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Abstract

The purpose of this qualitative study was to explore the experiences of African American male
former community college student-athletes who succeeded on their educational pathway. The
study also sought to identify the supportive services African American male former student-
athletes reported as contributing to their academic success. For the purpose of this study,
educational pathway success meant the student earned either a certificate, an associate degree, or
transferred to a four-year educational institution. Tinto’s theory of retention served as the study’s
theoretical framework. A qualitative methodological approach was used involving a set of 11
interview questions with 16 African American male student-athletes, all of whom graduated
from Michigan community colleges. Community colleges were chosen because the literature
review showed high percentages of African American male student-athletes enrolled in
community colleges are a vastly understudied population. Nine themes emerged from the
analysis of the data. The data revealed the academic barriers participants endured while enrolled
in community college, and the influence of family, teammates, coaches, faculty, and staff on
their academic success. It is believed that, by understanding those factors that most influence an
African American male student-athletes success in community college, both administrators and
others who have a stake in this population’s understand the persistence that leads to the
participants’ completion. Future research might include interviews with both student-athletes,
coaches, and academic advisors. Further, a study that employs a mixed-methods approach may
be conducted to provide more additional information pertaining to factors of success and

perceptions of belonging within this important and unique population.
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their academic success. It is believed that, by understanding those factors that most influence an
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Table of Contents

TS o) T U =TSSR IX
LISE OF TADIES ...ttt X
Chapter 1 — INTRODUCTION . ......coiiiiiiieiesie sttt be b e sreenaeenee e 1
Problem STAtEMENT........cc.iii e 2
PUrPOSE OF the STUAY .....cveieieiie e re e 5
RESEAICH QUESTIONS ...ttt sre et enee e 5
Research Design and Theoretical Framework ...........cccccvevviieiiiie i 6
SIgNITICANCE OF Tthe STUY .....oviii s 7
ASSUMPLIONS. ...ttt ettt et e e s ae e teese e s be e be e st e sreesseeseeaseeabeebeaneesreenseenee e 9
Definitions Of KEY TEIMS ......oiiiiiieiie et st et re e 9
SUIMMIBIY L.t b et b et h bt e bt s e b e e bt nb e nn e 12
Chapter 2 — LITERATURE REVIEW.......cooiiiiiiiitceiie ettt 14
The LIterature SEArCI........ooi i 14
Status of African American Males in Community COlleges .........c.cccevvveveevi e vieciece, 26
Overview of African American Male Athletes in Community Colleges.............ccocovvnen. 28
Best Practices for Improving Academic Success for African American Males. ............... 32
External SUPPOIt SIFAtEGIES. ....ccuveiviiieii ettt es 37
Overview Of ReleVant TREOIIES ........cuiiiiiie e 40
SUIMMIAIY .ttt et e et e ettt e et e e e st e e s st e e e esbe e e snbe e e snbeeesnbeeennbeeesnbaeennneeans 53
Chapter 3 — METHODOLOGY ......coiiiieiieiieeie et e ettt sae e sseestaesaesneessaensesneennas 55
PUIPOSE OF the STUAY ..ot 55
Research Design and RatioNale ............cccoiiiiiiiiiieiie s 55

Vi



INSETUMIBNTALTION ...t e e et e e ettt e e e e e e e e ettt eee e e e e ee e eeeeens 56

Research Context and SETHNG ........c.ooeiviiiriiiieeeee s 57
Population Sample and SeleCtioN............ccovvei i 57
Confidentiality of PartiCIPaNTS ..........ccuoiiiiiiieireeee e 59
Data COIBCTION ...ttt bbb 59
Demographic QUESLIONNAITE .......ccveiieiieieeie ettt e e re e esae e sreenes 59
DAtA ANAIYSIS ...ttt r e re et et nreers 62
(@00 [T 1o T = (01001 SRS 63
Researcher’s POSTHONAIILY ........cuoviiiiiiiiiiicie e 66
THUSTWOITNINESS ...ttt bbb 68
MeMDBEr ChECKING ..ot te e sreers 69
Theory Of CONNOISSEUISNIP .....ccuviiiiieie it 70
SUIMMIAIY .ttt ettt ekt e et e a1kt e s skt e e Rt e e e st e e e nnb e e e nn b e e e nb b e e e nbbe e e nnbeeennaeeens 71
Chapter 4 — FINDINGS ...t bbbttt 72
PartiCipant ProfileS.........c.ooiiiii s 73
Presentation of Findings by Research QUESTION ..........cccooeiiiiiiiiiiiceee e 73
SUIMMIAIY .ttt ettt ettt ettt e et e et e e s bt e e s bt e e st e e anb e e enb e e e sn b e e e nnbe e e nnbeeennbeeennees 105
Chapter 5 — DISCUSSION, CONCLUSIONS, AND IMPLICATIONS .......cccooviiieiiiccieien, 106
OVEIVIEW OF the STUAY .....eouviiiiiiicee e 106
DisCUSSION OF FINAINGS.....ccviiiiiiiic e 107
Comparing Tinto’s Theory of Student Retention with the Study Findings.................... 121
IMPLCAtioNS FOr PraCtiCe .........coivieiieciic et 127
Implications for FUrther RESEAICN ...........ccooiiiiiiiiieic e 128

vii



(000 211 1T (0] 2 AU TR TR 130

Researcher’s RefleCtioNS........cicuuviiiiie i 133
R EIENICES ...ttt bbb bRttt a bbb enes 137
Appendix A — Participant Consent and Initial Electronic Demographic Survey............c.cc.co..... 158
Appendix B — Kansas State University Institutional Review Board Approval .............cc.ceeeeee. 164
AppendiX C — INtErVIEW QUESTIONS..........ciuiiieiieeiieeiesieese e eeste e sreesre e sreeste e sraesaeeneesreeeeas 167

viii



List of Figures

Figure 1: Tinto’s (1993) Retention MOdEL............ccooveiieiiiiccece e 51
Figure 2: Three Phases 0f COOING........coiviiiiiiiice st ae e 64
Figure 3: Analysis Stage Word-Cloud Diagram............ccccviieieeieiie i 65
Figure 4: Frequency of Principles Relative to Tinto’s Theory of Student Retention.................... 88



List of Tables

Table 1: Participants’ Demographic CharacCteriStiCs.......uvuiiiiiiiiiiieiiiiieiiiiesiiee e ssieee e 74
Table 2: Alignment of Research Questions with Interview QUESLIONS............cccevvvevvevieieerieeriene 75
Table 3: Themes by Research QUESLION...........cciiiiiiiieiie e 90
Table 4: Comparing Study Findings with Tinto’s Theory of Student Retention ........................ 126



Chapter 1 - INTRODUCTION

Collegiate athletics have the potential to engage students in unique educational
opportunities, providing life lessons students may not learn in a classroom or on a field or court.
Participation in intercollegiate athletics should teach students the value of hard work, persistence,
commitment, and responsibility while teaching students how to win and lose. Athletics teaches
students fundamental lessons — that hard work pays off, that students may attain goals they never
thought they could achieve (Edwards, 2018; Harper, 2006).

Today, the National Junior College Athletic Association (NJCAA, 2019) serves as the
primary governing body for community college sports nationwide, annually overseeing as many
as 60,000 student-athletes from 525 member colleges across 28 different sports. NJCAA is
second only to the largest governing body for college-level athletics, the National College
Athletic Association (NCAA; NJCAA, 2019).

Each year, community colleges represent an ideal starting block for countless thousands
of student-athletes (Harper, 2009). Community college gives student athletes another avenue to
compete athletically — and to complete academically. The open enrollment mission of
community colleges appeals to athletes whose academic abilities or scores on national entrance
exams prevent them from enrolling in four-year institutions. In this way, athletic play at the
community college level presents a chance to be recognized for transfer to a four-year institution
via scholarship. Rules requiring minimum grade point averages (GPAS) for athletic participation
ensure the community college student-athlete is as serious about academics as s/he is about
athletics. For the community college student-athlete who receives a certificate or associate

degree or who transfers to a four-year institution, the result is win-win.



As community colleges seek the best talent to win games, they often recruit a large
population of student-athletes. However, student-athletes’ academic abilities may fall short of the
institution's overall expectations and cause student-athletes to be at high risk for academic
failure. Many of the students who fall into these high-risk categories are young Black men who
are academically underprepared (Jones & Watson, 1990). Either intercollegiate athletic programs
provide college opportunities to young Black men and take them off the streets, or such
programs take advantage of students without care for their success — they cannot both be right
(Harper et al., 2013).

Harper (2009) contended that African American male student-athletes enrolled in
community colleges are a vastly understudied population. Statistics indicate that the number of
these athletes who earn an associate degree and transfer to a four-year higher educational
institution is low. Furthermore, researchers assert that many Black male student-athletes in
community colleges eventually drop out at rates higher than their Black male non-athlete
counterparts (Harper & Hurtado, 2007).

African American male athletes are recruited to community colleges to perform
athletically; however, there is very little focus on these athletes becoming great students. Far too
many underperform academically or drop out, resulting in low college completion rates. At the
community-college-level, only 2 in 10 full-time students who pursue an associate degree receive
one within 3 years (National Center for Higher Education Management Systems & Jobs for the
Future, 2007).

Problem Statement
African American male student-athletes are among the most visible at-risk college

populations in the United States. According to Yearwood and Jones (2012), more than 50% of



African American students do not complete high school or college. The K-12 educational system
has not prepared student-athletes for higher learning institutions, leaving many without the skills
to compete academically in college (Dilley-Knoles et al., 2010). The numerous challenges
African American male students encounter in high school are documented as placement or
tracking into low classes, over-representation in special education courses, disproportionate
disciplinary actions, and under-representation in advanced placement courses (Greene et al.,
2008).

Bush and Bush (2010) described several barriers that explain why African-American
males underachieve academically in college. Factors such as social, cultural, and academic
institutional characteristics all contribute to the high attrition rate of African-American males
attending predominately White institutions.

Michigan community colleges are open-admission institutions that offer affordable
education and provide a vehicle for African American males who might not otherwise pursue a
college education. However, community colleges appear to be failing African American males in
general and African American male student-athletes in particular. Huge educational gaps exist in
transfer rates for this population at community colleges across the nation (Harper, 2009).

African American male student-athletes not only encounter the barriers of being Black
within a post-secondary institution, but also the barriers associated with being a student-athlete
within a post-secondary institution. The potential for African American male student-athletes to
overcome these barriers often leads to success, allowing degree attainment to occur. While just
more than 50% of the African American male student-athletes have the wherewithal to overcome
barriers associated with obtaining a post-secondary degree, the growth in degree attainment

within this population must continue (Gill & Farrington, 2014; Harper, 2016; Lapchick, 2000).



According to Harper (2016), African American male student-athletes within the Power 5
conferences (Atlantic Coastal Conference, Big Ten Conference, Big 12 Conference, Pac-12
Conference, and Southeastern Conference) are 4% less likely to graduate within 6 years than the
general Black male undergraduate population and nearly 22% less likely to graduate within 6
years compared to the general undergraduate population (Harper, 2016). This scenario is
important because 179,200 athletes transferred to Division I institutions from community
colleges in 2019 (NJCAA, 2019).

Additionally, an increase in the degree completion percentage would not only benefit
African American male student-athletes by raising their chances for a smooth transition from
their respective sports, but also benefit society by providing a new narrative of how the Black
man is perceived. The image of the African American man in America should no longer be the
stereotype of a criminal behind bars, an entertainer, or an uneducated jock. Changing the
narrative of the stereotypical Black male athlete will not be an overnight process, however, the
groundwork can be established by continuing to advance the rate of degree completion among
African American males in post-secondary institutions. Research has been conducted on African
American student-athletes in Division | sports, as well as African American athletes who
participate in predominantly White institutions. However, little information has been conducted
on African American student-athletes in community colleges. This study contributes to the
overall research of community colleges, specifically those institutions interested in the academic
success of African American male student-athletes.

This study used qualitative research methods to explore the perceptions of the educational
experiences of former successful African American male community college student-athletes in

Michigan. Through their voices, participants revealed the factors they believe led to their



academic success and provided insights regarding their lived experiences of educational goal
attainment while attending a community college.
Purpose of the Study
The purpose of this qualitative study was to explore the experiences of African American
male former student-athletes who succeeded on their educational pathway and to identify the
supportive services African American male former student-athletes reported as contributing to
their academic success. It is essential to understand that the overall academic achievement of
African American male student-athletes should not just fall upon the individual student-athlete.
The responsibility must also be assumed by the institution and the community to promote,
support, encourage, and create academic success that is sustainable and consistent for African
American male student-athletes.
Research Questions
The research questions used to guide this qualitative study were as follows:
e How do African American male former student-athletes who played sports at
Michigan community colleges describe their academic experiences?
e How do African American male former student-athletes describe the events
leading to their becoming athletes in community college?
e How do African American male former student-athletes describe the influence of
internal and external support systems on their academic success?
e How do African American male former student-athletes describe the influence

that participation in collegiate sports had on their academic success?



Research Design and Theoretical Framework

A qualitative research design was employed to conduct the study. Qualitative research,
like all scientific research, consists of comparing ideas with observations. In proper research, the
ideas are thereby changed, strengthened, weakened, qualified, or elaborated. Criteria for
evaluating qualitative research focus both on the process and on the product — that is, on the
research methods that are used and on the changed ideas themselves (Stiles, 1999). The research
was conducted primarily through one-to-three-hour, in-depth, semi-structured interviews with
African American men who were former Michigan community college student-athletes.

The theoretical framework that guided this study was Tinto’s (1975) Theory of Student
Retention model to understand those factors perceived to contribute to the success of African
American male community college student-athletes. According to Tinto (2016), student retention
became a topic of higher educational inquiry more than 50 years ago as perceived through the
lens of psychology. According to Tinto, students who did not remain at a college or university
were historically viewed as deficient — it was the student’s fault he or she failed, not the fault of
the institution. Researchers and higher education institutions alike considered these students to
be less able, less motivated, and willing to defer the benefits a college degree presented. In the
1970s, the concept of student retention expanded beyond student attributes, skills, and
motivation to focus on the relationship between students and the higher education environment.
Tinto (1975) developed a model based on the premise that students' pre-college traits, including
their high school grades and standardized test scores, along with their interaction with their
academic and social environment, correlated positively with the goal of college completion.
Tinto proposed that positive academic and social interaction enhance motivation and the

commitment to persist and that decisions to withdraw or remain in college until completion stem



from students' social and educational integration. A detailed description of the theoretical
framework is be provided in Chapter 2.

This research approach is appropriate for this study because it involves collecting and
analyzing data from sources such as participants. Conducting rich interviews capture the
perceptions of African American male former student-athletes’ academic experiences at
Michigan community colleges. “Gathering rich data that is detailed, focused, and fully yielded is
solid material for building a significant analysis” (Charmaz, 2006, p. 14).

Significance of the Study

This study contributes to the overall research of community colleges, specifically those
institutions interested in the academic success of African American male student-athletes. This
research is also significant to those engaged in athletics at four-year institutions. In 2019,
492,000 community college student-athletes transferred to four-year institutions (NJCAA, 2019).
Knowing those influences that guided athletes in their community college success may inform
personnel at four-year institutions so as to further ensure student-athlete persistence. Staff and
faculty from both four-year and two-year institutions—including athletic directors, coaches, and
athletic advisors—will benefit from this study as it may reveal those aspects of the student-
athlete experience that encourage academic success. For athletes considering a community
college as a first step on their higher education pathway, this study may provide greater insight
as to what they may encounter and endure during their time as a student-athlete. Parents may be
able to read this study and make a more reliable decision regarding their son’s enrollment in a
community college. Coaches may benefit from an improved understanding of the needs of
student-athletes off the field or court. Michigan community colleges and the state-wide

community college system may benefit from a better understanding of the experiences and



successes of former African American male community college student-athletes while learning
more about the academic and social needs of African American male student-athletes.
Additionally, administrators throughout the Michigan community college system could benefit
from understanding the positive, lived experiences of a group of students that persevered and
reached their academic goals.

Exploring specific aspects of the African American male student-athlete’s academic
journey expands this study from individual responsibility to collective responsibility. By
extension, the successful academic journey of an African American male student-athlete is not
just the responsibility of the individual, but also the responsibility of the institution and
community agents that interact with the African American male athlete throughout his post-
secondary academic journey.

Limitations

The limitation of this qualitative study is the researcher is considered the primary
instrument for collecting and analyzing data (Holmes, 2020). The positionality of the researcher
could potentially manifest bias during the interviewing and analysis processes. As a former
collegiate student-athlete at a four-year institution and current staff member at a Michigan
community college, the researcher for this study has a sincere personal and professional
connection to the topic. Another limitation of the study is the COVID-19 pandemic. Due to
concerns for the health of the researcher and participants, all interviews were conducted either
via phone or the audio/video apps of Zoom, What’sApp, or Facetime.

Chapter 3 discusses ways in which the researcher addressed issues of bias and

positionality in the study.



Delimitations

To capture the meaning and narrow the focus of this study of African American male
former community college student-athletes, the researcher selected 16 student-athletes to
participate in this study, all of whom attended Michigan community colleges and only
participated in the sport of basketball. Only African American male former student-athletes who
attended a community college within the past 10 years were invited to participate. In choosing to
study former student-athletes attending public community colleges in the State of Michigan to
add to the scholarship exploring community college student-athletes academic success, |
intentionally did not include four-year universities, private/independent institutions, or
vocational schools. Therefore, study results may not apply to students attending four-year
institutions or vocational schools.

Assumptions

It is the assumption that participants who volunteered were able to inform the study to the
best of their ability. | assumed that the student-athletes would (a) respond to the interview
questions honestly, (b) be comfortable enough to give detailed answers, (c) be able to identify
factors that contributed to their academic success, and (d) view transferring to a four-year
institution and completion as measures of success.

Definitions of Key Terms

What follows is a list of key terms used throughout this study and their corresponding
definitions.

Academic success — Academic success is the fulfillment of a student’s academic,
professional goals, or outcomes, which include completion, transfer, and persistence (York et al.,

2015).



African American male former student-athletes — Former students of African American
descent who participated in a community college athletic program while pursuing academic
goals.

Community college — A two-year, postsecondary public institution of higher learning.

The terms "community college,” "two-year college,” and "junior college™ are used
interchangeably throughout the study.

Degree completion — Degree completion is obtaining any credential from an institution of
higher learning. Credentials include a certificate, associate, bachelor’s degree, or higher. Degree
completion is a representation of real learning for developing thinking and reasoning abilities,
content knowledge, and the high-level skills needed for 21st-century jobs and citizenship
(CCCSE, 2010).

Division I institutions —is the highest level of intercollegiate athletics sanctioned by
the National Collegiate Athletic Association (NCAA). Four-year institutions that sponsor
intercollegiate athletics through the NCAA. There are more than 350 Division | membership
institutions in the NCAA. Collectively, Division I institutions often have the largest student body
populations, manage the most significant athletics budgets, and offer the most generous athletic
scholarships (NJCAA, 2019).

Intercollegiate athletics — Sports programs that are sponsored and funded by a college or
university. These programs follow the rules and regulations of their respective athletic
associations.

Michigan community college student-athletes — Community college students who were

codified as active student-athletes by their institution and the MCCAA. Former student-athletes

participated in two or more seasons of athletic play.
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Michigan Community College Athletic Association (MCCAA) — The primary governing
body of Michigan community college intercollegiate athletics. The Michigan state legislature
provides the MCCAA the opportunity and authority to establish rules and regulations to
administer all community college student-athletes' athletic activities (MCCAA, 2019).

National Junior College Athletic Association (NJCAA) — The governing association of
community college, state college, and junior college athletics throughout the United States.
Founded in 1938, the NJCAA is the second-largest national intercollegiate athletic organization
in the United States with more than 500 member schools in 44 states. Each year, more than 3,400
teams compete in 28 different sports across multiple divisions in the NJCAA (NJCAA, 2019).

National Collegiate Athletic Association (NCAA) — The primary national governing body
overseeing intercollegiate athletics at four-year institutions. It is a voluntary association of more
than 1,200 institutions (NJCAA, 2019).

Post-Traumatic Stress Disorder (PTSD) — A disorder in which a person has difficulty
recovering after experiencing or witnessing a terrifying event.

Post Traumatic Slave Syndrome (PTSS) — A condition that exists when a population has
experienced multigenerational trauma resulting from centuries of slavery and continues to
experience oppression and institutionalized racism today (DeGruy, 2005).

Retention — In the context of this study, retention refers to a higher education student’s
ability to remain enrolled with the expectation of certificate- or degree-completion (Tinto, 1975).

School-to-prison pipeline system — This system allows the excessive movement of minors
and young adults from disadvantaged backgrounds to become incarcerated because of
increasingly harsh school and municipal policies. Many experts have cited factors such as school

disturbance laws, zero-tolerance policies and practices, and an increase in police in schools to
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explain the creation of the pipeline, which is also known as the school-to-prison pipeline or the
schoolhouse-to-jailhouse track (ACLU, 2019).

Student-athlete — A student who is a member of an intercollegiate athletic team at a
community college or a four-year college.

Summary

Chapter 1 explored the problem statement and the purpose of this qualitative study,
exploring the experiences of African American student-athletes at the community college level.
The four research questions that guided this study were introduced as well as the theoretical
framework that guided this study. The significance of the study also was explored along with the
study’s limitations, delimitations, and assumptions. The chapter concluded with a definition of
key terms.

In Chapter 2, topics covered in the literature review include Tinto’s theory of retention,
factors impacting the higher education journey of African American males, K-12 miseducation,
school to prison pipeline, status of African American Males in community colleges, status of
African American male athletes in community college, best practices for academic success, and
Institutional and External Support Strategies. The chapter concludes with a literature review
related to the qualitative grounded methodology for this study.

Chapter 3 begins with a description of the research methodology as it correlates with the
problem statement. The remainder of the chapter covers the study’s research design and
rationale, context and setting, population and sample, confidentiality of participants, data
collection procedures, instrumentation, data analysis procedures, and the researcher’s

positionality.
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Chapter 4 presents the study’s findings, beginning with a profile of participants and,
using participant responses to each interview question, a presentation of both findings and
emerging themes by each research question.

The study concludes with Chapter 5, which offers a broader discussion of the findings
and emerging themes from Chapter 4, offers implications for higher education practice and

future research. The researcher’s reflections on the study concludes the chapter and this study.
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Chapter 2 - LITERATURE REVIEW

This chapter provides an overview of research into the experiences of African American
male student-athletes in community colleges, including the existing literature on the unique
academic and social experiences that promote or deter African American male student-athletes'
completion or transfer to a four-year institution, as well as the support or encouragement needed
to reach college completion. Key societal and structural events or systems that have helped shape
the current situation for the African American male community in the United States and
Michigan were reviewed, specifically in relation to college student-athletes.

The chapter begins with an overview of the literature search and the academic success
theories considered for this study, concluding with a discussion of Tinto's Theory of Student
Retention, which guided this study. The chapter then reviews factors impacting the journey of
African American males, including the school-to-prison pipeline and its impact on African
American males in Michigan. The researcher then examines Michigan’s K-12 miseducation
system and its implications on educationally underprepared African American males, then turns
to an examination of the experiences of African American males in community colleges. Finally,
the researcher scrutinizes the contemporary plight of African American male student-athletes in
higher education.

The Literature Search

The literature review involved several sources, including journals, articles, books,
reports, and personal communications. A search of the SAGE Full-Text Collection used the
following keywords: African American college athletes, African American educational statistics,
college athlete graduation rates, African American success, African American graduation rates,

athletes, community college, Michigan Community College Athletic Association, Michigan K-12
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graduation rates, National Junior College Athletic Association, National College Athletic
Association, prison to pipeline system, reduced graduation rates, history of African American
education, and history of sports. It was believed these terms encompassed the most relevant
terms, phrases, and themes from the study’s four research questions. From these searches, a
range of theoretical and research studies from which the researcher selected those most relevant
to this study.

Racism and African American Males

The legacy of slavery continues to resonate for many Americans. According to a Pew
Research Center survey conducted between late January and early February of 2019, 63% of
Americans believe that in contemporary American society, the lasting impact of slavery affects
the position of Black people a significant or fair amount (Horowitz, 2019). Slavery helped to
ensure the exclusion of Africans from any possible benefits of a capitalist economy. This
economic exclusion was fueled by “the fear of competition and the desire both to protect the
poor-White class...and to prevent it from sinking any lower” (Fanon, 1967, p. 88). Thus, a
permanent underclass population defined by race was established early on in the United States
(Glasgow, 1982).

Gordon (2005), an American television journalist, explained that, more than any other
group in this country, young Black men face a higher rate of imprisonment, a greater chance of
being killed, and a higher chance of being unemployed. For many young Black men, life holds
no opportunity, and the future holds no promise. The fact is, many live day to day with very little
expectation that life will get better and that the limited conditions they know today are the

conditions they will live with for the rest of their lives.
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Welsing (1992) argued that racism is a social structure built on the concept of White
supremacy and is promoted worldwide in response to the global numerical minority status of
Whites. Wilson (1992) elaborated upon the structure of Black adolescent violence, which
explained the need by Whites to maintain the highly positive self-perception that compels them
to deny, distort, and rationalize their past criminal and immoral behavior toward African
Americans. Wilson also explored the White population’s current complicity in condoning
conditions of stifling subordination for the vast majority of African Americans. Importantly,
Wilson indicated how this subordination projects onto Blacks stereotypical images of being
innately inferior in intellect, character, and morals, and onto young Black males’ stereotypical
images of being innately crime-prone (Wilson, 1992).

Glasgow (as cited in Colen, 1981) contended that racism is at the core of social problems
encountered by Black males in America. He viewed racism as a structural problem that results in
unemployment or underemployment for many young Black males. Many of these young
brothers spend time on the streets frustrated and alienated from the resources of American
society or the good life. Unemployment rates for Black men continue to be much higher than for
White men, and Black men's rates of incarceration have increased dramatically since 1980. In the
early 2000s, more than one-third of young Black men who had not attended college were
incarcerated. Nearly twice as many Black men under age 40 had a prison record than a
bachelor’s degree, and research has suggested that Black men are seven times more likely to be
incarcerated than White men (Pettit & Western, 2004). Racism is a major underlying cause of
criminality and violence in African American communities (Wilson, 1992).

The effects of slavery and racism over time, beginning with Reconstruction through

today, have included heightened rates of oppression, depression, poverty, and criminalization for
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young African American males. According to the Health and Human Services Office of Minority
Health (Giorgianni, 2019), African Americans are 20% more likely to experience serious mental
health problems than the general population. African American youth, particularly young men
exposed to violence, are at higher risk of developing PTSD by more than 25%. African
Americans are also more likely to be exposed to discrimination, social isolation, homelessness,
and violence, increasing the risk of developing a mental health condition. In the African
American community, people often misunderstand what defines a mental health condition and,
thus, rarely discuss the subject. This lack of understanding has led many in the African American
community to believe that mental health conditions are a personal weakness or a form of
punishment. As a result, boys and men do not discuss their emotional issues or seek medical
help.

In addition to being at risk of developing PTSD, African American males have a high
probability of experiencing another type of trauma — post traumatic slave syndrome (PTSS)
(DeGruy, 2005). DeGruy examined this trauma, where she described PTSS as a cluster of
distinct behaviors observed in African Americans that result from the "trans-generational
adaptations of behavior...associated with past traumas of slavery and ongoing oppression" (p.
104). An individual with PTSS experiences a combination of "multigenerational trauma together
with continued oppression; absence of opportunity to heal or access the benefits available in the
society” (p. 105). The transgenerational effects of PTSS may influence African American male
student-athletes before they arrive on a college campus and while attending college or university.

DeGruy (2005) conducted 12 years of research to inform her PTSS theory. Despite the
time spent developing the approach, at least one scholar questioned the validity of her methods.

Kendi (2016) argued that PTSS theorists rely on anecdotal evidence
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They generalize the anecdotal negativities of individual Blacks to establish the problem

of negative Black behaviors. PTSS theorists have not proven these negative behaviors are

a Black problem; that Black people behave more negatively than other groups, let alone

that these negative Black behaviors largely stem from a heritage of trauma. (p. 1)

Although Kendi (2016) proposed the evidence of DeGruy’s PTSS theory is unreliable,
PTSS remains a possible influencing factor regarding education for African American males.

In terms of financial differences, the average African American household in 2016 had a
net worth of $138,200, compared with $933,700 for the average White family (Dettling et al.,
2017). This disparity, explained by a sharp difference in rates of home ownership, is a pivotal
pathway to secure long-term financial stability. In 2016, 42% of Black Americans owned homes,
which was down from a high of 48% in 2004, whereas 73% of White Americans owned homes
in 2004. Besides, Blacks tend to own houses of less value: on average, their homes are worth
$94,400 versus $215,800 for Whites. If these trends continue, the median income of Black
households will fall from $1,700 in 2013 to $0 by 2053. For Whites, median wealth would climb
from $116,000 to $137,000 (Adejumo, 2019).

Slavery and racism have played and continue to play a significant role in negatively
impacting the lives of African American males (Horowitz, 2019). Slavery and racism are the root
problem, but additional challenges arise from the root. These problems cause African American
males to fall behind males from other ethnic backgrounds. Such disparities are most prominent in
post-secondary attainment, business and enterprise development, divorce rates, single-parent
households, and health (Horowitz, 2019).

According to the National Center for Education Statistics, the 2017 college enroliment

rate was White (41%), Black (36%). Between 2000 and 2017, the annual college enrollment
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rates for White young adults were higher than that of Black young adults (Hussar, 2020). The
percentage of employed Blacks who are entrepreneurs is approximately one third that of Whites.
Measures of success, such as net income, number of employees, and the form of organization,
also indicate significant differences in business and enterprise development between Blacks and
Whites (Meyer, 1990).

The absence of fathers in the home is another structural factor that young African
American males face as 57.6% of Black children live in the absence of their biological fathers
(Vespa et al., 2013). Walter E. Williams (2017), a columnist for The Daily Signal and an
economics professor at George Mason University, noted that children from fatherless homes are
more likely to drop out of high school, die by suicide, have behavioral disorders, join gangs,
commit crimes, and end up in prison. They also are more likely to live in poverty.

Despite the historical and contemporary obstacles African Americans have faced and
continue to experience, many African American males have survived and progressed in today's
society. Nevertheless, this literature review draws attention to the unlevel playing field that many
African American males continue to experience. For African American males to realize the
American Promise or American Dream, America’s political, economic, social, and educational
institutions must first acknowledge that obstacles exist. Then, they must seek to understand such
problems as part of a committed process to correct the foundational ills of slavery and racism.
Importantly, they must also realize that African American male citizens deserve fair and equal
access to the opportunities afforded to other American citizens.

Against this canvas of racism, injustice, the economic disparity of the races, and the
residual impact of slavery, consider the African American male of college age. The literature

review, prompted by such key search terms as African American educational statistics and
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African American graduation rates, identified several barriers to education for African American
male. Aspects of two such barriers will be explored in turn, K-12 miseducation and the school-
to-prison pipeline.
K-12 Miseducation

Carter G. Woodson (1993) was an African American author, historian, and journalist
active in the 1930s. Woodson observed that education was much more than the transferal of
knowledge from teacher to student. He found that proper training for students should engage
students in ontological and epistemological thought and questions that challenge them to think
about systems that influence their lives and their very purpose in life. Woodson believed a real
education should not only teach students to believe and recite information, it should engage
students in the study of how they know the things they know. He thought students should
participate in the study of how they perceive the things we know and in the study of natural
beings.

Woodson (1933) argued that Blacks, however, were being culturally indoctrinated—not
educated—in American schools:

Negroes thus mis-educated are of no service to themselves and none to the White man. The

White man does not need the Negroes' professional, commercial or industrial assistance,

and as a result of the multiplication of mechanical appliances, he no longer needs them in

drudgery or menial service. The ‘highly educated’ Negroes, moreover, do not need the

Negro professional or commercial classes because Negroes have been taught that Whites

can serve them more efficiently in these spheres. Reduced, then, to teaching and preaching,

the Negroes will have no outlet but to go down a blind alley, if the sort of education they

are now receiving is to enable them to find the way out of their present difficulties. (p. 12)
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El-Hajj Malik EI-Shabazz, known as Malcolm X, was an African American leader in the
'50s and '60s who never obtained a formal education. Malcolm's given name was Malcolm Little
and, according to his autobiography, a turning point came when his middle school English
teacher asked him what he wanted to be when he grew up. Malcolm X answered that he wanted
to be a lawyer. His teacher responded, "One of life's first needs is for us to be realistic...you need
to think of something you can be...why don't you plan on carpentry?” (X & Haley, 1965) He
dropped out of school at age 15, spent time in jail, but later became an articulate, passionate, and
gifted orator who recognized the importance of education. EI-Shabazz noted in a speech for the
Organization of Afro-American Unity founding forum at the Audubon Ballroom.

Education is an essential element in the struggle for human rights. It is the means to help

our children and our people rediscover their identity and thereby increase their self-respect.

Education is our passport to the future, for tomorrow belongs only to the people who

prepare for it today. (June 28, 1964)

The importance of education has long been recognized in Michigan, even in the years
before the granting of statehood. The Northwest Ordinance, passed by Congress in 1787, created
a contract between the original states and the Northwest Territory, including Michigan, to uphold
that “schools and the means of education shall forever be encouraged” (Britannica, 2021).
Michigan’s first constitution, adopted in 1835—two years before it achieved statehood—
encouraged education and intellectual and scientific pursuits, allocating funding for these
pursuits at the K-12 and university levels (U.S. Const. article X, 1835)

Although the state of Michigan has continuously encouraged education in principle, its
ability to provide the support needed for quality education is questionable. Data compiled by the

Annie E. Casey Foundation (2017) for the Race for Results Policy Report revealed that Michigan
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fares the worst among all states in terms of opportunities and growth available to African
American children. The report indicated that African American fourth-graders in Michigan had
the lowest level of reading proficiency among all fourth graders in the country. Moreover, the
math proficiency rate for African American eighth-graders tied with Alabama for the most
reduced ability of eighth-graders in the country.

Data compiled by the Detroit News/Associated Press suggested that the percentage of
Michigan's Black students who attend highly segregated schools is the second-highest in the
nation. The analysis found that 40% of the state's Black students are in public schools whose
student bodies are 90% Black. Students of color often attend schools with fewer resources —
schools with 90% or more students of color spend $733 less per student per year than schools
with 90% or more White students (Spatig-Amerikaner, 2012).

African American students are less likely to have access to college-ready courses than
White students (Bryant, 2015). Fifty-seven percent of Black students had access to the full range
of math and science courses necessary for college readiness compared to 81% of Asian
American students and 71% of White students (U.S. Department of Education [DoEd], 2018).
Besides, when a Black teacher and a White teacher evaluate the same Black student, the White
teacher is 30% less likely to predict the student will complete a four-year college degree. White
teachers are approximately 40% less likely to expect their Black students to graduate high school
(Rosen, 2016). Such systemic bias and low teacher expectations are additional obstacles for
African American male students.

Michigan’s former governor Rick Snyder, in an executive summary prepared for him by
the 21st Century Education Commission (2017), “The Best Education System for Michigan

Success,” expressed an urgency to improve academic performance for Michigan children. The

22



executive summary explained that, in an economy where a superior education is the most reliable
ticket to a bright future, where our children create and compete for the best jobs in the world, and
where the next generation does better than the one before it, young people in most other
American states and developed nations are being better prepared than young people in Michigan.
Although such an acknowledgment may be a harsh judgment, the executive summary
emphasized that it is an unavoidable one based on achievement data:

Until we are honest about current performance in our state, we cannot demand the
changes our education system needs to support today's kindergarteners and tomorrow's
college students more effectively. It is hard to imagine higher stakes for our state and its
families. (21st Century Education Commission, 2017, p. 15)

African American males who enter Michigan's community colleges are among the most
affected by a lack of support from the state's educational system. As evidence, consider the life-
long impact of what has come to be referred to as the school-to-prison pipeline.
School-to-Prison Pipeline

The school-to-prison pipeline pushes students out of schools and into prisons. In other
words, it is a process that criminalizes youth by upholding disciplinary policies and practices
within schools and thereby places them in contact with law enforcement. Once these youth have
a connection with law enforcement for disciplinary reasons, many are pushed out of their
educational environment and into the juvenile and criminal justice systems (Cole, 2019). If they
are branded as felons before the age of 21, as many are, they are subject to legalized
discrimination in their adult lives (Alexander, 2012). These young African American men who
are criminalized before the age of 21 could potentially miss out on a college experience or have

their future altered in the direction that does not lead to education or positivity.
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At the national level, Black children represent 18% of preschool enrollment, but 48% of
preschool children receive more than one out-of-school suspension. In comparison, White
children represent 43% of preschool enrollment, but 26% of preschool children receive more
than one out-of-school suspension. More specifically, boys represent 79% of preschool children
suspended once, and 82% of preschool children suspended multiple times, even though they only
represent 54% of preschool enrollment (the US, 2014). In most Michigan school districts,
students of African descent are suspended and expelled at disproportionately high rates relative
to their representation in the school population. On the other hand, White students are disciplined
at rates that are proportionate to their numbers or disproportionately less than their representation
in the school population. Many suspended students drop out of school altogether (American Civil
Liberties Union [ACLU] Work Group, 2009).

Michelle Alexander (2012), a civil rights lawyer and advocate, legal scholar, professor,
and writer maintained, “Our nation declared war on people trapped in racially segregated ghettos
just at the moment their economies had collapsed rather than providing community investment,
quality education, and job training when work disappeared.... Of course, those communities are
suffering from severe crime and dysfunction today (p. 217).”

Students of color experience disproportionately high suspension and expulsion rates, such
that Black students are suspended and expelled at a rate three times greater than White students.
On average, 5% of White students are suspended, and 16% of Black students are suspended.
American Indian and Native Alaskan students are also suspended and expelled at
disproportionate rates; although they represent less than 1% of the student population, they
account for 2% of out-of-school suspensions and 3% of expulsions (U.S. DoEd, 2014). Notably,

girls of color experience high suspension rates. While boys receive more than two out of three
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suspensions, Black girls are suspended at higher rates (12%) than girls of any other race or
ethnicity and higher rates than most boys. American Indian and Native Alaskan girls (7%) are
also suspended at higher rates than White boys (6%) or girls (2%) (U.S. DoEd, 2014).

When school administrators rely on law enforcement agencies for student discipline
matters, there is a consequent criminalization of many students whose offenses would otherwise
have been dealt with entirely by school officials (ACLU Work Group, 2009). The process for
readmission to school after expulsion is complex and presents significant obstacles to low-
income families who lack the wherewithal to prepare and submit the required petitions on a
timely basis.

The Suspension Gap

In 2000, African-American students constituted 17% of the student population
nationwide (ACLU Work Group, 2009). Still, they accounted for 34% of students who were
suspended, such that students of African descent were 2.6 times more likely to be suspended than
White students. In the Michigan school districts examined in this project, the most consistent
problem related to equity has been the disproportionate discipline of students of African descent.
In many districts, suspension rates for White students are in proportion to their representation in
the student body, or their suspension rates are lower than what would be expected for a
population of their size. This phenomenon is sometimes referred to as the suspension gap
(ACLU Work Group, 2009). A study authored by Morris and Perry concluded that school
suspensions account for roughly one-fifth of the White-Black achievement gap (Wong, 2016).
Another study by Perry and Morris, published in the peer-reviewed American Sociological
Review, involved 17 middle schools and high schools in a Kentucky school district. According to

that study, the higher the number of suspensions during a semester, the lower the non-suspended
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students’ scores on end-of-semester reading and math evaluations. The study concluded that out-
of-school suspensions have adverse effects on suspended and non-suspended students.

The literature review has thus far explored the academic and social influences of African
American males prior to any higher education involvement. The next section explores the current
status of African American males in community colleges with an emphasis on African American
male student athletes in community college. The section then presents a discussion of best
practices to improve the success rates of African American male community college students.

Status of African American Males in Community Colleges

In recent years, given the achievement gap between Black males and their counterparts,
Black males have received increasing attention regarding access to and academic achievement in
higher education (Harris & Wood, 2013; Strayhorn & Johnson, 2014). Scholars have conducted
studies to examine the factors that have proven beneficial to African American male
achievement as well as the challenges and obstacles with which they are confronted. Bush and
Bush (2010) found that contact with faculty members and peers has a positive influence on
achievement measures for African American males, including GPA, four-year transfer rate, and
degree or certificate attainment.

Using data from the Community College Survey of Student Engagement (CCSSE), Wood
and Palmer (2013) investigated whether students who participated in extracurricular activities
and who had exposure to diversity self-reported they were likely to transfer. The CCSSE
research highlighted the challenges faced by African American males in higher education in
general and in community colleges more specifically. Among African American males who enter
higher education, most leave college before reaching their intended goals (Strayhorn & Johnson,

2014; Wood & Williams, 2013).
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Given the general climate of inconsistent presence in the college classroom for African
American males, interaction with higher education institutions is marked by a variety of issues,
including low self-esteem (Dickens, 2012). The traditional college climate that African
American males encounter does not promote positive self-esteem due to the trend that started
much earlier in the educational system — the one that placed more African American males in
special education classes (Allen, 2010; Finkel, 2010; Harry & Anderson, 1994; Herrera, 1998;
Losen, 2011).

It is extremely important that African American males are given the chance to succeed
academically. When African American males enter college classrooms, they are
disproportionately placed in remedial classes (Lewis, 2010; Palmer et al., 2009). The low
expectations that teachers have of their abilities do not instill the self-esteem students require to
overcome the obstacles that college presents (Harper, 2009; Yates et al., 2008). Some teachers
may not demand or expect from African American males the caliber of work required for college
success. When a student encounters multiple instructors who expect less, their self-esteem is
negatively influenced. African American males struggle with this lesser expectation in their
pursuit of higher education. Moreover, this ongoing reality becomes the socialization of the
African American male college experience.

A long-recognized function of education is socialization (Gruman & Saks, 2011; Padgett
et al., 2010; Woodland, 2005). This ongoing socializing continues in the college environment in
which African American males find themselves disproportionately represented in remedial
classes and sparingly represented in the engineering, math, science, and honors classrooms that
tend to be identified as hard classes within higher education (Dickens, 2012). Continued

overrepresentation in remedial classes and underrepresentation in hard courses creates a negative
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stereotype of underrepresented groups of African American males lacking the capacity to learn at
the same rates as their counterparts in other races. Given that this trend has continued, the
existing theories of learning and instruction must be questioned as they have not helped to
improve the academic performance of the African American male population. African American
males have not experienced improved academic performance but instead have faced stereotypes
that depict them as slow learners or as uninclined to participate in hard college courses.
Overview of African American Male Athletes in Community Colleges

Community colleges have provided an opportunity to access higher education for
minority students, especially those from disadvantaged backgrounds (Horton, 2009). Horton
noted that intercollegiate athletic programs are a comparable expansion of community colleges'
open-access mission as they promote academic and athletic proficiency, encourage social
integration through sports membership, and increase personal regulation through academic and
athletic participation. Due to their lower tuition rates and easier accessibility, community
colleges are a practical choice for students who need further academic preparation for college-
level courses. Also, African American males are attracted to the intimacy of small class sizes at
community colleges. Benton, senior research officer for The IDEA Center, a nonprofit
organization that serves colleges and universities committed to improving learning, teaching, and
leadership performance, explained, “Small classes...better student preparation, student
enthusiasm, and effort than those in large and huge classes...the smaller the class, the higher
students' achievement and overall impressions of the course” (Benton, 2012, p. 1).

Small classrooms should be considered as institutions that service underrepresented
populations such as African American students. Enrollment trends indicate that African

American students are more likely to begin their academic careers in community colleges, and
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African American men view community college as a pathway toward economic and social
mobility (James, 2013). However, collectively, African American students have disparate
outcomes in every conceivable marker of success, whether it is persistence, achievement,
transfer, or completion. While many African Americans have accessed higher education through
community colleges, they continue to be underrepresented in academic achievement and
graduation (Lewis & Middleton, 2003).

The disproportionate numbers and high visibility of Black athletes in sports, as well as
the prestige, wealth, and status they receive as a result of their proficiency, could be taken by
observers as evidence that African Americans are advancing in terms of equality of opportunity
(Edwards, 1973). Although athletic and academic experiences vary for African American males
entering community college, research demonstrated that African American males often are
academically unprepared, drop out at high rates, and face multiple types of systemic racism
before they reach the college campus. For example, the United Negro College Fund and the
American College Testing Program released their report, The Condition of College & Career
Readiness 2014: African American Students, which concluded that African American high
school graduates are less prepared for a college-level curriculum than students from any other
major racial or ethnic group. The report noted that only 10% of Black high school graduates met
the college-readiness benchmarks in 3 of 4 subject areas (United Negro College Fund & ACT,
2015).

The NCAA, the United States DoEd, and the United States Department of Justice
constructed a portrait of Black male community college students based upon data that represents

problematic behavioral patterns, which are often viewed in a negative way (Harper & Harris,
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2012). Their research described Black male students as disengaged and low-performing (Harper
& Harris, 2012).

In 2008, 47% of Black male students graduated on time from U.S. high schools, whereas
78% of White male students graduated on time (Schott Foundation for Public Education, 2010).
Black male students are often comparatively less prepared than others for the rigors of college-
level academic work (Bonner & Bailey, 2006; Loury, 2004; Lundy-Wagner & Gasman, 2011,
Palmer et al., 2009). In 2002, Black men comprised 4.3% of students enrolled at institutions of
higher education — the same percentage as in 1976 (Harper, 2006; Strayhorn, 2010).

However, Black men are overrepresented on revenue-generating intercollegiate sports
teams. In 2009, they accounted for 3.6% of undergraduate students but 55.3% of football and
basketball players at public NCAA Division I institutions (Harper & Harris, 2012). Black male
college completion rates are lowest among both sexes and all racial or ethnic groups in U.S.
higher education institutions (Harper, 2006; Strayhorn, 2010). According to Harper and Harris
(2012), the six-year graduation rate for Black male students attending public colleges and
universities is 3.3%, compared with 48.1% for students overall. Black men's degree attainment
across all levels of post-secondary education is alarmingly low, especially in comparison with
Black women.

The recruitment of athletes and transfers to and from other programs has implications for
rationing educational opportunities in competition for places in colleges and universities (Brooks
& Althouse, 2013). The NJCAA awards full and partial scholarships, or grant-in-aid awards, to
talented athletes at its 525 member colleges (NJCAA, 2019). The general requirements for
prospective NJCAA student-athletes are that students must have graduated from high school,

received a high school equivalency diploma, or been certified as passing a national test such as
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the General Education Development test (GED). Non-high school graduates can establish
eligibility by completing one term of college work and passing 12 credits with a 1.75 GPA or
higher. Students are allowed two seasons of competition in any sport at an NJCAA college and
must be enrolled full-time while playing those sports.

There is no such thing as a free ride. A Black athlete pays for the questionable right to
represent a school on the athletic field with blood, sweat, tears, and, ultimately, some portion of
his manhood (Edwards, 2018). The pressure faced by a student-athlete is much stronger than that
faced by a traditional student. Athletic specialization has increased in importance, and
intercollegiate programs demand more of those who can perform or, in other words, are already
trained, thereby placing heavy demands on student-athletes (Brooks & Althouse, 2013).

Community colleges and athletic programs should not maintain reduced expectations for
student-athletes, which creates the illusion that student-athletes are successful in academics and
societal preparedness. Instead, they should set high expectations to challenge and enable African
American males to become the best possible students, athletes, and citizens. Institutions must
find ways to transcend the negative perceptions and stereotypes that confront their student-
athletes daily (Horton, 2011).

The lived experiences of academically successful community college student-athletes
reveal vital factors that can assist African American males in their journeys toward academic
success (Byrd, 2017). For many prospective students, athletics is a deciding factor between
attending a community college or not attending college. Furthermore, the literature suggested
that community colleges provide a path to college athletics for students who desire to continue
their athletic participation after high school (Horton, 2015). As Horton observed, "athletic

programs often serve as the primary motivation for many individuals to pursue higher education,
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especially prospective students from low income and ethnic minority backgrounds” (p. 202). In
2012, more than 80,000 community college students participated in varsity athletics across the
United States. Even still, institutions must continue to work toward ensuring that Black male
student-athletes are prepared to cross the proverbial finish line (Horton, 2015).

Best Practices for Improving Academic Success for African American Males

The following section of the literature review provides an overview of best practices.
Before implementing any initiative to serve African American males, it is crucial that institutions
research the best way to go about getting it done. Hence, establishing a best-practice culture in
all areas of an institution is an integral part of making everything work smoothly and efficiently.
It is important to include best practices in this literature review because additional research can
help institutions improve academic success for African Americans.

City of New York Black Male Initiative (CUNY BMI)

CUNY BMI is a university-wide student development initiative of more than 30 projects
focused on increasing enrollment, retention, and graduation rates of underrepresented students,
particularly men of color. CUNY BMI is one expression of CUNY’s commitment to access and
diversity. CUNY BMI projects are open to all academically eligible students, faculty, and staff
without regard for race, gender, or national origin (CUNY, 2019).

After hearings before the Higher Education Committee of the New York City Council
chaired by the Honorable Charles Barron, the University was awarded funding from the New
York City Council and began to implement 15 demonstration projects designed to improve the
enrollment and graduation rates of students from underrepresented groups, particularly Black
males. Funding was also allocated: to increase opportunities for individuals without a high

school diploma; to enroll in GED courses oriented toward college preparation; to provide support
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for formerly incarcerated individuals to enroll in college; and, to survey workforce development
opportunities in New York City’s construction industry (CUNY, 2019).

The mission, vision, and goals of CUNY BMI are:

Mission. As a CUNY -wide initiative, CUNY BMI’s mission is to increase, encourage,
and support the inclusion and educational success of students from groups that are severely
underrepresented in higher education, in particular African, African American/Black, the
Caribbean, and Latino/Hispanic males.

Vision. CUNY BMTI’s vision is to create model projects throughout the university that are
intended to provide additional layers of academic and social support for students from
populations that are severely underrepresented in higher education, mainly African, African
American/Black, Caribbean, and Latino/Hispanic males.

Goals. The goals of the initiative are:

e Increase the enrollment and matriculation of underrepresented students.

e Increase retention of underrepresented students.

e Improve the overall GPA of underrepresented students.

e Increase the graduation rate of underrepresented students. (CUNY, 2019)

According to BMI statistics captured form 2010-2015, African American males
consistently had a better first-year retention rate of 7.6% on average, higher GPAs of 0.19 points
on average, and more semester credits by 1.2 credits on average (Ingram & Coaxum, 2018).
Volunteer State Community College (VSCC) Shoot for Success Program

During the 2013-2014 academic school year, Gallatin, Tennessee’s VSCC was
challenged by the Tennessee board of regents to create and develop initiatives to close the access

and academic success gaps for student subpopulations. The area of focus for VSCC was the
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men’s basketball team because of its low academic performance (Ingram & Coaxum, 2018). The
men’s basketball team happens to be made up of 85% African Americans, and student-athletes
needed to close their success gaps.

In the Shoot for Success Program, all 14 players on the basketball team started an
academic coaching session during the first week of class. In the second week, student-athletes
met in the Learning Commons where they participated in peer mentoring, along with the help of
academic tutors.

The Shoot for Success Program was developed to improve the retention and graduation
rates among members of the VSCC men’s basketball team. The program focused on a viable
solution to the low-GPAs of student-athletes (Ingram & Coaxum, 2018). Participants were
required to spend at least eight hours a week engaging in academic coaching or support. As a
result of the high expectations placed upon student-athletes, students missed the requisite eight-
hours of academic support on only two occasions. The student-athletes were asked to meet the
following requirements:

e Eight hours of weekly academic support

e Weekly progress reports

e Weekly mentor/mentee meetings

e Biweekly group progress meetings

e Accountability to each other or the team

Student-athletes attributed their success in this program to the intensive academic support
provided but commented on the strength of the mentor relationship as an essential component. A
family, welcoming environment, and support is what this team needed to close the gaps in

SUCCESS.
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The best practices that were offered provided an insight of what institutions could
implement to help African American males succeed at the community college level. Institutions
have to be innovative and show a true interest in helping the African American male population.

Institutional Support Strategies

When students begin their education at community colleges, they are more likely to face
obstacles in obtaining their college education than students who start in four-year institutions.
The research revealed that academic and student services provide essential support for student-
athletes, that community college student-athletes are often at academic risk, and that the absence
of support programs in local community colleges is a significant problem (Demas, 2017). The
poor academic performance of student-athletes is partly attributed to their inability to cope with
the challenges encountered due to being students and athletes (Leach, 1995). The first two years
of college are complicated, and African American males would especially benefit from positive
faculty and staff interaction to support this transition. Mentoring—and constellation mentoring,
more specifically—has the potential to facilitate this transition and to ensure student success. As
with other organizational transition management tools, mentoring helps people navigate a
transition into a new setting. Constellation mentoring, however, is broad in terms of the range of
needs addressed while also being tailored to individual needs (Kelly & Dixon, 2014).

African American male students must establish a set of personal, academic, and career
goals to guide their educational journeys in community colleges. These long- and short-term
goals will ensure their commitment to obtaining a degree and will motivate them to persist and
succeed in their academic endeavors (Jones, 2001).

African American male students frequently enter college unaware of the expectations of

academic culture (Jones, 2001). Often, they are academically underprepared and lack the skills
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necessary to handle the pressures that arise from the personal, social, cultural, and educational
dimensions of their lives. African American male students may encounter cultural norms and
values with which they are unfamiliar, such as the "conventional behavioral expectations of
college classes (assertion, competition, and individualism)™ (Jones, 2001, p. 9). In turn, they may
begin to doubt themselves, self-isolate, and experience isolation by others, which further
increases their sense of alienation. Contemporary research observed that African American males
with lower incomes, less confidence, and more inferior academic records are increasingly
unlikely to be present on college campuses (Griffin et al., 2010). Furthermore, research regularly
proposed that a lack of confidence increases the chance of attrition and hinders the potential for
academic success in African American males (Jones, 2001).

Fernandez et al. (2017) maintained that “Academic advising is an integral component of
student success.” The authors noted that the shared advising model has a marked impact on
student success and is an effective way to achieve success for all students, including those from
marginalized groups. The number of students placed on academic warning and academic
probation has decreased by 36.4% between the 2015-16 and 2016-17 academic years
(Fernandez et al., 2017). Academic advisors and student services staff play a significant role in
supporting African American male student-athletes in their pursuit of academic success.

From admissions to academic counseling, support services, and life-skills development
programs must be integrated to help African American male athletes balance the demands of
their academic responsibilities and athletic participation. Also, student support services at
community colleges must be aware of athlete compliance and the history of athletics, including,
for example, the numerous four-year transfer issues that affect student-athletes' athletic

eligibility. Student services must focus on the retention of student-athletes as well as the
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recruitment of athletes by four-year institutions (Storch & Ohlson, 2009). Tinto (1997) found
that collaborative learning promotes persistence in college, regardless of a student's gender, race,
or ethnicity (Cabrera et al., 2002). Therefore, adequately implemented collaborative learning
techniques provide effective classroom strategies that are beneficial for all students, including
African American males in community colleges.

External Support Strategies

Institutional support in community colleges offers a variety of services on campus for
students. However, what happens when a student is not on campus? Students would need access
to external support. Institutions such as Wayne County Community College District (WCCCD)
in Michigan offer online academic services for students titled Financial Aid TV and Smart
Thinking (WCCCD, 2019).

Financial Aid TV is an online service for students who have general questions regarding
their financial aid. According to WCCCD, students can access the site at any time of day and
obtain information about financial aid payments.

Under the Smart Thinking online tutoring service, students can:

e Access a live, personal session with a Smart Thinking tutor in Drop-In Tutoring.
e Schedule a personal session with a tutor of choice in Scheduled Tutoring —
including voice options for mathematics, writing, reading, and Spanish.
e Submit written assignments for any class to the WCCCD Writing Center.
e Send a question to a Smart Thinking tutor (WCCCD, 2019).
WCCCD also provides virtual mentoring — mentors who work with students from a

distance, communicating via telephone, internet, e-mail, and Facebook. Virtual mentoring shares
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the goal of face-to-face mentoring — establish a trusting, nurturing, positive relationship between
the mentor and student.

Virtual mentoring can also be called e-mentoring. E-mentoring programs often have
similar program goals to that of traditional in-person mentoring (e.g., to improve academic
outcomes). More commonly, e-mentoring programs often target specific circumstances and
outcomes that are not quickly addressed through traditional in-person mentoring formats. E-
mentoring also creates the opportunity for the availability and accessibility of mentors who fill
specific characteristics, such as sharing a similar skill, interest, or characteristic with a mentee.
When specific characteristics are not common in the general population, distance is not an issue
for the mentor and mentee (Garringer et al., 2019).

Many changes are taking place in our culture that influence the mental and emotional
well-being of today’s student-athletes. The pressure associated with student-athletes’ daily
routine can create intense emotional responses (Stull, n.d.). Athletes are known for having a
packed schedule: practice for hours a day, a full college class course load, a part-time job, and
maybe a social life (Hansen, n.d.). The time, energy, and effort put into developing skills in a
given sport can result in imbalances in other areas of life. Developmental and environmental
influences shape the emotional, motor, and social aspects of the brain. Eating patterns, impulse
control, and interpersonal relationships are also affected (Stull, n.d.). Those African American
male student-athletes who must function daily with a disorder may not reach their full academic
potential. Students must take advantage of external support services to refocus on academic
success.

According to Stull (n.d.), the most common psychiatric disorders in student-athletes are

represented in the following categories:
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e Anxiety disorders

e Mood disorders

e Personality disorders

e Attention deficit hyperactivity disorder

e Eating disorders

e Body dysmorphic disorder

e Adjustment disorders

e Substance use disorders

e Impulse control disorders

e Psychosomatic illnesses

The report Too Distressed to Learn found that community college students are more
likely than students of four-year colleges to experience risk factors associated with mental health
concerns, such as food and housing insecurity (Eisenberg et al., 2016). Fifty-percent of
community college students have a current or recent mental health condition, such as anxiety or
depression, which can harm academic performance and graduation. Community college students
of color experience additional challenges to their mental health associated with racial
discrimination, xenophobia, and hate crimes, which have become more prevalent in a polarized
national environment (Eisenberg et al., 2016).

Community colleges are facing a challenge in the disconnect between the need for mental
health services among students and the limited services on most campuses. Counselor-to-student
ratios at community colleges (1:3000) are nearly half that of four-year colleges (1:1600). As a
result, 10% or fewer community college students use on-campus mental health services

compared to 50% of four-year college students (Primm, 2019).
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Unmet mental health needs can harm overall health, relationships, economic status, and
human potential. Community colleges such as WCCCD have external partnerships with health
centers across Wayne County, Michigan, providing students with a booklet of external resources
and support for students (WCCCD, 2019). Understanding that the mental health of community
college students is so important, nonprofits organizations such as the Steve Fund are currently
piloting programs to help with the mental health of community college students across the
country (Primm, 2019).

Community college students are still in need of strong external support during the
COVID-19 pandemic. Without warning, the Coronavirus shut America down for several months.
The entire student body had to communicate remotely while trying to register for classes or seek
advisement. To accommodate students, community college instructors should be flexible with
assignments and deadlines. This may include offering multiple options for completing an
assignment and loose due dates. Community colleges also should structure classes so coursework
can be done asynchronously. Assignments that require real-time streaming or other high-
bandwidth activities should be avoided altogether so that students without high-speed internet are
not left out (LoBue, 2020).

The remainder of this literature review explores the theoretical frameworks considered
for this study along with the theory ultimately chosen, Tinto’s Theory of Student Retention.

Overview of Relevant Theories
Glaser and Strauss’ Grounded Theory

Grounded theory was a theory | considered but did not use because of the flexibility the

theory allows. Grounded theory methods emerged from the successful collaboration of

sociologists Glaser and Strauss (1967) during their studies of hospital deaths. In the early 1960s,
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hospital staff seldom discussed or even acknowledged dying and death with seriously ill patients.
Glaser and Strauss's research team observed how death occurred in a variety of hospital settings,
including how and when professionals and their terminal patients learned they were dying and
how they handled the news. Glaser and Strauss gave their data specific analytic treatment and
produced theoretical analyses of the social organization and temporal order of dying. They
explored analytic ideas in long conversations and exchanged preliminary notes that analyzed
observations in the field.

As they constructed their analysis of dying, they developed systematic, methodological
strategies that social scientists could adopt for studying many other topics. Glaser and Strauss
(1967) first articulated these strategies and advocated developing theories from research
grounded in data rather than deducing testable hypotheses from existing methods. The
researchers provided a convincing argument that legitimized qualitative research as a credible
methodological approach in its own right rather than merely as a precursor for developing
quantitative instruments. Glaser and Strauss challenged these constructs:

o Beliefs that qualitative methods were impressionistic and unsystematic;

e Separation of data collection and analysis phases of research;

e Prevailing views of qualitative research as a precursor to more “rigorous” quantitative

methods;

e The arbitrary division between theory and research; and,

e Assumptions that qualitative research could not generate approach.

Glaser and Strauss (1967) built on earlier qualitative researchers' implicit analytic
procedures and research strategies and made them explicit. During the first half of the 20th

century, qualitative researchers had taught generations of students through mentoring and
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lengthy immersion in field research (Rock, 1979). Previous guides for conducting field research
dealt primarily with data collection methods and researchers' membership roles in field settings.
Authors told their readers little about how to tackle analyzing the piles of collected data. Glaser
and Strauss's written guidelines for conducting qualitative research changed the oral tradition and
made analytic guidelines accessible (Charmaz, 2006).

According to Glaser and Strauss (1967), the interrelated jobs of theory in sociology are
(a) to enable prediction and explanation of behavior; (b) to be useful in theoretical advance in
sociology; (c) to be usable in practical applications — prediction and explanation should be able
to give the practitioner understanding and some control of situations; (d) to provide a perspective
on behavior — a stance to be taken toward data; and, (e) to guide and provide a style for research
on particular areas of practice (Glaser & Strauss, 2009).

According to Glaser and Strauss (2009), the practical application of grounded
sociological theory, whether substantive or formal, requires developing an approach with at least
four highly interrelated properties. The first requisite property is that the method must tightly fit
the functional area in which it will be used. Second, it must be readily understandable by non-
specialists concerned with this area. Third, it must be sufficiently general to apply to a multitude
of diverse daily situations within the substantive area, not just to a specific type of situation.
Fourth, it must allow the user partial control over the structure and process of daily
circumstances as they change through time.

Glaser and Strauss (2009) also mentioned that a grounded theory faithful to the everyday
realities of a substantive area had been carefully induced from diverse data, as we have described
the process. Only in this way will the theory be closely related to the daily realities (what is

going on) of substantive areas, and so be highly applicable to dealing with them.
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Glaser and Strauss’ (2009) findings are in contrast to (Zetterberg, 2012) whose social
theory involved rendering his data directly with a formal approach. Glaser and Strauss first
developed a substantive theory from the data; it then became a bridge to any formal procedures
that may be helpful. According to Glaser and Strauss, a grounded functional theory that
corresponds closely to the realities of an area will make sense and be understandable to the
people working in the substantive area. This understanding can be crucial since it is these people
who will wish either to apply the theory themselves or to employ a sociologist to apply it. Their
knowledge of the method tends to engender a readiness to use it, for it sharpens their sensitivity
to the problems they face and gives them an image of how they can potentially make matters
better, through either their efforts or those of a sociologist.

Glaser and Strauss are in contrast with Gouldner as well, the latter of whom implied by
their direct use of a formal theory that the practical application of sociological theory is the
monopoly of the sociologist. Glaser and Strauss both believe that the formal methods set out by
Zetterberg and Gouldner are challenging enough for sociologists to understand.

Grounded theory methods will help you get started, stay involved, and finish your
project. The research process will bring surprises, spark ideas, and hone your analytic skills.
Grounded theory methods foster seeing your data in fresh ways and exploring your views about
the data through early analytic writing. By adopting grounded theory methods, you can direct,
manage, and streamline your data collection and construct an original analysis of your data.
"What is grounded theory methods? Stated simply, grounded theory methods consist of
systematic, yet flexible guidelines for collecting and analyzing qualitative data to construct

theories 'grounded' in the data themselves™ (Charmaz, 2006).
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Grounded theory allows the researcher to take the quality time that is required to do the
discovery process. Rushing or forcing the research process will shut down the researcher’s
creativity and conceptual abilities, exhausting energy and leaving the study empty and the theory
incomplete (Holton, 2008).

According to Creswell (2012), research is "a process of steps used to collect and analyze
information to increase our understanding of a topic or issue” (p. 3). This study used a qualitative
research design to collect and explore the perceptions of African American male student-athletes
regarding their academic experiences at Michigan community colleges. Using the grounded
theory method and Tinto's theory of retention, this study intends to identify elements, key
factors, and support strategies that African American male community college student-athletes
perceived as contributing to their academic experiences.

The research is designed according to a semi-structured, in-depth interview model. “In-
depth, semi-structured interviews are verbal interchanges where one person, the interviewer,
attempts to elicit information from another person by asking questions"” (Longhurst, 2009). The
researcher prepares a list of predetermined questions to offer participants the chance to address
the fundamental issues. In qualitative research, the researcher collects data to learn from the
study (Creswell, 2012). Using a qualitative method, the researcher seeks to capture what
participants have to say in their own words. Qualitative measures allow for in-depth descriptions
of individual experiences. Qualitative measures permit the evaluation researcher to record and
understand people in their terms (Patton, 1980).

The task for the qualitative methodologist is to provide a framework within which people
can respond in a way that represents accurately and thoroughly their points of view about the

world or that part of the world about which they are talking (Patton, 1980). According to Patton
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(2001), “methodologically, carefully, and thoroughly capturing and describing how people
experience some phenomenon. How they perceive it, describe it, feel about it, judge it, remember
it, and talk about it to others, must undertake in-depth interviews" (p. 104). For this study, the
researcher asked a series of predetermined open-ended questions.

Open-ended questions are constructed to provoke open-ended responses. Creswell (2012)
suggested that asking open-ended questions during qualitative research allows the interviewee to
express themselves, "unconstrained by any perspectives of the researcher or past research
findings" (p. 218). The questions are open-ended to allow the researcher to find out what people’s
lives, experiences, and interactions mean to them in their terms and their natural settings (Patton,
1980). Follow-up questions are also asked of participants to clarify statements or elicit more
information. The qualitative research design is most appropriate for this research study because
of the limited amount of academic literature on the perceptions of African American male
student-athletes concerning their academic experiences in community college and on African
American students in community college more generally. The qualitative research design allows
the researcher to broadly explore a particular problem and develop a detailed understanding of a
central phenomenon (Creswell, 2012).

Self-Determination Theory

Self-determination theory suggests that humans have an inherent motivational drive to
master their social environment through self-determined actions (Harrison et al., 2015; Ryan &
Deci, 2001). Self-determination theory was also another theory | considered but did not use. This
theory did not focus on retention as it did motivation. Even though African American males must

be motivated to reach success, this theory did not fit my study.
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However, the segment of the African American male athlete population that has been
able to obtain success throughout their academic journey has been able to tap into this
motivational drive, allowing them to master the environment of post-secondary institutions
through high levels of self-determination. Previous research has associated high levels of self-
determination with positive educational outcomes such as academic motivation and effort toward
achievement (Cokley, 2003; Harrison et al., 2015; Ryan & Connell, 1989).

The high levels of self-determination that could be displayed by African American male
student-athletes achieving academic success within these institutions of higher learning spark the
motivation and effort needed to overcome barriers that appear along the pathway toward degree
attainment. The theory of self-determination is rooted in the existence of three tenets:
competence, autonomy, and relatedness.

Researchers argue that these are the basic psychological needs necessary to serve as the
primary basis for self-motivation (Harrison et al., 2015; Ryan & Deci, 2001). The tenet of
competence refers to the feeling of effectiveness one has within a “social environment while
expressing and exercising one’s capacities” (Harrison et al., 2015, p. 81). Thus, individuals in
need of competence “seek out and master challenges in their environment while attempting to
maintain and enhance their capacities” (Harrison et al., 2015, p. 81; Ryan & Deci, 2001). For
African American male student-athletes that had or are currently having a successful academic
journey, there is a need to obtain competence. Hence, this segment of the African American male
athlete population is willing to seek out and take on the challenges associated with taking control
of their academic journey.

The tenet of autonomy speaks to “an individual acting in accord with his or her interests

and values” (Harrison et al., 2015, p. 81). Consequently, African American male student-athletes
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achieving a successful academic journey are often adopting autonomous practices. Unlike their
underachieving counterparts, African American male student-athletes understand the value of
engaging beyond the athletic realm and dedicating time to participate in productive events and
joining organizations that develop them academically, socially, and occupationally. Such
autonomous practices simultaneously infuse the tenet of relatedness.

Relatedness speaks to “the sense of individual and communal belonging, as well as caring
for and being cared for by others” (Harrison et al., 2015, p. 81; Ryan & Deci, 2001). The
extension into the academic realm of their institutions could allow for African American male
student-athletes to position themselves among individuals who genuinely care about their
success academically without the influence of athletic implications, thus creating a sense of
belonging and acceptance within the scholastic landscape of post-secondary institutions.

Tinto’s Theory of Student Retention serves as the theoretical framework guiding this
investigation. This theory is very useful to this study for the reason that the theory explains and
outlines that the more students integrate into the life of the college, the more successful they will
be. Therefore, those future students would be more likely to remain in school until graduation.
This theory served as the best theory for this study because institutions can use this model to help
study athletic and academic completion. Student athletes do not have to go outside their team to
fulfill Tinto’s components of external engagement, staff and faculty engagement, peer group
interaction, or extracurricular activities. Student athletes are already apart of social networking
peer group, which makes Tinto’s theory valuable to this study.

In Tinto's Theory of Student Retention, academic and social integration are
complimentary but independent processes in a student's life. Academic and social integration

leads to more significant institutional commitment and graduation rates (Bean, 1983). Tinto first
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introduced his concept of retention in 1975. His model theorized that students who socially
integrate into the campus community increase their commitment to the institution and are more
likely to graduate (Tinto, 1975).

Tinto's institutional departure model, which was drafted in 1975 and finalized in 1993,
builds on William G. Spady's undergraduate dropout process model. Spady believed institutions
had a significant role in student persistence and that, rather than just one, there were two
variables or systems that could affect whether a student would stay at the institution: one
academic and one social. Moreover, Spady noted there were at least two factors in each of those
systems that influence a student. Where institutional factors were concerned, Spady delineated
them into grades and intellectual development; as for factors to support the social network, he
identified friendship and normative congruence. For Tinto, the social aspect of persistence
demarcated the student's ability to interact with the institution's social and academic systems.

Tinto realized that students bring associations and expectations with them in their first
year. He mapped out a process that began with the student's prior associations and allowed those
associations to be weakened or strengthened based on how they assimilated into the institutional
community. Successful incorporation might find existing goals changed by the time the student
has shed connections to old communities in favor of their new community. Students may find
themselves at a higher risk of dropping out when they have associations and expectations that are
less adaptable.

In many respects, the three primary principles of Tinto's (1975) original model described
processes whereby higher education institutions committed to the students they serve. Colleges

were committed to the education of all, not just some, of their students. Thirdly, colleges were
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committed to the development of supportive social and educational communities in which all
students are integrated as competent members (Connolly, 2016).

Tinto (1993) identified three primary sources of student departure: academic difficulties;
the inability of individuals to reach their educational and occupational goals; and, the failure of
individuals to become or remain incorporated in the institution's intellectual and social life.
Tinto's model of institutional departure stated that, to persist, students need integration into
formal and informal academic systems and formal and informal social systems. For example,
academic performance represents a formal educational system, while faculty and staff
interactions represent friendly academic systems. Extracurricular activities represent a formal
social system, while peer group interactions represent an informal social system.

The first segment in Tinto's 1993 model, similar to his initial model, is pre-entry
attributes and includes elements related to family background, skills, abilities, and prior
schooling. Although to a certain extent one cannot underestimate the significance of post-entry
educational experiences, it is mostly the pre-entry attributes associated with students that provide
insight into understanding how they ultimately respond to their educational environment and
persist. While universities need to understand students' perceptions and their impact on the
persistence of all students, universities must understand how these perceptions apply for students
who have been historically underrepresented in tertiary education, especially those from low
socioeconomic backgrounds.

The second part of Tinto's model—goals/commitments—shows the contribution of
student intentions and external obligations to the student's dropout decision. As a student enters
an institution, plans and external commitments have a significant bearing on the overall goal and

institutional obligations. These first two segments of the model can be said to represent
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characteristics the student possesses at the time of entry and a student's disposition in terms of
intentions and motivational factors. These characteristics and factors prepare the student to
respond to experiences he or she may encounter at an institution.

The third element of Tinto's model included the formal and informal aspects of
institutional experiences and the interaction and effect of the educational and social systems.
Academic and non-academic staff both have the ability to influence the departure decision.
Again, the external community, made up of individuals or entities with which the student
interacts, continues to be a factor over time (Tinto, 1993).

In summary, Tinto's 1993 model (see Figure 1), argued that individual departure from
institutions could be viewed as arising out of a longitudinal process of interactions of an
individual with specific attributes, skills, financial resources, prior educational experiences,
dispositions (intentions and commitments), and integration with other members of the academic
and social systems within the institution. Students' entry commitment affects the extent of their
social and academic interaction within an educational institution and their integration, which in
turn has an impact on their goals and institutional commitment (Connolly, 2016).

When encountering difficulties in their pursuit of a university degree, students may
respond in ways that, while understandable from their point of view, may unintentionally
undermine their success — seeking to understand why this is the case matters because those
responses shape the impact of any institutional practice. Perhaps this is why some institutional
policies to promote greater success among low-income and underserved students have had a

limited effect (Tinto, 2016).
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Figure 1

Tinto’s (1993) Retention Model
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External and circumstantial factors play a critical role in a student’s decision to stay in
school or depart from school, especially for African American males. Despite Tinto’s work on
his student departure model, researchers have critiqued his work. According to Bean and
Metzner (1985), Tinto’s original model of persistence and student departure lacks such factors as
income, employment, level of family support, and family obligations and responsibilities.
Accordingly, Cabrera et al. (1992) also identified shortcomings in Tinto’s model concerning
external factors, contending that factors such as parental involvement, finances, and peer
supports all have the potential to affect persistence behavior (Metz, 2004). Tierney (1992)
criticized Tinto’s model of persistence for improperly incorporating van Gennep’s notion of rites
of passage. Rites of passage include three stages: separation, transition, and incorporation. These

stages serve as a process of moving people from adolescence to adulthood. VVan Gennep (1961)
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viewed people as dealing with life’s challenges as they moved through the ages, and Tinto used
this concept within student departure. Tierney (1992) argued that van Gennep’s rites of passage
could not be applied to the movement of an individual from one culture to another. Because
rituals are culture-specific, Braxton et al. (1997) concluded that Tinto’s model lacked empirical
external consistency and that the theory was exclusive in specific settings. Despite this
revelation, the authors agreed that Tinto’s model deserved further examination.

All of Tinto’s theory helped interpret the findings in this study. The Pre-Entry Attributes
of Tinos theory (family, background, skills, abilities, and prior schooling) are important to the
experiences of the student athletes. It is important to learn and understand what obstacles the
student may have encountered prior to arriving into community college. Understand the pre-
entry component, can help an institution better serve the student. The Goals and Commitment
(Intentions, Goals and Institutional Commitments, and External Commitments) components of
the Tinto’s theory, also allow the researcher to understand why the student is attending the
college and discover their goals. In addition, this component provides the insight on what type of
commitment the student has toward their completion. Tinto’s Institutional Experience (academic
performance, faculty and staff interaction, extracurricular activities, and peer group interaction)
is a major component of this theory and useful to this study. This component will be able to
provide insight into the student athlete outside of their sport and off campus. As well as, what the
student athlete is outside of the community college that tie into their goals and commitments.
Lastly Tinto’s integration (Academic, Social integration) component is a component that is will
provide insight on how emersed the student athlete is in their social and academic life. What do

they see as priorities?
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Summary

In this chapter, the problem identified a gap in the literature regarding African American
male student-athletes who are among the most visible at-risk college populations in the United
States. Specifically, the question asked about support academically of African American male
athletes, while encountering several barriers leading to their academic underachievement in
college. The factors forming the context of the problem include numerous challenges African
American male students face in high school, placement or tracking into easy classes,
overrepresentation in special education courses, disproportionate disciplinary actions, and
underrepresentation in advanced placement courses (Greene et al., 2008). Other factors include
social, cultural, and academic institutional characteristics for the African American male student-
-athletes (Greene et al., 2008). The research identified qualitative grounded methodology as the
research design for the study, which is to a) describe and explore the experiences of African
American male former student-athletes; b) explore the support services that African American
former student-athletes identify as contributing to their academic success; and 3) propose
practices and interventions that community college practitioners may use to improve academic
success for African American male student-athletes.

This literature review displayed a wide range of discussion of the experiences that
contribute to community college students persisting and reaching academic success. More
specifically, a population of students that have been repeatedly overlooked regarding success
factors is community college student-athletes. Research suggests that student-athletes of color
may obtain their academic goals at higher rates than their peers of color who do not participate in
athletics. If this is the case, understanding specifically the perceived factors that contribute to

academic success for African American community college student-athletes can not only support
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more student-athletes in their quest for degree attainment and transfer to a four-year institution, it
may also give faculty, staff, and administrators ideas as to what factors they can transfer from
athletes to non-athletes when developing retention models.

A significant amount of literature was available on NCAA Division | athletes; however,
in-depth NJCAA athletic information was not available. The Michigan Community College
Athletic Association (MCCAA) did not have any information available about African American
male student-athletes, graduation rates, or transfer rates.

This literature review discussed the factors contributing to the journey of higher
education and the miseducation African American student’s face while being marginalized.
Institutional and external support strategies should embrace African American male athletes and
help them to overcome their academic failures and to experience academic growth and success
that will lead to academic success. To build upon the strength-based conversations about the
academic journey of African American male student-athletes, in Chapter 3, we discuss the crux
of this study — open-ended interviews with 16 African American male student-athletes who

persevered and achieved their community college goal.
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Chapter 3—- METHODOLOGY
Purpose of the Study

The purpose of this qualitative study was to explore the experiences of African American
male former student-athletes who succeeded on their educational pathway and to identify the
supportive services African American former student-athletes reported as contributing to their
academic success. For the purpose of this study, educational pathway success meant the student
earned either a certificate or associate degree, or transferred to a four-year educational
institution. The discussion in this chapter covers the study’s research design and rationale,
context and setting, population and sample, confidentiality of participants, data collection
procedures, instrumentation, data analysis procedures, and the researcher’s positionality.

Research Design and Rationale

The research design for this study was qualitative. Qualitative research is naturalistic in
that the research takes place in real-world settings and the researcher does not attempt to
manipulate the phenomenon (Patton, 2001). Qualitative research allows the researcher to broadly
explore a particular problem and to develop a detailed understanding of a central phenomenon
(Creswell, 2012). The qualitative research design was considered most appropriate for this study
because of the limited amount of academic literature on the perceptions of African American
male student-athletes concerning their academic experiences in community college and on
African American students in community college more generally.

The research was designed according to a semi-structured, in-depth interview model. “In-
depth, semi-structured interviews are verbal interchanges where one person, the interviewer,
attempts to elicit information from another person by asking questions™ (Longhurst, 2009). The

researcher prepares a list of predetermined questions to offer participants a chance to address the
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fundamental issues. In qualitative research, the researcher collects data to learn from the study
(Creswell, 2012).

In qualitative research, Patton (1980) stated the researcher’s task is to provide a
framework within which participants may respond in a way that represents accurately and
thoroughly their points of view about the world or that part of the world about which they are
talking, “methodologically, carefully, and thoroughly capturing and describing how people
experience some phenomenon. How they perceive it, describe it, feel about it, judge it, remember
it, and talk about it to others™ (Patton, 2001, p. 104).

For this study, the researcher conducted interviews, asking the same series of
predetermined, open-ended questions of all study participants (Appendix C). Creswell (2012)
suggested that asking open-ended questions during qualitative research not only provokes open-
ended responses, it allows interviewees to express themselves "unconstrained by any
perspectives of the researcher or past research findings" (p. 218).

Instrumentation

The instruments used in this study was a demographic questionnaire and interview
questions. Interview questions (Appendix C) were developed using Tinto's (1975, 1993) theory
of retention. Tinto (1975, 1993) theorized that a student's decision to leave an institution is
grounded in one of two realms: academic or social. In the academic or educational system, a
student must have a certain level of commitment to personal goals, such as achieving high grades
or graduation, to continue to be motivated and persist. At the same time, a student must
demonstrate a certain level of social commitment to the institution, typically evidenced through a

social network and school pride. The combination of personal goals and social commitment to
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the institution ultimately leads to a student's decision to remain in school, hence, the theory of
retention (Burke, 2019).
Research Context and Setting

All participants in this study had participated in athletic competition at a Michigan-based
community college. Michigan has 28 public community colleges with an average student age of
25.7 (MCCA, 2020). As for age ranges: 56.1 % are students aged 18-24; 19.73% are aged 25-34;
and, 35 and older students represent slightly under 15% of the total Michigan public community
college population. As for other demographic data: 56.16% of students are women while 43.84%
are men; 64.55% of students identify as White; 17.05% of students are African American; 4.1%
of students are Hispanic American; and, 2.2 % of students are Asian American.

Michigan community colleges provide a range of programs to meet the ever-increasing
need of the local community for post-secondary educational opportunities. By statute, a
Michigan community college may offer only course work leading to less than a baccalaureate
degree. The programs offered tend to fall into the following categories: liberal arts and
professional programs; vocational-technical programs; and, apprenticeship instruction programs
(MPCC, n.d.). The settings for this study are public community college campuses located in the
Midwest region of the United States, specifically in the state of Michigan.

Population Sample and Selection

The population of participants in this study were African American male former student-
athletes from community colleges who succeeded on their educational pathway. For this study,
succeeding on an educational pathway meant either college completion or transfer to a four-year
college. Sixteen in-depth interviews were conducted with African American men who were

former community college student-athletes.
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The researcher used two methods to identify and select participants for this study,
purposeful sampling and chain sampling. According to Patton (2002), purposeful sampling is a
technique widely used in qualitative research to identify and select information-rich cases for the
most effective use of limited resources and to ensure the participation of individuals who are
especially knowledgeable about or experienced with a phenomenon of interest. In addition to
knowledge and experience, the researcher focused on each participant’s availability, willingness
to participate, and ability to communicate his experiences in a reflective manner, which
Cresswell (2002) noted is very important.

The chain sampling technique, also known as the snowball technique, takes place once
the study has already commenced. In chain sampling, the researcher asked participants to
recommend other individuals for study participation (Creswell, 2012). The researcher contacted
current Michigan community college athletic staff, including athletic directors, administrators,
coaches, and other staff, and asked them to identify participants who met the following criteria:

1. Must be an African American male and have attended a Michigan community college

within the last 10 years.

2. Must have completed a certificate or associate degree or successfully transferred to a

four-year institution.

3. Must have been an eligible student-athlete for at least two seasons in his respective

sport.

Once several initial participants were identified, the researcher asked study participants to
identify other African American male former Michigan community college student-athletes who

fit the criteria and might consider participation in the study.
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Confidentiality of Participants

Each participant was treated anonymously. The participant’s initials and a series of four
numbers were assigned in place of each participant's real name and other markers that could
identify the student were removed.

To further ensure confidentiality, electronic recordings and documents, including
interview transcripts and demographic surveys, were saved to a USB drive. Paper copies of
transcripts and surveys were placed in a folder, and both the USB and folder will remain in a
locked cabinet in the researcher’s home office.

Data Collection

The researcher employed two data collection methods, a demographic questionnaire and
semi-structured interviews. An explanation of each method follows.
Demographic Questionnaire

Initial contact was made with each participant through either phone call, text message, or
Facebook Messenger during which time the researcher gaged the participant’s interest in being a
part of the study and, if so, asking participants to complete an online demographic survey
(Appendix A). The demographic survey form included the participant’s consent to participate
along with general information and questions about their educational and athletic history, family
of origin, and parents’ level of education. To encourage participation, each participant was offered
a gas card in exchange for their involvement in the study.

Once the survey was completed and returned, the researcher contacted participants to

schedule interviews.
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Semi-structured Interviews

The interviews were semi-structured where the researcher sets the outline for the topics
covered, but the interviewee's responses determine the way, in which the interview is directed
(Longhurst, 2003). The interviews allowed participants the freedom to answer the question their
way, while the researcher probes the participant to continuously elaborate on their response.
Once scheduled, participants were provided a list of interview questions for their perusal. Due to
the COVID-19 pandemic and concerns for the health of the researcher and participants, all
interviews were conducted either via phone or the audio/video apps of Zoom, What’sApp, or
Facetime.

Before each interview, the researcher explained the purpose and voluntary nature of the
interview and asked whether he had any questions regarding the interview questions. Participants
also were advised to treat the session more like a conversation than an interview. During the
interview, the research took copious notes. As data for a qualitative analysis typically derives
from fieldwork, these notes included firsthand observations of interactions, sometimes as a
participant-observer (Patton, 2001). The term fieldwork refers to all of the activities one does
when at the physical site of a cultural group, such as listening, observing, conversing, recording,
interpreting, and dealing with logistical, ethical, and political issues (Wolcott, 1995). Using a
qualitative method, the researcher sought to capture what participants have to say in their own
words. Qualitative measures allow for in-depth descriptions of individual experiences and permit
the researcher to record and understand people in their terms (Patton, 1980).

The researcher electronically recorded the conversation using a digital voice recorder.
Before turning on the recorder, the researcher reminded participants the interview would be

recorded so as to accurately capture comments. Participants also were informed they could stop
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the interview or strike comments from the official transcript at any time. The same interview
procedure was used for each participant in that the same questions were asked in order. This
allowed for clarifying questions and open-ended dialogue to fully gather participants' perceptions
of their experiences while attending a Michigan community college as a student-athlete.

The researcher designed each interview to begin with open-ended, exploratory questions
S0 as to help the participant self-reflect on his time as an athlete, to build rapport with each
participant, and to facilitate an in-depth interview model. This research design allows the
researcher and the participant to interact comfortably and. According to Patton, "Direct
quotations are a basic source of raw data in qualitative measurement, revealing respondents’ level
of emotion, how they have organized their world, their thoughts about what is happening, their
experiences, and their basic perceptions” (Patton, 1980, p. 28). The advantages of open-ended
questions include the possibility of eliciting spontaneous responses from participants, thereby
avoiding any bias that may result from suggesting responses to participants through close-ended
questions (Reja et al., 2003). Open-ended questions allow the researcher to find out what
people's lives, experiences, and interactions mean to them in their terms and their natural settings
(Patton, 1980). Follow-up questions were also asked to clarify statements or elicit more
information.

At the conclusion of the interview, participants were reminded they could contact the
researcher at any time and ask that their comments be excluded from the study. Also at this time,
a professional transcriber was enlisted to transcribe the entire interview session, and the
researcher converted his interview notes into an electronic format. Finally, all transcripts and
interview notes were uploaded to Nvivo, a qualitative research analysis software tool for data

analysis.
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Data Analysis

The researcher used the Nvivo program to analyze data collected from participant
interviews (Saldafia, 2013). This program is appropriate for this study because it includes a
variety of tools that analyze and review qualitative data. One of its most important tools is its text
analyzer, which can find common keywords and phrases throughout different text documents.
The researcher can upload survey responses and use the text analyzer to identify recurring
themes. Nvivo also provides a word cloud tool that reviews all uploaded text data, identifies
words that are frequently used, and groups them together into a cluster to visualize emerging
themes.

Yin’s (2011) five-step approach to data analysis was used to analyze the textual data.
Yin’s process included the following steps: (1) compiling the data; (2) disassembling the data;
(3) reassembling the data; (4) interpreting the meaning of the data; and, (5) concluding the data.
In step one, | compiled the data from interviews, transcribing voice to text.

For step two of Yin’s (2011) data analysis approach, | disassembled the data to reduce
and eliminate non-common themes through coding. This process helped to give meaning to all
data collected. To accomplish this step, the researcher created four categories with which to
organize information: (a) academic and athletic experiences, (b) forms of support, (c) journey to
community college, and (d) K-12 miseducation. These four categories were informed by the four
research questions, which are intended to explore the perceptions of African American male
former athletes concerning the support and encouragement they received while in pursuit of an
associate degree at Michigan community colleges.

Once these four categories were identified, digital folders were created for each, and the

researcher read through the interview transcripts and selected quotes and stories that best
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explained each's participant's perception of each of the four categories. The researcher found the
digital folders necessary as they allowed the researcher to file statements from different
participants into one location. Once quotes were filed in their appropriate folders, the researcher
could see which participants mentioned any given topic within one of the four categories.

In step three, | reassembled the data, developing groupings, clusters, and core themes so
as to begin to develop a deeper insight into the meaning of the data. To ensure accuracy at this
step, | reviewed interviews by continuously listening to recordings and reading transcripts while
highlighting key words and terms. This step of the data analysis process consisted of dividing
each of the broader four categories into smaller subsections. If six or more participants expressed
identical concepts, a subcategory was created. Lastly, the researcher reviewed each of the
subcategories for duplicate thoughts or ideas.

For step four, interpreting the meaning of the data, | checked patterns against the
interview transcripts and used member checking to thoroughly validate the data. Also at the
stage, I again reviewed the study’s research questions and theoretical framework, Tinto’s theory
of retention. These measures prepared me for the final step in which | summarized the data into
nine themes. These five methods of data analysis used ensured the accuracy and authenticity of
the study.

Coding Process

The coding process is used to identify the main ideas from the transcripts so as to provide
concrete answers to the research questions (Strauss & Corbin 1990). Overarching themes and
categories do not always come directly from the literature, but rather develop from the words and

phrases of participants (Strauss & Corbin 1990). The coding process was aided by NVivo, a
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qualitative analysis software program, and was conducted in three phases. Figure 2 shows the

three phases. A discussion of each phase follows in turn.

Figure 2

The Three Phases of Coding

Read.lr?g and Coding of Text
giving Result
. and Theme .
Interpretation e Presentation
Classification
to Text

Reading and Interpretation of Text

This phase involves reading the data several times to fully grasp what participants
describe. A word-cloud diagram (Figure 3), generated by Nvivio, sorts the frequency of words
found in the data by font size with words in larger font sizes appearing more frequently than
words in smaller font. The word-cloud diagram was helpful in comparing how and whether
words in the data matched with words from the study’s literature review. This was done to
assess if the most used words are in agreement with the study keywords. The diagram revealed
that schools, academics, college, basketball, and education, among other key words from the

data, aligned with key research terms.
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Figure 3

Analysis Stage Word-Cloud Diagram
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Coding of Text and Theme Classification

This phase involves assigning meaning to the sentences and codes found in the data, a
process also accomplished with NVivo. Coding was carried out several times to ensure that no
vital part of the data was omitted. Initial coding revealed a total of 120 codes. Codes not related to
the research objectives were later excluded in the development of themes. The final step in this
process involved grouping codes into themes of which nine primary themes were revealed.
Presentation of Findings

The purpose of this section of the study in chapter 3 was to give definitive findings to
answer the four research questions, the themes have been careful to provide answers to the
research questions. To ensure accuracy, the researcher reviewed interviews by continuously

listening to recordings and reading transcripts while highlighting key words and terms.
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Researcher’s Positionality

The researcher, Yusuf Sabree, was born and raised in Detroit, Michigan, the principal
city of Wayne County. He was raised in a middle-class, two-parent household with a younger
brother and younger sister, both of whom acquired their Juris Doctorates from Michigan State
College of Law. Both parents also earned higher education degrees, his father an undergraduate
degree from Michigan State University and a Juris Doctorate from Detroit College of
Law/Michigan State College of Law, his mother a Bachelor of Arts degree from Lincoln
University (Pennsylvania) and a master's degree from Marygrove College (Michigan). His father
is currently an elected official, serving as Wayne County Treasurer, and his mother is a retired
Detroit Public School District administrator and State of Michigan consultant.

Athletics has been a significant part of the researcher's life since he was young. Noticing
the researcher’s passion for sports, his parents invested in his sports training and development.
As a result, the researcher earned a basketball scholarship to Lincoln University in Jefferson
City, Missouri, ahead of his younger sister and brother, who also received full basketball
scholarships. Upon graduating with a Bachelor of Arts degree from Lincoln University, the
researcher returned to Detroit and began teaching at Highland Park Career Academy, an
alternative high school in Highland Park, Michigan. During his two years at the Highland Park
Career Academy, he provided for overall leadership and coordination of the men's basketball
program, coached the team, and worked with school staff to ensure student-athletes remained
academically eligible.

The researcher then accepted an offer to teach at Detroit’s Covenant House, also an
alternative high school. While at Covenant House, the researcher earned a master’s in sports

administration from Wayne State University's College of Education. Soon after, the researcher
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was promoted to assistant administrator at Covenant House academy, implementing programs
and processes focused on student retention and positive social behavior and participating in the
development of policies and regulations that affected student development, student achievement,
and conditions for success. The researcher also worked with other staff as part of a team to
increase parental and community involvement so as to help students reach their educational
goals. While working as an educator and administrator in alternative high schools, the researcher
continued his participation in basketball, mostly as a coach.

The researcher spent 10 years as a basketball coach, the last 4 of which as a successful
head varsity basketball coach, which he believes was time well spent. In four years, the
researcher helped a Detroit-based charter school make history by reaching the Detroit Charter
League Conference Championship three times and winning the championship twice, a school
first. Along with the school's success, the researcher helped 17 student-athletes to receive
basketball scholarships to 2- or 4-year or two-year college or university basketball programs.
Unfortunately, many of the scholarship athletes did not remain enrolled for various reasons and
returned home to attend local schools or to obtain employment. It was this experience that
inspired the researcher to undertake this study to explore the experiences of African American
male student-athletes who succeeded in their educational pathway so as to contribute to the
critical research of retention within this specific group of African American male athletes in
colleges and universities.

Currently, the researcher is District Dean of Student Services in Wayne County
Community College District. As an employee of Wayne County Community College and a
lifelong Wayne County resident, the researcher feels obligated to help and uplift students in his

community. As a Student Services staff member, the researcher has interactive relationships with
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students and student-athletes on campus and across the district. Athletic compliance is yet
another of his responsibilities as the researcher serves as liaison between athletics and central
administration, ensuring the athletic department complies with NJCAA regulations and that
athletic department needs are met.

The researcher fully acknowledges his role as a researcher and understands his career, life
experiences, and passion for collegiate athletics and African American well-being are interwoven
in the study. The researcher's connection to the research topic as an African American man and
former collegiate student-athlete is not one he disregards but embraces. The researcher's goal is
to present the data as it exists — not as he perceives it to exist, but truthfully through the eyes and
voices of the participants (Patton, 2001). The researcher used rigorous data collection,
transcription, and analysis techniques along with theoretical guidance to illuminate the findings
and to reduce biases or preconceptions that might influence interpretation of the data.

Trustworthiness

Trustworthiness combines the aspects of reliability and validity. For instance, the
criterion of dependability in integrity entails a process in which a study can provide evidence of
how qualitative conclusions were reached and whether under similar circumstances another
researcher might follow the same procedures to obtain similar results (Melnyk & Fineout-
Overholt, 2010). While there are different ways to establish trustworthiness, this study
incorporated Lincoln and Guba’s (1985) four tenets of trustworthiness—credibility,
transferability, dependability, and confirmability—to parallel the conventional quantitative
assessment criteria of validity and reliability. As for credibility, Lincoln and Guba claimed the
credibility of a study is determined when co-researchers or readers recognize an experience when

confronted by it. Transferability, Lincoln and Guba’s second tenet of trustworthiness, refers to
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the generalizability of inquiry. In qualitative research, this concerns only to case-to-case transfer
(Tobin & Begley, 2004). As such, the researcher is responsible for providing thick descriptions
such that those who seek to transfer the findings to their own site can judge transferability
(Lincoln & Guba, 1985). To achieve dependability, the researcher must ensure the research
process is logical, traceable, and clearly documented such that when readers examine the
research process, they are better able to judge the dependability of the research (Lincoln & Guba,
1985; Tobin & Begley, 2004). Finally, confirmability is concerned with establishing that the
researcher’s interpretations and findings are clearly derived from the data, requiring the
researcher to demonstrate how conclusions and interpretations have been reached (Tobin &
Begley, 2004). According to Lincoln and Guba (1985), confirmability is established when
credibility, transferability, and dependability are all achieved.

This study used a combination of analysis techniques to ensure the credibility and
trustworthiness of the research. These techniques include member checking and the use of the
theory of connoisseurship. A discussion of each technique and its role in the data analysis
process follows.

Member Checking

The researcher adds credibility by using member checking, which provided the researcher
the opportunity to understand and assess what the participants intended to do through his actions.
Using member checking after each interview will allow the interview subject to check for the
validity, accuracy, and completeness of the interviews while ensuring the participant’s words are
correctly captured and verifying the participant’s information, feedback, validation, and
appropriateness of the participant interviews (Morse et al., 2002). During interviews, the

researcher restated or summarized the information for the participant and check the validity of
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statements for accuracy through questioning. Participants will then either agree or disagree that
the summary provided reflects their views, feelings, and experiences, and if accuracy and
completeness are affirmed, the study is then said to have credibility (Creswell, 2013; Lincoln &
Guba, 1985). Member checks involve sharing all findings with all participants, allowing them to
critically analyze and comment on the findings (Creswell, 2013). Once interviews were
conducted, the researcher conducts his interviews, he then asked the participants if what they
said was correct and the recordings are accurate. The researcher went through each question and
response with the participant and ask the participant if what they said was truly what they wanted
to say and if any language is unclear, the researcher asked the participant to repeat what they
meant to ensure clarity of each interview. Once the transcript is created for each interview, the
researcher again asked the participant to read over the transcript to ensure authenticity and
accuracy of their words.
Theory of Connoisseurship

The theory of connoisseurship can be used to validate data. As with the art of an image,
connoisseurship uses the arts to paint a picture of a story. Connoisseurship allows the
experiences of the researcher to yield insights not immediately accessible to others not similarly
positioned because of his background. The researcher can look, see, and understand the
complexities, challenges, and successes expressed through participants with a wealth of
experience to the leadership knowledge-base. Connoisseurship theory can be displayed in any
realm in which the character, import, or value of objects, situations, and performances is
distributed and variable, including educational practice (Eisner, 1998).

Connoisseurship marks the quality of the relationship between the connoisseur and his or

her area of expertise. The word connoisseurship comes from the Latin conserve to know (Eisner,
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1998). It involves the ability to see, not merely to look. To accomplish this, the researcher must
develop the ability to name and appreciate the different dimensions of situations and experiences
and the ways in which they relate one to another (Stufflebeam & Coryn, 2014). Eisner (1998)
defines connoisseurship as the ability to make fine-grained discriminations among complex and
subtle qualities.

According to Uhrmacher, McConnell, and Flinders (2016), one can be a connoisseur of
any subject or topic about which people care deeply and for which they develop an abiding
interest. In this study, the researcher provides more than an interest in athletic and community
college. The researcher lived the experience of a student athlete and has a strong understanding
of the function of community college given his seven years of experience in community college
administration.

The researcher’s experience as a former African American college athlete and an
administrator in a Michigan community college makes him a connoisseur in this study. The
researcher’s experience alone uniquely qualifies him to conduct this study, interpret its findings,
and offer advice as to the study’s application. The previous section on Researcher’s
positionality provided a detailed discussion of skills and competencies in higher education.

Summary
Chapter 3 included a detailed description of the methodology used to conduct this qualitative
study, along with details of the components of data collection and analysis. This study used
qualitative research methodology to explore the perceptions of factors of academic and athletic
success for former successful African American community college student-athletes. Through
their own voices, participants revealed the factors they believed led to their academic and athletic

success and provided valuable insights regarding their lived experiences.
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Chapter 4 — FINDINGS

The purpose of this qualitative study was to explore the experiences of African American
male former student-athletes who succeeded on their educational pathway and to identify the
supportive services African American former student-athletes reported as contributing to their
academic success. For the purpose of this study, educational pathway success meant the student
earned either a certificate, an associate degree, or transferred to a four-year educational
institution. Specifically, this study (a) explored the perceptions of successful African American
community college student-athletes and their sense of campus culture (i.e.,
environment/belonging) as it pertains to academic success, (b) explored the successful African
American community college student-athletes’ perspective of support services that influenced
completion of their academic goal, and (c) provided additional insight as to how and why these
African American male community college athletes were able to navigate the community college
system.

The first three chapters of this dissertation: described African American male student-
athletes as being among the most at-risk college populations in the United States; reviewed the
literature surrounding the unique academic and social experiences that promote or deter African
American student-athletes’ college completion or transfer to a four-year college, as well as the
support or encouragement needed to reach college completion; and, described the
methodological design used in this study. This chapter presents the findings and the nine themes
that emerged following analysis of data collected during interviews with the study’s 16
participants and as aligned with the study’s four research questions.

The chapter begins with the profiles of the 16 participants as derived from the

demographic questionnaire each participant completed. Following a presentation of participant
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profiles, the chapter continues with a presentation of the findings an alignment of interview

questions with each research question and the nine themes that emerged from analysis of

participant interviews. To ensure accuracy, the researcher reviewed interviews by continuously

listening to recordings and reading transcripts while highlighting key words and terms.
Participant Profiles

Sixteen men participated in this study, each of whom self-identified as African American
former community college student-athletes. All participants played basketball at a Michigan
community college in Southeast Michigan. At the time of the interview, each participant had
completed one of the following self-identified goals: a certification, an associate degree, and/or a
transfer to a four-year college or university.

Prior to each interview, participants received a demographic questionnaire via email. The
questionnaire gathered statistical information to help gain a better understanding of each
participant’s educational aspirations and achievements and to learn more about their family’s
educational background. Table 1 shows a compilation of data from this questionnaire.

Table 1 represents the number of participants who share the same demographic
characteristics. Column one labels the demographic characteristic and column two labels the
percentage and the number of participants who fall into the same demographic characteristic
category.

Presentation of Findings by Research Question

This section of the study reveals the voices of the participants. The section is divided into

two parts. The first part provides a selection of participant responses to each interview question.

Interview questions are grouped with the research question to which they are aligned. This
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section also provides a brief summary of all participant answers by research question. The

second part of this section includes the nine themes that emerged from the data analysis process.

Table 1

Participants’ Demographic Characteristics

Demographic Characteristic

Percent (Number
of Participants)

Percent of participants who were first-generation college students. 44 (7)
Percent of participants academically qualified to attend a four-year 75 (12)
institution following high school but who instead chose to attend a

Michigan community college.

Percent of participants who spent two years at a community college 100 (16)
before earning a certificate or associate degree or transferring to a four-

year institution.

Percent of participants who stated that, upon enrolling in a community 12.5(2)
college, their goals were to play basketball and to earn an associate

degree.

Percent of participants who stated that, upon enrolling in a community 88 (14)
college, their goals were to play basketball and to transfer to a 4-year

college or university.

Percent of participants who completed their academic goal in one year. 12.5 (2)
Percent of participants who completed their academic goal within two 75 (12)
years.

Percent of participants who completed their academic goal within three 12.5(2)
years.

Percent of participants whose parents obtained either a high school 63 (10)
diploma or GED.

Percent of participants who reported that at least one parent completed 56 (9)
some college.

Percent of participants raised by grandparents. 19 (3)
Number of participants who reported a parent had dropped out of middle 6 (1)
school.

Percent of participants who had no knowledge of their father’s level of 25 (4)

education.
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Alignment of Research Questions and Interview Questions

Table 2 shows the alignment of research questions with the corresponding interview
question(s). Representative answers to each interview question follow in turn.
Table 2

Alignment of Research Questions with Interview Questions

Research Questions

Corresponding Interview Questions

#1 — How do African American
male former student-athletes
who played sports at Michigan
community colleges describe
their academic experiences?

#2 — Explain some of the obstacles you faced in your
educational and athletic journey before arriving at
community college.

#5 — Tell me about your academic performance during your
year(s) in community college.

#7 — Tell me about the most prevalent academic challenges
you faced as a community college student-athlete

#10 — If you could give incoming community college
student-athletes some advice about becoming a student-
athlete, what would it be?

#11 — Is there anything else you’d like to share with me
about your success/lack of success in navigating the
community college system?

#2 — How do African American
male former student-athletes
describe the events leading to
their becoming athletes in
community college?

#1 — Tell me how your family upbringing contributed to you
attending community college?

#2 — Explain some of the obstacles you faced in your
educational and athletic journey before arriving at
community college.

#3 — How do African
American male former student-
athletes describe the influence
of internal and external support
systems on their academic
success?

#6 — Tell me about your relationship with faculty and staff.
How did they or didn’t they help contribute to student
athletic experience?

#9 — Tell me about your relationship with your teammates.
Did they help contribute to your athletic experience?
Academic experience? Why?

#4 — How do African
American male former student-
athletes describe the influence
that participation in collegiate

#3 — Tell me about the role of athletics played in your life
leading up to your participation in intercollegiate athletics at
the community college level.
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sports had on their academic #11 — Is there anything else you’d like to share with me
success? about your success/lack of success in navigating the
community college system?

In the next section, the researcher displays the research questions, the interview
questions, and, in bold type and based on the theoretical framework and literature review, the
researcher’s perception of the influences former African American male athlete’s experience at
Michigan Community Colleges.

Research question one — How do African American male former student-athletes who played
sports at Michigan community colleges describe their academic experiences?

In answer to interview question two—Explain some of the obstacles you faced in your
educational and athletic journey before arriving at community college—one participant stated:

When you say obstacles, what do you mean? Of course, you know, | went to the City

High School in Detroit, but after my junior year, after we won the states, | had a little... |

don’t know how you want to put it, I just stopped going to—in the middle of my 12th-

grade year—I stopped going to school period. (Prior Schooling)

Another participant said:

So, in terms of my education, I just never liked school at all. So, it was kind of hard for

me to like, because | was always sports, sports, sports, sports (But | knew that you needed

school, so, I mean, that’s really part of the reason why | even ended up at a JUCO [junior
college] because of my grades, weren’t that great. (Prior Schooling; Skills and

Abilities) So that was really hard for me to, like, you know, balance that out because |

just never really was interested in school

In response to interview question five—Tell me about your academic performance

during your year(s) in community college—one participant stated:
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It was pretty good. I stayed on our Dean’s list because | kind of cut myself short in high
school by falling by the wayside. Like I said, I only took the ACT once, my grades
weren't as good as they should have been, from just applying myself, focusing too much
on the court, and not as much in the classroom (Prior Schooling). | had a chip on my
shoulder going into college, you know. | wanted to fix that, | want to correct that. So, |
was on the Dean's list, pretty much the entire time | was in community college. I think |
graduated with a 3.5 GPA. (Academic Performance; Academic Integration)

Another participant said:

Well, started off good, and then took a dip because | put basketball first before I put
education first. And at the time, I didn’t understand it, and Coach T (just told me, ‘Get
out,” because he figured, “You are putting sports before your education, and that’s not
what we do.” And he always had been like that. So, he told me don’t come back until I
get my grades straight. (Faculty and Staff Interactions) And it hurt me because |
couldn’t see my friends, I couldn’t do without, you know, just kick it with them and
to...you miss the little stuff. But he made me see the bigger picture of everything, which
was my education. Here, my friends are doing well in class, they are doing this, they are
doing that. It turned me on. It made me, like | said, see the bigger picture of education is
more important than bouncing this basketball. (Peer Group Interactions; Intentions)
Because they can take this basketball away from me, but they can’t take this education
away from me. So, right then and there, | got my grades back on, and I did what | was
supposed to do. (Academic Integration; Academic Performance)

In response to interview question seven—Tell me about the most prevalent academic

challenges you faced as a community college student-athlete—one participant stated:
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So, it’s hard, like balancing all that because, in college, you know, you got the school part
of it, and you got to get up for workouts and stuff like that, so it’s just school and
basketball. And then you got people wanting to hang out with you at school, and it was
hard, you know, juggling that every single day, because it’s not like a couple of days
process — it is every single day process. (Goals and Institutional Commitments;
Academic Performance) You got to focus on school, where you got homework every
single day, and like, four or five different classes, and then you got to also focus on
basketball, which is really what I really want to focus on, but then I got to do schoolwork
before | even get to do this basketball stuff.(Academic Integration) It was hard, man. |
say, like, juggling both at the same time, and I can only imagine that at the university
would have been even harder. But it was hard, for sure.

Another participant stated:

No, not really, because when | put my mind to it, all | had to do was to do it. So, it takes

for me to focus on taking care of my business in the classroom to get on the court and get

it done, so not really. (Goals and Institutional Commitments; Academic

Performance; Academic Integration) There wasn’t really too many challenges, as far

as that goes.

In answering interview question 10—If you could give incoming community college
student-athletes some advice about becoming a student-athlete, what would it be?—one
participant stated:

You’ve got to stay organized, and you’ve got to lock in because it’s different from a

JUCO and the university, because at the university, most of the time, you are at the place

where you want to be, like at a JUCO, you are working, going to go to a higher level.
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Most of the time, most people are working to go to a different school. So, you got to
really lock-in, you got to really focus on what’s important. Like, all that other stuff?
Those distractions? Like, you don’t even need to worry about that. (Intentions; Goals
and Institutional Commitments)

Another participant stated:

I would tell him that if your grades are up, that’s the biggest thing. Like, if you have good

grades and you can play, the coach can’t deny you. Like, there is no reason because some

coaches actually look out for people to have good grades on the team, they kind of show
them leniency because they know they’re going to be there, they’re not going to be
ineligible. So, I just tell them, like, keep your grades up, work hard. That’s it, really.

(External Commitments; Academic Performance; Goals and Institutional

Commitments)

In response to interview question 11—Is there anything else you'd like to share with me
about your success/lack of success in navigating the community college system?—one
participant stated:

You know, make sure you have a goal set of where you want to be in two years — if it’s

one year, two years, however long you want to do, you know, your process. You don’t

want to be there longer than three years, but idealistically, just two years. Get it done.

(Goals and Institutional Commitments) Take the extra classes in the summer if you

have to, to make sure you graduate on time. (External Commitments; Academic

Integration) So that would be my suggestion, is to have an idea, and then go and strive

for it.

Another participant stated:
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If I could go back and know what I know now, | would probably be a 4.0 student because

I will go in there and just do all my work and just mind my business and I will be

perfectly fine. So, that’s it really, just doing the work.

A third participant mentioned:

Oh, the same thing, man. Like I said, it’s the family, dude — it’s more than just basketball.

When it becomes personal, | think that, as a student-athlete or athlete alone, you need to

realize that you’re building relationships for life, it’s not just why you’re here for your

two years, you know? (Peer Group Interactions; Social Integration) You just come
across people who genuinely care, and that’s not something that you ideally see here in
the city at all.

Participants’ academic challenges at the community college level varied between the lack
of support in high school to having no motivation to attend classes. Some participants had no
problem with classes while others had to learn how to study and how to become organized. In
their advice to future students, some participants gave their recipe for community college
success, including goal setting and organization in life and in school while others mentioned
there is no grey area — that student-athletes have to study hard and complete the work.

For research question 1, the following themes emerged through interview questions 2, 7,
5, 10, and 11 — Theme 1.1: Academic Challenges at the Community College Level; Theme 1.2:
Academic Performance in Community College; and, Theme 1.3: Recipe for Success in Sports
and Academics.

Research question two — How do African American male former student-athletes describe the

events leading to their becoming athletes in community college?
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In response to interview question one—Tell me how your family upbringing contributed
to you attending community college?—one participant stated:

My dad would always push for me to have something better than what he had. So, he

would always tell me that, you know, he’s working hard for us to have a better life.

(Family Background) So, when he saw that | was interested in basketball and stuff, he

just tried to push me.

Another participant stated:

| will say, as far as my mom being the boss, my mom, she made a lot of sacrifices, for

sure, which is me being able to go to school in general, again, back and forth to school.

(Family Background) So, there were a lot of sacrifices made for me to get to where | am

now, and for me to even be able to make it [to] JUCO and make it out of high school. So,

she made a lot of sacrifices, sure that.

Another participant mentioned his family upbringings, stating:

My upbringing — they helped a lot, they contributed a lot. Just staying on me, making

sure that | put education first and get good grades and all that. They prioritized education

in my life, and just making sure—no matter if it’s community college or university—that

| was going to go to college. (Family Background; Prior Schooling) They already did

put that in my head, so prioritize that. | just chose to go to community college on my

own. They were just happy | was in college, regardless.

In answer to interview question two—Explain some of the obstacles you faced in your
educational and athletic journey before arriving at community college—one participant said,
“Just steer clear away from the drug dealers, just outside people that are just doing things that |

don’t have no business doing. I knew them, but I knew to steer clear from them.”( Obstacles)
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In response to interview question #2, another participant stated:

Well, coming out of Detroit Public Schools, one of the obstacles was, unfortunately, |

found out that I really didn't know how to study. (Prior Schooling) And that was a big

thing for me, because, when | got to college, you know, through high school, as an
athlete, 1 could wing it, I was pretty intelligent. And sometimes, that could work against
you, when you don't apply yourself as much in the classroom.

Family influence is important for a young African American male. A few participants
mentioned a father, mother, or someone in their immediate family, pushing them and giving
them the support they needed to get to and stay in college. For some participants, family was the
only reason they were introduced to community college in the first place. With this family
support, some participants still faced challenges prior to attending community college —
challenges such as having to continue to make good choices and to avoid troubled areas and bad
influences that might otherwise interfere with educational attainment. Yet another challenge
mentioned more than once was the lack of educational support participants received prior to
attending community college. Some participants felt educationally unequipped and lacked the
tools to succeed at the college level.

For research question two, two themes were arrived at through interview questions one
and two — Theme 2.1: Family Influence and Theme 2.2: Pre-College Challenges.

Research question three — How do African American male former student-athletes describe
the influence of internal and external support systems on their academic success?

In answer to interview question six—Tell me about your relationship with faculty and
staff. How did they or didn’t they help contribute to student athletic experience?—one

participant stated:
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| had a couple of teachers who were pretty hands-on with me, you know? — definitely
were trying to make sure | use my brain to succeed and couple of them would come to the
games as well to support. | would say probably maybe three teachers that were
supportive.(Faculty Staff Interaction)
Another participant said:
Some faculty help a lot at community college, they actually care about their student. But
some other faculty there, if you need help or something, they just tell you to try to get a
tutor or something, they don’t really open up their office and stuff. But some faculty are
actually there to help, but there are some that don’t.(Faculty Staff Interaction) They just
want to get paid and go home.
One participant shared a different perspective, stating:
Our head coach is like our staff and faculty — he ain’t playing. Back then, we didn’t know
that I always have my whole life. I’ve had coaches that yell. (Faculty Staff Interactions;
External Commitments) And you could tell in the practice what athletes weren’t used to
being yelled at, or they just didn’t have the coach that yell. So, we had a head coach who
said, “You do something wrong, you get yelled at. Your grades is not up, you get yelled
at.’
In answer to interview question nine—So, what was your relationship like with your
teammates? Did they help?—one participant stated:
In college, |1 would say definitely more athletically than opposed to academically.
Everyone was in different majors and additional programs, so a lot of us didn’t relate
because we were in different majors and different programs. So, | would say no,

academically. Basketball-wise, of course — you’re going to war with these guys every
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day. So, I will definitely say on the basketball court, yes. (Peer Group Interactions;

Social Integration)

Another participant stated:

Oh, we all brothers right till this day. Actually, anybody that has been to Wayne County

under the leadership of Mr. H and Coach T are all my brothers (Faculty and Staff

Interaction). That speaks to the togetherness all by itself on how that Wayne County was

a big factor in my life for us, getting out of the streets and being able to think outside of

the court. (Peer Group Interactions; Social Integration; Extracurricular Activities)

Right now, today, anybody that played under Coach T or Mr. H, we all still look at each

other as brothers. We all communicate, help each other out as we can right now as we

speak.

Participants referred to teammates as their brothers, as family. Teammates have been
helpful and motivational as well as life-savers to their fellow teammates with regards to helping
them to stay eligible and to stay focused on goals. Faculty and staff play a major role in the
academic pursuits of African American male student-athletes. Some participants said professors
cared a great deal about them and provided help and support with assignments while other
faculty made it hard for participants, for whatever reasons, and seemed motivated more so by a
paycheck than by helping participants achieve. Each participant referred to his relationship with
the head coach. The head coach meant the most in the participant’s journey because the head
coach determined each participant’s athletic future. As such, the actions and words of the coach

meant the most to participants.
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For research question three, three themes were arrived at through interview questions six
and nine — Theme 3.1: Teammates’ Influences; Theme 3.2: Coach’s Influence; and, Theme 3.3:
Faculty and Staff Influence.

Research question four — How do African American male former student-athletes describe the
influence that participation in collegiate sports had on their academic success?

In answer to interview question three—Tell me about the role of athletics played in your
life leading up to your participation in intercollegiate athletics at the community college level—
one participant sated:

So, | originally started out playing in Macomb, and | got into some trouble. (Prior

Schooling) I was removed from the team, and | ended up getting my grades in order, and

I met with Coach C, and he gave me an opportunity to move past my mistakes, and | got

a chance to improve as a student and also just take the game that I love a whole lot more

serious than just playing basketball. (Faculty and Staff Interactions; Intentions;

Academic Performance; Goals and Institutional Commitments) If you want to be a

college athlete, you have to not only, you know, take care of your body as an athlete and

show up to practices every day, but you also have to show the class and add those extras
just as much as you were part of practice. (Extracurricular Activities) Three or four
hours of practice for basketball, you have to give three or four hours to academics, you
have to give four or five hours to academics, because that may not be your strong suit.

Another participant stated:

Well, to be honest with you, you know, | was on the north end, and basically, | fell in

love with basketball. So, | knew in order to play, | had to stay eligible. (Prior Schooling)

So what it did, it gave me enough discipline to know that in order to play, I had to

85



maintain a 2-point up. And so, most of the time, | got a 2.3, a 2.7, but most of the time, |

was in that realm. And so | worked hard, I did terribly, I could have did better, but

basically, like I said, at that time in high school, I didn’t know how to balance myself
academically, and with regular things that’s going on in life. (Academic Integration;

Academic Performance)

In response to interview question 11—Is there anything else you’d like to share with me
about your success/lack of success in navigating the community college system?—one
participant gave the following advice:

| guess my advice that I do, even with my kids, is stay focused and get your routine, stay

on your schedule, you know, be true to your schedule. I think a lot of people go to

college, and you get so much more freedom, even with playing ball, you know. We play
ball in high school, we usually practice from 3:30 to 8 o’clock at night. (Intentions;

Extra Curricular Activity; External Commitments) When you are in college, it is like

two hours. You really had a lot of free time, and if you weren’t prepared, you can roll off

to anything, you know? So, I think that’s the biggest thing with sports is having time.

Make sure you got a good schedule set up for your schoolwork and all that, and then you

can still enjoy college. But you just got to make sure you take care of your business first.

(Goals and Institutional Commitments)

Another participant stated:

For me, | was pretty successful, but if I would share anything, like I said, | would just

preach the importance of taking real classes and knowing what you’re taking. And taking

academics more seriously, take it as serious or almost as serious as you are going to take

playing out there or for practice because it’s going to matter. (Academic Integration;
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Academic Performance) The chances of you going pro are very, very slim, so you’re

going to need this education. And you have to be in the classes anyway, to get the grades

to be able to play, so you might as well take it seriously while you are here. That’s what I

will say: I will focus all my attention on education. And | hope that community college

will have more mentorship programs that have somebody like us to speak to people like
us to help them understand it better.

To play a sport, each participant understood he must register for the correct class and to
maintain a GPA that makes him eligible to play. The importance of achieving a GPA good
enough to transfer to a four-year institution was additional incentive. The threat of not being able
to play a sport because of academics motivated participants to get better grades. For some
participants, this was easy. For others, it took effort to create new productive habits.

For research question four, one theme was arrived at through analysis of interview
questions 3 and 11 — Theme 4.1: Influence of Athletic Participation on Academic Success.

Figure 4 shows the frequency of Tinto’s principles as identified in participant responses
to the interview questions. These principles were highlighted in the discussion of findings.
Analyzing the findings of the study, participant’s statements aligned with Tinto’s principles of
retention theory. The most dominant of Tinto’s principles were Academic Performance, Goals
and Institutional Commitments, and Prior Schooling. Statements from participants highlighted
the importance of being academically prepared entering the community college as well as
maintaining good grades in order to stay eligible to play and to reach completion. The second
dominant factors were Faculty and Staff Interactions. A majority of the participants found their
coach and caring professors to be a major influence in their lives. The help of coaches and

professors motivated and challenged the participants academically, emotionally, and physically
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to reach completion. Peer Group Interactions, External Commitments, and Intentions developed
as the third most dominant principles in the findings. These principles were discussed often in
participant statements and were discussed as important to participants. Being a part of a team
created positive intentions for the participants, and participants relied on their teammates for
support. Family Background, Academic and Social Integration were some of the least dominate
principles. | believe participants relied heavily on their family background and influence;
however, only a few participants discussed immediate family in this study. Most participants
viewed their respective teammates as family. Academic and Social Integration became a part of
the student athlete’s life once they arrived on campus. Once the participant began to find their
way, academic and social integration began. The least dominate principles were Skills and
Abilities and Extracurricular Activities. Participants arrived at the community college knowing
how to play a sport first and became a student second. Very few participants arrived
academically equipped to successfully complete at the collegiate level. Not many of the
participants discussed any skill outside of their athletic ability. Extracurricular Activities
received the least amount of hits as a dominate principle because the participants sport was the
extracurricular activity. Participants did not have the time to participate in anything outside of
their sport team. The participants had goals to complete and transfer to a four-year institution,

and in order to reach their goal, outside (non-athletic) activities were non-existent.

88



Figure 4

Frequency of Principles Relative to Tinto’s Theory of Student Retention
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Emerging Themes

After a detailed examination of the interview transcripts, the researcher developed a word
cloud of key words, word repetitions, and native terms used throughout the interviews. Words
and terms were gathered, and data was coded and categorized. Consequently, each of the
response categories revealed one or more associated themes that provided a deeper meaning to
the data. A total of 102 topics emerged from the interviews from which the researcher
disaggregated and collapsed the topics to arrive at nine major themes. The researcher then
assigned each theme to its corresponding research question. Some participant responses provided
enough information to cover more than one theme in this study. Questions 10 and 11 gave
participants freedom to discuss information or to provide additional information not otherwise
shared. Table 3 shows the study’s four research questions as aligned with the nine themes that

emerged through data analysis.
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Table 3

Themes by Research Question—

Research question #1 — How do African American male former student-athletes who played
for Michigan community colleges describe their academic experiences?

e Theme 1.1: Academic Challenges at the Community College Level

e Theme 1.2: Academic Performance in Community College

e Theme 1.3: Recipe for Success in Sports and Academics

Research question #2 — How do African American male former student-athletes describe the
events leading to their becoming athletes in community colleges?

e Theme 2.1: Family Influence

e Theme 2.2: Pre-college Challenges

Research question #3 — How do African American male former student-athletes describe the
influences of internal and external support systems on their academic success?

e Theme 3.1: Teammates’ Influences

e Theme 3.2: Coach’s Influence

e Theme 3.3: Faculty and Staff Influence

Research question #4 — How do African American male former student-athlete describe the
influence that collegiate sports had on their academic success?
e Theme 4.1: Influence of Athletic Participation on Academic Success

Research question one — How do African American male former student-athletes who played
sports at Michigan community colleges describe their academic experiences?

Three themes emerged that provided extensive information about the academic
experiences of the participants: Theme 1.1: Academic Challenges at the Community College
Level; Theme 1.2: Academic Performance in College; and Theme 1.3: Recipe for Success in
Sports and Academics. These themes provided information on the academic experiences of this
study’s participants and were developed from a thorough examination of the interviews and
research questions.

Theme 1.1: Academic Challenges at the Community College Level. Participants

described transitioning from a high school lifestyle to college as one of their greatest challenges.
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They expressed they did little or no studying before college and were less accountable for their
actions. Those who had tutors were less strict on assignments before attending community
college and less emphasis was placed on their academics. For many, the transition from high
school to community college came with lots of pressure and major adjustments to personal
routines. One participant described how 8:30 a.m. lectures required that he wake up early for the
hours long journey to the lecture hall. He stated,

I had an 8:30 a.m. class that didn’t end until 11:20 a.m., and we couldn’t miss four

classes. So, getting up every Monday, Wednesday, Friday, and going in that class, and

driving all the way out there, and going into that class, sitting there for three hours and
knowing I can’t miss it, that’s probably one of my biggest challenges. We had to write
multiple papers in there, and we had to write a couple of papers in class like, get there at

8:30, you got to type a paper in class at 9:30. That was a tough class. That class really

opened my eyes to, like, this is a college.

Students expressed they were under pressure to maintain a considerable level of academic
excellence to remain eligible for athletic participation and scholarship. Consequently, they
needed to develop study habits, which proved challenging for most. One participant stated, “So,
that first year, as I said, it wasn’t that it was intimidating, it was just a lot of pressure because,
guess what? Who wants to flunk out their first year? You don’t want to flunk out your first.”

Participants pointed out that they struggled to remain consistent and focused solely on
academics and sports while in college because of the freedom that came with a college
education. This was the first time in their lives that no parent watched them or gave them orders
as to what to do on a regular basis. Maintaining focus was a significant challenge faced by many

participants, including SD, who stated,
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So that was one of my flaws, to stay focused. | had a problem. | was here and there... So,
I had to make sure I keep myself focused on the grades and the basketball, that’s all I had
to do, and pay a few bills here and there, which was rent.

Some participants mentioned they struggled with time management while in college.

They learned that maintaining a balance between sports and academics required exercising

excellent time management. Unfortunately, most participants struggled with time management.

Managing classroom activities with the demands of the sport was a big challenge for most

participants, as one described:

I will say, preparing myself, actually, for, because you don’t know what to expect, and
giving myself time. We think we have a lot of time, and we don’t, we don’t have a lot of
time. So, preparing myself, and | will say time, you know, because we think we have a lot
of time, but we don’t.

Theme 1.2: Academic Performance in Community College. While some participants

performed well in academics, others struggled to adjust. Said one participant:

| had my bad grades in high school. So again, | sat myself down. | always thought to
myself—always just ponder in my brain when I’'m laying down, sitting down—that once
I get to this restart, ’'m starting from ground zero with a 4.0 starting off, that’s how it’s
going to be. So now, like I said, | got to make sure | go to class, | got to make sure |
study, I got to make sure | perform academically, and once | applied myself and
motivated myself and continued to motivate myself, | continued to hold myself
accountable, which, for a lot of people, I think, that’s the biggest thing — people don’t

hold themselves accountable. A lot of people live in denial.
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All participants pulled through, at varying GPAs. Participants expressed their desire to
make their teammates and coaches proud and the desire to remain eligible were key factors that
led to their academic success. Another participant described an experience:

My first year, it wasn’t that good. Well, my first semester was good, but after that, I

started slacking because | just wanted to play basketball. But when I got to OCC—after I

took a year off from basketball, when I got to OCC—I realized | had to maintain a certain

GPA to be eligible. So, after that, I wasn’t ineligible, ever. I began doing all my work and

keeping my grades up. | had to keep my grades up to be able to play.

Some participants benefited from smaller class sizes and in-person relationships with
their community college professors. Others engaged in self-reflection of how important
academics were and how both athletics and academics went hand-in-hand. Participant MH said:

| did really well in community college, because, like | said, it was a smaller setting than

being at a university where you got, like, 500 kids in one class. It was more of, like, a

classroom setting. So, it was a good step to go from high school to community college

because it’s more hands-on, and it’s a smaller class. So, if you actually do need help, the
professor can help you and probably know your name on a first-name basis versus being
in a university class.

Theme 1.3: Recipe for Success in Sports and Academics. From their experiences in
community college, participants believe newly admitted college athletes should develop the
following attributes to experience success in the institution:

1. Discipline and a great deal of maturity
Most participants expressed that college athletes should avoid activities that may distract

them from their objectives in the institution and further. Newly admitted student-athletes need a
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great deal of discipline in order not to abuse the freedom that comes with a college education.
Said one participant:
So, I would tell them to always stay focused because, in college, it is easy to lose focus.
You are new, you become an adult, so you may get introduced to another level of
freedom that you may not be used to. So, | would say learn to mature — mature quickly.
2. Relationship building
Participants understood that relationship building is a key ingredient of the recipe of
success. As one participant stated:
It’s more than just basketball. When it becomes personal, I think that, as a student-athlete
or athlete alone, you need to realize that you’re building relationships for life, it’s not just
why you’re here for your two years, you know? You just come across people who
genuinely care, and that’s not something that you ideally see here in the city at all.
3. Take classes that matter and that will transfer to a four-year institution
Participant DI stated:
I would just preach the importance of taking real classes and knowing what you’re
taking. And taking academics more seriously, take it as serious or almost as serious as
you are going to take playing out there or for practice because it’s going to matter. The
chances of you going pro are very, very slim, so you’re going to need this education. And
you have to be in the classes anyway, to get the grades to be able to play, so you might as
well take it seriously while you are here.
4. Smaller class sizes and controlled environments
One participant believed that smaller class sizes and a controlled environment helped him

to navigate community college and better adjust to college life. One participant commented,
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Go to community college where it is a little bit smaller, a little bit more controlled, a little
bit less traffic in and out. You still get the commute, if you want to, if you don’t have to
actually stay in dorms. And that probably, to me, will help some people who are worried
about adjusting to college life because the college life — sometimes, people want the
education, but they just don’t want to deal with all that extra stuff because you’re not
used to it. It’s overwhelming to some people.
5. Time management
Participants expressed that excellent time-management skills were required for both the
academic demands and the demands of the college athlete. Participants also pointed out that new
student-athletes should give academics a higher priority over the sport. This is mainly because
academics determine their eligibility on the team, and student-athletes stand the chance of losing
their scholarship if they do not meet the minimum academic criteria.
6. Seek out supportive services
Participants stated that athletes must be willing to seek help from professors, staff,
coaches, and teammates when in need. All participants described their community colleges as
institutions with well-developed systems that provided access to support and help whenever
needed. One student emphatically stated that the system cannot be used if the need for help is not
communicated. Participant DW stated:
And if you need help, the resource is there, but it’s up to you to help yourself to it, you
know? Like, communicate, and let them know that you need some help, and stuff like
that. So really, just, if you need help, it’s okay, just reach out to them, that’s what they’re
there for, just prioritize the school and the sport. That’s probably my best advice.

7. Recognize the opportunity
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Finally, participants implored new athletes to not play down the opportunity that comes
with a community college education. They advised student-athletes to take full advantage of the
opportunity to obtain a college degree. Participant MS stated:

Get everything out of it that you can. It seems like a long time, but it passes by quickly.

And while you're there, get everything out of it that you can, meet people, keep your

standards high, and make the best out of it, because those years are vital, and they're

crucial, and they will follow you.
Research question two — How do African American male former student-athletes describe the
events leading to their becoming athletes in community college?

Two themes emerged that provided insight into events and circumstances that led
participants to enroll in a community college: Theme 2.1: Family Influence and Theme 2.2: Pre-
College Challenges. These themes were developed from a thorough examination of the
interviews and research questions. A discussion of each theme follows.

Theme 2.1: Family Influence. Participants expressed that their family—especially their
parents—played a pivotal role in their journey to become student-athletes in community college
as most parents valued and emphasized a college education. One participant stated:

They [his parents] prioritized education in my life, and just making sure—no matter if it’s

community college or university—that | was going to go to college. They already did put

that in my head, so prioritize that. | just chose to go to community college on my own.

They were just happy | was in college, regardless.

Another participant described his experience:

And my parents came up here, in the year ‘71, my Pops got a job at Chrysler, my mom

got a job at Chrysler. She ended up being a teacher, so she ended up going back to
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school, getting a high school diploma, actually going to a junior college school. She

ended up going to Highland Park Community College, graduated, and everything. And

my parents, from day one, from my brother to myself, my sister, is education, education,
and hard work to this day. I’'m proud of my dad, with a third-grade education, he got this
far, you know? So, it’s a blessing that my parents took lemons and made lemonade out of
it.

Many parents encouraged their student-athletes to maintain a certain level of academic
excellence, accountability, and hard work. Most all participants’ parents provided support for
their children in sports. Some participants attended community college because their family
members attended community college, some because of lack of finances, and all because of love
for the sport and the opportunity to participate in college athletics. Another participant stated:

My upbringing — they helped a lot, they contributed a lot. Just staying on me, making

sure that | put education first and get good grades and all that. They prioritized education

in my life, and just making sure—no matter if it’s community college or university—that
| was going to go to college. They already did put that in my head.

A third participant had another experience:

My mother attended Wayne County Community College, so I recall, like, being a kid at

about four or five years old, being up at Eastern campus with her, and she brought me up

there to complete her nursing — she was part of the nursing program. So, | was up at the
campus a lot, and she kind of like instilled in me the community-college route, if that
makes sense.

Theme 2.2: Pre-College Challenges. The culmination of challenges faced before

community college had a major impact in many of the participants’ journeys to community
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college. Some participants highlighted that they had a general lack of interest in academics, and
because the academic requirements of pre-college education to play sports was low to non-
existent, they found it entirely easy to shut down the academic part of their lives. Some
participants expressed having had negative influences of peers while in high school, and many
had poor study habits. For some, it was close to the end of their high school education that they
realized they needed to meet certain academic requirements to proceed to college. Some
struggled with passing the ACT examination, limiting their college opportunities and leaving
them with community college as their only option. Said one participant:

Hey, you’ve got to leave the house. So, one of the obstacles I would probably say being

easily influenced, you know, as a younger kid, you’re easily influenced to do stupid stuff

because of your peers. So that was one of my downfalls.

Another participant described his experience:

Well, coming out of Detroit Public Schools, one of the obstacles was, unfortunately, |

found out that I really didn't know how to study. And that was a big thing for me,

because, when | got to college, you know, through high school, as an athlete, | could

wing it, | was pretty intelligent. And sometimes, that could work against you, when you

don't apply yourself as much in the classroom because, you're just going off of, just your

intellect and things of that nature. So, when I got to college, I couldn’t memorize

everything.

Another participant stated:

| made a terrible decision early on in life, and I got into some trouble, which prevented

me from competing for any other offers from any other school, so | ended up attending

Wayne County and making a huge change for my future.
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Some participants could only afford a community college education due to financial
constraints and family responsibility. One participant shared, “And then taking care of my
mother was bad, and then having to get jobs and pay bills, just some stuff that I didn’t
understand. Those were some of the toughest obstacles I faced outside of high school.”

Another participant highlighted that an injury exposed him to the reality that should
participation in a sport be taken away in an instant, only education will remain. This generated
his interest in education. This participant said:

| tore my knee up in my freshman year, so, I kind of learned a little something in that

experience, you know? As soon as that injury kind of come around and the reality comes,

you know? So, that changed a lot of stuff too, and my pains and, you know, just the
whole process. So, that changed me a little bit. I had to focus on my academics and come
to realization basketball may not last forever.
Research question three — How do African American male former student-athletes describe
the influence of internal and external support systems on their academic success?

Three themes emerged as participants considered the influences of internal and external
support systems on their academic success. The themes that emerged were the influences of
teammates; coaches; and faculty and staff. A discussion of each theme follows.

Theme 3.1: Teammates’ Influences. Study participants did not belong to other groups
or fraternities within the college they attended. Participants expressed that their teammates
played a pivotal role in making them better versions of themselves. They expressed some initial
hostilities due to their different economic and cultural backgrounds, but this quickly changed.

One student expressed,
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It was rough at the beginning. Like I said, probably half suburb, half inner-city kids. So,
it took us a minute to kind of get that part right. But then after that, everything was pretty
good. We had a pretty good team. It worked out pretty good.

The high level of competitiveness within the team generally provoked improvement in
both academics and sports. Participants pointed out that teammates offered support and help
sparingly in academics. They sometimes organized tutorials among themselves and assisted one
another with assignments. This level of cooperation increased accountability among participants;
they did not want to let the team down by failing to meet the minimum academic requirements.
One participant stated:

| actually still talk to everybody on the team to this day. And it’s still the same mentality

of making each other better, being there for each other. Some of our guys are not in

basketball or not even, you know, remotely close to dealing with basketball anymore, and

it’s our life lessons and our kids or whatever that may be. And we continue to just be a

close-knit group, and now, that’s one of the things about my community college

experience that | enjoyed.

Teammates provided motivation and support to one another whenever they saw arising
problems such as missing classes or failing to submit requirements. They reported having rallied
around other teammates to get them back on track with academics. Many remain close friends
with their teammates to date. Another participant described an experience:

When | came up ineligible that first year, they made sure that next year, | was eligible.

They pushed me to class, got me up, made sure I was in class, they called me while I'm

in class and everything like that to make sure that | got my education, and | love them for

that, till this day. We are friends to this day.
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Theme 3.2: Coach’s Influence. Most participants expressed that their coaches positively
influenced and supported their academic and athletic journey. Most coaches provided cultures of
accountability. Most were involved in the athlete’s academic progression. Some acted as
parents/guardians to students on and off the court. One participant stated, “I'm sure a lot of other
schools had it, but those mandatory study halls, the coaches just being on you, as far as helping
you out with whatever you need, when it comes to excelling in the classroom.”

Another participant described his experience:

| learned this from Coach Turner — always make sure that you are a student first, and an

athlete second. So, grades and going to class and not missing class and taking those, all

that stuff becomes priority one because as soon as that starts to fall, everything else starts
to fall, meaning like, you know, once the grades start to slip, then, of course, you can’t be
on the team anymore. So, we were always taught that, you know, you are a student first,
you are an athlete second.

Another participant, however, felt that his coach was not fully supportive of academics,
which academics came second to athletics and any student taking a tough class load was seen as

hurting the team. Participant MS stated:

Me and my coach butted heads, and he was kind of questioning me with my class loads

and stuff like that. I guess I took it personally and kind of just to let him know, I don’t

need sports to do what I got to do. You know, my first priority is my books, so that’s how
that went.

Theme 3.3: Faculty and Staff Influence. Participants emphasized that faculty and staff
were helpful, and professors were usually always willing to help when approached. The

researcher was able to glean attributes about faculty and staff from participants’ statements as to
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how faculty and staff contributed to the student athletic experience. A list of these attributes

follows, demonstrating the significant positive role faculty and staff play in the success of

student-athletes:

Contributed to academic performance

Were cooperative and supportive

Paid special attention to student-athletes

Worked hard to help students remain eligible to participate in sports
Offered support in sports

Provided help whenever they were approached

Rendered assistance

Offered academic mentorship

Helped achieve career objectives

Helped set the right priority (academics over sports)

One participant stated:

They were definitely resourceful, for sure. But it was just up to you to use the resources.

They’ll let you know that they’re there to help you. They’ll give you the time or the

office hours, or the tutoring hours and stuff like that. But it was just up to you to just

communicate and let them know if you need help with something, they would be there. It

was just up to you. If you wanted help, they were there, for sure.

Another participant described his experience:

The teacher that actually failed me, she failed me because she said, ‘You put basketball in
front of your education.’ I never forgot Miss Smith. She was my speech teacher, and she

failed me. She could have passed me, but she was like, ‘I wouldn’t be doing you justice. I
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wouldn’t be the teacher that I say I am if I just pass you.” And | understood, at the time |
didn’t understand, but you...when I took that class over again, I understood what she was
saying, and she pushed me, she pushed me, all my teachers pushed me. So, I really
respect them for that, and | love them for that, because it took me off to my four-year
school, which they did the same thing, and I knew then I can’t be playing around.

A third participant stated:

The professors, like I said, they were really good. | think the staff really, really was
amazing, and I don’t mean the professors, | mean, like, maybe having to go over districts
and get stuff handled or going into the bookstore, finding books, financial aid, like, those
people don’t get enough credit for what they do.

A fourth participant stated:

| can say the coach wasn’t all thrilled with my class load. My math teacher used to try to
almost schedule my quizzes and the tests to when we took road trips and stuff like that,
you know. He will always tell me, ‘You need to make a decision, are you here for
education or sports?” Am like, ‘Damn, what’s the matter with you?’ I had to go talk to the
AD and everything, to have them talk to him like, ‘Hey, man, every time we get an away
game, he tells me, ‘Well, hey, sorry to hear,” you know what I’'m saying? ‘Good luck.’ It
was different, it was something | had not expected, but | had to deal with it in order to get
what | wanted.

The fifth participant said:

They knew where we all, like, the basketball team, and a lot of those people were more so
pressed on seeing, | will say young Black men advanced in life. So, I mean, you had

people from—who was the security guys that would look out for us?—like, ‘Hey, yo, get
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out of the hallway, go.’ I had teachers that would actually call my coach if they’re seeing

that I was slipping in class and stuff like that. If anything went on, like they... It was kind

of like a jailed type of community, man.
Research question four — How do African American male former student-athletes describe the
influence that participation in collegiate sports had on their academic success?

The impact of participation in sports on academic success emerged as the major theme
related to research question four. A discussion of this theme follows.

Theme 4.1: Influence of Athletic Participation on Academic Success. Participants
believed that their athletic abilities were solely responsible for their education, that their
participation in sports kept social vices at bay and allowed them to focus on academics. They
were admitted to community colleges because of their athleticism, thus, sports provided them
with a pathway to a college education.

One participant stated:

Well, that’s what played the whole part, because if [ hadn’t had athletics, if [ wasn’t a

person that was in sports, or I didn’t like sports, I wouldn’t have gone to college. I tell

you that right now, | would not have gone to college. But because | was getting a free
education, | didn’t have to worry about being in debt. I don’t have to worry about my
parents helping me pay for college.

Another participant shared his experience:

Actually, that’s what saved my life, to be honest. Knowing that I had to give to be able to

play sports was the thing that was able to keep me away from certain things that were

going on in my life away from sports. Without sports, I can’t tell where I’d be right now

today, as we speak.
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Furthermore, participants highlighted that athletics taught them composure and stick-to-
itiveness in the face of adversity and the spirit of teamwork. This is applicable to their everyday
life, including academics. Participants expressed that they became better students because they

wished to remain eligible for participation in sports.

Summary

This chapter detailed the findings from this study. Following a review of the literature
into the experiences of African American male student-athletes at community colleges, the
researcher identified a theoretical framework—Tinto’s theory of retention—and developed four
research questions. Sixteen male participants, all of whom had participated as student-athletes at
Michigan-based community colleges, were then interviewed using a set of 11 interview
questions. These 16 interviews were analyzed for major themes, of which nine were identified.
This chapter explained those themes by research question, sharing interview excerpts that best
exemplified these themes.

The purpose of this qualitative study was to explore the experiences of African American
male former student-athletes who succeeded on their educational pathway and to identify the
supportive services contributing to their academic success. For the purpose of this study,
educational pathway success meant the student earned either a certificate, an associate degree, or
transferred to a four-year educational institution.

This study’s final chapter begins with an overview of the study and includes the major
themes identified by research questions. The chapter concludes with a discussion of the research

implications both for practice and future research.
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Chapter 5 - DISCUSSION, CONCLUSIONS, AND IMPLICATIONS
Overview of the Study

The purpose of this qualitative study was to explore the experiences of African American
male former student-athletes who succeeded on their educational pathway and to identify the
supportive services African American male former student-athletes reported as contributing to
their academic success. For the purpose of this study, educational pathway success meant the
student earned either a certificate, an associate degree, or transferred to a four-year educational
institution. The intent of this study was to identify elements, key factors, support systems, and
factors that African American male community college student-athletes perceived to aid in their
persistence and eventual academic and athletic success at a Michigan community college.

The study used a qualitative research approach to explore perceptions of academic and
athletic success among former successful African American male community college student-
athletes. Through their own voices, participants revealed factors they believed led to their
academic and athletic success and provided valuable insights regarding their lived experiences.

A qualitative study design allowed the researcher to broadly explore participants’
perceptions and to develop a detailed understanding of a central phenomenon (Creswell, 2012).
To enlist participants for this study, the researcher contacted current Michigan community
college administrators, coaches, and faculty who work closely with community college student-
athletes. Sixteen participants were chosen for the study with each participant agreeing to
complete a consent to participate form and demographic survey (Appendix A) and to participate
in a recorded, semi-structured interview (Appendix B).

Following interviews, recordings were transcribed and exported into Quirkos, a software

program, so as to organize, code, and manipulate the text data. To ensure accuracy, | reviewed
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interviews by continuously listening to recordings while reading transcripts and highlighting key
words and terms.

Next, | analyzed text data using Yin’s (2011) five-step data analysis process. Yin’s five
steps involve: (1) compiling the data; (2) disassembling the data; (3) reassembling the data; (4)
interpreting the meaning of the data; and (5) concluding the data. In step one, | compiled the data
into groupings and clusters. Data then was disassembled to reduce and eliminate non-common
themes. In step three, data was reassembled into clusters so as to identify core themes. In step
four, I checked patterns against the interview transcripts to interpret the meaning of the data. In
the final step, | correlated themes identified in the literature review and from the study’s
framework with the data clusters, revealing nine themes across the study’s four research
questions. The methods of data analysis used ensured the accuracy and authenticity of the study.

Discussion of Findings
Findings by Research Question
Research question one — How do African American male former student-athletes who played
sports at Michigan community colleges describe their academic experiences?

Participants described a variety of factors that influenced their academic experiences in
community colleges. The discussion of findings is organized and discussed by the major themes
as identified in Chapter 4:

Theme 1.1 Academic Challenges at the Community College Level. Participants
described the lifestyle transition from high school to college as one of their greatest challenges
while in community colleges. They expressed having done little or no studying before attending

college and, as a result, were less accountable for their actions. One participant stated:
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Yeah, it was really big. Academics in high school was really like my downfall because it
was like, early in the year like, nineth, tenth grade, didn’t too much really, you know,
take the educational series. It was all about just basketball. So now I’m falling back. Now
in my senior year, | got to take night school, plus the day school, plus practice, plus
game. So, academics was really the biggest obstacle, for real.

Student-athletes who had tutors while in high school reported that tutors were less strict
on submitting assignments and that less emphasis was placed on their academics overall. For
many participants, the transition from high school to community college came with additional
pressure and major adjustments to personal routines. This study’s findings reflect a majority of
the elements of Tinto’s (1993) Theory of Student Retention.

However, Tinto did not include a retention strategy for African American student-
athletes. Nor did he consider the variety of challenges African Americans face prior to attending
community college.

Theme 1.2: Academic Performance in Community College. Some comments made by
participants were more reflected of Perrakis (2008) work on sense of belonging than Tinto’s
principles. Perrakis suggested a sense of belonging is important for community college students.
Participants in this study expressed the key factors that led to their academic success was a desire
to make their teammates and coaches proud—contributing to a sense of belonging—and to
remain eligible for athletics. In this study, while some participants performed well in their
academics, others struggled to adjust to the academic demands of college, at least initially. All
participants pulled through, however, at varying GPASs. Said one participant:

My team, the relationship with my teammates was great because it was bigger than

basketball with us. It was like more of a brother, like, ‘This is my brother,” and we took
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on that role. Like, if we need to help with anything—with school, with academics—if one

of us...because we all took the same class, so none of us really couldn’t be like, ‘Oh, we

fail,” because we had each other. My friends, we had each other, so it was always, you

know, somebody in our class with our teammates, you know? So, it’s bigger, like we

didn’t... it was bigger than basketball, it was actually like brotherhood, like my family.

Some participants benefited from the smaller class sizes and in-person relationships with

their professors. Others engaged in self-reflection as to the importance of academics and how

athletics and academics went hand-in-hand. Another participant stated, “I did really well in

community college, because, like I said, it was a smaller setting than being at a university where

you got, like, 500 kids in one class. It was more of, like, a classroom setting.”

Theme 1.3: Recipe for Success in Sports and Academics. From their community

college experiences, participants believed that newly admitted college athletes should develop

the following attributes to experience success in the institution:

1.

2.

6.

7.

Discipline and a great deal of maturity

Relationship building

Taking classes that matter and that will transfer to a four-year institution
Smaller class sizes and controlled environments

Time management

Seek out support services

Recognize the opportunity

There was a strong sense of motivation among participants to reach their ultimate goal —

an athletic scholarship to a four-year institution. The driving motivation for each participant was

this ultimate goal. One participant stated, “One thing I actually achieved is actually knowing the
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system, like, knowing the system on that academic level and on the sports-wise. It’s like, ‘Don’t
work harder, work smarter.” Therefore, each participant viewed their time at the community
college as a stepping-stone on their journey, aware that their time at the community college was
limited. Knowing their academic and athletic performance was the criteria by which they would
be judged in receiving a scholarship to a four-year institution, each participant found a way to
make it work in the classroom and on the court of play to realize their goal. Though limited in
scope, previous research that focused on African American males enrolled in a community
college suggested that psychological factors, such as utility, goal commitment, self-efficacy,
sense of belonging, and locus of control, are important indicators of academic success (Wood &
Palmer, 2014). All participants felt that what they went through athletically, academically, and
personally was worth the effort.

Role conflict was a significant issue for study participants. Role conflict occurs when the
demands of one role make it difficult to meet the demands of another role (Comeaux et al.,
2011). Like their four-year student-athlete counterparts, community college student-athletes are
challenged with succeeding in the roles of both student and athlete. Synder (1985) identified four
types of student-athletes based on their relative commitment to each role: (a) scholar athletes; (b)
pure scholars; (c) pure athletes; and, (d) non-scholars/non-athletes. In the current study,
participants reported time management as a notable factor in their success. Unlike Synder (1985)
and Comeaux et al.’s (2011) dualistic approach to role conflict, participants shared that they had
to find time to study and to manage their time appropriately as participants reported there was
not enough time in the day to do everything. Said one participant:

Prioritize school and sport, as you want to make that a priority. Like | said, time

management is going to be the most difficult thing, in my opinion. Like | said, both is

110



really time-consuming, so just prioritize that. And if you need help, the resource is there,

but it’s up to you to help yourself to it, you know? Like, communicate, and let them know

that you need some help, and stuff like that. So really, just, if you need help, it’s okay,
just reach out to them, that’s what they’re there for, just prioritize the school and the
sport. That’s probably my best advice.

Therefore, sacrifices needed to be made if they wanted to achieve their ultimate goal of
transferring to a four-year institution with an athletic scholarship. Some participants sacrificed
their social identity at the beginning of their community college career in order to focus solely on
athletics and academics. For other participants, the majority of their time was focused on
athletics and social engagement, but they adeptly made the switch and focused on academics and
athletics when they learned they were unable to transfer.

Research question two — How do African American male former student-athletes describe the
events leading to their becoming athletes in community colleges?

Participants in this study identified a variety of events that led to their becoming atheles
in community colleges:

Theme 2.1: Family Influence. In this study, when participants referenced support from
their family, the term family consisted of parents, stepparents, siblings, grandparents, aunts, and
uncles. Family support materialized in several different ways for participants. One participant
said:

| was an inner-city kid. I lived downtown, and literally, like, my whole family went to

Wayne County Community College — my auntie, my mama, older sisters. So, it was just

like, basically, you know, family tradition. You know, when you’re in a bigger school,

you know, your family alumni there, so that’s what really fed on me.
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Financial, emotional, and academic support were all areas in which many participants
received support from their family networks. Financially, parents might have paid for tuition,
provided room and board (either in the home or paid for a living situation near the college),
and/or given the participant money while attending the community college. This support seemed
like a crucial factor of success for many participants. With this type of support, students did not
need to work and could focus their attention on reaching their athletic and academic goals.
Lessening financial challenges is a topic of debate among retention scholars. Research shows
that students who feel secure financially are able to better concentrate on their academics.

One participant who did not have family support while attending the community college
cited finances as one of the biggest obstacles on his journey. He was under considerable stress to
secure housing and meals. He mentioned that, had his financial situation been better, he would
have done much better in the classroom and would have enjoyed his community college
experience much more. He said,

Man, it was really tough growing up. | was forced to be the man of the house at an early

age, but a few obstacles that were tough for me, had to be, first and foremost, when my

mom got sick. She got sick when | was in high school, so | dropped out to take care of
her in ninth grade. That made me lose out on a lot of educational stuff that I would have

learned, you know what I’m saying?, at high school and throughout high school, that I

wasn’t able to as far as like writing a complete essay, or even forming a complete

sentence where they made sense, you know? And then taking care of my mother was
really bad, and then having to get jobs and pay bills, just some stuff that I really didn’t

understand.
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Finances were not the only way in which study participants received support from their
family. Participants recounted experiences where they relied on family for academic advice and
emotional and athletic support. One participant credited his mother for instilling within him
valuable time-management skills and the will to persist through tough times. When realizing his
study habits were not going to earn him the college grades he wanted, one participant asked his
college-educated father for advice about successful study skills. Yet another participant’s cousin
had been a student-athlete at a community college and was able to offer advice and perspective.
It is clear participants used their family networks to succeed in the community college as
student-athletes.

Theme 2.2: Pre-College Challenges. The culmination of the challenges faced before
community college played pivotal roles in many participants’ journeys to community college.
Some participants lacked interest in academics, and because pre-college academic requirements
to play sports was low to non-existent, they found it entirely easy to shut down the academic part
of their lives. One participant said:

So, in terms of my education, | just never liked school at all. So, it was kind of hard for

me to like, because | was always sports, sports, sports, sports. But | knew that you needed

school, so, I mean, that’s really part of the reason why | even ended up at a JUCO
because of my grades, weren’t that great. So that was really hard for me to, like, you
know, balance that out because | just never really was interested in school.

Some participants expressed having had negative influences of peers while in high
school, and many had poor study habits. For some, it was close to the end of their high school
career that they realized they needed to meet certain academic requirements to proceed to

college. Some struggled with passing the ACT examination, limiting their college opportunities
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and leaving them with community college enrollment as their only option. As one participant
stated:

| feel like the first true obstacle | met was taking the ACT in my sophomore year in high

school, and it was like seeing that test, and also seeing the materials that we had in high

school, it just didn’t quite fit, you know, so I ended up.... Once | came out of high
school, I know I wasn’t quite prepared to take the offer I had.

A student-athlete is regularly integrated in activities outside of classroom in a social
setting due to their membership on an athletic team and having access to student-athlete specific
resources. Therefore, it is possible a student-athlete may have a harder time integrating into the
academic system of the college due to academic under-preparedness, extended time spent
devoted to sport, or lack of understanding as to how to integrate into the academic fold of the
college.

Research question three — How do African American male former student-athletes describe
the influences of internal and external support systems on their academic success?

There was no single set of internal or external influences when participants explained
internal and external support systems:

Theme 3.1: Teammates’ Influences. In this study, participants often shared that they
forged lasting relationships with several of their teammates. Terms such as brotherhood and
family were often used to describe the type of bond the participants fostered with certain
teammates. One participant stated:

Yes, my teammates were great. | mean, we were around each other every day, like, those

were the people.... Because we, at Jackson, we had dorms, so | was staying with my

roommates, like, we see each other every day, we used to play all the time, it was fun, it
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was definitely fun. We used to eat together, all type of stuff, so they definitely helped me

with the experience, being around the team and being around the family.

It was clear that each participant shared a common athletic goal with their teammates — to
transfer to a Division | institution with an athletic scholarship. However, commitments to their
academic, athletic, or social identity varied among their teammates. Participants in this study
seemed to dedicate more time and energy to those teammates who reflected their own identity
and commitments. Participants shared they gave little attention to developing friendships with
teammates who did not share their same values.

Theme 3.2: Coach’s Influence. College coaches play an integral role in the life of a
community college student-athlete. Even though community college coaches do not have the
same budgets, resources, and media attention as their Division | counterparts, they demand the
same commitment from their student-athletes. To excel in their chosen sport, student-athletes
have significant day-to-day demands, such as practice, travel for competitions, games, team
meetings, study hall, rehabilitation for injuries, team bonding obligations, and mental fatigue.

Student-athletes can devote up to 40 hours per week to their sport (Wolverton, 2008). The
person who often coordinates this demanding schedule is the head coach. Coaches have near
complete power and control over the lives of student-athletes and, as a result, play a significant
role in a student-athlete’s successful integration into the academic and social systems of a college
(Comeaux et al., 2011). Wielding so much power in a student-athlete’s collegiate experience, it
was evident a theme regarding a participant’s connection to his coach would emerge. One
participant stated:

Yeah, my coaches played a big part, my community college coaches. They weren’t just

coaches on the court, they made sure you were good off the court, too, try to make sure
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you stay focused and was always on the right track. They were involved in my work
classes that | was taking. They were really involved in helping me out, helped me
schedule my meeting with the counselors. They helped out with my success a lot because
| was able to have transferable credits, you know, so I wouldn’t have to retake classes at
the school I’'m at now or stuff like that. I want to thank my coaches and stuff like that.
Multiple participants shared that a motivating factor to participate in this study was in
part due to their positive relationship with their former coach. As such, each study participant
had a strong sense of connection to a coach at some point in the community college athletic
journey. For some, a coach was a confidant, life coach, and facilitator of athletic dreams. For
others, a disconnect with a coach prompted them to leave one institution for another in search of
a more conducive relationship with a coach or coaching staff. It is not feasible to suggest that all
community college student-athletes who are academically successful have a positive connection
to their athletic coach. However, it is important to highlight the different positive roles the
coaches who interacted with the participants had on their journey. Participants recounted
instances where a coach treated them as family, helped them solve life challenges, helped them
improve as an athlete, challenged them to be better men, and acted as a hub of academic and
campus information. It seemed many participants identified their coach as someone committed to
helping them reach their goals. As one participant stated,
Oh yes, our head coach — he ain’t playing. Back then, we didn’t know that I always have
my whole life. I’ve had coaches that yell. And you could tell in the practice what athletes
weren’t used to being yelled at, or they just didn’t have the coach that yell. So, we had a
head coach who said, ‘You do something wrong, you get yelled at. Your grades is not up,

you get yelled at.” So that’s why I said when our coaches shout, you get people who
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come from high school basketball, then they come to college, they used to be babied in

high school because most of us came from high school where we were the man. So now,

you come to college where, guess what? Someone will be better than others, and some of
them don’t know how to take that, and then when they caught up by the coach, or if
somebody bust my ass and coach calls out, ‘Look, he is killing your ass, play some
goddamn defense Some people are not going to take that because they weren’t used to
that. But | came from that, so that was an easy adjustment for me, like I said. But no one
is used to getting their ass busted because now they had a different level where you got
people with the same or better and different abilities. And the coaches, they stayed on our
butts with practice, and playing hard and practice, and they also stay on us about
academics. Our head coach, that’s what he did. When people are failing or not going to
class, and he will find out and go and check and see did they go to class. I don’t know
how but, I never missed class, | always went to class.

Theme 3.3: Faculty and Staff Influence. Community colleges offer supportive services
to help the general population of students reach their academic goals. However, participants in
this study did not report participating in support services beyond those tailored to their needs as
student-athletes.

Community colleges offer academic counseling to all students. Among the participants in
this study, it seemed to be a common practice for athletic departments at the community college
to designate an academic advisor/counselor specifically committed to student-athletes. This
seems to be a reasonable practice as community college student-athletes must adhere to transfer
policies set forth by the community college, the four-year institution, the MCCAA, NJCAA, and

the NCAA. Many participants reported that the transfer process was intricate, and they relied on
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the athletic academic advisor/counselor to steer them in the right direction. Additionally, the
participants all had a positive association to the work of the academic athletic counselor.
A majority of the participants noted the helpful support they received from the designated
academic advisor/counselor and faculty. One participant stated,
| had a relationship with my Business 150 professor. He was just great. It was a personal
level. He was human. He wasn’t like, ‘Well, yeah, you got to do this.” He understood
everybody’s situation — everybody go through something. He just made it fair with
everybody. And I feel like that’s what you want as a student-athlete. Like, ‘Oh, I
understand you got practice and stuff, so we’re going to find a way so you can handle
both.’
Another participant stated,
They were definitely resourceful, for sure. But it was just up to you to use the resources.
They’ll let you know that they’re there to help you. They’ll give you the time or the
office hours, or the tutoring hours and stuff like that. But it was just up to you to just
communicate and let them know if you need help with something, they would be there. It
was just up to you. If you wanted help, they were there, for sure.
Research question four — How do African American male former student-athletes describe the
influence that collegiate sports had on their academic success?
Participants in this study provided rich and robust descriptions about how athletics
influenced their academic success as a college student. Some of the comments aligned with
previous research and some of the comments provided differ3ent perspectives for viewing the

experience of students and athletics.
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Theme 4.1: Influence of Athletic Participation on Academic Success. Participants
believed they were solely responsible for their education, that their participation in sports kept
social vices at bay and allowed them to focus on academics alone. They were admitted to the
community college because of their athleticism, and sports provided them with a pathway to a
college education. One participant stated that basketball saved his life — that if it wasn’t for
basketball, the streets would have taken him under:

Actually, that’s what saved my life, to be honest. Knowing that I had to give to be able to

play sports was the thing that was able to keep me away from certain things that were

going on in my life away from sports.

Another participant state he was only focused because of basketball. He stated,

Still to this day, that’s really a lot of my focus — just playing sports and, like, perfecting

my craft like that. So, | mean, the college decision that | went to was basically going to

be based upon sports, you know? As long as | felt like my style of play and | felt
comfortable with the coaches, that was going to be the school that | was going to pick.

But I was raised in like a sports family, so that was always really important to me. Like

all my brothers played sports, my sisters played sports, my dad played sports, you know?

They were really invested in me. They invested a lot of time into me playing sports, and |

always loved it, so it was big for me growing up.

These participants, like the others, were motivated by the game of basketball to achieve

academic success.
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Conclusions

The researcher identified four broad conclusions from this analysis: academic
experiences; events prior to becoming athletes; influence of external and internal support
systems; and, collegiate sports and academic success.

As for academic experiences, participant challenges at the community college level
varied between a lack of support in high school to having no motivation to attend classes. Some
participants had no problem with classes while others had to learn how to study and how to
become organized. As advice for future student-athletes, some participants shared their recipe for
community college success, including goal setting and organization in life and in school while
others mentioned there is no grey area — which student-athletes have to study hard and complete
the work.

Events prior to becoming athletes varied among participants. Some participants still faced
the same challenges they faced before attending community college — challenges such as
constantly avoiding troubled areas and bad influences. One challenge mentioned more than once
was the lack of educational support participants received prior to attending community college.
Some participants felt educationally unequipped and lacked the tools to succeed at the college
level.

The influence of external and internal support systems can be significant. Family
influence is important for a young African American male in school. A few participants
mentioned a father, mother, or someone in their immediate family who pushed them and give
them the support needed to enroll in college. For some participants, it was the reason they were
introduced to community college. Participants referred to teammates as their brothers, as family.

Teammates were referred to as helpful and motivational, as life-savers to their fellow teammates,
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helping them to stay eligible and to stay focused on their goals. Faculty and staff also play a
major role in the academic pursuits of African American male student-athletes. Some
participants said professors cared a lot and helped them with their classes. Others mentioned that
faculty made it hard for them or seemed only interested in earning a paycheck. The head coach
was clearly identified as having the most influence on a participant’s academic journey. Head
coaches determine each participant’s athletic future and, as such, the actions and words of a head
coach meant the most to participants.

Finally, participants expressed a clear link between participation in collegiate sports and
academic success. Participants stressed that sports taught them composure, stick-to-itiveness in
the face of adversity, the spirit of teamwork. Lessons such as these had application in their
everyday lives, including their academic lives as community college students. Participants
expressed they became better students because they wished to remain eligible for participation in
sports.

Comparing Tinto’s Theory of Student Retention with the Study Findings

The researcher used Tinto’s (1993) theory of retention for higher education students as
the conceptual framework. The theory of retention identifies two very distinct systems on each
college campus — the academic system and the social system. The level to which a student is
integrated in either system and a student’s experiences in each system separately may lead to a
student’s retention—or departure—from the institution.

Tinto (1993) asserted that students enter an institution with certain background
characteristics (i.e., family background, skills, abilities, prior schooling) that shape their level of
commitment toward completing their degrees. As stated earlier, each student-athlete in this study

remained at the community college long enough to be academically successful. According to
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Tinto’s theory of student departure, the social aspect of persistence is defined by a student’s
ability to interact with the social and academic systems at the institution.

Tinto realized students bring associations and expectations with them in their first year.
He mapped out a process that begins with the student’s prior associations, but allows for those to
be weakened or strengthened based on the way the student integrates and interacts within the
institutional community. Successful incorporation might find those goals changed by the time the
student has shed his/her connections to old communities in lieu of the new community.

Research studies suggest that social integration (or student involvement) promotes degree
attainment. According to Tinto (1993), higher levels of social integration are indicative of
increased student persistence. Student social integration is usually sustained through faculty and
peer interactions, and their involvement in intellectual and social activities (Stage & Hossler,
2000). Social integration holds more relevance to degree completion among men than it does for
women (Astin & Oseguera, 2005). Under this circumstance, gender is more weighted when
social integration is "measured by peer group relations, residency, and hours spent engaged in
social activities and intercollegiate athletics™ (Astin & Oseguera, 2005, p. 247). For African
American men, early engagement into the fabric of campus life is significant to their persistence
(Pascarella & Terenzini, 2005). For these students, "campus involvements and social networks
provide the social and cultural capital necessary to succeed on a predominantly White or
historically Black campus" (Strayhorn, 2008, p. 80). Therefore, sustained levels of involvement
and networking can stimulate African American men to successfully negotiate their higher
education environments and persist toward a college degree.

Tiemey (1992) critiqued Tinto's (1975) theory, suggesting it fails to explain persistence

and dropout decisions for culturally diverse students, students at commuter schools, non-
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traditional students, and community college students, among others (Braxton & Hirschy, 2005).
A line of reasoning is also made that the theory does not "acknowledge the influences of
financial resources, connection with an external community (such as family or work), and
classroom experiences on a student's decision to persist” (Braxton & Hirschy, 2005, p. 68). In
response to these criticisms, Tinto's work has been refined and clarified to account for explaining
student attrition and persistence for diverse student populations in higher education (students of
color, academically at-risk students, adult students, and transfer students), and for different
institutional types (nonresidential colleges, two-year colleges, urban colleges, and large public
universities) (Tinto,1993).

The nine major themes to emerge from this research were: Theme 1.1: Academic
Challenges at the Community College Level; Theme 1.2: Academic Performance in Community
College; Theme 1.3: Recipe for Success in Sports and Academics; Theme 2.1: Family Influence;
Theme 2.2: Pre-College Challenges; Theme 3.1: Teammates’ Influences; Theme 3.2: Coach’s
Influence; Theme 3.3: Faculty and Staff Influence; and, Theme 4.1: Influence of Athletic
Participation on Academic Success. These themes are in alignment with Tinto’s theory of
retention.

Tinto's (1993) model of institutional departure states that, to persist, students need
integration into formal (academic performance) and informal (faculty and staff interactions)
academic systems and formal (extracurricular activities) and informal (peer group interactions)
social systems.

Tinto (1993) mentioned if students enter college with pre-conceived conditions and are
met with a good academic support along with outside support, the student will reach completion.

The findings from this study show that participants had issues prior to attending community
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college. Some participants dealt with family issues, academic issues, academic support issue,
issues with the law, and other circumstances. Tinto mentioned that, with both academic and
external support, a student will have a better chance to succeed. Based on the findings from this
study, each participant successfully transferred to a four-year institution or completed
community college with an associate degree. Mentioned in the findings, the student-athletes who
had academic issues prior to arriving at the community college depend on staff, faculty, and their
head coach. The difference between Tinto’s retention components and this study’s findings lies
in the extra-curricular activities Tinto described, that participants spent more time on campus
because of their athletic obligation, which resulted in additional athletic and academic support.

In this study, participants reported that the academic and social integration all happened
on campus and between the classroom and athletic activities. Only two participants mentioned
being part of a peer group outside their athletic team. One participant stated,

Oh, back then, besides my church, no. | mean, we had, like, a youth talk, if you will, at

my church where we’ll get and talk to some of the youth in the church about it. The youth

minister was the pastor’s son, so we would just get together and kind of, like, converse
here and there, but it wasn’t nothing. I wasn’t involved with Big Brothers and Big Sisters
and nothing like that. I wish | would have been.

Another participant stated, “I mean, I did after-work for my church, I did things like that,
fed the homeless, things like that, clothes drive for my church, as far as being with the
organization.”

All participants in this study were community college student-athletes in the state of
Michigan, each having arrived at the community college at different stages in their athletic,

academic, and personal lives. However, once at the community college, all participants viewed
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their time there as a stepping-stone to their ultimate goal — transfer to a four-year institution on
an athletic scholarship. The majority of participants felt their time at a Michigan community
college was formative and a positive stop on their athletic and academic journey. Table 4
compares the study’s theoretical framework with its key findings.

While conducting interviews with former community college student-athletes, | found
that Tinto’s theory a good model to improve student persistence and retention in community
colleges for African American students. This theory stands true especially for African American
student-athletes. The most important factors of Tinto’s framework, in regard to African
American student and student-athletes, are Self -Efficacy and Sense of Belonging.

In regard to African American student-athletes, it cannot be assumed that students enter
college with a strong sense of self-efficacy. Although many students may begin college confident
in their ability to succeed, some do not, especially those students whose past experience,
educational or otherwise, led them to question their ability to succeed academically. In regard to
African Americans, Tinto’s theory did not stress reshaping the belief of the students in their
ability to succeed.

Low self-efficacy can also be the result of negative stereotypes others hold of individuals
or the groups to which they belong, as is sometimes the case for students from underrepresented
groups (Steele, 1997; Steele & Aronson, 1995). Even brief reminders of those stereotypes can

undermine goal attainment (Steele, 1999).
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Table 4

Comparing Study Findings with Tinto’s Theory of Student Retention

Tinto’s Theory of Retention

Study Findings

Pre-entry Attributes:

e Family Background
e Skills and Abilities

e Prior Schooling

Pre-entry Attributes:

e Family Influence

Prior Schooling

Bad Decisions

Basketball

Better chance at getting recruited

Goals and Commitments:

e Intentions

e Goals and Institutional
Commitments

e External Commitments

Goals and Commitments:

e Completion

e Successful transfer to a four-year institution

e Sports and academics (grades) were the only
commitments

Institutional Experience:

e Academic Performance

e Faculty and Staff Interactions
e Extracurricular Activities

e Peer Group Interactions

Institutional Experience:

e Maintained grades to stay eligible

e Improved academics because of basketball, faculty,
and staff

e Sports team as a family outside immediate family

e Because of time and athletic commitments basketball
team became internal and external per groups

Integration:
e Academic Integration
e Social Integration

Integration:

e Learning how to study

e Understanding seriousness of college

e Faculty, coach, staff, teammates helped with academic
and social integration

Goals and Commitments:

e Intentions

e Goals and Institutional
Commitments

e External Commitments

Goals and Commitments:

e Completion

e Successful transfer to a four-year institution

e Sports and academics (grades) were the only
commitments

QOutcomes:

Outcomes:
e Completion
e Successful transfer to a four-year institution.
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In this study, African American male former athletes mentioned their sense of belonging
in community college, of being accepted, of the school as family, and of being in a space where
they felt comfortable. From the results of this study, | found African American student-athletes
who perceive themselves as belonging are more likely to continue their education because it
leads not only to enhanced motivation, but to a willingness to engage others in ways that help
them to persist. In contrast, a student’s sense of not belonging, of being out of place, leads to
withdrawal from contact that further undermines motivation and persistence (Walton & Cohen,
2007). Tinto’s theory should discuss the importance of belonging in an institution for
underrepresented students; as well as, the factors that may contribute to their need to belong.

The study participants’ sense of belonging reflects Strayhorn's (2010) idea of belonging
as a perceived social support — feeling connected, cared about, accepted, and valued by others.
Participants in this study also described the importance of social support (peers, friends, and
mentors) and of being accepted by their friends as part of their experience of belonging. When
discussing acceptance and belonging while being interviewed, most participants mentioned their
leadership and the importance of leadership within their athletic teams. Therefore, one can safely
gather that this involvement was the channel for their positive feelings of acceptance.

Implications for Practice

In researching the ways institutions can close the achievement gap in higher education,
Bensimon (2005) suggested individual actors within institutions must acknowledge how they as
individuals perpetuate or resist the problem of unequal outcomes in achievement in higher
education. Instead of a new program or technique that has been validated as a best practice,

institutions must accept that the ways in which they teach, think, connect with students, and the
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assumptions they make about student learning and students based on their race or ethnicity can
create the problem of unequal outcomes

In this study, coaches, faculty, and staff that connected to participants when they were
student-athletes at the community college seemed to understand the influence they had on their
success. Participants indirectly and clearly recounted they were able to connect with coaches,
staff, faculty, advisors, and counselors because they understood their situation without judgment.
Coaches and staff who have been successful in building mutually respectful relationships with
African American male student-athletes should be placed in roles where they are able to educate
their peers. Those staff members and coaches can educate their peers on how they as individuals
have grown to view African American male student-athletes as young men capable of
succeeding academically and athletically.

Implications for Further Research

This study was limited to the perceptions of 16 African American male student-athletes
who were academically successful at one Michigan community college. A more extensive study
involving interviews with academically successful student-athletes immediately following their
departure from several community colleges across the state might provide more accurate
information pertaining to factors of success and perceptions of belonging. Additionally, a study
that surveys information from successful community college student-athletes, coaches, and
academic advisors would add valuable insights from these key stakeholders in the academic
success of student-athletes. Finally, a mixed-methods study based at one community college
consisting of all student-athletes who have completed their athletic eligibility at a community

college may be another avenue to explore.
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With the majority of African American men starting their higher education journey at the
community college, and the majority of those same men not reaching their academic goals, it is
imperative that community college administrators understand how the few who do succeed
manage to navigate the community college system.

It is self-evident that future research specifically focused on the success factors of various
groups of African American men who attend community colleges is imperative. Education is
regarded by many, including African American men, as the great equalizer in our society.
However, the educational system is failing men who have placed so much hope in the very same
system. The COVID-19 pandemic has had a major impact on enrollment as the number of Black
male students enrolled in public two-year institutions has plunged 21.5% (Wiseman, 2021).

With the decreasing number of African American men attending Michigan community
colleges, those same men who dropped out for whatever reason should have their academic
dreams and aspirations realized. The burden of unrealized dreams should not be placed solely on
the shoulders of community college students. Instead, researchers, administrators, faculty, and
practitioners should seek to understand the challenges—and most importantly the triumphs—of
African American male student-athletes who attend community college.

The African American male student-athletes in this study had many similarities and
differences in terms of their journey into, through, and out of a Michigan community college
system. It is the space between their similarities and differences that researchers must spend
concentrated energy. Moving away from a deficit model, research that focuses on the successful
academic outcomes of disproportionately impacted community college students will be in a
better position to inform all community college students regarding best practices. Validating the

lived experiences of successful African American male community college student-athletes

129



provides insights into how higher education can evolve to be more inclusive of the most
underrepresented groups of students who are in most in need of education as a societal equalizer.
Therefore, faculty, staff, and administrators who work with student-athletes must seek out
specialized training regarding the unique needs and realities of male community college student-
athletes who identify as African American (Bensimon, 2005).

Conclusion

There was a strong understanding from each participant that to be both academically and
athletically successful, African American male student-athletes in Michigan community colleges
needed to make a personal commitment to do whatever it took to reach their goal. Oftentimes,
that meant paying close attention to how they managed time, relied on family for support, and
asked for help from coaches, teammates, faculty, staff, and academic advisors.

Michigan community colleges are open access institutions. Students attend a community
college for a variety of reasons, including earning a certificate, transferring to a four-year
institution, career development, continuing education, and to earn a GED, to name a few.
Therefore, there are a number or academic, personal, and career support services in place to
assist students in their journey.

Like their non-athletic peers, student-athletes have access to all the services on a
community college campus. However, participants in this study shared that they arrived at many
different levels educationally, making it sometimes hard to adjust. While some participants
adjusted well, those who struggled academically entering community college relied on support
services of the academic advisor/counselor, faculty members, family, coaches, and teammates.
Student-athletes met with the academic advisor/counselor and head coach to help them navigate

the intricate process of transferring to a four-year institution as a student-athlete. Additionally,
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many faculty supported participants in extra academic support and tutelage because such support
was necessary for some participants to succeed, as one participant described,

So, like, the professors kind of understood where I was struggling. That’s when they

really, like, helped me and attended to me more, because of me, knowing that I’'m really

trying and really putting in an effort to pass the class and not just push it, you know?

Regarding campus culture and environment, the culture of intercollegiate athletics at the
community college level is such that a majority of student-athletes want to continue to play the
sport they are passionate about at the next level. Therefore, there was a general understanding
that their time at the community college was limited due to their ultimate goal of a transfer to
play intercollegiate athletics at a four-year institution. The community college was a
steppingstone or connection to a more prestigious goal. Participants did report feeling a strong
sense of belonging and connection to their coaches and teammates. One participant stated,

So, I mean, you had people from—who was the security guys that would look out for

us?—Ilike, ‘Hey, yo, get out of the hallway, go.’ I had teachers that would actually call

my coach if they’re seeing that I was slipping in class and stuff like that. If anything went
on, like they... It was kind of like a jailed type of community, man.

It is not surprising all participants in this study had a strong connection to their coaches
due to the open-ended questions employed by the researcher. However, it is important to note
that the intercollegiate coach plays a large role in the overall satisfaction and sense of connection
a student-athlete has to a college campus. In relation to the connection to coaches, each
participant additionally had a strong connection to some of their teammates. They used familial
terms like brother and family when referring to teammates to which they had the greatest

connection. One participant stated, “My team, the relationship with my teammates was great

131



because it was bigger than basketball with us. It was like more of a brother, like, ‘This is my
brother,” and we took on that role.”

These findings represent the multiple ways African American male community college
student-athletes perceived their academic success at a Michigan community college. The purpose
of this qualitative study was to explore the experiences of African American male former
student-athletes who succeeded on their educational pathway and to identify the supportive
services African American former student-athletes reported as contributing to their academic
success.

It is vital that the Michigan community college system and two-year colleges across the
country continue to focus resources and efforts to understanding the community college student.
More specifically, there must be a concerted effort by researchers and practitioners to understand
underserved populations of community college students, such as African American men and
African American male student-athletes.

This research study was designed to examine the experiences of African American male
student-athletes who persisted and were successful in a Michigan community college. In order
for real change to occur in higher education, the academic community must value their journey
towards academic success as legitimate knowledge. Understanding the support systems African
American male student-athletes feel most comfortable using, how they relate to each other, how
they interact with the collegiate environment as a whole, as well as their mindset in terms of
success, is vital to unlocking the academic gates of higher education that keep students from

reaching their full potential.
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Researcher’s Reflections

In conducting this research, it occurred to me that community college student-athletes
have the same demands placed upon on them athletically and academically as student-athletes at
four-year institutions, especially the demands of staying academically eligible and participating
at a high level in college athletics. Participants in this study all used community college as a
spring board to their next phase in life, either to earn a degree or to continue their athletic and
academic career at a four-year institution. All participants benefited from community college in
some way.

While conducting this research, | learned the community college journey is unique to
each student-athlete. Some participants lacked support from family, placing an additional
financial burden on an already burdensome and difficult experience. Other participants relied
strictly on the coach, staff, and teammates to reach completion.

While conducting this research, | also learned that community college athletics can be
viewed and used by student-athletes in a few different ways. Student-athletes may attend
community college because they did not reach their potential athletically in high school. Other
attend a community college because they had poor grades and did not meet a four-year
institution’s ACT or SAT minimum score requirement to attend. Some student-athletes attended
community college for the chance to be recruited by four-year institutions. These athletes may
have had scholarship offers, but they wanted something better. Some student-athletes attend
community college because no one advocated for them in high school, no one guided them in the
direction to attend college. Some student-athletes attend community college because they have

been removed from high school due to expulsion or trouble with the law.
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The finding that was most revealing was the fact that all student-athlete participants had a
strong relationship with their coach. It seems as if the coach is a major catalyst for student-
athlete’s transition to completion or transfer to a four-year institution. The coach played a father,
uncle, mentor figure in the lives of the student-athletes. The role of the coach is vital because the
coach can steer the student in the right direction toward completion or just as easily in the wrong
direction. As a staff member, coaches also have access to staff and additional resources to ensure
the student-athlete’s persistence and success.

As a former student-athlete, | found that participants shared many of the same
experiences | had as a college athlete. | found that the value of athletics were the same for me as
it was for them. As it had for me, athletics provided discipline and allowed participants to
experience teamwork, leadership, failure, success, and a sense of family. Athletics also was the
reason all participants attended community college and the reason all participants either reached
completion or successfully transferred to a four-year institution.

The voices of the participants told me that there is a need for community college and
athletic programs. Listening to the voices of participants made me feel that each wanted better
for themselves, each wanted to succeed. The students attended community college unsure about
their future and left their respective institutions with confidence, wisdom, and knowledge.
Participants also explained how proud they were to have attended a community college, and each
pledged to always advocate for community colleges.

While | gathered a lot of information from participants, were I to start over, | would ask
more questions and probe for more detailed answers. Some participants were more long winded
than others. While participants answered all questions, | came away from interviews feeling they

had more to share. Community colleges across the country can help create positive change for
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African American males. In a personal conversation with Dr. Harry Edwards, he mentioned to
me,

We can no longer simply complain or demand redress from the exploitive forces and

interests opposing us (NCAA, pro teams, mainstream media, and White fan base). We

must proactively intervene to awaken, educate, prepare, and ultimately repair our aspiring
and achieving athletes—males and females. And that process must start with teaching all
of our children to dream with their eyes open. (H. Edwards, personal communication)

There were no surprises from this study and its conclusions, although the study did open
my eyes to the power and significance team sports play in the lives of African American males.
Team sports taught participants in this study life lessons that will stay with them for the
remainder of their lives.

This study also has changed the way | view community college students, specifically
student athletes. As a community college administrator, | find this study to be a tool to
understand the total student, both academically and athletically, as | change my approach in
assisting that population and help my co-workers better understand that specific population.

| still believe that this study contributes to the overall research of community colleges,
specifically those institutions interested in the academic success of African American male
student-athletes. Staff and faculty from both four-year and two-year institutions—including
athletic directors, coaches, and athletic advisors—will benefit from this study as it reveals
aspects of the student-athlete experience that encourage academic success. This study is
significant for athletes considering a community college as a first step on their higher education
pathway, this study will provide greater insight as to what they may potentially encounter and

endure during their time as a student-athlete. Parents will be able to read this study and make a
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more reliable decision regarding their son’s enroliment in a community college. Coaches will
benefit from an improved understanding of the needs of African American student-athletes off
the field or court. Michigan community colleges and the state-wide community college system
will benefit from a better understanding of the experiences and successes of former African
American male community college student-athletes while learning more about the academic and
social needs of African American male student-athletes.

Additionally, administrators throughout the Michigan community college system could
benefit from understanding the positive, lived experiences of a group of students that persevered
and reached their academic goals. The successful academic journey of an African American male
student-athlete is not just the responsibility of the individual, but also the responsibility of the
institution and community agents that interact with the African American male athlete

throughout his post-secondary academic journey.

136



References

ACT and the United Negro College Fund. (2015). The condition of college & career readiness
2015: African American students. https://cdn.uncf.org/wp-content/uploads/PDFs/6201-
CCCR-African-American-2015.pdf

Adejumo, V. (2019, February 19). These numbers prove African Americans still haven’t
recovered from the financial crisis. MarketWatch.
https://www.marketwatch.com/story/these-numbers-prove-african-americans-still-havent-
recovered-from-the-financial-crisis-2019-02-06

Alexander, M. (2010). The new Jim Crow: Mass incarceration in the age of colorblindness. New
York: New Press.

Aljohani, O. (2016). A comprehensive review of the major studies and theoretical models of
student retention in higher education. Higher Education Studies, 6(2), 1-18.
https://files.eric.ed.gov/fulltext/EJ1092026.pdf

Allen, A. G. (2010). A critical race theory analysis of the disproportionate representation of
Blacks and males participating in Florida's special education programs [Doctoral
dissertation, Florida Atlantic University]. ProQuest.
https://www.proquest.com/docview/845694302

American Civil Liberties Union Work Group. (2009). American Civil Liberties Union Work
Group report: Reclaiming Michigan’s throwaway kids: Students trapped in the school-to-
prison pipeline. American Civil Liberties Union. https://www.njjn.org/uploads/digital-
library/resource_1287.pdf

ACLU 2019 - https://www.aclu.org/issues/juvenile-justice/school-prison-pipeline

137


https://www.njjn.org/uploads/digital-library/resource_1287.pdf
https://www.njjn.org/uploads/digital-library/resource_1287.pdf

Annie E. Casey Foundation (2017). 2017 race for results policy report: Building a path to
opportunity for all children. https://assets.aecf.org/m/resourcedoc/aecf-
2017raceforresults-2017.pdf

Astin, A. W., & Oseguera, L. (2005). Pre-college and institutional influences on degree
attainment. In A. Seidman (Ed.). College student retention: Formula for student success
(pp. 245-276). Rowman & Littlefield.

Bean, J. P. (1982). Conceptual models of student attrition: How theory can help the institutional
researcher. New Directions for Institutional Research, 1982(36), 17-33.
https://doi.org/10.1002/ir.37019823604

Bean, J. P., & Metzner, B. S. (1985). A conceptual model of nontraditional undergraduate
student attrition. Review of Educational Research, 55(4), 485-540.
https://doi.org/10.3102/00346543055004485

Bensimon, E. M. (2005). Closing the achievement gap in higher education: An organizational
learning perspective. New Directions for Higher Education, 131, 99-111.
https://doi.org/10.1002/he.190

Benton, S. (2012). Does Class Size Matter? The IDEA Center Blog. Analyses of IDEA student
ratings collected in 490,196 classes from 2002-2011.

Bonner, F. A, 1. & Bailey, K. W. (2006). Enhancing the academic climate for African American
men. In M. J. Cuyjet and Assoc. (Ed.), African American men in college (pp. 24-46).
Jossey-Bass.

Braxton, J. M., & Hirschy, A. S. (2005). Theoretical developments in the study of college
student departure. In A. Seidman (Ed.). College student retention: Formula for student

success (pp. 61-87). Rowmany & Littlefield.

138



Braxton, J. M., Sullivan, A. S., & Johnson, R. T. (1997). Appraising Tinto’s Theory of College
Student Departure. In J. C. Smart (Ed.), Higher Education: Handbook of Theory and
Research, Vol. 12 (pp. 107-158). Springer.

Britannica. (2021, April 16). Northwest ordinances United States (1784, 1785, 1787).
https://www.britannica.com/event/Northwest-Ordinances

Brooks, D., & Althouse, R. (2013). Racism in college athletics (3" ed.). UNKNO.

Bryant, R. T.-A.-F. (2015, February). College preparation for African American students: Gaps
in the high school educational experience.
http://www.clasp.org/sites/default/files/public/resources-and-publications/publication-
1/College-readiness2-2.pdf

Burke, A. (2019). Student retention models in higher education: A literature review. College and
University, 94(2), 12-21.

Bush, E. C., & Bush, V. L. (2010). Calling out the elephant: An examination of African
American male achievement in community colleges. Journal of African American Males
in Education, 1(1), 40-62. https://jaamejournal.scholasticahq.com/article/18396-calling-
out-the-elephant-an-examination-of-african-american-male-achievement-in-community-
colleges

Byrd, T. L. (2017). Successful African American community college student athletes’ perceptions
of factors of academic success [Doctoral dissertation, University of San Francisco].
https://repository.usfca.edu/cgi/viewcontent.cgi?article=1339&context=diss

Cabrera, A. F., Castafieda, M. B., Nora, A., & Hengstler, D. (1992) The convergence between
two theories of college persistence. Journal of Higher Education, 63(2), 143-164,

https://doi.org/10.1080/00221546.1992.11778347

139



Cabrera, A. F., Crissman, J. L., Bernal, E. M., Nora, A., Terenzini, P. T. & Pascarella, E. T.
(2002). Collaborative learning: Its impact on college students’ development and diversity.
Journal of College Student Development, 43(1), 20-34.

Center for Community College Student Engagement. (2010). The heart of student success:
Teaching, learning, and college completion. 2010 findings. CCCSE.
https://www.ccsse.org/publications/national_report_2010/36379tw/CCCSE_2010_nation
al_report.pdf

Charmaz, K. (2006). Constructing grounded theory. SAGE Publishing.

City University of New York (n.d.) City University of New York Black Male Initiative.
https://www1.cuny.edu/sites/bmi/about/#:%7E:text=Mission%2C%20Vision%20%26%?2
0Goals-,MISSION,Caribbean%20and%20Latino%2FHispanic

Cokley, K. (2003). What do we know about the motivation of African American students?
Challenging the "anti-intellectual™ myth. Harvard Educational Review. 73. 524-558.
https://doi.org/10.17763/haer.73.4.3618644850123376

Cole, N. L. (2019, May 30). Understanding the school-to-prison pipeline. ThoughtCo.
https://www.coursehero.com/file/51413529/Cole-Understanding-the-School-to-Prison-
Pipelinepdf/

Colen, J. N. (1981). Review of the book The Black underclass: Poverty, unemployment, and
entrapment of ghetto youth, by D. G. Glasgow. Social Work, 27(1), 119.
https://doi.org/10.1093/sw/27.1.119

Comeaux, E., Speer, L., Taustine, M., & Harrison, C. K. (2011). Purposeful engagement of first-
year division | student-athletes. Journal of the First-Year Experience & Students in

Transition, 23(1), 35-52. http://works.bepress.com/keith_harrison/13/

140



Connolly, C. (2016, September 20). Student retention literature — Tinto’s model.
https://corneliathinks.wordpress.com/2016/09/20/tintos-model/

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating quantitative
and qualitative research (4th ed.). Pearson Education.

Creswell, J. W. (2013). Qualitative inquiry & research design: Choosing among five approaches
(3" ed.). SAGE Publications. http://www.ceil-conicet.gov.ar/wp-
content/uploads/2018/04/CRESWEL L Qualitative-Inquary-and-Research-Design-
Creswell.pdf

DeGruy, J. (2005). Post traumatic slave syndrome: America’s legacy of enduring injury and
healing. Uptone Press.

Demas, J. (2017). Understanding the academic struggles of community college student-athletes
[Doctoral dissertation, North Central University]. ProQuest.
https://www.proquest.com/docview/1981333570

Dettling, L. J., Hsu, J. W., Jacobs, L., Moore, K. B., & Thompson, J. P. (2017, September 27).
Recent trends in wealth-holding by race and ethnicity: Evidence from the survey of
consumer finances. Board of Governors of the Federal Reserve System.
https://www.federalreserve.gov/econres/notes/feds-notes/recent-trends-in-wealth-
holding-by-race-and-ethnicity-evidence-from-the-survey-of-consumer-finances-
20170927.htm

Dickens, M. D. (2012). Beyond statistics: African American male persistence in community
college [Doctoral dissertation, Oklahoma State University]. SHAREOK.
https://shareok.org/bitstream/handle/11244/7369/School%200f%20Teaching%20and%20

Curriculum%?20Leadership_081.pdf?sequence=1

141



Dilley-Knoles, J., Burnett, J. S., & Peak, K. W. (2010). Making the grade: Academic success in
today’s Athlete. Sport Journal, 13(1). https://thesportjournal.org/article/making-the-
grade/

Edwards, H. (1973). Sociology of sport. Dorsey Press.

Edwards, H. (2018). The revolt of the Black athlete (50th anniversary ed.). University of Illinois
Press.

Eisenberg, D., Goldrick-Rab, S., Ketchen Lipson, S., & Broton, K.. (2016, March). Too
distressed to learn? Mental health among community college students. Wisconsin HOPE
Lab. https://hope4college.com/wp-content/uploads/2018/09/Wisconsin_HOPE_ Lab-
Too_Distressed_To_Learn.pdf

Eisner, E. W. (1976). Educational connoisseurship and criticism: Their form and functions in
educational evaluation. Journal of Aesthetic Education, 10(3/4), 135-150.
https://doi.org/10.2307/3332067

El-Shabazz, E. H. M. (1964, June). Public Address. Organization of Afro-American Unity
(OAAU). https://www.blackpast.org/african-american-history/speeches-african-
american-history/1964-malcolm-x-s-speech-founding-rally-organization-afro-american-
unity/

Fanon, F. (1967). Black skin, white masks. Grove Press.

Fernandez, A. M., Davis, R. W., & Jenkins, G. S. (2017). Achieving student success for African
American males. Association of American Colleges & Universities, 19(2).

FHSAA | How to be an Ideal Student-Athlete. (2018). How to Be an Ideal Student-Athlete.
https://www.fhsaa.org/node/17324#:%7E:text=As%20defined%20by%20the%202013,m

aximum%?20effort%20t0%20both%20areas

142



Finkel, E. (2010). Black children still left behind. District Administration, 46(10), 26-30.
https://www.nxtbook.com/nxtbooks/pmg/dal110/index.php?startid=26#/p/26
Garringer, M., Kaufman, M., Stelter, R., Shane, J., & Kupersmidt, J. (2019, December). E-

mentoring: Supplement to the elements of effective practice for mentoring. MENTOR.

https://www.mentoring.org/new-site/wp-content/uploads/2019/12/E-Mentoring-

Supplement-to-EEP-1.pdf
Gill, E. L., Jr., & Farrington, K. (2014). The impact of an intensive learning program (ILP) on

Black male student-athlete academic achievement. Journal of College Student

Development, 55(4), 413-418.

https://www.researchgate.net/publication/265924668 The Impact_of an_Intensive Lear
ning_Program_ILP_on_Black_Male_Football_Student-Athlete_Academic_Achievement
Giogianni, S. J. (2019, December 5). African American boys and men in America are Killing

themselves, and no one seems to care. The Charleston Chronicle.

https://www.charlestonchronicle.net/2019/12/05/african-american-boys-and-men-in-

america-are-killing-themselves-and-no-one-seems-to-care/

Glaser, B. G., & Strauss, A. L. (1967). The discovery of grounded theory: Strategies for

qualitative research. Aldine Transaction.

Glaser, B. G., & Strauss, A. L. (2009). The discovery of grounded theory: Strategies for

qualitative research.

Glasgow, D. G. (1982). Labeling: Effects on the Black mentally retarded offender and the Black
community. In A. R. Harvey & T. L. Carr (Eds.), The Black mentally retarded offender:

A holistic approach to prevention and habilitation (pp. 127-138). United Church of

Christ Commission for Racial Justice.

143



Gordon, E. (2005, October 20). Challenges facing young Black men. NPR.
https://www.npr.org/templates/story/story.php?storyld=4966879

Greene, T. G., Nathan, M. C., & McClenney, K. (2008). The effort-outcome gap: Differences for
African American and Hispanic community college students in student engagement and
academic achievement. Journal of Higher Education, 79(5), 513-539.
http://www.jstor.org/stable/25144691

Griffin, K. A., Jayakumar, U. M., Jones, M. M., & Allen, W. R. (2010). Ebony in the ivory
tower: Examining trends in the socioeconomic status, achievement, and self-concept of
Black male freshmen. Equity & Excellence in Education, 43(2), 232-248.
https://doi.org/10.1080/10665681003704915

Gruman, J. A., & Saks, A. M. (2011). Socialization preferences and intentions: Does one size fit
all? Journal of Vocational Behavior, 79(2), 419-427.
https://doi.org/10.1016/j.jvb.2011.04.006

Hansen, L. (n.d.). The prevalence of mental health in student-athletes. Athlete Network.
https://an.athletenetwork.com/blog/the-prevalence-of-mental-health-in-student-athletes

Harper, S. R. (2006). Black male students at public flagship universities in the U.S.: Status,
trends, and implications for policy and practice. Joint Center for Political and Economic
Studies Health Policy Institute. https://www.nationalcollaborative.org/wp-
content/uploads/2016/02/Black-Male-Students-at-Public-Flagship.pdf

Harper, S. R. (2009). Race, interest convergence, and transfer outcomes for Black male student-
athletes. New Directions for Community Colleges, 147, 29-37.

https://doi.org/10.1002/cc.375

144



Harper, S. R. (2012). Black male students at public colleges and universities: A 50-state report
card. Congressional Black Caucus Foundation.

Harper, S. R. (2016). Black male student-athletes and racial inequities in NCAA Division |
college sports: 2016 edition. University of Pennsylvania Center for the Study of Race &
Equity in Education. https://web-
app.usc.edu/web/rossier/publications/231/Harper%20Sports%20(2016).pdf

Harper, S. R., & Harris 11, F. (2012, November). A role for policymakers in improving the status
of Black male students in U.S. higher education. Institute for Higher Education Policy.
https://files.eric.ed.gov/fulltext/ED537367.pdf

Harper, S. R., & Hurtado, S. (2007). Nine themes in campus racial climates and implications for
institutional transformation. In S. R. Harper & L. D. Patton (Eds.), Responding to the
Realities of Race on Campus (pp. 7-24). Jossey-Bass. https://doi.org/10.1002/ss.254

Harper, S. R., Williams, C. D., & Blackman, H. W. (2013). Black male student-athletes and
racial inequities in NCAA Division | revenue-generating college sports. University of
Pennsylvania, Center for the Study of Race and Equity in Education.

Harris, F., 111, & Wood, J. L. (2013). Student success for men of color in community colleges: A
review of published literature and research, 1998-2012. Journal of Diversity in Higher
Education, 6(3), 174-185. https://doi.org/10.1037/a0034224

Harrison, C. K., Martin, B. E., & Fuller, R. (2015). “Eagles don’t fly with sparrows”: Self-
determination theory, African American male scholar-athletes and peer group influences
on motivation. Journal of Negro Education, 84(1), 80-93.

https://doi.org/10.7709/jnegroeducation.84.1.0080

145



Harry, B., & Anderson, M. G. (1994). The disproportionate placement of African American
males in special education programs: A critique of the process. Journal of Negro
Education, 63(4), 602-619. https://doi.org/10.2307/2967298

Herrera, J. (1998). The disproportionate placement of African Americans in special education:
An analysis of ten cities. https:/files.eric.ed.gov/fulltext/ED423324.pdf

Holton, J. (2008, June 30). Grounded theory as a general research methodology. Grounded
Theory Review, 7(2). http://groundedtheoryreview.com/2008/06/30/grounded-theory-as-
a-general-research-methodology/

Horowitz, J. M. (2019, June 17). Most Americans say the legacy of slavery still affects black
people in the U.S. today. Pew Research Center. https://www.pewresearch.org/fact-
tank/2019/06/17/most-americans-say-the-legacy-of-slavery-still-affects-black-people-in-
the-u-s-today/

Horton, D., Jr. (2009). Class and cleats: Community college student athletes and academic
success. New Directions for Community Colleges, 2009(147), 15-27.
https://doi.org/10.1002/cc.374

Horton, D., Jr. (2011). Developing an institutional culture toward degree attainment for student
athletes. New Directions for Community Colleges, 2011(155), 27-33.
https://doi.org/10.1002/cc.455

Horton, D., Jr. (2015). Between a ball and a harsh place: A study of Black male community
college student-athletes and academic progress. Community College Review, 43(3), 287-
305. https://doi.org/10.1177/0091552115578168

Hussar, B., Zhang, J., Hein, S., Wang, K., Roberts, A., Cui, J., Smith, M., Bullock Mann, F.,

Barmer, A., & Dilig, R. (2020). The condition of education 2020 (NCES 2020-144). U.S.

146


https://doi.org/10.2307/2967298
https://doi.org/10.1177%2F0091552115578168

Department of Education. Washington, DC: National Center for Education Statistics.
https://nces.ed.gov/pubsearch/pubsinfo. asp?pubid=2020144.

Ingram, T. N., & Coaxum, J., lll. (2018). Engaging African American males in community
college. Information Age Publishing.

Jackson, R. L., Il, Drummond, D. K., & Camara, S. (2007). What is qualitative research?
Qualitative Research Reports in Communication, 8(1), 21-28.
https://doi.org/10.1080/17459430701617879

James, M. L. (2013). Understanding the role of athletics and resiliency in the persistence and
success of African American males in a community college setting [Doctoral dissertation,
Northern Illinois University]. https://search.proquest.com/docview/1420362728

JED, & the Steve Fund. (n.d.). Students of color feel less academically and emotionally prepared
for college. http://www.higheredtoday.org/wp-content/uploads/2018/04/Steve-Fund-JED-
infographic.pdf

Jones, L. (Ed.). (2001). Retaining African Americans in higher education: Challenging
paradigms for retaining Black students, faculty and administrators. Stylus Publishing.

Jones, D. J., & Watson, B. C. (1990). High-risk students and higher education: Future trends
(ASHE-ERIC Higher Education Report no. 3). George Washington University School of
Education and Human Development. http://files.eric.ed.gov/fulltext/ED321726.pdf

Journal of Blacks in Higher Education Foundation. (2005/2006, Winter). There is both good
news and bad news in Black participation in advanced placement programs. The Journal
of Blacks in Higher Education, 50, 97-101.

Kelly, D. D., & Dixon, M. A. (2014). Successfully navigating life transitions among African

American male student-athletes: A review and examination of constellation mentoring as

147


http://www.higheredtoday.org/wp-content/uploads/2018/04/Steve-Fund-JED-infographic.pdf
http://www.higheredtoday.org/wp-content/uploads/2018/04/Steve-Fund-JED-infographic.pdf

a promising strategy. Journal of Sport Management, 28(5), 498-514.
https://doi.org/10.1123/jsm.2012-0320

Kendi, I. X. (2016, June 21). Post-traumatic slave syndrome is a racist idea. Black perspectives.
African American Intellectual History Society. https://www.aaihs.org/post-traumatic-
slave-syndrome-is-a-racist-idea/

Lapchick, R. E. (2000). Crime and athletes: New racial stereotypes. Society, 37(3), 14-20.
https://doi.org/10.1007/BF02686168

Leach, E. J. (1995). The dual role of student and athlete: An exploration of the survival
strategies of student-athletes in a community college [Doctoral dissertation, University of
Texas at Austin]. ProQuest.
https://www.proquest.com/openview/93d8e231a7flcc2fd42b0746242a03al/1?pg-
origsite=gscholar&cbl=18750&diss=y

Lewis, C. W., & Middleton, V. (2003). African Americans in community colleges: A review of
research reported in the Community College Journal of Research and Practice: 1990-
2000. Community College Journal of Research and Practice, 27(9-10), 787-798.
https://doi.org/10.1080/713838284

Lewis, R. A. (2010, January 1). Communalism values and the academic success and retention of
the African American male student in community college [Doctoral dissertation,
University of Colorado at Colorado Springs].
https://search.proquest.com/docview/577612998

Lincoln, Y. S. & Guba, E. G. (1985). Naturalistic inquiry. SAGE Publishing.

Longhurst, R. (2003). Semi-structured interviews and focus groups. Key methods in

geography, 3(2), 143-156.

148


https://www.aaihs.org/post-traumatic-slave-syndrome-is-a-racist-idea/
https://www.aaihs.org/post-traumatic-slave-syndrome-is-a-racist-idea/

LoBue, A. L. (2020, August 5). Low-bandwidth teaching strategies in response to the COVID-19
pandemic: Addressing technology access inequity in distance learning and online
education. Harvard Graduate School of Education, Education Redesign Lab.
https://edredesign.org/files/edredesign/files/low_bandwidth_teaching_strategies 2.pdf?m
=1596823789

Longhurst, R. (2009). Interviews: In-depth, semi-structured. In R. Longhurst (Ed.), International
Encyclopedia of Human Geography (pp. 580-584). https://doi.org/10.1016/B978-
008044910-4.00458-2

Losen, D. J. (2011). Discipline policies, successful schools, and racial justice. National
Education Policy Center. http://nepc.colorado.edu/publication/discipline-policies

Loury, L. D. (2004). Siblings and gender differences in African-American college attendance.
Economics of Education Review, 23(3), 213-219.
https://doi.org/10.1016/j.econedurev.2003.06.003

Lundy-Wagner, V., & Gasman, M. (2011). When gender issues are not just about women:
Reconsidering male students at historically Black colleges and universities. Teachers
College Record, 113(5), 934-968. http://www.tcrecord.org/Content.asp?Contentld=15936

Metz, G. W. (2004). Challenge and changes to Tinto’s persistence theory: A historical review.
Journal of College Student Retention, 6(2), 191-207. https://doi.org/10.2190/M2CC-
R7Y1-WY2Q-UPK5

Meyer, B. D. (1990). Why are there so few Black entrepreneurs? (Working Paper No. 3537).
National Bureau of Economic Research. https://doi.org/10.3386/w3537

Michigan Community College Athletic Association. (2019, October 28).

https://mccaa.prestosports.com/landing/index

149


http://nepc.colorado.edu/publication/discipline-policies

Michigan Const. 1835. art X, § 2. Web; Const. 1835. art X, 8 5. Web.

Michigan Const. 1963. art VIII, § 1.Web.

Michigan Public Community Colleges. (n.d.). 128.

Morse, J. M., Barrett, M., Mayan, M., Olson, K., & Spiers, J. (2002). Verification strategies for
establishing reliability and validity in qualitative research. International Journal of
Qualitative Methods, 1(2), 13-22. https://doi.org/10.1177/160940690200100202

Melnyk, B. M., & Fineout-Overholt, E. (2010). Evidence-based practice in nursing &
healthcare: A guide to best practice (2nd ed.). Lippincott Williams & Wilkins.

Nelson, H. (2006, December 14). A lift for Black male students. Washington Post, p. BO2.
http://Ebcsohost.com

National Center for Higher Education Management Systems & Jobs for the Future. (2007,
November). Adding it up: State challenges for increasing college access and success.
Jobs for the Future. https://files.eric.ed.gov/fulltext/ED499087.pdf

National Junior College Athletic Association. (2019). About the NJCAA.
https://www.njcaa.org/landing/index

Padgett, R. D., Goodman, K. M., Johnson, M. P., Saichaie, K., Umbach, P. D., & Pascarella, E.
T. (2010). The impact of college student socialization, social class, and race on need for
cognition. New Directions for Institutional Research, 2010(145), 99-111.
https://doi.org/10.1002/ir.324

Palmer, R. T., Davis, R. J., & Hilton, A. A. (2009). Exploring challenges that threaten to impede
the academic success of academically underprepared Black males at an HBCU. Journal

of College Student Development, 50(4), 429-445. https://doi.org/10.1353/csd.0.0078

150



Pascarella, E. T., & Terenzini, P. T. (2005). How college affects students: A third decade of
research, volume 2. Jossey-Bass.

Patton, M. Q. (1980). Qualitative evaluation methods. SAGE Publishing.

Patton, M. Q. (2001). Qualitative research & evaluation methods (3" ed.). SAGE Publishing.

Perrakis, A. I. (2008). Factors promoting academic success among African-American and White
male community college students. New Directions for Community Colleges, 142, 15-23.
https://doi.org/10.1002/cc.321

Pettit, B., & Western, B. (2004). Mass imprisonment and the life course: Race and class
inequality in U.S. incarceration. American Sociological Review, 69(2), 151-1609.
https://doi.org/10.1177/000312240406900201

Primm, A. B. (2019, January 10). The community college imperative: Designing solutions to
promote the mental health ofsStudents. The Steve Fund. https://www.stevefund.org/blog-
community-college-mental-health-solutions/

Reja, U., Manfreda, K. L., Hlebec, V., & Vehovar, V. (2003). Open-ended vs. close-ended
questions in web questionnaires. In F. Anuska & A. Mrvar (Eds.), Developments in
Applied Statistics (159-177). Faculty of Social Sciences, University of Ljubljana.
http://mrvar.fdv.uni-lj.si/pub/mz/mz19/reja.pdf

Riegle-Crumb, C., & King, B. (2010). Questioning a White male advantage in STEM:
Examining disparities in college major by gender and race/ethnicity. Educational
Researcher, 39(9), 656-664. https://doi.org/10.3102/0013189X10391657

Rock. P., (1979). The making of symbolic interactionism. Rowman and Littlefield.

151



Rosen, J. (2016, March 30). Teacher expectations reflect racial biases, Johns Hopkins study
suggests. Johns Hopkins University HUB. https://hub.jhu.edu/2016/03/30/racial-bias-
teacher-expectations-black-white/

Ryan, R. M., & Connell, J. P. (1989). Perceived locus of causality and internalization:
Examining reasons for acting in two domains. Journal of Personality and Social
Psychology, 57(5), 749-761. https://doi.org/10.1037/0022-3514.57.5.749

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic
motivation, social development, and well-being. American Psychologist, 55, 68-78.
https://selfdeterminationtheory.org/SDT/documents/2000_RyanDeci_SDT.pdf

Schott Foundation for Public Education. (2010, December). Yes we can: The Schott 50 state
report on public education and Black males. http://schottfoundation.org/resources/yes-
we-can-schott-50-state-report-public-education-and-black-males

Spatig-Amerikaner, A. (2012). Unequal education: Federal loophole enables lower spending on
students of color. Center for American Progress. https://cdn.americanprogress.org/wp-
content/uploads/2012/08/UnequalEducation.pdf

Stage, F. K., & Hossler, D. (2000). Where is the student? Linking student behaviors, college
choice, and college persistence. In J. M. Braxton (Ed.), Reworking the student departure
puzzle (pp. 170-195). Vanderbilt University Press.

Stiles, W. B. (1999). Evaluating qualitative research. Evidence-Based Mental Health. 2(4), 99-
101. http://dx.doi.org/10.1136/ebmh.2.4.99

Storch, J., & Ohlson, M. (2009). Student services and student athletes in community colleges.

New Directions for Community Colleges, 147, 75-84. https://doi.org/10.1002/cc.379

152


http://dx.doi.org/10.1136/ebmh.2.4.99

Strayhorn, T. L. (2008). The invisible man: Factors affecting the retention of low-income
African American males. National Association of Student Affairs Professionals Journal,
66-82.

Strayhorn, T. L. (2010). When race and gender collide: Social and cultural capital’s influence on
the academic achievement of African American and Latino males. Review of Higher
Education: Journal of the Association for the Study of Higher Education, 33(3), 307-332.
https://doi.org/10.1353/rhe.0.0147

Strayhorn, T. L., & Johnson, R. M. (2014). Black female community college students'
satisfaction: A national regression analysis. Community College Journal of Research and
Practice, 38(6), 534-550. https://doi.org/10.1080/10668926.2013.866060

Stufflebeam, D. L., & Coryn, C. L. S. (2014). Evaluation theory, models, and applications (2nd
ed.). Jossey-Bass.

Stull, T. (n.d.). Mind, body and sport: The psychiatrist perspective. National Collegiate Athletic
Association Sport Science Institute. https://www.ncaa.org/sport-science-institute/mind-
body-and-sport-psychiatrist-perspective

Tierney, W. G. (1992). An anthropological analysis of student participation in college. Journal of
Higher Education, 63(6), 603-618. https://doi.org/10.2307/1982046

Tinto, V. (1975). Dropout from higher education: A theoretical synthesis of recent research.
Review of Educational Research, 45(1), 89-125.
https://doi.org/10.3102/00346543045001089

Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition (2nd ed.).

University of Chicago Press.

153


https://doi.org/10.3102/00346543045001089

Tinto, V. (1997). Classrooms as communities: Exploring the education character of student
persistence. Journal of Higher Education, 68(6), 599-623. https://doi.org/10.2307/2959965

Tinto, V. (2005). Epilogue: Moving from theory to action. In A. Seidman (Ed.). College student
retention: Formula for student success (pp. 317-334). Praeger Publishers.

Tinto, V. (2006). Research and Practice of Student Retention: What Next? Journal Of College
Student Retention: Research, Theory & Practice, 8(1), 1-19.
https://doi.org/10.2190/4YNU-4TMB-22DJ-AN4W

Twenty-first Century Education Commission. (2017, February 28). The best education system for
Michigan’s success: A blueprint for educating Michigan’s residents to build the best
businesses, win the best jobs, and achieve the American dream.
https://www.michigan.gov/documents/snyder/Final_Report_-
_The_Best_Education_System_for_Michigans_Success 588111 7.pdf

U.S. Department of Education Office for Civil Rights (2014, March). Civil rights data collection
data snapshot: College and career readiness (Issue Brief No. 3).
https://www2.ed.gov/about/offices/list/ocr/docs/crdc-college-and-career-readiness-
snapshot.pdf

van Gennep, A. (1961). The rites of passage. University of Chicago Press.

Vespa, J., Lewis, J. M., & Kreider, R. M. (2013, August). America’s families and living
arrangements: 2012 population characteristics. U.S. Census Bureau.
https://www.census.gov/prod/2013pubs/p20-570.pdf

Wayne County Community College District. (n.d.). WCCCD - Institutional effectiveness.
https://www.wcccd.edu/dept/institutional _effectiveness.htm

Welsing, E. (1992). The Isis papers: The keys to the colors. Third World Press.

154



Williams, W. E. (2017, September 20). The Black family is struggling, and it’s not because of
slavery. The Daily Signal. https://www.dailysignal.com/2017/09/20/black-family-
struggling-not-slavery/

Wilson, A. N. (1992). Understanding Black adolescent male violence: Its remediation and
prevention. Afrikan World Infosystems.

Wiseman, S. (2021, September 27). A ‘loud and clear’ call to invest in Black men. Inside Higher
Ed. https://www.insidehighered.com/news/2021/09/27/college-leaders-seek-boost-
enrollment-black-men

Wolcott, H. F. (1995). The art of fieldwork. AltaMira Press.

Wolverton, B. (2008, January 14). College Football Players Spend 44.8 Hours a Week on Their
Sport, NCAA Survey Finds. The Chronicle of Higher Education.
https://www.chronicle.com/article/college-football-players-spend-44-8-hours-a-week-on-
their-sport-ncaa-survey-finds-395/

Wong, A. (2016, February 8). How school suspensions push Black students behind. The Atlantic.
https://www.theatlantic.com/education/archive/2016/02/how-school-suspensions-push-
black-students-behind/460305/

Wood, J. L., & Palmer, R. T. (2013). The likelihood of transfer for Black males in community
colleges: Examining the effects of engagement using multilevel, multinomial modeling.
Journal of Negro Education, 82(3), 272-287.
https://doi.org/10.7709/jnegroeducation.82.3.0272

Wood, J. L., & Palmer, R. T. (2014). Academic achievement and the community college
Perspectives of Black male students on the importance of "focus." College Student

Affairs Journal, 32(1), 141-153.

155



Wood, J. L., & Williams, R. C. (2013). Persistence factors for Black males in the community
college: An examination of background, academic, social, and environmental variables.
Spectrum: A Journal on Black Men, 1(2), 1-28. https://doi.org/10.2979/spectrum.1.2.1

Woodland, M. H. (2004). Ethnocultural exposure as a predictor of academic achievement,
academic self-concept and self-reliance in Black college males [Doctoral dissertation,
Howard University].
https://search.proquest.com/openview/19046e4f1f67011d75fb49b7c4ad7379/1?pg-
origsite=gscholar&chl=18750&diss=y

Woodson, C. G. (1933). The miseducation of the Negro. The Associated Publishers.

X, M., & Haley, A. (1965). The autobiography of Malcolm X. Grove Press.

X, M. (2007, October 15). (1964) Malcolm X’s speech at the founding rally of the Organization
of Afro-American Unity. https://www.blackpast.org/african-american-history/speeches-
african-american-history/1964-malcolm-x-s-speech-founding-rally-organization-afro-
american-unity/

Yates, L., Pelphrey, B. A., & Smith, P. A. (2008). An exploratory phenomenological study of
African American male pre-service teachers at a historical Black university in the mid-
south. Forum of Applied Educational Research Journal, 21(3), 1-18.
https://files.eric.ed.gov/fulltext/ED502149.pdf

Yearwood, T. L., & Jones, E. A. (2012). Understanding what influences successful Black
commuter students’ engagement in college. Journal of General Education, 61(2), 97-125.
https://doi.org/10.5325/jgeneeduc.61.2.0097

Yin, R. K. (2011). Qualitative research from start to finish. Guilford Press.

156


https://search.proquest.com/openview/19046e4f1f67011d75fb49b7c4ad7379/1?pq-origsite=gscholar&cbl=18750&diss=y
https://search.proquest.com/openview/19046e4f1f67011d75fb49b7c4ad7379/1?pq-origsite=gscholar&cbl=18750&diss=y

York, T. T., Gibson, C., & Rankin, S. (2015) Defining and measuring academic success.
Practical Assessment, Research, and Evaluation, 20(5).
https://scholarworks.umass.edu/cgi/viewcontent.cgi?article=1260&context=pare

Yohannes-Reda, S. (2010, January 1). STEMming the Tide: Understanding the academic success
of Black male college students in science, technology, engineering, and mathematics
majors [Doctoral dissertation, University of California, Irvine, and California State

University, Long Beach]. ProQuest. https://search.proquest.com/docview/751932212

157



Appendix A — Participant Consent and Initial Electronic Demographic Survey

Yusuf Sabree

In Their Own Voices: A Study of Former African American Male Athletes’ Perceptions

of Their Academic Experiences at Michigan Community Colleges

Please read and complete this form carefully. If you are willing to participate in this
study, circle the appropriate responses and sign and date the declaration at the
end. If you do not understand anything and would like more information, please

ask.

¢ | have had the research satisfactorily explained to me in verbal

and written form by the researcher. YES / NO

e The format of the interview will be a discussion or perhaps a
group discussion. | expect that the interview will take no longer
than 1 hour. With your permission, | will audiotape the interview

solely to transcribe the conversation accurately. YES /' NO

e | understand that | may withdraw from this study at any time

without having to explain without any prejudice._ YES / NO

e | understand that all information about me will be treated in strict
confidence and that | will not be named in any written work

arising from this studly. YES / NO

e | understand that any audiotape material of me will be used
solely for research purposes and will be destroyed on the

) YES / NO
completion of your research.

e | understand that you will be discussing the progress of your

research with others at Kansas State University. YES / NO

| freely give my consent to participate in this research study and have been given a copy

of this form for my information.
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In Their Own Voices: A Study of Former
African American Male Athletes’
Perceptions of Their Academic
Experiences at Michigan Community
Colleges

Demographic Questionnaire

{ﬁ\‘} sabreeathletics@gmail.com (not shared) Switch account

Mame

Your answer

Email

Your answer
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Phone Number

Your answer

Age ( Date Of Birth)
Date

mm/dd/yyyy

Gender

O Female
O Male

(O Prefer not to say

O Other:

Ethnicity
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College Information

How many Community Colleges were you an active student athlete?

Name all of the sports you played as a Community College student athlete. (i.e.
Baseball , Football)

When was your first semester of Community College? (i.e. Fall 2017)

Your answer

When was your last semester of Community College? (i.e. Fall 2017)

Your answer
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What was the highest level of Community College you completed?

Certificate
Assoclates Degree
Less than 60 credits, non transfer eligible.

60 credits or more, with grade point average eligible to transfer to 4 year institution.

oo0o0oagoog

Transfer to 4 year institution.

What is the highest level of education by your father?

Some High School

High School Diploma / GED
Some College

Associates Degree

Bachelors Degree

ooo0oooag

Masters Degree or Higher
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What is the highest level of education by your mother?

[(] some High School

High School Diploma/ GED
Some College

Assoclates Degree

Bachelors Degree

00000

Masters Degree or Higher

Back nﬂ.
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University Research Informed Cul::ﬁﬂr:lf;};tmplﬂtt rerm

{ampliance (i

yuabrecy ko cde

Iy e perfiormning sesesnch svolving b ailyecla, 8 i your eaposcdal ity wo sdieess the ssue of sfonmed cossest. Thes emplane
i anmendad 1o provels guideses fof crallung e infemnal comeent document The Comimines fof Reseanch Dnvelveg Humes Subject
(IRH} swornigly recomimesds that pou swedel vour cossest Jom on thes emplane. Beweyves, of you choose o SdSerent approach, o st
cniilaes ol s s the s olemenis as thes dandand versis. Langeage and rerminedogy used in S oomsent {om must be wrilles o
e e than the B grade level, so than de potential pasticipan oo cleasly usdersimd the progect, how i b going b be conductsd,
adll issues that ey affect s or bey participatios | sddinos, plee wrile the cossen fom in 8 manner that sddresses your subjocts
directly insiead of witing i in o sanser thin addsesses e Liniversny Research Complise: Office directly. ffarsmation o e daporian
insiae of bfesrnint consenr con e found s 43 CRF 46 ar fitp: s b gov ol humensubiects pedanee 45 ol hnnlean 116,
Feileral liv mandates that all igeed and dated inlormeal censeal nens be petabned By the P for &b beisl thivee vears Tellswing
completion of the study.

WAIVER OF INFORMED OONSENT: Thre are Limieed Dtidamcas willere e regacremnsad for o formal Daforees corainl shicsmamil i
B waivied o allered iy el IRE.

45 CFR 48 spans phar “w JAH way waie the Paquiresens for tie inaensdpaser o obeede & signed comiear foem o some oF all ssdjeers i
ir

faaecs ginhie 1) Thar che anly record imking the mubier and the Pensarch would Be the consem documenr and the principal ik
weanld fur poenrial hurm rsuiting from @ hreack of confidesrialiry. Esch mibies will be anked wihitker the ssdjecr
et dociirenrarion Haling see miyier win the ressarck, and the subieer's it will govers; oF
20 Thar ohe sesearel presemts S more thos minies’ rik of Ao o sublecns ond ol i procatune for wiic
WAL Corsenr i sovmally Foquieed sumide of e sesarmek coaneer

H & study employs only guestosssancs and surveys as the souree of ther dne, o sy gesenmlly be mossed sl o snswer and fetm
the quesisnnare i an appeopriae el sufficent expression of free comsent. However, there mre circumstasces that sagha call this
LT RGN, AT qUESDOEL - ., eacher-sludent relatsnship Berween the nvesiyg e snd e aibpect, @ic. However, & statemnent oo bd b
nchednd on e quesDidinias: of Bevey form indcelsg Sl panopabos of e algecl & smolly voluniery, the lengih of pees
masonadly expected W complee the gueshiossane of servey Boem, sl Sl quesnons (el make the parncipanl enoomfeabds may e
skipped

Eoms Conicst

PROMECT TITLE: Full nrke of project. 1§ possible, the mtle showkd be wdesteal o that used (6 any fundsg sossnee propossl.
PRIMELUT AFFROY AL DATE' EXPIRATHIN IATE: provided i e approval letier, st be i place hefose distribiming

T

LEMGTH OF STUDY : Esumae e kEngth of time the sulbpsct wall b expectied o parneipale.

PRINCIPAL INVESTIGATORACO-IN VES THEATUHR S Must be & regulas ssember of the holry.

CONTACT DETAILS FOR PROBLEMSTQUESTHINS: Mame, phose samber and'or ceail sddress of the PL

IRB CHAIR CUONTACT INPORMATHING For e s shauki b athe S quasnsar or with oo disnmr 50 sy aper 5f the rinsarc ik an offioal
of i sy arshe B8 Poe oree Rick Seheadt, Chaie, Commimes on Research lnvolvisg Hemes Savyecis, 113 Feschild Hall, Kansas
Srate Usiversity, Mankatiss, K5 BR300, (THS) 532-3224; Cheryl Doy, Asseeiate Vioe Pressdent for Reseasch Complissce, 703
Faurchabd Hall, Kansas Stie Univeraty, Mashoman, K5 65506, [TH3) 532-3224.

PRIMELCT SPONSOR: Fanding conwest enliry.

PURPOSE OF THE RESEARCH: Explam in lay terms Sl this o o research project, asd why the rescasch s bang done.
PRUNEIMRES (OOR METHUHRS TO BE LSED: Explin in ly serms and 18 leguage snderaandable ai the Bth gaade level how the
sludy & going b be conductsd sl wheat will be expecied of paticipants. Tell pamicipasts i sy will be galic or videstsgsed, i they will
b prascd 25

ALTERNATIVE FRIMEDURES OR TREEATMENTS. IF ANY, THAT MIGHT BE ADYANTAGECILS T SURINECT:
Esphuin any altersstive procederes of treatssents if applicable.

RISKS DR NSOOMPORTS ANTICIPATEIR: Descrbse any foreseeable risks of discombans fom e stuly, 16 there are no knows
riics, meke @ Elatement W e effect.

BEMEFITS ANTH IPATED: Describe any se sy copecisd benefils fios the pesearch w the paricipan of others from the reseanch.
EXTENT OF CUONFIDENTLALITY ! Explas how you pls o probect coadideamialin.

15 COMPENSATHEEN OR MEMUAL TREATMENT AVAILAELE IF INJURY CECULTHESN? fo caner shan s thaw misimal rdl i
[Lirny

PARENTAL APPRUYYAL FOR MIMNCERS: 1f saness oF thoss who neqese the appeovel of o paress o gussdies e pastcipanis, yos
shoald wclele o space for Seeir oo iing signamne.

PARTICIPANT NAMESIGENAUTHE: Mo of resessch participant and signatere.

WITHESS TO SHENATURE (PRIMECT STAFFR: Stall signassre.
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IEE Informed Comsent Template Form Pag

I
-

FROJECT TITLE:

In Their Own Voices: A Study of Former Afnican Amencan Male Athletes™ Perceptions of Their Academe

Expenences al Michigan Communily Colleges

PROJECT AFFROVAL PROJECT EXPIRATIONS 1year LENMGTH OF 1 year
DA TE: DATE: STUDY:

FRINCIPAL INVESTIGATOR: | Dr. Chnstme Johnzon McPPhail

'l
COINVESTHGATOR{S): A

CONTACT DETAILS FOR PROBLEMSAMESTIONS: | 785-532-5525  cymophatlin ksu_cdu

Rick Schesdi, Chair, Commibie: on
Research Involving Human Subpecis,

IRE CHAIR CONTACT INFORMATION: | 203 Fairchild Hall. Kansas State University.
Maphattan, KS 66506

TRS-532.310

PROJECT SPONSOER: B

FURPOSE (OF THE BESEARCH:

The purpose of this qualitative study & threefold: a) desoribe and explore the experiences of Africn Amencan male
former student-athlietes; b) explore the suppart services that African Amencan former student -athiletes identify as
contributing o their academic success, and 2} propose practices ard inferventsons that community i:|:-Ieg\v:
practitioreErs may use to improve acsdemic success for African American male student -athilebes.

FROCEDURES O METHODS TO BE LSED:

The semi-structured mierviews will be conducted wing the snowballing techmigue for all participants.  Imerviews are

expecied to last 30660 mimutes. The interview session will be audio and video recorded. Participants will akso have the
opporiumity o review their recordings after ransongitson.

RISKS OR DSOOMPORTS ANTICIPATED:

Mo nsk anlxipated.

BENEFITS ANTICPATED:

The findings from this study can be used 1o inform student-athlebes, parents, coaches, athletic directors and
communily members of the suppor services Alrican Amencan gudenl-athletes recenve while attending
commumly college.

EXTENT OF CONFIDENTIALITY :
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IERE Informed Comsent Template Form Page |3

Each participant wall be treated anonymously: a senes of four numbers will be assigned in place of each
participant’s real name, and other markers that could sdentify the student wall be removed.

Data siorsge is kept in & secure bocation an @ local prveie and secure hard drive which is password protected.
Dwoscment retention guidelines require data o be kepd fior 3:5 yeams. Adterwand, all dsta willl be deleted, shredded. and
dhestroyed.

Participants will also review their recordings afier transcription. Only the researcher and the P will have acoess bo the
data.

Participation in this shady is stricthy voluntary. the kength of time reasonably expecied to complete the guesticnnaire or
survey form will take approximately an hour. If questions are being asked 1o make you uncomdfortable, those questions
may be skipped.

Terms of participation: | understand this project is research, and that my participation is voluntary. 1 alse
understand that if | decide to participate in this study, | may withdraw my consent at any time, and stop
participating st any time witheut explanation. penalty, or loss of benefits, or acadenic standing to which | may
nthernise be entitled.

I verify that my signature below indicates that | have read and understand this consent form, and willingly agree
to participate in this stedy wnder the terms described, and that my signature scknowkedges that | have received
n sigmed and dated copy of this comsent form.

{Hemeember that it s a requirement for the F.L to maintain a signed and dated copy of the same consent form
skgned and kept by the participant).

FARTICIPFANT MAME:

FARTICIPANT SIGNATURE: DATE:

WITHNESS TO SIGNATURE:

(FROMECT STAFF) DATE:

166



Appendix C — Interview Questions
1. Tell me how your family upbringing contributed to you attending community college?

2. Explain some of the obstacles you faced in your educational and athletic journey before

arriving at community college.

3. Tell me about the role of athletics played in your life leading up to your participation in
intercollegiate athletics at the community college level.

4. What were your career goals? Outside goals?
5. Tell me about your academic performance during your year(s) in community college.

6. Tell me about your relationship with faculty and staff. How did they or didn’t they help
contribute to student athletic experience?

7. Tell me about the most prevalent academic challenges you faced as a community college

student-athlete

8. Outside of your sports team, did you belong to any peer group? If so, how did they

contribute or hurt your student athletic experience?

9. Tell me about your relationship with your teammates. Did they help contribute to your

athletic experience? Academic experience? Why?

10. If you could give incoming community college student-athletes some advice about

becoming a student-athlete, what would it be?

11. Is there anything else you’d like to share with me about your success/lack of success in

navigating the community college system?
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