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April 2, 1986
Dear Readers:

Welcome to the new Academic Athletic Journal. 1 have
assembled an editorial board which consists of distinguished
and knowledgeable representatives within and outside our
profession. Their competencies range from practitioners of
athletic academic counseling, to professors of higher
education and counseling, and athletic administrators. Their
contributions have brought you a refereed journal, and the
National Association of Academic Advisors for Athletics
greatly appreciates their contributions. It is our hope you
find the articles stimulating and thoughtful.

Sincerely,

Gerald Gurney
Editor
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EDITORIAL

The voting among NCAA member institutions last January reaffirmed a
genuine commitment to Bylaw 5-1-j and increased minimum freshman
eligibility standards for student-athletes. As practitioners in athletic
academic counseling, we are often charged with the responsibility for
implementing new academic legislation.

Now that the legislation has taken effect, ] am concerned that interpretations
have watered it down in several areas. For example, prospective student-
athletes may be eligible for competition with having passed less than 11 core
units, so long as 11 are attempted with a 2.0 GPA. Further, student-athletes
with less than a 2.0 cumulative point average could now qualify for
competition and financial aid. Previously, he or she would be a non-qualifier

Has the NCAA truly increased standards for freshmen eligibility or breached-
the spirit of proposition #48? The academic courses which qualify for core
units have also been interpreted with greater flexibility than the original
intention of the voting membership. For example, college preparatory high
school math courses have been interpreted as courses containing any
elements of algebra, trigonometry, geometry, or statistics. I do not believe

spending one day covering a principle of algebra constitutes a college
preparatory course.

Research indicates better college academic performances among students
who attempt greater numbers of college preparatory units while in high
school. The legislation of 5-1-j represents a genuine commitment by chief
executive officers to increase the admission standards for student-athletes.
The core unit section of the legislation should reflect this spirit. Many
athletic academic counseling professionals are looking forward to better
prepared student-athletes. I hope intercollegiate athletics will maintain a
strict commitment to the concept of the amateur scholar-athlete.

il
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From Theory to Practice in
Programming for Student-Athletes

Tanya R. Foster
Purdue University

Abstract

This paper contends that program development for student-athletes must
begin with a theoretical base if the program is to meet the psychological needs
of the student-athletes and earn the respect of administrators and
academicians. Theory combined with a program implementation model
facilitates both the creation and evaluation of a program. A blueprint for one
program developed via this method is provided.

Introduction

Today’s student-athlete often finds himself playing the conflicting roles of
hero and goat. A big win on Saturday results in hero status, poor
performance in the classroom on Monday relegates him to goat. The NCAA
expects him to be a full-time student, the demands of practice are more
befitting a full-time professional athlete, and there is little time left over for
social life and self.

Are student-athletes nothing more than “dumb jocks'’ or are these young
men being wrongly maligned? There are those who have concluded that the
athlete does indeed experience less success in the classroom than his non-
athlete counterpart (Axthelm, 1980; Gilbert, 1974; Landers, Feltz,
Obermeier, & Brouse, 1978; Remer. Tongate, & Watson, 1978; Spady,
1970: Ward, 1961). Others have found that the student who participates in
athletics is not necessarily an inferior competitior in the classroom (Cady,
1978 Schafer, Waiter, & Armer, 1968: Vaughan, 1968). Finally, there are
those who contend that the athlete is not an inherently poor student but that
he is systematically socialized into becoming a poor student (Brislin, 1982;
Shaw, 1982).

The graduation rate of the student-athlete often serves as the academic
equivalent to the won/loss record, the standard against which institutions
can supposedly be compared. Nationally about 46% of varsity football
players do eventually complete their degrees (Sidelines, 1982). As is often
the case with statistics however, the average is not nearly as descriptive as the
range. Since informarion concerning the graduation rate of athletes need not
be made public by an institution, it has not been possible to find data from
identical time periods for comparison. Nevertheless, figures which are
available indicate that considerable range does exist. Atone large midwestern
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university 67% of the football players and 81% of the basketball players who
entered between 1960 and 1977 had completed their degrees (Banker
1981). Another large public university studied the progress of their athletesl
over a decade and revealed that only 21% of the football players and 29% of
all male athletes had completed their degrees (Wittmer, Bostic, Phillips, &
Waters, 1981). One should keep in mind however. that considerable
variation exists concerning the sample used to calculate the graduation
statistic at different institutions and that the conceprt of quality of a degree
program is not assessed, thus rendering the graduation statistic of minimal
value in program evaluation, regardless of its popularity with the media.

The variation among institutions reflects the variation among institutional
goals, and probably to an even greater extent, variation in the value that an
individual coach places on the academic progress of his athletes. In defense of
intercollegiate athletics Louis Alley concluded that “an athletic program
under the direction of an intelligent coach who is sensitive to the capacities
and needs of youngsters can be a potent educational influence on athletes and
spectators alike” (1974, p. 113). Alley, a college professor and former coach
argues that it is not athletics which institutions need fear, rather it is the'
people who run the programs who may require review. The relationship
between athletic advisor and coach will undoubtedly influence the success of
any program designed to assist the student-athlete.

Regardless of differences in graduation rates or coach's attitude at various
schools, the athletes themselves are all undergoing similar experiences. Most
athletes promptly encounter the “dumb jock” stereotvpe and are treated
accordingly by both faculty and fellow students. Spady (1970) contended
that this stereotype arose because athletics are “‘viewed by many students as
an alternative, rather than complementary to, the academic mission of the
school” (p. 700). Athletics are a major avenue for young people to achieve
status. Certainly the rewards which accrue to the successful athlete, the
primary one being popularity with one's peers, are of greater value to a young
person than those which accrue as the result of academic success. Over time
these have come to be viewed as murtually exclusive categories. Spady went
on to recommend that educational systems increase the rewards available for
academic success, but institutions would first have to change socieral values
in order to equalize the value of rewards available for each endeavor. The
result of this stereotype is that the athlete either learns to play his appropriate
role or he spends his college career struggling to disprove i

Some athletes do enter college with deficit academic skills (Desruisseaux
1982; Landers, et.al., 1978; Nelson, 1982) but that does not necessari]\:
mean that they are intellectually inferior students. Many athletes come to
college without the necessary survival skills because tHey have not been
forced to develop these skills at the elementary and secondary level.
According to Bruce Herron, formerly of the Chicago Bears, the pattern has
been set long before the athlete goes to college. In an interview for Newsweek
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he recounted the following:
The cheating started in elementary school. By the time I was a high

school sophomore, I was taking a test and the teacher came over to my

desk with the answer sheet. He leaned down and said, ‘Bruce, are you

having a problem?’ That was the first time that I noticed that I could get

everything for nothing. (Axthelm, 1980, p. 57)

Everything for nothing while in school perhaps, but it is doubtful that the
world he entered after sports was so ‘‘kind"’ to the former athlete.

One general concensus has been that athletes often lack the education and
sophistication to make the best of the opportunities to which college avails
them. In response to this situation the NCAA has set new minimum
academic standards for freshman eligibility, some states have instituted ‘‘no

‘pass/no play” rules, and university athletic departments are hiring personnel

trained in counseling and /or academic support skills in order to enhance the
student-athletes’ chances for achieving success.

Athletic departments have increasingly assumed responsibility for the
acdemic success of their student-athletes. Programs designed to enhance the
athlete’s study skills, aid him to better clarify his personal, educational, and
career goals, and better prepare him for the transition to life after
intercollegiate athletics are becoming more common. Most programs have
some sort of academic support component which includes such things as
tutoring, study skills workshops, and academic/career counseling.
Additional components, such as training in interview skills, job search
strategies, and basic financial management techniques may also be included.
While the various components described are intuitively logical for inclusion
in a program for student-athletes, any formal rationale for their existence is
often missing.

The field of athletic advising and /or counseling is slowly gaining repsect as
a unique specialty within the profession of student personnel services. At the
1986 annual convention of the Narional Association of Academic Advisors
for Athletics members addressed such issues as ethical standards, licensing
for professional members, and coordinating with other professional
organizations, such as the National Association of Student Personnel
Administrators, for their murual benefit. If the Association and its members
are to achieve professional recognition both from within their own
institutions and from other nationally recognized professional organizations,
then they must conduct their activities in accordance with traditional

academic professional standards.
This means conducting needs assessment, a task which Whittemore

(1985) concludes is being poorly conducted at many institutions, utilizing
the vast body of theory available in the fields of counseling, psychology, and
adolescent/college student development when developing programs, as well
as engaging in research and program evaluation. While one would hardly
advocate a “'publish or perish’’ standard against which to evaluate athletic
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advisors/counselors, it does not seem to be asking too much to expect the
athletic advisor/counselor to engage in some of the same activities as the
faculty and other staff members of the university.

Utilizing Theory in Program Development
Remer et. al. (1978) recommend that professionals starting new progra
for student-athletes should proceed slowly and concern themselvefwi%h TES
immediate academic performance related needs of the athletes rather thtae
concerning themselves with larger developmental issues. The athlet'n
advisor/counselor who fails to eventually move his, her program be ‘;
immediate needs fulfillment status however, is destined to be jud :gn
nothing more than an “eligibility counselor.” Unfortunately pri raas
development is a time-consuming and demanding t;;sk gThm
counselor /advisor may find himself in a situation where adequate f;mdi :
.an.d time for needs assessment is not available, yet pressure to produce resulntg
is in ample supply. This author contends that theory can substitute for needs
assessment and provide the necessary guidelines for initial program design
This was the case at Purdue. A July hire date left little time to ade uz;tgl
prepare before the arrival of students in August. Feeling pushed fo(z ti 3
initial efforts were directed toward the identification of an alre;dv succesm;ei
program which would meet the needs of student-athletes at’Purdues L:\
llt'erature search yielded descriptions of several excellent programs alread.\' in
e.xxste.nce, but no program package appeared to lend itself ideally to 5ur
situation. Visits to other Big 10 schools proved invaluable in t'erms f
gathering ideas and forms but left me no closer to having a cohesive pro .
blueprint. Although I was committed to doing more tl:an just orgfni-lgr:agrz
;itsity'esrogram, I became convinced that program borrowing was not the
The program at Purdue is still in its infancy, having yet to complete jts
second year of existence, but it is designed to meet more than imrrixe“l""“
academic needs. It is unique in two aspects, (1) the program’s crs":at;o‘n i; 'ﬂhe
result of cooperation on the part of both Athleric Dep“artment officials aL §
members of the academic community, thus insuring greater support ini;i ?l y
frc?m both parties, and (2) it is a program \\'hose~§ex'elopmér;r \&:as baze;l
primarily upon theory and a program implementation model raken fr h
counseling literature. e
A pr'ogra_m implementation model facilitares the selection of an
appropriate intervention strategy for a given situation. Morrell, Oetting, and
Hurst (1974) concluded that a comprehensive interventior; mode% i
needed if counselors were to develop meaningful programs to meet the ne\’sS
of society in the 1970s and beyond. They presented a cubic model wh:) .
'dlmensions included the target of the intervention, the purpose of t}je
intervention, and the selected method of intervention. Table 1 furth :
describes each of these dimensions. Each block within the cube describese;
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different mode of counseling, so 36 different service delivery methods are

represented. Hurst (1978) later contended that programming in the college
student affairs setting could best be accomplished by combining the Morrell
et. al. model with Chickering’s theory of college student development.
Chickering’s theory identifies seven vectors or tasks which students should
accomplish during this stage of human development. These tasks are
outlined in Table 2. In program development the theory provides the
guidelines necessary to determine what program goals should be, and the
model for program intervention suggests how to accomplish those goals.
Initial needs assessment is conducted on all entering students, regardless of
their pre-admission academic record.-Standardized tests such as the Nelson-
Denny—Reading Test,  Brown-Holtzman Survey of Study Habits and

3 P B T ST N
~Attitudes, and the Bienvenu Interpersonal Communication Inventory~are
“Zadministered. The tatter is utilized by the counselor to identify those

students who are unlikely to communicate with the counselor should they be
experiencing difficulties in academic or social situations. Several career
counseling inventories are available for use once the student is ready to
address the issues of major choice and career planning.\Non-standardized
needs assessment consists of showing a half hour videotape of a class lecture
and having the athletes take notes as they would if they were in class. Since
t'having good notes from which to study is as important as developing proper
“study and time management habits, the subjectively identified poor note-
takers are screened early and drilled in this area before other skills are

resented. ;

p\Tpe‘d‘ﬁc/ program activities are selected based on the counselor’s
theorertical orientation. The Purdue program utilizes activities adapted from
various editions of The Annual Handbook for Group Facilitators, guest
presenters selected based upon their expertise in a particular area, and
Gestalt-type counseling activities. Gestalt theory was selected for several
reeasons, the primary one being the counselor's familiarity with, and
preference for, Gestalt counseling techniques. Another consideration was
the fact that the underlying Gestalt premise that the purpose of counseling is
to help people find their own unique way in life and accept responsibility for
their statements, decisions and actions is in keeping with the underlying
concepts of Chickering’s theory of student development. Finally, the action-
oriented techniques of Gesralt therapy force all individuals to become
involved in the process and keep the student-athlete from falling asleep after
a long, hard day of school and pracrice!

Some of the techniques used to promote group identity or to address the
topic/task of the week have proven to be particularly useful. Examples
include Career Cards Night and Crayon Therapy. The career cards activity
consists of passing out cards with brief descriptions of various careers
including the type of activities performed, salary range, potential for
promotion and other information as appropriate. The students are randomly
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assigned a card or “career” and discuss how it feels to be trapped in a lifesty]
as the result of having had no choice in determining one's own future Timz .
alloted for trading careers among each other, or with remaining un.assi nelj
career cards, during which the bargaining can become quite creative Grgou
process following the exercise attempts to explore the feelings of fru;tratiop
that result when one relinquishes control over one's life decisions and 1 .
others, or fate, rule one’s life. e
Crayon Therapy consists of providing the students with blank paper and
crayons while instructing them to conceptualize Purdue as a large body of
water. They are to draw themselves and the people - things which surro{md
them. Artistic criticism is not allowed. Usually the drawings picture
creatures that dwell in the depths under great pressure or those surrounded
by other ominous sea creatures. In two years there has been but one student-
athlete who portrayed himself as a carefree porpoise playing near the surface
of the water. That young man was well-prepared for thevrigors of college life
and has truly enjoyed his college experience. In this example, group pr%)cess
concentrates on exploring the pressures which are represented in the
drawings. Initially the tone is one of nervous resistance but patience and
encouragement have yielded excellent results. This particular exercise is
usually scheduled before mid-term examinations, after a big loss. or befgure a
big game (in other words, a week when stress levels are Iii’ely t'o be higher
than normal). For freshmen it is often their first opportunity to verbali'fthe
feelings of stress which they have been experiencingand to hear that eveerone
else is also suffering from the same frustrations. The sessions preceeldin
Cltayon Therapy are usually lecture. guest speaker /orientation activities an§
this particular exercise serves to solidify group cohesion so true y
counseling can begin. s
While certain tools have proven useful in one program this should not be
construed as a blanket endorsement of specific techniques. As Corey (1981)
emphasized “techniques need to be tailored to the individuals within the
group interaction. Applied mechanicallv, or inappropriately, the techniques
become mere gimmicks that can result in increased defensiveness by thé
members” (p. 248). These tools have proven useful in counseling student—
athletes at Purdue University but other programs might better benefir f;
different techniques. e
Table 3 is an example of the program blueprint. Selected acrivities have
been listed for illustrative purposes only, since program description is not my
intent. The tabular format provides a visual overview as to the arez;s whic}i
are being adequately covered and those where Programming may be lacking
For example, a perusal of the complete blueprint of the Purdue program.
reveals that there is only one actvity, tutor training, which is directed at an
associational group. The blueprintalso facilitates the task of selecting specific
activities for inclusion in the program by forcing the counselor to plan for a
variety of presentation formats and providing a visual aid for detecting
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balance or imbalance of activities in a particular area.

Conclusion

Joseph C. Mihalich, a philosophy of sports professor and former NCAA
faculty delegate at LaSalle College, emphasized that colleges “need to
recognize in a reasonable way the unique physical and psychological
pressures and time and energy demands on student-athletes” (1984, p. 81).
He went on to recommend the hiring of athletic academic advisors
professionally trained in guidance and counseling who would attend to those
psychological needs and serve as a link between the world of athletics and of
academics. A program designed to meet psychological needs must be based in
psychological theory if it is to earn the respect of academicians.

For the counselor to serve successfully as a liaison he/she must be able to
“speak the lingo” of both worlds. The counselor must establish a coherent
game plan with logical play selection if he/she is to earn the respect and
cooperation of the athletes and coaches, and be able to defend the rationale
behind the program’s existence in academic circles utilizing traditional
academic arguments. The combination of theory, a program implementation
model, and stamina on the part of the counselor, can indeed result in the
acceptance, respect, and support of both worlds.

Table 1
Morrell, Oetting, and Hurst Model for Program-Intervention

Component Example

Target of Intervention
Individual
Primary Group
Associational Group
Institution or Community

The student-athlete

Freshmen, football team members
Tutors, coaches

Faculty affairs committee, administration

Purpose of Intervention

Remediation Study skills, tutoring
Prevention Stress management, assertiveness training
Development Values clarification, career development

Method of Intervention
Direct Service
Consultation and training
Media Films, videotapes

Counseling, individual tutoring

Tutor training
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Table 2
Chickering’s Seven Vectors of College Student Development

1. Developing competence
—intellectual, physical, social
2. Managing emotions
—particular problem areas include aggression and sex
—task. is to become aware of impulses and be able to manage them
3. Developing autonomy
—establishing emotional autonomy while recognizing one’s inter-
dependence
4. Establishing identity
—some growth along the first 3 vectors is first required
—interwoven with all over vectors
——*ncreased ability to integrate the many facets of one’s experience
into a stable, positive self-image
5. Freeing interpersonal relationship
—developing increased tolerance and acceptance of differences
between individuals
—increasing capacity for mature intimate relationships
6. Developing purpose
—assessment and clarification of interests, educational and career
options and lifestyle preference
7. Developing integrity
—humanizing values and i
z and seeking congruence betw i
: 1 een beli
behavior fefs and

Table 3
Program Blueprint

Target Meth
Activity 1234 Izurli’)o;e 12 03d 12 ;]e:tOSr 6 7
Orientation p.4 X X X
Tutor Training X X X X
Tutoring X X X ‘ X
Career cards X X X
Values clarification X X X X
Stress mgmt. X X X X *
Crayon Therapy X X X X
Financial mgmt. X X X X
Assertiveness trng. X X X X
Planned Parenthood X X ‘ X X
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Paths Between The Locker Room and
The Library: An Analysis of Role
Conflict Among Student Athletes

Henry J. Camp
Associate Professor of Sociology
Dept. of Sociology, Anthropology and Social Work
and
Jim Epps
Dept. of Intercollegiate Athletics
Kansas State University
Manhattan, Kansas 66506

Introduction

Student-athletes in a university setting are frequently identified as

examples for illustrations of the concept of role conflict. The likelihood of
such conflict is seen more probable among athletes participating in "big-
time”’ atbletic programs (Coakley, 1982; Persell, 1984: and Ed“'a;ds, 1973g)
The l.)aﬁlc argument is that persons occupying these two roles encountel:
conflicting demands on their time. physical and mental energy, and have
other commitments which make it difficult to effectively ana,e:"ficiemlv
perform both roles. Yet as Nordlie (1984) notes, very little research has beer'1
conducted on student-athlete role conflict. This paper examines the
background concerning the interest in student-athilere role con the;
raises a number of issues focusing on the analysis of role :
are then offered as examples of wasv to furth

conflict. Suggestions
er research role conflict.

Background Themes

. Interest in the concept of role conflict emnerges from several contexts. One
1S 2 common sense perspective. Most observers of intercoll
aware of the popularity and interest in big-time commercial intercollepiate
athletics. Recently we were inundated with sport stories and media Ev e
about the “Road to Dallas’ and the final four in the 1986 NCAA natio, g
basketball tournament. While this event does provide entertainment f.

millions of people throughout the world, one is reminded that tl‘cl);
performers are, in fact, college students. During the 1985 NCAA
tournament, CBS broadcasters frequently commented on the success of one
coach in graduatinga reportedly high percentage of athletes who “stayed with
him” throughout their undergraduate careers. What seemed implicil in their
comments, was the suggestion that this was an unusually high graduation
rate. The common sense view speculates that student-athletes in a big-time

egiare sport are

nal

Page 11

program face such enormous demands on their time and effort that they have
difficulties concentrating on their academic work. Based on this view, it
would appear that student-athletes find it difficult to carry out their student
role and indeed do encounter substantial role conflict. Mihalich (1982) and
Brede and Camp (1982) each note the dual worlds of student-athletes and
the corresponding demands faced by student-athletes from each of these

worlds.

Another perspective addresses the theme of role conflict from a research
perspective which focuses on the academic performances of student-athletes.
There are two traditions within this perspective: the muckraking approach
and the scholarly approach. Each has a lengthy history of examining the
academic 'performances of student-athletes.

The muckrakers have highlighted incidences of weak academic
performances (as well as other abuses) of student-athletes. Included in the
muckraking tradition are the essays by Needham (1905), who discussed Yale
University’s tramp athlete, James D. Hogan, of the early 1900s; Meggysey
(1971), who wrote of his student-athlete career; and Underwood (1980),
who wrote of the general academic sham found in contemporary
intercollegiate athletics. Additionally, numerous sports editors, ranging
from local campus student newspaper sport editors to sport editors of major
daily newspapers, have commented on tne difficulties of being an athlete and
a student in a big-time sports program.

The scholarly research approach examines the educational attainment
record of student-athletes in a somewhat different manner. Scholars
generally have attempted to svstematically collect data across a sample of
universities (NCAA, 1981) or across all athletes of a particular university
(Larsen, 1973) to learn of the educational record of student-athletes. This
tradition also has a rich history ranging from the literature review of Davis
and Cooper (1934), who summarized the published research on the
academic performances of student-athletes completed prior to 1934, to the
more recent work of Purdv et. al. (1982), who examined the educational
record of student-athletes at Colorado State University during a ten-year
time span.

What is notable abourt the results of the work in each tradition is thatitis
difficult to provide a conclusive answer to the question of whether or not
educational processes and educational outcomes are hindered as a result of
athletic participation. Brede and Camp (1984) noted that:

"Those who have read and reviewed athletic-academic achievement
studies in the scholarly tradition have about as much reason to
conclude that athletes do less well academically than other students as
they do to conclude that athletes do somewhat better academically or,
for that matter, to conclude that there appears to be no appreciable
differences in academic achievement between athletes and other
students.
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This suggests that role conflict berween the student and athlete role
may not exist. Rather than assuming that it exists, as is stated bs .y
authors, additional research is necessary to better understand the i : Cert'am
between the roles of student and athlete. What follows is one atte ettt
a clearer understanding of the concept of role conflict as it a E‘Pt e
basketball and football players in NCAA Division | intercolli.p' o ar ma?'i
- giate athletic

Status, Role, and Role Conflict

A : o
o n analysis off role conflict involves an understanding of what is meantb
anal%osfr_xsg%gﬁ:s_t_%ql_%gﬂigple. Each are basic concepts in the sociologicasi
is of the links between the individ i
idual and society (Gerth i
il e ' he i y (Gerth and Mills
; ows is a definition of ke i ,
'Wh n of key role analysis concepts and
5 " P, e - 2
.theole_ncgl overview of role conflict as it applies to the situation of stud
athletes. N o
Ope place to begin this discussion is with the concepts of d
Typically, sociologists defi s ¢ 2l de e
il ,R A gists define status as ‘‘a socially defined position in a
socie 80X y i 4
deﬁngflg Eyhoate:}:sog,}}QS.l.BOf.)Elﬂz_are defined as “‘the set of prescriptions
e behavior of a position member shoul " (Bi
ey~ ‘ er should be” (Biddle and
. :29). As Ralph Linton sug {
1966:29). As. gested a number of ye
;  EE . i years ago, a
;f;;g;x ;zi,cupx‘es a status and plays a role associated with that status lLir%to‘n
. Any one person can 0ccupy numer : l
)ccup ous statuses and, ¢ di
3 : ' , correspondingly,
{J ycénpr?;);; olfjrg)les. Some sociologists label this a person’s role repertogir'e
ee, : . As aresult of oc
M cupying a number of statuse
o . ying s,a person
”Cac:/ Er.\cc.)umer or e?plerlence role conflict in that an individual ’may face
nflicting sets of legitimized rol i
. ole expectations such that
' itir ' complete
E\.Jtlﬁll?nent ohf bot? 1sgeallsncally impossible” (Parsons, 1966:275). In Izuch
ituations, the individual may h ‘ . :
ave to develop strategies f ing ti
for : g or resolving the
co :
o nﬂxctmghexpectanons. For student-athletes, the typical example usegd to
1 us . . . . 1 ’ .
t irate this point is the dilemma encountered by student-athletes who have
(o] 4 i
prop;easy an%\:ay gar;ue on the day an examination is scheduled by his/her
sor. The usual way this is resolved i
, lved is for the athle k
. . te to take the exam
g on the road trip (or more likely i
fore le y, upon returning), thereb
° ; g), thereby
sgmmatu;g the .conﬂlct. Such an example, while typical, and a commor’\
urce of conflict for student-athletes, only touches the most superficial
aspec i i
Ee ts of role conflict. To go beyond this level of analysis of role conflict
otRerlcomponents of role theory must be introduced ‘
tudo es cli? be examined from the actor’s viewpoint (in this case, the
. 3} , . .
resen.t athlete s)and fr(?m the viewpoint of the other (the societally de%ined
Sthl ctrlpt}llons). What tfhls suggests, is that for the statuses of student and
ete, there are sets of expectations oth
e 7 ers hold for any incumb
. rs hold for any. mbent of these
.SEEE?’~ (role expectations) and a set_of expectations perceived by th
ns e
incumbents of these statuses (role perceptions). These viewpoints mzv o
m . . . i o N r
ay not coincide. That is, agreement may exist between role expectations
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ceptions or there may be disagreements between the two.
Interpretations are also made on role performances; that is, judgements are
made on how well or how poorly incumnbents carry out role expectations.
Again, the incumbent and the other’s judgement on the credibility of actual
role performances may vary. Here, it is interesting to note, various levels of
administrative control stipulate mandated minimal levels of academic
performances for all student-athletes. For example, the NCAA stipulates
minimal academic performance standards for athlete eligibility.

ﬂaily, some sociologists have introduced the concept of master status as

an important dimension of role analysis. A master status is that status (out of

the several occupied by a person) which largely determines a person’s social
identity (Light and Keller, 1985:89). As noted by Light and Keller:

This may be an occcupation that takes up most of a person’s time and

uses most of his or her energy (such as the presidency) or it may bea

position of particular symbolic significance. ...For adults, occupartion

is usually most significant (Light and Keller, 1985:89).

A key pointin the analysis of student-athlete role conflictis whether or not
student-athletes have a master status, and if they do, is it the status of a
stadent or is it the status of athlete. It is argued in this paper, that for role
Conflict to exist bc)rénd_;he‘sup¢.rficial level, student-athletes must view both
r5E4slaip§“r~t> of their master status. From the viewpoint of the other, what

inistrative bodies of intercollegiate

_—

Gught to be the master status is clear. Admi
athletics, university officials, coaches and others, proclaim that student-
athletes are students first and athletes second. However, itis not clear thatall
g@dgnt—aﬂﬂetes, share _this interpretation in the expected ordering of these
two statuses. Additionally, it is not clear that the others (in particular,
coaches) a;cc,in’a_c_c_qréggg_e, within the publicly stated positions on their own
ordering of these two statuses.
~" Drawing on the above discussion. it seems that from the viewpoint of the
other, student-athletes are students first and athletes second: that there are
clear minimal standards of expected outcomes for the student role; and, the
recognition that there are times when the role of student and the role of

athlete are in conflict. From the viewpoint of student-athletes however, there

may be variations among role incumbents concerning their master status

identity; that they may interpret the role expectations (perceptions )and their

own performances in each role differently from the ones imposed upon them

by these others. Aside from obvious time conflicts, role conflict may or may

su ‘derable debate and discussion has centered on the

not exist. To be sure, cons!
academic performances of student-athletes and of the fit between these two

statuses. However, there appears to be little research on how these two roles
are perceived by crudent-athletes. What follows is an example of
flict from the point of view of student-

and role per

approaching questions of role con
athletes.
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Role Conflict: Athlete Viewpoints

-A pilot study was undertaken to examine w
existed among different types of student-
student-athletes attending a NCAA Divisi

The analysis begins with an examination
sn}ﬁient-athletes. As noted, previous rese
athlete i
e s,t wheltherI focusing on GPAs or graduation rates, has not yielded

-cut results. In part, this may be d
: y be due to the manner in which th
—_ B ich the research
s been posed. Typically, student-athletes’ educational

performancgiiagg compared with those of student-non-athletes and/
educational performances across different types of stude h? el
example, football as oppos?dja_éc—)ﬁm—»m “or ot oy
Occasionally, as Purdy er. al. (1982) have‘ d
scholarship athletes are compared to one ano
lumped together in any of these classifications
:;ixzii;lzz d}'lfferegxt pre};‘; of s;udent-athletes undergo different educational
er S- 10 obtain these different types, each student.: hl hat was
certified to compete in football and men’s b = s TE
acagemié: year was rated on his athletic ability bisakfnt:ilbef?;frt};\i clogasci‘is3
z;aunsaer]lor OnEahl}i academic abilit.y by the athletic department’s acaden:i‘f
. ch of these variables was trichotimized
iil;zeti;iale categoZe;. The educational experiences of rhesé different types

Xamined for one academic vear. i indi
that some student-athletes do well ac;dermli)cztl;}yfr%%giéséfsbe:;:e}; lgglga‘t}eg

scale), while others struggle (] 2 i
e s gele (less than a 2.00). The data in Table 1 is used to

hether or nor role conflict
athletes. Data were gathered op
on I university.

of the educational performance of
arch on the education of student-

track or baseball players).
one, scholarship versus non.
ther. As a rule, all athletes are
- Brede and Camp ( 1984) have

yielding nine

Table 1

Academic Performances of Men’s Basketball and Football Student-

Ath]etes By Ty‘pe Of Student alld I e i b, l[l] t
B
y )p o A ete

SEMESTER
Fall '82 Spring '83
' Hours Hours T
Academic* Athleric Attempted Passed GPA (N) AII::‘E‘ :ed }:Cs)sur; GPA (N

2 e A (N)

CG};);)S AC:ood 13.3 13.0  3.430 (7) 15.3 15.3 3227 3
o verage 14.5 144  3.143 (21) 14.4 14.2 3.19 2
00 Weak 13.3 12.3  3.013 3) 15.0 156 3.0"'2/ ((21)

: 1 .07 3

* of the 167 athletes on the teams at the beginning of the year, 31 (19

‘ (oA .
academic counselor as "‘good”’ students. e Waked by dhe
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TYPES SEMESTER
Fall '82 Spring '83
Hours Hours Hours Hours
Athletic* Academic Attempted Passed GPA  (N) Attempted Passed GPA (N)
Good Good 13.3 13.0 3430 (7) i5.2 14.3 3.222 (7)
Good  Average 1355 10.8 2.133 (27) 13.0 2.5 2.137 (22)
Good Weak 13.6 7.1 1.791 (16) 13.6 10.9 2.104 (15)

* of the 167 athletes on the teams at the beginning of the year, 50 (30%) were viewed by the
coaching staff as “‘good" college athletes.

Examining student-athletes who are judged as “‘good” students across the
three categories of athletic ability, the data indicates consistent solid
academic achievement in hours passed and GPA (3.00 or better). However,
for student-athletes judged as ‘good’ athletes, there is significant variation
across the categories of academic ability in both GPAs and hours passed.
Good athletes, rated average in academics, have GPAs just above 2.00 (C)
and do not complete the required 24 hours of credit in two semesters. The
academic performances of academically weak, but good athletes, indicates
continuing eligibility problems. This type of student-athlete encounters
semester after semester deficiencies in GPAs and hours passed.

What does this mean from a role conflict perspective concerning the
meshing of these two roles? Based on externally imposed role expectations, in
particular those of the NCAA, the conference and the local university, some
athletes perform both roles beyond minimal expectations and others do not.
While all student-athletes encounter time and energy conflicts between the
two roles, some have developed strategies for resolving these conflicts and
others have not. The students having academic difficulties are facing the most
serious continuing conflicts. (It is interesting to note that more attention is
directed toward athletes struggling with their academic roles rather than with
“‘good”’ students struggling with their athletic careers.) Some argue that the
way to resolve this problem is to raise the academic requirements in terms of
initial and continuing eligibility. In other words, eliminate the academically
weak student-athlete. To repeat however, this type of analysis views the
situation from the viewpoint of the other and not from that of the student-
athlete.

Student-athletes may hold a different interpretation or definition of the
situation, based in part on how they define their own master status. The
athletically talented but academically weak or even academically average
student-athletes may in fact, define them as athletes and as students only in
the sense that a 1.60 or 1.80 GPA and 24 hours in an academic year are
necessary for continuing their athletic careers. If this is the case, then this type
of athlete is not likely to experience role conflict between the role of student
and athlete, since only one role, athlete, is salient. To be sure, a problem
exists, but what is needed are hours or a higher GPA, which will be sought by




Page 16 The Academic Athlenic Journal, Fall, 1986

the most expeditious means available rather than concerns about getting a
college degree. What is necessary to sort out these possibilities is research on
how different types of student-athletes define themselves in relation to these
two roles. While a transcript analysis provides certain information about
student-athletes, it does not allow interpretations on how athletes define
their world.

Several techniques can be used to learn how athletes perceive the roles of
student and athlete. One is by the participant observation of student-athletes
by persons working in each of the “two worlds” of intercollegiate athletics.
One such person is the athletic academic advisor. Advisors have numerous
occasions to chat with and observe student-athletes throughout their career
and can frequently learn about what happened to ‘'x"" after he/she left the
university. Concerning definitions of self, the academic athletic advisor at
one university reported that the good athlete but weak student frequently
discussed hopes and aspirations for a professional sport career. Often such
athletes followed up on this by attending “‘rookie’ tryout camps, however,
rarely making the professional team. This category of athlete, after obtaining
their final year of eligibility, frequently did not attend a single day in the
classroom; rather, time was spent working out and pursuing the athletic role.
This type generally left school immediately after the season ended. This is
hardly a situation of role conflict. Counselors also interact with other types
of student-athletes. The good student-good athlete type, for example was less
likely to direct his energies toward a professional career, unless of course, he
is a “world class" athlete. Rather, their self-definition was one of “I'm a
student first and an athlete second,’ and they acted accordingly. Thatis, this
type of student-athlete, while perhaps enjoying their intercollegiate sport
career, envisioned an end to the athletic role and planned to further develop
their career interests along the lines of their undergraduate major. Again, in
this case, not much likelihood of role conflict in terms of identifying one’s
master status. The good athlete butaverage student type might be one type of
student-athlete experiencing ongoing role conflicts. Another type might be
student-athletes who are in the process of changing their master status,
particularly athletes moving from a weak student to an average student
situation. What is suggested, is that the academic counselor is well located
within the university to gain insight into which type of athlete is experiencing
role conflict in terms of the athlete’s self-definition of who they are, what
they want, where they are going and the likelihood of getting there.

For outsiders, such as sportsociologists, considerably fewer opportunities
occur for such detailed observations into the daily worlds of student-
athletes. Rather, a variety of research techniques need to be developed to
learn how student-athletes define themselves and what accounts for these
definitions. One technique is the use of the 20 question “Who am 1"
inventory. In our project, student-athletes were asked to provide 20
responses to the question ‘“who am I" and to put the most important
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responses first. Data drawn from the 20-statement invent.ory ihridif:atebv.:{?at
the weak student, good athlete type tended to focus on his at etic abi utyf
(I'ma football player,a hard hitter, a fast runner) and rarely on their status of
student (I'm a business major or an undergraduate student). Other typ;_slct)
student-athletes, particularly the “good” student type, gave more v1sz1 1;{;/‘
and a higher ranking to the student. stz;tus and characteristics associated wi

i 'm an accounting major ).
thl;ﬁ:tatzzea:f\ autobiographies written by student-athletes i§ another
technique that sheds lighton the developr_nent of §tudent and thlitlc stat\..ls:s
and the relative importance of each. Again, whatis suggested, is thata v;r}ie yy
of techniques can be utilized to learn what th.e two statuses m}c:.fm and how
they relate to one another from the perspective of student-athletes.

Conclusion

What this paper concludes is that for some student—ath.letes Lhere are cle;:a;;
direct paths between the campus library and the athleFlc 1ocb er room. -
other athletes, the paths bypass one another. Further, it has been sglgges e :
that weak academic performances by student.—athlietes do create %ro en{s ot
eligibility, but do not necess}e:lrily indicate a situation of role conflict, at leas

iew the student-athlete. _

N '\I/‘ifi: ep()ias:r also suggests that research ne(.?ds to'address the.m:;erplay o?
athletics and academics from the athlete’s viewpoint ar.\d gutlln; ways }(38
doing this. These are important issues in light of the continuing de date ofn the
questionable academic record of some stuf:lent—at.hletes and of 1

questionable practices of some universities in their re.crmtment an éetentl%n
efforts on behalf of athletically talented, but academically \:'eak stu (;ntﬁ. : o
date, much of this debate has focused on what Ryap (19/6)'}135 -la elle ha
“victim blaming’ ideology. Thatis, the victims of a situation (in this case tble
student-athletes and/or the university) are blarT\ed for quejnona de
performance and practices; while the situation itself is not well understood.
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Abstract

A contingency management system, cooperatively developed in NTSU’s
School of Community Service and the Athletic Department was
implemented to increase the amount of time student athletes (with GPAs
below 2.0) spent studying. Repeated reversals were used to demonstrate
effectiveness of the contingencies used—i.e., students’ on-task study
behavior (looking at books, underlining or making notes, memorizing with
book open) resulted in early release from study hall. Data takers observed
individual students every 7 seconds and those meeting a 90% on-task
criterion left study hall 30 minutes early. Data are included that demonstrate
the effectiveness of this early-release contingency on proportion of time
spent studying. Increasing numbers of students were released on-task over
time. Additionally, data were collected on numbers choosing to remain in
study hall after given permission to leave.

Contingency Management in an Athletic Study Hall

Recent nationwide publicity (e.g., Bowen, 1985; Bogan, 1986) has
spotlighted the plight of student athletes who are ‘‘used’” by universities and
turned out after 4 or 5 years with only a few credits toward a degree. One
solution to this problem is to raise requirements for eligibility (NCAA,
1983). The effect of this is to limit university athletics to educationally
advantaged srudents, and to restrict opportunities for minority athletes
(Advanced Technology, 1984). Social ramifications of such policies suggest
alternative solutions should be sought.

One alternative is to provide the educational environment that enables the
disadvantaged student to successfully participate in college-level academics.
A recent example of such a program at the University of Michigan was
reported by Walter (1985).

At North Texas State University, the Athletics Department and the School
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of Comhmumry iervice have cooperated in developing a multifaceted
approach to aid educationally disadv
: rantaged students t i

academically. o achicve

1hlké most universities, NTSU has long provided a study hall for student
a}t‘ :‘:tﬁs, ;vhere (as in most study halls) very little studving has taken place. In
the allo 11984, when the Center for Behavioral Studies began working with
.t e , Athletic Department, a contingency management system was
1Pinp emented to increase the amount of time the athletes spent studying

ept?ated 1.'ev€.:rsals were used to demonstrate the effectiveness of the
contingencies implemented.

Method

Participants

Study hall participants were scholarship athletes required to attend stud
hall from 7:30 to 9:30 p.m., four days a week (Monday through 'I'hursssu J 1
These athletes were primarily upperclass students wh ose grade point a\’ea\/ .
(GPA) had fallen below 2.0. The number of athletes attending ranged frage
1? to 40 nightly. At any given time during sessions, several ftudegnts \i’om
with tutors in other rooms. The students attending were mostly b o
exclusively male. i Yot
Setting and Apparatus

. The athletes sat at classroom desks arranged in rows. Data takers
either end of a table against the front wall. Data takers used a pre- resat 03
data sheet marked off in squares. Each row of squares re ]ieszaied
obs;rvat.ions of a specific individual, the first row representingpthe ?’irest
ig; g:stt 1:101}:‘eeft1;st row; the second row representing the second student in

{’\ tape recorder was placed midway between the data takers on days th
reliability data were gathered and next to the data taker on other da : Al a'[
volume tone sounded at an average of every 7 seconds. signalin dsa-t.a" 1?“‘
to observe the behavior of the next individual present : e
Data Collection and Reliability .

Direct observations were conducted on study behavior of studentathl
Students were defined as studying on-task when they were looking at sclitcfsi
books or papers, underlining or making notes or (as’occasionaliy ha enec(i))
looking blankly out while moving lips (apparently memorizing) wiff book
open. Evyes closed, out of seat, wearing earphones, blank stares, do dlc')o
ta.lk}ing to anyone were all observed as off-task. Students vx:ho Iefit th:rolcr)lxi’
:::k' a tutor were counted on-task; those who left for any other reason, off-

The data takers observed each athlete in turn when the tone sounded
proceeding with observations until the student in the last seat was obun ed’
Then they began again and repeated observations. Each student w bServe d
a minimum of 20 times and up to 50 times. emEE
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The data takers each semester were given instructions and practice trials
before data collection began. Reliability was never below 90% and usually
above 95%. During the first semester, reliability data were obtained almost
continuously. During the second semester, reliability data were collected for
about half of the total sessions. During the third semester, reliability data
were collected only at the beginning of the semester and on two other
occasions during intervention.

Experimental Design
Over a period of three semesters a classical reversal design (Baer, Wolf, &

Risley, 1968) was used repeatedly to assess the effects of an early release
contingency on the student athletes’ study behavior.

Baseline: Under baseline or “no contingency” conditions, the students
attended study hall for 2 hours per session. A study hall monitor collected
data on attendance, assigned tutors, and requested quiet when necessary.
Data takers collected data for the first 1-1/2 hours every evening and
occasionally during the last half hour. Data points were always calculated on
the first 1-1/2 hours of data.

Intervention: During intervention or “contingency” phases of the study,
students’ on-task study behavior was consequated by early release from
study hall. Each student who arrived on time and met on-task criterion for
the first 1-1/2 hours of study hall was told individually he/she was free to
leave. Attempts were always made to release first those who had arrived first.
All were released within 5 minutes of 9:00, the end of the 1-1/2 hour period.
The on-task criterion was considered met when 90% or more observations of
a student yielded on-task data.

Results

The contingency was repeatedly demonstrated to be effective (Figure 1).
Specific data points for Fall '84, first semester, are currently unavailable but
the semester summary reports on-task behavior ranging from 93% to 100%
during intervention. Baseline on-task figures rarely were above 70%. Because
this was the first semester the program was implemented and because a
reversal took place at the beginning of the spring semester, the data from the
previous contingency phase are roughed in Figure 1. Considerable time was
required for on-task behavior to deteriorate when the contingency was
withdrawn in Spring, 1985. Finally getting down to 56% on-task during the
eighth week (X = 74%). Return to contingency phase (X OT = 94%) was
followed by another reversal (X OT = 69%) and finally by return to
contingency for one day at the end of the semester (OT = 99%).

During Fall, 1985, baseline conditions obtained for the first 7 days yielded
on-task X = 64.4%. Contingency phase yielded an on-task mean of 94.7%.
Informal observation by numerous visitors resulted in reports of easily
discriminable differences in the tone and in the activities occurring during
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study hall in the different phases. In fact, it was difficult to persuade various
officials that returning to baseline conditions was necessary.

Figure 1.
On-task studying—athletic study hall.
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Additional Data Suggesting Changes in Behavior and Attitude
During Fall, 1985, additional data were collected on various aspects of

student behavior. One item of interest was what percentage of athletes

actually met the criterion each night, and whether there was a change in that

% RELEASED MEETING CONTINGENCIES

%MONTH
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percentage during the course of the semester. These darta are displayed in
Figure 2. Considerable variability is evident in the daa, but, in general, an
increasing number of students were released on-task as the semester
progressed. This suggests that individuals may have responded differently to
the contingency, some countercontrolling despite the cost of failing to obtain
what was likely to be a desirable commodity—free time. This interpretation
of the change is buttressed by anecdotal observation of some students’
expression of mistrust and resentment at the beginning of the semester.
Repeated assurances from study hall staff that each student had the option
every evening to study or not, and that nothing but the free time was
contingent on their behavior, may have affected the change in overall
behavior of some individuals.

A sign that what went on in study hall was gaining some reinforcing
characteristics is the data on the number of students who chose to remain in
study hall after they were given permission to leave. In Figure 3, data are
displayed showing the percentage of students given permission to leave who
continued working after release. It should be noted that the extremely high
data points represent very small numbers of students who came to study hall
on evenings when all students were given permission to attend basketball
games. Having come voluntarily, they all tended to stay as long as help was
available, sometimes until well after the 9:30 closing time.

Discussion

A simple contingency management system resulted in changing a circus-
like study hall into a quiet room in which almost all students spent most of
their time studying; those who were not studying sat quietly, not interfering
with the studying of others. Two hours of resented incarceration was
converted into 1-1/2 hours of academic behavior followed by aregained half
hour of personal time for students.

Important to note is that the contingency management system did not deal
with the effectiveness of the study behavior. It simply worked to increase the
proportion of time students spent in studying. Unless the students spent time
studying, however, it was difficult to discriminate between those who needed
tutorial help and those who simply needed to do what they were able to do.
Effectiveness of study behavior is now being addressed and specific tutorial
strategies developed.
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Abstract

The following article offers an argument for the development of a code of
ethics for the profession of athletic academic counseling. The effects of
recent scandals in athletics and the need for the establishment of athletic
academic advising as a profession, call for an examination of the development
of a code of ethics. The role of a code of ethics, as well as the possible
dysfunctions of such a code are examined.

Reports of scandals and exploitation in intercollegiate athletics in recent
years have opened a Pandora's box of inquiry into the problems of college
athletics. Questions of how and why decisions are made in intercollegiate
athletics are addressed daily in some part of the media; and athletic academic
advising is certainly not immune from such attention. Everyone, it seems, is
an expert on the ethics of advising student-athletes. For these reasons, we as
professionals, must immediately address the problems that we encounter in
our daily decision making through a code of professional ethics.

A code of professional ethics requires that we operate basically from a
sense of "“fairness’ and that we practice without distortion to fit the needs of
any one person’s point of view, be it the coach, the student-athlete, or
ourselves. There is a basic truth reflected here: “Ethical restraints are
especially necessary where one's self-interest, passions, commitments, and
prejudices are involved. While it is sometimes difficult to fool others, it is
simple to fool oneself” (Seigal, p.171). Without some general ethical
principles, we are unable to make reasonable decisions in those situations in
which we are in doubt. The purpose of a code of ethical behavior is to avoid
confusion and minimize dispute by specifying standards of accountability.

While public outcry has called our attention to the problems and the need
for more awareness of our behaviors, there are also very serious dangers in
addressing ethics for athletic academic advisors. These dangers can be
classified under the same five headings Dr. Franz Ingelfinger, the editor of the
New England Journal of Medicine, used in describing the dangers inherent in
approaching medical ethics: ‘First is the righteousness with which people in
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the current climate of ethical opinion point the finger at the horrors of the
past. This action is no more justified than it would be to accuse a current
Southern landowner of being responsible for previous Southern landowners
thinking it ethical to have slaves. Ethical principles change and there is a great
deal of righteousness in the horror stories that are getting so much attention
about” athletics (Davis, p.167). "‘Second, this reaction is amplified by the
desire of the media for sensationalism. Third, a more basic problem is how to
balance concern over individual rights with concern over society’s needs.”
The fourth danger that Dr. Ingelfinger mentions is bureaucratization. The
fifth is trivialization. This has begun to happen in athletics with enormously
detailed rules and a dilution of real issues with many trivial issues. “If we
continue in this direction highly motivated people may be driven away from
the field, since more energy, time, and money will go into filling out forms
than into actions that are of benefit to” student-athletes. We have all begun
to feel this frustration.

As academic advisors for athletes, we are in a unique position. We serve as
advisors, counselors, teachers, and researchers. And, thus, I would suggest,
there are three areas in which we as academic advisors for athletes need to be
concerned with ethical behavior. The first is the area of advising and
counseling. We need to be concerned with some of the ethical concerns of
counseling: confidentiality, consulration, record keeping, referral. We need
to remain dispassionate and objective, and free from practices and ideas
which are value laden. The second area of concern is that of teaching. We
must be concerned with questions of academic freedom, objectivity versus
indoctrination, knowledge versus opinion. The third area of concern is
research. We must be concerned for our student-athletes as subjects of
research, and yet realize the value of such study. We must weigh the benefits
versus the risks. We must be concerned about the violation of privacy of our
student-athletes. And, we must deal with issues that are very specific to the
world of athletes.

Some specific examples of alleged ethical misconduct in academic advising
might include:

1. Blatant disregard for the established rules of the NCAA, the conference,

or the institution.

2. Sexual relations between counselor and student-athlete (hetero- or

homosexual).

3. “Bartering” for grades with favors such as season rickets, etc.

4. Neglect of responsibility—excessive absence, inadequate preparation,

careless advising.

5. Racial and/or sexual prejudice.

6. Advising which disregards a student’s interests and ultimate goals for a

better chance of eligibility.
Note that this list is only partial, random, ill-assorted, and does not assess the
seriousness of each example. It merely gives us an idea of the myriad types of
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misconduct about which we need to be concerned as academic advisors for
athletes, and as professionals.

“One of the beliefs of every professional organization is that its members
must perform their professional duties according to an established code of
professional ethics. Without an established code, a group of people with
similar interests cannot actually be considered a professional organization.”
(Allen, p.293.) This view was also held by Donald Super, who established
the first Ethical Practices Committee of the American Personnel and
Guidance Association (APGA) in 1953. The role of a code of professional
ethics is to serve as a basis for articulating the professional responsibilities of
a member of a profession.

Medicine has again served as the “‘focus of contemporary debate regarding
what the content of an ethical code should be, who should decide that
content, and what role the code should have in the profession and in society™
(Mabe and Rollin, p.294). There are certain basic items necessary to a code
of ethics. These include: ““(a) the specific duties or rights that differ from
ordinary ethical requirements, (b) the specific duties or rights that may
simply be the application of general ethical principles in a particular
professional area, (c) a reiteration of certain ordinary ethical requirements
that need emphasis for some reason, (d) aims or general goals that the
profession should aspire to realize, (e) requirements that relate to
coordinating or protecting the interest of members of the profession, and (f)
a statement of responsibility of members of the profession for reporting code
violations or other violations” (Mabe and Rollin, p.294). Of the above
items, it would seem necessary to stress (a), (c), and (f) in establishinga code
of ethics for the profession of academic advising for athletes. The
requirements of (a) would stress those areas which are different in our
profession: (c) would stress those areas which create the most difficulty and
need emphasis; and (f) would allow for a system of reporting violations and
hopefully avoid some of the scandals of the past.

While the purpose of codes is to avoid confusion and minimize dispute by
specifying standards of accountability, problems may occur in the process of
attempting to eliminate all vagueness. First, disputes will tend to reappear
over the precise meaning of certain standards. Second, "‘badly drafted or
merely overdrafted codes do not necessarily reduce disputes.” And, third,
“codes may waste (in the quest for completeness) innumerable hours of
faculty, student, and administrative time trying to anticipate an almost
infinite number of ‘what if’ situations” (VanAlstyne, p.83). The problem in
the creation of codes is sometimes knowing where to stop.

There are other problems and limitations in the use of a code of ethics; and
it would be wise to consider these as they have been demonstrated in other
professions, before further pursuing a code for athletic academic advising.
Mabe and Rollin point out six limitations in their examination of a code of
ethics for counselors. These include: (1) There are some issues that cannot
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The transition from high school to college is a difficult one for most
srudents. This transition appears to be even more difficult for college
athletes, since they have to make the change both athletically and
academically. While the athletic transition may be difficult, athletes seem
particularly unprepared  for the academic transition. Many athletes
mistakenly assume that college will be a continuation of their high school
experience. They typically think that if they behave the way they did in high
school they will be successful academically, or at least eligible to play. Much
has been written about the poor academic performance of athletes, and
various reasons such as low high school GPAs, the time commitment and
requirements of their sport, and their lack of motivationare commonly cited.
\While we do not disagree with the commonly discussed reasons, we will
discuss two additional reasons for athletes’ poor academic performance.

\We think that lack of information or ignorance regarding the role of the
college student (how to act or behave like a college student) and how the
academic demands of college are different from those in high school also are
contributing factors. Because of their ignorance about college, not because of
<heir intellect, many athletes act inappropriately in the classroom and hold
On TO erFoneous assumprions and /or expectations about college work. Thus,
they often behave in ways that are not only self-defeating to their individual
scademic success, but reinforce the "dumb jock" stereotype. In other words,
because of their special star status in high school, many athletes never learn

the student role and often have a distorted notion of what it means to be a
college student.

We continue to be amazed by many athletes’ lack of preparation for the
academic demands of college. We are not referring to deficits in the basic
<kills, but to their lack of information concerning the amount of time and
effort they will have to put into studying and their lack of the necessary study
skills. Many athletes are amazed to find out that they will have to go to class,
rake notes, read assigned materials, etc. in order to do well in their classes.
Consequently, unless they are provided with the necessary information
about role expectations, Of “the academic game,” they will not only perform
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poorly in their courses, but many will unfortunately ass hat <}
doing well academically because they are not as ernazf?“ P i
Numerous student-athletes have indicated to \;s t'hAa" n"h;f'gglir Sw%:::&
are easy for regular students and that they even look :‘g;\x- ; d e .
studying. We explain to them that we have never known anv e
studying (including ourselves) and that even Einsteir;.:ljl?jn? Whoengfn.:i
Slass if be never attended it and didn't complete am‘L:)r' thne t::i-o' L
What is the difference between reading and studying?™, "1 d e
because I want to keep book nice,” “They need me o:“ t'he t - tUﬂCC:’
have to worry about studying,” “I can pass the test ‘becauzznl]‘hso I CO?‘.'S
common sense,” ‘1 don't have to read the bock because th Y e
doesn’t talk about it in class,” “1 know I can withdr:\' fe t e- i
because the professor knows that I am not doing well in théoin Lh‘? e
other examples of the sorts of comments studenr—at}\‘-;tes h e iyl
that indicate their ignorance about college. i Ave made to us
We have also come to realize that student-athletes don't know how
or behave like regular students. Regular students know how to Ov‘“ e
professor they are listening when they aren’t, how to ‘?mA ress tixom mf-e o
with their intellect, how to “‘brown nose’ the professo‘r Ahp;)w to : p'r'o‘css'or
professor that the material presented is important (eveln if thLe Cgml‘?c"e ok
that it is), etc. Regular students know that grades are partially st':: i hj““
that how they behave in the classroom and relate to the rwofessorJ \\"tlll\ e:'nd'
the grade they receive. In short, they know how to “ctro beh : ar"?c"
professors expect students to act. et or behave the war
Student-athletes, unlike regular students, often continue to like
athletes in the classroom and consequently behave inappropriately ?:t‘f S5
uncommon for student-athletes to arrive for class laze, sleep du{'i'no ‘:‘i(:‘
turn in assignments late, talk while the professor is talking etcc ¥<\:'
previously thought that student-athletes knew how to act appro;;’iate‘.\' "1;
were choosing to behave in self-defeating ways for a variety of reason;‘ :UI
we are convinced that many have never learned the student role and the;‘e"orc;
do not know how to behave appropriately. We have found that w‘hen
student-athletes don’t know how to behave appropriztely that they tend 1o
model the in-class and ourt-of-class behavior. é)f other a%h‘etes (olften‘ :eft'—
defeating behaviors), rather than the behavior of regular s}udents. \
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Checklist of Self-Defeating Behaviors and Assumptions

We have thus come to the conclusion that manv athletes need to be taught
the rules .of the academic game, which includes the role of student and how
college differs from high school. The Checklist of Self-Defeating Behaviors
and Assumptions (See Table 1) is a simple device designed to provide
athletgs with information that may increase their awareness of self-defeating
behavx.ors. This awareness may enable them to eliminate some of the self-
defeating behaviors, and raise their credibility in the classroom as well as

PL 33

Table 1
1£CK LIST OF SELF-DEFEATING BEHAVIORS AND ASSUMPTIONS. Check the items

CHE = ; ; F
at are descripuive of whatvou do or think. Be honest, and check the item even if youdon'tdoit

21l of the tme.
1. Don't go o class. ___21. Don'tmake out your own schedule.
2 Go to class late. 22, Make excuses for not turning in an
3. Sleep during class. assignment.
4 Sitin back of classroom. 23, Say to a professor that you need a

s : . ~articular grade.
Look bored or disinteresteain class. ¥ g

HRERR

o o alase it - 24, Stop going to class when you aren’t
6. Show uptor class withoutmateniass. Joing well rather than ralking with
T Thirn 6 NestgmmmEnes late. the professor and/or withdrawing
8 Don't complete reading assignments. from the class.
9. Waittoolate efare you ask for help. 5. Party during the week.
__10. Tryte complete assignments at the

last minute. __26. Don't keep materials organized, lose
syllabus, don't write down assign-

11. Compiain about the amount of
ments and/or test dates.

work assipned.

. o Qe : :
12. Trv to study in your room. __27. Sitin class with a group of student

13, Get up 10-15 minutes before class. athletes.
Aoce whi or 28, Don't make up a schedule for
14. Talk in class while the professor is 4
studying.

raltking. :
79, Start getting ready 10 leave the class-

room before the class is over.
_30. Expect to be treated special because
you are an athlete.
__3]1. Let others think you are doing OK

in your classes when you are in

__15. Don't tell the professor ahead of
time that vou will miss class because
of a road trip.

__16. Dor't take notes in class.

__17. Don't get 1o know the professor.

— 18, Actydxsrcspcc:i’ul towards the trouble.
protessor.
__19. Studv about the same way in college 32, Still adding and /or dropping classes

as vou did in high school. the 2nd-4th week of the semester.
__20. Don’t underline. 33. Cheat.

their academic performance. The checklist consists of 33 items related to
behavior during class, behavior outside of class, and student-athletes’
expectations of what college is like and how they will be treated. We
developed the Checklist after teaching a class (College Students and Their
Culture) to first semester freshman football and basketball players, and
football and basketball players on academic probation. It is based on our
observations and discussions with student-athletes and their responses to a
take-home final which included questions related to the self-defeating
behavior and academic performance of student-athletes.

The Checklist is not intended to be inclusive and the specific items can be
modified to better meet the needs of a particular group of athletes, however it
does include what we have found to be some of their common self-defeating
behaviors and assumptions. It can be easily and efficiently administered to
individual athletes or utilized in a group context. Athletes complete the
Checklist by indicating which of the items are descriptive of how they behave
or what they assume (think). '
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It is assumed that most student-athletes, like regular students, engage in
some self-defeating behaviors and therefore athletes should be encouraged ¢
respond honestly to the Checklist rather than trying to appear less selfO
defeating than they are. )

Following the completion of the Checklist, students are requested to select
a specified number (usually 2-5 items) of self-defeating behaviors that they
will work on eliminating. While the ideal would be to eliminate all self-
defeating behaviors, it is unrealistic to expect anyone to modify or eliminate
several self-defeating behaviors in a short period of time. It is therefore
important to encourage the student-athletes to be realistic about how many
and which behaviors they will attempt to change. Also, some of the behaviors
on the Checklist, such as sitting in the back of the room, are easier to chang;
when others, such as putting things off until the last minute, require more
time and effort. The Checklist is not scored in any systematic manner
although you would assume that the number of itemns checked is related to,
the need for information and assistance (on occasion we have had student-
athletes check all of the items). The follow-up will vary depending on
whether you are working with an individual athlete or in a grou; or
classroom setting.

Concluding Comments

The Checklist is one way to get some quick information about whether or
not an athlete understands the difference between high school and college
and their knowledge and/or utilization of study skills. It helps studem:
athletes realize that poor academic performance is related to study skills as
much as it is to intelligence. This is particularly important since student-
athletes often feel inadequate intellectually because they too believe the
j'durr?b jodf" stereotype. It is also effective in helping student-athletes
identify self-defeating things they do in the classroom and in so doing
provides them with information abourt expecred or appropriate classroom
behaviors. In this wav it can be used as the firststep in the process of teaching
athletes the student role and how to behave like students. L

While all student-athletes will not choose o eliminare their self-defeating
behaviors, it seems to be especially helpful in getting them to begin to take
responsibility for their academic performance and in providing them with
some structure or direction in reference to what thev need to do to play “'the
academic game.” Without this sort of information many student-athletes
will continue to struggle academically with very little awareness of what they
are doing wrong or how their behavior isin any way relared to their academic
performance. 4
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The National Collegiate Athletic Association (NCAA) passed landmark
legislation in 1983 to increase minimum eligibility and satisfactory progress
standards. Since that time, the collegiate student-athlete has been the subject
of extensive media and institutional review. The media's attention to the
topic has often appeared sensational, charging universities with the
exploitation of illiterate athletes who only aspire to careers in professional
athletics. This has created a misleading perception of student-athletes by the
general public and members of the campus community. The purpose of this
essay is to review recent institutional studies which describe the academic
preparation and subsequent performance of student-athletes and to discuss
their implication for the advising process.

Recent data suggest that the stereotype of the student-athlete 2s a “‘dumb
jock” who selects a university to major in eligibility is inaccurate. As a group,
varsity student-athletes were found to he more interested in the academic
characteristics of the university than the athletic aspects of the athletic
program.’ With respect to high school preparation, several studies have
shown college student-athletes exhibited weaker academic preparation than
non student-athlete populations.? While deficiencies exist, many studies of
academic performance have shown no difference berween student-athletes
and non student-athletes.’ © 7 Snyder® found student-athletes’ college grade
point averages exceeded predicted scores from their standardized test scores
and high school ranks. Stuart® found students playing football and matched
non athletes did not differ in academic performance during their first two

years of college. An ETS/ACT study found similar measures of persistence.
Student-athletes consistently had higher success rates than matched groups
of non student-athletes. Differences, however, do exist in subpopulations of
student-athletes. Several studies have found male, black revenue-producing
student-athletes exhibit weaker academic performance.!® ! 1213
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Many institutions of higher education which value the prestige and
notoriety of a successful athletic program have assumed the ethical
responsibility for creating positive academic support interventions designed
to assist high-risk students. These programs have been found to be successfuy]
in improving the persistence rates and grade point averages of student-
athletes.!# lll-equipped students left to fend for themselves in an academicallv
competitive institution are often embarrassed, publiclv humiliated in the
classroom and media, discouraged, cast as failures, or resort to academic
dishonesty as a survival technique.

Prior to the new student-athlete’s arrival on campus, his/her only contact
with the institution has typically been through a coach or alumni. Once on
campus, academic advisors are vital to the orientation process. Their attitude
toward the student-athlete should portray confidence in the ability of this
particular student to be academically successful at the institution.

Student-athlete practice and competition demands, coupled with
academic responsibilities, differ from the ¢xperience of normal students and
place them in the position of academic risk. Less prepared freshman student-
athletes, in particular, may have naive perceprions of the academic routine
and rigor of courses and majors. Their high school athletic and academic
experiences are often dissimilar from the reality of the college classroom and
sports competition. Nothing should be taken for granted during the first
meeting with the academic adviser; therefore, the adviser should be prepared
to spend the necessary time with the student-athlete. Sensitivity to their new
roles and demands must complement course and major selection. The ability
of the individual student-athlete to undertake recommended production line
curricular timetables should be evaluated carefully. Whenever possible, it is
important to inform the student-athlete of course content and description,
teaching methods and evaluation procedures. Any course considered high
risk would well be avoided during the freshman vear in order to provide a
positive start. Many institutions with competitive athletic programs offer a
fifth-year grant program for scholarship student-athletes who need to
complete their degree requirements. These programs provide an additional
year without the pressure of athletic comperition or practice. Academic
advisers should inquire about the availability of fifth-year programs and
advise the student-athletes accordingly.

Aside from institutional academic standards, advisers must be aware of
NCAA and athletic conference requirements for continuing eligibility and
satisfactory academic progress. Representatives of the athletic department
should be utilized as resource people for rule interpretations and background
information about individual advisees. The academic support offices within
athletic departments often provide an array of academic support programs
for student-athletes such as testing and assessment, new-student orientation,
learning skill development, reading skill development, writing skill
development, tutorial assistance, career counseling, and general counseling.
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These services often rely upon and interact with campus professionals and
institutional resources. The cooperation among the academic adviser,
athletic department support services, and institutional support agencies
should create a network of support for this target group of students.

Advising student-athletes offers an opportunity for the professional or
academician to develop expertise with special and atypical students. Student-
athletes offer diversity to the campus which allows other students a more
complete educational experience. The same respect and unconditional
nositive regard for general students should also be afforded to student-
athletes. Too often, the advising relationship is one of stereotyping the
student-athlete into a ““dumb jock™ category, and thus the advising session
becomes one of directing university policies and orchestrating course
schedules. As with all students, advisers should establish a working
relationship with student-athletes by acknowledging that the university
welcomes them and stands ready to assist them. Advisers must be assertive at
the appropriate time and in the appropriate manner in pointing out
individual weaknesses and referring the student-athlete to available
institutional resources. Poor academic performance is often a symptom of
personal or athletic-related problems. Advisers should explore the
possibilities of these underlying stressors with the student-athlete.

The advising process is essential for the academic success of the student-
athlete, for it is this process which creates the necessary climate of
encouragement and support. The same commitment and discipline student-
athletes direct toward sport can be transferred toward academic endeavors.
Advisers are agents for the level of commitment institutions choose to
demonstrate for the often misunderstood, misrepresented, and maligned
student-athlete.
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Recent revelations of increased drug use by professional and college
athletes! have led to expanded attempts at all levels of sport to curb the
abuses.? At the college level, the NCAA, at its January 1986 convention,
authorized imposition of drug testing beginning during the 1986-87 playoff
season.? Serious constitutional questions will be raised by any method
employed to curb the abuses.* Recent decisions make it clear that a balance
must be established between school officials’ need to maintain control in
their institutions and individuals’ right to privacy.> As advisors to school
officials and student athletes, we may be called upon to assist in answering
complex questions in reaching an acceptable balance.

Questions recently addressed by the courts include: Has the crisis facing
public school and legislative bodies, such as the NCAA, reached such a high
level that strict adherence to constitutional protections afforded individuals
may be relaxed? Does society’s need for effective methods to deal with the
present crisis in drug abuse outweigh students’ legitimate expectations of
privacy and personal security? Is it appropriate to utilize balancing tests to
determine society’s priorities, as opposed to strict compliance with
established standards attendant to searches by government officials?¢

These are only a few of the many complex questions facing the
administrators, courts and legislative bodies which must design procedures
to successfully meet the challenge of today’s drug crisis. If the NCAA
Executive Committee is to meet with any level of success in curbing drug
abuse by student athletes, it must develop procedures which will survive
constitutional challenge. Against this backdrop, this writing will focus on the
present task of the NCAA'’s Executive Committee as it sets about developing
procedures for the impending drug testing program. The two recent cases
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discussed below may help to guide the development of those procedures.?

During the NCAA's recent convention, delegates approved Proposal No.
30. That proposal amends the NCAA Constitution and Bv-Laws to authorize
drug testing of student athletes by member institutions. The amendments
take effect August 1, 1986, with implementation of post-season drug testing
to begin during the 1986-87 season. The stated intent of Proposal No. 30 s,
in part, to authorize the Executive Commirttee to establish a drug testing
program for NCAA championship and certified post-season football
contests and to provide recommended guidelines for regular season drug
testing by member institutions. Proposal No. 30 requires a student athlete, in
conjunction with the annual signing ¢f the ""student athlete's stratement.’” to
consent to testing for drug use. The proyosal further establishes the loss of
post-season eligibility as a consequence of banned drug use by a student
athlete. Amendments to Article 3, Sections 6 and 9-(i) of %he NCAA
Constitution, as well as amendments to By-Law Article 2 Section 2-(f) and
Article 5 Section 2, implement the intent of Proposal No. 30. Execurive
Regulation 1-7-(b) provides an extensive list of "banned drugs.” including
Eoth performar'lce enhancement drugs and <treet drugs. The category of

street drugs’’ includes amphetamines, cocaine, heroin and marijuana.

As of this writing, the NCAA Executive Committee has vetto co—mplete its
work in developing the procedures for drug testing. It is also not yet known
what form the “consent statement” will take. The statement must be signed
annually. Failure to sign such a statement wili result in ineligibility. To be
eligible for competition, each student athlete must “agree™ 10 be tésted for
the use of prohibited drugs. .

Although drug testing procedures have not been finalized by the Executive
Committee, a recent article in The NCAA Neus, which is set forth in
question-and-answer format, provides additional insight into the NCAA's
position.? According to the article, a national drug testing program is made
necessary, in part, because a 1984 survev revealed that fewer than 90 of 518
responding institutions conducted drug testing of their student athletes.
Further, the high cost, the lack of adequate testing facilities available to
individual institutions, and ""the need for uniformitv to ensure fairness in
competition’’ make national testing by the NCAA pracrical.®

The NCAA'’s position with respect to the positive test level of certain
drugs and the reason for inclusion of other drugs on the banned listis not yert
clearly defined. For instance, a question in the article regarding caffeine levels
was followed by a response that the positive test level “is relatively high and
would not reach that level from drinking a cola or a cup of coffee.”” Positive
levels could only be reached through the ingestion of large doses of caffeine
prior to competitions. Such action is assumed to be *“‘a deliberate effort to
enhance performance.”!®

Student athletes using prohibited drugs for legitimate medical purposes
must be able to provide “‘adequate medical documentation’ demonstrating a

n
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medical condition that requires regular use of the banned substance.
Assuming such documentation is produced, the student athlete would be
granted an exception by the Executive Committee. The studentathlete witha
medical condition requiring the use of a banned drug would declare the use
when signing his requisite annual statement.

Inadvertent use of banned substances would be prevented through a major
effort to educate student athletes, physicians treating student athletes,
athletic trainers and coaches. Moreover, itis believed that druglevelsin urine
specimens resulting from inadvertent or “normal therapeutic’ use would be
relatively low, and automatic positive tests would not result. Additionally,
suitable alternatives to banned drugs are believed to be available for normal
therapeutic use.!!

Any student athlete who “tests positive™ in accordance with drug testing
methods authorized by the Executive Committee will be declared ineligible
and remain ineligible for post-season competition for a minimum of 9C days
after the test date. If the student athlete tests positive after being restored to
eligibility, "'he or she shall be charged with the loss of one season of post-
season eligibility in all sports and shall remain ineligible for post-season
competition at least through the succeeding academic year."'”

Drug testing (estimated first year cost: $310,000) will be conducted at
most, if notat all, NCAA national championship and “‘certified” post-season
football contests. The Special Committee on National Drug Testing Policy
recommended to the NCAA Executive Committee the imposition of a
pattern for testing place finishers, as well as other participants, on a random
basis at the conclusion of the individual/team championships; the team sport
student athletes would be selected at random or on the basis of playing time
and position prior to or during the championship.’

Although the NCAA has taken the position that drug testing will be
limited to post-season events only, Proposal No. 30 authorizes the NCAA to
provide guidelines for drug testing bv member institutions during the regular
ceason. Student athletes testing positive will be declared ineligible for post-
season participation pursuant to the NCAA's regular eligibility procedures.
This procedure further requires that the member institution rather than the
NCAA declare the student-athlete ineligible.'*

Because championship events and post-season competitions are “closed,”
the NCAA does not believe championship and post-season drug testing, or
any resulting determinations of ineligibility for that matter, will interfere
with constitutionally protected individual rights.!* This position, however,
may lack authoritative support.’® The Supreme Court’s decision in New
Jersey v. T.L.O. and the recent trial court decision in Odenheim v. Carlstadt-
East Rutherford Regional School District, if upheld and followed, may
undermine the NCAA's position.

The Fourth Amendment to the United States Constitution protects the
security of the people “in their persons, houses, papers and effects’’ against
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“‘unreasonable searches and seizures.”!” The Fourth Amendment is made
applicable to the state through the Fourteenth Amendment.'® As applied to
the states, the Fourteenth Amendment protects citizens from the state and all
of its creatures—boards of education not excepted. State creatures such as
boards of education “have important, delicate and highly discretionary
functions, but none that they may not perform within the limits of the Bill of
Rights.”!? Although in 1942 ¢ the Supreme Court recognized that state
action “must be tempered by respect for students’ fundamental
Constitutional rights,””?! only recently have students’ rights truly been
recognized and protected.?? Since the Supreme Court’s landmark decision in
Tinker v. Des Moines Independent Community School District,?? courts have
struggled to determine the scope of recognition and protection to be afforded
student rights.2* Most recently, the Supreme Court in New Jersey v. T.L.O.
limited the extent of Fourth Amendment protection in the school setting.

On January 15, 1985, the Supreme Court reached its decision in T.L.O.
and found the Fourth Amendment applicable to actions of public school
officials. However, the Court determined that, "in balance,” strict
compliance with Fourth Amendment warrant and probable cause
requirements was not mandated.’

Citing Goss v. Lopez,¢ the court concluded that maintaining security and
order in schools “requires a certain degree of flexibility in disciplinary
procedures.”?? This flexibility, however, must be balanced with students’
constitutionally protected rights. The Court explained: “On one side of the
balance are arrayed the individual's legitimate expectations of privacy and
personal security; on the other, the government’s need to effective methods
to deal with breaches of public order.”**

T.L.O., a female student, was taken to the high school principal’s office
after allegedly violating the school rule prohibiting smoking in the bathroom.
T.L.O. denied the infraction. The vice-principal conducted a search of
T.L.O.’s purse for cigarettes. During the search, the vice-principal found a
small amount of marijuana, a pipe, a number of empty plastic bags, a
substantial quantity of money and two letters implicating T.L.O. in drug
dealing. Delinquency charges were brought in Juvenile Court. T.L.O.'s
motion to suppress was denied. The state court found that the Fourth
Amendment applied to searches by school officials but determined the
search to be reasonable. T.L.O. was adjudged delinquent. The Appellate
Division affirmed the trial court’s finding, but the New Jersey Supreme
Court reversed, ordered the suppression of the evidence found in T.L.O.'s
purse and holding that the search was unreasonable. Certiorari was granted
the the New Jersey Supreme Court’s decision was reversed.?®

The Supreme Court rejected the state’s argument that Fourth Amendment
protections apply only to police action. The Court explained that the basic
purpose of the Amendment “is to safeguard the privacy and security of
individuals against arbitrary invasions by governmental officials.””*® It
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further found that the Amendment applies equally in civil and criminal
cases.? School officials, in carrying out searches and other disciplinary
functions, act as representatives of the state, not merely as surrogate parents.
School officials cannot, therefore claim parental immunity from the
strictures of the Fourth Amendment.

The Supreme Court concluded that the school setting required some
modification of the level of suspicion of illicit activity needed to justify a
search. Therefore, the Court found no need for strict adherence by school
officials to the Fourth Amendment warrant and probably cause
requirements. The legality of a search in the school setting *‘depends simply
on the reasonableness, under all circumstances of the search.®
Reasonableness depends on whether the intrusive act was justified at its
inception and whether the search as conducted was reasonably related in
scope to circumstances justifying the initial interference. To prove that the
intrusive act was justified at its inception, it must be shown that reasonable
grounds existed for suspecting thata search would reveal evidence indicating
that the student had violated or was violating either the law or the rules of the
school.”3

The Supreme Court concluded that the vice-principal’s suspicion that
T.L.O. possessed cigarettes in her purse ‘‘was not an inchoate and
unparticularized suspicion or hunch.”? Explaining that sufficient
probability rather than absolute certainty was the touchstone of
reasonableness under the Fourth Amendment, the Court found the search to
be reasonable.?

Since T.L.O. was decided, the need to balance the interests of students and
school officials has once again been presented to a court. On December 9,
1985, in Odenheim v. Carlstadt East-Rutherford School District, a New Jersey
chancellor relied upon T.L.O. when finding unconstitutional the Board of
Education’s new drug testing rule. The Board had adopted Policy No. 5141 3
in its Policy Manual. The new policy, entitled “Comprehensive Medical
Examinations,”’ required annual physicals of all students enrolled or to be
enrolled in the district. The physical examination was designed to identify the
extent of any physical defects, illness or communicable disease and to
determine fitness for school-sponsored health safety, sport and/or physical
education courses required by law. The policy’s stated purpose further
provided that the examination “‘will help to identify any drug and alcohol use
by the pupils.” This detection would enable the Board to enter the student
into appropriate rehabilitation programs. Failure of a student to submit to or
complete the test would result in exclusion from class.

A group of students and parents brought suit to preclude the Board from
testing any urine samples for the presence of drugs or alcohol. On August 13,
1985, a temporary restraining order was entered restricting testing, as urged
by students and parents. On September 3, 1985, the court converted the
temporary restraining order into a preliminary injunction. The matter was
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set for trial.

At trial the Board argued that no intrusive deprivation o1 privacy occurred,
since the test was conducted for legitimate, traditional medical reasons. The
Board considered drug use and/or alcohol use asillnesses. The Board further
argued that the policy was beyond the parameters of the Fourth Amendment
because (1) state policv required physical examinations to ensure fitness; (2)
student files would be maintained as confidential; and (3) the exclusion
sanction was distinguished from suspension or expulsion under state law.

On December 9, 1985, the chancellor issued his written finding. Citing the
Supreme Court’s T.L.O. reasonableness standards, the chancellor found that
the Board's drug testing policy was not reasonably related in scope to the
circumstances which initially justified the interference with students’ privacy
expectations. The evidence?® did not establish a reasonable justification for
the Board’s initial interference with students’ rights. The court further found
unacceptable the Board's attempt to distinguish the “exclusion” sanction
from suspension or expulsion. The court stated, ‘[ The Board's] policy is an
attempt to control student discipline under the guise of 2 medical procedure,
thereby circumventing strict due process requirements.” Such a position, the
court concluded, failed to pass constitutional muster.

A notice of appeal has been filed by the Board in Odenheim. Review is
pending. If the chancellor's determination is upheld, successful challenges to
similar drug testing procedures mav follow.

What lessons mav be drawn from T.L.O. and Odenheim which will assist
the NCAA Executive Committee in developing procedures which will “pass
constitutional muster?”’ Clearly many unanswered questions must be
addressed. Some of the guesticns to be answered include: What expectation
of privacy is reasonable for college students and student athletes to rely
upon? Does the more intrusive nature of drug testing shift the balance
established in T.L.O.) Are the present NCAA eligibility procedures
sufficient to meet constitutional tests? By signing the annual student
statement, will student athletes effectively waive their Fourth Amendment
rights?

College students clearly enjoy the security of the same constitutional
protection afforded the general public.?” The fact that individuals are not
compelled by state law to attend college does not diminish the constitutional
protection available to such individuals. In the concurring opinionin T.L.O.,
however, Justice Powell agreed with the court’s conclusion that individuals
compelled to attend school have a lesser expectation of privacy than
members of the population generally.?® Justice Powell asserted that the
relationship between students and school authorities does not compare with
the adversarial relationship which exists between police officers and criminal
suspects. It is questionable whether the same could be said of the relationship
between collegiate student athletes and the Enforcement Committee of the
NCAA. It cannot be denied that in the latter situation, an adversarial
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relationship exists.

Can individuals who voluntarily participate?® in intercollegiate athletics
expect the same degree of privacy as high school students whose attendance is
compelled? Has that individual assumed the risk of lesser constitutional
security by his voluntary participation?*® Are the consent and assumption of
risk “voluntary?’#! The answers to these questions must be drawn from an
analysis of the facts of each case. The well-established two-step test to
determine one's expectation of privacy must be met.?> The first test is
subjective: Has the individual by his or her conduct exhibited an actual
expectation of privacy? The second test is objective: Is the expectation
recognized as reasonable by society?*3

It cannot be denied that nothing is more intrusive than searches by state
officials which are accomplished by the withdrawal of bodily fluids. In such
instances, both the subjective and objective tests of Katz are met. Close
scrutiny of that action is therefore warranted. A clearly compelling state
interest must be shown to justify the search.

Can the NCAA show a compelling interest in testing for drug use? What
reasonable justification exists to support the initial intrusion of a drug test?+
Is there a distinction to be made between testing for the use of “‘performance
enhancement’’ drugs and the use of “‘streetdrugs?”’ One commentator asserts
that the NCAA is justified, as is the International Olympic Committee, in
precluding the use of “‘performance enhancement” drugs.*5 Testing student
athletes for the use of “‘street drugs,’” however, may be much more difficult,
if not impossible, for the NCAA to justify.4¢

Assuming the NCAA drug testing policy is found to be constitutional, the
procedures implementing that policy must also be constitutional.*” The
NCAA has indicated that its drug testing program is governed by the regular
NCAA eligibility procedures.*® The NCAA's enforcement procedures have
been criticized as lacking fundamental procedural due process safeguards.+®
Chief among the criticisms has been the lack of any effective student
contribution to the rule-making process and the lack of effective means for a
student athlete to rebut charges of rules violations. Minimum due process
requirements entitle an individual to notice and a hearing.5® It is assumed by
the NCAA, without justification, that where rules violations are suspected
and investigated, the NCAA member institution will safeguard the student
athlete's interests. However, practical experience has shown thisassumption
to be baseless.’’ The absence of effective means for student athletes to
confront accusers and rebut evidence after being declared ineligible may be
the most serious criticism directed against present NCAA procedures. As the
Executive Committee prepares procedures for drug testing, meeting this
criticism should be a priority.52

The NCAA will likely defend any constitutional challenge to the drug
testing program by asserting a participant’s consent to testing. Although a
complete analysis of the issue is beyond the scope of this articles? it is
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questionable whether the participant’s consent can generally be deemed to be
knowing and voluntary.54

The NCAA Executive Committee is presently faced with a difficult task.
Despite the requirements of the procedural safeguards enacted by the
NCAA, a constitutional challenge to the drug testing program is inevitable.
To successfully defend the challenge and meet its goal of combating drug use,
the NCAA must revise its attitude toward student athletes’ rights. A
representative voice which protects the interests of participants is needed.
Several alternatives are available to meet this need. Oversight panels could be
created by member institutions with the authorization of the NCAA. These
panels would advise student athletes and protect their interests. A precedent
for these panels may be found in the NCAA career counseling panels now in
place at many member institutions.>s

If the panels prove unworkable, the NCAA could utilize and expand upon
its new Rule 3-1(h)(4), which permits member institutions to employ
outside professionals. Moreover, the NCAA could authorize member
institutions to solicit the participation of local bar associations. Regardless of
the choice made, the NCAA Executive Committee's attention to effective
protection of student athletes’ constitutional rights is clearly warranted.

The Executive Committee and its advisors must look to recent cases, such
as T.L.O. and Odenheim for guidance as drug testing programs and
procedures for implementing those programs are developed. Even though
these cases appear to raise more questions than they answer, itis imperative
that their reasonableness standards be met. If the NCAA drug testing
program itself is reasonably related to a legitimate purpose of the
organization and if the procedures adopted are designed to safeguard a
targeted individual's constitutional rights, then the objective of curbing drug
abuse in collegiate sports may be met.
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50. See Dixon; see, also, Camara v. Municipal Court, 387 US. 523, 87 S. Cr. 1727, 15
Law.Ed.2d 930 (1976).

51. See Remington; see, also, Weistart. Marquette University, prior to its partucipation in the
NCAA basketball tournament, was directed to declare inzligible one of its student athletes for
failure to sign the annual statement indicating compliance with the ruie precluding contact with
professional agents: Marquette refused to do so. The NCAA declared Marquette's entire athletic
program ineligible Ironically, the next dav the student athiete signed the statement

52. One suggestion of the Congressional Commitree of the 95th Congress (n.49, above ) was
the formation of an oversight committee empowered to sateguard student athletes’ rights. This
suggestion is meritorious.

53. See Goldberger.

54. See Goldberger; see also Bible. Among other issues which could be raised, one could argue
that the annual statement is unenforceable under a contract ot adhesion theory.

55. The career counseling panels authorized by the NCA A and established at many member
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