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INTRODUCTION

Beoause the school children of America are faced with ever
inereasing complex changes in our society, there is a greater need for
the teacher to understand the developmental needs of children, The
teacher must be aware of the child's needs jJust as the ohild must be
aware of his owm neceds,

There exists a conflict between what a person lknows of himself and
what a person thinks of himself, It 1s natural for one to appralse the
cognitive facts about himself and to sort these facts into pigeon holes
that are congruent with what one wants to appear to be in the qyes of the
significant psople around him, lMost people confuse "self. [ " with
knowledge of their oconscioua ego personalities, Carl G. Jdung summed it
adequately by sayingi

People measure their self.knowledge by what the average person

in their social enviromment iknows of himself but not by the real
paychic facts which are for the most part hidden from them, In
this respect the payche behaves like the body with its physiological
and anatomical structure, of which the averace person knows very
1ittle t00., « « » What is commonly called "eelf.kn ge”® is
therefore very limited knowledge, most of it g'lcpcdmt on social
factors, of what goes on in the human psyche,

Presumably, then, the need for self understanding becomes more acute
with regard to elementary children. The alementary child is more ego
oriented than the secondary school aged child, He is also more dependent

'Garl G, Jung, The Undiscoversd jelf. (Boston: Little Brown and
Coue 1958)s P 7o



2
and less able to defend an ego attaak,? Knowing this, one can realize
that clasaroom teachers have a duty to endeaver to understand the child,
then, to help the child understand himself,

After this bond of empathy solidifies, the teacher and student are
able to work ocooperatively in providing a rewarding experiencs, Conocene
trated efforts may then be given to striving for behavioral changes,

Statement of the Problem

The purpose of this repert was to integrate the underlying prin.
eiples of a phenomenological approach to self understanding, 2 kind of
behavior modifiestion, and a therapy, called Reality Therapy, based on a
theory whieh is of a behavioristic orientation,

HAnce the intention of thie investigation was to show how a child
oan change his behavior, some research relevant to change in behavior of
the child was introduced and techniques for applying research findings to
the clasmroom were suggested, The content of the report was directed to
the elementary classroon teacher,

Limitations

The investigation was designed to be a survey and not an extensive
summation of all theorists! ideas, The report centered upon (1) the
research findings of Leonard Rrasner and leonard Wlman, (2) the tech.
niques used by “illiam Glasser, (3) the works of Carl Rogers, and

Znoger F. Aubrey, "The legitimsey of Elementary School GCounselors:
Some Unresolved Issues and Confliots," Personnel and Cuidance Journal
XILVI (December, 1967), ps 355.
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(4) the ideas of Dompld Snypg and Srtkur Combs, The sbove mentioned were
elaborated upon 2s these scemed most applicable for utilizstion in the
classroon, Techniques mentioned were limited to elementary school
children.

Hethod of Research
The study was limited to a review of the literature available in
the Farrell Iibrary, HXansas State University, Manhattan, Kansas,

Behavior modifisation, Behavior modification is the result of the
process whereby one changes the behavior and attitudes of a person,
Behavior modification exploys the behavior theory of lsarning which is
based on a stimulus.response approach, In working with children, the
adult responds to the child's desirable behavior with praise and passively
disregards the undesirsble behavior, Through this method the child learns
to assoeciate his behavior (the stimulus) with the reward (the response)
from the teasher,

menal self, The phenomenal self is the physieal self plus
the experiences thet comprise what the individual perceives of himself as

the real person.

approach is the
point of view that behavior is determined by direct experience rather than
by external, objective, physically deseribed resality, A person reacts to
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an experience or phenomenon solely on the basis of how it affeots him,>

hoanalvtie theory, The theory of psychoanalysis that was
developed by Freud attributed mental disordars to repressed factors in
through dream analysis and free assoeiation. TFree assoeiation oeours as
the patient verbalises his thoughts randomly,"

Reality Thergpy. fReality Therapy is the process by which the
psychiatrist guides people who are unable to fulfill their basic needs in
a realistio way to faoe reality in making decisions that are morally
right and that make the person socially responsible for his bshavior,
Reality Therapy takes a contradistory stand to psychoanalytic theory,’

gychoanalyt ool

3Eﬁrm English and Ava English (sd.}. ,
and Coe, s Be 1?1

Ml pe 37,

Fillies Glasser, Realify Iheragy (New York: Harper and Row,
1965), p. 20.




IT. EHOTIONAL AND EPUCATIONAL NEEDS OF CHILUREN

To understand better how to help children, it is necessary for the
teacher to undarstand the emotional and intelleetual needs of ehildren.
Teachers would want to provide the best setting possible in which the
ohild will lesarn, Young children usually sre influenced by their teashers
actions and reactions, The teacher with a guldance viewpoint will demon.
strate that she acknowledges the child's emotionsl needs, and the
integration of amotional snd intellectual neels,

Understanding the Bnotional Needs of a Caild

Behavior is a produet of past experience., Experience is the result
of an attempt at fulfilling individual needs.

Though the basic needs of an infant are respected, concentration
has been confined to the needs of elementary children and how these needs
can be fulfilled, In simple terms, the needs of a child are the same as
those of an adult., FExeluding the physical needs of swrvival, the two
most basie needs are probably (1) the need to love and to be loved
(security) and (2) the need for self-actualisation (esteem),' Maslow's
Hlerarchy of Neads indiecated that by fulfilling these two needs a person
will prohatly fesl of grest value to himself and the world,? This is what
is 80 important to a child.-to be worthwhile, to be somebody, to be missed
when he is not present and to be recognized when he is,

l¥114an Glasser, R Leality Therapy (New York: Harper and Row
Publishers, 1965), p. 7.

zmn-ms. Maslow, "A Theory of Human lMotivation," The

1 Review, L (duly, 15%3), 371,
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Mysical nesds sre demapding on one's body, Iikewise, emotional
needs reguire constant maintenance, Jor the ohild who is struggling for
idemtity, meeting these emotional neals is an overuhsladag task; and for
this reason, he seeks assistance from his teacher, [Following is ane of
mnany lists of emotional needs of childremn. This list was chosen because
elenentary teachers are familiar with this division of needs if not with
the author.

The emotions) needs of children as listed by Rath 2nd Burrell” are

. Heed for belonging

2, Yeed for ashlevement

3. Need for economic security

k, BResd for freedom from fesr

5, Head for Jove and a¥fection

6. Nead for frecdom from muilt feelings

7. Naed for self.respect

8., Heed for understanding

If everyone wers shle ¢n falf1l) those needs, then the necessity
of mantsl hosoitale and slinies would be reduced, Since everyons is not
eanable af fulfillins hiz emotional needs, it seems jmperative, then,
that teachers and eounselors instigate \mediate action to alleviate the
sitnation, Tt would be presumptious to think that educators can solve
the abundanee of problems existing in these areas, However, great

Ghiild (West Orango, New Jersev: The Hoonomic Press, Ine., 3)s D Oy



atrides of orocress can he nade in Lhe elewentary sehoel teward under.
standing 8n? workling with ¢hildren,

Masgsar undsrsearsd the fact that fulfillirg basic neede i
necessary for 1ife saying that if a ehild is not able tc fulfill these
sootionel nesis in one way, he will find epother,” Tor exawle, consider
the well-imown theory that if aa infant dses wot falfill his msed for
oral stimulation by nursing, he will suck something else which is usually
his thumb.

Children find ways of substituting one gratification for another.
lio amount of knowledge, literature, or exparience can present to the adult
the differaxt devices uzed hy children for satisfying thelr neads, What
is frequently interprated as misbehavior or “getting his way" is probably
the ohild saring, "loak at ma, Hers T an, Recognize me," I that ehlld
doas not 2ain attention by the nore conventional methoeds, he will resort
%0 behavior that is most likely irritating to adults,

4 ¢close examination of these saciional needs mentioned earlier
revesls that shildren strugzle daily with their needs which strongly
esupel them to aet as they do, If one need 1a mot mat in a2 small way,
this san cowpensata for othor needs or fears hasause the nasds are %0

intrizataly interwsven.

The need far belonging. fThe need for belonging is a camplex, yet
conorete, aspact of the child's existancae, The ehild is dspandant upon

¥nagsor, ag. oit., n. 6%



those people within his iLmmediste surroundings to fulfill this need,
Quite naturally, the family is the primary source for reinforeing the
need for belonging, Secondary reinforeing sources are his peer group and
his teacher, For this reason, it seeams necessary that the teacher strive
to foster an atmosphere of acceptance within the classroom, That is, the
teacher must aoccept each child and attempt to help classmates accept one
another, If a child kmows that he is accepted by his peers, he will be
motivated to higher goals and achievements; for by being ascepted by
others, he is meeting his need for belonging.’

Having a group with which to identify is most essential for chil-
dren as well as adults in fulfilling the need for belonging., It is
presumed by the writer that the strongest identification group is the
family, probably followed in importance by small friendship groups, class-
mates at school, organisations, and ohurch groups. Deing a part of the
group gives the child the friendship of those with a common goal; and at
the sanme time, the group provides regulating prineiples by which to live,

The underlying principles of group membership are

1, Individuals tend to seek adequacy through identification with

pecple seeking need satisfaction in ways similar to their oum,

2, Persons banded together in groups for their mutual satis.

faction of needa find the group purposes most effectively
advanced by the development of group organizatien,

;F‘rmk s‘ﬁ"’“’” and Sanford ¥, Dornbussh, "A Test of Ixf-ntu'-
actionist Hypothesis of Self-Conoeption," The American Journal of
Sociology, LXI (August, 1956), 399-403,



1, Paonle tend to withdraw from groups whose approval they are
unshle to win or which no longer satisfy thelr need,

L, Tdentifisation of an individual within a group leads him to
adopt and defend the standards and behavior of that group,®

The need for aghievement, Heed for achievement can be interpreted
as the child's desire to sucoeed in accomplishing some predetermined goals.

It 1= ideal for a child to want to be successful; but when this
need is misproportioned, the child may suffer, For example, if a ohild
feels that one of his other needs is not being met, he may strive with
great compulsion to be successful at simple tasks so that he beoccmes a
perfectionist, Having a need for achievement so strong that the child
cannot tolerate simple failures is detrimental emough to cause the child
to be dependent upon others for assuring his every success, This is
noticeable in children who feel the urgency to know exactly at what time
and where each experience of thelr day will happen.

Campbell indicated that a child who has an extremely high need for
ashievement will probably be a very dependent child,” It seems that
modern American schools are striving to develop internal control in chile

dren as contributing fastors to effective democracy. If this is trus,

6ronald anygg and Artiur Combs, Individual Behavior (New York:
Harper and Brothers, 1959) pp. 927.332,

7paul Burton Campbsll, "Self-concept and Academic Achievement in
Mddle Grade Public Sehool Children,® Dissertation Abstrast, 1966,
2764, 1535436,
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then teacnhers and gounselors must be able to recognize degrees of need
for achievement while they endeavor simultaneously to meet individual
needs,

The need for economic security. Ciscussions with children concern-
ing money lead the writer to bslieve that elementary children are concernsd
with money and the value of money in our soclety. In children's opinions,
adults should be guided in career advancements by motives other than
money, Children also feel that adults should not allow debts to accumulate
but should repay all debts immediately. Large sums of money seam %o be
impressive to children but are of secondary importance in character
reputation of adults whom children admire.

Hazentary children worry about the family's welfare when they hear
parents disouss the family's financial status,

Children are willing to periorm tasks for money ranging from small
chores to paper routes because they {eel the need for the security of
having their own money. Some children have sald that they tend to hoard
money that they earn., The possession of money seams to give them personal
economic sﬂurity.a

The need for freedom from fear. Fears are not imaginary to
ehildren, Even when told that there is no logieal basis for thelr fears,
children cannot dispel such fears.

8The statements cancerning economic security are conclusions of the
writer after discussing money and financial status with elementary chile
dren. Ho sophisticated study was conducted.
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The fears thzt ohildren have ecould be divided into phyeical and
non-phrsieal {hrsats, Mhysics) thrests gouse z fsar of bodily hawnm,
Children are sometimes afrald of large znimsle, smates and other reotiles,
persons of avthority with purdtive power such as pslicemen, severe weather
osnditions, and eleatrical devices which they fear could electrically
shogk them,

Hon.physical fears include one of the grestest fears of children,
which s any external or interns]l force that may threaten the family as
a vnit, Children fear the loss of a parent through death, Death in
itself i3 a2 threat to shildren because they do not understand it,

Because their fears are s intenss, children freocuently question
adults concerning thelr safety with such questions as, ™31l the light-
ning burn down the house?!” or "that would happen to me if you were to
die?® indlecating that their minds ars full of unanswered questions which
are real fears to them, It is advisable for the teacher to provide a
time for children to discuss thelr fears, In this way, children can see
that what they fear thelr pears fear also.

Ihe peed for love and affection, “Love," says Clbran, "has no
other desire but to fulfill itself,"’ Probably the greatest need of man-
lind and the most diffioult to desoribe is the need for love and affection,
As is frequently said, "With love you can be anything, without it you
are nothing, "

IRanlil Cbran, The Prophet (New York: Alfred &, Wnopf, Pub.,
1957)s pe 14
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Primary children express the physical outward signa of love wore

sasily than ¢o intermediate children. This does not mesn that they need
mors love or that they need more physical display of love; it means that
sive about demonstrating love, I an intermediaste
ehild were to be more iree in displaying alfection, he may be subject to
peer Cisapproval, 7his threatens his concept of being accepted by others,
dhich ie an integral part of the need for belongine,

they are not approhen

Since there is a great overlapping in the affective areas of
children's needs, it seems imperative that the teacher conscicusly attempt
to help the child fulfill his emotional needs,

The need for freedom from guilt feelings. It is ouite possible that
the intense gullt fealings of children are a result of pressures exerted
by adults,

During their years spent in the elementary sehool, children are
struggling with their consciences which are forming., The teacher could
halp the children see that one's conscience is & result of past experi.
ences, and that a "bad cons¢iemce"” is appropriate only if one knows of
several cholieces and deliberately chooses the wrong alternative, The
teacher could also help the children understand that mortesls are not
perfect and that they should not feal cbsessive guilt if they do mot
attain perfection,

Children may feel guilty if they do not attain the standards
imposed upon them by adults, Hany times adults pressure childrem into
being Ygood" according to adult standards. Children find this extremely
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diffienlt, especislly if the adult epects shildren to bLehave in adulie
like mamners, It may be that adults attempt to compensate for perconal
shorteonings in creating z "perfeet" or "model' child which is a product
of their training and influence,

the differance betwoen sucecss and failure, [ow achievers tend to have a
lesser amount of respect for thelr abilities and personal atetributss, A
ehild who meets fallures dally and whose infreguent smocesses are not
pogitively reinforeed has little opno

In many instanges the child resorts to adult schames of "fishing
for a compliment,” A child may say to his teacher, "I'am just not any good
at sehoolwork; I really would be happler if I weren't in school," He

adty to build self.respect,

hopes and expoots that the teacher will praise him for his accomplishe
merits and entourage his being in the classroon, Most tesohers do react
with the child's anticipated responses realising thet the child's self.
concapt must be supported fer him to regain or strengthen his self.respect,

At all age levels, children say that

they are not understoocd, Theore seamas to be a lagk of true communication
when adults hear what ohildren are saying but do not attend to the
wing the spoken word,
Children have yet to develop the skills needed {o express them-
selves clearly, or to be perceptive to one anothear's feelings. However,
ehildren are not totally without awareness of pecple's moods and feelings,
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They know when their best friends are upset or whem their teashsr is
having a "bad day." Adults should realize, then, that children have the
capacity for learning how to understand others; and besause they want =20
desperately to be understood, they will try to understand others,

The teacher must be the key parson in the sehool for fulfilling
the children's amotional needs, Despite the fact that American schools
are strustured s> that the teachsr is basically concerned with the group,
one cannot dismiss the premise that the group is composed of individuals.
The teacher must regard each child as a dynanic and unique individual,
The child must be aware of the fact that his teacher is genuinely cone
cerned about him and that his teacher is always available when students
nead help. In dealing with the children, the teacher must attempt to
understand their children by thinking of the child's feelings, and how the
child perceives the situation. Fulfilling the emotional neads of a ehild
is daily integrated with fulfilling ths shild's aducational or academic
nesis,

Emotional and Intelleciual Intercourse

In order for a child to develop intellectually, he must develop
emotionally. As a child sees himself becoming an individual, it is
necegsary for him to recognize a fusion of iatellect and emotion as he
deals with his feelings. Although there is a difference in feeling and
emotion, there is not an actusl dichotomy between the two, Feeling is a
more generic term for a state of mind encompassing emotion, sensitivity,
affectation and other reactions, Emotion involves more of the total
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mental and paysical respomsss, -motion affecis the blologieal process of
the body. In 3 sense asotlon is an extirapolation of feeling. Une who
hes a fecling about somethdng hes the capacity to respond emsotionally but
that emotion is mrecipitated Ly personal invelvement.

Children are emotionally involved in the learninz that results
from the clasarcom instruotion, They have identified with their class.
mates and psrcelved the teacher as 2 helping person. They have invested
their feelings, and in a sense their life, into the relationship with
other pecple. Decanse of the investment, they cammot afford the risk of
belng rejected academically. The support that children feel is needed in
order to gain self.adequacy must be available to them several times during
each aohool day. The child's needs which are to be met will vary each day
gnd in different degrees, Knowing this, the teacher must be prepared to
resognize when the child is not emotionally ready for clasaroom learning.

According to Henry Clay Lindgren, learning is a form of behavior,
When people find ways of adjusting their behavior, they are learning some-
thing, ' The ohild must be emotionally ready to learn. He must acoept
this change in behavior, He must make this intercourse of emotion and

intalleot work for him,
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inert persons but with objectives, aims, hopes, feelings, and mads.“
Educators must be ready to assist each individual to fulfill his needs,
understand his feelings, reinforce his hopes, realize his aims, and
exemplify his objectives,

Readiness to lsarn is essentially emotional growth and emotional
growth leads to educational growth, The child's progress from infantile
feelings and thinking, his vocational objeotives, his vision of his place
in sooiety and the world, his demands of self in terms of this broadening
world take on increasing meaning and depth.iz

In years past, school was considered as an institution whereby the
teacher possessed the available and necessary information which she
distributed to each receptor aceording to her own needs and objectives,
Present conditions require that educators be aware of the child's needs
in establishing curriculum,

Lindgren feels that elementary curriculum is related to the child's
basic needs, but that much of it is too slow in actually fulfilling these
needs, He claims that if edusators used children's psychological needs
as a guide for currioulum that the standard curriculum would be greatly

Conditions have improved since Iindgren made those statements;

11 3amuel 5. mm. ﬂmncatm of a Phenomenologisal Approach
to Education," Journal of Eduoational Theory, 1967, IVII, 343-352,

1214ndgren, op, gite, p. 227.
Drindgren, gp. gites pe 227,
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however, it seeas that educators teach what adults think that children
need, Adopting the teacher centered approach indicates that the desired
results are that children behave less like children and more like adulta.

Sometimes students have diffioulty perceiving the relationship

between what is tsught and what they already know, That the student
should be given help in understanding why he is expected to gain a
certain outeoms was supported by Gordom Allport when he said:

When the individval goes through the motions thet he does not
find meaningful, when he does not really participate, then comes
rebellion against asthority, complaints, griping, gossip, rumor,
gﬁﬁ‘:ﬁ;& % dissatisfaotion of all sorts. The job satis-

Students desire to know how the information that they learn will

benefit them, For those who do not understand the relevance of what they
are doing in class and how it affects thelr lives, the teasher is obll.
zated to make that relationship meaningful.

To be a more offective teacher one must be cognizant of the

iessful means for

emotionsl needs of children, be knowledgesble of the su
satisfying those needs, and be awere of the necessity for the fusion of
emotional and educational needs, The teacher will want to know the
importance of students gaining self.insight and adapting their behavior
to their own needs and to the needs of soelety. The followlng chapter
introduces the teacher to one view of the phencmenclogiscal approash for
developing sclf-concepts, one form of behavior modification, and one form
of therapy which is readily adapted to the classroom,

Ygordon W, Allport, "The Psyohology of Participation,® The
Peychological Review, LIIT (May, 1545), 123-25.



III., SOME APFROACHES TO UNDERSTANUING
CHILDREN' S BEHAVIOR

There were three prominent approaches to understanding children's
behavior discussed here, fHowsver, helping a child understand himself is
not a simple three.step task, 4 child must be able to aseept and respect
himself, This can come through understanding one's self, The child also
nesds some assistance and support in developing himself, Cuidelines are
made avallable to the child through behavior which is or is not reine
forced, Because each child is an individual, unique from all others,
there can be no set pattern which is applieable to all shildren. Une san
learn a great deal from reviewing ressarch conducted by the selected
Quthiors.

Understanding One's Self in His Surroundings
The scientific term used to indicate the study of individual

ological spproach to psychology. This approach

recognizes that human behavior may be observed from at least two frames

of reference: the point of view of the outsider and the point of view of
the behaver himself, The common viewpoint of phenomenologists is, as

m&mmmmammmwwmwuﬁ
Pefore one can apply the phencmenological approach to learning and
dealing with children, it is necessary to understand in what the
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phenamenal seli consisbs, Basically, the phenumenal self is the physical
sell or the person's awareness of body conditions at & given momemt and
the experiences with which the individual identifiss or perceives his
oun geli,

ilo two people ever share the same phenomenzl fleld, The tsacher
may see an act of overi belavior of a mischievous child as a tiring
Gisruption to her teaching process, while the child sitting behind the
offender sees the act and the boy together as an amsing incident but not
worthy of special attention., hat stirred anxiety in his teasher and
amusesment in ils classmate might oreate self.enhancenent to the parforaing
¢hild, OUne ast alfected and was pearcelved in mlliple dimensions Ly each
person witnessing it.

"The meaning of an object or event is the relation which it has to
the selfl of the perosiver, It is his perseption of its effest upon him.
self and his efforts at self-maintenance and self-enhancement,” sald Saygg
and Coambs,

Ascording to the sbove authors, the phenomenal sell is the
individual's basic frame of reference frum uwhich all else is cbserved.
The maintenance and enhancemant of this gself is the prime objeotive of a
person's existenge, as Snygg and Combs stated:

As the cantral point of the perceptual field, the phenomenal

sall 4s the point of orientation of the individual's every
behavior, It is the frase of reference in terms of which all

zmmm,%%.mm



other perceptions gain their meaning. It is involved in greater
mﬂw&mgmm It provides meaning to what

The degree of involvement is of utmost importance in the phenomenal
self, The wore closely related or invelved 2 person is to an experience
the greater impact it will have upon the phenemenal sell. Tor example,
if a £ifth grade student hears that the sixth grades in his school will
be taking achievement tests he msy be passively concerned to the extent
that he is glad that thal experience docs not involve him, DBut if this
boy has a sister in the sixth grade, he is affected by her bemoaning the
examination experience and may extend his condelences for her plight.

If, however, the boy hears that his fifth grade class will be taking
achievesent tests, his resctions are quite different. Sincs this involves
him directly, he is sctively affected. Te may wish that he were 111 that
day or that ke wonld be exempt rom the test for some reason, Regardless
of his reactions, one is able %o understand that the degres of involve-
nent is directly related to the effect upon the physieal self,

Tot all peyehologists agree that a centrast ean be made between
the ertarnal and the internal frame of refercnge. It 48 belisved by some
that the "phenomenal self approach® is merely a term used to represent
the individual's development of comwon sense, Through his understanding
of situstions, a8 percelved throvgh his frame of referemce that relates
a1l experiences to formar experiences, the individual should be sble to
set logleally in accordance with what he lmows sbout hismself,

3@: s s 1"‘"5'
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Apcording to Prewster Sxith, it is not poseible for one io relate
what he does with all that he has dome in the past. People, especially
ehildren, zre constantly exposed to new and diffarent experiences and, he
feels, are not lumanly aspahls of evaluating currenmt behavier according to
past experiences, I eath individusl were able to establish theoretieal
constracte to govern hig 1ife and could adhere to the common sense ideal,
then there would be no need for psychologists or psychothergpists, He
fesls that this would be a backset to the elinical success now attained.
The interdependency existing betwesn the ego and the self in the
snomenological approach as interpreted by Snygg and Combs is not clear
to 3sith, In reference to the mechanisms of defense used Ly some, he

auastions shether the defense mechaniams are to protect the ego or to
protest the self since the maintenance of a favorsble self-inmage 1s
important to the ego.’

It was pot the intent to resoclve conflicting issues in this paper.

menologist's view of the approach is a combination

of parsonal emoction and bias,

A person's perceptual fiecld constantly makes allowances for change,
Ceining an insight into one's feelings and attitudes helps a person make
degisions, lhen & child begine to understand that what he thinmks of

ﬂ'&‘ewatsr ¥, 3nith, "The Phenomenologiecsl Approach in Personality

Theaory Critical Remarks,® dournal Abnormal Social
sych: i m‘fw (1950), 518, e x .
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himself is sometimes very different from what others think of him, he can
then begin to solve his interpersonal relations, If the child realizes
that what others think about him is very near to his own self.concept,
then his self-image is improved because he realizes that he has a real.
istic self.image, Thus, understanding one's self in his surrounding leads
quite naturally to a change in behavior,

The ultimate result of the phenomenological approach is a change
in behavior, Change in a person's behavior is a result of many factors
including the change of the individual's perceptual field. As a person
changes his personal attitudes, his outlook on life, or some specific act
in his daily routine, he has changed his perception or his ideas about
himself, He is then ready for a change, a realistic change in his
behavior,

When working with children or in treating patients in a clinical
situation, the desired outcome is that the child or patient can make his
oun decislons based on insight gained through counseling. "The main pure
pose in treating persons with problems is not to solve the problem but to
reduce the tension making it possible for the person to reorganise and
to have different feelings about the problems," sald Carl Rogers,5

Snygg and Combs underscored that idea with the statement:

The more closely related an sxperience is perceived to the phe-

nomenal self, the greater will be its effect upon the behavior, It

is only when events are peroeived as having some relationship to
self that behavior is changed as a result of perceiving.’

66&1-1 R, Rogers, "3Some Observations on the Organigzation of
Personality,” The American Psychologist, IT (1947), 362,

7snygg and Combs, op. gite, p. 149
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The phenomenologieal approach, then, invelves helping the indi.
vidual understand himself by recognizing that what happens to him or what
he does to make something happen is directly related to his feslings, his
attitudes, and his opinions of himself,

After a child is able to understand the components that make his
self function, he can be ready to change through various learning proce
egses, Although the learning processss were not discussed here, the
utilization of the different types of learning processes were implied in
the process of changing behavior,

Learning is a form of behavior., One would expect that through
planned exposure and consclentious effort a fourth grader would have a
consept of the process of long division in mathematics, As a result of
this, the child should be able to perform the computation when necessary
having experienced behavioral change, or vhat is known as the development
of a particular learning process,

The term "behavior modification® is used when referring to the
elinical practices which are used by psychiatrists and psychologists in
treating clinical and hospital patients, The term "behavior modification"
nay be reserved for the medical professions and cliniecal research; but,
the underlying theory should be applicable to classroom situations, Boe
havior modification is the desired ultimate condition following a treat-
behavior" suggests that the patient engaged in behavior which was not
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congruent with soclal standards or ascepted under certain conditions,
sugh as in the ¢lassroom. The primeiple of maladaptive behavior is seen
in the overt bshavior of the child when he endeavors to bring response
and recognition to himsell by trying in some way to refuse to follow the
standards for accepted behavior,

Examining the general concepts of the medieal model of behavior
modification, one ¢an make analogies to clasaroom behavior, The general
concepts were outlined by Krasner and Mlmant (1) there is an under-
they are products of causes, (2) changed behavior is not really important
unless the ®real® trouble has been dealt with, and (3) the distinetion
between what the subject does, his behavior, and what the clinieian
expects or knows to be there is blurred and failure to find the expected
cause merely confirms the severity of the problem.’

In tresting patients, doctors endeavor to bring to awareness that
of which the patient has not bsen consoious, This is the goal of the
elementary tescher and counselor, to give the child an insight to his
or, and to help him recognize the conditions for change., Ffrom this
point, the child and teasher can worit cooperatively for a change in

behavior.
Thus, behavior modification in the classroom involves helping the

child to see the oo ses of his former behavior, looking at the

8leonard irasner and Leonard mb%eh

Hodification (lew York: Holt, Pinehart and

oy
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changes in behavior that are possible, and taking an approach that
requires the child to make his own declsion sbout chang

The change of behavior--the actual modification--is brought about
through lsarning new ways, In c¢linical experiments, paychologists were
successful in changing group leaders to growp followers, and growp
followers to group leaders in a twenty minute discussion of hmmen rela-
tions, The subjects were told that a panel of hman relation axperts
would Judge thelr comments and signal with red and green lights whether
what they had said was harmful or bemeficial to the discussion, Tach
subjeat could see only his lights and was not influenced hy the ratings
the othor subjects roceived, Of ecourse, the "panel of experts” was a
group of psychologists who manioulated perasons into certain roles Ly
reinforoing or not reinforeing ra@maes'?

Although the clasaroom is not a eliniesl laboratory, the same
procedures may be used in a leas formal manner, For example, Af 3 child
is hesitant to give hie views or answers in a recitation, the teacher may
resognize that for some reason, probably lack of confidence, the child is
not contributing to disoussions, The teacher, with consentrated effort,
gan positively reinforee any spontansous discussion by the child until he
assooiates his responses with the teacherts desired praise, The next
step of the teacher would be to help the child discover that some responses
may be better sulted to the topla than others, Iy firmly praising the
most appropriate responses and giving secondary reinforcament, such as a

Imraaner and Minan, op. Sits, Dpe 265284,
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sulle or a nod, to the less appropriste or less meaningful respenses,
the teagher can reinforce positive classroom behavier,

In the same mamner, the child who wants to talk at length indis.
eriminately, thus denying others the privilege of contributing to class
discussion, may be cbaarved by the teacher, Ry praising his worthwhile
responses and "passing by" his seauingly selfish indwlgences, the teacher
can help the child to gppralse his own thoughts before speekirg, Behavior
modification takes plage in every clasercom whether done conssiously or
without conscious effort. If a child desires to change his behavior,
then the change can acorue, Until he does want to change or is ready for
change, the teacher must contimue to praise the child's positive behavior,
to encourage continuing efforts in suscess of achisvement, and to support
the child's atteapt in striving to reach his geals,

It is not advisable for the teacher in any way to attempt to treat
behavioral changes in a clinieal manner, Referrals should be made to the
proper availshle personnel for treating children who are not capable of
handling daily clagsroom gituaticons. The content design of this psper
was not concerned with extremely deviant behaviors, but was to help the
teacher gontinue to know how & child can understand himself, realize a
need for change, and be able to maice realistic contributions for the

Reality Therapy, the term used by I, dl1liam Glasser, Sz his
suceessiul approach to paychiatry., The basis of Reality Therapy is
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songerned with two basle paychologiosl neads, the nead 4o love and be
loved, and the neod to feel worthuhile to oneself and to others. The
fulfilling of these neads 1s based on the prasise that everyons has the
same noeds but varies in the sbility to fulfill them, The ability %o
#slve thess needs mist be learned, Reality Therany purports to teash the
mmwmﬁmummmwmmﬁ

(lasser and his assodiate O, T, Harrington declared that the pay.
shiatrist or comnselor or teachor, as ii msy be, must bHeoone amotionally
involved with the person vho is seaking halp, The troubled student must
now that the coumselor or teacher is geminely soncerned for his welfare,
The only way to give & fecling of genuine conoern is o be positivaly
concerned about the studant,’ '

These authoritiss recognise smental illnoas as a state of irrespon.
Flagser uses the tewmg “rremonsible® and “responsible® for deseribing
the noraons' charscteristies, The true task, then, 1ies in teashing
responsibility to the currently irresponsilile mﬂ

Parsons who chosge to lead aaible 1ives have effective
methods for elioiting help fram others, The helping relationship,
aceording %o some peopls, grew cut of sush smanisulation, The siek person

1091348 Mlasser, Reality Tharany (Tew Yovk: Harper and Now,

Publishers, 1965), De 7o
Yd., ». 22,
g, oo the




felt that he was entitled to help just because he was sick, and the
doctors felt morally unjust if they did not support him or give him
treatment, The ultimate result would be an umaritten contract in which
the doctor was obligated to help the sufferer, Thie contract allowed the
"sigk" parson to deny any responsibility for his condition or behavior,
thus escaping reality, '

vhen implementing Reality Therapy, ratiemts are first taught to

look at their sctions realistically, If a youth is in 2 detention home
for shoplifting, he must admit to himself and others that he is 2 thief,
If a truant is confronted by authorities, he must admit to himself and to
sthers that he has been deliberately "sikipping achool.” Once & student
has fased reality, he must devise a plan for sceepting his responsibility
for his behavior, Then he is able to make 2 moral decision about his
plens for the future, Thus, a student must ultimately decide to pursue
realistic, responsible, and worally right goals,

Tt is interesting to note the basic differences of Reality Therapy

and the conventional psychoanalytic therapy.

1. Followers of freud believe that mental illnees exists whioh
Reality Therapy will not acespt.

2, Those who practice conventional psychiatry deem essential the
orobing into the patient's past 1ife, PReality Therapists
wrk for the plan of action for the future, saying that the
past canmot be changed,

13™homas 3sasz, f Hental Illness (New York: Dell
Publishing Co,, ::m.. 'y );Ega%’? '
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Conventional therapists maintain that a patient must transfer
iis attitudes to the therapist, while the Reality Tharapists
feel that they must be zble to become amotionally involved
with each patient.

Conventlonal psychosnalysta emphasize that the patient must
that a patient cammot become involved wdth the psyehiatrist by
axcusing his behavior on the basles of uncomscious motivations.
Conventional therapists aveid morality; feality Therapists
ahasize morality.

Followers of conventional psyehiatry hold that the patient
w111 lsarn better behavior after understanding his unconscious
motives, Neality Therapy teaches patlents better ways to

£1£411 thetr needs, 't

Decoming involved is the erusial diffievity in Reality Therapy,

which places exhaustive demands on the theraplst, cou

salor, or teacher,

Tor proper involvement, the therapist must he a very responsible person
ecapable of showing that a person can act resconsibly even if it takes

great affort., The therapist must possess strength to maintain his own
responsible 1ife, and strength to resist manipulation by the patient who
does not ward to confront reality., To become smotionally invelved, the

1"&1&3&. o120 %' PDe &3—“&.



become emotionally involved with each patient. To some extent, the
therapist must be affected by the patient and his problems, and even
suffer with m15

Involvement with a patient does not require the same emotional
relationship as transference. By being honest with the patient about
himself and the patient, the therapist can teach by example ways in vhich
the patient can view the world realistically. Pain is recognised as pain,
Cuilt is recognized as guilt. And the two of them are recognised as
necessary for a behavioral change, Therefore, it is not necessary for a
patient to transfer all of his attitudes to the therapist. In fact,
effort is made to avoid transference and thus to aveld countertransfer-
enoe by establishing this mutual honesty, then moving the patient to
group therapy where he emcounters people with similar behavioral traits,'®

Followsrs of this approach to therapy agree that it is not
necessary to search the patient's past history for causes of his behavior,
These causes, as was mentioned, may then be used as orutches or excuses
for anything the patient now does. Mowrer emphatically said, "Psycho-
analysts too long have been engaged in privagy, withdrawal, denial, and
dupues.ty."‘?

Confessing all sins and enumerating all guilts only shares a secret.

Smd., p. 23

16
Hobart 0, Mowrer, Group Therapy (New York: D. VanNostrand
Company, Inc., 1960), pp. 1&6%

7 mad., p. 92
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The fact that it is still a seoret encourages the holder to focus upon
the contributing factors to hls present behavior rather than to look
closely at his behavior now, and forecast promising specific behavioral
changes.

ilizing these theories that develop constriuctive actions for
the present and future seems decidedly favorable in the classroom,
Teachers have an advantage over therapiste in that they see the child in
a varlety of situations and they have the opportunity to establish mutual
honesty and emotlonal involvement in a shorter period of time,



IV. INCCRPCRATION AND APPLICATION
OF IDEAS INTO THE CLASSROOM
The task of declding the direction to follow in assisting children
is immense because of the inumerakle routes from whiech to ehoose, The
wise and understanding teacher selacts the appropriste route for helping
each child, Even so, one must strive, continuously, to meet the child's
needs in a day-by-day situation which arises in the classroom,

Utilizing Reality Therapy in Conjunction with the
enomenal Self and Behavioral Changes

Although Classer's Rezlity Therapy was iaitially intended for
¢linical use with wayward youth, it has numerous possibilities for
funotioning in the olassroom. The same basis principles can be used with
publle school children. The basic principles are (1) confronting the
student with his astual behavior, (2) discussing the moral requirements
for funetioning in secisty, and (3) inspiring a desire to fulfill respon-
slbilities as a mesans of self satisfactlion.

Through understanding himself, the child can face the situation
realistically and attempt to change his pattern of benavior which he now
sees as detrimental to himself and others.

Elementary school children need guidance and direction, but they
do not need militant commands issued by adults. They do deserve the
chance to know why there are privileges and responsibilities appropriate
for each age level, Children also need to be aware of the fast that the
adults in their lives have the prerogative of making some desisions for
the ohildren. The child needs someone to help him face reality in times
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of distress and pleasure., Vhen a child goes home ecstatic over a neuly
acquired position, sush as being responsible for helping the teacher by
passing papers to clasamates, his parents help him understand that his
temporary duty, although it bears prestige, does not give him any
authority over athers,

I a child should be invelved in a sorsn on the playground, his
teaghers and parents help him understand that the behavior was a result
of his leelings interacting with the feelings of another person. In this
way, the child is sble to understand why he felt as he did, Hopefully,
the child wiil understand the feelings of the other person involved and
be able to confront the reality that he personally has violated a code
that exerplifies moral rights and responsibilities,

The chiid and the adult should cormromise on one another's fselings
and try to axamine the situation logically from the frame of reference of
the child and the frame of reference of the adult., If a child is truly
sincere in wanting to understand himeself, then he is able to encounter
econfrontation, decleion, and responsible behavior. If a child is not
willing or emotionally unable to face reality, then he is probably in
need of some professional psychological help,

The actual techniques of utilizing the three aprroasches discussed
(the phenomenal self, Reality Therapy, and behavior modifiecation) can be
seem in a step by ster process of & hypothetical incident, Teachers can
identify with the individual nroblems of ztudents and their relations
vith adults,
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A common probiem for elasentary teachars is the student who does
not hand in assigmnments, is not atlentive in class, and does not follow
directions, At first the teacher may attempt Lo "reach” the student
through any one or more of the approaches such as making the child stay
after school to do unfinished work, giving the child extra work to be
done at home, and talking with the student about developing & sanse of
personal pride and accomplisiment in a Job well done, It is quits
posalble that none of these aporcaches will motivate the child to change,

If the teacher plans to incervorate the phenomasnologieal approach
and Reality Therapy in striviag for a change in behavior, she must first
help the child understand himself, Thers are sevaral posaibilities
availabls to the teacher such as glving a tralt rating seale or a person-
ality inventory tm.1 The latter is avallabls from kindergarien to
grade twalve. 3y using these devices, a child can appraise his sell-
concept and his self-satesa, An insizght to 2ither of these is a baginning
for sell understanding.

The teasher could arrange s conference with the parents, Learning
about the ohild from another person willl help the teachar understand the
¢hild and his home saviromsent which will ultimately help the child,

ferman J, Peters, Sruce Shartzer and ¥illism Van Hoose, Qxﬂ%
Pe

in g%t_f Schools, {Chicago: Rand MeNally & Company, 1965),
Trajte.r £ 15 an ooservation and a recording of characteristics of

peracnal behavior rather than its process, Tralt-ratings form a basis
far mauva and idiegraphic study of the child, The check 1list is
sonstructed by the observer.
d., pe 119, There 1s a Fupll Adjustment Inventory developsd by
Sarviee Dureasu, 3shool of Fdugation, Miversity of Panuylvmia
for grades Z.12, This device assesses acadarie, sooial, emotional, and
physiscal characteristics as well as home and school influences,



35
Onee the child knows that a teacher ies sincerely interested 4n him, he
ean aceept more easily any sasistanee vhieh s offered by the teacher
or parents.

The teacher can arrange for a student-isacher conference. At this
time the chlld 1s asked to face reality, It is here that the child and
teacher can discuss the child's strengths and wealmesass, GCare should be
taken that this conference is a dialogue and not the teacher giving her
feelinga about the situation. The child must make some contribution, It
may be advantageous for ths ohild to list on paper specific things that
he can and will do to change his behavior and attitude, (me must use
thls technlgue with caution trying to avoild the feeling that this list is
a required apology. It must not seem to the student that the authority
figure (teachsr or counselor) is demanding 2 eertein performance,

After the student and teacher have made a plan of astion for the
future, the teacher must try to praise the student's general improvement
in attitude and oooperation, and pralse sach small sign of a change in
behavior. If the student is now handing in one paper a week, that is
progress; and that accomplishmert deserves encomragpoment and nrsise,

At this time, the teacher could ask the student for reeitation
responses more frequently, end do so with & tone in her volee that indi.
gated her confidence that the child knew the answer and could express
himeelf, Praising any notioceable improvement before his classmates ean
inorease the enild's self.confidence, nce the ghild has confidence in
his abildity to partieipats as a member of the class, the teacher and the
class oould revisw together the responsibility thet each member has to
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the class, It is quite possibls that with comtinued pralss the ehild
would improve so that he might be asked to help snother class member to
do something which the troubled child does well,

Przise iz the essemtial fector in changing the behavier, On¢e 2
child understands why he coss something, or fedls some w3y, and has fore-
seen concrete steps in gltering his behavior pattern, he must be reine
foreed with praise when he tries a new behavior that is satlaying to
himself and his assoclates,

There are some limitstlons to this spproach, the first one baing
that it is e slow process and exhaustive to the tsae!zai- and the ehild,

If it proves to be too diffieult to the ehild, he mgy give wp and regress
to his former behavior, The other children in the reom are likely to
sulfer ag the teacher!s energies will be directed to the one ehild's
problen, The tezcher must demonstrate 4o the class her desire and wille
irgneas to change a3 she will be receiving the child with more genuine
accentance and be more tolerant of his fesrs, There is 2 possibility
that the parents may not werstand thie process Just deseribed and may
not therefore support the teacher's endeavors, The child must have
approval from hie parents concerning the change in behavior if the child

iz %o feel successivl,

There are some ways that the classroom teacher can foster the
relationship whersby the student desires to understand himsell and shange
his behavior, There sre opportunities for the tsacher to help the child
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devise a realistic plan for his new behavior, There are no magic answers
to every problem, but the teascher with a guidance viewpoint can asoom
saljent goals in understanding.

promote an atmosphers of acceptance in the glassroom, An atmosphsre of
acosptance exists when the students feel free {0 express themselves, and
know that their ideas will be heard and valued even if they are not
adopted, The ideal way for a teacher to promote this atmosphere is to
accept, and sinterely try to love every ohild, The teacher can demon-
strate acceptance only Ly gemuinely accepting the students, It is not
possible to accept a child and reject his ideas and values,

Effort should be made to publicize each child's attributes,
Reserrch has shown that praising the child is the most constructive wvay
to encourage continued success, FEach child must feel that he has some.
thing of valus to contribute to his peer commmity.

If an atmosphere of asoceptance exists, the students will feel free
to express themselves without fear of eriticiam or evaluation. This is
imown as accoptance without qualifieation, Students should feel that
they are free to respectfully express their opinions about teachers and
about sohool, or about their lives in general, If students are able to
express their feelings, the teacher can expect to see a change in study
habits and interest in school, Because the students feel that someone is
truly interested in their welfare, they will work harder to please others
imowing that such efforts will ultimately please themselves.
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Help ehild wnderstand himself, By getting to Imow each child as
an individual, the teacher can begin to help the ehild understand him.
self, A good way for the teacher to become inwolved with children is to
get to know them well, If a teacher knows the student's family, or at
least knows of all the members of the family, she oan easily converse
with the child about his family. Being aware of each child's hobbles or
interests provides an opportunity for the teacher to talk with the student,
If a student is able to talk freely asbout hinmself, the teacher can help
the child learn more about himself, The teacher can help the students
understand why their bodies react to their feelings hy discussing physical
growth and development with them, Teachers may also discuss attitudes and
opinions held by adults about children, Students have the capacity to
give the teacher insight conterning many student problems through these
discussions, Children who seem hesitant to discuss their ideas nay be
willing to express themsalves in a written composition.

When a child begins to understand himself, the teacher c¢an help
him further by alding him in establishing realistic goals, For example,
a student who does not have the ability or the diligenge to try will not
meet much success, Through conscientious effort the teacher can help the
The teacher then pralses his positive efforts so that the child soon
learns what aotion elioits a satisfying response,

Once the ohild begins to see himself as a worthwhile individual,
he is ready to estahblish new goals for his now behavior, The procedure
will not change the ohild's mental ability, but will encourage & behavioral
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change, Realistic goals, in this case, would not involve the student's
becoming an honor student, but, perhaps, would be that the child could
hand in one paper a week and maintain a pesitive attitude toward his new
goals, To be realistic the goals must be unique to each parson,

The ultimate goal of self.understanding is an inerease in sslf-
respect, The child must have some self.esteem and pride in his sbility.
Carl fogers calls this form of self-respect "positive .saa.f-ragﬁ*d.“z

3ot mood for desirs to lsarn, The teasher is the key person to set
the mood for a desire to learn, Children have great parcepiion as to
whether a teagher is truly interested in their learning, or just absorbing
information, Asswredly, the teacher wust Le aware of characteristies of
the age group with whom she works and enjoy being with these chlldrem.

It is essential for the teacher to have adequate knouledge of the
teacher t0 be an authority in the currioulms which he teaches, Tt is not
negessary for the teagher to be an authority, but the teacher should have

ground and interest in the subjeot 90 that he can

effectively oreate within the students an interest or an aporesiation for

Teachers must have effective sicills in presenting subject natter

90 that it appeals to the student, Aocording to Snyge and Combs, good
teachers are able to oreate in the student a degire to know, Efficient

“carl R, Rogers, Oy Becoming a Person (Boston: Houghton.Mfflin
Coey 19510 2 191,
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teachers have the capasity to relate meaningful information whieh is
compensurate with the student's abllity to percelve. Iy thelr owmn
enthusiasn, interest, and understandings of both the subject matter and
their pupils, offsctive teashers exvite similar interest in students,
Good teachers do not deplore the disinterest of their puplls, but they
have the powsr o create msm3

be aware of the charasteristics of grouwp behavior and be able to effi.
clently observe group behavior, as well as the individuals within the
groups Jegrthing that a chlild does provides epportunitiss for understand.
ing s imner feelings and emotions, To eflfectively observe a student
and hs interaction with the group, the tescher could maintain & series
of gneodotal records of the child's behavior in group situations, or a
time sapling of his behavior,

The teacher should cbserve all behavior of the child in keeping an
aneodotsal record, Care should be taken to record the time, date, situs.
tion, what the observed individusl aetuslly did or did not do, and the
teacher's interpretation of the situation, whioh may include her opinlon
of the group's reasction to the situation, I the teacher wants to
observe the ehild every day, it would be advisable to record a time same
pling of the child's behavior. IOvery day at a specific time the teacher
should regord everything that the child does during that time period, The

Jonyge and Conbe, gpe 8its. Do 393
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seperate frem the child's behavior, |

Because peer acceptance is such a strong need of children, the
impact of the group can be very effective in exerting corrective tech-
niques, The group is the redlity in whieh the child gperates. The growp
establishes end reinforces the child's behavior Ly acsepling
his atiitudes and behavior, The teacher who is sware of group behavier
osn use this influende of the grows in discinlinary situations,”

Past exparience of this writer reveals that growp behavier in the
elassroon can be affected by (1) the physiesl arrangements in the room,
(2) the mental abilities of the growp, {3) the auvirommental conditions
of the group leadersidy, and (&) the soeial climate of the groups

The physleal arrvangswents of the room include ths seating arrangce
ment, the attractiveness of the room and the provisions made for piysical
eorfort, such as proper ventilaticn, adeguate lighting, and sppropristely
gigel desks, Chilldren respornd faversbly o seallng arrangosents whilch

8llow then to sit Ly one of thelr friends. Students also like to help
plan the sesting arrangement, Coloriuwl and imaginalive bullelin boards,
pictures on the wall, and pets and {lowers help to make an atiractive
b gale M

The wide range of mental abilities witlin & clasaroom can be
detrimental to the group's ability v function as a cohesive group, If
glow lemmers are overvhelmed Ly the expectations of the {eacher, they

!}-%L‘h rodlurs, rgyeholomy
and Row, Pube, 1968), p. &
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nay passively withdraw from the group, The teasher can help avoid with.
drawal by assisting the troubled student in finding some area in which he
is suceessful. The teacher should also attempt to help the average and
above average students appreciate the others in the room, If the teacher
sincersly believes in the contribution that each student makes to the
e¢lass, then sincerity will be transmitted to the ¢lass members, and they
too will see merit in every individual, Difficulties may arise if the
competition between the better students becomes hostile rather than
friendly, The teacher is the initial person to suppress competition so
that excessive demands are not made on certain individuals to maintain
their academic superiority, rather than enjoy the execitement of working
with others who are interested in intellesctual pursuits.

The enviromment of the classrcom is a result of methods for group
processes utiliszed by the teacher and the group., The essential difference
between harmwony and diseord may lie in whether the process is democratie,
autooratie, or anarchic, lLewin showed in his research done with groups
of boys that students with a demooratic leader could function well when
the leader was out of the room, In the groups in which the leader was
autooratia, the boys fought among themsslves when the leader was gone,
In the group in which anarehy existed, the group could not even funetion,’
The teacher should be familiar with how each type of leader funstions with
the group and how the group reasts to each type of leadership,

Sxurt Lewin, R. Lippitt and R, K, Vhite, "Patterns of Aggressive
Behavior in Experimentally Created !Social Climate,'" Journal of Socisl
Payohology X (19%9), 271-299.
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If there exists within the room the idea that all individuals are
worthy of acceptance and praise, the social clinate in the room will be
pleasant. 7Tha social maturity of the group depends upon the ability of
each person to display intelligent behavior, "Intelligent bshavier,?
defined by Snygz and Combs, "is behavior which effectively and efficlently
satisfies the need of the individual and his society,"®

The teachsr should assist tha growp in attempiing to dissolve
rasial or sccial class conflieta, An interracial group will probably not
work coeperatively if one or more fagets of the group harbors resentments
or prejudices, lLikewise, students who cose froam soclial class conscious
families may have trouble accepting or woriing with someone from ancther
social or economis level,

Ixperience in working with groups will benafit the teacher in
owing sigus of group resistance, intergrouwp conflicts, group dependenc;
and other chargeteristics of group behavior, (nc¢e 2 teacher learns to
know the individuals and the group as a whole, he can antloipate problams

vadeh may arise, and talke nacessary precautions to aveld them, or to
prepare for those problems,

Remember discipline is preventive, The teacher with the guidance
viewpoint does not see diseipline as being synonymous with punishment,
The dietionary definition of discipline that is most commensurate with
the guidance viewpoint is "“the training effest of experience,®” If the

5&5% and Combs, =)< m. Pe 213,
“he imeriosn Gollege Dictionary (New York: Random House, 1966).



teacher views discipline as an ongoing nrocess whereby children are
taught to respect others and to respect rules of order which are necessary
for a community to function properly, tien diseipline will be preventive,

If one expects the ghildren in the classroom to respect the rules
and regulations, then the children should have a part in making those
rules, In this way, the children feel that they have helped to decide
what ocan be expected of every member, They will be supportive to any
necsssary punishment if one member violates his rasmonsibilities hecause
they understand why punishment is neceassary,

Punishment should take place in peageful as well as troublescme
moments, In fact, sometimes it iz wore bheneficial to wait until the
emotional level is low, Sunpose that during recess two children hegan
fighting, and the other olass members joined one of the two forces until
nearly everyone was involved, The teacher would probably be very angry
at the class' loss of self.control., The children in each of the two
groups would be angry and bitter, and the two original instigators of the

insident would, vndoubtedly, still be hostile, At that time, it would

be inappropriate for the teagher to runish the students or the groun,

The two children would he too anszry to listen to anvthing that the tsacher

or the classmates said, Some time later the teacher could let the children

discuss settling differences hetween pennle, inter-groun disputes on the
ound, and how to react to someone who provoles bitter feelings in

others, The olass membera will he ahle to think more rationally and
objectively when the emotional level ies low, not to mention the teacher's
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calmaess, VWalting could prevent the teachsr from making irrational
ments which would be difficult io enforce,

threats or adwon

Being well aware of the individuala within the classrcom ean help
the teacher anticipate potential personality confliets, Using foreaight
in this manner is a form of preventive discipline,

¥hen it is necessary to eorrect a beshavisral situation, the teacher
should deal with the child's feelings as well as his actions, By aslking
herself what made the child commit the particular offense, she reviews
what she knows asbout the child, reflects on incidents during the day
leading to the present, and regards the other people involved as contrib.
uting factors to his behavior, All of these factors have something to do
with why the child fesls as he doss, and consequently have influence upon
why the child did what he did,

Carl Rogers has a technique which he oalls "reflesting,”™ whereby,
he states to his elinical patients how he thinks they feel, This works
very well with children, For example, suppose that a second grade child
is working on an arithmetic page and suddenly tears it wp, stomps to the
wastebasket, and throws the paper away, Rather than saying to the child,
"Now, why did you do that? Take that paper out of the basiet,® the
teacher in reflecting the child's feelings would say, "You seem to be
upset with your performance." In this way, the ohild sees that someocne
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response gould give ths child an opening for iransferring his anger from
rather than his fealings.

Dealing with the student's feelings is another form of preventivs
digeinline, Childven soon realize that there is someons who cares sbout
how they fedl ol who gives them a chance to capress thelr feelings to
the teacher; they will mot feel the urge to express so much of their
aggressive feclings in hostile bshavior,
of experiense’ does not imply that children are subjected to foreed rules
of conduct, nor that they are allowed gomplete freedon to do as they
chivose in the classroon, Uonpiete permigsiveness is equally as bad as
does not mean & blenket approval for everything that they do, Children
should be able to have freedom to funotion according to accepted standards

Gy being well informed about the students in the classroom and

the charscteristics of that age level, the teacher ecan fashion her owm
technigques for understmwiing children,



V. SIMMARY

Now, more than ever, there is a great need for people to understand
themselves and one another., Children living in our fast moving society
are forced to bear pressures that place their security in jeopardy. It
is important for school ehildren to understand the interaction between
their physical growth and their mental growth. The entire sghool person-
nel work cooperatively for optimum conditions vhereby the majority of the
students can attain their potential, Heowever, the crucial responsibility
for 2 one-to-one basis for helping individuals befalls the counselor or
the classroom teasher. One way that the teacher ean help the students 1a
to understand the integration of the underlying principles of (1) a
phenomenologiesal approaech to self.understanding, (2) 2 kind of behavior
modification effectively used in the classroom, and (3) a2 therapy which
is based on a theory for helping people make realistie decisions,

Teachers must be well aware of the emotional, physical, soelal,
and academic needs of children at the particular age level that they
teach., The two greatest needs for children and adults are the need to
love and be loved, and the need to feel worthwhile to one's self and to
others,

In the public schools of most Ameriean communities, adults establish
euwrriculum in accordance with what they interpret as the need of the
students. Most school officials select appropriate subject matter for
their students, and indicate a willingness to change the curriculum when-
ever needed. HRowever, there are some areas where adults need to orient

the seleetion of subjeet matter to the actual needs of students rather
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than the needs assumed by adults. Children at all age levels need to see
the relsvance between what they are taught and how it affects their lives,
If children feel that what they are doing is worthwhile or at least stimu.
lating in some respect, they tend to work with diligence and enthusiasm,
The job satisfaction is high.

The phenomenological approach emphasises that there are two frames
of reference or points of view, that of the cbserved, and that of the
observer, The tesacher can help the student to understand himself Ly genu-
inely loving him, and letting him imow that he is accepted by others.
When a child realizes that he is of value to someone else, his self.image
is increased; and he is more capable of examining himself closely in
order to understand himself, After a child has an insight into his feel.
ings and actions, he is ready to work for behavior which is appropriate
to society, but through which he can still retain his individuality,

Children learn quite sasily which type of behavior elicits favor-
able responses from the teacher and which brings forth undesirable
consequances, This stimulus.response approash can work advantageously
for the teacher, The teacher can reinforee behavior which is beneficial
to the child in his relations within the clasaroom, For example, if a
shy ohild begins to show signs of desiring to enter classroom discuasions,
the teacher can slowly draw the child in by asking the child questions
that are easy for him to answer, and by making the class aware of that
partiocular ochild's contribution to the class, In much the same way, a
tessher may effectively discourage somes disruptive bshavior by not
nding in a way that would give the performing child the notorious
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attention for whish he was striving.

Children need to face reality and acoept responsibility., It is not
benefieial to allow a student to use hias past experiences or conditions as
an exeuse for his present behavior. The understanding teacher realigzes
that past experienses have an influence upon children's lesrning, inters
ests, and abilitlies., I!owever, the real challenge to the teacher is to
help the child make realistic, responsible, and morally right cholces for
his future behavior,

In trying to help a student adjust his behavioer, the teacher follows
three basic prineiples which are (1) confronting the student with his
behavior, (2) discussing the morsl requiraments of society, and (3)
inspiring a desire to fulfill responsibilities as z means of self.
satisfaction, It may be advisable to arrange conferences with parents for
an opportunity to know more about the child., Jome weys that a classroom
teacher oan instill within the student a desire to understand hinself and
change his behavior are (1) to promote an atmosphero of acceptance for all
within the classroom, (2) to help the students understand their physiecal
and mental growth, (3) to motivate a desire in the students to learn for
understanding, (%) to be informed about eash individual and the class as
a whole in order to antioipate some behavior, and (5) to assume the
position that diseipline is not punistment, and that diseipline is an
ongoing process.

The teacher who truly wants to help students understand themselves
and their behavior will be continuously searching for techniques that will
be effective for her and her students,
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Children in our schools today are forced to bear pressures that
place their security in jeopardy, It is imperative that students under.
stand the interaction between their physical and mental growth, and how
this growth affects their feelings and attitudes, Even though all school
personnel work cooperatively for the benefit of the child, the erucial
responsibility for helping individual students bafalls the elementary
counselor and teacher, The purpose of this paper was to investigate and
implement the integration of the underlying prineiples of (1) a phenomeno-
logieal approach to M—Wﬂaﬂm. (2) a ind of behavior modification
effectively used in the classroom, and (3) a therapy which is based on &
theory for helping peopls make realistic deeisions. This investigation
was deliberately limited to & few well.known proponents of the ideas
explored, The report was based upon (1) the research findings of
isonard Xrasner and Leonard Ullman, {2) the techniques used by William
Glasser, (3) the works of Carl Rogers, and (4) the ideas of Donald Snygg
and Arthur Combs,

Teachers must be well aware of the emotional, physical, social,
and academic needs of the students in their partioular grade level. The
two greatest needs for children and adults are the nsed to love and be
loved, and the need to feel worthwhile to one's self and to others,

lost school officials select appropriate subjeot matter for thelr
students and make adjustments in the curriculum when necessary, Uafore
tunately, curriculum planning is sometimes influenoed by what adults feel
that the students need rather than the actual needs of the students.



A1l children need to see the relevance between vhat they are
taught and how it affecte their lives, If children feel that what they
are doing is worthwhile, they tend to work with diligence and emthusiasm,

The phenomenological approagh emphasizes that there are two frames
of referance or points of view, that of the observed, and that of the
obsarver, The teacher can help the student to understand himself by
ganuinely loving him end letting him know that he is accepted Ly others,
then a child realizes that he is of value to someone elme, his self.imags
is increased and he is more capable of examining himself in order to
understand himself, After a c¢hild has an insight into his feelings and
actions, he is ready to work for behavior which is appropriate to soclsty,
yet, through which he can still retain his individuality.

Children learn quite easily whieh type of bshavior brings forth
udesirable consequenoss, This stimulus.response appreach can work
advantageously for the teacher, The teacher can reinfores behavior which
is beneficial to the child in his relations within the classroom. A
teasher nay effectively discourage some disruptive behavior by not giving
the performing child the notorious attention for which he was striving,

The understanding teacher realizes that a ehild's past experiences
have an influence upon his behavior, but does not permit the past to
become an excuse for present behavior, The real challenge to the tsacher
is to help the child make realistic, responsible, and merally right
choices to direct his daily living,

In trying to help a student adjust his behavior, the teasher follows



three basic principles which are (1) confronting the student with his
behavior, (2) discussing the moral requ nts of soaisty, and (3)
inspiring a desire to fulfill responsibilities as & means of self
satisfaction, Some ways that 2 teacher can instill within the student

a desire to understand himself are (1) to promote an atmosphere of
acceptance for all within the classroom, (2) to help the students under-
stand their physical end mental growth, (3) to motivate a desire in the
students to learn for understanding, (4) to be informed about each
individusl and the class as a whols, in order to anticipate some behavier,
and (5) to assume the position that discipline is an ongolng process,

The teasher with the guldance viswpoint will be constantly alert
to ways in which pupils can gain self-understanding, and ocan become
increasingly aware of pupil characteristics and needs.



