE UNIT: BACKGROUND INFORMATION

"Pear" is used as a unifying theme to develop select-
ed language arts skills in the general areas of listening,
speaking, reading, and writing. Emphasis is placed on help-
ing the student understand and accept his/her own fears. The
¢climax and focal point of the unit is the'writing of an origi-
nal short story dealing with some aspeﬁt of fear.

The unit, as presented here, is not offered as a
recipe but more as a menu. Most items are offered as possi-
bilities, not requirements., Neither a time schedule nor a
sequential order of activities is given because of the great
variation in teachers, students, facilities, school systems,
and educational needs.

Organization of fhe materials is by general skill
areas., This may not seem to be the most logical way to
present a unit which attempts to unify instead of segregate
skills, However, it proved to be the easiest and most
efficient manner of organizing ideas for quick reference

and use,



TIME

The unit is designed for a nine week course of
study (45 class hours), though it could easily be used as
a basis of study for a semester (90 class hours) or as few
as three weeks (15 class hours), Three and eighteen weeks
respectively are recommended as minimum and maximum time

periods,
THE SCHOOL

The school at which the unit was used is a junior
high consisting of 1400 plus students in grades 7,8, and 9
in a university/military/farming community of approximately
35,000, The town has only one junior high and one high school.

The building was constructed in the early 1900's for
use as a high schoocl. A few years later an adjoining junior
high was added with a connecting strucfure between the two
schools being an auditorium to be shared by theﬁ.

Since construction, many changes have been made to
the original structure: A new gymnasium and cafeteria were
added, with the old gym and dressing areas being converted to
classrooms and the cafeteria to a library. Probably the
greatest disadvantage the necessary conversions have caused
is the poor flow of student traffic. Because the building
was in essence two separate schools, the provisions made for
going from one building to the other are grossly inadequate
for students changing classes. The cafeteria and gymmasium

are separate buildings with the latter located across a city
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street. The students are therefore forced to leave the main
building several times a day to go outside for brief periods
of time to get from one class to another., During nice weath-
er this presents little problem. Inclement weather, however,
poses a health hazard for the students.

The school is o0ld and overcrowded. The age merely
detracts from the aesthetics; the overcrowding detracts from
quality education, Who knows what kind of psychological
effect the crowded conditions may have on students and
faculty.

For my purposes the main deficienéies of the school
are insufficient large group areas, no place designed for
small group work or independent study, inadequate storage,
difficulty in transporting audio-visual equipment from the
library to the area of usage, and distractions from the busy
streets surrounding the school,

On the plus side, the administration is generally
supportive of innovations by teachers; the library is well
supplied with helpful teaching ailds and the librarians try
to purchase materials which supplement the units and activ-
ities of the teachers; and though the audio-visual equipment
is often of insufficient quantity for the number of users,

there is a variety from which to choose,



THE STUDENTS

The unit was developed for an used with ninth grade
English classes of heterogeneous academic, intellectual,and
soclo-economic grouping. The majority of the students are
middle class Caucasian. Since the course is required, the

classes contain a typical cross section of the student body.
THE SCHEDULE

The junior high is in session from 8:30 to 3:20,

The school day is divided into seven,-fity-minute periods
with a twenty-five minute lunch break and five minute passing
preriods.,

The ninth grade language arts program consists of a
required one semester of English and one of speech, One
semester electives are offered in literature, journalism,
forensics, and debate,

This kind of program presents difficulties in unify-
ing skills, but it does not make it impossible., I incorporate
skills from the various domains, but I try and approach them
differently than they are approached in the regular course.
Since speech is required of all students, the activities I
use in this area are very informal and not as numerous as
they might be if speech were not an independent, required
course,

Another problem is lack of time, English is such an
all encompassing discipline. One semestér is such a short

time. However, when time is at a premium it is easier not



8
to waste it, 1Ideally this leads té better organization and
the elimination of "fillers."

A rather unusual problem is created by the-schedule
because of alternate day classes of which ninth grade English
has two, These two classes alternate the days they meet, |
So instead of meeting once a day for a semester, they meet
every other day for two semestgrs. This means that they are
never at the same place in the curriculum as the regular
classes, and that a unit which normally lasts for six weeks
takes twelve weeks to cover.

It has been my experience‘that alternate day classes
need to spend more time to master a specific skill than the
regular classes., Evidently the longer time intervals between
classes allows too much loss of learning before the profi-
ciency of the skill is attained to such a level that only
minimal loss is experienced.

There is also the problem of using films which have
to be ordered, If a particular film were to be shown to all
English students it would have to be in the possession of the
teacher for four different days of the school year., Only two
of these days could be consecutive. This makes the rental
and shipping costs of the film prohibitive, For this reason
I do not use films in my program though I believe there are
many excellent ones available which would enhance my teaching,
For the present, at least, I prefer to use the limited monies

available for other educational materials.



Part 3
PHILOSOPHY OF UNIT

Educational programs should be continually adjusted
to meet current needs of the students and the community.

Education should encourage students to arrive at
conclusions on their own, It is good to give some basic
facts because we live in an age of such vastness of know-
ledge. To require that students seek out all facts on their
own is unfair and inefficient, However, to require that
students never have to search for information and draw
conclusions from their findings is equally unfair.

Formal education should be concermed with more than
the teaching of the traditional academic curricula. There
should be a concern with helping students develop a positive
self image, a healthy mental attifude, and a greater accep=
tance of others,

Provisions should be made within the system for
individual differences in the interests, capacities, and
achievements of students,

Education should offer practical areas of learning
which have direct applicability for students in nonschool
areas of endeavor. At the same time, schools should not
become 80 concerned that all knowledge imparted have a
direct and immediate purpose, Schools are an excellent

9
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entertainment education, it is easy to leave out many areas
which might not be as pleasurable to study yet are important
for the student.

Fear 1s a normal and universal emotion, It is not
shameful to experience fear nor is it a disgrace to let
others know when one is afraid, It is healthy and desirable
to openly discuss fears, and by doing so, to perhaps aid in
coping with them,

Language can be used as an effective outlet for
emotions., Good skills and a rich vocabulary enable the
individual to better use language in this positive way while
poor language skills lead to frustration in communicating.

The main objective of the language arts department
of the school system is to help students communicate better.
Communication can never be one hundred percent, but improve-
ment by each student is possible.

' Reading can almost be relegated to the position of
"survival skill® in our society. The individual who is
deficient in reading ability 1s operating under a marked
handicap. Therefore, great emphasis should be placed on
reading, Stimulating materials should be sought. Books
and magazines should be made available that are on appro-
priate reading and interest levels for the students. The
student should be encouraged or required to occasionally
read challenging materials above his/her individusl reading
level, For the severely disadvantaged reader, special

gervices should be made available to improve the student's
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Listening is a skili which éan be improved with a
purposeful program, It.is'an important skill because so
much of a person's time is Spend in this activity. It
should be presented as an active skill which requires
critical analysis of the received materials,
A philosophy of education should be a dynamic

process, not a static condition,



Part 4
UNIT OBJECTIVES

Before a program can be initiated it 1s imperative
that goals be set. Without goals, there is no direction, no
criteria for evaluation; in essence, there is no program,

Goals should be an outgrowth of a philosophy and
should reflect and strive to achieve the philosophy.

The debate as to whether or not objectives must be
stated in terms of student behavior with the terminal per-
formance level indicated will probably continue to be an
educational battleground for eternity.

Whenever possible, objectives should be stated
behaviorally with as many specifics as possible, However,
to imply that all educational objectives should be stated
in this manner is to o%ersimplify'the problen,

In an attempt to be specific, behavioral objectives
dealing with competency levels draw arbitrary competency
standards, What skills are satisfactorily mastered at 95%
correct answers on ten items and what competencies might be
better stated as 80% correct answers on 1000 items? Where
should the lines be drawn? Who should decide?

When behavioral objectives become the educational ob-
gsession of teachers, too many other things may be lost because
of the difficulty of stating them behaviorally.

14
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There is always the problem of objectives that deal
with feeling and thinking, How does a teacher see a student
appreciating a short story? The student may or may not
verbalize how much he/she appreciated it. The teacher can
always ask directly, "Did you appreciate this story?" The
reply to which may be an accurate response of the student's
feelings or it may be an expression of what the student
thinks the teacher wants to hear.

What criteria can be set up to truly determine
whether or not the student appreciates or understands or
engages in critical thinking or likes something? Can
educators mass evaluate these areas? If not, should they or
should they not show up in the course or unit objectives?

Time is also a factor to take into consideration
in goal setting. Should objectives be restricted to those
- which can be obtained within x-number of days, weeks, or
months? Is it feasible to list as course goals those which
may not be realized for years?

On these questions I tend to take a wavery middle-
of -the-road stand since the arguments on both sides are
mostly subjective. Until empirical proof 1s presented which
unquestionable supports either the behavioral objectivist
who wants a strict delineation of all goals or the you-can't-
measure-the-more-important-aspects-of-learning advocates, I
will continue to be momentarily swayed by whichever side 1is

stating its case before returning to the middle.
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Practically apeaking,objectives should be written
in terms which the instructor can utilize whether or not
the wording would please Mager., For if goals are of no
applicable benefit to the teacher and are not used by her,
no matter how beautifully and carefully they may have been
worded, they are useless.,

I have tried to make objecfives that reflect my
philosophy and to be only as specific as I find personally
useful to be, I do, however, try to be able to evaluate in
some way whether my goals have made positive, negative, or

neutral progress.,
OVERVIEW

The main objective of the unit is that the student
will be able to communicate more effectively., This very
general objective would include imporvement of the student's
communication skills in the areas of listening, speaking,
writing, and reading. Particular emphasis is placed on
creative writing. Another very important area of the unit
deals with helping students express intermal feelings,
especially those dealing with fear.,

BUILDING SELF ACCEPTANCE

The student will realize that having fears is
normal and nothing to be ashamed of, thereby better accept-
ing him-/herself,

The student will be able to express his/her fears.
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The student will have confidence in his/her ability

to succeed in English,

The student will consider him-/herself to be a
person worthy of respect.

Through discussion, fantasy, and literature, the
student will realize that fears can be eradicated, controlled

and/or lived with,
INTERPERSONAL RELATIONSHIFS

The student will be able to identify and work with
a group of peers for the accomplishment of a common goal,

The student will show respect for the person and
property of others,

The student will show respect for the feelings and
opinions of others,

Through a sharing of fears, the student will accept

the fears of others without passing Jjudgment.

LISTENING

The student will listen with interest while the
teacher or his/her fellow classmates talk.

The student will be able to sort out specific sounds,
analyze, and be able to describe them,

The student will be able to listen to a short story
read orally and be able to follow and understand the plot.

The student will be able to detect the various pro-

nunciations which make dialects differ from one another,



18
The student will be able to listen critically for
errors that detract from good communication.
The student will be able to follow verbal instruc-

tions.

SPEAKING

The student will be able to express him-/herself
verbally to a small group of peers.

The student will be able to express him-/herself
verbally to a classroom of peers,

The student will be able to give a short prepared
oral presentation to the class,

The student will be able to read short unprepared
passages before a class.

The student will be able to read well with expres-

sion a prepared reading.
READING

The student will improve his/her reading comprehen-
sion during the course of the unit.

The student will enjoy reading.

The student will recognize the need for various
reading speeds and be able to employ them at the appropriate
times.

The student will be able to analyze verious techniques
used by writers to create speclal effects, i.e., plot, con-

flict,characterization, setting, etc,
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The student will be able to follow written instruc-
tions,

The student will be able to outline the plot of

selected short stories,

WRITING

General

The student will improve his/her ability to express
him-/herself effectively through writing.

The student will recognize the importance of accu-
rate writing,

The student will appreciate the skill involved in
creative writing,

The student will be able to write legibly.

Vocabulary
The student will recognize the importance of a

large and varied vocabulary.

The student will increase the size of his/her vocab-
ulary. |

The student will be able to use a dictionary to
learn the meaning, pronunciation, and correct usage of

unknown words.

The student will be able to use a thesaurus.
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Spelling
The student will recognize the importance of proper
spelling,
The student will be able to use a dictionary to
find the correct spelling of a word.

Sentences

The student will be able to construct a logical,
coherent sentence,

The student will be able to use a variety of sen-
tence lengths and patternms.

The student will be able to recognize a sentence
fragment. |

The student will recognize the difference between
a correctly used sentence fragment and an incorrectly used
one,

The student will recognize and avoid the use of run

on sentences,

Grammar Usage
(The following objectives deal with specific skills

which may vary from year to year with regards to the selec-
tion., The specific skills are chosen in two ways: one, by
a grammar committee which assigns various grammar concepts
to various grade levels to insure better articulation and
coverage; two, through the administering of a composition
at the beginning of the term to determine the areas of

weakness and strength. More will be said about this later.)
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The student will be able to recognize the difference
between singular and plural nouns and the form of the verbs
which are used with these forms,

The student will be able to correctly select verbs
which agree in number with their subjects.

The student will be able to correctly select the
form of the pronoun which agrees in number and person with
its antecedent, .

The student will be able to recognize the difference
between correct and incorrect tense changes.,

The student will be able to correctly use the sub-
junctive were in contrary-to-fact statements (after if or
ag though) and in statements expressing a wish,

The student will be able to distinguish between
adverbs and adjectives.

The student will be able to correctly determine
whether the word to be modified takes an adjective or an
adverhb, |

The student will be able to correctly use well and
Eood. |

The studernt will be able to distingulsh between the
comparative and the superlative,

The student will correctly use the comparative when
comparing two things and the superlative when comparing more
than two.

The student will be able to use the word other or
elge when comparing one thing with a group of which it is a

nart
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The student will avoid the indefinite use of the

pronouns it, they and you.

The student will be able to

phrases in a series with a comma.

The student will
clauses with a comma,

The student will
material with commas,

The student will
ductory elements.

The student will
at the end of a line.

The student will

dialogue,

Paragraphs

The student will

topic sentence,
The student will
organized paragraph.
The student will
paragraphs.
| The student will
The student will

various dialects.

be able to

be

be

be

be

be

be

be

be

able

able

able

able

able

able

able

ablg
able

to

to

to

to

to

to

to
to

separate items and
separate independent

set off nonessential

use a comma after intro-
correctly divide a word

correctly punctuate

recognize and use a
develop a coherent, well
divide larger works into

write realistic dialogue.

represent in writing
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Creative Writing

The student will be able to construct an original
plot outline.

The student will be able develop a setting that is
appropriate for the mood he/she is trying to create,

The student will be able to create realistic
characters who appropriately carry the plot of a story.

The student will be able to construct a short story

dealing with some aspect of fear.
RECOMMENDED READING

Ailrasian, Peter W, "Behavioral Objectives and the Teaching
of English," English Journal, Vol, 60: No, & (April,
1971), 495-99.

A pro-behavioral objective response to Hans Guth's
article "The Monkey on the Bicycle: Behavioral Objectives
and the Teaching of English" (see annotation below).
Airasian uses a broader definition of "measurement"
than Guth,

Cohen, Arthur M, "Objectives, Accountability, and Other
Unpleasantries," English Journal, Vol, 61: No, 4
(April, 1972), 565=70.
A strong case for the importance of having objectives
and the need for accountability of the attainment of
these objectives.

Dieter, Lynn. "Behavioral Objectives in the English Class-
room: A Model," English Journal, Vol. 59: No., 9
(December, 1970), 1259-62, 1271.

A useful guide for organizing a literature unit from
objectives to actual application., Author uses the novel
Shane to illustrate,

Guth, Hans F. "The Monkey on the Bicycle: Behavioral Objec-
tives and the Teaching of English," English Journal,
Vol., 59: No, 6 (September, 1970), 785-92.

An attack on the movement toward the use of behavior-
al objectives in the English class,
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Kirkton, Carole M, "A Reference Shelf for Curriculum Plan-
ning Part I1I: Behavioral Objectives," English Journal,
Vol., 60: No, 1 (January, 1971), 1h2-45,

A presentation with comments of some of the arguments
of both sides of the behavioral objective issue,

Lazarus, Arnold., "Performance Cbjectives in Responding to
Literature,” English Journal, Vol, 61: No. 1 (January,
1972), 52-8,

A guide for using Benjamin Bloom's Taxonomy of
Educational Objectives when plamming literature objec-
tives, activities and evaluative measures,

Purves, Alan C, "Of Behaviors, Objectives, and English,”
English Journal, Vol. 59; No. 6 (September, 1970),

793-97.
Purves advocates behavioral objectives for Engllsh

but not a la Mager,

Reeves, Ruth. "Preparing a Curriculum Guide," English
Journal, Vol. 59: No. &4 (April, 1970), 520-23, 527,
A good starting place for course plamning. It
has several helpful lists of things to take into con-
sideration when planning.

Rothstein, Herbert M, "A Humanistic Approach to Behavioral
Objectives," English Journal, Vol. 60: No. 6 (September,
1971), 760-62,

The author supports objectives as "flexible guide-
lines," not as a "taxonomical approach," Article gives
specific examples of the program the author recommends.




Part 5
THE NATURE OF FEAR

The teacher embarking on a fear unit needs to do
at least some research on the subject. I will not attempt
a comprehensive coverage of the topic, but I would like to
glve a few basic ideas which might help someone beginning
the unit, |

There are different theories on fear and it is
important to let students know this, When the teacher is
giving one person's theory it should be presented in just
that way, as a theory, not as facts,

Research facts may be given as such, but encourage
the students to question the research instead of blindly
accepting with awe a lot of statistical data as positive
proof. How large was thé sample studies? What conditions
may have affected the results? How might the researcher's
biases have had an influence on his/her conclusions? Encour-
age the students to draw their own conclusions even if the
data is accepted.

It is fine for the teacher to share her opinions with
students, but here again, she should let the students know
they are opinions., It is better to let students express their
opinions first. Then they are less likely to be swayed by the

authority's (teacher's) ideas and to think for themselves,

25



26
Fear 1s an emotion. There‘is general agreement on
that. Whether or not the stimuli that arouses fear is
mainly innate or learned is not so generally agreed upon,
The debate on the issue may be interesting, but it is not
particularly relevant to the unit as used with ninth graders,
What is important is that fears exist. What to do with them

once they are there 1s the cruclal issue.
CATEGORIES OF FEAR STIMULI

"It would appear possible to subsume all fear stimuli
under one of four general principles: intensity, novelty,
special evolutionary dangers and stimuli arising from social

interraction."l

Intensity
Any kind of stimulation can create pain if the inten-

sity is great enough. Suddenness causes a more intense reac-
tion. Suddenness combined with an unexpected though harmless
stimulus can produce a fear reaction: the sudden slamming
of a door in a quiet classroom, an animal running in front

of an unsuspecting motorist, the childish prank of sneaking

up on someone ahd suddenly yelling something.

lJeffrey Gray, The Psychology of Feér and Stress,
(New York: McGraw-Hill Book Company, 1971), p. 20.
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Novelty
The fear of novelty would account for the fear of
strangers, the apprehension associated with going to a new
place, an infant being frightened by its mother if the mother
changes something such as a halr style or dons a pair of sun
glasses, Novelty and therefore the fear associated with it

is lost with repeated exposure to the object of stimulation.

Special Evolutionary Fear

"Where a particular situation is repeatedly respon-
eible for the death of a significantly large proportion of
the members of a species over a sufficiently large (on an
evolutionary scale) span of time, the individuals of that
specles may be expected to develop an innate fear of some
of the stimuli characteristic of that situation and to avoid
them. "2 Having such innate fears develop would obviously
increase the chance of survival for the species,

This would acéount for tﬁe fear of the dark in humans.
We are a species highly dependent on vision and anything that
interfers with the use of this faculty would place the individ-
ual in a dangerous situation,

Other fears which might fall into this category might
be fear of water, heights, small enclosures, being alone,

mutilated bodies, injury, death of an offspring.

2Ibid, p. 21.
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Social Interaction

Since human beings are gregarious animals, the
opportunity for social interaction is greater than for a
more solitary species. Therefore, the fearful situations
pertaining to social interactions are more plentiful.

There are fears of not being a member of a group,
being ostraclized from a group, social status within the
group, and attracting members of the opposite sex.

Humans are usually members of many groups, the most
basic and probably the most important- being the family,

To be a member of a group the individual must think
similarly to the other members, dress within a certain code,
use a specific language pattern, and behave in a predeter-
~mined manner, Failure to conform may carry the risk of
ostracism, |

Many fears of children arise from the need of accep-
tance by the family group. The fear of not being loved is an
underlying cause of many fears that begin in childhood and
carry on through adult life, usually in disguised forms,
Sibling rivalry is often a kind of fear: What if they (the
parents) love my brother more than me?

For the adolescent the need for acceptance by a group
usually involves‘a peer group. They will do many things
deemed bizarre by adults to insure acceptance, The parent
who is unaware of the fears surrounding rejection by the
group usually have forgotten what it was like when they were

adolescents,
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Once a person belongs to a'group, his/her status
within it must be closely guarded, To go down in the peck-
ing order is to be avoided, for to get too close to the
bottom is to risk rejection. Fears such as getting up in
front of a group of people may be a fear of doing something
foolish and losing status.

Fears of not being accepted by members of the op-
posite sex begin emerging in the junior high years., This
may lead to an exaggerated concern for personal appearance
and the accompanyling fears: acne, over weight, figure shape,
hair style, dress, odor, etc,

Appearance is not strictly a concern for attracting
the opposite sex. It is important for group status, Mate
selection is important for the same reason. Therefore, the
concerns surrounding'getting a mate may be only secondary to

concern with status position within the larger group.
MATURATION OF FEAR

The infant has few if any fears, J. B, Watson be-
lieved infants were afraid of loud noises, sudden loss
of support, and pain. However, with maturation there is
the emergence of fears and many occur at relatively fixed
proints in childhood,

Experiments have shown that before the age of two
children show no signs of fear of snakes. There is cautious-

ness between three and four. At four signs of fear developed
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and increased in intensity up to the age of about seventeen,
Fear of the dark begins about age two and Ilncreases
until about age five. Fear of animals rises to a maximum
between about ages two and four, Fear of strangers begins
at about seven months.h
From this point on, fears seem to be more a result
of experience and learning than innate behavior, therefore

the occurrence of fears will not have the fixed regularity

they have in infants and young children,
ANXIETY

Anxiety is a kind of fear but the stimuli for this
state are less direct. Often the cause of the anxiety can-
not be pinpointed without psychological probing. Anxiety
can arise through anticipation of what might happen instead
of what actually happens,

A mother may be anxious about the safety of her
children because of the possible dangers they might encounter,
There 1s no immediate danger, yet the fear state is present.

Anxieties are hard to fight because the cause cannot
be responded to in the normal manner. If a person encounters
a snake, he/she can attack the snake to destroy it or flee
from the immediate danger. With anxieties, there is no direct

attack nor is there a way to literally run away from them,

31vid., p. 15.
¥1bid., p. 16.



PHOBIAS AND COUNTERPHOBIAS

Phobias are exaggerated, inexplicable and illogical
fears. With normal fears the individual can still function
and even encounter the fearful situation. With phobias
the person cannot face or cope with the object or situation
which provokes the phobic response.

A counterphobia involves facing the very thing that
is feared most. For example, a person afraid of heights
might take up skydiving to prove the fear.is not there,

Counterphoblas are compulsive and continulng because
the person 1s attempting to deny a real fear with some
symbolic activity.

Any action which is used to counter a real fearful
feeling can be classified as counterphobic., A person who
fears sex may be compulsively drawn to it, A person who

fears death may take up auto racing.5
ACTIVITIES

1. Have students observe the ways adults plant fears
in children. Make a list, Discuss in class the times when
the adult is acting in the best interest of the child and
.when unnecessary fears are being caused.

2, Have students observe the ways the media contri-
bute to fears (anti-smoking campaigns, cancer drive propaganda,

seat belt use, etc). When is this good and when is this bad?

5Arthur Janov, The Primal Scream, (New York: Dell
publishing Co., 1970), pp. 335-36.,
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3. Have a discussion on fears that express them-
selves in dreams, This is a favorite topic'of students, so
it is best to plan an entire class period for this activity.
Discuss the ways the dreams might be used for short story
ideas.

4. Have the students make a list of three of the
fears they have that they wish they could get rid of, Ask
them to list steps they could take to gradually conquer

the fears.

RECOMMENDED READING

Gray, Jeffrey, The Psychology of Fear and Stress, (New York:
McGraw-Hill Book Company, 1971).
A highly scientific study of fear and stress. For
the individual interested in scientific research on the
- subject, an excellent resource.

Janov, Aﬁthur, The Feeling Child, (New York: Simon & Schuster,
1973).
A continuation of the theory set forth in The Primal
Scream. This book deals with the sources of neurosis
in children and how it can be prevented.

Janov, Arthur, The Primal Scream, (New York: Dell publishing
Company, 1970).
An interesting theory of the reasons for neurosis
(fears included) and a therapy for treating it.

Kennett, Frances, Your Dreams and What They Mean, (London:
Marshall Cavendish Publications Ltd., 1974).

Not the typical dream interpretation books prepared
for the general public., Presents some of the studies
done to study dreams and sleep., Gives some of the more
generally accepted theories of dream interpretation,




Part 6
IMPLEMENTATION OF UNIT

For implementing the unit, I have not listed a
definite order of activities to follow. While certain
items, because of their relationship to other items, will
tend to position themselves in the sequence of events
naturally, there are too many varilables which make an exact
order of activities too sterile and ineffective. For
example, a change in the regular school schedule because
of a game or an assembly might make one activity preferable
over another on that particular day. A movie or program
on television might be an excellent reference for explain-
ing certain concepts of the unit. An adjustment in the
activity scheduling would allow maximum use of such a
program, |

The organization of the unit is by goal areas,
Activities are given which are designed to achieve the
objectives of the unit. The selection and combination
of the actlivities is left to the discretion of the instruc-
tor, It is not intended that all of the activities be
used each time the unit is presented. Instead, the teacher
may experiment with activities or select those which are

appropriate for the time, place, and persons involved,
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INTRODUCTION OF UNIT

There are several ways the unit can be introduced to
the students. The important thing to remember when intro-
cuding a unit is to make the introduction such that the
students want the rest. Give them something to look for-

ward to,

Activities

1, Without prior explanation give a slide presen-
tation of situations which may be fearful to many students.
The order of presentation may be random or there may be
groupings of types of fear,

Since many of the slide situations suggested require
the cooperation of a group of students, the teacher may wish
to use those slides which are easily obtainable without the
help of students first. Then the other slides may be pre-
pared using situations suggested by the students. A second
showing would then be in order. For subsequent years the
complete showing of the slides could be used the first time,
However, it would be good to let students add situations if
they can, and a careful watch should be kept to remove old
- s8lides which are no longer relevant or useful,

Some suggested slides:
1. Student worrying over an examination.
2. A group of students with one obviously

uncomfortable because he/she is not dressed
© 1like the others.



9.

10,

11,

12,
13.
14,
15.
16,
17.
18.
19.

20,
21,
e
23.
24,
25,

35

Student in front of a class giving a
presentation.

Stﬁdent being bawled out by a ﬁeacher.

Student apprehensively approaching the
principal's office.

Boy asking a girl for a date.

Person sitting in a dentist's chair
or in a doctor's waiting room,

Young child being taunted by older
children,

Person approaching a group of people
of another race,

Person receiving a traffic ticket
from a policeman,

Group of people in an unemployment
line,

Person going for a job interview.
Adult (parent) attacking a child.
Hold up.

Fire,

Electrical storm,

Tornado.

Person boarding an airplane,

Person standing on a high diving
board.

Snarling dog.
Athletic event.
Snakes,

Spiders,

Hungry children.

Car wreck,
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26, An actor preparing to go on stage.
27. Babysitter worriedly looking at door.
28, Halloween figures.
29, Person walking alone down & dark alley,
- 30. Black cat,
31, Calendar showing Friday the 13th.
32, Person walking under a ladder,
33, Unmbrella open in house.
34, The ocean,

35, Various zoo animals: lions, tigers,
bears, alligators, etc.

36, War,

37. Funeral home,
38, Funerzal,

39. Cemetery,

For the creative photographer, distorted images may
be shown to represent various kinds of nightmares.

After showing fhe slides,'lead the class in a
discussion of what the theme of the slides might be. The
object being to arrive at the topic of fear.

Go back through the slides having the students
discuss the fear involved in the various situations. Encour-
age discussion on the particular fears the students might
have, Invite a sharing of situations similar to those in
the slides that they may have experienced.

Help the students divide the fears in categories.
One way to categorize would be by death situations (this
could include physical injury) and nondeath situations.
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Have the students try and rank order some of the
fears from small to great. For some of the rank orderings
-select fears that would be fairly equal, Use this to
illustrate that fears are a personal thing. What is an
important fear to one might not be a fear at all to another,

The discussion can take various directions, This
would depend on what the class seemed to want to talk about
the most. The main things the teacher should do are to
make sure the discussion stays on the topic, a few people
(teacher included) don't dominate the talking, and as soon
as the one area has been covered sufficiently, the discussion
is led a somewhat different direction.

Possible directions for the discussion to take
would be: Why do people have the fears they have? (Past
experiences, parental influence, common beliefs, ete,) What
fears are characteristic of childhood, adolescence, adult-
hood, o0ld age? How do fears change? How might they be over-
come? What are differences in the ways people express their
fears? How do males and females in our society differ with
regards to fear?

2, Without telling the students that a new unit is
-~ being launched, write on the board, "Fear is., . ." Ask
them to write down as many completion statements as they can
in x-number of minutes, When the alloted time 1s up, collect
the papers, Using some of the ideas in them begin a discus-
sion on fear., (See activity 1 for suggestions.) The results
of the "Fear is. . ." exercise may be used for a bulletin

board.
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3. Decorate the room to represent part of an old
castle (the dungeon, perhaps) or a haunted house, If the
unit overlaps Halloween, many Halloween items may be used
to create an eerie atmosphere.,

4, Ask students to bring pictures representing
some aspect of fear, Use the pictures for beginning the
introductory discussion. The pictures may them be used to
make a collage. '

5. Create a fearful situation in the classroom:
Have the office call several students to report immediately
to the principal's office. (Be sure to let the office know
what you are planning.) When they get there they should
sit for about five ninutes walting to see the principal,
Then the secretary should tell them the principal is very
busy at the present ﬁime so they should return to class until
they were called to the office again, Announce to the class
that due to poor behavior and grades in the past few weeks,
fifteen down letters had been turned in to the office that
morning for that class alone, Then hand out a test which
consists of various problems that have no solution. Explain
that the test is an intelligence indicator. Make up some
statistics as to how long the average student should take
per question, As they take the test,frequently remind them
of the number of minutes that have elapsed and how far they
should be at that time, Call time and ccllect the papers,

Explain to the class what has been going on. Discuss

the fear reactions they experienced.
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6. After using one or more of the previous activ-
ities, let the students know what the unit is all about.
Though they need not know all of the course objectives, they
should be informed of some of the goals which let them know
what 1s expected from them, It is easier for them to put
assignments in their proper perspectives if the students have
an overall picture of the unit, This gives the assignments
greater meaning and at the same times enable the student in
the transfer of the skills he/she learns.,

Let the students know at this time that the final
rroject will be a short story dealing with the theme of fear
and the assignments and projects of the unit are to help
them write an effective story.

At this point I stress that I want them to be
mentally creating short stories but the actual writing need
not be started yet since there is much to learn before then,

Throughout the unit point out why certain activities
are being done and how they fit into the overall picture, If
an activity cannot be explained, perhaps that activity should
g0, Students are more demanding now than they used to be of
why they are required to do what we ask them to do. It is
important to have a reason for what we ask them to devote

time to.
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Recommended Reading

Kirkton, Carole Masley. "Class Discussion and the Craft of
Questioning," English Journal, Vol. 60: No. 3 (March,
1971), 408-13, 421, ‘

A reminder to the teacher that the amount of student
talk should be greater than the amount of teacher talk
during a class discussion., Contains excellent book
reviews of materials to help the teacher improve her
discussion skills,

BUILDING SELF-ACCEPTANCE

Building self-acceptance in students must begin the
first day the student enters the classroom. It is the little
things that count: learning names quickly; criticizing the
action, never the person; liking the student; finding things
to be positive about; learning more about a student than
just his/her name,

For this unit, the emphasis is on helping students

accept their fears.

Activities

1. Read an article which deals with the fears of
famous people.6 By seeing that people they admire have or
have had fears may help students better accept themselves

inspite of their fears.
2. Have students find fears of well known person-

alities., Discuss some of these fears.

6Glen Evans, "Who's Afraid of What," Boy's Life,
(November, 1973), 46-7,
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3. Have students conduct a survey of siblings,
parents, teachers, students, friends and neighbors to deter-
mine the fears of others, Compile the results, Draw con-
clusions from the results: age group fears, occupational
fears, etc. Discuss the results. |

4, Have the students find fictional characters with
fears, Discuss the fears and how the characters handled them,

5, Discuss ways people have overcome fears,

6. Select various fearful situations from the
compositions (see Writing section) or the survey and have
students role play the situations.

7. Discuss the necessity of fear for survival.

8., YPublish" some of the materials the students

produce during the unit.7

Recommended Reading

Evans, G%en, "Who's Afraid of What," Boy's Life, (November,
1973). ‘

An article dealing with the phobias of famous people
such as Richard Burton, Phil Rezzuto, Elizabeth Taylor,
Howard Hughes, Ronald Reagan, George Wallace, etc, Contains
a list of phobias and their scientific names,

Ferris, William P, '"Raising Student Self-Esteem (for a
change), " English Journal, Vol. 60: No. 3 (March,

1971), 379-81,

7Patr1cia J. McKearn,' "Pamous Seventh-Grade Authors:
Building Egos the Lazy Way," English Journal, Vol., 60: No, 1
(January, 1971), 126-27
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McKearn, Patricia J. "Famous Seventh-Grade Authors:
Building Egos the Lazy Way," English Journal,
Vol, 60: No, 1 (January, 1971), 126-27.
How the egos of slow seventh graders were built
by publishing what they had written, An excellent
motivator for young writers.,

ACCEPTANCE OF OTHERS

At first students tend to be critical of the fears
of others, This is probably an outgrowth of shame of their
own personal fears, Through a greater acceptance of self,
the student should become more accepting of others. The
activities for building self-esteem should also help in the
accomplishment of the objectives pertaining to the accep-
tance of others, _

The use of small groups is especially helpful in
assisting students with getting to know each other, Though
it is desirable to allow students the right of choosing
their ovn groups some of the time, the goals of the teacher
can best be accomplished if she carefully selects groups.
To select effective groups, it is imperative that the teach-

er know her students well,

Activities
These activities are designed to help students get

to know each other better.

1. Have groups prepare an "Interest-Fact" collection
of the group members. The students could search for the
humorous (not vicious humor) and/or the unusual. (Sue was
born in a Volkswagon; Sarah still needs her teddy bear;

Joe walks in his sleep when the moon is full,)
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2. Have the class sit in a circle. Have one
student begin by giving his/her name, The next student
gives his/her name plus the name of the student before.
This continues from student to student until each student
has given his/her name plus the names of the preceding
students.

3. Give each student a copy of the seating chart.
Give a "quiz" over the chart to see if they know each
others names,

4, Have each student give three interesting facts
about him-/herself. Give a "quiz" over the factg. To
receive a perfect score a student must be able to give at

least one fact about each of the other students.

These activities may also help raise the self-
esteem of the individual student by focusing nonthreatening

attention on him/her.

Recommended Reading

Barone, Frank J. "The Small Group," English Journal, Vol, 61:
No. 7 (October, 1972), 1051-53, 1059.
A student-centered, nondirective method of instruction
through the use of small groups.




LISTENING

Seventy-~five percent of the average person's time
is spent listening, though I doubt teachers fall into this
category, especlally during school hours. Students probably
spend more than that amount when in school. Regardless of
the minutes per day one might spend using his/her ears,
listening is an important skill.

Activities

1. Read orally to the class. It amazes me that in
an age of television students enjoy being read to as much as
they do. It is good practice for developing listening skills.

2. Have students bring recordings of songs which
have fear as the theme., Play the recordings for the class. -
See if they were able to understand the song.

3. Play a recording of a radio drama. Besides
following the plot, ask the students to be aware of the
different kinds of voices used to portray character stereo-
types, the special sound effects, and the kinds of music
used to create special moods.

L, Record many everyday sounds. Play the recording
for the class. Have them 1list as many of the sounds as they
are able to recognize,

5. Give a series of verbal instructions for the
class to follow. The instructions may involve very simple
things such as numbering from one to thirteen in a vertical

column, drawing circles w