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From Super’s perspective, career development occurs over time as people
develop specific personal competencies, the assessment of which is useful to our to
our understanding of career maturity levels (Walsh & Betz 1995). He proposed that the
typical career maturity path may be characterized by five developmental life stages
including: (1) growth, (2) exploration, (3) establishment, (4) maintenance, and (5)
decline, During these stages, people are assumed to work through developmental
tasks that occur at approximate ages. These tasks include: (1) crystallization (ages 14-
18), {2) specification (18-21), (3) implementation (21-24), (4) stabilization (25-35),
and (5) consolidation (late 30’s-40°s) {Walsh & Betz, 1995). As the reader can see,
tasks 1-3 appear to have thc most relevance for work with college student-athletes

Crystallization

During the “crystallization” stage of adolescence, Super contended that people
develop ideas about what type of career they imagine pursuing. This is a time when
teenagers dream of doing certain things with their lives or being like someone they
identify with and admire. For many student-athletcs, tnose people are often respected
family members, a ¢coach, a teacher, or sometimes a famous sports figure. Some do not
have these idealized persons or “objects™ of identification. Of those who do, a high
percentage of athletes who participate in sports where professional opportunities exist
suggest that they aspire to be professional athletes (Kennedy & Dimick, 1987). Unfor-
tunately, the odds of going on to a professional career in sport are quite slim (i.c.,
approximately 2 - 3%), with the average career span in the four major professional
sports being approximately 3.5 years {National Collegiate Athletic Association,
2000; Nixon & Frey, 1996). Investigators Brown and Hartley (1998) sampled 114
male NCAA Division I and Division 1] student-athletes and found that those who had
a goal of playing professionally scored lowcr on a career maturity measure. Some
researchers have also suggested that many student-athletes who participate in sports
where attractive professional careers are possible such as football, baseball and bas-
ketball may formulate similarly unrealistic, immature career plans believing that they
will go on to a “fun” professional career (American I[nstitutes for Research, 1988;
Kennedy & Dimick, 1987; Martinelli, 2000).

Specification

During the “specification” stage, which in theory transpires during the un-
dergraduate college years, young people begin to identify vocational inclinations and
hopefully start to investigate possible career paths. [deally, the late teens and very early
20’s should be a time of a great deal of exploratory activity for college students (e.g.,
career counseling, part-time work, shadowing, and internships). Regrettably, aspects
of the athletics lifestyle and culture may discourage student-athletes from engaging in
these activities. For example, NCAA rules limit the amount of money a student-athlete
can earn during the school year {often discouraging part-time work) and do not permit
schools to pay for career-development related testing or counseling that may help stu-
dent-athletes make more appropriate choices {personal communication, B. Cox, April
28, 2003). In the case of young people who have put off this important life activity
until after their athletics eligibility has expired, specification activity may be post-
poned into the early to mid-twenties or later on in adulthood.
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In a sense, NCAA rules may both help and hinder student-athlete’s identity
and career development. For example, the formal selection of a major requires them to
mzke a commitment to pursuits they may know little about and/cr have been provided
limited time, energy and encouragement to devote to vis a* vis their lifestyles. Major
declaration may “resolve ambivalence for some students, but prematurely shuts down
exploration for others™ (Margolis, 1989, p. 76). Beyond the normal changing of ma-
jors (one or two times on average) and the usual uncertainties associated with this
choice, older student-athletes (i.e., juniors, seniors, and “fifth years™) may regret their
major selection. Some postpone or put little or no systematic thought or effort into
career development or career planning until the end of the undergraduate years; some
rcturn for career counseling only afier graduation and unfulfilling work trials or failed
attempts at professional sport. These people report feeling bewildered when they could
be on track to thrive in the world of work or graduate school.

Heavy investment in the athlete lifestyle over time can contribute to adopt-
ing a strong athletic identity (i.e., over-identificatior -—~th the athletic role and lifestylc)
(Brewer et al., 1993), Such a restricted view of sel  d personal potential may limit:
(a) exploration of othcr activities of interest, (b) normal experimentation with different
social roles, (c¢) non-sport-related relationships, (d) academic achievement and, (&)
future vocational opportunities (Brown, Glastcher, & Sheldon, 2000). Student-ath-
letes who own strong athletic identities can be considered akin to Marcia’s (1980)
“foreclosed” students who tend to not seek out options for change and growth. Such
student-athletes scem to foreclose on the athlete role and limit their educational and
vocational options. Recent research has examined the possible relationship of athletic
identity to the carcer development of college student-athletes (Brown, Glastcher, &
Shelton, 2000; Doms, Monteleone, & White, 1994; Martens & Cox, 2000; Murphy,
Brewer & Petitpas, 1996; Owens, 1994). For exampie, Owcens (1994) found that stu-
dent-athletes with a strong athletic identity engaged in less career exploration behavior

than did student-athletes with a weaker athletic identity. Similarly, Murphy et al.
(1996) found that athletic identity and foreclosed identity were significantly related to
a measure of career maturity, In contrast, Brown etal. (2000), Martens and Cox (2000),
and Komnspan and Etzel (2001) did not find significant relationships between athletic
identity and a career development measure. Martens and Cox, however, observed that
“many student-athletes do not or cannot distinguish between athletic and vocational
identity, and so might not seek occupational information and assistance from univer-
sity career [or counseling] centers” (Hill, Burch-Ragan, & Yates, 2001, p.70).

Career self-cfficacy

Self-efficacy, a construct similar to self-confidence, can be thought of as a person’s
belief that s/he can successfully do something that is required to produce a desired
outcome (Bandura, 1977). Having the confidence to engage in carcer-related tasks
{e.g., interest identification, major selection, job information seeking, and participa-
tion in internships) is assumed to reflect a relatively mature sense of career self-effi-
cacy. Career self-efficacy is believed to positively influence future job-related atti-
tudes, efforts, and behaviors that shape carcer decisions (Betz & Hackett, 1986; Taylor
& Betz, 1983}, 1t has been observed that students with higher levels of carecr-related
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