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INTRODUCTION

T'ublic interest in the Americen educational enternrise
has intensified during the past two decades. The mass nmedila
have made information regarding education easily aveilable ©o
citizens,., Nationally known personalities, Admiral Eymzn
Rickover, James B, Conant, and others, have discussed the
inadeguacies of American public education and have received
wide coverage in the press. After Sputnik was launched in 1957,
critics of this country's educational system argued that the
retiongl cecivrivy was threatened. They stated that the educa-
tional gystem was failing to produce an educated citizenrj
capable of successfully competing with the Soviet Union in the
concuest of space.

Added to this criticism from those outside the education
profession was the concern of professional educators. Many
educators felt that the school systems could and should be im-
proved. Some educators suggested ways of improving procedures
and practices of the existing school structure. Others suggested
basic changes for organizing and instructing children. These
chanzes hsve become Tfamiliar words to teachers and the public
as well, Ungraded schools, modular scheduling, sbility grouping,
and tean teaching are only a few. Trump and Baynham have dis-
cussed four types of critics of the educationsl program including
those who want basic changes, those who want to "ecut back" the

program, those who want "more of everything," and those who



would "refine" the existing program.l Zach grolip of eprities
is vyins for public support.

There 1s evidence that parents view change in educa-
tioncl practices with mixed feelings. The alternstive direc-
tions that change can take only serves to compound pzrental
conlusion, On one hand, change is threatening. The familier
is rore comfortable, Criticism of the existing structure of
education means criticism of the way parents were educated and
by implicztion criticism of them.2 In the past, parents hLave
beer presented with an idezl model for schools. They have been
assured by sducators that education of their children will
imorove when the student to teacher ratio is lowered. Now
parents are being told that this may not be the best solution
for the schools' educational ills. In reference to the need
for good school public relations programs, Anderson has drama-
tically described the plight of the parent whose school system
has suzgested the need for change.

Trring long been assured thot the schools are healthy and
that the self-contained clzssrcocom is the greatest invention
since the wheel, the parent finds himself quite confused
when the school people begin to talk about dramatically
different arrangements and despsrately urgent reforms.

Almost instinctively he begins to resist; he worries about
his yvoungster becoming a guinea pig in yet another departure

[

J. Lloyd Trump and Dorsey Baynham, rfocus on Chanse:
Cuide to Zetter Schools (Chicago: Rand IMeNally end Company,

19€1), op. 15-18,

Richard A. Gorton, "Parental Resistance to ioduler
Scheduling,” The Clearinghouse, XLIIT (March, 1969), p. 393.

n




from the fundamentals, ang he distrusts the appasrent incon-
sistency ol the educator.

Cn the other hand, the average American parent wants tte
best possible education for his children., Ee realizes that
technological advances have greatly changed the world situation
during his own lifetime and he can understand that educational
practices need to keep pace with that change. In general
perents have been receptive to the need for change as is
evidenced by their willingness to provide increased funds for
schools.

Communities differ in what they expect of a school
systen, They also differ in the amount of assistence that they
will give their schools. Therefore it is necessary that school
systems wkich have decided to introduce program changes, take

into consideration the reaction of parents to the new plan,

Statement of the Problem

The purpose of this study was to review the literature
peértaining to the public relations dimension of team teaching,
lore specifically, the purpose was to establish criterion
measures pertaining to ways of disseminating team teaching

information to school patrons,

Justification for the Study

The very existance of schools in this country is

5Robert inderson, "Public Relations,” Team Teaching,
Judson 7. Shaplin and Henry F. Olds, Jr., edifors, (llew vork:
Earper and Loy 1964), p. 254,



dependent upon support from the public., Citizens exercis
control over their schools by voting in school bosrd elections,
in school bond elections, and on tax proposals. Citizens also
exert 2 subtle influence over schools through pressure and
special groups. Compulsory attendance laws assure that zll
citizens have had at least some experience with the school
systen,

f schools are to do an effective job of educating
children, they need the understanding and support of rarents,
This is especilally true when schools want to initiate changes
in the traditional methods of instruction. '“hen parents are
convinced of the need for change they usually are willing to
support it, although they often do not know enough about
educational methodology to initiate changes in the instruc-
tional program.4 It has been found that where parents actively
oppose change, the innovation is doomed,

inother innovation in education, nongrading of schools,
hes provided an example of ways to successfully handle reactions
by parents to changes in the instructional program. ZIrincipels
of nongraded school pilot projects in responding to a question-
naire survey reported that the success of their nongraded

5

elementary schools was due in part to the support of parents.

iLI«Ier*-,r‘,V M, Brickell, Organizine New York Stgte for Educa=-
tional Change (Albany, New York: State sducation Lepartment,
19¢1), pp. =20-26,

5J A .
ohn I. Goodlad and Robert H. Anderson, The lonzraded
Tlenentary ochool (New York: Harcourt, Brace and World, 1959),




One of the susmestions that these principals made %o other
schools which were contemplating changes was "take tine to get

the apprroval of parents.”6

This support was gained through
educationgl programs for parents both in advance of and during
the project.

The merits of team teaching are much debated. Attémpts
have been made to establish the value of team teaching in terms
of increased achievement levels of students who are taught under
the team plan as compared to those taught by more traditional
methods. Research findings in this area are conflicting and
inconclusive. The success of team teaching may prove to be
dependent on what Arthur King calls the "human considerations”
of the people involved with team teaching: teachers, admini-
strztors, students, and parents.7 The degree to which these
people find "an understandable and practical relationship to
tean teaching" will influence its success.8 If pzrents and the
public in general are to find something meaningful in team
teaching, they must be informed as to its objectives, goals,
practices, and procedures. Zach school that conducts team
tegcring should present to its patrons a well-thought-out
progran of this venture. Without such a program, school patrons

mey develop misconceptions sbout team teaching, may rely solely

1pid.

7Arthur R. King, Jr., "Planning for Team Teaching: The
Humen Considerations,”™ Journal of Secondary Zducation, XXKEVIT
(Cetober, 1962), p. 363.

8Ibid., p. 367.




exnpect unrezlistic improvements in educstional outecomes which
cannot be fulfilled by the team tesching program. In srny oi
these instznces, the public may become disenchanted witz the
tecm tesching program and cause its failure belfore it hes had
emple time to prove itself,

The practice of team tesching has diffused to many sclLool
syssems before careful planning, implementation, and evﬁiuation
of it have been possible., Zach team teaching situation terds
to be unique. Therefore research findings from one specific
exvoriment are not always applicable to another team teesching
situetion. In spite of this handicap, the spread of tesm
teaching may be beneficisl in the sense that it attracts
attention to the new potential for organizing the instructlonsl

rosrams of schools. This asttention, however, must be directed

o]

50 Thet unrealistic demands will not be made on team teaching.

g
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vrosram for presenting team teaching to school patrens is
therefore needed,

Zecause team teaching research has been primarily con-
cerned with the designing, implementing, and evaluesting phases

of teznm teaching9 little work has been done to prepare guide-

lines for presenting team teaching programs to the publice.

Degfinition gf Terms

Tearm tesching refers to such a wide variety of orgsniza-

Mo

Y51en Heathers, "Research on Team Teaching," Team I=zchins,
Juigon T, Sheplin and Henry F. Clds, Jr., editors (Few York:
Zorper and Row, Publishers, 1964), p. 306.




ione2l nractices thet its meaning is confusing. Hany educators
b i Q

ct

H;

eel theot an effort should be made to limit its usage to situa-
tions that meet specific criteria, for exemple a minimum of
three members on a team, a hierarchical structuring of personnel,
and a spirit of ‘cooperation existing among team members.lo
Woodring has suggested that the term team teaching itself is a
poor choice for the process it describes since “the teaching
at any given moment, is done by one individual rathzr then by

nll

a tean. Ile recommended the usage of "team organization and

planning' instead of team teaching.12

Team teaching is the
term used most often in the literature and was used in this
studye.

Team teaching, The cooperative effort of two or more

teachers in organizing, presenting, and evaluating instructioral
material for the same group of students,

Hierarchical organizction. Teams organized with the

roles of team leader, senior teacher, regular teacher, and
teacher aid defined in terms of theilr responsibilities on the
team..

&+

Cooperative organization, Teams without role differen-

tiztion among team members and without a designated leader.

“rzditional arranpements., Organization of school

05uacon . Shaplin, "Cooperative Teaching: Definitions
and Orcenizational Analysis," School Crganization: Theory and
Practice, Merisn Pope Franklin, editor (Chicago: Rand icually
and Company, 1967), p. 275,

1l1vpi4,

127y44.




rersonnel, pupils, and materials so that cach teacher without
the help of any other teacher, has the responsibility for pro-
viding instruction to the same group of pupils,

school patrons, A set of parents who have a child or

children attending school.

Innovations in education. Deliberate, specific changes
wvhich are cesigned to be more helpful in meeting the roal:z of
edvcction than the previous manner of meeting these same gozls.

Tublic relations. Those school activities which further

public understanding of education and which provide school
authorities with an understanding of public opinion in order to
help the school improve its educational program. Ior the
purpose of this study, public relations, school-community
relctions, and public information were used interchangeably.

Administrator. The school official charged with the

responsibility for the team teaching public relations program.
lledia, The transmission agents utilized to convey

13

essazes.,

Tixitations

L full and complete public relations procram nust te
directed to the many publics that exist in a community. This
study wes concerned with only one of those publics, the perents
whose children were chosen for a team teaching program. It is

recognizad that "parents™ are not one public and that attitudes

151\,' 1 £ 7 A+
Merle R. Sumption and Yvonne Engstrom, School-Communit®
Zelotions (New York: McGraw-Hill Book Company, 1966), p. 112.



toward a new program would differ within this group.

Another limitation was the basic assumption that pro-
viding information about a school program would engender support
for it. The success of any new program is dependent on a
variety of complex and interrelated factors, These factors
include the overall attitude of the patrons toward their
schools, the political orientation of the community, the
versonality of the school administrators, the leadlzorship of
school board members, and the social class, education, and
econonic level of the members of the community. Providing
information about a new program will only partially contribute
to its success, |

The review of the literature on the subject of team
teachingz and public relations progrens was limited to books,
articles, and publications which were available in the Kansas

State University Library.



REVIEW CF TEE LITERATURE

Introduction

The reform movement in education, of which team teaching
is a part, has attempted to provide alternatives to the existing
educstional system. Changes in American society have produced
vressures for change in educational practices. 7The changes in
socilety which have most influenced education are the knowledse
explosion, the teacher shortage, the population boom, zné the
technical revolution.14 These factors have created needs which
the educational system is i1l equipped to handle. New solutions
are in order, Cne suggested way of meeting the challenszes to
education is to increase the teachers' productivity “(meaning
his power to mediate ideas, skills, experiences, and information
nore widely and nore effectively)."l5 Team teaching has enmerged
as one possible way to increase the productivity of teachers.

While cooperation among teachers for instructional
purposes is not a new concept, experimentation with team organi-
zation began Yo faln publicity during the 1950's as a means of
making maximum use of teacher talent. The school reorganization
novenent gained attention in education circles with the work of
the Commission on Experimental Study of the Utilization of Ttaff

in the Secondary School under the leadership of J. Lloyd Trump,

luﬂedill Bair and Richard G. Voodward, *eam Teaching in
tetion (Boston: Eoughton Mifflin Company, 196& s DDs 2=7.

15, Kenneth Richmond, The Teaching Revolution (London:
¥ethuen and Company, 1967), p. 6.
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The menmbers of this group were sppointed by tile lLiztional
Association of Sécondary—School Principals. Under the puldence
of the Commission, pilot programs using the team plan were put
into opcration in over one hundred secondary schocls throughout
the country. The Staff Utilization Studies clso experimented
with programmed learning, use of tape recordings, closed-circuit
television, and other projects.16 Through the publications of
these projects, other schools have been encouraged to try team

teaching.

tescarch on Team Teaching

In spite of the widespread acceptance of team teaching,
research 1s still needed to determine to what extent, if any,
it is an improvement over traditional arrangements. Both the
critics aend the proponents of the team plan recognize the need
for improved research techniques in studying the results of
team tecching., "Fifteen years of innovation in team teaching
has left us with almost no research knowledge."l7 The existing
research findings are contradictory.

To date most research has concentrated on measuring the
achievement of students under the team organization as compared
to the achievement of those students taught in a traditionzl

settin~. Tindings on student achievement studies vary fron

lelloyd S. Michael, "What Are We Trying to Ziccomplish in

<he 3taff Utilization 3tudies?" The Bulletin of the lztionsl ~
tssociation of Secondary-School Principals, XITIT (Jenuary, 195%2),

ppo 5——10.

1730vert inderson, "Staff Utilization," Review of
Zducstional Resesrch, XAXVII (Jun, 1967), p. 328.




one setting to another. Cne study indicested thst students
taucht by a team scored significantly higher on a standardized
achievement test than did students who were taught in a tradi-

tionsl setting.18

Fowever, another group of reseerchers fcund
that students who were taught by the team method did not achieve
siznificantly higher scores than students tauzht in a conven-
tional class when the same teacher using the same course content
instructed both groups..19
llany aspects of team teaching have not been adequately
researched, DNore attention must be paid to such topics as
teacher job satisfaction, teacher education, in-service effec-

tiveness, and pupil attitudes.zo

Tean Orsganization

There is great diversity in methods of team organization.
Some teams are composed of two teachers who in loose association
share responsibility for instructing a group of students in the
-same subject area. DMore complex team organizations utilize a
hierarchial structure in which there is a differentiation of

role enong the various members of the team. These more complex

1BWilliam Georgiades and Joan Bjelke, "Evzluation of

=anglish ichievement In A Ninth Grade, Three Period, Team
Teaching Class," Cslifornia Journal of EZducational ZResearch,

IVII (May, 1966), p. 112, T

192210k 0. Kystrand end Frederick Bertolaet, "iAllocating
Human and Faterial Resources,"” Review of Lducational Research
IXVIT (October, 1967), p. 454,

2oPhilip {. Carlin, "A Current Appraisal of Team Teaching,"
EZducetion, LXIXV (February, 1965), p. 349,



teams include team leaders, senior teachers, reguler Teachors,
teaclier aides, student teachers, clerical assistants, and
education specialists,

Organizing students for the purpose of instruction elso
veries from team to team. Cne general characteristic of tean
orgenization, however, is flexible grouping of students,.
Students are usually grouped in classes that are the standard
size, twenty-five to thirty students; lerger then standard size,
up to two hundred students or more; and smaller then standard
size, six to twelve students.21 In addition to grouping students
for instruction, team teaching allows a number of students to
engsge in some form of independent study.

Some schools are organized wholly around the team plan
while other schools limit its use to certain curricular

offerings, certain age groups, or certain ability groups,

Advantares of Team Teaching

sarly literature on the subject of team Teaching was
enthusiastic in describing the advantages of team teaching and
pointing out the limitations of the conventional classroom.22
Fuch of the early writing was concerned with defending the new
programs egainst critical attacks., The current literature

recornizes that team teaching of and by itself has not as yet

been proved to be an improvement over conventional practices,

ElDr. %. Tovell, Tean Teaching (Leeds, England: Gardham-
Jowett Printers, 1967), P. 5.

22Jud50n T. Shaplin and Henry F. Olds, Jr., Team Teaching
(Few York: Harper and Row Publishers, 19¢4), p. 6.
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Nonetheless, there was generzlly a spirit of optimism thot with
more carefully designed studies, these advantzpesz may be borne
out through research. JSome educators claimed that the importeance
of the team concept was in its potential for using the flexible
groupings to the maximum advantzge of all c:oncerned.z3 anotaer
viewpoint expressed was that most of the current reforms in
eCucation can be incorporated and integrated within the freme-
work of team teaching.z#
The literature expressed the potential advantages of
team teaching in terms of benefits to teachers, students, and
the school system in general. The benefits for teachers were
nany. They benefit from the close interaction with other
teachers, Their skills are sharpened and expanded through the
constructive criticism and the example offered by other team
memters, Their attitudes toward thelr work improve because
they concentrate their instructional skills on those areas of
the curriculum for which they are best prepared to teech. In
other words they become specialists. Also they are relieved
of many routine clerical duties by teacher aides. Within the
teem siructure, teachers' differing abilities are recognized
by hiersrchial teaching assignments. Some teachers are good at
presenting lectures while others prefer to work with students
on an individual basis. Teachers of extraordinary teaching

gtility may assume leadership roles and receive higher salaries

23Lovell, op. Cites P- 6.

24RichIDOnd, oD. Git., P Ba



than other teachers, During his first year, a teccher greduslly
assumes full teeching responsibility within the team frameworx.
In addition, he is guided and supervised by experienced teachers.
Pupils gain in the sense that they are encouraged to
developr skills in working without supervision. Their exposure
tc itany teachers during their school careers allows them to
benefit from the teaching style of many teachers.
The school system benefits in the more efficient usage
of technical equipment. Audio-visual materials can be presented
to 2 large group session rather than several small group sessions.
When a change to team teaching is made, the teaching program
is re-evalusted, and a desire for improvement is fostered among

the members of the teaching staff,

=
W
25

frecuently Misunderstood Aspects of Team Tezching

Certsin aspects of the team teaching program sre open to
misinterpretation. Beggs suggested that special effort be made
%0 explain and clarify large group instruction, teacher aides,
gxpense, and the new role of the teacher under the new plan.25

Parents have questioned the use of large group instruction.
It has been regarded as an attempt to bring college instruction
to the high school 1evel.26 Some parents have seen it zs ceusing

students to lose contact with their teachers. ©5till others Lave

felt thet it gives the teacher too much free time. Unless the

25 y T b . . = (P ol
David ¥, Beggs 111, Team Teaching: Bold Few Veunture
Indianapolis, Indiana: Unified College rress, 196%4), D. 50,

261v54,



objectives of teom teaching are explsined these misconcontions

moy lead ve serious misunderstanding on the part of purante

The use of non-professional help needs to be clarified.

It does not mean that non-certified help will be instructing

3

gstudents, The teacher aid helps & team in its nontezching
vesks, such as monitoring corridors and cafeterias, taking
avtendance, proctoring study halls, mimeogravhing pspers,
greding objective tests, reading themes for mechaznicsgl errors
znd essisting in the 1ibrary.27 The teacher aid releases
guzlified teachers from nonteaching tesks so thet they can

plan snd present instruction, Teacher aides are recruited from
parents in the community or may be college students or cleriecal
workers, They may be voluntary or paid workers.

The cost of incorporating a team teachirg yrogram should
be presented honestly and accurately to parents, Citizens
usvelly view with suspicion any program which will increzse
taxes. Anderson has noted that the team plan tends to point

28 Teachers

up inasdequacies in the local educational system.
then make demands for changes and these ultimately increase
expenses, The cost of team teaching varies with the design of
the program. If team teaching is initiated in s limited way,
with only one or two teams, costs are usuaslly not great., ITow-

ever, 1f team teaching is to be introduced on a large scale,

M)

’Tvid., p. 24.
28,

heplin snd Olds, on. cit., p. 247.
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the cost of education will probably rise.29
Team titles, team leader, senior teacher, master tescher,
regular teacher, are new to parents. All share responcibility
for the students assigned to them. Parents need to be assured
that their child will not be overlooked in this more complex

arrangement.

iarental Attitudes Toward Team Teaching

Tarental attitudes toward team teaching projects have
been, in genersl, favorable. A questionnaire survey conducted
by the Lexington Team Teaching Program, Lexington, Massachusetts,
one of the school systems that pioneered in the implementation
of team teaching, revealed the favorable attitudes of perents
toward team teaching in that program.3o The only ares of the
program in which parental reaction was not extremely favorable
was with respect to "working in large groups."Bl The researcher
explained that this was not an unexpected response since a low
student to teacher ratio has been traditionslly set forth as
idezal by educators.

Parents of fourth grade children in Oceana, Cslifornisa
indicated by questionnaire that they approved of team teaching.
Severnty-eight per cent of the parents who returned question-

nzires indiczted that they would like team teaching for their

“I1pid,
303air and Yoodward, op. cit., p. 210.
5livia,
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children the following ycar.32
in a recent Gasllup Poll, 1,634 parents received nuection-
23

naires. The findings indicated that parents do accert educa-

tional innovations. Team teaching was favored by eigaty-~four

ner cent of those parents responding.54

The findings of these reports were not deteziled cunsuclh
to indicate what features of team teaching are responsible for
parents' attitudes. While parents seem to be well informed
and receptive to team teaching it is not possible to predict
how a given community will react to the prospect of team
teaching.55 A mixture of feelings on the part of the public
accompanies an educational innovation, e mixture of excitement,
interest, doubt and confusion.36 Thus careful planning on the
vart of an administrator wanting to introduce team teaching to

his school system was recommended.

Importance of Tublic Relztions

If perents are to understand and support the nmove to
incorporate educational innovations into local schools then

every effort must be made to keep them informed. 3Srickell found

52Andrew S. Ldems, "Operation Co-Teaching. Dateline:
Cceano, Californis," The Elementary School Journal, IXIT
(January, 1962), p. 210.

357ublic Wants Innovations, National Gallup Poll Shows,”
Tstion's Schools, IXXVIII (August, 1966), p. 16,

34

L101id s
553haplin and Olds, gp. gite, P« 171,
5Inid.
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thet The person who implements change in school systems is

most likely to be the school administrator.57 It i3 2lso his
resronsibility to see that a public relations program is éarried
out. The administrator is therefore the key person in providing
information to parents regarding team tesching.

The educational program of a school is too important to
lecve the acceptance or rejection of a new practice to chance.
Keither is it wise to wait until a crisis develops before ac-
tively seeking community support. A public¢ relations program
can provide the community with an accurate account of the advan-
teges to be gained by a team teaching program.

Because of the current criticism of educational systens,
public attention is focused on schools. Schools have changed
considerably since most parents were students., Duncan pointed
out that many parents have what actually amounts to no point of
view with regard to the modern school because their own experience
was so different from that of their children.58 Many parents
feel that they are quite removed from the school system. There
is known to exist what is commonly called the "communication gap"
between school and the community. In this country, public atten-
tion has focused on the schools, but an increased understanding
of the need for the changes that are taking place in the schools

Las rot zccompanied the attention.

37Henry M. Brickell, Organizing New York State for
Taucational Change (Albany, New York: State Education Department,
1961), p. 24.

58z0bert C. Duncan, "Needed: Leadership in Communication,”
Hew York State Sducation, LVI (January, 1969), p. 19.
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If vroperly directed, the attention may brinz witnh it
areater understanding and suprort. Parens basically want to
Xnow two things, that their children are receiving qualiiyg
education and that the school dollars are being spent wisely.39
If administrators can show that team teaching allows for the
fulfillment of both of these desires, support will be forth-
coming.

A new idea is more readily accepted if its benefits are

40 “hile research in team teaching has not ad-

demonstrable.
vanced to the point where the advantages of it are known to be
indisputable, many of the schools which have tried team teaching
ere quite enthusiastic in their recommendations of 145, 4An
administrator does have numerous reports at his disposal of
successful teams to show as evidence in favor of team teaching.
1% is reasonable to expect that a community will support a team
teasching plan if it feels that the school system is truly
trying to provide quality education and if the cost is not
substantielly greater than the traditional arrangement.

A public relations program-in regard to team teaching
bezins at the point where a need for change is recognized
either by citizens within the community, teachers, or the ad-

ninistrator. Cooperation is greatest if the community has

particirated in the planning process. Trump suggested that

5% haplin and Olds, eds., op. cit., D. 253.

“Oryerett M. Rogers, "The Communication of Innovations
in a Complex Institution," Zducational Record, XIIX (Winter 1968),

Pe S




coorCinating committees including teachers, adminissrators,

i

bosrd of education members, students, community regresencztives,

znd parents be mobilized for involvement in the nlsns for
change.41
&L general knowledge of the school-community relestionship
end the cuality of support for the schools in the past can be
used as an index for gaucing support or resistance to team
teachin-, Ouch factors as the adequacy of supervisory snd
administrative service, the adequacy of secretarial service,
the supply of instructional resources, the sultability znd
flexibility in the physical plant, the attractiveness of
selaries, and the extent of financial support serve as measures
of the extent to which the community is willing to support its
schools.42 If school-community relations have been constructive
and harmonious in the past then an administrator need not bve
unduly concerned about opposition to a new program on the part
of school patrons. Also the knowledge that most team teaching
pilot projects have continued without significant community
objection chould allow zn administrator to begin plans for
initieting team teaching. As the program begins to take shéape,

parents and the community at large need to be involved,

ippraisal of a Tublic Relations Program

The school public relations program is an on-golng one,

Zcrhool personnel must periodically check to see that it is

AlTrump and Baynham, op. cit., p. 125.

“25neplin and Clds, eds., op. Cit., p. 184-187.
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gehieving its purposes. If that judgement is based upon the
casuzl observations of school personnel, the conclusions nay be
biased and inaccurate,

Kindred has suggested that observations, records, tele-

43

pione surveys, panels, questionnaires, checklists, rating

scales, and opinion polls are appropriate techniques for collect-
ins and measuring the results of public relations programs.44
The objectives of these inventories should be explained so that
perents will want to cooperate and will feel thot they have a
share in improving their local schools.

If the team teaching program is to operate as effectively
as possible there must be continuous comrunication between
paerents and the school, % is not enough to provide infor-
mation asbout the program to parents; the schools must be slert
to parents' responses to that information and to The program
itself., If negative responses are received, school personnel

can then reevaluate the team program and/or provide additional

information to parents in an attempt to change their attitudes,

Program Dissenination Technigues

Numerous community surveys have revealed that the public
is poorly informed about its schools. One possible cause for
tris lack of information on the part of the public is thet the

dissemination of information about schocl programs is inadecuate.

&

3See Appendix

Heslie 1. Kindred, School Public Relations. (Englewocd
Cliffs, Few Jersey: Prentice-Hall, Inc., 1957), p. 415-418,
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The channels of communication open to the scheol in
providing information about its programs can be clzcsified as
two types; those which involve person to person communicziion
aid those which involve mass communication. The dizcussion ol
the communication techniques that follows is by no means ex=-
haustive nor complete, but it does represent the rost frecuently
used technigues as discussed in thirteen books and six reriodi-
¢ols on the subject of school public relations,

f'erson to person communication., Person to person com-

munication is the most widely used and the most effective means
of communicating.45 Communications studies have shown that the
recipient of information can gain a better understanding of
what the sender is trying to say, if he has the opportunity to
recuest clarification.46 The most commonly used channels of
person Lo person communication available to schools are as
follows: (1) letters, (2) telephone conversations, (3) informal
conversations, (4#) organized meetings, (5) parent-teacher con-
ferences, (&) special school sponsored programs, and (7) pupils,.
The personal letter is a very effective means of reaching
parents. Sent through the mail, it is assured of reesching its
édestination. @ost parents will read a letter which has been
addressed to them., In one study, the letter was rated as the

second most used source of information about schools received

45Gordon E, McCloskey, Education a2nd Public Understending

(second edition; New York: Harper and Roy 1967), D. 708.

46Duncan, op. cit., p.‘20.



by parents.47
The zuthorship of a letter should be clear to the re-

cipient.48

411 letters should be signed personally zsbove the
tyred signature. This establishes the authority and the source
of the letter. In a large school system, the principsl rather
than the superintendent should sign the letter as the supsrin-
tendent may be virtually unknown to parents.49

Letters to parents may be individually typed or mass-
produced as with duplicating processes. Kindred suggests thet
unless duplicating can be done very well, it is better to use
photo off-set or letter press to achieve a nice appearing

letter.50

No metter which technique is used, a standcrdized,
impersonal-sounding letter should be svoided.

Team teaching schools have used the personal letter to
notify parents of the selection of their child for the team
program.51 The personal letter may also be used to invite
parents to a meeting or to clarify a certain point about the

team program,

Thus letters signed by the principal or superintendent

47Earold Van Vinkle, "The Crux of Parent-school Zelations:
Communications," School Executive, LXXVI (December, 1956),
pPp. 47-48, .

48Arthur B, Moehlman and James A. van Zwoll, cSchool
Public Relations (New York: Appleton-Century-Crofts, 1957),
D. 493,

*Dreag,

50Kindred, ope Citiy ps 144,

5 s B . -
/1Car1 ¥, Peterson, Zffective Team Teaching: The Zaston
.reg Yigh GHchool Program lWest NyaE, Few York: Parker rublishing

Compony, 1966), D« 48l




should be sent to parents to notify them of the selcetion of
their ckild for the team propram. Additional uses mey include
notifying parents of meetings to discuss team teaching and
clerifying the team program.

Jones states that telephone conversations with pesrents
should be limited to one of the following five situatvions:
to secure information about the pupil or his health, to arrance
for a conference with the parent, to invite the parent 4o visit
school, to ask the parent to accept a school responsibility,
or to talk about a mutual school problem.52 Long telcrtlone
discussions or heated debates should be avoided. Therefore,

g discussion of team teaching which would tie up the telephone
for some length of time would not be justified. =stablishing

a vime for a personal conference with one of the team teachers
or asking a parent to help arrange a program for PT4 or another
orcenization regarding team teaching would be appropriate.

Thus telephone conversations with parents regarding team
teaching should be in the form of making an appointment for a
personal conference, issuing an invitation to a meeting where
the topic will be discussed or discussing the subject briefly.

Zvery person who has an official connection with the
school is in essence a means of communicating information about
a new school program. Board members, teachers, and school
employees, in their conversations with members of the community,

rnay discuss the new program and thereby influence the attitudes

527ames J. Jones, School Tublic Relations (New York: The
Center for Applied Research in Education, 1966,), p. 70.
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of others.

Thus it is important to acqusint teachers, board menbters,

R

and school employees with their potential for influencing puolic
opinion and to provide information for them in terms of obtjec-
tives, practices, and anticipated outcomes of the team teaching
programn.,

The potential for disseminating information about the
instructional program of a school through organized comnmunity
croups 1s very great, loehlman and van Zwoll list the following
eicht types of orgenizations that can prove helpful to the
school in terms of school-community relations: (1) civie, (2)
cultural, (3) economic, (#) political, (5) professional, (&)
social, (7) women's groups, and (8) welfare groups.53 In
eddition to these community groups is the parent-teacher organi-
zation, Not all parents belong to parent-teacher organizations.
Those who do are likely to be among the first psrents to becone
acouainted with team teaching. DParent-teacher groups should
not be overlooked as a means of providing information atout =
new program, but neither should they be depended upon to reach
all parents in the community.

idministrators have found that a speaker's bureau is
effective in providing information to communify groups.54
Staff members usually volunteer for this service which involves

speaking to civic organizations on a topic of interest. ~dminis-

23)oehlmen and van Zwoll, op. cit., pp. 416-426.
54Kindred, ope. cit., Ps 376.




rators notify organizations by mall of the availability of
this service.

I'arent-teacher groups may want to feature team teaching
a8 a discussion and progrom topic for one of their penersl
meetings or a special PTA group might study team teaching and
present the results to the entire membership. Cne school that
is using tean ueachlng found it helpful to invite a consultant
that had spoken to the school staff during the day to spesk at
an evening meeting for parents.55

Thus school personnel should encourage organized groups
in She comrunity to devote programs to the topic of team teach-
ing. Teszchers with information regarding the team program
should be included in the speskers bureau and should be
avallable for speeches at the request of ¢lubs and organizations,

Individual parent-teacher conferences provide one of the
best means of explaining the instructional program to parents,
Cne or both parents can schedule an appointment with their
child's teacher or teachers to discuss his progress and vo gain
a better understanding of the school's program., The conference
nay @lso serve as an opportunity to clear up any misunderstand-
ing thaet a parent has about his child's program. Kindred sug-
cests thst appointments be scheduled so that the working parent

56

nas an opportunity to participate also.

55Peterson, op. cit., p. 181.

56 Leslie W. Kindred, Zow to Tell the School Stor
(Znglewood Cliffs, New Jersey: Prentice-Eall, Inc., Ig’%) s« 510
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Often the large number of students for whom teachers cre
responsible, limits the number of parent-teacker conferences
that may be held. A special group meeting for the parents
whose children are in a team program can prove to be z time-
saving and satisfactory way of explaining a new program o
parents. At Zaston Area High School, Pennsylvanisz, parents zare
asked to attend an orientation meeting when their children are
chosen for the team program.57

Thus parent-teacher conferences should be utilized to
explein the team program, to discuss the effects of the progran
on the student, and to clear up any misunderstanding about the
program that may have developed in the community.

special school sponsored programs offer an opportunity
for parents to gain information about the school., NMany schools
have featured back-to-school nights for parents, exhibits, and
demonstrations. A demonstration of team teaching practices can
be planned to help parents visualize the new method of instruc-
tion. After the program is explained in a large group session,
the group can be divided into smell seminar groups to discuss
the parents' questions. A teacher from the team should be

s
present in each group to lead discussion., This arrangement
allows parents to participate in the flexible grouping idea
wiich is a part of team teaching. DBrownell, Gans, &nd liaroon
state that "It is unusual to find parents who, i1f given the

opportunity, do not try %o understand the purpose and programs

57Peterson, op. ¢it., p. 181,




of instruction. W“hat better way can education guide public
oninion than to present a part of the actual activity progran
in the form of a demonstration?"58

Exhibits which use visual aides to present the teanm
procram to parents provide a concrete way of expleining the new
programs. Pictures, slides, and tape recordings can be used
for this purpose.

Thus admimistrators should plan special school-sponsored
programs such as back-to-school nights, deronstrations, znd
exhibits which can provide concrete means of informing parents
about team teaching,

Zducators have long recognized that pupils are a very
important channel of communication about schools. In one early
study, Van UYinkle concluded that parents rely on their children

59

to 2 large extent for school information. Parents and school
superintendents ranked children as the most-used source of
information.about school, In this same study letters and dup-
licated bulletins were rated second, and newspapers third.
These rankings were not consistent when findings were hroken
down according to individual school districts rather than

renorted collectively.6O The Van Winkle study suggested that

narents' concepts of the proper channels of communication

58¢1irford L. Brownell, Leo Gans, and Tufie 4. Maroon,
Fublic Relations in Fducation: & Textbook for Teachers (lew York:

cGraw~:a111 Eook Ugmpaan I955)T Pe 210,
59Van Winkle, Op. ci ey PDe 47-480
607154,



varied from one community to another. 4 more recernt nuecticn-
naire study of one thousand parents of high school students
challenpes the concept that the child is the best channel of

communication between school and the home. The findings

£

(o]

this study revealed thet parents, when given a choice of the
source of their information prefer to receive it from sources
other than thelr son or daughter.6l

Nonetheless 1t 1s still accepted as true thst what a
student knows and thinks about his school becomes known to the
comnunity and is often given credence as a primary source of
informatione

Thus it is important to provide orientszstion for students

regarding the objectives, practices, and expected outcomes of

team teaching program as students are considered to be one

M

of the sources of information about the school,

Vass communicetion, The number and diversity of mass
media svailsble to the school is almost overwhelming.®® Zven
the srzllest community willjprobably have a weekly newspaper
eveilzble to its citizens. Schools have control over some of
the media at their dispossl, school newspapers, bulletins, and
btrochures. The majority of the media is not sponsored by the
school however. This includes newspapers, television, radio,

¢nd motion pictures, slides, and film strips. The mess redla

©lRichard Endre Anderson, "llome School Communicstions:
In“ormation and Media Preferred by Iarents of Selected Colorado
Firh “chool Students" (unpublished Doctoral dissertsation,
Colorado State University, Fort Collins, 1967.

626umption and Engstrom, op. ¢cit., p. 116,
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are post useful and economical when the purpose of using them
is to reach a large audience in a short period of +time.

lewspapers provide a strong link between the school and
the communifty. All authorities in the public reletions field
agree that they are powerful public relations tools. However,
Moehlman and van Zwoll contend that the newspaper has been
supplanted by radio and television as the leading medium for
school publicity, aslthough they noted that it is still an
irportant molder of public opinion in rural communities.65
Cthers describe community newspapers as heading the list of
non-school sponsored media in terms of importance.

The most effective use of newspapers can be achieved by
providing well-written, timely news releases about school events.
inother way to assure good coverage of school news is to develep
a mood relationship with the editor., Newspapers can provide
informztion to the public about the schools through regular
news coverage, feature articles, weekly school columns, edi-
vorials, snd "letters to the editor" sections,

Team teaching is a departure from the traditional teach-
ing arrangement and is therefore "news." It is very likely
that most newspapers would be willing to do a feature article
on teesm teacking. News coverage of school board meetings or

programs in which team teaching is the main topic is also

possible.

65Moehlman, et. al., op., cit. p. 454,

643umption and Engstrom, op. cit., p. 120.



Thus schools should consider the newspaper one of theilr
stronmest links to the community. The most effective use of
the medium can be achieved by providing accurate, well written
news releasses and by keeping the editor informed of school
events and school policy. Team teaching is a departure from
traditional teaching arrangements and is therefore considered
newsworthy.

Practically every community with a population of thirty-
five thousand or more is served by a radio station which pro=-
vides coverage for the‘schools within its listening area.65
Cn the average at least one person in a family listens to the
radio for about two hours each day. Radio is therefore a
porular channel of communication that reaches every segment of
the population,

Radio stations are required by the Federsl Communication

Hin

Commission to devote a portion of their air time to news
the public interest." ©Schools traditionally have received a
large portion of this time, This free time may be used by
schools in the form of spot announcements, a special progran
prepared by the station or the school, or a feature of a regu-
larly scheduled program. Dapper suggests that the key to
successful radio coverage, as it is with successful newspaper
coverage, lies in securing the cooperation of the news and

program editors.66

®51pid., p. 121,

66 -4 L] ™ L] ™
Gloria Dapper, Public Relations for Zducators
(New TYork: The Macmillan Company, 1064), D. &8,



schools may also purchase radio time or attrsct z sponsor
that will pay for their programs,
Thus information about school programs can be brozdecas
P

to the public via the free air time offered by radio ststions

o)

"in the public interest,” or it may be purchased by the school
or by & sSponsor,
Recent surveys reveal that one or more family members

view television for about six hours during the dzy and evening.
Iindred states that "television appears to offer exceptional
rossibilities for the diffusion of knowledge, culture and the
molding of public opinion, The dimension of sight as well as
sound personalizes the message that is conveyed.67

Cne of the largest deterrants to the use of televicsion
is high cost of zir time. Television offers air time "in the
public interest" as does radio. This time is often at incon-
venient hours such as during the noon hour on Sundays, How=-
ever, parents will watch a program at an inconvenient hcour if
thelr child is involved.

Demeter has listed six basic approaches fo the use ol
te22vlslon for schools. These approaches include integrating
a program with an existing show; spot, including news, ennounce-
ments which can take the form of slides, a piece of copy, 2
filmed segment or sound on film and which usually vary from ten

seccnds to one minute; programs prepared by other groups such

zs the National Education Association; school planned and pro-

S7kindred, How to Tell the School Story, p. 358.
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duced shows; television planned and produced shows; and reading
announcements put out regularly by one of the many educetion
organizations.68

Thus television provides the opportunity for schools %o
disscminate information to the public regarding a team teaching
progrzm free of charge by integrating a program with an exist-
ingz show, preparing spot announcements, using programs prepared
by other groups as "public interest" time, or convincing the
stevion to prepare and produce a program at its own eXpense.
Programs may also be presented by purchasing air time or
attracting a sponsor who will do so,

lotion pictures, slides, films, tape recordings, and
other audio-visual aides are quite effective as channels of
communication with the public, "Without doubt, audio-visual
aides are the most effective media for mass communication todszy,"
Kindred states. "Film strips and slides are visual aides which
school systems can employ, regardless of their size, to acquaint
the public with education in the local community.“69

Audio-visual aides when coupled with person to person
communication in the form of speeches or organized meetlings can
bring visually to school patrdns the team teaching experience,
Without charts, pictures, slides, and seating arrangements, the

tean organization may be hard for parents to visualize. The

©81cs1ie ¥. Kindred (ed.), Communications Research end
School-Community Relations (Philadelphia: @ooperative Research
Trcoram of the Office of Education, Temple University, 1965),
Ps 1974

S9%indred, School Public Relations, p. 340.




use of the same type of equipment that is used with large group
instruction is helpful; overhead projectors, slides, znd films.
Team teaching practices can be demonstrated as the leader
explains the program to parents.,

"With the possible exception of television, the school~
made motion picture is the best audio-visual device 2 school
can employ in furnishing information for the public."70 i
perrits the showing of actual conditions and practices. Another
of the advantages of motion pictures is that they allow a great
deal of material to be presented at one time, and this material
is easily understood and assimilated by the viewer.71 "The
impressions left by motion pictures have a lasting and influen-
tial effect upon the formation of attitudes and opinions."72
The plazn for producing a school made film must be carefully
reviewed so that a visually pleasing product with a clear message
will Dbe produced. Schools may purchase professionally produced
films about their program; however, the cost would be prohibi-
tive to most school systems. The rule of thumdb for the produc-~
tion of a color, sound movie is $1,000.00 a minute.

Schools may also rent films from film libraries which
tell the school ;tory. The film "And No Bells Ring" was pro-
duced by the National Assoclation of Secondary-School Principals

and can be rented.

7O1p1a,, p. 348,
"L1p:4,
72114,

e r——
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Thus motion pictures, slides, film strips, tape recorders
and other audio-visual aides help parents visualize the new
instructional program, School personnel can be trained to pro-
duce quality audio-visual aides at a fraction of the cost of
professionally prepared ones.

<chool newspapers reach most of the parents in a com-
munity. The attitudes and ideas of many people are influenced
by cchool newspapers. Surveys show that school newspepers when
broucht home by pupils are read by three-fourths of the narents
and thot they rely on them for announcements of parent-teacher
assoclation meetingsAand student eventS.73

Thus the school newspaper provides a means by which
information about team teaching can.reach a majority of parents
of students,

School publications of all sorts may be used to provide
information to parents regarding school programs. The most
common school-sponsored publications include student and parent
handbooks, annual school reﬁorts, and brochures on specific
topics.

Eoth secondary and elementary schools often supply hand-
books for parents. Parents of elementary students usually
receive a handbook especially published for them while parents
of secondary school students usually receive student handbooks.
Information contained in the handbooks includes beginning and

closing hours, vacation dates, rules governing sbsence and

751vid., pp. 272-273,
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terdiness, health requirements, conferences with teachers, plus
the school's philosophy and objectives, methods of teaching and
opportunities for home-school cooperation.74 A section on the

new team teaching program could be appropriately inserted under
the heading of etioils &f teaching.

Thus a section regarding a team teaching program should
be inserted in the student or parent handbook published by the
sekool,

Trinted brochures which are distributed to parents or to
the public in a school district may take the form of an annual
report which is required by law in some states or a special
cublication used to provide information about one particular
issue. ZIZBoth may be used to inform parents of a team teaching
progrem. According to Sumption and Engstrom, the annual report
is & neglected medium of communication with the public.75 ore
and nmore school districts however, are making their report con-
siderably more attractive and readable by printing it in color
and using photography. Dapper suggests that brochures should
be made attractive yet modest looking. She also warns agzinst
apparent extravagance in school publications, Patrons will no?b
be pleesed if their tax dollars are used to print an expensive

brochure.76

After a team plan has been in existance for several years,

7#Jones, fshe " cit., p. 69,

75Sumption and Engstrom, op. ¢it., p. 119,
76Dappel‘, 22. Cito’ pl 108.



some schiools decide to print brochures of their perticular
plan.77 Schools that are introducing a team project will adept
their original team teaching desipgn as experience suzgests
better ways of functioning. ZIrochures that in z general way

describe the team plan would be useful; however, any expenze

]

or printed matter that will become irrelevant to the program

fter 2 short period of time should be avoided.

2%}

Fost textbooks in public relations suggest that dupli-
cating processes can be used for providing inexpensive materials
for dissemination of information provided that it is well done.
Carelessly prepared mailouts and handouts are more of a hindrance
than a help to public relations work since they convey a lack of
pride and a lack of concern in the product. If materials are
tc be used for a number of years, it might be well to invest in
a professionally laid out and printed brochure,

Thus a portion of the superintendent's annual report may
be devoted to the introduction of team teaching in the school
system, Also a special publication may be prepared to inform
the community of the new team program providing it is taste-
fully yet modestly printed.

While mass communication provides a powerful tool for
provicding information about the school to the community, it
has several limitations, TFirst it provides for one-way communi-

cation only. It is possible for a parent or member of the

77¥icholas C. Polos, The Dynasmics of Team Tesching
* ’ —— — -~
(Dubugue, Iowa: %illiam C., Brown %ompany, 1965), p. 129.



comrunity to call the school or to write the editor of a news-
paper after reading or hearing a report, but this is infre-
quently done. Mass communication does not provide the immediate
clerification of statements that person to person comnunication
provides,

i second disadvantage of mass communication is t .zt it
directs its message to the public as a whole. It does not dif-
ferentiate among recelver of the message.78 In addition, the
receiver of the message may inaccurately interpret it,

One of the advantages of the mass media over person to
person communication is that mass media réach a large number of
people in a short period of time. One writer gave this exanmple
of the advantage of mass media, "A report of a change in the
sckhool curriculum or method of teaching science appearing in
the local newspaper may be read by sixty per cent of the people
in 2 community in one day. To reach the same number of people
by person to person contacts might take mbnths."79 However, in
szell communities word of mouth communication will be very
effective and reliance on the mass media to reach most of the
community is not necessary.so

Administrators of schools that have initiated team teach-

ing have used a combination of person to person communication

and mass communication. One school first focused attention on

r78.:’31,unpt:i.on and Engstrom, op. c¢it., pp. 117-118.
7I1pia.
8OMcCloskey, Op. Qiﬁ., p. 259.
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the organizational plan of team teaching through news relza

{n

es
to the various media, Later meetings were arranged whereby
parents were invited to participate in person to person com-
munication.gl
Duncan contends that school patrons are selective in the

media that they use., "Unless the message is repeated through

variety of means of communication, the information mey be lost

m

to many people."82 The fact that the message is being repeated
and the fact that it appears in a great variety of media tends
to ~ive more importance and prestige.s5 All other things

being equal, a suggestion carried by mass media plus face to
fece reinforcement is more likely to be accepted than a sug-

zestion carried by either alone,

81Peterson, ops cit., p. 182,
82Duncan, ODe« cito, P 20,
851v14.




SUMMARIZATION OF PROGRAM DISSEMINATION TECHLICUZS

Person to I'erson Communication

Letters. Letters signed by the principal or superin-
tendent should be sent to parents to notify them of the selec-
tion of their child for the team program. Additional uses nay
include notifying parents of meefings to discuss team teaching
and clarifying the team progream,

Telephone conversations. Telephone conversations with
perents regarding team teaching should be in the form of making
an eppointment for a personal conference, issuing an invitation
to a meeting where the topic will be discussed, or discussing
the subject briefly.

Informal conversations., Teachers, board members, and

school employees should be made aware of their potential Ifor
influencing public opinion. They should be given informetion
recerding the objectives, practices, and anticipated outcomes
of the team teaching program,

Crmanized meetings. School personnel should encourage
orgenized groups‘in the community to devote programs to the
topic of team teaching. Teachers with information regarding the
team program should be included in the speakers bureau and should
be available for speeches at the request of clubs and orgeni-
zations,

Parent=-teacher conferences, Farent-teacher conferences

should be utilized to explain the team program, to discuss the

effects of the program on the student, and to clear up any mis-
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understanding about the program that may have developed in the
comnunitye.

~pecial school sponsored proprams. Administrctors should

plcn special school-sponsored programs such as back-to-school
ni-its, demonstrations, and exhibits which can provide concrete

o

means of informing parents about team teaching.

zupils. fdministrators should provide orientation for
students regarding the objectives, practices, and expected out-
cores of a team teaching program, Students are considered as

a primary source of information about the school,

Mass Communication

Il'ewspapers, Schools should consider the newspaper as

one of their strongest links to the community. The most effec-
tive use of the medium can be achieved by providing accurate,
well written news releases and by keeping the editor informed
of school events aznd school policy. Team teaching is a depar-
ture Irom traditional teaching arrangements and is therefore
considered a newsworthy topic,

Radio, Radio broadcasts reach every segment of the popu-
lation. Information about school programs can be broadcast to
the public via the free air time offered by radio stations "in
the public interest," or it may be purchased by the school or

ty a sponsor.

Television, Television provides the opportunity for

schocols to disseminate information to the public regarding a

teen teaching program free of charge by integrating a program
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with an existing show, preporing spot announcements, uzingz pro-
grams prepared by other groups as "public interest” time, or

by convincing the station to prepare and produce a progrzm at
its own expense. Programs may also be presented by purchasing
alr time or by attracting a sponsor who will do so.

Mudio-visual gides. Motion pictures, slides, film strips,

tape recorders, and other audio-visual aides help parents to
visualize the new instructional program, School personnel can
be treined to produce quality audio-visual aides at a fraction

ol

of the cost of professionally prepared ones.

School newspapers. School newspapers provide a means by
which information about team teaching can reach a majority of
parents of students.

Parent and student handbooks. A& section regarding a

Team Vveaching program should be inserted in the student or
parent handbook published by the school.

h
Printed brochures. A portion of the superintendent's

arnual report may be devoted to the introduction of team teach-
ing in the school system. Also a special publication may be
prepared to inform the community of the new team program pro-

vided thet it is tastefullyjyet modestly printed.



SUMMARY AND CONCLUGION

A review of thirteen books and six articles perteining
to school public relations and public relations in rezerd %o
team teaching waé made to establish the most effective ways of
dissemineting information to school patrons. Two msasures were
used tc determine whether a news medium was effective (1) the
naxinum number of parents that would be reached and (2) the
desree to which it permitted a two-way communication systen
between school personnel and parents. The ideal situation was
considered to be one in which the maximum number of parents
cculd be reached with a disseminating technique thet permitted
two-way communication.

The personal letter was considered to be the best means
of rezsching the most parents. A letter could be sent to each
parent whose c¢hild was in the team program., The likelihood that
it would be opened and read was considered to be good since most
parents have an interest in scliool functions which directly
effect their children. The letter should come from the office
of the principal or superintendent so that the importance' of the
nessaze would be reflected in the source.

The school newspaper enters a majority of the homes of
perents with children in school. The parent would be less
likely to read an article on team teaching in the school news-
paper than he would be to read a letter, There would be many
articles é; attract the parent's attention, The person to

pcrson aspect of communication would also be absent. 4lso the



school newspaper is usually written by students and is directed
to the student population,

The disadvantage of the letter and the school newspaper
was considered to be the one-way nature of the communication,
There is no opportunity for a school administrator to get a
reection from the parents nor is the parent able to ask gquestions
about the message he received.

Radio and television are very effective in reaching a
large percentage of the community at large. COver ninety-eight
per cent of the homes in the United States have at least one
radio.84 One person in the family on the average listens to
the resdio about two hours each day. DNore than eighty per cent
of +the homes in this country have at least one television.85
Television is viewed approximately six hours daily by one or
more members of the family. However, not all parents would view
the particular broadcast regarding the team program. Zroad-
c¢ssts would have to be frequent in order to reach the same
nunber of people as are reached by a personal letter or the
school newspaper. It is unlikely that radio and television
stations would devote the air time necessary to reach a large
number of people directly involved in the team program, There-
fore radio and television were considered less effective Tthan a
letter and perhaps less effective than the school newspapef in

reaching every parent.

84Jones, OD. éit., Pe 73.
851pia. |



The newspaper is one of the best channels of communi-
cation for school news, Almost everyone reads one or more news-—
papers each day. More information is gained from it then from

86 Therefore it is very powerful in

any other single source.
shaping public opinion toward the school. School patrons are
selective in the srbticles that they fead. They may or ray not
recd the article concerning team teaching., It is very likely
thet a parent will read the article if his son or daughter is

in the team program. Newspapers were considered to be slightly
less effective in reaching the same number of parents than per-
scnal letters, but were considered more effective in reaching
perents than radio and television. Newspapers, too, are one-way
communication. Since public relations strives for two-way com-
munication, they were considered less effective than person to
person communication,

General meetings in which all parents have an opportunity
to hear and see explanations of the program were considered to
be most effective in terms of the two-way comnmunication criterie,
fowever, this method of giving information regarding team teach-
ing is limited in the number of psrents that it reaches.

Whether a parent receives the information depends on his atten-
dance at the meeting. Those parents who are not motivated To
zttend neetings miss any informetion at all if this is the only
nethod used., Also those people who hold different views from

those which are likely to be expressed at the meeting will

®1pid., p. 72.
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probably not ettend.

Frograms providing information to existing orgasnized
groups in thé community are helpful in that they generate
interest in and discussion of the new program., 3Since there zre
so many different groups in any one community, it would be
necessary for the administrator to call upon school board mem-
bers and members of a public relations advisory committee to
reach them all, These person to person contacts are effective
in providing information to the community regerding team tesch-
ing. Eowever, they require the expenditure of many man hours
end should be incorporated in the total public relations program
of & school.

Each community has a variety of communications resources
avallable to it. The administrator of a team teaching program
will need to select those channels of communication which will
best serve his objectives., The effectiveness of the school-
communication system will depend in some measure on the availa-
bility of media and the nature of their use. It is not possible
to say that one particular medium is the best one to use at all
times and under all circumstances, A message thet is very effec-
tively transmitted by one medium may be less effective in another.
o one medium cen be expected to do the entire job of disseminat-
ing information to school patrons., "A constellation of media,
each medium supplementing the others, usually is required to

87

achieve comprelkensive coverage,

87J0nes, ODe. jSo, Pe 65,
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To kel- us classify the results of this study, masy I ask
: -
vou som2 questions gbout yourself? Remember that the inlorma-
tion you give will be confidential,
“lease circle the best answer or answer the guestion
brisflvy in the space provided,

1. “hat is your relationship to the student?
NMother Father Guardien
» what 1s your age group?
Under 30 years 30-40 years 4&0-50 years Over 50 years
5. If you are the guardian, what is your sex?
Male Temale
+. whet is your marital status?
Married Divorced Widowed
5. “hat is the occupation of the head of the household?
6. ‘hat was the last year of school that you completed?

T

7. Did you attend "Parent's Night" at lManhattan Junior High
School last fall?

Yes No

8, What grade does your son or daughter have in ‘fmericen history
this year?

A B c D F

Thank you for taking time to complete this part of the
auestionnaire.

If you do not have any information about team teaching at
hetten Junior High School, please mark (X) the square below
return the questionnaire.

-

3

i
LCh
3o

n
&

‘

| [No information

f you do have information.about the team teaching program
nettan ounior High, please continue with the guestions on




The followinrs questions zre concerned with team teschines in
imerican history at Manhattan Junior Figh School, Tlease mark
nwrn

en "¥" in the eppropriate blank, Mark only one "X" unless
othierwise directed. '

1. Zecently as a result of research there heove been & zread
nurber of supggestions for new ways of doing things in
education. Do you feel that the schools shouwld try out
thezse new ideas in the instructional program or do you
feel that the schools should continue with the traditional
farm?

Schools should try out new ideas,
Yo opinion.
ochools should continue with the traditional form.

2, Tesm teaching is a new idea for teaching children. Vhich
of the following statements best describes your feeling
cbout team teaching?

I do not favor team teaching.
I have no opinion about team teaching.

I arprove of team teaching.

N
3

~t the present time only American history is tauzht by a
teem of teachers., VWhich of the following staterents best
«escribes how you feel about other subjects being teught
by a team of teachers,

T would like to seez all subjects taught by teams,

I would like to see some but not all subjects taught
bty teams., Which ones?

I would not like any subjects taught by teams.
I have no opinion on this question.
4, Compared to the regular classroom, how much attention Irom
his tescher does your child get under the team teaching
orgznization?

Y¥ore attention.

Arhout the same amount of attention.

Less attention.
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sre you pleased with your child's prosress in american
history under the team plan?
13

Yes

Uncertain

No

Would you like to have your child enrolled next year in a
clsss teught by a team of teachers?

Yes
Uncertain

Ko

“ere the words "team tesching" new to you at the time your
cild enrolled in American hlstory or had you hesrd zbout
this concept before that time?

New word
Uncertain
Ead heard term before
Please consider the following features of the team tesching

program, Check (X) your reaction to each feature in the

5% 0 t th i L]
tox provided a e right Do not

Like like Uncertein

3

L, Clssses arranged so thet
one teacher with specialized
knowledge presents a lesson to
a large group of students.,

E. Clssses arran~ed so that
students can be divided into
srall discussion groups with
rembers of the teaching team
in each group.

C., ILessons planned so that
students csn work on a special
nroject independently.

D. Classes arranged so that
students are taught by more ]
thsn one member of the teach=-
ing team during the year.




o}
[ ]

1C.

1l.

12

14,

Do you see any value in heving meetings for parents in which
cdministrators or teachers explain a team teaching prosram?

Yes

Tncertain

|

)
J-IO

v‘oulé you attend a meeting like the one sugmested in “uestion
9, if it were scheduled?

Tas
Uncertain

No

fow did you find out about the team teaching program st
Vznhattan Junior High School? (Check 211 that apply).

Fewspaper Cther parents
zadio Own child
Perent's Night Cther

{(Please specify)

How could the school help you understand team teaching?
(Check 21l that spply).

PTA program on team teaching
Letter from school Speciel home room meeting

News bulletin Radio program

]

Demonstration meeting

Other
(Please specify)

Is there something asboubt tesm teaching you particularly like?
(Write your answer in the space provided).

-

Ts there perhaps, alsc something about teeam teaching thetl
vou do not like so much? (Write your answer in the space
provided).

Tnenk you for completing the suestionnaire. May I remind you %o
return it in the stanped, addressed envelope by April 17, 1969.
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A

The rapid changes thet Afmerican society is experiencing
are reflected in the pressures for chenge in the educational
zystem., Jor the past two decades the reform rovement in edu-
cetion has gained impetus in its work to reorganize the exist-
ing educational structure., Team teaching is an orgenizational
errencement which has emersed from this movement,

Lg the public schools seek to adjust to the needs of a
changing society, parents need to be assisted in understanding
tiiese changes and the responses that the schools are making to
these changes..

The purpose of this study was to review the literature
pertaining to the public relations dimension of team teaching.
llore specifically, the purpose was to establish criterion
meesures pertaining to ways of disseminating team teaching
information to school patrons.

L review of thirteen books and six articles perteining
to school public relations and public relations in regard to
was made to establish the most effective weys of

team teacking

il

disseminating information to school patrons. Technigues for
disseminating information sbout school programs were placed in
one of two classifications, person to person communication and
mess communication, The following seven commonly used channels
of person to person communication were discussed: (1) letters,
(2) tslephone conversations, (3) informsl conversastions, (&)
organized meetings, (5) parent-teacher conferences, (6) special
school-sponsored programs, and (7) pupils, Technigues for

disseninating team teaching information to school patrons were



established.

seven channels of mass communication were dizcuszed znd
teclhiniques for disseminating team teaching information to =chool
Datrons utilizing each of these were established. Chznnzls of
mass communicsztion which sppear in the literature are (1) news-
vapers, (2) radio, (3) television, (4) audio-visual sides, (5)

school newsparers, (6) porent and student handbooks, and (7)

0

printed brochures,
Two measures were used to determine whether a news medium
£

was elfective in disseminating team teaching information to

parents, (1) the maximum number of perents that would be reacked,

5]

nd (2) the desree to which the medium permitted two-wzy com=—
municestion betweeﬁ the school and the home,

The personsl letter was considered to be the best means
of reaching the greatest number of parents. The school newspaper,
radio, end television were considered less effective in resching
verents than the personal letter because messages sent throuch
the mass communication channels are less personal and are not
assured ol reaching every parent. Of the mass media comnmuni-
cation channels, newspapers were considered to be an excellent
wzy of reachinsg parents,

J'ersonal letters, newspapers, radlio, and television are

all ore-way communication. Thelr effectiveness in providing

by the fcct that they do not allow parents to ask gquestions nor

do they allow school officials to clarify messages.

General orientation meetings for parents in which they



legr zrd see explanations of the program were considered to be
nost effective in terms of the two-way communication mezzure,
Since meny parents could not or would not attend az meeting,
these parents would miss any information at 2ll if this were
the only method used.

The ugse of more then one medium to inform pzrents cbout
veam teaching program wes considered necessary. Comprehsencsive
coversce could not be achieved through a single medium clone,

m

The uce of both mass communication and nerson to person com-

munication was recommended..



