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CHAPTER I
THE PROBLEM

Words are the bricks with whick thoughts are builit, and wken a
chilé cennot recognize meny of thke words which the author kas used
he is at & grest disadvantage in trying to extract mezning from the
printed pzge. (12: 362)

The chilc with suck a &isadvantage is a great scurce of corcern for the
classroom teacher. In her attempt to help hir, she is often at a loss
to know what his specific weakness is and how she can fLelp hin overccme

it. Any teacher concermed with the teaching of reading should be famil-

lar with & number of materials available for diagnoétic purposes.
I. STATEMENT CF TEE PROBLEM

The followirg report is a study made to deterrine some rethods of
diagrosing deficlient word analysis skills of the retarded reader. The
purpose of the stucy was (1) to give some guidelines for selecting appro-
priste procedures snd (2) to review some formal and inforral methods of
diagnosing difficulties in the word enalysis skills of recognizirg sight

words anc using phonics and structural sralysis.
II. QUESTICNS

ifter observing the wide range of differences fourd in their stu-
dents!' rcading abilities, teschers atterpt to meet reny irdividual needs.
What should be the basis of adjusting instruction to meet these needs?
How can useful and appropriate procedures be selected for use with cer-

tein groups or iraividuals? Whet sre somc of the standardized tools
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available for assessing strengths and weaknosses in word analjysis skills?
What informal metkods can be used for diagnosis? What are sore import-
ant characteristics and features of the procedures wiich can help in
their selection? Whichk skills are measured and what type of puril per-
formance 1is required?

These are some of the gquestions the writer has attempted to answer

in thkis study.
IITI. LIMITATIOKS

When essessing word enalysis skills of an individual or group of
pupils, there is concern chiefly with the skills of using sight vocabulary,
ptonics, and structurzl snalysis. This report has been limited to diag-
nostic procedures for use in these areas, However, the reader nmust keep
in mind tkat this is only part of the totel diagnostic procedure. In
many resdirg disability cases couprekension, reacing rates, worc meanings,
dictionary and study skills, use of context clues and reversals will also
need to be assessed.

Nearly all word analysis problems appear in the early years of
| reading development and should, if possible, be remedied then. There-
fore, this report includes only diagnostic measures which can be used
with pupils wko are reading at elementary school levels.

In the reviews of standardized tests, only certain characteristics
have been incluced. These are the autkor, publisher, and publishing date
of the tests; the age or grade for which the test is irtended; its appro-
priateness for group or individual use; its use as 2 timed or untimeg,

silent or oral test; the number of forms available; the administration



time required; tke types of scores obfained; naterisls needed; skills
tested; and the type of pupil response expected. Reviews of informel

methods have been limited to sirmilar characteristics.
IV. PROCEDURES

The following descriptive study is & réview of literature pertain-
ing to the probler stated previously. The writer has been limited to
materials rade available by the Kansas State University library and its
services and to the test file and other sources provided by Ir. Leo

Schell, Associate Professor of Education at Kansass State University.
V. DEFIRITICHS OF TERLS USED

Standardized diagnostic rezding tests. A& diagnostic test is an

instrument of measurement which breaks down performance irto several skill
areas ard gives a measurement within each area to idexntify strengths and
weaknesses. A standardized diagnostic reading test has been given to a
varying number of pupils in various schools prior to its publication.
Norms are then based on results of this preliminary testing and are used

for interpreting results when the test is given to other pupils.

Informal diagnostic readlng methods. Informal diagnostic methods

have no norms established for cormparing performance with other phpils.
They only give ar indication of hkou ueil the individual can do on a par-
ticuler task. Informsl procedures may bs in a published form or they
may be constructed by the examiner for a particular skill, curriculum,

individual or group.
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Word analysis. Word analysis refers to those skills wkick kelr a

chila decode an unknown word quickly and accurately so that ke may obtain
meaning fren the printed page. AltLough these skills are often referred
to as word recognition skills, word atteck skills, or word perception

skills, the terr "word analysis skills™ will be used in this study.

Sigkt vocabulary. A reader's sight vocabulary is those words

which he recognizes quickly and accurately witkout a bit~by=-bit s:zalysis.
FKeny currant initial teaching methods in reading help the child develop

a sight vocabulary before analyzing parts of words.

Phonics. Phonies "is essentially learning to associate the appear-
ance of a letter or letter combination with & particuler» sound . . . "
(12: 330) Included in phonies are consonant sounds, blernds, and digraphs;
énd vowel scunds, dipthongs, and digraphs. The ability to blend word
parts to make a word is also a phonics skill. Since the pupil must be
able to hear differences between the various sounds of letters or groups

of letters, auditory cdiscririnaztion is the basis of skill in phonics.

Structural enalysis. Structural analysis is the nmethod of word

analysis whereby a word is analyzed into major parts as the root, prefix,
and the erding or suffix. Analyzirg parts of compound words is another

part of structural analysis as ic syllabication.



CHAPTER II
SELECTING DIAGKOSTIC PROCEDURES

Meny diagnostic techniques are available for use by tke classroom
or reading teacher, and soie of these technicues provide nore adegunate
disgnostic clues than do others, The exeminer must be efficient and use
only those measures whick will help fird a sclution for_a particular prob-
lem, It is wise to select and use several measures so that a pattern can
be observed in evaluation of tke problern.,

This chapter presents some information and criteris for the selec—

tion of appropriate diagnostic technigues.
I. ORAL VS, SILEXT READING TESTS

In addition to measuring ackievement in reading, oral reading
tests aic in making diagnostic evzluations. They aid the exaniner in de-
tecting errors &nd identifyirg reasons for them. Eowever, thers is little
agreerent on what constitutes an oral reading error so that inconsistén-
“cies ray arise. oSimilarly, a great deal of experience is necesssry for
the excrizer to be proficient in giving and recording an oral reading
test. Again, inconsistencies arise when experience is lacking.

Silent reading tests seldon indicate @ child's specific needs in
word analysis, but help only in a broad way. They sewum to help approxi-
nate the skills of an individual or group but further checking or
diagnosis is usually desirable by means of an oral reading test and per-

haps a test of specilic word analysis techniques.



II. INDIVIDUAL VS. GR0UP METECDS

Group procedures are best for routine classroox use. A group
test can be the first step in the diagnosis and in some lesc severe cases
can provide the teacher with inforration she needs to adjust instruction.
HLowever, after studying scores, individual tests ray be desirable where
further diagnosis is needed. For exarple, if & child does poorly on the
vocabulary section of a test, more intensive irndivicual diagnosis should
perha;é be madé cf his word analysis needs.

Bond and Tinker make_it clear that an individusl approach is nec-
essary in diagnosing reading difficulties (4: 195). Diagnosis is easier
when there is only one child with the examirer at a civen time so that a
ﬁetter recpport can be estsblished and the examiner!s full attention can

be focused on the performance of one child.
ITI. OSTAWDARDIZED TESTS VS. INFCRIMAL METHODS

Standardized tests with established norms provide & more precise
measurenent than do most informal methods. Directions for edzinistration
must be carefully followed s¢ that the norms will be applicable. The
teacher nay feel more secure in using formal or standsrdized techricues;
and if wsed caﬁtiously and purposefully, they can be very valusble in
diagnosis. 7

Eowever, some reeding authorities believe that thke "emphasis on
norns runs counter to the point of view that every child should be helped
to develop Lkis potentialities, rather than be expected to reach é grade

standard or national norm." (20: 135) This seems especlally true in a
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rermedial situation where the child already falls below norms. Thus, a

comparison with other students may not be necessarily desirable.

IV. CRITERTA FCOR SELECTIRG STANDARDIZED DIAGI.CSTIC READING TESTS

In selecting standardized diagnostic resdirg tests, the usual

criteria for all standardized tests must be applied. These include an

adecuate 1.anual of directions, proper standardization procedures, relia-

bility, and validity. The criteria listed below should also be considered.

1.

A

5.

7.

Thke test should be administered, scored &nd interpreted with
reasoreble ease (9: 46; 25: 527).

The content of the test rust be appezling and approPriaté to
the pupil(s) corcerned (16:.121).

Fornat is especially important to young children. Test items
skould be arranged so the; are easily read or distinguished
(16: 121).

Any pictures or illustrations shkoula be realistic, recent,
and simple (16: 121).

If possible, skills skould be tested in a realistic manner
wkich is similar to a reading situstion (2: €7).

leaningful subscores should be available. They must repre-
sent areas whick are helpful in planning remediction. When
they‘represent many skills, they are similar to survey tests
(25: 525).

Tke type of responses expected on the test must be considered.
Different publiskers may label subtests thc seme, but neasure

differert types of skills. For example, s;llabication in



some tests may include ¢ividirg words into syllables or
counting the numbers of syllables in the word. In others it

nay mean rezding polysyllabic words (25: 525).



CHAPTER III
STANDARDIZED DIAGNOSTIC TESTS

According to Bond and Tinker, standardized tests should be used
whenever possible in meking a diagnostic evalﬁation in reading. Stand-
arcized tests are "the most valuable instruments for snalyzing the
child's reading strengtks and wesknesses." (4: 160) Even though dis-
abled readers cre corpared with their more typical counterparts, their
strengths and weaknesses can be identified witk little bias. A precise
and veluable mezsurenent can be nade if these tests are used cazutiously
and rpurposefully.

The purpose of this chapter is to present reviews of a number of
stardardized tests wkick can be used in diagnosirng problems-in sigkt vo-~
cabulary, phronics, and structuracl analysis. The list is not exhaustive,
but presents & variety from whick cne or preferably several tests could
be chosen. Tke revieus arerbased generelly on raterial in the acminis~
trator's ranusls anc naterials used by thke pupils. Tecknical iunformation

is rot included in these reviews.
I. DIAGNCSTIC READIKG SCALES

AUTECR: George D. Spache

PUBLIGHER: California Test Bureau

FUBLISEING DATE: 1963

AGE: Tke Scales are for normal or retarced readers in the elerentery

school and ca:r be used with retarded reasders of junior and sernior
high school age.



10
INDIVIDUAL OR GRCUP TEST: Individual
SILENT CR CGR:l: Both orel end silent reading are evaluated.
FORFS: COre
TIMED OR URTIMED: The reacing passages may be tined.
ADHINISTRATICH TIME: Approximately forty-five nirnutes

TYPE CF SCORES OBTAINED: The pupilts instructional, irdependernt, and
potential reading levels as well as his silent reading rate are
determined.

MATERIALS LEEDED: Manual, Booklet of Reading Fassages, and Exaniner!'s
Record Booklet

SETLLS FEASURED ALND PUFIL PERFORIAICE:

Word Recogrnition. The three word lists of increasirg difficulty
serve three purposes. The grade placement obtained deter-
mines the initisl reading passage to be reasd. Secoucly, they
allow one to note the pupil's method of word attack; &nd,
thirdly, they give an opportunity to assess his sight vocabu-
lary. There is smple space for recording errors in the
Exsriner's Record Looklet. The accompanying chkecklist gives
help in analyzing errors made.

Oral Reacding. Begirnirg at a level determined by the Word Recog-
nition Score, the pupil rezds passages of increasing difficulty
until his errors exceed the stancard given in the Exeniner's
Record Booklet. Omissions, additions, substitutions, reversals,
repetitions, and aided words are recorded.

Supplementary Fhonics Tests., These Fhonics Tests are intended for
use only when the examiner feels further analysis of phonic
skill is veluable. HNo norms are given for these Tesis.

Test 1. Consonant Sounds. The pupil gives sounas of isolated
consonant letters.

Test 2., Vowel Sounc¢s. The pupil reads each of five nonsense
words twice. Once he gives the vowel in the "word"
a long sound; then he gives it a skort sound.

Test 3. Consonant Blends. The pupil gives the sounds of
isolated consonant blends and cdigraphs.

Test 4. Common Syllables. The pupil reads aloud isolcted
syllables.
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Test 5. Blending. The pupil reeds the separated sjyllables
of nonsense words and then blends them into &
yord, ! =

Test 6. Letter sounds. The exerirer gives the sound of var-
ious letters and the pupil tells which letter the
sound represents.

COMMENTS: The Diagrnostic Reading Scales seem to provide one of the
guickest and most meaningful nethods of diagnosing reading skills
ané deficiencies. Although the teacher must be well escguainted
with the manwel, the test is not difficult to adnizister. The
treditionally accepted concepts of the independent end instruc-
tional resaing levels heve been reversed ard ra); be confusing to
some who use the test. The Checklist of Reséing Difficulties is
a good suumary sheet and is helpful in determining a pattern of
errors. The examiner must keep in minc that in the orel reeding,
the type of errors may be more important than the number of er-
rors. Some examiners may also guestion the value of tining the
reading passages when reading is already probably at & remecisl
level., The tining can be omitted.

II. DOREL DIAGNCSTIC READING TEST OF WCRD RECCGRITICH SKILLS

LUTHCR: YNargaret Doren
FUBLISEER: American Guicance Service, Inc.
AGE: The test covers technicues taught in the primary grades, so is

suggested for use at the encd of grade two or in grade three. It
can also be used with older reading disebility cases.

INDIVIDUAL CR GROUP TEST: The test is written @s & group measuremernt,
but can also be given indivicually.

SILENT CR CRAL: Silent
FORIS: One

TIFED OR UNTIMED: The test is untimed. Eachk chilc should heve auple
tine to conplete it.

ADKIKISTRATICH TIiE: When given to a group of thirty pupils, about
three hours are reguired. The number of sittings required de-
pends on the maturity of the pupils.

TIPS CF SCORES OBTAINED: The number right on each subtest is recorded
on the profile sheet. Any scores falling below the Line of Sig=-
nificant Error indicate & need for remedial work.
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MATERIALS NZEDED: lanual of Directions, test booklet, classroom
Sunmary Sheet

SKILLS }MEASURED AND FUPILI PERFORMANCE: The skills tested are based on
those taught in the Scott Foresmann, Row Feterson, Ginn and
Company, Lyons anc Carnshan, and John C. Winston Reading series,
Unit II. Beginning Sounds

Test A. The pupil recognizes the sound of a letter from a
picture and associates the sound witk its printed
form.

Test B. The pupil rmust use his skill in selecting cne of
, several rkyming words to complete a sentence.

Unit ITI. Whole Word Recognition

Test A. The pupil identifies two identical worcs in a group
of words having sirilar appearznce.

Test B. Thke pupil selects from a pair of similer words the
word spoken by the teacher.

Unit IV. Words within Words
Test A. Compourd words are to be correctly divided.

Test B. The pupil selects smell words he sees and hears in
a larger vord.

Test C. The pupil makes judgments about using the technigue
of findirg small words in larger words.

Unit V. OSpeech Consonants

Test A. From a pair of words witk cifferirg initisl conso-
nant digraphs, the pupil selects the onc read by
the teacher.

Test B. In a contextual setting the pupil selects the correct
word from a pair in wkich only the consonant digraphs
differ.

Unit VI. Ending Souncs

Test A. From a grcup of words in which only the final conso-
nants differ, the pupil selects the word read by the
teacther,

Test B. 1In a contextuel setting the pupil chooses the correct
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Unit VII.

C.

13
word from & pair with different veriant endings.

The correct plural form of the stimulus word is to
be chosen.

Blending

Ckoosing from words witk like initisl conscrant blends, the
pupil selects correct words to complete sentences.

Unit VIII. Rhyming

Test A. The pupil detert.ines auditorily if two words rhyme.

Test B. By observing two words in their printed form, the
pupil determines if they rhyme.

Test G. The pupil selects tuo rtymlng words frox three look-
alike words.

Test D. The pupil selects from three words the two that
rhyme even though they may not look alike.

tnit IX. Vowels

Test A. The child auditorily distinguishes & worc by its
short vowel sound.

Test B. Tke pupil writes the vowel sound hesrd in a word
spoken by the teacher.

Test C. The pupil applies simple speliing rules about the
sound & vowel should bé given by marking woras con-
tairing long or short vowel sounds.

Test D. The pupil deterrines sucitorily if a vowel sound is
long or skort.

Test E. The ckild merks the vowel sound heard in words wkich
are exceptions to spelling rules.

Test F. The ckild merks which vowel is heard in a vouel
digraph.

Test G. The pupil selscts words (all hevlng ea in them) in
which long e is hezrd.

Test H. The child must recognize that a vowel dipthong can

have many sounds by marking the words in wkich ou
has the sound heard in ouch.
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Test J. The child must recognize that vowels may have sounds
other than their own by writing the sound it makes,
as in why. ‘

Unit X. Sight Words

This subtest checks sight words not spelled phoneticzlly by
havirg the pupil choose the phonetic spelling of eack of those
words given.

COI?ENTIS: The Doren Test mcasures specifically the word recognition
skills taught in the primary grades. The suthor of the test fesls
that any test whichk also measures skills suck as vocabulary and
comprehension is not diagnostic.

The ranual is clearly written and has some suggestions for re-
redial activities. Materizls in the test booklet are interestingly
and sikply presented. There seem to be adecuate items in esch
urit, but not so many thet nske the test tedious. Unit IV where
the pupil mekes judgments about the usefulness of finding small
words in larger ones would seer to be difficult snd perhars con-
fusing., The ckild nust determine whether the sound of the boxed
word does or does not fit the sound of the big word, as kETwW.
The writer of this paper questions the reality of this situation
and the usefulness of this skill. The test is easily scored and
errors charted on the individual profile cuickly identify skill
deficiencies.

IITI. DURRELL AiALYSIS OF READING DIFFICULTY

AUTEOR: Dorald D, Durrell

FUBLISHER: Harcourt, Brace and World, Inc.

'PUBLISKEING DATE: 1955

AGE: The test covers reading abilities from nonrezder to grade six.
IIDIVIDUAL CR GRCGUP TEST: The test is intended for individual use oniy.
FCRES: One

TIMED CR UNTIMED: Timed

ADIINISTRATION TIME: The test requires thirty to ninety minutes per
child.

TYPES CF SCCRES OBTAINED: Norms are provided for most subtests. The
scores can be converted to grade plecerents aic position within
those grades.
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VATERIALS HEEDED: Manual of Directions, Individual Recoré Book, Read-
ing Paragraphs, tachistoscope, words on carcs, stopwatch

SEIILS FEASURED AXD FUFIL FERFCRMAKCE:

Oral Reading. The examiner records errors and time as the pupil
orally reads appropriete paragrarks.

Word Recognition and Word Analysis. Worcs sre rpresented in a
flask situetion. If a word is not recognized irmediately,
the pupil is piven an opporturity to analyze it.

Visual Memory of VWoras. In & rmultiple choice situation, the child
selects the word thzt begins, ends, or begins and ends as the
word spoken by the acdministrator.

COrMEFNTS: Perhaps the grestest strength of the Durrell Test is the ac~
companying checklists. Their hLelp in meking a cereful analysis
may well be more important than the accompanying norns. The
Reading Psragrarhs appear durable and the content should be of
interest to boys.

Considerable practice in administering this test seems important
and it, therefore, may be best for use by an experienced teacher
or rezding specialist. A tape recorder seems essential for later
replsay ana analysis of the oral readin Use of the tachistoscope

-may seem unrealistic, but cax be of value as the pupil beccnes
accustomed to it. The test can be most satisfactorily used with
cases of reading disability that are rot severe.

IV. GATES-McKILIOP RE:DING DIAGIOSTIC TESTS

AUTEOR: Artbur I. Gates and Amne S. McKillop

PUBLISEER: Teachers College Fress

PUBLISLIKNG DATE: 1962

AGE: The tests are appropriate for chilcren of elementsry school age.
INDIVIDUAL CR GRCUP TEST: Indivicual

SILEHT OR ORAL: Cral

FORMS: I and II

TIMED OR UNTIMED: Untimed

ADMINISTRATION TINME: None given
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TYPE OF SCORES OBTAINED: Raw scores are conxverted to grade scores.
The grade scores can also be reted &s Eigh, Mediur, Low, or
Very low to compare ther. with those of average ckildren at the
pupil's own gr:=de placement or witlh kis genersl reading ability.

MATERTALS NEEDED: Manual of Directions, Test Materials, Pupil Record
Booklet, and tachistoscope (teacher-made)

SKILLS MEASURED AND FUFIL PERFORMANCE:

I-

II,

III.

V—'l L]

v"'z [

V=3.

V4.

VI-1 L]

Vi-2.

Oral Reading. The child reads from the reading paragraphs
until eleven or more errors are made on two consecutive para-
graph:s. The teacher records errors in the Pupil Record
Booklet.

Words: Flash Presentation. As the teacher uses the tachis-
toscope, the pupil responds to forty words, each presented
for one-half second.

Words: Untimed Presentation. The pupil reads words of in-
creasing difficulty until ten consecutive words have been
rissed. o

Fhrases: Flask Presentation. The same procedure is followed
as in Test II.

necognizing and blending Common Word Perts. The child reads
nonsense words. If he mekes an error, he reads the word
parts as they have been divided in additional columns and
then blends them.

Giving Letter Sounds. The pupil gives the sound(s) the writ-
ten letters represent.

liaming Capital Letters. The child neres the printed capital
letters.,

Haming lower Case Letters. The child names the printed lower
case letters.

Recognizing the Visusl Form of Word Eguivalents of Sounds
(Nonsense Words). As the teacher reads nonsense words, the
pupil selects from four, the "word" she has just read.

Initial Letters. As the teacher reads words, the pupil se-
lects and records the letter representing the beginning
sound of that word.

Final Letters. The sare procecure as in Test VI-2 is followed,
but applied to final letters.
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VI-4. Vouwels. As the teacher rcads words, the child selects the
medial vowsl he hears, '

VII. Auditory Blending., After the examiner reads each word in
parts, the pupil pronounces the entire worc he has heard.

VIII-3. Syllabication., As thé chbild reads nonsense words, he must be
able to blend syllables together smoothly.

CO:MENTS: Before administering the Gates-licKillop Tests, the child's
rental age must be determined by mecns of a good intelligence
test as the Stanford-Binet; his silent readirng should be evalu-
ated by use of a standardized sileant reading test; and his actual
grade placement must be known. Corparisons are made to determine
the degree of reading retardation in relation to the child's abil-
ity end then the tests are administered to discover specific
oroblems.

It appears that the Gates-licKillop Test is one of the most thcrough
diagnostic tools of its kind. However, the scoring and interpret-

ing procedures would seem to be laborious and time-consuming. Thke

exaniner is asked to compsre the responses, scores, and ratings

of various tests and for one item twenty-four corparisons are made.
The test ray be of little value in some schools, since it can best

be administered by & skilled clinicien,

The manual is clearly written ard emphesizes that not every test
need be given to every chiid. Keither do the tests need to be
given in any special order.

It is of interest to note that the oral reading paragraphs con-
stitute a continuous story. The pupil's test materials are
clearly and simply written for children to easily follow. An-—
other good feature of the test is the use of both visual and
apditory techniques in making the diagnosis.

V. GIIMOIE ORAL READING TEST

AUTECRS: John V. Gllmore and Eunice C. Gilnore
PUBLISHERS Hargourt, Brace and World, Inec.
PUBLISFIKG DATE: 1968

AGE: Grades one through eight

INDIVILUAL CR GRCUP TEST: Indivicual

SILELT OR ORAL: Oral
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FORMS: C acd D
TIMED OR UNTDMED: Timed
ADI.INISTRATION TIME: Normally fifteen to twenty minutes

TYPE OF SCORES OBTAINED: Performance ratings are obtsined for accuracy,
comprehensiorn, and rate. Stanines and grade eguivalents cor-
respornid to raw scores in accuracy anc comprehension.

MATERIAYLS MNECDED: Manual of Directions, Reading Paragraphs booklet,
Individual Record Blank, stopwatch

SKILLS }EASURED ANDPUPIL PERFCRIAICE: Thke test consists of ten oral
reading paragraris forming a continuous story. Thke pupil begins
‘reading two levels below his grade placement unless it is known
that he should begin at a cdifferent level. Additional suggestions
for determining the basal level are giver in the manusl. The pu-
rpil continues reading the paragraphs until ten or more errors are
made,

While tke child reads, the examirer records eight types of errors:
substitutions, mispronurciations, words pronocunced by the examirer,
disregard of punctuation, insertions, hesitations, repetitions,

and omissions.

COMENTS: The Cilmore Test should probably be used as only & part of the
diagnostic process, and wouwld perkaps be used with pupils showing
need for further diagnosis on a silent reading test. Kore detailed
evaluation may also need to take place following this test., The
manual is clear in giving instructions for administration and scor-
ing., Good suggestions are given for analyzing results of the test,
but no help is given for plamning instruction besed or the test re-
sults. The Error Record box provides for easy summary and snalysis
in trying to determine a pattern of errors. The reading peragraphs
are interestingly presented with some illustrations.

VI. GRAY ORAL READING TESTS

AUTHOR: Willian S. Gray

PUBLISHER: Bobbs—ierrill Compary, Inc.
FUBLISHING DATE: 19€7

LGE: Pre-prirer to adult

INDIVICUAL OR GROUP TEST: Individuel

SILERT OR ORAL: Cral
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FORMS: A, B, C, end D
TIMED OR UNTIFED: Tirmed

ADMIHISTRATION TIME: Altkough no time is given, enough time is needed
to reaq approximately five reading passages.

TYPES CF SCORES OBTAIIED: The number of errors nade ané the tine re-
cuired for reading each passage are used to determine the grade
equivalent in oral readirg. '

FATERIALS I'EEDED: Reading Passages, Exsnmirer's Recordé Booklet, Manual
of Directions, stopwatch

SKILLS FEASURED A'D PUPIL FERFOREANCE: After finding the child's basel
levcl according to the manuel, the pupil reads successive passages
until he makes seven or nore errors on one. It is suggested trizt
en individual read at least five passages. Two passages should
be at &n easy level, one at the approprizte level, and tuwo &t
wore difficult levels. A4s the pupil reads, the examirer recorés
aided words, gross and partial rispronunciations, omission of &
worcd or words, substitutions, repetitions, and inversions.

CO-MENTS: As in the Gilrore Cral Reading Test, no specific test of ckills
is given, but good suggestions ere given in the manwal for enalyz-
irg errors that occurred in oral reading., A study must be nade
of tke relastionship between time and errors to see which contri-
buted zost to the total score, Did the pupil read repidly with
many errors or very slowly but accuraztely? In eveluating sight
vocabulary, structural analysis, and phonics, one would pay partic-
uler attention to aided words arnd mispronunciztions. As with
any oral reading test, & tape recorder is nost helpful. £ unicue
feature of the test is tke separsztion of noris for boys an¢ girls.
The tests may viell serve as a springboard for further diagnosis
in order to adequately adjust instruction to meet the real needs

of the child.

VII. McCUILCUGH WORD-ANALYSIS TESTS

AUTECR: Constazce l. FeCullough

FUBLISHER: Personnel Press

AGE: Tests I, II, III, and VI are internded for grede four, while Tests
' IV, V, anc VII ere for grade five. All tests may be used beyond

these levels.

IXDIVIDUAL OR GROUP TEST. The test may be used individually or with a
group. However, whken used individually, tke norus may not apply
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since they are based on admiristration of the tests to a classroon-
size group.

SILEGT OR CRAL: When used as a group test, it nust obviously be done
silently by each pupil. Lowever, if given indivicdually, the re-
sponses may be oral and recorded by the administretor.

FORS: One
THHED O UNTIMED: Untimed

ADMINISTRATION TI¥E: Each of the seven thirty-item tests should be given
in separsie periods. Vork periods are determined by the pupilst
maturity and, therefore, no tire is given.

TYPE CF SCORES CBTAINED: The subtest scores--the number of items right—
can be converted to percentile renks for each grade.

MATERIALS NZFEDED: Teacker's lanusl, Pupil's Individual Recorc Sheet
SKILLS FEASURED AND FUPIL PERFORMANCE:

Test I. Initisl Blends and Digraphs. The pupil sclects from a
group of four the initial consonant blend or digraph keard in
three words spoken by the teacher.

Test IX. Phonetic Discrimination. The test is botk auditory and
visual in that the stimulus word and group of words from wkich
to select are printed as well as pronounced by the exawiner.
The child rust select frox four tke word with the same vovel
sound as in the stimwlus word. 4ll common vowel sounds are
included.

Test III. Matching Letters to Vowel Sounds. The examiner reads
three words containing the same vowel sound. Thke pupil must
then select the letter(s) which represent thet sound. Vowel
digraphs and blends are included.

Test IV. Soundirg Whole Words. The pupil pronources to himself
three strangely spelled words in each group. He must select
the word which sounds like a familier word, as in the follow=-
ing example: blall cr&Xl gnail.

Test VI. Dividing Words into Syllables. The puril divides thirty
two-syllable words into their correct syllables. The test is
based on eight common syllabicetion rules.

Test VII. Root Words in Affixed Forms. Tke pupil marks prefixes,
suffixes, and variant endings in thirty words.

COMMENTS: The KeCullough Test 1s very detailed enc when scoring is con-
pleted much information about specific skill strengths and
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woecknesses will be knoun. The cross reference anong tosts is a
unigue feature in that it allows the examinor to see how items
on aifferent sublests are related. EKowever, this process ray be
time-conswzing for a busy clessrocm teacher. The publisher sug-
gests that subtest scores rather than totsl scores zre of rost
value diagnostically. The manual has many valuable suggestions
for the interpretation of scores,

VIII. EFRIMARY READING PROFILES

AUTEORS: James B. Stroud, Albert N. Hieronymus, and Paul lcKee
PUBLISHER: BHoughton Mifflin Corpany
PUBLISEING DATE: 1967

AGE: Llevel 1 is for use upon completion of the first-grade reading pro-
gram wkile Level 2 is for use after completing the secord-grade
reacing program,

INDIVIDUAL OR GROUP TEST: Group

SILEKT CR CRAL: Pupil responses are silent, However, several subtests
are administered orally.

FCRIS: Ore

TIFED CR UNTIMED: The examiner contreols the speed of werk in several
subtests while other parts have specified tire limits.

ADIINISTRATICH TIME: The test is divided into three testing periods of
approximately twenty-five or thirty minutes each.

TYPE CF SCORES OBTAINED: Raw scores are corverted to percentile ranks,
grade eguivalents and stenines.

FATERIALS NEELED: Teacher's Manual, individuzl Reading Profile Chart,
pupil test booklets

SKILLS MEASURED AKRD PUPIL PERIFCRIANCE:

Test II. Level 1. (Part A) The child selects pictures whcose names
begin with the same scurd as tlke stimulus
picture.

(Part B) The ckild selects the printed letter
which represents the beginning sound of the
stimulus picture. )

level 2. The ckild matckes the initizsl consonant blends
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and digraphs in their written form with pic-
tures representing worGs with the ssme initial
sound.

Test ITI. Levels 1 and 2. After the examiner has pronounced one
of four words in a group, the pupil marks the word which has
been pronounced.

Test IV. Llevel 1. The ckild reads short stories of which the
last word may not be familiar. Lowever, the word is within
his spesking and listening vocabulary. Ke must select, on
the basis of context and chonic clues, the picture which best
describes this word.

level 2. The child reads skort stories from whichk one
word has been omitted. The omitted word is quite likely in
Lis speaking or listening vocabulary but may not be in his
readirng vocabulary. By use of context clues and word analy-
sis skills, he should be able to select, from four, the correct
word.

COMMENTS: The manual accompanying the Primary Reading Profiles seers
clear and complete for either the hand-scored or machine-scored
edition of the test. There are helpful suggestions for interpret-
ing the resulis and some help is given for planning rerwedial
irstruction.

The pupils! test materisls are presented to resemble workbook sit-
uations to which the children are no doubt accustomed. Test II,
level 2 may cause some confusion. The pupils must recogrize the
initial consonant sound represented in a picture. Some clkildren
may find no correspording initial sound. For example, the pic-
ture which must matchk with "tractor" will likely be called a
caterpillar by same.

The Primary Reading Profiles seem best for locating students with
difficulty and perhaps giving some idea &s to their generzl area
of difficulty. No detailed diagnostic information is obtained.
The ranual suggests that further individusl testing will take

pla ce.

IX. ROSWELL-CHALL AUDITORY BLENDING TEST

AUTHORS: ZFlorence G. Roswell and Jeanne S. Chall
PUBLISEER: Essay Press
PUBLISEING DATE: 1963

AGE: Tho test can be used with any child having difficulty witk word
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analysis skills or it can be used routinely in grades one through
four.

INDIVIDUAL OR GRCUP TEST: Individual

SILENT OR OxAL: OQrail

FORMS5: Cne

TIMED OR UNTIVMED: Urtimed

ADNINISTRATION TIME: Approximately five minutes

TYPE OF SCCRES OBTAINED: Raw scorés in each of the three parts and for
the total are converted to an "adeguate" or "inferior" rating for
the grade of the child.

MATERTALS NEZDED: Pupil's record blank, Manual of Instructions

SKILLS EASURED AND PUPIL PERFORMANCE: The teacher pronounces words
slovly in parts as they are given on the record blank. Parts I
and II consist of words divided into two parts; Part III of
vwords divided into three parts. The child listens ard then says
the word he has heard. A mastery of phonics should enable the
pupil to hear the parts and combine them into words.

COMMENTS: A reader must be able to effectively and quickly blend together
word parts which he recognizes. 4 mature reader seldom uses zudi-
tory blending but only visually blends word parts. EKowever, a
disabled reader often carnot blend words visually or even audi-
torily. This can be due to either incorrect lsarning or an
auditory handicap (4: 337-339). The teacher should try to improve
this skill only if she is sure there is no auditory handicap.

The Roswell-Chall Auditory Blending Test is & very cuick and easy
test for the classroom teacher to administer. It can give further
information about or verify findings of other tests or suspicions
of the teacher, '

X. RCSWELI-CHALIL DIAGHOSTIC READING TEST OF WORD ARATYSIS SKILLS

AUTHORS: Florence G. Roswell and Jeanne S. Chall

PUBLISHER: Essay Press

PUBLISEING DATE: 1959

AGE: The test is intended for classroom use at the second through sixth

grade reading levels. In remedial situations it can be used at any
elementary or secondary level.



INDIVIDUAL OR GROUP TEST: Individusl

SILELT OR CRiL: COral

FORMS: T and II

TIMED CR GNTIMED: Untimed

ADMINISTRATION TIME: The test reguires approximately five rinutes.

TYPE OF SCORE OBTAINED: After studying the conpleted test, the examiner
estirates wiether the pupil has mastered a skill or needs 1.ore
work. o criteria is given regarding ihe number of errors rade,
but the marual gives suggestions for raking a decision about the
pupil's -mastery or deficiency of a skill.

MATZRIALS NEEDED: Manual of Instructions, Class Record Sheet, one copy
of the test for the pupil and another for the teacher.

SKILLS I'EASURED AND FUFIL PERFORMANCE:

I. Single Consonegnts and Conbinations. The pupil gives sounds
of isolated letters and blends.

II. Short Vowel Sounds. The pupil reads (1) words with short
vowel sounds, (2) sentences with meny words containing shkort
vowel sounds, and (3) sounds of isoleted vowels.

ITI. Rule of Silernt e. The pupil reads pairs of words as pin -
pine.

IV. Vowel Combinations. The pupil reads words with the vowel

7 oV i P e

V. Syllabication. The child reads words with varying numbers of
syllables. The words range from daytime to deparizental.

COMMENTS: As is suggested in the statement of rurposs in the ranual, the
test is to M"supplement informetion obteined from standsrdized
silernt and comnected oral reading tests." (48: 1 of manual) It is
quickly and very easily aaministered. However, it is somewhat lim-
ited in the nuxber of word analysis skills measured. Subtest I
omits some consonants and blends. One might guestion why on Sub-
test III the rule of silent ¢ is included and so many other important
rules oritted. Before selecting the test, one nust also cozsider
the treicing of the child to whom it will be given. Perhaps ke has
never been asked to give letter sounds in isolation as he nust do
on two subtests, and would, therefore, be handicarped.
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XI. SILENT READING DIAGHCSTIC TESTS

AUTHC2S: Guy L. Bond, Theodore Clymer, and Cyril J. Hoyt
PUBLISHER: Lyons and Carnahan

PUBLISHING DATE: 1955

AGE: The tests can be used at any level above grade three.
INDIVIDUAL OR GROUP TEST: Group

SILENT CZ ORaL: Silent

FORIS: One

TIMED CR UFTIMED: Timed

ATMINISTRATICN TIlEs The tests require two testing periods oi about
forty-five minutes each.

TYPE OF SCORES OBTAINED: Grade equivalent scores are plotted on the
Graphic Frofile, the key to planning rerediation.

MATERIAIS IEEDED; Teacher's lianual, one test booklet per child
SEILLS MEASURED AXD FUPIL PERFORMANCE:

1. Reccgnition of Words in Isolation or Sight Vocabulary.
The chilé selects the word that best describes tke picture.
In addition to information about the child's sight vocabu-
lary, this subtest gives information about his visual habits
through a study of locational errors made.

2. Recognition of Words in Context. The ckild sclects the cor-
rect word to complete the sentence. Iocational serrors can
also be @nalyzed as in Subtest 1. '

4. Iocating Parts of kWords that are Eelpful in Word Recognition,
Fack item consists of a picture and word. The ckild is to
circle the small word within the large word whkich represents
tke picturs.

5. Syllabication. The child draws lines between syllables.

6. Locating Root Words., The pupil circles the root of words
given.

7. FPhonetic Knowledge. The child selects and circles the word
element spoken by the exarirer,
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8. Auditory and Visusl Discriminatior of Word Beginuings.
The child selects the word that beglns the same &s the one
read by the examiner.

9., Aunditory and Visusl Discrirmination cf Word Endings. The
procedure of Subtest & is applied to word endings.

10. Identiiication of Letter Sounds. The ckild chooses the
letter that represents the sound made by the ad:inistrator.

1. Blendlng. The child reads a series of paragraphs with lines
ending in hypherated words and then answers two corprehension
questions about each paragraph.

COMMENTS: Directions for administration are clear and pictures zre sim-
ple and recent. In one instance, however, two subtests are on
the sarme page and some students may work the seconé test mentslly
in advanzce. GCompletion of the Graphic Profile for each child
ray be somewhat time-consuming, bub 1t does give an excellernt
picture of the child's readirg. It must be kept in mind that the
diagnosis given b this tesi is based on silent readirg &nd some
adninistrators may wish additional information revealed in the
oral reading process. As a basically silent reading test, it can-
not be used with nonreaders or severely retarded readers. Another
fact to be considered is that an appropriate silent reading test

~ must be given first to determine reading disability csses. The
anthors suggest the Developmental Reading Tests published by
Lyons and Carnslan.

XTI. STANFORD DIAGROSTIC READING TEST

AUTHORS: Bjorn Karlsen, Richard Madden, &na Eric F. Gardner

PUBLISHER: Harcourt, Brace and World, Inc.

PUBLISHIKRG DATE: 1966

AGE: 1level I is for grades 2.5 to 4.5; Level IT for grades 4.5 to 8.5.
Level ITI is also usable with high schoolers who are performing
poorly.

INDIVIDUAL OR GROUP TEST: Group

SILE!T CX CRAL: Silent

FCRES: W and X

TILED CiR UNTIKED: The test is timed but is not & speed test.
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ADEINISTRATICN TTE: The authors suggest giving the test in four site-
tings of arproximately forty minutes each.

TYFE CF SCORES OBTAINED: The raw scores can be converted to stcnines or
percentiles, Only the comprehension subtest can also be converted
to a grade score.

KATERISLS NEEDED: Directions for Admirnistering, test booklets, and Class
Analysis Chart

SKILLS MEASURED AND FUPIL PERFCRIANCE:

Level I
Auditory Discrimination. The pupil determines if the two
worcs read by the examiner have the sarie beginning, medial,
or ending sound.

Syllabication. By & multiple choice method the pupil selects
the first syllsble of each word and marks it.

Beginning and Ending Sounds.
Part A. The pupil marks the letter(s) representing the
beginning sounc of a stimulus picture.

Part B. The same procedure as in Part A applies to ending
sounds,

Blends. As the examiner pronounces a werd, the pupil selects
the word part he hears at the beginning, middle and end of
trat word.

Sound Discrimination. The pupil selects the word with a sound
the sare as the stimulus word.

level II
Syllabication. Same gs Level I.

Sournd Discrimination. Sane as Leval I.

Blending. The pupil selects and marks beginning, medial and
ending sounds that can be combined to rake a word.

COMMENTS: The Stanford Diegnostic Test has & number of strengths. It is
good for use with those who appear to need additionel diagnosis
following a reading achievement test. Also, both auditory and
visual techniques are esployed. Altkough it may be somewhat leng-
thy to acmirister, the test is easily scored and the menual has
kelpful suggestions for interpretation of test scores and for re-
mediation plans. Directions for rcost subtests should be easily
understood. However, the subtest c¢: Blending may reguire more than
the three given samples before all pupils understand what is to be
done. A fow pictures on the subtest of Beginning and Erding Sounds
may need clarification.




CHAPTER IV
INFORMAL HMETECDS CF DIAGNCSIS

Cne reading specialist, Dorald D. Durrell, states that:
« « » 'informal tests based upon the reading materials used in the

classroom and charts of faulty habits and difficulties observed when
the child is reading provide the best basis for plenning instruction,!

(16: 99)

While formal methods or standardized tests compare an individusl's
performance to the performance of others, informal methods kave no norms
for this corparison ard determine only how weil the individual can do tke
Job. This chapter presents a nurber of informal methoés for use by the
classroon teacher in diagnosing a pupil's difficulties in sight vocabu-

lary, phonics and structural zralysis.,
I. INFCRMAL READING INVENTORIES

Classroom materials at various reading levels can be a meaningful
basis for informal diagnosis. The first purpose of the informel reading
inventory is to determine the frustration, instructional, ard independent
reading levels of the child. By giving the child classroom materizls of
different resding levels, & measure of his strengths and weaknesses can
also be obtained. Oniy by analyzing specific skills can a programx of
instruction be effectively plenned. This program must be aimed a2t the
right levcls and at any skill deficiencies. Additionally, the informal
réading inventory helps the pupil to ke aware of his own levels of achieve-
ment, his strengths and weakresses.

T. o word recognition test. Sight vocabulary can be measured by
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using words from classroom materials in isoletion. These words should
be & sacpling of common words from the pre-primer to at least the sixth

grade level. For construction of such lists, see Diagrostic and Remedisl

Reading by Robert M. Wilson (21). A sample vocebulary list based on the
Sheldon Basic Reading Series is given in FIGURE 1.

Two types of scores can be obtained from the word lists. Cne
score may represent the child's recognition of words in a flash presen-
tation; the second kis performance in working out, in an untimed situation,
vwords which he did not immediately recognize. The score in either case is
the percertage of words correct. FIGURE 2 is an example of Low srrors may

be recorded, swummarized, and scored on an informal word recognition test.

The reading inventory. Reading selections with comprehension ques-
tions are prepared for each reeading level. Johnson and Kress, in Informal

Readirng Inventories (13), explain in detail the preparation and scoring

of these selections. The teacher should probably begin presenting oral
reading passages "atl leaslt one level lower than that at which the child
first encountered difficulty in the word recognition test." (18: 151)
_Reading errors must be carefully recorded and observations must be made
of the pupil's reading habits, his attitude, and questions. McCracken
suggests that the following types of errors be recorded (2: 85):

1. Repetition - the repeating of a word or phrase.

2. Substitution - sayirg one word instead of the one in print.

3. Addition - inserting word or words or adding an affix

4. Pronunciation - the examiner pronounces an unknown word for

the ckild.

5. Omission - omitting a word, a phrase, or an affix.

6. Mispronuncistion - saying a word in a manner which is definite-
ly incorrect anc not a result of defective
speech or collocuial pronunciation.

7. Punctuation - phrasing in which the punctuation is definitely

misread or added. Ignoring punctuation is not
an error.



To Exaniner:

accuracy), pupil is to go on to next level.

If no more tkan one word is missed (S0 to 95 per cent

Pre-Primer Primer Book_1 Book 2-1 Book 2-2 _  Book 3-1
and all hear past candy cave
loock paint about each low stuck
to like try basket pony path
see house sound drum aprle act
blue ducks kniow roar trick dreamed
for chilcren pocket candles most roasting
away thank street head floors finger
big friend how together brezkfast believe
get kitten sleep loud dollars probably
jump what grass corner wagon visit
their brought noise quite
every afraid twin unkappy
squirrel blow strange recember
right swam else straight
guess through vhistle whispered
Book 3-2 Book 4 Book_5 Book 6 Book 7 Book 8
spend - base accept ability tournarent cetegory
clever deal fiber deposit friction bedlam
brook center coast concerts decoy endorsements
though inning beak muzzle binoculars ravine
goodness accident metal instruments utilize paresite
repeated forced splendid beetle dilemna angular
orders ghost nuggets valuable penetrate visuslize
true weight captive guarantee glmanac devastating
earth prisoner vacation scientist neutrality apprehensive
edge thirsty kernels tornado vitality incredible
valentines terms honest thread irrigation broached
thick shipwreck stirred horrified heirloom yearling
parents oven injured dense elusive thoroughfare
Tifth leather grateful urgent contraption scrubby
twice speeding tropical wealthy incredulous vacuum
FIGURE 1

VOCABULARY CHECELIST BASED OF VCCABULARY OF
THE SHELDON BASIC READING SERIES.
COPYRIGHT 1957, ALLYN ARD
BACCN, INC., BOSTON,

MASS. (1:13)
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Name M&f Ape ? Date //AP// & 14/

(The following is a random sampling of words taken from the Daniels!
READIRG VOCABULARY STUDY)

Pre-Prirer Level Primer Lavel

Stimulus Flash Untimed Stimulus Flash Untimed
1 divtle s 1 oo (G SEEED
2. you e 2. Run
3. can " 3., are G-p Zred .
4- Pla:'rr [/ 4.
6- Want o) ™ 6.
7. come L Te
8. it [/" 8'
9. comes o) 9.
10. Core @ 10.
11. for — 11.
12. see o 12.
13. play [l 13.
14. It P 14.
15. I P 15.
16. tO ch/ 16-
17. in iy 7.2 Ml 17.
19. not @Z P 19,
20- big " 20.

21,

22

23.

24.

25.

FIGURE 2

INDIVIDUAL WORD RECCGHITICN TEST C
(18: 158)
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KcCracke:: believes scoring is much more accurate when hesitations are
eliminzted as errors.

By counting the number of errors recorded and dividing thkis number
by the nuuber of words in the selection, & percentage scors will be ob-
tained. The cuotient subtracted from one hundred givgs a percent correct
.score for the passage.

In assessing oral reading, the teacher must evaluate the types of
errors to differentiate between a reading disability and lack of confi-
dence a poor reader has in reading before an audience. Repetitions,
hesitations, and insignificant substitutions may not indicate a serious
vord recognition problem. Neither do difficulties with proper names or
rare words, "It is inaccuracies, mispronunciations, and the number of
omissions that are significant indicators of reading difficulty." (15: 218)
| To determine whkich word analysis skills are deficient, the teacher
studies the pattern of errors made. Checklists are helpful in summarizing
and orgenizing the errors rade. FIGURES 3 and 4 are exa;ples of such
checklists. They are flexible and must be adjusted to coincide witk the

particular skills being measured.

Strengths and weaknesses of informel reading inventories. The

informal inventory has several strengths. It may give the examiner an
opportunity to see the reason for some errors made-by the pupil. Sec-
ondly, the inventories are rade from functional materials. Iany
authorities seer. to agree that this fact makes them especially useful
for detercining the proper instructional materiels for pupils.
However, one interested in constructing and using the inventory

must keep in mind some of its weaknesses. There is little agreement on
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Paragraphs

Ratirg o

raph 1

iven
evel

arc

JL

It

s

IV

V| VI

Word attacks
Refuses to atternpt unknown words

Onits worcs or paerts of words

Inserts wordas

Guesses at worcs:

Vakes sense

Does ot rake sense

‘Repeats wcrcds or parts of worcs

Reverses .letters or woras

Spelis out words

Sounds out worcs lsboriousiy

Recognizes beginning sound

iispronounces the whole word

Hecogrizes oiker souncs and tries pronunclation

Checks pronunciaticn with meaéning in sentence

Uses structural parts

Uses comblnaticn of nethocs

‘PErasing:
Reads in thought units

Pocr grouping

Word-by-worc reading

Monotoue

Ignores punctuation

Posture:
Good

Book too close

Book too fer

Finger pointing

Speed, wpm:

Comprehension:.
kain ideas icdentified

Details

Inference

Vocabulery

Comparison between orel anc silent reading
Comprehension: .
Little or no difference

Silent reading slightly superior

Silent rezdirg twice as good as oral

1ittle or no imcrovement in oral readirg

Grede levels:
Independent

Instructional

Frustrational

Capacity 75% conprehension or better

listenirg comorehensicn

No better than readinc

Slightly better

Much better

~

BITIE =

CI..CKLIST FOR RECLiRILG rre.rORMALCE CON

ORAL READING FARAGRAFPLS (20: 200)
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Neme Date Grade Greading Selection Grade
To the Examiner: Place check in appropriate column, Record examples of
the types of errors made by the pupil.
Key: () indicates acceptable performance. 2.4 is determined by appro-
priate questions.

Some-—
No times Fxarples

)
o]
7]

1.0 Fluency

1.1 Rhythrical reading

1.2 Meaningful phrasing

1.3 Punctuation observed
1.4 Adequate eye-voice span
1.5 Word-by-worc reading ®)

cbbp |

2.0 Interrretation

2.1 Effective interpretation
2.2 Natural expression

2.3 Appropriate rate

2.4 ALdequate comprehension
2.5 Monotonous voice e

oPbb

2.0 Fosture
3.1 Good position of body
3.2 Correct position of book

PP

4.0 Accuracy

4«1 Mispronurciations
4.2 Repetitions
4.3 Omissions

+4 Additions

.5 Hesitations

4
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4.6 Reversals
4.7

48

chbbt

not

saw for was

Refusals ’
Corrections of own errors

»

they to then

5.0 Word Attack Metkhods

5.1 Recognizes basic words at sight
5.2 Uses context clues '

5.3 Uses configuration--size, shape
5.4 Uses roots, prefixes, suffixes
5.5 Sounds out syllables
"~ 5.6 Blerds syllables or letters

5.7

5.8

+7 Spells unknown words
«8 Lacks methods of word attack

| | bppbpb 1| | |

bb
|

Surmary
1. Fluency

2. Interpretation

3. Posture

-4+ Accuracy

5, Word Attack

FIGURE 4
ORAL READING CH%CKLIST: SIGHT READING
1: 10)
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what constitutes an oral reading error. There is variation in how errors
shall be recorded ard there seers to be a lack of agreenent on the types
of errors to include, A thorough knowledge and understanding of the
reading process is basic to the construction, administration, ané analy-
sis of an informal reading inventory. It can be only as scund as its

administrator.

IT. GRADED SELECTICNS FCR INFORMAL READING DIAGECSIS

The Graded Selections for Informzl Reading Dia?nosis by Lila

Banton Smith (50) are cne of a number of prepared informel resding in-
ventories. The autkor has carefully selected orsl reading passages and
prepared accomp&nying comprehension questions for informal diagnosis.
One hard-bound book for grades one through three and another for grades
four tkrough six include the reading passages, the instructions for ad-
ministration, and checking aids for the teacher. By use of the checking
aids, skills in using initial erg finai consonants, blerds and speech
sourds; vowel sounds; compound words; hyphenated words; inflectional
endings; affixes; sufiixes; possessives; contractions and difficult sight
words can be assessed. The instructional level of the pupil can be de-
termined by using information obtained.

The Graded Selections are & quick, functional, ard informal neth-

od of finding strengths and wcaknesses, Duplication of the reading
passages may be helpful so the teacher can more convenientl; take notes
as the pupil rezds. A tape recording of the child's reading is also of

value for raking an analysis.
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ITI. CLASSRCCM READING INVELTORY

Designed for teackers with little experience in diagnosis, the

Classroom Reading Inventory by Iicholas Silvaroli (49) is intended for

individual use in grades two through eight. Forms A and B are availszble,
each consisting of the Graded Word lists, Graded Orzl Paragrscks ard a
Graded Spelling Survey. Administration time for the Woré Lists and Cral
Farzgraphs is epproximstely fifteen minutes.

The graded word lists give information regarding werd recognition
errors and give an approxinmate starting level for beginning on the oral
paragraphs. The child cortinues reading the lists until he knows less
than seventy-five percent of the words.

The oral paragraphs aid in determiring the child's independent,
instructional, frustration and hearing:capacity levels. Additional clues
about his word recognition skills are found as the teacher records repe-
titions, substitutions, omissions, and assisted words.

The Classroom Reading Inventory seems toc be a practical and inform-

ative method of informal diagnosis for the classroom teacher. Instructions .
for administration seen especially clear and simple. The reading selec-~
tions with their illustrations are alsoc attractive and should be of

interest to hofs.

IV. INFORMAL READING INVENTORY (Betts Basic Readers)-

The Informal Reading Inventory (34) is one example of several in-

ventories constructed to accompany a8 specific reading series. Althkough
this inventory has been prepared for the Betts Basic Readers, it can be

used with any series, keeping in mind the advantages and pitfalls of all
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suck inventories. Specifically, its purpose is to cetermine the pupil's
instructional levcl of reading. However, the findings can be used to
determine instructional needs in sight vocabulary, pkonics, and struetur-
al analysis. laterials include a rmarual of instructiouns, a Teacler's
Record, and a test booklet for the pupil.

The Word Recognition Inventory consists of uords.flashed from
each succeeding text of the Betts Basic Readers. Tke Reading Inventory
is primarily a silent reading test. Any oral reading is rereading with
a specific purpose, i. e., "Read aloud the question Freddie asked lr.
Day."

The Betts Inventory is a very informal test and must be adapted
to meet individual needs, Ils diagnostic value in specific skill areas
seems limited and shouid be used cautiocusly in drawing any conclusions.

The examiner rust keep in mind that it is primerily a silent reading test.

V. STAKDARD READING INVELTORY

The Standard Reading Inventory by Robert A, kcCracken (44) accom-

panies pre-primer through seventh reader levels. It is an individual
test with two forms available and measures oral and silent readirg. By
using the General Score Sheet provided, the frustration, instructional
(both questionzble and definite) and independent reading levels can be
determined. The examiner can also use his own stardards for deternining
these levels if he wishes. laterials include the examiner's bocklet,
word list cards and card holder, oral passages, and the nanual.
Vocabulary is measured in isolation and in context. In isolstion

it i+ rcasured by a series of word lists at various reacing levels. These



38
are presented by a fachistoscoPG. In context, the pupil reads passages
orally end is given credit for each correctly read word of those under-
lined in the examiner's manual.

Oral reading errors sre assessed as the pupil reads the oral resd-
ing paragraphs and the examiner carefully records errcrs made. A tape
recorder is helpful. -

The Standard Reading Inventory is structuved flexibly so it can

be used to suit many situations and needs. The method of scoring sug-
gested by the manual is somewhat different than usecd in many inventories
and standards are very high. However, the examiner is not bound by one

method of scoring.-

VI. THE BOTEL READING IKVENTCRY

The Botel Reading Inventory by Morton Botel (36) is for use with

pupils whkose reading level is that of the fourth grade or below. Forms

A and B are available and materials consist of tke teacher's Guide and
-key, class summary sheets, word recognition test cards and pupil enswer
sheets. Tke only scores obtained are the independent, instructional, and
" frustration reading levels. Errors on the Fhonics Mastery Test are re-
corded so that a pattern can be studied.

The Word Recognition Test, a test of isolated words in an untimed
situation, can yield informetion about the child's sight vocabulary.
Errors must be carefully recorded. |

The Fhonics Mastery Test can give further information about word
recornition errors made on the Word Recognition Test and may extend find-

ings cf otlur reading diagnostic tests. The phonics test briefly measures
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consonant soﬁnds, blends and cigraphs, rhyming words, vowel sounds, Syl-
lables, and noﬁsense words. The child records letters and souncs ke is
asked to listen for in stimulus words Spoken by the examiner. This ap-
plies to all subtests except the last in uﬁich he nust orall; read
nonsense words. The Word Recognition Test and Honscnse Words Subtest
must be given individually. The remainder of the inventory may be given
to a group or indivicuals.

It rmust be remembered that the Fhonics Mastery Tests are asuditor-
ily loaded aﬁd,.therefore, should not be the sole basis of judgment. They
do give a good indication of the child's auditory discrirination. There
are rno oral reading passages, but orzl reeding is measured by the Word
Recognition Test. Directions for adrinistering the inventory sre simply

vritten and adrministration and scorirg is quickly completed.

VII. McKEE IKVENTORY CF PEONETIC SKILL

The McKes Inventory of Phonetic Skill (4€) was intended for use

uitﬁ the lcKee Reading for Meaning Series but, as with the Betts Inven-
tory, can be used uitE any series. Test OCne is for Grede one; Test Two
for grades 2.C through 2.5; and Test Three for grades three, four, five
and six. The inventory can be adrninistered to either indivicunals or
groups. Lo scores are obtaired, but after testing, "individual pupils
ray be given special help in those elements with which they obviously
have difriculty.® (44:1 of Manual and Key)

All three tests are multiple choice situations in which the ex-
aminer gives two stimulus words and tke prupil selects his response {rom

four or five possibilities. All three tests measure initial and final
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consonant sounds in which the child selects words that begin or end the
seame as the stimulus words. Structural elements are also wneasured by all
three tests by kaving the pupil selsct the word with the same variant
ending as the stimulus words.

Tests Two and Three assess additional initizl consonsnt éouads,
vowel sourds, and structurzl elements. Kere consonant éounds include
two- and three-letter blends. 1In testing vowel souncds, the pupil sclects
the word having the same vowel sournd as the stimulus words, Long and
short vowel sounds, &nd cornmon vowel digraphs and dipthongs are included.
In this second reasure of structural elerents, the puril selects the word
having the same varisnt ending, prefix, or suffix as the stinmulus words.

Characteristic of cnly Test Three is the meesure of common syl-
lables. The pupil selects the word having the same beginning or ending
syllable as the stimulus words.

The lMcKee Inventory is a very short, guick method of finding
strengths and weaknesses in phonics. However, only one type of testing
situation—-multiﬁle choice—is presented and the inventéry is based on
the pupil's skill in auditory discriminaticn. The test may be of more
value wher used with an oral reading test to deternine a pattern of weak-
resses, The fact that it measures only @ limited nuzber of skills is
illustretec¢ by the subtest on syllabication on Test Three. No assess-
ment is made of the child's ability to cdetermine accented syllables or

to divide words into syllables.
VIII. TEACHER-CONSTRUCTED SKILIS INVENTCAIES

A skills inventory is a series of subtests, each reasuring the
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childts kuowledpe of a specific skill. It is constructed for a certain
group of pupils or & certein grade level anc mey consist of items adap-
ted from items in workbooks anc teacher's manunale exercises. Detailed
inforrmation regarcing its construction is given in "InTormal Reading
Skills Inventories" by Dr. Leo Schell (28). Meterizls in a complste in-
ventory would inelude a pupil test booklet, a manuel of instructions ard
sone nmetiod of recording incdividual vieaknesses, FIGURE 5 is an example

of a rating chart which might be used for tkis purpose.

Sight Words
Phonic Analysis

Initial consonart sounds
Consonant blends

l-blends

r-blenés
Consonant digraphs
long vowel sounds
Short vouel sounds
Vowel digraphs __
Vowel dipthongs
R=controlled vowels

Structural Analysis

Inflected forms#*
Affixed forrs*
Syllabication*
Accent#

¥Each of these skill arcas can be further divided irto appro-
priate subskills.

FIGURE 5
SKILLS INVENTORY SUMMARY SHEET
(28: 119)
Word analysis skills cen be conveniently assessed by use of &

skills inventory. For exarple, initial consonant sounds may ve measured



by items sixilsr to tke following:

'Circle the letters that stanc for the sound heard at the beginiing
of these three words: druw:, drick, drew.! Fupils select iron three
or four possibilities listed in the test booklet cr answer sheet,

e. g., th, dr, fr, st. (28: 11€)

To measure skili in syllatvication the following item could be used:

raw & line betweern esch syllable: excite, wheelin:, emphasize, un-
happy. (Wosds are selected to represent cifferent syliabication
principies.,) (28: 118)

The inventories in FIGURZS 6 end 7 were prepered &s informel tests
of voweis anc¢ consonants. Although thkey were written as group tests,
they can be used with indivicuels. The; can slso be adapted to neasure
additional-vowel and consonant sounds.

"Skills inventories, when uscd wisely, provide dizgnosic inform-
ation gbout pupils that cennot be obtsined effectively in any other way.m
(28: 117) These inventories can provide a good basis for meeting indivi-
dual needs in instruction. One particulszr &advantsge is that they are
constructed for a particular group of pupils snd coincide with their par-
ticular curriculum.

Certein linitations of the inventories must slsc be kep in mind.
They can hardly bs used by themselves to rake a thorough diagnosis, even
when several different levels are used. The examiner must zlso keep in

nind that this is not a standardized instrument.

IX. DOICE RASIC SIGHT WORD TEST

The Dolch Test by E. W. Doleh (37) is & list of 220 service words
"ihich make up 7C per cent of the first reeders and 65 per cent of second

and third readers." (37: direction sheet) Tkis stresses the importance
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Neme Date
Directions: The teacher reads the words: sit doll
sat dill
set dull
The children fill in the missing vowel.
SHORT LYl IIOIS III“ ugn ItEI‘I
1. s__t 2. d__11 3. C_p e sp 11
5 _t a_11 c_p sp__11
s _t a_11 c__p
€. r_m 7. h_t 8. p_n 9. £ n
r_m h _t p_n f n
h_t p_n f n
11. b_t 12. b_g 13. h_d 14. r_g
b_*t b_g h _d r_¢g
b_t b__g
16. m__sh 17. f1_tter  18. 1_ck 19. p__ddle
m__sh f1__tter 1 _ck p__dle
FIGURE 6

GROUP TEST FOR VOWELS
(32: 18)

cap
cup
cop, etc.

5. sl_d

sl__d

10. b_d
b_d

b_d

15. h_m
h m

h_m

20. r__mp

r__mp



Name Dete

Directions: As the teacher reads the words, the children fill in the
aprropriate consonent.

_ell _tmp _est
_ark _ound __eep
_in __ack __ent
shee___ fee__ see__
dum__ cres__ har__
ri__ bum hel _
ro_e ri__e wi__e ro__e pa__er

The teacher reads one of the words in each pair. The children circle the
word read.

park rib deed pack brown bump
dark rid deep back drown pump
rope ride bit but pill bound
rode ripe pit cut bill pound

The teacker dictates & words. The chiléren write the beginning letter.

1. 2. 3. de
5 6.

FIGURE 7

CONSORANT TESTS FCR B, P, AND D
SIMIIAR TESTS k&Y BR CONSTRUCTZD FOR OTHER CONSOMANTS
(32: 17)
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of those words whick should be mastered by the completion of the second
grads reading ievel.

The test consists of Parts I and IT for more convenient adnini-
stration and reguires spproximately fifteén rinutes for completion., It
ray be used witk irdivicusls or groups, but more informstion can be ob-
teined when used individually. Materials include an instruction sheet,
a class record, the scorir; key and test sheet. llen used with groups,
the pupil selects from four words on each line the word which was spo-
ken by the teacher. The test should be given four times so each word
can be tested. When used individually, the pupil siuply reads all the
vords. & record should be kept of the known words enc of errors xade on
other words. From this, then, a pattern of errors in other skill areas
can pe determined. The instructional level of the chilé csn &lso be
obtaired (23: 43-4€).

The Dolch Test is & good measure of sight vocebulary in thkat the
words have been carefuily selected. Fowever, precautions must be taken
in correcting deficiencies in the child@'s sight vocabular;. Requiring
& child to meaninglessiy learn the words by means of crill will be of

little value. The words should rather be learned in & contextusl setting.



CHAFTER V
SUMMARY ARD CONCLUSIONS

I. SUMMARY
Teachers of reading are generally familier with survey tests
wkich sre givew routinely to an entire class., Thise tests reveal how
the class as a whole and indivicuals stend in relation to a set of norms.
Sorze survey tests provide several subscores, giving some knowledge of
strengths and weaknesses witkin the class.
For those pupils wko score low on the survey test, another instru-
ment is needed to pinpoint with greater precision the nsturs of the
problems that are contributing to the oversll low score so that re-
unedial instruction can be appropriastely plamned and carried forth.
The diagrostic reading test is designed to fill this need. (25: 523)
With an increasing nmumter of tests and other procedures being
made aveileble for diagnosis of reading skills, the classroon or reading
teacker ray find it difficult to determine wkich of these cen be most
beneficial. For this reason some suggestions and criteria were given in
this study for the selection of appropriate materisls. Or, the teacher

may be familiar with a limited number of methods and for this reason a

number of formal and informel procsdures were reviewed.
II. COCHCIUSICHS

Teachers have long been too reluctant to claim any skill in the
diegnostic process. They kave assumed that it is too coxplex andé time-
conswzing, so have left it onl; for trained specialists. One can hardly

deny thet diegnosis is camplex, but the need for continuous diagnosis in
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the classroor: has made 1t an important study for everyone asscciated with
the instruction of children. Teachers, administrators and 5pecialis£s
must all be able to work more comfortably in this field.

The instruments for diesgnosis have not been perfected, so the
teacher must set about to determine which ones meet her needs. Acquaint-
ance with & variety of formal ard informel rrocedures is perhaps the best
way for a teacher to cetermine the limitetions end strengths of these pro-
cedures and their applicability to the pupil(s) she will test. Tt seems
importent thet a2 diagnostic evaluation include the findings of both for-
rnal and end informal procedurcs.

The methods of diagnosis presented in this paper zre only & part
of the camplete diagnostic process. Envircnmentzl znd intclligence. fac-
tors &s well &s observetion of attituces and intercsts must also be
taken into consideration., A good disgnosis which provides 2 sound basis
for a remedizl program nearly always results in reacding inrrovement at

a rate above the normal rate of growth (4: 13).
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APPENDIX A
ADDITIOHAL SKILLS MEASURED BI TESTS

The Botel Invontory

Corprehension

Classroon Reading Inventory

Comprehension
Graded Spelling Survey

"Dlagrostic Reading Scales

Comprshension
Silent Reading Rate

Doren Diagnostic Reading Test of Word Recognition Skills

Letter Recognition
Discriminate Guessing

Durrell Anelysis of Reading Difficuity

Silent Reading

Listening Comprehension

Naming, Identifying and Matching Letters
Spelling :
Handwriting

Gates-McKillop Reading Diagnostic Tests

Spelling
Oral Vocabulary (Word leanings)
Auditory Discrimination

Giluore Cral Reading Test

Comprehension
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Greded Selections for Informel Reading Diarrosis

Comprehension

Gray Oral Reading Test

literal Comprehension
Rate of Reading

Informal Reading Inventory (Betts Basic Readers)

Comprehension

MeCullough Vord-Anslvsis Tests

Interpreting Phonetic Symbols (Dictionary)

Primary Reading Proiiles

Reading Aptitude (Levels 1 and 2)
Camprehension (Levels 1 and 2)

Silent Reading Diagnostic Tests

Use of Context Clues
Recognition of Reversible Words in Context
Comprehension

Standard Reading Inventory

Comprehension
Speed

Stanford Diagnostic Reading Test

Reading Comprehension (Levels I and II)
Rate of Reading (Level II)
Vocabulary (Levels I and II)
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PRCCEDURES FOR DIAGHOSILG PROFICIELCY IN

SIGHT VOCABULARY, FHONICS, AND STRUCTURAL ALKALYSIS
AN ABSTRACT

The child who camnot recognize rieny of the words used by an author
has a great ceal of difficulty in obtaining meaning from the printed page.
Such a chkild is & great source of concern for the tescher and she is of-
ten at a loss to know whzt his specific weakness is and how she can kelp
him overcore it.

This report seeks to determire sone guidelinas for selecting ap-
propriate diagnostic reading procedures and to review some formal and
inforrmal rethods of diagrosing deficient word analysis skills of the dis-
abled reader. Included &re only those formal and informal procedures
which measure sight vocabulary, phonics and-structurel analysis ard which
can be used with resders at elementary school reading levels. The uriter
 has been limited to meterials nsde available by the Kansas Stete Univer-
sity library and its services and to the test file and other sources
provided by Dr. Leo Sckell, &ssociate Prolessor of Education at Kansas
Staete University.

Reviews of twelve formal or standardized diagnostic reading tests
include the follouwing informetion:

Author
Publisker
Publishing date

Age or greade



Individual or group teést

Silent or oral test

Forms esvailable

Timed or untined

Adnministration time

Types of scorcs obtained

Materisls needed

Skills measured and pupil performénca

Comments by the writer
Similar information is included in the reviews of nine informal measures.
Both published and teacher-constructed inforwral procedures are reviewed.

In conclusion it woulc seem that teachers as well as administrztars

and specialists need to be able to work more corfortabvly in the-area of
reading diagrosis. Everyone considering the use of a diagnostic measure
must become acquainted with a number of formal and informal procedures in
order to determine their strengths, weaknesses, and applicability to the
pupil(s) to be tested. A good diagnosis which provides a sound basis

for a remedial program nearly always results in readirg inproverent at a

rate above the normel rate of growth.



