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EDUCATION AS GUIDANCE

The quality of the guidance which students receive today represents
the quality of the education they are being offered. As education swings
away from methods of pouring subject matter into young reople toward
methods of aiding these individuals in taking responsibility for their
own learning in programs built to help them achieve their developmental
tasks at any given period, education becomes guidance.

Guidance responsibilities are assigned to experts such as deans,
class advisors, vocational counselors, doctors, nurses, psychologists,
but the teacher as a helper, facilitator and guide is the central figure
in the concept of education as guidance. The teacher who sees and works
with the pupil daily, who is fortified by knowledge of students and their
problems in growing up is now thought of as the most effective person in
advising students. Along with this development, receiving individual
guidance ceases to be the privilege of only a few pupils, such as the
"problem' cases, the disturbers, and the particularly gifted. It is seen
as the way every pupil is educated to make the most of himself and his
life. This guidance is not a matter of teaching. It is the way you teach
for the growth of the whole person in and through the mastery of the

subject matter used.
THE PURPOSE

Statement of the problem. It was the purpose of this paper (1) to

give the tools and techniques used in guidance and counseling; (2) to
show the relationship between guidance and physical education; and (3) to

point out the responsibilities to the entire physical education staff in



matuire persons. 1t is through this sharing, not apart from it, that
students must seek and find personal fulfillment. It is through this
sharing under the wise guidance and expert leadership of the teacher,

who is himself a democratic person, that the learning climate in physical
educatibn permits and fosters best learning.

Evaluation is an ever present, indespensable part of guidance.
Effective guidance means helping students to evaluate themselves as in-—
dividuals and as groups; that is, they are able to see how they rank as
an individual and within the group.

In discussing the function of physical education in the school pro-
gram, educaticnal administrators have emphasized the excellent oppor-
tunity offered to physical education teachers for guidance. It is quite
apparent in our education thinking today that the guidance of students
should not be confined to one or two specialists in the school organiza-
tion, but that it is the function of every teacher - an opportunity to
be graspad whenever the need for adjustment and choice arises. Unusual
opportunities are offered the physical education teacher by the very
nature of the activity. Here the individual cuts loose, showing his true
emotional behavior. Situations are constantly presented in which students
can be observed under stress, where no inhibitions are present. There
are great possibilities for the establishment of rapport which is
potentially useful in guidance with reference to a number of areas:
recreation, health, personal problems, civic and social behavior, and
vocational choice.

The chief function of the physical education faculty adviser, in

terms of time devoted, is to assist his advisees in the planning of their

area of guidance and counseling.



DEFINITION AND SCOPE OF GUIDANCE

Guidance refers to that aspect of the educational program which is
concerned especially with helping pupils to become adjusted to their
present situation and to plan their future in line with their interests,
abilities and social needs. K. R. Bent believes that the only concept
of guidance that can have any real application to the practical problems
of counseling is a functional one. He has defined guidance, "under ideal
conditions, as enabling...each individual to understand his abilities,
interests, and personality traits, to develop them as well as possible,
to relate them to life, his goals, and finally to reach a state of com=-
plete and mature self-guidance as a desirable citizen of a democratic
social order."l

In its broadest sense, the guidance function is included in every
activity of the school and involves moral, social, health, personal, and
emotional guidance as well as educational guidance.

The aims of guidance and of a guidance program differ in that the
program is the internal school organizatiom for attaining the objectives
of guldance as a service to students. The aims of guldance as a service,
expressed in functional terms, are: (1) aiding students to conceive and
accept objectives that are socially desirable and attainable with respect
to the educational and personal phases of life, and (2) helping them
achieve these objectives.

According to authorities in the field, the general aims of the

guidance program in physical education may be expressed in terms of

lBent and Kronenberg, op. cit., pp. 384.



desirable activities and in objectives to be obtained by the physical

education teaching staff while performing the guidance function:

1. To obtain cooperative efforts of the teachers in the program so that
all will know what part each performs.

2. To study each pupil and maintain cumulative records of his achieve-
ments and abilities.

3. . To make systematic use of achievement tests and reading and academic
aptitude tests and other devices at the option of each school.

4, To develop a system of continuous teacher education, in order that
each one will understand and contribute to the cumulative record,
understand the function of the tests employed, and study the students
as an individual, in that each of them has a separate and completely
different personality.

5. To study the relationship between curriculum requirements and in-
dividual needs and readjust the curriculum to make it conform better
to the needs of groups and of individuals.

Another guidance aim is vocational. It does not differ essentially
from other types, for it is one phase of the general program. Its
specefic purpose is that of assisting the individual to choose an occupa-
tion, prepare for it, enter upon, and progress in it. The usual pro-
cedures for doing this are: |
s Assemble information about physical education occupations, and make

it available to students.

2. Analyze and study each individual, and learn his abilities and
potentialities.

3. Counsel with each individual with respect to his abilities and inter-



ests, and with respect to requirements and abilities needed in
various physical education vocations.

4. Assist pupils in choosing some specific vocational area in physical
education.

5. Assist students in selecting courses to further prepare them in their
field.

6. Assist students in securing positions, and study their success in
them.

The scope of the complete guidance pr;gram is broad indeed, but for
the purpose of effective organization for the accomplishment of its
functions it must be defined, delineated, ana stated. The following
statement of the scope of a complete program of guidance is proposed:

1. Academic guidance is an integral part of the teaching process and as
such needs to enlist the services and aid of each member of the fac-
ulty. The teacher and the faculty adviser are probably the points of
closest contact between the college and the student.

2. The purpose of the academic educational guidance program is to aid
the student in making wise decisions in planning his educational
program and thereby increase satisfactions derived from college
experiences. This will entail:

a. Choosing a major field of study suited to his capacity, needs,
aptitudes, and interests.

b. Planning and arranging a study program adapted to his situation
and one that will satisfy institutional requirements,

c. Assisting in the successful completion of his program with

continuous adjustments and advisement as needed.



6.

The program begins with the freshman year and continues after grad-
uatiqn in the form of placement services and counsel,

Counseling students with personal problems is one of the duties of
the faculty adviser, the director of counseling, the dean of students,
the deans of men and women, and the dormitory supervisors and coun—
selors (titles vary in different colleges).

While the handling of students conduct and disgipline is not regarded
as an appropriate function of faculty advisers or the director of
counseling, reports of cases handled by the deans or the disciplinary
committee, if of appropriate nature and seriousness, are given to
these persons so that counseling may be ;ontinued when needed.

A complete battery of educational and psychological tests is given

to every entering freshman.



I'ORMS OF GUIDANCE

When the teacher helps a student to define his or her personal
difficulties and then to take steps toward solutions, obviously in-
dividual guidance is being given. When the teacher helps a group to
state a common problem and work together to solve it he is giving
guidance in the group process. We discuss these as two forms of
guidance, but group action is shaped by the interactions of individuals
in the group so that individual guidance is an integral part of guiding
. the group process.

INDIVIDUAL GUIDANCE. Guidance of individual students occurs at any

time such as in the classroom, on the playground, in the office, in the
hall between classes, in the cafeteria, at their homes, on excursions,
formally in conferences, casually wherever problems arise. It may be
initiated by either student or teacher. It may be a short or long pro-
cedure. The adult role is to help with the facts and discussions of the
possible lines of action and their consequences, placing the responsi-

- bility for decision upon the student. With adolescents this is often
difficult, since their stage of development between childhood and
adulthood makes for ambivalence. However, adolescents want independence
and the responsibility that comes with it. Since thié is the only road
to maturity, the wise teacher aids them in taking it.

THE GROUP PROCESS. As was seen, in the group process, individuals

work together to achieve a common end. The teacher helps by guiding
discussion, planning and action for achieving the end. The teacher gives
this help by guiding the changing relationships of individuals making up

the group; by placing the cooperation required to achieve the purpose on



a democratic level; by aiding the group in understanding sources and re-
sources neceded to attain the purpose and assisting them to acquire necessary
facts, understandings and skills; by aiding them, as an expert in the use

of the necessary tools, to estimate the results.



THE GUIDANCE AND COUNSELING PROCESS

Whenever a teacher asks himself why a student behaves as he does,
the guidance process has begun. There is a problem., The problem may be
simple, easily defined, and quickly solved. A girl gets a "B" instead
of an expected "A" on a gymnastics skills test, she pouts and withdraws
from activity. A talk with her defines the problem and reasons for the
"B" are discussed; and acceptance of the reasons by the girl is gained
and her behavior changes. Other problems stemming from deep frustrations
of need are often difficult to define. Frequently, a number of possible
solutions have to be-suggested before any desirable changes in behavior
take place. Sometimes, unfortunately, no such changes occur. 1In physical
education, one often associates these more serious problems with those

' These are the students who never

students who are called the "fringers.'
seem té be within the class group, whose record of cutting class, avoid-
ing activity, failing to "suit up", avoiding showers and lack of interest
in the program, worries and annoys us, and sometimes makes us resentful
enough that we "crack down" on the offender, bringing to our aid all the
pressures we can muster from parents, dean, class adviser, and counselor.
Sometimes a degree of conformity results; sometimes the student is less
responsive than before. More often than not, these students develqp a
stronger and more specific dislike for physical education. The problem
caﬁsing the behavior has not been identified, much less solved.
In the guidance process when a teacher asks himself why a student

behaves as he does, there is a search for answers to the question. The

teacher finds out everything he can about the particular student. His

resources for making the investigation are threefold: First, he draws
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upon the large body of rescarch pertaining to adolescent growth and de-
velopmént which gives him iﬁsight into the needs and problemg of this age
group. Secondly, he may consult with others in the school concerned with
guiding students, such as the dean of students, class advisers, head
counselor, vocational counselor, school physician, school nurse, psychol-
ogist, psychoanalyst, dentist, social worker. Thirdly, there are many
techniques and tools useful for acquiring information about students.

It is not an overstatement to say that the behavior of students is
the central concern of all teachers; that is, if teachers think of be-
haﬁior as inclusive of everytning students do, such as reading a book,
playing a game, answering a test, being courteous or discourteous toward
others, dressing neatly, serving a ball, taking part or not taking part
in an activity, being tardy, having a headache, dating, losing a locker
key. Whatever the behavior, they know it is symptomatic of the needs
the student is trying to satisfy. The teacher's task becomes one of
trying to understand what needs the adolescent is expressing, endeavoring
to see to what extent the behavior is helping or hindering the individual
in need fulfillment, and then aiding the student in changing his behavior
in ways that will move him toward an understanding of his needs and how
they may be met.

Helping students in making desirable changes in their behavior is
- what guiding individuals wmeans. Guiding them is not something apart from
ér superimposed upon teaching them to play tennis or tap dance. It is a
way of teaching for individual growth through participation in physical
education experiences.

Interviewing students and conferring with them concerning their

academic and vocational problems dvould not be confined to a single
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interview at the time of graduation but should occur at intervals through-
out the entire schooling of an individual. There at least three types of
interviews: omne for securing information and becoming bettér acquainted
with the pupil; another for academic counseling, and a third for vocational
counseling. These interviews should be as informal as possible, and

pupils should be encouraged to request them. Their success will depend,

on the one hand, upon the extent to which students are caused to feel

free to ekpress themselves and have confidence in the counselor and, on

the other, upon the attitude of the counselor, his knowledge of the pupil,
and his ability to interpret guidance data.

Counselors should seldom give advice. One is never certain what is
"best" for an individual. If a pupil is inclined to pursue one course
and available information indicates that his chances of success in it are
not great, he should be informed of his low chances and an attempt should
be made to direct him into another field. He should never be told he will
fail in some activity or be assured he will succeed in some other type;
regardless of the chances of failure or success. The final choice in any
- problem requiring a selection should be reserved for the student. If his
choice is poor, further study, experience, and knowledge of himself will
usually reveal it to him, and he will probably make his own change.

Common sense should be constantly observed. A wise counselor will
always keep in mind the chances that test scores may have placed a stu-
dent in the wrong category since at best they are not perfectly reliable
and valid, and that mistakes might have been-made in tabulation or scor-
ing or that the student did not perform at his best while taking the
test. Another soint to keep in mind is that guidance data are not solu=-

tions to problems. They are merely the materials with which ome works



in solving problems.
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THE RELATIONSHIP OF SELF TO OTHERS
AND THL LEARNING CLIMATE

The problems students must solve or else face disintegration, in-
security, inadequacy, emotional disturbance, are those centered around
their rélationship with others. A greater understanding of how cru-
cially important it is for students to establish satisfying relationships
with age-mates of their own and the opposite sex during adolescence
énd come into a new relationship with adults is necessary for social ad-
justment. Some secondary schools evaluate all activities included.in
their curricula to see how they may be used to help students accomplish
the necessary social adjustment. Through coordinated study by teachers
and administrators, class and extra class programs have been examined
as media for students to work out their social rélationship in satis=-
factory ways. Such explorations have been means of making teachers and
administrators aware of the need of students to feel secure and adequate
in their relationships with age-mates and teachers in class situations
and out-of-class activities. This has led to investigating the specific
ways in which students could be helped to gain these feelings of sec-
urity and adequacy and planning for providing such help. The rich
variety of experiences served by the physical education teacher in his
educational program places a great responsibility on such teachers for
carefully planned and guided development of students in successful re-
lationships in work and play with age-mates, with young and with older
people. Thus, the physical education teacher affirms and contributes to
the general commitment of today's schools to provide educational programs
through which students are guided in becoming socially adequate, healthy,

self-directing, responsible cooperative persons. An example of this type
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of educational program would be a corecreational physical education class
such as square dancing.

The adolescent is greatly concerned with finding his place in the
scheme of things. This is closely associated with his search for meanings.
"What is life all about? Where do I fit in?" he asks. The questions in
his mind are sometimes verbally expressed, sometimes only vaguely appre-
hended. The mature adult has answered the questions for himself, he has
a working philosophy regarding himself and others, and regarding life.
This philosophy is a set of wvalues directing his actions at all times.
The philosophy changes as his values change; there is nothing static or
complete about it. Growth is continuous with life itself with the goal
of complete maturity coming closer and closer but never fully attained.

No one can give the adolescent a philosphy of life. This he has to
evolve for himself, and he will develop it according to the meanings he
draws from his experiences. Teachers and other adults may aid him by
providing experiences in which he may achieve, provide opportunities for
him to know success rather than failure, but help him to face any failure
and understand the reason for it. Teach him to be competent in special
ways, learn to understand himself and the world in which he lives better
as he grows older. Out of such materials he may be helped to build a
constructive philosophy and a satisfying life.

It is through democratic sharing that pupils may acquire the under-
standings and a constructive philosophy essential to their becoming more
mature persons. It is through this sharing, not apart from it, that
students must seek and find personal fulfillment. It is through this

sharing under the wise guidance and expert leadership of the teacher who



is himself a democratic person, that the learning climate 1In physical

education permits and fosters best learning.
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EVALUATION BASIC TO GUIDANCE; THE TOOLS AND TECHNIQUES USED

Evaluation is an ever present, indespensable part of guidance. By
the use of many techniques and tools the teacher tries to discover what
changes are taking place in students through their.pariticipation in phy-
sical education. The findings are used to-provide effective guidance in
further participation. We may state the relation of evaluation to guid-
ance another way. ELffective guidance means ﬁelping students to evaluate
themselves as individuals and as groups, that is they are able to see
how they rank as an individual and within the group. The findings are
used by the students to plan for further participation with the guidance
of the teacher.

Techniques and tools used in guidance:

1. Cumulative Records - In well organized school systems the cumulative

record is started in the elementary school and, through the hands of
experienced counselors, follows the child on to the college level. 1In
well organized physical education departments, the cumulative record
of each student is started when he enters the school and kept until
he leaves. The individual teacher starts a cumulative record for
each of his students which is kept usually until the end of the term,
when significant items are transferred to the department's records.
Types of Cumulative Records - School records, Department records,
and the Teacher's Cumulative records.

2. Observation - Observation is the teacher's most important, most
frequently used tool. Other instruments supplement, confirm, refute,
and provide clues for observation. If the teacher's view is biased

or insight into the meanings of what is observed is lacking, the use
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of other technigues will do little to aid understanding of students.
One well known authority on guidance methods states, ''No test, rating
scale or other instrument is a substituce for intuition, wisdom and
nl
sympathy.
Types of Observation - Incidental, Systematic, and Directed Observation.

Self-Appraisal - Self-appraisal ranks a close second to observation

in importance as‘a guidance technique. This thought is organized_on

the premise that for best living and learning the student must under-
stand and want to do something about achieving his own goals.

Type of Self-Appraisal - Individual appraisals and Group appraisals.

The Health Examination - The findings from periodic health examina-

tions are part of cumulative records. They provide physical education
teachers with information necessary to guide students in sclving their
health problems. When the accepted concept of health is derived from
understanding the human organism as a psychosomatic unity, the informa-
tion provided gives insight into many problems related to a student's
fitness for living a rich and full life. Things to note on the Stu-
dent's Health Exam - Seeing the Whole-Total Fitness, Height-Weight

records, Posture and Feet Examination, Problems related to Puberty.

Conferences - The conference as a guidance tool may be an interview or

a series of interviews with a student or group of students. It may
be a staff discussion regarding a student's problems. It may be a
case conference, a meeting attended by all teachers and comsultants
having information about a student, requested by any one of the

becoming concerned about & =tudent's personal difficulties, academic

2Kozman, Cassidy, and Jackson, op. cit., pp. 230.
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progress or social behavior.

Types of Conferences are - The Interview, Case Conferences, and In-
formal Conferences.

Inventorics -~ Under this heading I have grouped questionnaires, rating
scales and check lists, for in general these are instruments for taking
stock, sometimes in a limited area, sometimes in a very inclusive way.
These tools have many uses in counection with other guidance techniques.

Roie Playing - Role playiug i: one of several techniques that have

been developed out of research analysis of realtionships among individ-
uals in a group. Role playing is an extension beyond the identification
of the many parts individuals play in group process to the assigning

of roles to be taken in lifelike but play-acting situations. The
technique has been found useful, because through role playing students
can test out a variety of solutions, seeing the consequences in each
case without "playing for keeps" as inreal situatioms.

Sociometric Techniques - The field of sociometry has given us a

technique for studying the relationships within a group. Using this
technique provides valuable clues for helping a group improve its
ways of working together. Example, the value of working together as
volleyball team in order to win the game.

Physical Fitness and Activity Skills Tests -~ Because of unity of the

organism and the fact that all aspects of development (physical,
social, mental, emotional) are interrelated, physical educators have
stressed the organismic approach, which considers the human organism
as a totality - as a personality. Despite this, physical education
teachers must give priority of attention to the physical, including

the physiological and anatomical aspects of their pupils. The
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development of organic power and the teaching of necuromuscular skills
involved in games and sporis remain their unique contributions to the
development of individuals. Biological health, which implies physical
fitness and neuromuscular skills resulting from the activities they
tecach, beconies the first and most important objective.

Interpretive tests - Numerous interpretive tests in education have
been devised in recent years, e.g., true-false, completion, matching,
enumeration, multiple choice, best answer, and recognition of the
operation of principles. These are applicable to physical education
since written examinations are an integral part of a well~planned
physical education program. Usually classified as "interpretive' in
contrast to "fitness", skill, or achievement tests, they cover know-
ledge of history, the rules, strategy, principles of play, and
techniques of performance in execution of a given activity.

The reader is probably familiar with these various tests from having
takgn them. One's chief concern should be with the importance of their
validity, objectivity, and reliability. Validity refers to the dis-
criminating power of a test, i.e., the extent to which it measures what
it is supposed to measure. For example, a knowledge test is not a valid
test for determining muscular strength. Objectivity refers to the fact
that subjective judgment in correcting the test is largely eliminated.

A test is objective when two or more people can correct it and give
exactly the same grades. The traditional essay-type test has anumber of
values, e.g., it tests recall rather than recognition and encourages
creativity and originality. {biectivity, however, is not one of the
characteristics of this type of test. Tests have reliability when they

measure consistently what they are supposed to measure. If you have
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excellent motor co-ordination, then reliable tests of motor co-ordination
should show that you have good motor co-ordination whenever the tests are
given.

Standaridized tests, of course, have been structured very carefully,
tried out on many pupils, and treated statistically so that validity,
objectivity, and reliability have been established. Norms are available,
so that a teacher wusing a standardized test can tell how pupils measure
up to the norms based on the performances of hundreds or thousands of
pupils.

The most important guiding thought for testing in physical education

is: test for what you have taught. Tests should be governed by teaching

and not ﬁice versa (unless, of course, they are diagnostic tests). A
test is both invalid and unjust when we teach for one thing and test for
something else.

Examples of the tests discussed previously are given on the next

few pages.
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EXPLANATION OF FIGURE 1 —- This score sheet will serve one girl
for all three tests during the school year. First test - Circle scores
in Red. Second test - Circle scores in Green. Third test - Circle
scores in Blue. Correct circled scores after each test to show the

physical fitness profile.



FIGURE 1

" Name of School

Sample Physical Fitness Score Sheet

For Girls 14 Years of Age)
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Pupil School Year
Teacher
Percen-| Sit | Pull| Broad | 50-yd.| Shuttle| Soft-| 600 yd.
tile Ups Ups | Jump | Dash Run ball | Run
Throw| Walk
Excellemt 100 50 lss5 le's™ [ 7.0 |10.0 114" {2:9
(1]
i
o 95 50 48 169" | 1.4 10.4 100" | 2:22
¢ = o
T © QO
Good g0 90 49 40 6'10") 1.5 10 5 95' K2:25
8 P
~ ss L un)!las Soa\| 7.6 @b— 90" ) 2:30
\ Vans
80y |39 (as s N.s A10.7 85' | 2:35
Satisfactory 75 34 29 !5'5" (7.9 ) 11.0 80" | 2:41
70 (Gi)l2e G ls.0 (Gi.1) 78" | 2:44
65 / 28 (23 Ms5'3" (8.1 11.3 76' ) 2:48
{ 60 27 20 [5'1" |8.2 11.4 73'N.2:52
Poor 55 25 |19 {s5'0" {8.3 |11.5 /] 7&' 2:55
50 23 |18 {4's") {8.4 (11.6 60\ 3:00
\
45 21 M} 17 )| 4'6™\ | 8.5 147 55" \3:05
40 19 16 (43 \\8.6 11.8 50" \:10
35 2 15 |&avo" (8.7) |11.9 45' {3:15)
o o
30 15 14 |3'9" 8.8 8.0 40' | 3:20
25 13 13 [3'6" [8.9 12.1 35' | 3:25
20 1 liz 1¥% 180 18,2 30" ! 3:30
15 9 11 Yasge 191 12.3 25" | 3:35
10 7 W lte! (9.2 TRt 20" | 3:40
5 5 g et (4.9 i%.5 15' | 3:45
a 3 2 |2vwgn 19,4 12:6 10' | 3:50




FIGURE 2 Activity Skills Test for Girls grades 7, 8, and 9.

Russell and Lang Volleyball Serving Test
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The subject serves ten times in a legal manner into a target on the
court across the net. "Let" serves are repeated. Special court markings,
as shown in Figure 2: (1) Chalk line across court 5 feet inside and
parallel to end line. (2) Chalk line across court to and 12 1/2 feet
from the line under the net. (3) Chalk lines 5 feet inside and parallel
to each side line, extending from line under the net (1). Each serve is
scored according to the value of the target area in which the ball lands,
as shown in the diagram. A ball landing on a line separating two areas
is given the highest value. A ball landing on a side or the end line
scores the value of the area adjacent. Trials in which foot faults

oCCuUr Score Zzero.
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FIGURLE 3 Knowledge Test for 9th Grade Girls

Archery Test

1. One of our oldest weapons is the ; and

2. Down through the ages archery has been practiced for both

and : s
3. The first archery club was established in the United States in what
year?
4, The use of the bow in the United States naturally follow the pattern
established in . (What country?)
T The National Archery Association was organized in what year?
6. The bows are made of either or

7. How to shoot =~ Give in order the fundamental steps for a right-handed
archer.

A,
B.

8. The face of the target has five rings each with a definite scoring
value. The gold counts points; red scores points; blue
scores points; black scores points; and white scores

point.

9. Name the four rounds of archery competition. 1.

2y 3. 4,



FIGURE 3 Cont.

10. Name the parts of the bow.

L B
2 6.
3. T
4. '
11. HName the part of the arrow.

L 4.,
2. 5
3 6.

True and False Questions

12. Arrow should always be nocked before the signal to shoot.

13. The regulation target is made of straw and is four feet (48
inches) in diameter.

14, An end in archery consists of six arrows shot at a specific
distance.

15. WYame at lest 8 of the safety and courtesy factors as mentioned in
the book.

25
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PHYSICAL EDUCATION AS IT RELATES TO GUIDANCE

Definition of Guidance as it Pertains to Physical FEducation:

"Guidance begins before problems arise. The school should be more in-
terested in preventing maladjustment than curing it. Physical education
experiences should assure the pupils opportunities to fulfill their
basic personality and health needs through the interests, sympathy,‘
responsiveness, and understanding shown them by their teachers. This is

the most valuable kind of guidance any school can offer.“3

As education has studied youth needs and has continually tried to
find better ways to identify both general and individual needs, so in
physical education there is an increasing effort to study the develop-
mental tasks of students and to relate goals and program experiences to
those tasks to which physical education can make the greatest contri-
bution. According to authorities in the field, this effort is reflected
in the statément of wvalues, aiﬁs, and objectives made below:

The guidance gnd counseling values as they pertain to physical
education are as follows:

l.. Contact with the same people for a consecutive period of time.

2. Physical education teachers deal with human beings through action
and performance, and weaknesses and strengths show up more quickly
here than elsewhere.

B In physical education classes there is an informality of the
student—-teacher relationship that is not enjoyed in the regular

class situation.

3Cowell, op. cit., pp. 23.
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Physical education, as one part of education, aims to aid the in-
dividuai to attain his fullest development in meeting the demands of
living in a democracy and in an interdependent world. This is achileved
through the selection and guidance of experiences appropriate to the
field directed toward the total fitness of the individual.

In relation to this aim, and drawn from it now consider critically
the following statement of objectives. They have come of age in physical
education. Education demands of them a unique responsibility and a
shared responsibility and these fall into two large areas:

To help each student:

1. In the area of body education - To understand and accept the body as

an instrument for the expression of the self, to grow in understand-
ings and skills in maintaining fitness for living.

2. In the area of social education - To develop socially acceptable

and personally rewarding behaviors in and through relationships

with others in physical education activities, to acquire enthusiams,
skills and rich resources for leisure time activities.

Teachers of physical education due to the dynamic nature of their

- work and their interests in all-round growth of students, are in an ex-
cellent position to serve in the area of guidance. Their value in
guidance is enhanced by certain advantages not enjoyed by teachers in all
areas. These advantages are derived from the contact with the same
students for a consecutive period of years, the informality of the stu-~
dent—teacher relationships, and the day-by-day opportunity to observe the
interrelationship between physical, mental, and social aspects in the
development of the various individuals. The playing field and gymnasiuvm

~ cannot be surpassed as laboratories for observing personality in actiom.
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Tests which identify those individuals most in need of help are of
distinet value to the teacher of physical education. The California
- Test of Personality yields total scores separately for personal and
social adjustment. Example, by scoring various guestions in over-
lapping categories, subscores are obtained and profiles drawn. Personal
adjustment is divided into self-reliance, personal worth, personal free-
dom, feeling of belonging, and freedom from withdrawing tendencies and
nervous symptoms. Social adjustments implies possession of social
skills, control of antisocial tendencies, and sound family, school, and
community relations., The Ohio Social Acceptance Scale, and the Test of
Knowledge of Social Usage are but a few of the devices usable for identi-
fying those individuals having difficulties. Frequently these measures
or similar ones are given by classroom teachers or other guidance coun-
selors, and the results should be made available to physical education
teachers.

Until more study has been made, the present tests need to be
supplemented with teacher observation of manifestation of £raits. The
tests direct the observer in knowing what to look for; the task of the
teacher is to recognize the action or expression of attitude when it is
seen and to record the findings in rather precise terms on the school's
cumulative forms. The larger and more important task, obviously, is to
do something about it. Guidance depends not only upon the selection and
application of techniques, but also on prevention and remedy.

Guidance and other special services have become important aspects
of the curriculum because of the difficulties of meeting individual
needs within the group framework. These were brought into the curriculum

in order to individualize instruction. These services to indiwvidual



pupils and to the teachers and parents who guide them are vital to the
guccess of the formal instructional program.

Guidance is an integral part of the teaching-learning process; many
cducators would be willing to defend the statement that "Teaching is
guidance". Certainly, guidance occurs in every classroom, including
physical education laboratories. The teacher provides individual guidance
to the learner trying to turn a flip on the trampoline when he analyzes
the learner's performance errors and makes specific suggestions to him
for correcting and improving his performance. The competent physical
educator is constantly offering this type of guidance as his students
participate in the various learning tasks that he selects and conducts
for the class group. The bulk of individual instruction in physical
education is of this nature. The skill of the teacher in individual
analysis and correction is likely to be the crucial factor in determin-
ing individual pupil achievement. It is a skill based on both knowledge
and experience; it is not easily acquired. Increasing his skill in
guidance of individual performance is a continuing‘challenge for every
professional physical educator. )

Every teacher is alsoc concerned with the personal guidance of in-
dividual pupils. He attempts to instruct students in appropriate behavior
responses to situations that occur in class and extra class activities
and to offer adult counsel to individuals who discuss their personal
problems with him in informal out-of-class circumstances. It is
essential, however, that he learn to recognize his own professiocnal
limitation and to identify student problems that should be referred to
trained counselors and guidance specialists. It is especially important

that he develop skills for guiliding students to the experts who are



qualified to help them.

School guidance and other special services can achieve maximum
effectiveness only if the facts and insights gained are used for optimum
individual instruction and if the basic services rendered are followed
up well by the teachers. School health services, in particular, should
play a vital role in providing a sound foundation for individualizing
physical education. The physical education department that offers a
gomplete curriculum based on a concern for meeting individual needs will
also provide special services to the physically handicapped and tempor-
arily disable pupils. Examples of this special type of service would be
a game of wheelchair basketball for a group of physically handicapped,
or a student who is temporarily disabled learning how to officiate a
volleyball game and in that way he is getting some benefit from the
activity,

The problem areas and the problems most frequently encountered by
the physical education teachers in their guidance functions are indicated
below:

L. Health and physical development.
2. School adjustment.
3. Home and family life.

4, Vocational choice.

5. Finances.
6. Personal, emotional, and social development.
T Social and recreational life.

In discussing the function of physical education in the school pro-

gram, educational administrators have emphasized the excellent opportunity



offered to physical education teachers for guidance. It is guite apparent
in our educational thinking today that the guidance of students should
not be confined to one or two specialists in the school organization but
that it is the function of every teacher - an opportunity to be grasped
whenever the need for adjustment and choice arises. Unusual opportunities
are offered the physical education teacher by the very nature of tﬁe
activity. Here the individual cuts loose, showing his true emotional
behavior. Situations are constantly present in which students can be
observed under stress, where no inhibitions are present. There are
great possibilities for the estabiishement of rapport which is poten-
tially useful in guidance with reference to a number of areas: recreation,
health, personal problems, civic and social behavior, and vocatiocnal
choice. If guidance is to be successful, however, the entire program
must be so arranged as to make available to all teachers cumulative
records of each student in the school.

As an opportunity for service then, guidance offers to the physical
education teacher the possibility for an outstanding contfibution to the
total educational pregram and for the integration of the field with the

other phases of the school curriculum.



GUIDANCE AND COUNSELING IS THE RESPONSIBILITY
OF THE ENTIRLE PHYSICAL EDUCATION STAFT

Although a number of counéeling services offered to students clearly
require personnel with training in specialized aspects of counseling,
it 1is increasingly‘apparent in American schools that general counseling
is the responsibility of the faculty. It is true, of course, that not
ali faculty members operate efficiently as counselors, yet it also is
apparent that there is no genuine and profound teaching which does not
include elements of successful counseling. The responsibile physical
education teacher recognizes that counseling is as necessary in his
armory of methods as emonstration preparation - perhaps even more so.
So, ideally, the maintenance of a program of general counseling in a
school is not dependent upon a core of so-called professionals to whom
the teacher may shunt off his responsibility. General counseling is
~ the responsibility of the entire faculty, although specially trained
counselors may have a contribution to make to the system.

With this philosophy of counseling and student personnel service in
mind, these objectives were formulated with the student's higher educa-
tion experience in mind, although they were continually reformulated to
ﬁertain to each phase of the higher education. The over-all objectives
as organized are as follows:

1. To help the student develop appropriate educational and vocational
interests, so that he may choose a program of study wisely, may
succeed in it, and after graduation do well in his chosen field.

2. To help the student become a responsible, effective, and contri-
butiné member of one or more student organjzations, thereby develop-

ing his skills in human relations and a sense of at-homeness in
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his environment.

3. To.help the student understand and accept himself and the people
around him, learn acceptable ways of expressing emotion, and learn
to trust his own feelings and judgements.

4. To help the student develop a philosphy of life which will enable
him to take his place effectively and responsibly in our democratic
society.

5. To help the student develop interests and attitudes which will en-
able him to grow in wisdom and understanding throughout his life.
The chief function of the physical education faculty adviser, in

terms of time devoted, is to assist his advisees in the planning of

their educational programs. Except in the case of certain freshman

advisers, the physical education advisers will be dealing with students
who have selected physical education as their field of academic prep-
aration, In guiding his advisees through their sequential academic pro-
gram and in keeping a current record of their programs in his advisement
file, the faculty adivsers utilize forms and checklists made available to
them through the office of the director of counseling. Also kept in

the advisement folder of each counselee are the results of the general

test battery which the director of counseling furnishes to the faculty

adviser. Faculty members will differ in the adequacy felt to interpret
these scores to students. This is one of the primary responsibilities

of the director of counseling and this duty may be referred to him when-

ever desired or his assistance may be sought in interpretation by the
faculty adviser when needed.
The physical education adviser should attempt to establish sufficient

~ rapport with each of his advisees so that these students will feel free



to come to him to discuss problems of a personal nature. Many problems
which are big to students melt away in significance after friendly talks
. with a mature, intelligent, and sympathetic adult. The faculty adviser
should serve such a function. In cases of serious personality maladjust-—
ment the faculty adviser will probably wish to refer the student to the
director of counseling. Occasional meetings of faculty advisers and
gdvisees as a group will be arranged by the director of counseling in
conjunction with the dean of students and the dean of instruction.
Certain faculty memberswill be assigned as general freshman advisers.
The dean of students will assign to these persons those freshman who are
unable to declare a major at the time of their enrollment. It will be
necessary that these advisers be very competent in their knowledge of the
general education program of the college, in their acquaintance with the
basic work required in all college curricula, and in their ability to
interpret the scores of the guidance test battery. The freshman adviser
will assist his counselees in the preparation of each semester's
study program, and he will foster in every way possible an early decision
by the student as to his educational objective or choice of a major. The
director of counseling will work closely with the freshman advisers in
this task since this is the group most critically in need of guidance.
Once a major has been definitely chosen by a student assigned to a
freshman adviser, the adviser and the student will notify the dean of
students of the decision. The dean will then reassign the student to an

adviser in the academic department of his major field.
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SUMMARY

Guidance is seen as the way every pupil is educated to make the most
of himself and his 1ife. This guidance is not a matter of teaching. It
is the way you teach for the growth of the whole person in and through
the mastery of the subject matter used.

In its broadest sense, the guidance function is included in every
activity of the school and involves moral, social, health, personal, and
emotional guidance as well as educational guidance.

When the teacher helps a student to define his or her personal
difficulties and then to take steps toward solutions, obviously in-
dividual guidance is being given. When the teacher helps a group to
state a common problem and work together to solve it he is giving guid-
ance in the group process. We discuss these as two forms of guidance,
but group action is shaped by the interactions of individuals in the
group so that individual guidance is an integral part of guiding the
group process.

In the guidance process when a teacher askes himself why a student
behaves as he does, there is a search for answers to the gquestion. The
teacher finds out everything he can about the particular student. The
tezacher's task becomes trying to understand what needs the adolescent is
expressing, endeavoring to see to what entent the behavior is helping or
hindering the individual in need fulfillment, and then aiding the student
in changing his behavior in ways that will move him toward an understand-
ing of his needs and how they may be met. Helping students in making
desirable changes in their behavior is what guiding individuals means.

Guiding them is not something apart from or superimposed upon teaching



them to play tennis or tap dance. It is a way of teaching for individual
growth through participation in physical education experiences.

It is through democratic sharing that pupils may acquire the under-
standing and a constructive philosophy essential to their becoming more
mature persons. Lt is through this sharing, not apart from it, that
students must seek and find personal fulfillment. It is through this
sharing under the wise guidance and expert leadership of the teacher, who
igs himself a democratic person, that the learning climate in physical_
education permits and fosters best learning.

Evaluation is an ever present, indespensable part of guildance.
Effective guidance means helping students to evaluate themselves as
individuals and as groups; that is, they are able to see how they rank
as an individual and within the group. The findings are used by thé
students to plan for further participation with the guidance of the
teacher.

In discussing the function of physical education in the school pro-
gram, educational administrators have emphasized the excellent opportunity
offered to physical education teachers for guidance. It is quite
apparent in our educational thinking today that the guidance of students
should not be confined to one or two specialists in the school organiza-
tion, but that it is the function of every teacher-an opportunity to be
grasped whenever the need for adjustment and choice arises. Unsual
opportunities are offered the physical education teacher by the very
nature of the activity. Here the individual cuts loose, showing this
true emotibnal behavior. Situations are constantly presented in which
students can be observed under stress,‘where no inhibitions are present.

There are great possibilities for the establishment of rapport which are



potentially useful in guidance with reference to a number of areas:
recreation, health, personal problems, civic and social behavior, and .
vocational choice. If guidance is to be successful, however, the entire
program must be so arranged as to make available to all teachers cumula-
tive records of each student in the school.

As an opportunity for service then, guidance offers to the physical
education teacher the possibility for an outstanding contribution to the
total educational program and for the integration of the field with tﬁe
other phases of the school curriculum,

The chief function of the physical education faculty adviser, in
terms of time devoted, is to assist his advisees in the planning of their
ecducational proérams. Except in the case of certain freshman adivsers,
the physical education advisers will be dealing with students who have
selected physical education as their field of academic preparation. 1In
guiding his'advisees through their sequential academic program and in
keeping a2 current record of their programs in his advisement file, the
faculty advisers utilize forms and checklists made available to them
through the office of the director of counseling. Also kept in the
advisement folder of each counselee are the results of the general test
battery which the director of counseling furnished to the faculty
adviser. Faculty members will differ in the adequacy felt to interpret
these scores to students. This is one of the primary responsibilities
of the director of counseling and this responsibility may be referred
to him whenever desired or his assistance may be sought in interpretation

by the faculty adviser.



Guidance is secn as the way every pupil is educated to make the most
of himself and his life. This guidance is not a matter of teaching. It
is the way you teach for the growth of the whole person in and through the
mastery of the subject matter used.

In its broadest sense, the guidance functien is included in every
activity of the school and involves moral, social, health, personal, and
emotional guidance as well as educational guidance.

When the teacher helps a student to define his or her personal
difficulties and then to take steps toward solutions, obviously in-
dividual guidance is being given. When the teacher helps a group to
state a common problem and work together to solve it he is giving
guidance in the group process.

In the guidance process when a teacher asks himself why a student
behaves as he does, there is a search for answers to the question. The
teacher finds out everything he can about the particular student. The
teacher's task becomes trying to understand what needs the adolescent is
expressing, endeavoring to see to what entent the behavior is helping or
hindering the individual in need fulfillment, and then aiding the student
in changing his behavior in ways that will move him toward an understand-
ing of his needs and how they may be met. Helping students in making
desirable changes in their behavior is what guiding individuals means.
Guiding them is not something apart from or superimposed upon teaching
them to play tennis or tap dance. It is a way of teaching for individual
growth through participation in physical education experiences.

It is through democratic sharing that pupils may acquire the under-

standings and a constructive philosophy essential to their becoming more
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ABSTRACT

Guidance is seen as the way every pupil is educated to make
the most of himself and his life. This guidance is not a matter of
teaching. It is the way you teach for the growth of the whole person
in and through the mastery of the subject matter used,

In its broadest sense, the guidance function 1s included in
every activity of the school and involves moral, social, health,

. personal, and emotional guidance as well as educational guidance.

When the teacher helps a student to define his or her personal
difficulties and then to take steps toward solutions, obviously
individual guidance is being given. When the teach helps a group
to state a common problem and work together to solve it he is
giving guidance in the group process.

In the guidance process when a teacher asks himself why a
student behaves as he does, there is a search for answers to the
question. The teacher finds out everything he can about the
particular student. The teacher's task becomes trying to understand
what needs the adolescent is expressing, endeavoring to see to what
extent the behavior is helping or hindering the individual in need ful-
fillment, and then aiding the student in changing his behavier in ways
that will move him toward an understanding of his needs and how they
may be met. Helping students in making desirable changes in their

behavior is what guiding individuals means. Guiding them is not some-



apart from or superimposed upon teaching them to play tennis or tap
dance. It is a way of teaching for individual growth through
participation in physical education experiences.

It is through democratic sharing that pupils may accquire the
understandings and a constructive philosophy essential to their becoming
more mature persons. It is through this sharing, not apart from it, that
students must seek and find personal fulfillment. It is through this
sharing under the wise guidance and expert leadership of the teacher,
who is himself a democratic person, that the learning climate in
physical education permits and fosters best learning.

Evaluation is an ever present, indespensable part of guidance.
Effective guidance means helping students to evaluate themselves as
individuals and as groups; that is, they are able to see how they
rank as an individual and within the group.

In discussing the function of physical education in the school
program, educational administrators have emphasized the excellent
opportunity offered to physical education teachers for guidance.

It is quite apparent in our educational thinking today that the
guidance of students should not be confined to one or two specialists
in the school organization, but that it is the function of every
teacher--an opportunity to be grasped whenever the need for adjustment
and choice arises. Unusual opportunities are offered the physical
education teacher by the very nature of the activity. Here the
individual cuts loose, showing his true emotional behavior. Situations

are constantly presented in which students can be observed under stress,



where no inhibitions are present. There are great possibilities for the
establishment of rapport which is potentially useful in guidance with
reference to a number of areas: recreation, health, personal problems,
divic and social behavior, and vocational choice.

The chief function of the physical education faculty advisor,
in terms of time devoted, is to assist his advisees in the planning
of their educational programs. Except in the case of certain
freshman advisors, the physical education advisor will be dealing
with students who have selected physical education as their field
of academic preparation. In guiding his advisees through their
sequential academic program and in keeping a current record of
their programs in his advisement files, the faculty advisor utilizes
forms and checklists made available to him through the office of
the director of counseling. Also kept in the advisement folder of
each counselee are the results of the genmeral test battery which
the director of counseling furnished to the faculty advisor.
Faculty members will differ in the adequacy felt to interpret
these scores to students. This is one of the primary responsibilities
of the director of counseling and this responsib;lity may be referred
to him whenever desired or his assistance may be sought in

interpretation by the faculty advisor.



