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Chapter 1
INTRODUCTION

Many reading programs fail because they neglect to provide
a suitable plan for meeting individual learning needs in all
aspects of the teaching-learning process. Chlldren come to
school with a variety of interests, needs, and backgrounds;
need materials, motivation, effective teaching, and seek
cooperation and involvement of administrators, parents, reading
specialists and/or consultants, as well as a variety of methods
of inatruction. The foregoing characteristics of a well-
balanced reading program, to neame but a few, should be
considered when organizing any program. To do so will likely
result in less failures in reading and more mature readers
which our present society demands.

Both research and teacher observations, indicate that wide
differences exist in children's abilities to learn to read,
Authorities usually agree that there 1s no single plan yet
devised which effectively meets individual differences that
exist in every classroom., However, some system of organization
is commonly listed as an essential factor. Orgenizing an
effective reading program is ultimately important if the goal
of meeting existing individual differences is to be achieved.
Whether the organization begins om the ecounty, school, and/or
class level, it will require encompassing the components of a
well-balanced reading program., When planning for the develop-
ment of pupils, the organization of a reading program which
emphasizes the needed skills is imperative if success in

reading 1s to occur,



STATEMENT OF THE PROBLEM

This report was specifically undertsken to determine the
importance of the several components of a well-=-balanced
reading program, As a result of the writer's experiences in
providing for the individual needs of thirty pupils in a
developmental reading program, it became apparent that
effective organization ofla classroom reading program would
require knowing what organizational schemes existed on the
county and school level, which would include the components of
& well=balanced progran,

An attempt was made to (1) provide essential background
information on the reading act; (2) define a developmental
reading program, specifically in its relationship to an overall
or total reading program; (3) select and discuss several
characteristics of a well-rounded program; (l} exsmine some
organizational guidelines; and (5) examine some specific
1nstrﬁctional plans within the total reading program,

DEFINITION OF TERMS

Readlng. Readling is a complex process which involves
thinking, with the words as stimuli, reorganizing our own
experiences, reacting to the experiences of the writer, and
using the thoughts and ideas of what 1s read to develop and
modify thought behavior,

Developmental readling instruction or activities,

Throughout this report, the terms mean a sequential program or



instruction which emphasizes the development of reading skillls,
Overall developmental reasding program, This term refer to

a total reading program consisting of several specialized
lnstruetional programs: accelerated, adapted, developmental,
corrective, and remedial; all supplementary parts which compose
the total reading program, Its aim 1s reading achievement that
reaches the limits of each person's capacity.

Accelerated instruction, This instruetion refers to

provisions made for enrichment and challenge for gifted or
superior students,

Adapted instruction, This term describes that instruction

concerned with children of limited ability, or slow lesarners,

Remedial instruction. Remedial instruction focuses upon

intensive diegnosis and specisal tutoring for the disabled
reader,

Corrective instruction. This term refers to the immediate

diagnosis and corrective help given to eliminate gaps and

minor deficiencies in skill development.

LIMITATIONS

There has been no conclusive research by authorities as
to any one single plan of organization for effectively meeting
individual differences of the students in any reading program,
For the purposes of this study, an organizationsal plan
emphasizing an overall developmental reading program is

presented,



DESIGN AND PROCEDURE
This study involved a review of the literature which
dealt with the organlization and characterlistics of some
effective reading programs, References such as the Education
Index and Dissertation Abstracts were used to identify the
literature. Several organizational plans located in the
Educational Research Information Center (ERIC) microfishe

collection were also investigated.



Chapter 2
REVIEW OF THE LITERATURE

Individuals concerned with the organization of an effective
reading program need background information. To provide this
information, several areas were studied, First, the objectives
of reading were identified and defined from a broad point of
view, Second, an overall developmental reading program was
defined in terms of the total reading program in the
elementary school. Finally, some characteristics of an
overall reading program were identified and presented in terms
of recent research., With this information, individuals
concerned with organizing an effective reading program may be
able to meet the needs of the pupils involved, utilizing the

various components of a good reading program,

THE READING PROCESS AND OVERALL DEVELOPMENTAL
READING PROGRAM

Reading 1s a continuous process which is a part of the
individual growth of the child into his mature years., It 1s
a developmental process, an idea readily accepted by most
educators today. A person does not become a mature reader
in just a few years. According to Rogers and Gray, " a
mature reader has enthusiasm; reads wildely and interprets words,
ldeas, moods, and feelings; makes use of ideas gained in

reading; reads critically and evaluates the material;



integrates ldeas galned in reading with previous experiences;
adjusts pace to the occasion and the demands of interpretation;
and discriminates in the selection of material and interpreta=-
tion of the selection."t

Reading, & complex process, involves more than merely
getting the meaning or the purpose of the writer. Reading 1s
not just a mechanical process of fixations, return sweeps, or
eye movements. An individual does not merely recognize words
in print, be able to "say" the words, and consider himself
reading., Grouping words into thought units which enables an
individual to develop fluency and understanding as a reader
only partially define reading., A reading program must develop
more than baslie skills and techniques.2

Although the aspects mentioned are part of the complex
process termed reading, the reading process is also a thinking
processa, with the words as stimuli; Stauffer summarizes a view
of reading as a thinking process:

In summary, it is quite clear, I believe, that
children can read and think critically about matters
relating to thelr experiences. It 1s also clear that,
to prepare pupils to be effective readers, teachers
must teach rsading as a thinking process, If they do
80, then basic readers with structured content may
be used appropriately to direct group-type reading-
thinking activities., And, when this 1s done

effectively-~along with a sound program of self-
selection through individualized instruction--gkilled,

1Hilliam Gray and Bernice Rogers, Maturity in Reading
(Chicago: University of Chicago Press, 1956), p.5e.

2Guy L. Bond and Eva Bond Wagner, Teaching the Child to
Read (ifew York: The Macmillan Company, 190G), PP O=LU.




well-rounded, efficient readers will develop.3

Reading 1s also reorganizing our own experlences. Reading
13 reacting to the experiences of the writer; the reader
achieves meaning as part of the total reaction in reading.

The reader reacts whathér orally or silently to the
abstract;ona of symbols that represent sound. Reading in an
elenmentary form involves developing skill 1n recognizing words
and getting meaning from them. Reading 1s using the thoughts
and ldeas of what is read to develop and modify thought
behavior.t

The foregoing views of reading may apply at all levels
from the very beginning in grade one, and/or when a child
starts to read, to the end of 1life, If the proper instruction
in reading 1s to make the lmportant contribution to the
development of pupils, it must give them increased levels of
competence in perceivling words, understanding the language
forms and structure, comprehending meaning, evaluating ideas,
and 1ntegrating the new and previous experience thus involving
a viewpoint on the part of the reader.

It 1s essential at this point that a developmental
reading program be clarifisd, Harris and Sipay describe the
total reading program of the elementary school as having three
broad goals or purposes, one of which is to develop the ability
to read: "Developmental reading activities are those in which

3Russell G. Stauffer, "Children Can Read and Think
Critically," Education, LXXX, Number 9 (May, 1960), 525,
Albert J, Herris and Edward R, Sipay, Effective Teaching
of Reading (New York: David McKay Company, 1971), pp. O6-13.




the teacher's primary general aim is to bring about the
improvement of reading skills, and the matefials and procedures
are selected accordingly.“5 It is a sequential program of
instruction which reinforces and extends the previously
acquired reading skills, New skills and appreciations needed
by pupils must be developed if they are to understand and
enjoy the complex forms of reading which new programs and new
experiences demand, A sequential program seeks to provide
opportunities for students to increase thelir reading abllitles.
The many different purposes and needs in reading are recognized.
Plans are made to try and meet those needs, Attempts are made
to relate reading effectively to other experiences in the
individual's program, A sequentlal program of instruction
seeks to extend students' interests. Children's reading

intereats should be wide and varied.6

SOME ASPECTS OF A WELL-BALANCED
READING PROGRAM
In order to highlight the need for each type of
instruction, in a well=balanced reading program which includes

accelerated, adapted, remedial, corrective, and developmental

SIbid, p. 18,

6Hiles A, Tinker, Teaching Elementary Reading, (New York:
Appleton~Century-Crofts, 1952), pp. 11i-=15,




instruction, an understanding of the meaning of an overall
developmental reading program is necessary., The overall
developmental reading program, though broadly conceilved,

should be one which provides a framework for working with the
vast range of individualrdifferences and problems encountered.
The program should be focused upon each individual learner.
The developmental reading program is viewed as an overall
reading program in which several specialized instructional
programs, namely, accelerated, adapted, developmental,
ecorrective, and remedial, are interrelated. These specialized
instructional programs are conceived as but supplementary
parts contributing to the entire developmental reading program,
The ultimate goal of the total developmental program is
reading achievement that approaches the limits of each person's
capacity,

When planning the developmental program, the objectives,
administrative arrangements, speclalized personnel, and other
specifics of the master plan of organization must be arranged
in ways that are appropriate and practical in given situations.
A good reading program 1s sufficiently broad to provide for
all levels of ability.7

Accelerated Instruction

The focus of accelerated instruction is upon enrichment

and challenge for bright, well-motivated, successful learners.

TWayne Otto end Richard J. Smith, Administering the
School Readinz Program, (Boston: Houghton MIfflin Couwpany,

1970), pp. 27-33.




Consideration must be given to the gifted or superior student.
Research is not conclusive as to the relative merit of "special”
vafsus "pegular" classes. However, there is a current trend
toward homogeneous grouping with either groups within a
heterogeneous class, or separate classes. Gifted children do
profit from being with other children of their ability. They
are challenged and stimulated. A reading prograﬁ which 1s
highly individualized and includes provisions for skill
development must be considered when organizing a program for
the accelerated students. When planning for the development
of the gifted, organizational provisions are necessary;
however, Lehmann advocates that the same consideration should

be applied to all children.8

Adspted Instruction

Adapted instruction 1ls that instruction concerned with
children of limited ability, or slow learners, who are most
likely to benefit when instruection is carefully paced and
long-term expectations are modified in view of their
limitations.9 Paul A, Witty describes the developmental
reading aims for the slow learners:

For the slow?learning pupil, a developmental

reading program appears especially desirable. Such
a program recognlzes the value of contlnuous systematie

BC.F. Lehmann, "Organizational Modification for Gifted
Children," Issues and Innovations in the Teaching of Reading,
Ed, Joe L, Yrost (Glenview, l1lllinois: Scott, Foresman and
COIHp&n'S', 1967), PPe 259"262.

90tto and Smith, op. cit., p. 31l.




instruction, utilization of interests, fulfillment of
developmental needs, and the relationship of
experience in reading to other types of worth-while
activity., By this four-fold approach, steady growth
in reading skills is made possible, and the attain-
ment of basic human satisfactions is facilitated.

One aim of this program is to lead the slow
learner to become like other pupils, independent in
using the library and other rescurces for satisfying
his interests and fulfilling his varied and changing
needs., This objective will be achieved if the
student is enabled to enjoy reading and the results
of reading.

He usually will enjoy reading 1f he acquires
a reasonable cormand of silent and oral reading
skills., He can acquire this skill through an
efficient, systematic program of reading instruction
and guldance throughout the cocurse of his education.

The slow=learning pupil will enjoy the results
of reading when reading experience is associated
with his interests and needs. Accordingly, slow-
learning pupils may become skillful, independent
readers on their own levels and may continue to
extend their understandings and satisfactions
throughout their lives by reading.lO

Remedial Instruction

The remedial instruction focuses upon intensive
diagnosis and'spacial.tutoring for the disabled reader.ll
In a total reading program, remedial reading instruction
has a definite place. Stumpe suggests that in order to
have an effective remedial reading program for the elemen-

tary schools the principles and praétices which are

10pgu1 A. Witty, "Needs of Slow-Learning Pupils,”
Reading and the Elementary School Child, eds., Virgil M,
Howes and Helen Fisher Darrow, (New York: The Macmillan
Company, 1968), p. 1ll6.

110tto and Smith, op. cit., p. 32.

11
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followed in the instructional program itself should be
considered. These factors will determine the degree of
guccess the remedial program will enjoy. Cooperation of
teachers from all instructional levels will be an important
factor also.,l2

When planning the instructional program for remedial
reading, Kennedy suggests the following requisites:

l. Understand the participating students.,

2. Group students according to the ways in which

they learn best.

a. Select the significant skills to teach.

« Plan a teaching segquence.

5. Distribute instructional time properly among

the various aspects of teaching, -
6. Select appropriate materials,
7. Plan daily lessons,.l3

To function effectively, the foregoing require study,
understanding and organization.

The physical setting of the remedial program should be
‘econslidered in planning. Some school systems provide a
separate building for remedial teaching while others provide
a single classroom set aside in a particular school as the

site for remedial instruction, If a single classroom is
to be employed for remedial instruction 1t should be

selected and organized according to (1) the number of children

12Doris M, Stumpe, "Planning for an Effective Remedial
Specialist Program for the Elementary Schools," The Reading
Teacher XXIV (April, 1 1971), p.62l.

13Eddie C. Kennedy, Classroom Approaches to Remedial
Reading, (Itasca, Illinois: F.BE, Peacock Publishers,
9741 Be 265,



13

"involved, (2) the experience and preparatlion of the teachers,
and (3) the kinds of difficulties to be corfected.lh
Robinson and Rauch suggest some useful ways for
organizing for remedial instruction: (1) special reading
instruction may be conducted by the remedial reading teacher
for students dismissed at scheduled times; (2) classes can

be combined at various times so that the teacher 1s free to

provide lnstruction; (3) the remedial teacher can provide
instruction in the classroom while the remainder of the

class continues to recelve instruction from the regular
classroom teacher. The following tips may prove helpful when
scheduling remedial instruection:

1. Teachers need to know the bases for selection
and scheduling,

2. Screening and selection for remedial instruction
is preferable during the spring to avoid a loss
of time in the fall when instruction begins,

3. Grouplng on the basis of need should be included
in the spring or swmer scheduling of remedial
classes.

s Children should be grouped according to needs,
s8ize of groups involved, and physical facilities.
Some individuals may require special tutoring.
Some children who share a common reading
deficiency may occasionally require special
instruction. The limit for most remedial groups
should not exceed more than seven students,

5. Instructional time may last from thirty to forty-
five minutes, depending on age, reading weaknesses,
and concentration ability,

1”;@;@., p. 160,



6, Daily instruction is recommended, when feasible,
Three times a week is acceptable; however,
remedial caseg should not be scheduled for just
once a week,l

Corrective instruction focuses upon immediate diagnosis
and instructional help in order to elimlnate gaps and minor
deficlencies in skill development.l6 The regular classroom
teacher can be expected to give corrective instruction to
those students who are not seriously disabled readers; or
to those students who tend to read well on standardized
tests but who do not use their ability in daily reading; and
to students who scored satisfactorily on géneral reading
tests, but who are deficlent 1n certalin skills, These
students, a part of the regular developmental program, may
be taught by the teacher who can adjust materials to their
levels and emphasize the skills needed by each pupil.16

Schubert and Torgerson recormend that a developmental
program be augmented by a correctional program consisting of
gelf-directed lnstructional material of appropriate difficulty
and challenging content, "Efficient developmental programs

in reading, individualized or otherwise differentiated, are

15H. Alan Roblnson and Sidnsy J. Rauch, Guiding the
Reading,Pngggg (Chicago: Sclence Research Associated,
1965), pp. 0l-02,

16

Ibid,, p. 61



dependent on an ample supply of appropriate instructional

material utilized to the fullest by teachers who promote

wholesome classroom practices."l7

When organizing for corrective instruction, 1t 1s

suggested that:

l., The program be flexible to fit the individual
needs of each child. '

2. . Dlagnosis be careful and systematic.

3. Instruction begin at the level where the child
can perform with confidence,

4. The child, parents, and teachers be aware of
the pupil's progress,

5. The exercises used must be meaningful to each
pupll as well as meet the basic needs of each
individual taught. The pupil should be
satisfied with his work.

6. The surroundings or environment must be pleasant
and favorable to learning.

T. Materials and activities should be varied and
stimulating to hold the child's interest.

8. Regular and systematic help must be given.

9. The pupil needs help in gaining self=-confidence.,
Therefore, pralse and rewards must be given
thoughtfully.

10, Time 1is essential in helping children to overcome
bad habits, The teacher should not rush through
the material, )

11, The child needg opportunities to also hear the
teacher read.l

Developmental Instruction

The developmental instruction is concerned with the
sequential development of reading skills. It is the regular
classroom teaching program that 1s geared toward developing

competence in reading skills for the normal child who

15

17

Delwyn G. Schubert and Theodore L, Torgerson, Improving

Reading Through Indidividualized Correction (Dubuque, lowa:
W.C, Brown Company Publishers, 1908), pp. 67=-69
8
. Selma E. Herr, Diagnostic and Corrective Procedure in
Teaching of Reading (Columbia, Missouri: Lucas Brothers
Publishers, 1967). po. 3-l.
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progresses through the sequence wlthout complications.19

Pescosolido, Schell, and Laurent define the instructional
or developmental program as that part of the total reading
program concerned with the skills a child learns during
instructional periods which will endble him to become indepen-
dent in ldentifying words, and competent in understanding
what he reads. The following guldeposts are suggested as an
ald in developing a meaningful and effective instructional
reading program:

1, Proper instructional level using the Informal

Reading Inventory as basic¢ criteria for
determining a child's difficulty 1n reading.

2. Appraisal of pupil-skill developnent using a

check-list to determine the needs of each pupil.
3. Flexible grouping and individualization to
insure the teaching of skills needed by each
pupil,

4. Availability of varied materials and practices
to meet the needs of the child as well as to
add varlety and enjoyment to learning,

5. Developing purpose for aetivities so that the

teacher and chlld ars aware of the reasons for

the lesson.
"The instructional segment of the reading program is concerned
with developing competence in skills in word identification
and comprehension, Skills of silent and oral reading are
also important and i1t must be remembered that instruction in
reading is also concerned with developlng attitudes toward
reading and a love for reading. Therefore, the instructional

session becomes the core of the entire reading program.ao

19Otto and Smith, op. eit., p. 29,

John R, Pescosolido, Leo 1. Schell, and Marie-Jeanne
Laurent, Reading: Approaches and Rituals (Baltimore, MHaryland:
Publication Press, 1970}, pp. 13=20,
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SUGGESTED STRATEGY FOR ORGANIZING CLASSROOM
READING PROGRAMS

To develop specific classroom strategles in organizing
an effective reading program Otto and Smith suggest th&t the
reading program be composed of three definite phases:
(1) developmental reading, (2) funetional reading, and
(3) recreational reading. The three phases are interrslated
and mutually reinforce each other. According to this
viewpoint of a total reading program, remedial, adapted, and
corrective instructlion as generally provided would be a part
of the developmental phase. All three phases: remedialj
adapted, and corrective instruction stress attitudinal and
skill development. An enrichment program can well be
provided for within any of the three phases. The
effectiveness of the program will depend prinecipally upon
the kind of enrichment or acceleration being emphasized, The
Important idea is %o have the objectives, motivations, and
materials of each phase blend wlth those of the others so
that the distinction will exist primarily for determining
the emphases of the various phases of the reading program,
To exemplify, the pupils, hopefully, will obtain satlsfaction
from the developmental exercises théy engage in and would be
essentially motivated to read the content ares materials.,
When a child reads self-selected materials and toples assigned
in the content areas, it is hoped that he will develop his
vocabulary and comprehension skills as well as create favorable

attitudes toward reading, The ultimate objective of the



reading program is clear, that is, "the development of
mature readers in and through all of these reading

activities."21

SOME CHARACTERIST]CS OF A
TOTAL READING PROGRAM

Recent research gives 1nsight aa what to expect in terms
of reading instruction in the '70's, Hilton observes that
there are clear signs that schools will give top priority %o
reading instruction in the '70's, This will mean, among
other things, budgeting time for effective reading programs=--
time for teachers to teach reading. There is no general
agreement on any one besat way to teach reading. Nor is there
general agreement that any one set of materials is better in
all ways than others; consequently, reading programs will
make use of varlied methods and materials. Yet, in any one
school, there must be structure to the program. To say that
there is no one best way is not to séy that "grabbag"
teaching is good. The quality of instruction will continue
to be the most Important element in a reading program, and
it is likely that teaching performance will be subject to
more searching review and evaluation than in the past, Many
schools will continue to develop programs around a basal
reading series, making effective use of varied supplementary
materials that will increasingly be so designed that children
cen be as self-directing as possible., Middle-grade reading

18

alotto and Smitb, op. c¢it,, pp. 72=73.
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programs will be strengthened; there will be clearer focus
on the reading-study skills and on literature, using
materlals appropriate to the objectives sought.22

Sanders believes that a viable reading program must be
founded on an understanding of what reading 1is and a
willingness to implement that undefStanding in logical and
at times innovative ways. The reading program is concerned
with the student's broadening experience, his changing
interests and attitudes, and with his increasing sophistica-
tion--with the constantly enlarging fund of knowledge and
know-how that he can bring to bear on the reading tasks
expected of him, Students and the reading-related demands of
the school are characterized by change. A sound program must
therefore emphasize skills initially; but 1t must attend,
alsc, to Increasingly complex and varied intellectual demands
of the children., It must recognize that reading is not a
sub ject to be mastered by some predetermined age or grade
but is a very subtle and sophisticated relationship of the
student to the printed matter at hand., A definition or
philosophy of reading 1s intimately realted to the instruc-

tional strategles, evaluative procedures, curriculum, and

22Ernest Hilton, "Some Notes on Strategy and Content for
Elementary Reading Pro%rams in the !'70's," The Elementary
School Journal, LXXXI (April, 1970), p.390.
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organization of the achool.23

Dietrich advocates many ways of organizing reading
programs, The teacher is challenged to find the program which
fits the needs of the youngster and provides satisfaction to
the teacher as he approaches the teaching of'reading. A group
of students extremely deficient in a particular skill area
may need one type of organizational program, while a group of
students who lack depth and interest in reading may do best
when placed in another type of organizational patte:c-n.alL

Herr polnts out that the specific organization of a
reading program will depend upon the characteristics of the
local situations., The size of the community, the economic
status of the citizens, the number of students who need helpr
in reading, the material and funds available, and the school
perscnnel are all factors that are to be considered in the
establishment of a program.25

VStumpe suggeats the commitment of the superintendent anc
his staff should be attained when organizing a remedial

reading speciallist program in the elementary schools., The

23Peter L, Sanders, "Impetus, Participants,
Facllitator--A Definition of the Administrator's Role,"
Journal of Reading, XIV (May, 1971), 549=-550.

2iporothy M. Dietrich, "Challenges in Reading," The
Reading Teacher, XXIII (December, 1929), P. 265,

2

5Selma E. Herr, General Patterns of Effective Reading
Progrems (Iowa: W.C, Brown Company, 1963), P. Ge




superintendent's staff can set the planning 1in motlon by
organizing a reading cormittee. This committee should include
representative teachers from all instructional levels,
personnel from reading related services, students, parents,
and administrators. The superintendent!s staff and the
building principal must take the responsibility for seeing
that certaln administrative matters are taken care of before
the program can successfully begin, Creative instruction 1is
less likely to occur 1f teachers, consultants, and
speclalists are too preoccupied with space and materials
problems., Matters which the school administrator should take
care of lnclude the following: space, budget, materials
accessibility, parent communicatidn, testing, and the school
organizational plan.

Another critlicel area in setting up an effective remedial
reading program is that of selecting the remedial reading
speciallists, Not only must the remedial teacher possess the
professional qualifications but certain essential personal
qualifications are also necessary. Furthermore the
continuing professional development of the remedial staff must
be insured.

The final critical area of responsibility in setting up
a remedial reading speciallst program is that of providing
for assessment. If realistic program objectives were
specified, then evaluation should be made in terms of the
degree to which these have been met. Any implementation plan

is at best only the bare framework upon which a program can



be bullt. The principles and practices which are followed in
the instrugtional program largely determine the success to be
achieved in the remedial program. Careful planning, however,
combined with district commitment to making the remedial

specialist program really of value to children with reading

problems, should get the program off to an effective start.26

Tinker and McCullough share the following views
concernling organization of a reading program:

Whether 1t is the principal with his staff
organizing the reading program for a school, or a
teacher with a particular child organizing his reading
program, he must recognize that organization is
merely & means to an end--a means with short-
comings which must be constantly watched and balanced
by other methods. Interclass grouping, team
teaching, departmentalization, homogeneous grouping,
the self-contalned classroom, even private tutoring,
all have thelr drawbacks as well as their advantages.
The ways by which & teacher can manipulate children--
as a whole class, in groups, with special purposes
(instructional level, special needs, team, tutorial,
interest, research), or in private conference--have
their speclal values for parts of the reading
program, and their limitations if they are exclusively
depended upon, Furthermore, any administrative
selection must consider the personalities of teachers

and children,Z27

After making an international survey, Gray says that at
least three types of information have been used in developing
reading programs. The first relates to the nature and extent

of the previous experiences of the children to be taught and
their chief interests and needs. Such information suggests

26Stumpe, op. cit,, pp. 621-629,

27Miles A. Tinker and Constance M. McCullough, Teachin
Elemgntarz_ﬁeading.(ﬂew York: Meredith Corporation, 1963),
p038- '
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the kinds of reading that wlll make the greatest appesal and

the background of experience needed in interpreting what 1s

read. The second type relates to the level of development

of' the children--mentally, physically, socially, and

emotionally., Such information is needed in determining the

readiness of children for reading when they enter school,

their probable rate of progress, and the nature of the

difficulties to be anticipated and overcome, The third type

includes records

of the progress normally made by children in

different aspects of reading and the emphasis that should be

given to each in

teaching.28

According to Southgate and Roberts, eriteria for

assessing reading aspproaches should be concerned with the

following:

l. The need for a framework
2, The following considerations=--

A, The teacher
B, The situation
C. The children
1, The group
2. Indlvidual children
D. The reading materials
l, The author
2. The medlum and method employed
3. Children for whom the materials are
' appropriate
L. Optimum situations
5. Scope of the materials
6. Structursl and functional competence
7. Production of the materials
8. Excellence
9. Cost >
E, Apparatus 9
28 _. :
William S, Gray, The Teaching of Reading and Writing (An

International Survey; Switzerland: UNESCO, 1963), p. 1l22.

29

Vera Southgate and Geoffrey R. Roberts, Reading--Whiech
Approach? (London: University of London Press, 1970).




According to Shepherd, the school reading program may
consist, basically, of five parts. They are: (1) a
systematic and continual means of teaching the reading skills,
(2) supplementary reading of materials related to the topies
of study, (3) techniques of reading in the content areas,
(4) extensive use of the library; and (5) provisions for
remediation. Reflection upon the foregoing five part program,
leads to the followling inferences., One is that both skill
teaching and wide reading are provided for, The other 1is that
reading 1s taught and fostered whenever the pupil is using
printed materials-=-reading is not relegated only to a perioed
during the day but, rather, is taught throughout the school
day.30

Lichtman agrees that another effective characteristic
of an effective reading program is to have materials that ars
varlied and multi-level in all grades in order to meet the
individual needs of each pupil, Research does not indicate
that any one type or set of materials works best with any
type of learning problem, Likewlse, the results from the
United States 0fflce of Education sponsored research studies
pointed out that no one kind of material or program (i.e.,
phonetic materials, basal readers, linguistic materisls, etec.)

weas more effective 1ln teaching reading to any one group than

3°David L., Shepherd (ed.), Roles of the Administrator
and Parent in the School Reading Program (Proceedings of
Hofstra University Reading Conferences; New York: Hofstra
University, 1906), p. 22.
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any other,.. "1t appears safe to conclude that the provision
of a wide varlety of materlials for each teacher of reading is
imperative."31

| Camp suggests that materials can be organized in

learning centers to facilitate their usage. These learning
centers need not be elaborate to be effective, They can
simply be tables set up in several areas equipped for various
kinds of activities. One could be utilized as a listening
station and equipped with tape recorder, cassette player,
and/or record player with headsets. Another could serve as

a viewing center and be equipped with individusal viewers, a
filmstrip projector, a screen, and whatever is necessary to
provide sound for the kind of materials that are used. The
screen could be placed so that only those students at this
center could see the projected images. Other areas could
feature multiple materials arranged in interest centers from
which students could choose such things as reference materials,
trade books, creative writing materials, games, crossword
puzzles, materials for art projects, and other supportive
materials, Even the small traditional eclassroom can be
transformed into the kind of environment which can accommodate
students working on multiple 1evels.using multi-media materials,

This kind of environmental organization frees the teacher to

.
3 Marilyn Lichtman, "Keys to a Successful Reading Program,"
The Reading Teacher XXIV (April, 1971), 655.




glve direct attention to groups or individuals.32

Good staff morale and attitudes must be an integral
part of the reading program. Communication between
administrators and staff must be good. The responsibility
for reading must be shared by all. "Tinker and McCullough

point out the following:

The reading program requires complex organization
and administration not cnly of individuals and groups
but of many kinds of material and equipment. It
requires the cooperation of pupils, parents, librarian,
teacher, and principal. 3Beyond these there is another
ingredient without which all may add up to sawdust.
Parents, librarian, teacher, principal, and other
children must believe--must be sufficiently informed
8o that they do believe=~that their cooperative
program 1s, so far, the best conceivable program for
progress in reading. If all of these persons know
what their aims are, if they know how important it is
for themselves and for their country that their goals
be attained, and if they know that the way they are
working for them is a good way, then they will have
the confidence, the will, and the pride in teamwork
to make the program effective.33

Lichtman states that the first step toward the
Improvement of a reading program at the class, school, or
county level is a determination of the goals and objectives
of a total readlng program, Ideally, each teacher might
derive behavioral objectives for sach individual
Practically, however, long range objectives should be stated
for each grade level or each level of instruction., It is

Imperative that these objectives be stated behaviorally,

32Gloria S. Camp, "Take the Child Where?" The Reading
Teacher XXIV (December, 1970), 241-242,

33Tinker and MeCullough, op. cit., p. 398,
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1.,e,~-they should be capable of being observed or measured by
the teacher. It 1s usually advisable that the teachers from
a given school come together and determine the long range
behavioral objeetives in reading. Such mutusl determination
provides continuity, carryover, and consistency in the total
reading progream. In addition to long range objectives, each
teacher needs to establish behavioral objective§ on a weekly,
monthly, and unit basis. Once the objectives have been
established in behavioral terms the next task for the teacher
1s to diagnose each child to determine the level at which
instruction whould begin and the specific reading skills
needed by each individual, It should not be assumed that
because g child is at a particular level he needs all skills
that are usually taught at that level.Bu
Several typlcal categories of goals are directly related
to the readlng achisvement of the learner and listed by
Harrlsg as:
l. Learners develop positive attitudes toward reading.
2, Sequential skill instruection is provided.
3. Lifelong reading interests are initiated,
i, High standards of taste are developed.
Other goals are associated with teaching:
5. On-going evaluation is conducted with a variety
of technliques and instruments.
6. Corrective and remedial inatruction is provided
immediately.
7. Instruction is individualized.
8. In-service education is provided,
The goals include the importance of materials:
9. An adequate supply of facilities, equipment and

materlals appropriate to the needs of each
learner are available.

BMLichtman, op. ¢it., p. 652-65l.
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Finally, goals related to the entire program are
included:
10, Parents and the community at large are well informed
about the program,
11, The program objectives are specific and clearly
defined.
12, Experimentation with and evaluation of new and
innovative ideas are conducted.3
In discussing evaluation of materials, Cox observed that
there is much overlap in the characteristics of the following
skllla: get the facts and identify the problem, critically
think through what has been said, and use the meanings
supplied by the author as a launching pad for one's own ideas.
There is some reading material which demands more of one kind
of skill than another, To teach children to be flexible in
the use of them and to adjust their type of thinking to a
particular situation or reading task requires that the
teacher evaluate material in view of systematically planned
reading lessons that will provide opportunities for various
cognltive experiences. 36
Rauch belleves there is a need for constant evaluation
of reading programs, However, all concerned must participate.
Teachers must have confidence in the evaluators and the
evaluators must recognize the many day-by-day problems faced
by the average teacher. Despite the importance of

standardized test results the heart of the evaluation 1s

35Larry A. Harris, "Evaluating a Reading Program at the
Elementary Grade Level," Measurement and Evaluation of Reading,
ed.lﬁoger Farr (New York: Harcourt, brace, and Worid, 1970),
P. 117.

36Dona1d R, Cox, "Criteria for Evaluation of Reading
Materials,” The Reading Teacher, XXIV (November, 1970), 1L5.
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classroom performance, Recommendations must be realistic.
Evaluators must consider not only what should be done, but
what can be done within a specific school-community
environment. In most instances, evaluation has a positive
effect on the reading program, It compels administrators and
teachers to taxe a closer look at their methods, their
materlials, and thelr children--and this close examination
generally results in progress;37

| In evaluation of reading programs Wahl bellieves that

"s good reading program is going oOf....

#If the basal reader is used as a tool to promote
continuity, sequence and stability in the reading
program,

*#If many materlals--audio-visual materials, trade

books, programmed materials and specific skill buillders--
ere being appropriately used to supplement the basic
text.

#If the child is the important person in the educational
plcture, and instructional patterns are planned with
his needs foremost in mind.

#If the appropriate reading program is available to
the child, whether it be developmental, corrective or
remedial reading.

#If we see children reading for enjoyment and pleasure.

#If children are working in flexible groups to
facllitate the adjustment of instruction to individual
differences,

#If boys and girls understand that reading at different
rates of speed according to the types of reading
materials 1s both permissable and necessary.

3781dney J. Rauch, "How to Evaluate a Reading Program,"
The Reading Teacher, XXIV (Dscember, 1970), 250.
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#If speclallists are available to the classroom teacher
for demonstration teaching and conferences.

#If teachers of every subject area plan lessons for
vocabulary development, concept building, eritical
reading and organizing information.

#If worthwhile inservice training is provided by
administrators,

#If teachers are made aware of educational innovations
through their weekly bulletins,

#If new programs are explained and teacherg are trained
before the program is put into practice."3

"The reading program needs to be improved....

#If the teacher teaches the grade level, subject matter
or content rather than the children,

#If the grade-~level textbook 1s being used regardless
of the child's reading level or real reading needs.

#If the basal reader is used to the exclusion of all
other reading materials and activities,

#If the use of a basal reader limites appropriate
innovation and individualization.

#If the teacher slavishly follows the manual or,
alternatively, if the teacher ignores the mamal
completely.

#If reading instruction and guidance is not included

in the content areas and reading is taught as a

separate isolated subject.

#If pupils are disinterested or disdainful of reading,"39

Some Implications of research studies are preented
-by Oliver:

1. The best organizational plan for reading
instruction is the one which permits teaching

38Jeanne Wahl, "Evaluating Your Reading Program, "
Grade Teacher, LXXXVII (May-June, 1970), 110-111,

391bid,, p. 111. '
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that is most appropriate for the teacher, the
pupils, and the reading lesson. Whole=class
Instruction may sometimes be the best method

of organization when teaching to meet
instructional needs common to all members of the
class,.

2. Homogeneous groups composSed of children who are
selected on one criterion will be composed of
children with different instructional needs.
Homogeneous grouping does not inherently provide
a setting for greater gains 1n reading achievement.

3. Teachers do not move pupils from group to group
to the extent that individual differences would
suggest necessary., Teachers need formal
guldelines for assigning pupils to reading groups
and for changing them from group to group.

. Standardized reading tests tend to yield scores
. that indlcate performance at or near frustration.
Teachers and pupils accept reading group place=-
ment based on performance levels determined by
informal reading inventories. Teachers do not
like to administer informal reading inventories
themselves, Cloze tests constructed by the
teacher would seem to provide a simple, efficient,
and accurate procedure for determining the
approprfgte placement of children into reading
U

groupa, !

For the reading teacher and for the reading supervisor or
speclalist, Dorost says that this 1s a time of great
opportunity. Publlc sentiment is strongly in favor of
anything that can be done to improve reading skills, both for
the population as a whole and, more specifically, for those
for whom correctible defects can be identified and assessed,
It would be nothing short of criminal for our profession to

fall to evaluate objectively and adequately outcomes of our

4Ouaryvin E. Oliver, "Organizing for Reading Instruction,™
The Elementary School Journal, LXXXI (November, 1970), 102,
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presenﬁ affairs. A valid determination that a technique 1s
not effective 1s as valuable as a determination that 1t is
effective, We can learn by out mistakes as well as our
success., There can be no onus on making a mistake once, it
is Inexcusable if the ssame mistake is perpetuated because

we fall to assess the nature of our failure and take proper
steps to correct 1t. What is needed is more effective
evaluation at the local level wherever projects are set up on
the basis of the local option, and the supplementing of the
local effort by encouraging cross validation of programs
which embody the best of what has been found., The problem
then 1s to obtain a convincing mass of data to show that a
replicable technique has been identified and perfected which
will give results., Every person intimately involved in the
problem of improving reading instruction has a responsibility
in this matter.hl

WMyelter N, Durost, "Accountability: The Task, the
Tools, and the Pitfalls," The Reading Teacher, XXIV (January,
1971), 30L; 367.
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Chapter 3

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

According to available research and teacher observations,
wide differences do exist in children's abilities to learn to
read. There 1s no single plan yet devised which effectively
meets thé individual differences that exist in every
classroom, Commonly listed as an essentisl factor, however
1s some system of organization. The organizetion of an
effective reading program is important if the goal of meeting
the existing individual differences is to be achieved.

To prepare for the challenge of organizing e well-
balanced reading program to meet these individual differences
that exist in the classroom, several areas were investigated:
(1) essential background information on the reading act;

(2) a developmental reading program specifically its
relationship to an overall reading program; (3) several
aspects and characteristics of a well-rounded reading program;
{l4) some guidelines to consider when organizing a reading
program, and (5) some specific instructional plans within

the total reading program,

There ure few reading programs that are identical in
scope and operation. The main factor for the differences may
be attributed to the differences among school populations,
Significantly, however, some programs are more effective
and/or preferred than are some others. There is no single

get of criteria or formula to follow when establishing a
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succéssful reading program., However, some basic components
are necessary if success 13 to be achieved: (1) cooperative
planning by the school staff of a developmental reading
program based upon a specified philosophy; (2) well-defined
objectives; (3) provisions for achieving the objectives
stated; (l) learning experiences and provisions for students
with reading problems as well as for puplls with average and
superior ability; (5) instruction which 1s adapted to meet
the pupils' demonstrated needs; (6) varied materials:

(7) continuous evaluation of the pupil's progress and the
reading program, and (8) an in-service program which
considers the children, the teachers, the parents, the
administrative staff, and community.

An overall developmental reading progrem tends to
recognlze the many different readlng purposes and needs of
children. Plans are made to try and meet those needs.
Attempts are also made to relate reading to other experiences
in the individual's program. A sequential program of
instruction seeks to extend students! interests, and is
focused upon each individual learner, A coherent develop=-
mental reading program consists of several specialized
instructional programs: Accelerated, adapted, developmental,
remedial, and corrective instruction. These subsidiary
parts contribute to the total developmental reading program,
the aim of which 1s reading achisvement that approaches the

limits of each person's capacity,
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To effectlively organize the classroom reading program,
it 1s suggested that the total reading program be conceptua=-
lized as being composed of three distinct phases:
developmental reading, functional reading, and recreational
reading. From this viewpolnt of a total reading program,
the remedial, adapted, and corrective instructional phases
would be a part of the developmental phase because all three
phases stress attitudinal and skill development. The
accelerated phase of instruction may well be provided for
within any of the three phases. The imstructional strategiles,
evaluative procedures, and organizational plans will depend
much upon the philosophy of reading and the objectives of the
program,

There 1s no one method of organization to employ for
organizing our reading programs. This statement may apply to
the organization of a reading program on the county, school,
or classroom level, In viewing the characteristics of any
reading program, the method of instruction employed, and the
contént of materials available, it is clear that the
effective implementation lies in being able to organize to
meet the requirements or demands of the students. If the
organizational reading plan is guch that it meets the needs
of each individual, then it may be considered successful,

The available research indicates that the various
characteristics and components of many programs can be

incorporated into one to form an effective reading program



that can be made to work effectively for c¢hildren., Those
individuals responsible for organizing the reading program
will need to determine the needs of tha learners and plan to
meet those needs. Planning may involve encouraging,
agsslsting, and inspiring individual.teachers to adopt methods,
content, and materials that will meet the unique requirements
of the students. Successful use of any school organizational
plan will depend upon the desire and commitment of teachers
and administrators to make the reading plan work effectively
for each individual.

36
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The purpose of this study was to (1) provide essential
background information on the reading act; (2) define a
developmental reading program, specifically in 1ts relation %o
an overall reading program; (3) select and discuss major
characteristics of a well-rounded program; (l) examine some
zuidelines for consideration when organizing an effective
reading progrem; and (5) examine some specific instructiocnal
plens within the total reading program, principally to
smphasize the need for each type of instruction within a
soherent reading program, 4

Research literature concerning the characteristics and
tomponents of an effective reading program was examined to
’ollect data for this study. Some of the characteristics of
1 well-balanced reading program cited from the literature sare:
1) co-operative planning by the school staff upon an agreed
ipon philoscphy and well=defined objectives; (2) instruction
thich 1s adapted to meet the pupila' demonstrated needs;

3) varied materials; (l4) continuous evaluation of the pupils!
'rogress and the réading program; and (5) an in-service

rogram for teachers,



