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CHAPTZER I
THE PROBLEM AND DEFPINITION OF TERMS USED

Host contemporary theoriste, regardless of their oriemtation and
the specifioc factors whioh they consider important in vocatiomel choice
determination, endorse the propositiom that the selection of an
cocupation is & fumetion of 2 number of varisbles.

Education has appeared as a common thread in suggestions for
combating many of the biggest domestic problems of the United States in
the 1970's. In an age of increasing soientific and technclogical
advencement, more emphasis than ever before is being placed on the
importance of education in the development of the necessary talent to
£ill the many new jobs that are being created. Hany are often not able
to take advantage of opportunities for advencement becsuse of a lack of

education.
I. THE PROBLEH

Statement of ihe problem. It was to part of this gemeral
problea of educational deficiency that the present study addressed
itself. It wuas the purpose of this investigation to diacover and to
interrelate some of the faotors which determine the black youth's
self-concept and his vocational aspirations. TMurther, it wes the intent
to investigate the contention that many bleck youths fors an adequate
(positive) mrw, although their voactional choioe (aspirations)
do not appear to be those of ome with a positive self.concept.
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There is a mounting ooncern with the educational and vocational
problems of black students in America. A manifestation of this probdlea
is the high drop out rute before high school graduation. Such evidence
bas negative implicatione for personsl and vocational adjusiment as well
as for the nations) economy. For these individuale, school successes
are infrequent and frustrations a daily experience, with equally
nagative implications for optimal functioning in scademic, emotiomal,
and social areas. However, what is to becom¢ of the black youth who do
not drop out of high school, end who, as a matter of fact have high
acadesic achievement and high vocational aspiretiona?

Traditionally, occeupetiomal opportunities have been differemt for
black peoples end for white pooples, Although =much of the data
gathered through research regarding lower class white peoplees can be
goneralised to lower class black peoples, traditionally, the "family
1ife patterns® have been differemt. Therefore, the formation and
Mimwmmr;mmmmmm
groupe, lHoreover, it scemed logical to hypothesise that the formation
ammimcrmm:;mmummm
youthe.

As s result, ths responsibiliiy of vocationsl counseling to the
black youths and to the white youths must be soen as recognising and
dealing effectively with this difference. 4lso, vocational Wuag
MMN&ﬂanﬂﬂlﬁ;iﬂM&guﬂhMMhsm
the recognition of the difference among black youths.



The scope and limitetions of the problem. The problem was
approached by atteampting to trace the development of the black youth's
mrw, and to find some logical, working relationships between
that mr:mpt and the development of vocational aspirations,

Theorital contributions to the concept of vocational choice as
a comcrete attempt $o implement one's ulfw. were of great value
in investigating vocational aspiretions; however it was anticipated
that these theories would not necessarily be applicable to black youth
becguse of the limiting faotors imposed by society.

Ihe importance of the study. The wastage of black human
resources has been identified as a nationsl concern. Of course, this

has not just been a2 problem for the individusl directly affected.
Their improverishment, their idleness, and their estrangement from the
dominant success oriented culture of society has been a problem for
everyone. The cost in disease, urban blight, orime and delinquency,
and public welfare payments have been noted many times. Moreover, this
wagtage of hmman resources violated some of America's most basic
values, that everyone develop his talents fully and should make a full
contribution to the total betierment of society.

Work has held an important place in human behavior, and
consequently the varieties of work and the ways in which men have
chosen their work in America has atiracted the interest of many
peoples. Therefore, contributions which have yielded insight into the



black youth's voomtional aspirations will have benefited society at

large.

The organisation of the problem. The problem of the formation
of self.concept and the development of vocational aspirations of the
black youth was approached in the following sequence: (1) the
presentation of the process of self-concept development; (2) the p:ﬂ-
sentation of nlf;mlpt as a manifestation in vocational aspirations;
(3) the presentation of some determinants of black mobility
aspirations; (4) the presentation of some implications which are
appliable to vooational counseling prectice; (5) a eummary and a
concluding statement.

1I. DIEFLUITICHS CF TERES USKD

Self-concept. The peychological comsiruct, the self.conocept,
has been used to comnote the area of essemtially private experience and
ulfmmlm even though it is in part translated into action by
most of the things peoples say aml do, by the attitudes held, and by
the beliefs expressed.

From the learning point of view, the atlf;mpt has been the
culumination of all the eocial and perscnal experiences the child has

1

had, In addition, the self-concept has been thought of as a set of

18. R. McCandless, dren and Adolesceuts, (New York: Holt,
Rinehart, and Winstom, 19617, pe 173



expectancies, plus evaluations of behaviors with reference t$o which
these expectancies are held,>

Summ&lfmdmf:mpthhma‘w:

As the child's range of interpersomal experiemces and relations
widen so his identifications become more varied and more diverse,
finding that he is both like and unlike objects of his
identifications, he begins to develop a of himself as a
distinct person, as self rather than other,.

Apcordingly, ome's nlf:mcys is direotly related to one's
o experiences. This statement has followed the developmental
approach assuning that the older an individual the more experiences he
has had, and with more and varied experiences one's concept of self
changes., Again, two themes have recurred: mmf:mmua
contiming process and it is related $o one's experiences, that is,
actions, interections, and reactions to the environment. In short,
m-emr:mptumranmmmuunnmxm
time in his life, plus what others think he is, mimus those concepts

which confliet with the individualte,

Yocational aspiration. An encapulated definition of the temm
vocational aspiration has not been posulated, However, it is coomenly

held that to aspire to something is to desire it; and the object of
this desire represents upward movement. Oue's vocational aspirations

2Ibidys p. 1744

3Donald Super (Hew Yorks: Harper and
Brothers, Co., ?ﬁ?): %ﬂgm



determine oue's vooational choiocse A4As a resuli, the definitiom of
vocational chioice can be applied to understanding the nature of
vooational aspireticm. Acsording to Super, voostional choice
e T e S R S
T e et
Yoogtional smidance. The Eational Cuidance issociztion states
that the aia of vocational guidance is to assist the individual o
chooss, prepare for, enber upan, and progress in an ocoupationm.’
Agooxdingly, vecaticnal guidance counssling is the process of helping
a perscn to develop and accept an imtegrated and adequaie picture of
hiaself and of his role in the world of work, to test this comcept, and
to convert it iato a realily, with satisfection to himself and bemefit

t& socisty.

Black youth. Black youth in the presemt context referred to
Anerican Negroes of varying ages, although the referemces were mere
generally to ihe period of adolescence. However; the use of bPlack as a
reference point implied a psychological state of mind in which the
Negro American has & sense of pride in himself and in his race.’

“id.s 2. 180,
STbides pe 1976

64illiem H, Grier and Price i. Cobbs, Blaok Rage, (New York:
Basic Bocks, 1968), pe 16%e ’



CHAPTER II

If voostional cholce is pn axpression of ane's salr.;m.,
then it is of the utmost importance to understand the meaning of
self.concopt. The developuent of self-comoept is & component of &
process, therefors, it is essential to investignte the process ae it
contributes to the developsent of self-conoepts

ﬁmmrwﬁ'#msemmmthmh&;
ground information to present a clearer picture of youth. The chapter
mzammmmﬁmutmﬁmws

The following aress were explored in the chapter: (1)
"nothering”, (2) physical cave, {3) frame of reference, (4) adolescenmt
developmontal tasks, (5) adolescent interpersonal behavior, (5)
sdolescent peer groups, (6) reasons for ndolesent swarensse, end (7)
chapter sumaay. |

I, CHILDHOOD IS THPORTART

thering". The process of maturation starte at birth, Humen
beinge are then independent only in a crwde biological semse a8 2
separate organism. At bLirth the infant's capacities are very limited
and he iz entirely dependent wpon others for survival. How




successfully each individual reaches o mature independence is
fundamentally determined by one's earliest experiences in the crucial
firet years of 1ife,!

The process of growing more mature is largely a watter of
adapting one's instinotual drives and desires to fit in with the needs
ofutherpeeple.a &asdriwhﬁ@intomlmmmﬂ:
ings.} Without 1% one could never leam about the world we live in.
An imdividusl cannal find his wy though clildbood, neeilesz o say,
establish adplt ctendards on hsarsay evidence about his surroundings.

This vitel process of exploring starts almost from birth.? The
infert loams Yo find the nipple, he gels the feel of Lis own limbs,
his toos, his fingers, the sound of hie raiile, the feel of his
teething ring, the weter in his bath, and his sother's cheeks, nose,
hair; ané the sound of her voice.

Le soon oz he degins to crawl, hisz Lorizom widens and there is
pore to be erplered, Adults comnot expect him to know that his drive
to explore will sometimes Lring him into comtact with what is
dangercus or forbiddem. When he encouniers something new he will want

V4. Coldfarb, "Bffects of Paychological Deprivation in Infancy
and Subsequewt Stimdation,” Amer. J. of Orthopeychiat., 15:247, 1945.

(Sogion Mizert, Settary ' (Hew Yorks
Holt, Rinehart, and Vinstom, T Sonp =

3liport, 9. gites pe 113
s,

Cd OiiEld b,




{40 explore its feel. Quite inevitably some of his efforts must be
frustrated. He cannot yet know that he is being protected for his owm
seke, to save him from getting hurt or from actual danger.

Although the infant cannot understand, adults can see that to be
frustrated and to learn how to adaept himself is an essential part of
learning how to cope with life and therefore of character and
personality amlowont.s How else can a2 child learn to come to terms
with his instinctual drives on the one hand and the demands of his
surroundings on the other? How else can he learn that sometimes in his
own interest and sometimes in the interest of other people, his owm
urges must be frustrated?

The key influence in guiding personality development is the
child's relationship with his parents. The effects of any type of
parent-child relationship vary considersbly with the constitutional
make up of the child, his self.structure, and other factors in his
total life aituuti&m.s One child may become aggressive and destructive
because he has been rejected; another may become anxious and withdrawn.

Research has shown that the early months of life are tremen.
dously important in starting the infant on the pathway of healthy or
unhealthy development. Particularly significant during this period is

Sallport, op. cit., p. 119.

sﬂoldfar'b, £p. E!‘E&, Ps 258:
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"mothering” -- the subtle factor of matemnal love and stimulation.!
How far thie factor is biological end how far psychological is not yet
certain, but it is known that if the mother or mother substitute is
responsive to the infant when he iec hungry or criee, protects him from
excessive cold and light, and provides him with ample love and
stimulation, the infant normally gets off to & good estart. The infant
who io rejected, trested harshly, or simply ignored, om the other hand
tends %o show symptoms of developmental difficulties almost at once.®

The effecte of inadeguate mothering are often seen among infants
brought up in orphanages. The long.range effecis of early deprivation
of maternal love and stimulation are suggested by smuch of the research.
Coleman describes & siudy of thirty-.eight adolescents who had been
institutionaliszed from approximately three weeks of age until they were
three years cld. At the time of the study, sixteen to eighteen yenrs
affer discharge from the orphanage, four were diagnosed as psychotic,
twenty.one as having a charscter disorder, four az menially retarded,
and two as psychoneurotic.’ Only seven had achieved satisfactory

TBernard Bernstein, "Some Sociclogical leterminants of
Perception: An Inquiry in Subecultursl Differences,” British J. of
Sociology, 91161, 1958.

Brvaa.

9 amen Coleman, Personal cg and Effective Behavior,
(Chicago: Scott, Foreman, ¢ o s D+ 100,
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personality development. It has been suggested that the stimulation an
infant receives from its mother may be even more important than her
"ove®, '°
A child's need for love and acceptance as a condition for
healthy development has been demonsirated in studies of children with
both healthy and unhealthy personality traits. In an intensive study
of 261 welle.adjusted children reviewed by Coleman, it was concluded
that the most important single factor in their good adjustment was
satisfaction of the ohild's need for love and mcceptance.'' The chile
dren came from various socioceconomic levels, from different sized
fanmilies and, froam widely differing kinds of discipline. The one
factor they shared was that they were accepted and loved and made to
feel that they were wanted.

Ap in the case of proper physical care, parental love and
acceptance can pay many sublle dividends in persomality development. 4
child who is loved by others has little difficuliy in accepiing himself.
Hany conditions that might seriously impair healthy development: =&
physical handicap, poverty, umusual etrictness on the part of parents
are neutralised for the child who feels loved and accepted.'-

10&@1&!&&. 8p. git., p. 259.
Coleman, gp. cit., p. 101.
12‘11“| 8p» citl‘_ Pe 11«
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If, on the other hand, a child feels that nobody really cares
about him, he ie deprived of his major source of securily and will find
it hard to regard himeelf as adequate or lovable.'> This may result in
& variety of behavior problems. One study found that coldness on the
part of the mother was positively correlated with feeding problems and
badwetting; that punishment given by a cold parent tended to make the
child angry and retaliatory rather than to improve his behavior; and
that 2 celd paremt trying to discourage a child's dependency tended
instead to increase it. 4

"Hothering” is of the utmost importance for the child to dewelop
feelings of confidence and adequacy early in his life, for once his
self.concept begins to take form, it tends to resist change.

Physjcal caze. The nature of ome's body and its functioning
probably hag much significanc$ in the development of a patiern of
intereste, and poesibly in selecting a wocation, although there is no
conclusive evidence about this relationship. It is obvious that the
weak and aukward boy will mot, for example, become a professional
athelete. His sturdy and graceful age mate has before him a wider
range of available interests, hobbies, and ococupations. Bodier and
faces that are markedly unattractive by cultural etandarde handicap

Vo,

14n, Sears, E. Maccoby, and H. Levin, Patterns of Child Rearing,
Evanston, Iil.: How, Petersom, and Co., 1957), p.
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their possessor in his social and heterosexual life, and create addi.
tional problems to be solved in an existence that, for most people is
already sufficiently complex.

The importance of adequate mutrition, exercise, rest, and other
conditions essential to maintaining physical health and vigor should
barily need memtion. Yet many parents seem to think that adequate
physical care coneists oaly of securing medical care in case of illness
or some obvious physical defect. ie a resuli of poor phymical hygiene,
many children cuffer umnecessarily from chronic colds, irritability,
loss of energy, and other symptoms. '~

Such symptoms may interfere with development in a veriety of
ways., A child who is comtimually tired may retreat from learning
situations that require sustained effort and may temd to give up before
completing a task. Frequent colds may lower a child's energy level and
meke him highly frritable. Such reactions are likely, in turm, %o
complicate his relationshipe with his parents, teachers, and peers.
The child, on the other hand, who has a healthy body and can operate at
a high level of phyesical efficiency has an automatic advantage in
dealing with other people and in coping with his problems.

Although & child needs a great deal of guidance from his parents
and their unconditiomal support, he should not be protected from the
ordinary haszards of learning by doing. In growing toward maturity, he

‘Mwmmm, "Parental Influence on Cognie
t;:a Development in Parly Childhood: A Review," Child Developmemt, 38168
1967.
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MMmmWMﬂ%thmtoummm
activities in areas where he is capsble.'® To protect a child from
every danger he might encounter in exploring his world and {ecting
abilities is to deny him opportunity for developing the injtiative and
the competencies he will need, and for learning how to cope with faile
ure. & child who sccepis his parents' conviction that Le is unable o
fend for himself may be pessive and dependent for the rest of his life.
Ur he may become rebellicus and aggressive. If the pattern of mother
love includes cverindulgence ae ii offen dces, the child may also become
selfish and egocentric, and incomsiderate of the needs and feelings of
a%hnm.ﬂ

Cne of the first decisione the mother muet meke about her baby is
chall the infant be breastfed or should en ertificial method be used?
It ceeme logical that the decieion to breast.feed may Le linked with
other decizions about intimacy with the beby. I% may be that women who
deaire both to breast.fesd aznd to be in intimate contact with their new
beby ave more "motherly® then those who do not.'s

Furcpean national origins end black mothers are more "motherly™ than
women of United States families or then wothers whose nmalional orgins

.
w?reabarg and Payme, op. cit., p» é3.

1%. R. HcCandless, Childrem add Adolescents, (Now York: Nolt,
Rinshart, and Winsten, 1961), p. 70.
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are British or Northwest Furopean. In a study, reviewed by NHcCandless,
there was & tendency, although it wes not statistically significant, in
the opposite direction.!? iore of the latter group preferred intimate
contact, and mothers who were black or could trace their origins to
Southern Furope preferred less comtact with their new baby.

A muamber of significant differencees appeared between the groups
cited asbove. Hothers choosing to use the bottle were, as a group, more
dependent, mors rejecting of the child, and more dissatisfied with their
own s6x role. They seemed more maladjusted in areas concermed with
eating, sucking, and elimination; manifested more eibling rivalry and
guilt feelings; and were more preoccupied with themselves. "

The general emotionsl climate of the feeding situation may be
more important than whether the child is breast-fed or bottle-fed,
weaned early or late, or allowed to nurse for a long time. The best
conclusion about tha- specifices of feeding ceems to be that mm who
are well meaning and who try relaxedly to do what they sincerely be.
lieve iz best for their children, particularly when this is in hammony
with the cultural ways of the community with which they are most
clesely associated, obtain the best results with their childrem.

Ae a group the mothers surveyed by Sears, Haccoby, and Levin,
who were rated high in anxiety about sex, started bowel training

1Jccandless, gop. cit.s pe T1.
%ﬁm' P ?2t
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earlier than mothers more relaxsd about sex.°! Mothers who treined
severely also put relatively great pressure on their children to use
good table manners, be neat, be careful around the house and with the
furniture, keep quiet and do well in school. They were more likely than
lenient mothers to use physical punishment and deprivation of privi.
leges; and ressoned less with their children. They strongly
discouraged and punished aggression toward themselves and their
lmsbands, and expected strict obedience. They laid heavy emphasis on
modesty, and were more concerned about masturbation and social sex play
than the lenient mothers. They were also anxiocus asbout their child
rearing capabilities and seemed, relatively, to lack warmth and esteem
for themselves and their mates.>:

It has been suggested that toilet training is not an isolated
factor but is acceapanied by & whole set of other child rearing prace
tices affecting many phases of the child's social behavior.?> It
appears that vhatever was discovered concerning the relation between
chiléd behavior or personality and toilet training resulted from
eomething mere gemeral: pemissiveness and restrictivenese.

Porsonality development is thus another example of the ocld
analogy of the soil and the seed. Vhatever the inherent qualities in

?iSears, et. al., op. cit. , p. 63.
o (TR
#mia,
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the seed, growth may be helped or hindered by the soil in which it
germinates. However, in the present context one should beware of
thinking of soil in purely physical or dietary terms. These are not
ignored, but the vital eoil for a growing personality if the emotional
atmosphere, the quality of the relationships between the child and
others around him and among the adults themselves, and the child
rearing practices to which the child is subject especially those which
are related to initimaie contect with the mother and the subsequent
relationship. One camnnot adequately consider a child's development
without taking these factors into account. HKHe does not develop in isoe.
lation from octhers, indeed he cannot do so.

Frame of reference. Ko trait is so dependent on heredity as not
o resuire certain minimal environmental conditions for its development.
At any given moment an individual is the product of countless
interastions between his genetic endowmment and his physical and socio
cultural environment. Physical environment is in reference to the
natural world surrounding the individual: climate, terrain, food
supplies, disease germs, and the like; socio cultural enviromment ie in
reference to the world of people, customs, values, and man made
nﬂaj-wt':‘l:.s.24

The degree of hetercgenity in a person's culture is a significant
factor in his development, providing important opportunities or

Edﬁalm‘ 92.- ﬁng Pa 524»
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limitations for his growih ss an individual.’” The bemefite one reape
from having no fixed molds and standarde are freedom from regimenta.
tion, almost unlimited diversity, and a degree of personal
responsibility and self.direction mot otherwise possible. But the
penzlties one often pays for these advantages are worry, bewilderment,
and conflict, for while in theory hetercgeneity ie not inconsistent
with hamony, in actual fact it usually leads %o fthe development of
conflicting values and goals.

The superior mental gifts and comsequenily, the superior
adaptability of men has enabled him to become the unchallenged master
of the animal kingdom. Dut man'e unique gifts have also created unique
problems, for man alone is faced with the responsibility of determining
his own behavior: of evaluating and choosing the best course of action
and of developing the competencies or skille essentiel for carrying it
cut. In short, man is faced with the necessily of selfedirection, and
thie places & heavy demand upon him to detemmine the type of person he
is and the basic role he should play as & husnan htng.aﬁ

iny action to meet an inner need involves some interaction with
ocbjecte, animate or inanimate, surrounding the individual. Human
beings are so dependent on extermal objects that one's motives cannot

®omia.

26&11?3“, ﬁ- %&, Pe 1110
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help but incorporate them.2! The most obvious way in which external
factors affect motivation is by having certain goals and activities
provided through which needs can be met and by not providing certain
others. These provisions are both physical and cultural and vary
greatly from one place toc another end from one society to another.
Some cultures offer opportunities for psychological satisfactions and
fulfillment of potentialities. Others are limiting, repreesive, and
rigid.

On the basis of experiences in a particular environment, the
growing individual gradually develope a coherent frame of reference
vhich is used in evaluating new experiences and selecting appropriate
modes of behavior. The key elements in a person's frame of reference
are his basic assumptions sbout himself and his world, that is, about
his personal worth, his abilities, his deficiencies, the kind of world
he lives in, what is good and bad, and what can be changed. One makes
such assumptions on the basis of whatever information has been gathered
in the course of living, but ordinarily, one's knowledge ie far from
complete. One therefore, must interpret the information he does have
and make inferences that go beyond it.

Thus, while one may speak meaningfully of an American culture
which fosters many similarities in development, it must be realized too
that individuals participate in cultures from very different vantage

Fa11port, op. git., pe 169.
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points; they occupy different positions, have different sccial rank and
status, and play different roles. This factor of differential partici.
pation is highly impertant in understanding individual differences
within cultures.

The solidificetiion of a life style probably takes place in
adolescence, and is accompanied by a heightened awareness of individual
differences amonget one's peers. Adolescence as & process involves the
questioning of one’s self.concept and the assuming of various roles.
The self-concept of adolescents exert tremendous influences on peer
group interaction, and the individuals' proclivities toward trail.and.
error methods of problem solving. As a result of these cccurrences
adclescence is a crucial factor in the development of self.concept.

I1. ADOLESCENCE IS IMPORTANT

Adolescent developmental tasks. Adolescence, as a time period
may be defined in several ways.

In terms of physical development, an individusl's adolescent
period may be said to have begun at the time that he or she shows
the first signe of making the transition to sexual maturity, and %o
have ended when physical growth has ceased at about age 17 or 18,
The period may also be defined in terms of social responses,
beginning with the increase in interest in the other sex that
usually accompanies sexual maturity and ending with the attainment
of social and financial independence from the parents. Although
the begimming of the adolescent period is not defined in legal
terms, the ending of it is; a person is legally an adult in Eﬁ“
respects at age 18, legally adult in all respects at age 21.

2Byene Medinmus and Ronald Johnson, Child and Adolescent
Psychology, (New York: John Wiley and Soms, Inc., 1969), P+ 050
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The fact that adolescence is essentially an exploratory period,
during which young people try themselves in a variety of educational.
vocational, and social waye, is full of significance for educators, and
counselors. It serves as a guiding concept in the planning of educa-
tional offerings, in the counseling of youth concerning the choice of
activities and the evaluation of achievemenis, for it throws light on
the basic goals iypical of persons of the ages in cuestion.

Turing adolescence the tasks of establishing a mature sense of
identity and of preparing for work and marriage are of crucial
importance. If these tasks are not mastered at the appropriate stage of
development, the individusl may be at a serious disadvantage in making
subsequent adjusimente.

Underlying the apparent diversity of these specific tasks we can
see certain general tasks common to all stages of development. These
focus around:

Achieving a realistic frame of reference, with healthy attitudes
and accurate assumptions about self and environment; developing
essential competencies, including phyeical, intellectusl, emotional,
and social skille; learning about problems likely to be encountered
and sbout the preparation necessary for dealing with them success-
fully.2?

The specific tasks for the adolescent can be described as

follows:
developing a clear sense of identity and self.confidence; adjusting

body changes; developing new more mature relations with age mates;
achieving emotional independence from parents; selecting and

2I¢oleman, op. cit., p- 89.
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preparing for an occupation; achieving mature values and social
reaponsibility; pnpgaing for marriage and family life; developing
concern beyond self.

Adolescent interpersonal behavior. The adolescent's social life
does not primarily consist of possessions; it consists of casual cone
versations, small talk, the easy interchange of ideas, the sharing of
minor enthusiasms. The individual's self.conceptions play an important
role in such interaction.

One of the outstanding feelinge of adolescence is a sense of
interpersonal threat. If the adolescent feels that others do not like
him very much one might expect him to adopt the defensive reaction of
saying that it does not matter to him what others think. On the
contrary, however, he is considerably more likely to say that he is
deeply concerned with others reactions to him.3' The adolescemt's lack
of confidence in his own judgment often leads him to assume that his
critices are right.

One sign of an adolesent's ability to direct his own behavior is
the degree to which he feels conffident that his ideas and goals
concerning his behavior are right and best for him. An adolescent who
expresses confidence in his cwn values and goals is presumably more
capable of ulf-gow.u

”m., ps 90.
3N edinmue and Johnson, op. cit., p. 407.
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A second dimension of autonomy pertains to the degree of pelf.reliance
in decision making. Vhen confronted with an important decision about
himself and his future, the youth who makes up hie own mind with or
vwithout the assistance of others exhibite e high degree of indepene
dence. 33

The adolescent not only tends to say that he feels threatened by
other people, but he is also likely to describe his interpersonal
relations accurately, however, they may be expressed in different
ways.>* One kind of difficulty may take the form of fighting,
squabbling, or resisting other pecple. Another form may be manifested
in avkwardness, uneasiness, or avoidance.

At tizmes such awkwardness and tension may produce an interfer.
ence with commnication.>’ In its mild form it may be manifested in
the hesitancy to express one's view; however, this interference with
communication may become guite sericus. Among some adolescents this
low faith in people tskes the form of contempt for the great mass of
humanity; among others, mistrust; among still others, hostility.

Adolescent peer groups. The adolescent looks most for men and

ideas to have faith in, which alsc means men and ideas in whose service
it would seem worthwhile to prove one's self trustworthy. At the same

Brvia.
‘u&odinma and Johnson, op. cit., p. 407.
B1vid., p. 410
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time, however, the adolescent fears a fodlish, all too trusting
commitment, and will express his need for faith in cynical mistrust.

The adolescent looks for an opportunity to decide with free
assent one of the available or unavoidable avenues of duty and service
and at the same time is afraid of being forced into activities which he
would feel exposed to ridicule or self.doubt. "This can lead to a
paradox, namely, that the adolescent would rather act shamelessly in
the eyes of his elders, out of free choice than be forced into
activities which would be shameful in his own eyee or in those of his
poers.*3® Ene adolescent's willingness 4o put his trust in those peers
who will give imeginative; if not illusory, scope to his aspirations is
only too obvious. However, by the same token, he objects to all
limitations on his self-images.

Finally, if the desire to make something work and to make it
work well, is the gain of the school age, then the choice of an occupae.
tion assumes a significance beyond the question of remuneration and
status in sdolescences! Youth after youth, bewildered by the incapacity
to assume a role forced on him by the standardization of American
adolescence, runs away in one form or another, dropping out of school,
leaving jobs, staying out all night, or withdrawal into bizarre and
inaccessible moods.

BErik Erikson, Jaestity Youth asd Griste, (New Yorks W. V.
Norton and Co., Inc., 1 y Do

3 1pia.



25
In short, it is the inability to settle on an occupational
identity which most disturbs young people. To keep themselves together
they temporarily overidentify with the heroes of cligues and crowds to

the point of an apparently complete loss of individwsiity.®

Reasons for #dolescent awareness. At this stage of development,
the individual tends 5 keenly concerned with his self.image. Fhat am
I like? How pgood am I? ¥What should I, or might I, become? On what
basie shall I judge myself? Undeniably, many adolescents are consumed
with questions of this sort. There are several reasons for this
heightened awareness of the self.image during this period of develope
ment.

Por one thing, adclencence ie a tive of major decieion making.
¥hen an individusl is= faced with a seriocus and urgent decisicn, and
when 2 major basis for this decision is his view of what he is like,
then the perception of one's eself is likely to move to the forefront of
sttention,>?

& mecond reacon for a heightened awareness of the self.image is
that adolescence ie & pericd of unusual change. Cross and rapid
physical changee abound. & boy grows several inches or gains a large
mmber of pounde in a2 matter of months; the adolescent loocking in the

mirror suddenly sees a face covered with pimples; a flat.chested girl

'wlhids § D 132.

Yerikeon, op. sit., 2. 126.
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becomee a well.developed young lady. Internal physiological changes
proceed apace. Sexual drives achieve an intensity which was unimagin.
able in the period of latency; new desires surge through the youth.
Finally, psychological changes are taking place. New interests,
attitudes, and values come to the fore. Whether it is now a concem
with sutomobiles or dates, an awakened interest in philosophy or
religion, a new concern for aesthetic experience orrworld affaire, the
affect is to shake up the adclescent's picture of what he is like and to
intensify his interest in this picture.

Third, adolescence is a period of umusual status ambiguity.w
Society does not have a clear set of expectations for the adolescent.
In some ways he is treated as a child, in other ways as an adult. He
is thus unclear about his social duties and responsibilities just as he
is unclear about his social rights and privileges. This ambiguity is
accentated by the fact that both remnants of the past and promises of

the fuiure influence the self.image.
III. CHAPIER SUMMARY

This chapter sought to describe the development of self.concept.
This was accomplished by tracing the usual occurrences in childhood and

adolescence. The information related was specific, although no direct

4%11p0rt, op. cit., p. 125.
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reference wae made to the formation of self.concept in black youth, it
was assumed the information was to be generalized to black pesples.



CHAPTER III

MANIFESTATICH OP SELP.CONCEPT IN VOCATTIOHAL CHOICE

The self.concept is manifested in a wide variety of an
individual's tasks. The particular esphasis of this chapter was on the
manifestation of selfeconcept in wocsziional choice. 4 clearer under.
standing of the dynamics wunderlying the manifestation of selfeconcept
would prove bemeficial.

Theories pertinent to the topic were reviewed. In sccomplishing
this, the chapter comsidered the following areas: (1) the incomplete
self-concept; (2) theorital condributione; and (3) chapter summary.

The statement of the problem. The previous chapters delineated
the complexity of factors invelved in the development of the
selfeconcept. The problems were seen to be multiple and an unsatise
factory completion not uncosmon. One of the major elements in the
problem {or the youth is evident in the process of wocational
development.

The core of the identity problem for the adolescent is the

selecting of an occupation or other 1life geal. The future, he
kmows, must follew a plan and in this respect his sense of selfhood

mmammmmm@ﬂwi Until youth
begine 1o plan the sense of pelf is not complete.

1,
Gordon ¥. Allport, Pattern and Orowth in Persomality (New York:
Holt, Rinehart, and Einston, 1961), P- 120.
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"Adolescent exploration is a process of reality testing."> It
begine in junior high school, continues throughout high school, and
contiimes also in the various nomschool activities in which the youth
engagess It is, however, when the youth begina to look for a job, it
is when he must demomstrete that his abilities, skills, and knowledge
are worth paying for, and that his notions as to the kind of person he
is and the kinds of things he can do are well founded, that the orucial
test is met, An understanding of the nature and scope of the protlea
of making the transition from school to work is therefore essential to
mtmmemimﬁmz'

4 reason for the problem, One reason that difficulty may be
encountered in an occupational declaration by youth is that the ego may
not have been sufficiently nurtured in a positive uay throughout the
pmimmm,ﬂ'ifﬂm,thein&iﬁﬂmmlimmu;
crepancy betveen aspiretions ond achievements within the etruoture of
society. In short; the youth learns not to velue achiovement because
he does not have access to the avenues through which zspirstions become
achievemenin.

Horeover, the sdolescamt who zitempis {0 enmiber the world of work
finde that he is now in the minority. Kot only is he 2 member of a
minority, but he finds that the adult world has mores and attitules

zbeaald E. Super, The Psycholozy of Careers, (New York: Harper
and Bfﬂm' 1%’:}' p-:a-&- =

SW' ops 0itey Po 101.



with which he is not familiar, and that his past ways of achieving
recognition are not as effective in this society as they were among
teenagers or in the mixed adult adolescent microoon'4

Viewed psychologically, it is the process of finding out what
constitutes adult behavior, and it is the process of trying out various
modes of adult behavior and of ascertaining which are congenial to one's
self and acceptable to one's umi.a:tu.s As & consequence, the toan:
ager vho has relied upon loud clothes and minor annoyances as a means
of getting attention finds hat the pattern of behavior on which he has
relied no longer bring the accustomed satisfactions when he is out of
school and at work, Instead of relying on the outmoded behavior
patterns, he must try other ways of wimning the approval of those who
surround him.

II. THEORETICAL CONTRIBUTIONS

Buehler's life stages. The basic life stages of infancy, ehild:
hood, @tzmd, and old age have been known and widely used since time
immemorial, The psychological life stages defined by Buehler as a
result of the analysis of life histories are five in pumber:

The Growth Stage extends from conception to about the age of

fourteen. It is followed by the Exploratory Stage which includes
the period from ebout age fifteen to about twenty.five. The

3
Ibid.

- 5Dm1d E. Super, "Vocational Adjustment: Implementing a
Self-concept," Occupations, 30189, 1951.
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Egtablishment Stage comes next including the years from tmty;ﬁ.ﬂ
%0 about fortyefive. Then comes the Haintemance Stage which ends
st sbout egixty.five. The final stage is that of Decline,
beginning at about sixtyefive."
The age limits are considered by Buehler to be approximations which
very considerably fyom one person to amther.? Super's concepéion of
career development is built upon the framework of these life stages
besed on the assumption that vocational tasks reflect larger life tasks.
The processes of exploration, establishment, maintenance, and
decline are not simply vocational, but involve all aspects of life.
Adolescent exploration includes developing an underwianding of the
self, trying out the role of adulihood, finding a mate, finding an
occupation, finding one's place in the community. Establislment am
lary includes establishing a family, a home and a role in the commmity
oo well as making a place for one's self in the world of work by
esteblisbing a prectice, that is by developing a work history which
wakes ons cleegifisble in the world of work., Hzintenence ie the
process of holding ome's own in the family, keeping the home intact,
keeping up appearances in the commmity and seeing that the work
practices comtimue to flourish. Decline manifests itself not only
physically in decreased emergy and etamina, and vocationally in the
need to taper off in the volume of working hours, but also in decline

éﬁupyer, Pgychelogy of Careere, ope gite, pe 72

Troia.
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in other respects as in the lessening of family responsibilities and
restriction of roles in the community.

The developmentzl process. Pecple are born with certain behave
for potentials, with muscular, nsurel, and endocrine tendencies which
make easier or more difficult the development of a given type of
ebility or personelity trait. Begimning early in life these behavior
potenticls are acted upon by the environment in which the infant or
young child lives. Certain kinde of behavior are favored and Bring
gretification or are disapproved and bting punishoent.

Super utilized primciples from differential and phanomenclogical
paychelogy %o describe and explain the cheice process. He placed
emphasis upon vocational choice es a process and sugpested that the
term developmental be used rather than choice, because it comprehended
the concepts of preference, choice, entry, and adjustoent.® He imtro.
duced the concept of vocetiomal meturity o denote the individual'e
degree of development from the time of his early fantasy choices in
childhood to hie decieions about retirement from work in old age.’

As the individual matures vocationally, he passes through a
series of life siapes, each of which corresponds to some phase in the

®penald E. Super, " Theory of Yocatjonal Development,® American
Paychologist, 8187, 1953. I

Ibonald E. Super, "Persamality Imtegretion Through Vocational
Counseling,” Journal of Counseling Psychology, 2:219, 1955.
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developnent of him selfeconcept.’C In adolescence, for example, the
individual elaborstes upon and clarifies the concept of himself he
formed during childhood anl he begins to tremslate his self-comcept imto
vocational terms through his aspiretions, preferences, and work values.
To the extent he successfully copes with the developmental tasks of a
1ife stage the individual can be considered vocstionally msture.'’ I%
can easily be seen, through the aforementioned example, that vocational
choice iz a developmental process. It is not on an all or nome, now or

 never comtimum,

Isplementation of the salf.concest. Tha eelf influsnces vocae
¢ional choice beocsumse the choice of an ocoupation is one of the points
in life at which a young perscn ism called upon 4o state rather
explicitly his concept of himself, to say I am this or that kind of
person.'? Throughout his 1ife the individual plays a variety of roles
which provide hiz wit)k an cpportunity ts discovar who he is and what he
wants $c be. In play and work activities, he tries cut his abilitles
and evaluates them against his accomplishments, and the reactions of
others. He finds that he dcon sose thinge well and gaims a3 sense of
satisfaction from them. These successes tend to develop in him a

wm‘ "A Theory of Vocational Development,” op. cit., p. 185.
11Mc| P 186.

Y2 onald E. Super, “Vocstional Adjustment: Implememting &
Self-concept,” Occupations, 30188, 1955.



34
picture of himself as ocne who writes well or as one who is always on
tizme and these mumerous little specific of aspecis of oneself begin to
add up in due course to & picture of the self.'> As the individual
grows older, he integrates the various pictures he has of himself into
a consictent self.concept, which he strives toc preserve and enchance
through all of his activities, but particularly through his occupae
tional activities. He attempts to select an occupation which will be
compatible with his selfuconcept and which will allow him to make it a
reality by pemitting him to play the role he wants to play.

The question "Yhere am I going? centers around one's goales,
the means selected for achieving them, and the hazards likely to be
encountered on the way. GCoals focus our energy and effort, guide the
competencies needed to develop, and provides one with criteria for
deciding between alternate courses of actions.'d Often it is conve-
nient to think in termms of long.range and short.range goals.
Longerange goale usually require the attainment of many short.range
goale or subgoals. Long-range goals may be thought of as the primary
direction finders for our behavior, but short.range goals are the ones
that ordinarily occupy most of our attention and effort. One must have
a clear idea of where he iz going if he is to choose appropriate
subgoale and effective means for achieving them. Yet, many people

rvia.
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Calvin S. Hall and Gardner s Theories _9_{ Personality,
(New Yorks John Wiley and Sems, Inc., 1951;. De 451,
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dritt through life with 1ittle or no sense of dirsction other than that
of mesting their immediste needs.’”

It is readily spparent that some goals are superior to octhers in
the satisfactions they afford and that some are more appropriate than
othere in relation to the imdividual’s parscmal rescurces and environ.
meptel opportunities. The pursuit of poals thai are too low in
agpiration level leads to wasted cpportunities and lost satisfaction:
the pursuit of false goals that fail to yield satisfaction when they
are attained lemds %o disillusionment and discourngement.

A final coneideration in answering the queation "¥here am I
going?* 4ism trying to antioipate some of the hazarde one mey meet along
the way. Althongh it im impoesible to foresee all the problems a
situation may present, certain types of adjusitment should be made to
function effactively.

The problam of wvooational aspiretions is intimately related to

that of nlm.m

¥hat kind of life i® good or dad for Muman beings in
general and for one's eelf as an individual? A person must have some
purpose for baing and & systen of valuas in which he can reslly beliesve.
The degree to which he truste the sonndness of his values will deter.
mine how much he actually ralies on tham in making his choices, how

much aatisfaction be gains from following them, how fres he will be

15&11?6!‘3; op- aj‘v, p. 127,
16m. Payohology of Careers, op. cit., p. 232,
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from inner conflict, how puccessfully he can cope with setbacks and
frustrations, and how much effort he will put forth in working toward
his @&13.”

Identificetion and role models. The problem of arriving at a
definition of identification is a difficult ome, but a necessary hurdle
to bridge because of its relationship to role models and role playing.
Identification is the basis for role models and role playing. The fol.
lowing meaninge of the temm have been employed: copying or modsling;
adhering to a group of which an individual feels a part; acceptance of
a cause; empathy snd vicarious living; sympathy; love; closenees; and
lm}.ty.w

The definition used here siresses sex.role idemtification, and
is essentially a learning definition. The boy who has made a male
identification ie the boy who has happily and thoroughly adopted
salenese as his way of life. He thinks of himself as z male. He
accepte and likes this state of affairs, it advantages and its disad.
vantages; and he csoumes the responsibilities that being a male demand.
His fantasy behavior is male, just as his sexusl behavior, pattern of
interest, and style of walking, talking, and gesturing are male. It ie
assumed that the boy has learned to be male for various social-personal

Mrga,

p11port, op. cit., p. 123
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reasons, and that ideally his best model for this role is his father. -
In other words, it is likely that a boy must be identified with his
father, or another male who plays 2 significant role in the child's
life, and in many ways imitate his rcle model in oxder to arrive at a
consistently and gemiinely male identification. With respect to the
girl, identification can be defined exscily as it ie Dy using the exam.
ple above, substituting girl for boy, mother for father, and feminine
for masculing pronouns.

The term idemtificetion is ucually employed te include sex.role
identification and other important aspects of psmamlity.zﬂ Even
those who have not made an appropriate sex.role identification, however,
assume many of the attitudes, values, and beliefs of their parents and
other mignificant figures in their lives.>' Tt is commonly held that
such human attitributes as conscience and self.determined morality,
guilt, the motive to achieve, and the like arise through identification
which may be with either or both parente.’”

In the present context, identification may be defined zs the
method by which a permon takes over the features of another person and

makes them a part of his own perwnality.a He leamns to reduce tension

Immia.

mm-; s 1?1-
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Tbid.
223211 and Lindzey, op. cit., p. 46.

2Mbid., p. 4T



by modeling hie behavior after that of someone else. One chooses
models who seem to be successful in gratifying their own needs.
Feedless to say, most of this identification takes place uncomsciously
and not with conscious intention. It ies not necessary for a person to
identify with someone else in every reepect. An individual usually
selecte and incorporates just those features which he believes will

help him achieve a desired goal.>?
4 individual has an opportuniiy to observe roles other than

those which ar. part of the home life. For exmsmple, the parents are
workers outside of the home and as a result models are provided for
youth which are learmed through observation and hearsay. The satisfac.
tion producing rcles will be played again and again and may become part
of the personality pat‘kam.25 The youth finde out about the nature of
work in the home, by the kind of chores performed, he observes that men
do some things and women others, he learns something about the other
places in which work is performed, he finds out how well he likes a
particular job, and he comparss or hears his performance compared with

26

those of others. In short, it has been demonstrated that there is a

relationship between having a suitable role model in the childhood home

and making a satisfactory work adjustment in adulthood.>!

“pl1port, op. gits, p. 125.
255uper, Peychology of Careers, op. cit., p. 83.
%Ihid., p. 84.
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¥hat happens to boye and girlas with inodequate fathers or
mothern, or both? With poor marriages and faulty child rearing prace
tices as common as they are in our oulture how do so many children
nevertheless achieve adequate sex.typing and identification and become
nomally functioning, reasemably happy men and women?

There are at least four factore that promote idemtification in
ths sbsence of adequate perental figures. The first is the
trensnission, through mediating processes, of favorable attitudes
touand an cbeent or deceased spouse. There is scise indirect evidence
to indicete that mothers whe pass on favorable cpinions of their absent
mates rear childrem with idenl father relationships, hence, presumably
the youth has the opportunity for adequate idemtification, which is
better than that of children whose mothers psss on unfavorable atti-
tudes about the abseni me.gs

Second, there are peremt surrogates in every culture and in the
American culture, particularly for girls. A good teacher can go a long
way toward providing a favoreble femzle model for the girl whose mother
is imadequate or abesent. The average boy on the other band, does not
ueually encounter 2 male teachsr until be is in junior high school and
often not then. But uncles, atints, and neighborhood friende all can,
and do help provide models for the child of either sex who has no
parental model on which to build.

26g, R. Sears, E. Maccoby, and H. Levin, Patterns of Child
Rearing, (Evanston, Ill.: Row, Peterson, and Co.y 1951); D+ 00,
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Boys can make & satisfoctory identification with fathers who
{thenselves are act perticularly masculine in their patterns of inter.
est and activity, The reescn for this may be that the boys can accept
themselves ocseily as males if they sce their fathers as wam,
understanding, and rewarding.”’ Then once this busic peycholegical
identificaticn has been made, the Loys go achead to copy from other
males in their enviromment behaviors that are more suitable for
them, 3¢

A third factor pushing the child {fowaxd an appropriate sex.role
identification is a general force in the culture. 3Ioys are rewarded
for acting like boys and punished for acting like girls. The same
process holds true for girle.

Finally, it is suggested, although there is no definite ovi.
dence that people have selective memories, that they remember the good
and forget the bad. A child, even when his parenta have
preponderantly neglected, rejected, and punished him, forgets the bad
times and remembers the good ones. He tlus creates for himself a
model for identification, however flawed the orginal mey have been.
In short, the child is provided with or provides for himsell a model
with whom he can identify.

2 pia.
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III. CHAPTTR SUMMARY

The manifestation of selfwconcept in vocational cholce was
presented by reviewing the theories pertinent to the topic. It wase
soen that the manifestation of self.concept in vocational choice was a
common ocourrence, and that vocational cholice was an attempt to
implesent the self.concept. Also, the effecte of an incomplete
self-concept were reviewed as related to vooational choice.



CHAPTER IV
SOME DETERNINANTS OF BLACK MUBILITY ASPIRATIONS

Although the expression of one's vocaticnal choice was seen as a
manifestation of the self-concept, there are other factors which affect
vocational aspirations, especially for the black youth. In an effort
%o present these factors, the chapter was organiced as follows:

(1) society as a limiting factor, and (2) the family es a limiting

factor.
I. BSOCIETY AS A LIMITIHG FACTOR

The siruciure of opportunities. BSocial mobility, considered as

a procese of upward or downward movement between social clasees, has
been shown te be a highly ubiquitous phenomenon in countries which are
divergent in culture and social order. The process is a2 complex
multiedimensional one which includes euch aspects as intergenerational
and introgenerational mobilily as well as objective and pubjective
dimensions. Generally, moet researchers have usad occupation as a
eingle component index of social class and have used the terms occupae.
tional mobility and social mobility interchangeably.' According to

this formulation, a boy who aspires to an ocoupation, which ie ranked
higher than his father's cccupation on such attibutes as prestige would

’Super, Psychology of Careers, op. cit., p. 27.
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e considered to be upwardly amobile in kis aspirations.

A youth's position in the social structure of his family, of the
comsunity, of the society as a whole exposes hin to certain life
experiences and to a broad set of opportunities for soclal advancement
which way be more or less limited in comparison to those realized by
adolescents in somewhat different locations in the social structure.
Ths structurs of opportunities t5 which the child is initially exposad
is largely determmined by the social class position of his perents. A
youth's opportunities are also contingent, though, perhaps to a lesser
extent, on his status within the famjily. The size of his family es
well ap hip ordinel position mey likewise sipgnificantly influence the
kinds of achievement and advancement opportunities available to him,

Along with parents and friends, the child's brothers and sisters
congtitute an important part of his interpersonal snvircmment. Not
cnly do they exert a direct influence upon him as members of the sane
household, tut their very presence necessarily affects his relationship
with his parente.’ That birth onder or sibling structure, may have an
important bearing upon personality development is stirongly suggested by
research. The evidence indicates that children who vary in oxrdinal
position in the family, or in particular combinations of brothers and
sisters show differences in frequency of the "affiliation motive" in

%Melvin Kohn, -&cm Class and ParemteChild Relationshipe: Am
Interpretation,” for the Poor, Prank Riessman, Jerome
Coben, and Arthur e, (Now : The Free Prese, 1966),p.160.



rates of schizophrenia, in rates of duocdinal ulcers, in rates of
alcoholiom, and in scientific and political eminence.

Whiles family size is likely %o determine, in part, ths economic
burden carried by & family, a child's position in the birth order is apt
%o bear upon his chances of obtaining financial support from hip
parents. Ths first child who reaches coliege age in a black family may
Pe more sirongly urged by his parenis to go to college than a later
born sibling sizmply because sducaiional funds are more availzble; howe
ever, the first family member to "have made i%" is expecied, indeed
puychologicaily obiigated, to provide his younger siblings wiilh ibe
opportunity "o meke it".? A child's sex is also & potemtislly
important deterwminant of opportunities for a college education because
of mocial expectations. In the black family it ie the female rether
than the male who is provided with the additional opportunities for a
college education beovause of social mﬂtﬁmﬁ if a family has
sany children, then it need not pin ite hope for advancement on any
particular child but may, on the contrary, stake ite aspirations on
those children who seem to be more prosising.

It has been shown that boys whose siblings are mostly sisters
tond to have higher self.esteem than those who are mosily surrounded by

3Hedinnue and Johnson, op. cit., P« 253

%illm Grier and Price Cobbe, Black Rage, (Hew York: Basic
kﬁkﬂ, IMI' 1%‘&), P B?‘

STbid., p. 122.
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brothers; however, whether the girl is surrounded mostly by brothers
or by sicters appears to bear little relationship to her level of
nlf«wuﬁm.s But if a boy is mostly surrounded by sisters it may
make a difference whether he is an older boy with younger sisters or a
younger boy with older uMm.T If a boy is surrcunded by older
pisters, he ie mors likely to be dependent and passive, than if his
sisters are younger.

I$ may be noted that girls who come later in the family do not
fare as well as hoya.a Girls are also probably more likely than boys
to greet any new child in the family with interest and affection since
this new object provides them with the opportunity to rehearse their
mother roles. This warmth and concern girle are likaly to feel for
their younger eibling is not lasting, as this feeling soon turne io
resentment because of sheer jealousy or the sdditional responeibilities
which the older child must aspume as a result of a new family menmber,
There may, furthermore, be less hostility between older sisters and
younger brothers because parents are lees likely toc make distinctions
between thea.

It seeme evident that mmuch of what goer under the heeding of
eibling rivalry actually stems from comparisons and unequal affection

Spavid A. Schulz, Eggmm. (Englewnod Cliffs, N, J.:
Prentice-Hall, Imci, 1563, p. 63.

T4,
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and approval, of parents toward children; that these comparisons are
especially likely to be made between childrem of the same sex; and that
sibling rivalry may thus be considerably less between children of
opposite sexes.

Despite the prevalence of the ideology of equal opportunity and
the value Americans place on it, the bare social and economic facts of
life in an industrial society are revesled in research which indicate
that an ascribed position of low class status does operate in various
ways as an obstacle to status betterment. For example, in a case study
of the effects of social class status on the mobility aspirations of
black adolescents, Schulz found a significant discrepancy between the
educational aspirations and plans of these youth.g This difference
seanme to be due to the realistic recognition by these youthe that their
opportunities for getting ahead are limited; thus they may aspire high,
but do not expect to realize these ambitions.

The extent to which a youth is exposed to vocational counseling
and other occupational and educational advice outside the family has
been found to be a highly important antecedent of upward mobility as
well as strongly related to the socioscomomic status of his family. °
If an adolescent comes from & black lower class family, he will typi-
cally receive litile education or vocational advice. Y¥hile he attends

school, his job plans for the future will be vague and when he leaves

gIb:l.d-. Pe 630

1°Snpor, Peychology of Careers, op. cit., p. 28.
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echool he ie likely to take the first available job which he can
£ind.' Thus, the poverty, leck of sdusation, absence of personsl cone
tacte, lack of plamning, snd fallure to explore fully the aweilable job
opportunities that characterize the black family are handed down from
generation to generetion. The same cumilation of factors which in the
lover clese family creates & series of mounting disadvantages, works to
the advantage of a child coming from & higher class femily. The social
gtatus of parents and the education of their children is, therefore,
closely related both to the nature of the latter's firet jobs and to
the pattern of their later careers.

Since educational attainment is a major avemue to upward
mobility, it is noteworthy that educational opportunities are unequally
distributed among the social classes. © The 1ikelihood of obtaining a
college education increases as one moves up the social clase hierarchy.
Youth of lower clase families are much more likely to drop out of
school than are middle clases youths, regardless of coclor. 2 number of
factors are in this phenomenon other than simply the social status of
the youth and his family, among which heve been suggested the clash
between middle and lower clase velues in school, differences in social.

ization, and differences in skin color.

115911&15, op. git., p. 165.

"“Super, Payohology of Careers, op. gites P 27-

13
homas F. Pettigrew, A Profile of the Ne American
(Princeton, Hew Jersey: D. Van Woetrend To. Yo Toddy 5—i27.
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What effects does both low sooizl stztus and a largs family have
on the mobility chances of a young black child? Presumably the
lgasrning and mobility cpportuniiies of a youth in s large family are
considersbly lese than those of an only child. He is more apt to be
dominated and perhaps neglected by his parenis and be faced with
limited econocmic rescurces.

The assorticn is interesting ithat in order to rise, black lowere
clagss families must de even smaller then upperwsireta families.'? By
applying this suggestien to the posifion of ithe black adelescent, it
seens plausible that his achiovement orientation and mobility
aspiretions might be similarly influenced by the size of his family.

The structure of opportunities for the lower class black youth
is not enly tied to the opportunitics existing within the society, but
to bhis family's culture, size, and in general their social status.

The scadsaic framevork. The family hos been the basic institu.
tion throughout man's long history. Although it is the most
fundamental wnit of the modern American culture, the school system
shares the responsibility of child rearing with the family. Especially
as ohildhood merges inte adolescence the school becomes an agent in
transaitiing cultural heritage and defining the duties of adulthood.
Entertainment and sports aside, the compulsory classroom represemts the

14WI-. op. ﬁmg P 166,
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miversal vehicle to self.realization, to achievement, to jobs, and to
status for dlack youth.

Along the path of history, this avemue of access has been
contaminated- In order to cope with the obvious discrepancy between
cherished Christian beliefs about the omeness of the muman family
nlaveholders had to resort to the idezx of the supposed intellectual
inferiority of the black peoples, and presched in soms instances that
4he black man ves & subluman breed of enimal.’? The social eystem
thot emerred out of the need ¢o rationalize the owning of elaves was a
clear development of a caste system. Therefore, in the evolution of
institutions, those provided for the black peoples of the United
States had %o be separate, and also unequsl. The coming of the
integrated school has not altered the picture a child is given of him.
self because differential soclal communication has & differential
impact on the personality. As Allport asked:

vhat would happen to your own perscnality if you heard it said

over and over again that you were lazy, & simple child of nature,
expected to steal, and had inferior blood. Suppose this opinion
were forced om you by the majority of your fellow.citizems. And
suppose nothmz you could do w?gld change this opinion «.. because
you happen to have black ekin.

As a result of the inherent inequality of the American

educational framework, the black child, whether he has cultivated a

Vpettigrew, op. cit., p. 100.

16
Gordon W. Allport, The Hature of Prejudice, (Reading, Mass.;
Addison.¥esley Co., Inc., ;%. p. 142,
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positive or negative concept of himself is affected by the school
systeme In the former instance, the school reverses the child's
ulf:ampt from positive to negative and in the latter instance the
child‘s uif:mspt is reinforced.

The foundation of the inequality of education is the prevailing
attitudes of the staff members operating within this framework, 4 case
in point, is the story of the first grade teacher vho ssked her class 8
draw & picture of themsalves., A young black child beaming with axni'k:
ment raised her hand to display her drowing, The teachers response
vagi -“Ymhaveﬁmihawmgthmg:ihagietﬁm chould not be dark.
I meant flesh colored.” ! Imagine the confusion felt by this ohilds
she was not accepted by her feacher and her resulting thoughte were "I
guesa I'm not as good as the other kids."

The hypothesis was that the ohiel cause of low achievement, and
therefore, low aspirsticn levels, of children of alienated groups wae
the faot thai too many teachers and principals honestly believe that
these children are educable only to an extremely limited extent, And
vhen iteachers have a low expectation level for children's learning the
children seldom exceed thal expectation, which is & aeir:mﬁﬂling

1 ‘iB

17Pettigmw, Sp» Ciltes 2o To

18591‘-11 ::imar, “Soma Mﬂliﬂb ta Deaimhle Elmtary School
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At present there are missing ingredients in the American public
school classrooms Studies of textbooks have shown them to be lily
white,'” Although the 1ily white comcept of instructionsl material
hed changed, the chonge has not been great enough. Fhat is needed for
the black ghild is comiimuad eprartmities in which he can coe himself
end bis racial group in 2 realisticslly pesitive light.

4180, the nged for black children %0 have good role models has
been proven., However, care should be exercised in selscting black
stalf members, bYeoause most blask children come from lowsr class homes
and they typically will demonetrate averything the middle olass black
teacher despizes about ths race from which he cannot dissociate Ms:
self, In chort; thase children have become the targets of all the
displaced wlf:hatfd of the professional middle clase black tsacher,

The ztory is unfoldad., Tho btlack child is gliven a negative
view of himself, The black c¢hild sarly becames comvienced that school

aces hold no relevancy to his immediate neede and future goals.

The school experiencee which are provided for the black child have not
bean suck as to aid him.

Eosearech has indionted that black youth ars responding to their
caste porition and seleoting lower gosle and standards for themselves,
gven vhen their family':s socisecmomic position; and innate cazacities

1 ibrehsn Tanmenbeun, "Fazily Living in Textbook Town,”
Erogressive Baucatiam, 311133, 1954,
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vmld in?icsted highor achisveoent motivation.® In ehort, mamy black
yrrtk bave hed & sufficient quanitity of the neomsseary ingrediests
vhish Tormmlzis high achisvenent notivaticn; hovaver in the final
gnzlyeir theee youth do not deve high mepirstions or achisvenante.
Yizt de muspested by thie fact? The ancwer given te the Tuestiom :
the reouite of Yhw orizary culture bearer, the fewily, are negntod by

the seoapdzry culture transadttor, tha educctiensel irstituiion.

Ihe ecopomic commnitys 3Slack youtk are seen as almost tolally
igorart of the commmity in which thay live snd the woostional and

sducational opportunitios available, They have Deea given &
restiricted viev of thelir commmiity Lecause their contacts via parents
end other Mack adults are alse limited Yy the pattems of discrimine
tion and selective reporting.”’

Mlthough the Eléck youth has hean made sware of the few black
peoplos in sports, emtertainment, mnd politios, few of the middle
group of dlack pecples working in the skilled tredes, busineeses, and
other ordiuary occupstions are known, It has bown eloquently
Statel ~ee pevmons of expectiomal scooaplistments msy not be as

2tivert 3. Lott and Verntce B, Lodt, sod ¥hite Youth,
(iiﬂ Yoxzics Holé, Rimshart, sl Sinsten, Ino., s P

“Irettigrov, gpo cites Be 1o
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helpful & guide to the average black youngster ae the knowledge that
individuals not too different from him have risen one or two runges on
the ladder.’’ (n the other hand, when sowe black lower class members
have achieved z more favoradle class position their caste restriciions
coptinue to be perceived and to influence their behavior, both overt
and implicit.>>

This point is amply supported by the research by Lott and Lott
who state that
we wvould predict a resl change in the level of academic asccome
plishment among black youth would be one of the major consequences
of a greater availadility of black models who could illustrate
that such achievemant pays off and thareby increase the 4
beberits fron his acodeaic Jebore.d | L T e
I hae been pointed out that one of the firet lessoms a black
child learns is that he camnot trust anyone. Of what use are models
when they have the same background as the child, if the child cammot
trust and respect then? The key issue here is the fact that the
child sees pomeone from his own acquisitions background whe does not
feel the threat of having acquisitions iaken from him. Seversl
generetions ago the idea was transmitted to black children not to

agpire toward upward mobility, because there were no opportunities

%2514 Ginsberg, James Anderson, and John Herme, The Optimistic
Tradition % American Youth, {Mew York: Colusbia University Press,
) § Do .

BLott and Lott, op. cit., p. 163.
“A10tt and Lott, Ibid., p. 155
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available; the idea which is being transmitted today is that the
opportunities are aveilable; but psychologically these opportunities
offer no security.> In mhort, the value of & Tole model who s
peychologically enslaved through the economic structure will have
little value tc the black child.

Employment discrimination has traditionally made it more diffi.
cult for the black male to secure steady employment than the black
fmle.zﬁ In sany areas of the nation, this is still true, with black
females alwaye able to obtain jobe as domestices if nothing elese could
be found. Yhem the unskilled bleck male has manaped $o secure a job,
he generally assumed an ocoupation that paid hardly emough to support
himself, much less %o support a family. Comsequently, black workers
met be fitied onto the loweet runge of the occupsticnal level aznd
hope for ecomomic eurvivael in en age when smutomation is reducing the
mumber of jobs for unskilled workers.”! Small wonder these
individuale have come to view the world aes a2 hostile place.

“O6rier and Cobbe, op. cites Pe 14e

Eﬁﬁﬁﬂ' and Cﬁm, ﬂn ,cit., me 172,
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II, THE PAMILY AS & LIAITING FACTOR

The effscts of parvental trsining. The major objective of this
section is to investigate the effect of certain factors in family life
on an adclescent's desire to achieve academically and on the succese he
anjoys in this regard. On the bases of the studies reviewed and the
findings obtained on independence treining, it is suggested that paren.
tal activity in independence treining and low parenial dominance in the
family and in child raring affairs would be most related to high
motivation and achievement mmong black youth.

In the following pages these hypothecis are tested by
investigating the family life and family climate on boih achievement
and motivation in echocl, because these factors directly influence a
youth's aspirstion lewvel. Imtelligence and achievement motivation
bave withstood the test a@ crucial determinants of an adolescent's life
chances. GCiven an educational structure which favore contest acbility,
it can be readily seen that a premiun is placed on both componenis of
s youth's ackievemmst capacity.’

It bas been found that the parents of college oriented black
pons indicated more persistent encouragement of upsard mobility via
educational stiasinment beginming sl an early age and were more apt to

%n:}mhmmm, "Social Influences in Kegro and
¥hite Imtelligence Differences,” Jourmal of Social Ismues, 203312, 1964.
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hold midile olass ooctipational aspiretions for their sons.>’ Some
maxmmﬁmmmmtmmmmmﬂm.mu;
ever, the imtererting point here seemed to be the tendency for these
adolescenis to shov complote disinterest in further educetion. Data
has indicated that concern and ambitions of these parents were of
oricmiction sarly in the youth's life; thst is, they seened to lzok
1mgmaaplmrarihsirm.w

Iz it the economic dimemsiaon or the sducational and cultural
aspeote of a youth's current situation and family which most stremgly
affect his goal orientation? Certainly changes in the ecomomic
ﬂm&mml%ﬁﬂﬂwﬁ!ﬁsmwmm&mmmmﬂ;
aly; bubt does the nmotivationsl wiimulus for the adolescent arise
chiefly from parental valuen per se or freom qualitativo oducatiomal
and cultural aspects of the family silien? M‘hﬁa boys with
axbitions parents were simply not motivated 40 go to ocollege although
their perente wmnted them $o go, they felt no desire for such mn
exgerience, The missing link ir the affort of these perentis wns
sossibly mot only the lack of early encoursgement toward this goal,
but also the absance of sduweating and indsllectuslly stimulating

, 293111&@ Brarziel, “Oocupational Chaices of Eegro Youth,"
Journal of Persomnsl and Ouidsnce, 391739, 1961,

Ppza.
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experiences in the home.>' Thus, the level of paremtal educational
asttainsent may exart a more detemining effeoct upon ths educational
aspiretions of adolescent boys than the family's socioceconomic
status. >

1% has been obsesved that changes in the occupational structure
and the extent and direction of paremtal mobility significantly alter
the life situations and fubure of paremts as they porcaeive them and in
furn instigate value changes, Dowaver, large amd important differ
ences remain detween the velue confisnretions characterisiio of the
varisus socisl classes which is to imply that the reference
crientetion of many black parentsz is in the direction of their curreat
status level and relsted life situstions,>’

The process of training an adolescent for indenendence involves
exrtended and intemsive orevaretion er well as the facilitatioen of
independent behavior itpelf. AY) too often it ceems, streess io placed
en the aspeot of allowing childrenm the fresdom however limited or
unlinited to be on thelr osm rether than on the more critiocal aspect

Bs‘Mu Pe T4C.
325&m ie Gordon and Doxey A Wilkersan, Compensate
mxm far , (Princeten, ¥. J.7 0o
] Pe

*%nuaﬁmg.ﬁ., P 13s
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of adequate preparation for such freedez.>? From studies, it was
found that the structure during the paszt several mrsa&equatelynaa:
sured the degree to which parentes allow their adolescants freedom in
lﬂf;dimtim and facilitate or restrict independemt behavior, while
the frequency of explanations, both with respect to rules and to
discipline, and reasoning seem $0 be practices which prepare childrean
for the responsibilities of adult 1ife.>” Similarly it has been found
that parenis who allow their children opportunities to gain experience
in governing themselves, who have delegated more responsibility to
then as they grew older and who use withdrewal of love as a
disciplinary method are more likely to have children who are highly
motivated,

Civen parents who are active in independence training, it has
been found that the likelihood of scholastic achisvement is relatively
similar for adolescents with each social olass,! The residual sooial
cless effect may be partially explained by the differeinices between
middle and lower class values., Although parental independence

Myinterbotton, Mirian R., "The Relation of Need for Achieve.
ment to Learning Experim&ua in Independence and Hastery," In Ross D.

m:ﬂ&w& xa'_s_;c% gm, New York: Holt,
4,
36%'
371’::1:1.. pe 320,
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training may stisulate the desire to achieve, the objects and activites
in which this motivation is invested and towari which it is directed
are likely to be consonent with the values of the child and hie
pamu.w The lowar class child may as & result of hiz parcats'
training, have a need to achieve, but not in a middle class institution
such as the public school.

It is expected that a child's output in echocl is maximised when
parents emcourage academic motivation and embrece values which reflect
nwmmmwwm.-aommnupmu;;
ward mobility. On the other hand, low motivation and lower class
velues should be related to minimal ocutput in schools Research
supports these expectations.’’

The effecis of paremsal training, early indepsnisnce training
and withirswsl of love, s been seen to oreats a high need for
achievement in the child. Although the conclusions dreawn from research
were based on & survey of white subjeots, the conclusioms can De
gmeralised to the black child, Indeed, the black child does have a
high need for achisvement as an effect of his parents® child rearing
prectices, however, then tho black child enters ochool the idea is
tranemitted to him that he does not have acosss t0 the epportunities

Borasziel, ope sitey Do 740

39 0uts L. Knowles and Kenneth Prewitt, (editore), tut
%_g Amerios, (Englewnod Cliffs, N. Jot Premticelall,
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which are available to his counterpart; therefore, he learne not to
value achievement.

The capacity to achieve. Insofar as the development of intelli.
gence, skills, and motivation are concerned -.. the youth'es capacity to
achieve, it is evident that the studies suggest that a cohesive, happy
home in which the father assumes the primery leadership role and the
mother as well as the father are active in independence training is
antitheticel to the rearing of achievement oriented, upwardly mobile
adolescents. 0

It ie worth noting at this point that severzl studies have shown
an intemsely concerned, pushing, and dominant mother and a more
permissive father to be conducive to the gemeration of high achievement
mt.tﬂtien.m It has been found that mothere of high achievers were
more authoritarian and restrictive in the handling of their children
regardless of IC level.’? Positive, warm, and democratic attitudes
were more characteristic of mothers of children with high rather than

low I‘G;c

405, nosen and Roy D'Andrade, "The Pmychosocial Origine of
Achievement Motivation," In Ross D. Parke, (Editor), Readinge in
Social Development, (NWew York: Holt, Rinehart, and Etﬁ-@, 969),
Ps Eﬁo
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It has been shown that a youth's IQ affects his motivation and
achievement, and these factors are directly related to his occupational
aspirations, 1In addition to having the capacity to achieve, black
students high on occupational aspiration were those who would not let
such factors as leaving one's family for some time stop them from
accepting an nc_cupational advencement. These respondents were more
likely to report parental interest.

¥hat a child does in the classroom may be more of a determinant
of his educational and occupaticnal future than the combined effects of
sheer desire and parental pressure. There is one other factor which
represents an important approach to the problematic, environment,
namely, the degree to which the adolescent has acquired the habit of
inquiry.43 The learning process can be conceived as a series of usu.
ally related pioneering, searching, and exploratory probes into
selected aspects of the world. If so defined the act of discovery
itself becomes a rewarding experience and a process which is actively
engaged in rather than a task to be passively endured.

The likelihood of a child's adopting this approach to problems
is heavily contingent on the receptiveness of parents to hie
queationa.“ If parents are non responsive tc their child'e inquires

and moreover are punitive in their reaction o "a questioning of their

435, Bernstein, "Some Sociological Determinanmte of Perection:
An Inquiry into Sub-cultural Differences,” British Journal of
Sociologyy 91160, 1958.

441pia.
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authority,” it is probable that these actions will effectively
discourage the learning of this approach to problem solving and decie
sion making.

The importance of values. The social status of the adolescent

and his popition within his family has opersted to expose him to &
particular array of mobility opportunities. Host notablly, the basic
values, and ideology which prevade the home, and related training
practices of parente are likely to be influential in developing the
intelligence and motivation of the child.

The values of parents are strongly related to how they rear
their children, particularly with respect to the problem of indepen-
dence training. For instance, black lower class parents tended to
favor filial cbedience and extermal comtrol, whereas middle clase
parents seemed to prefer more the encouragement of curiosity and
perscnal eutonomy on the part of their child.*” Along this line, it
has been reported that the black lower classee see:x to show lees
concern with traditional success goale, to show acute awareness of
the lack of opportunity {0 achieve success and to place less emphasis
upon the attainment of goale which in turn would be instrumental in
the realization of upward mt:‘bj.lz'L’cy.“"'6

“°David A. Schuls, Coming Up Black, (Inglewaod Cliffs, N. J.3
Prentice-Hall, 1969), p. 18.

46Ibid.
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Hiddle class parents are more comaitted to the ideology of
fretting ahead™ than parents lower in status and thus place greater
stress on the importance of their children going to college.’! These
beiween claess variations in wvalues may be viewed as products of the
differential life situations and opportunities experienced by parentis.
Hesearch hae shown that lower class workers who have not enjoyed
upward mobility are not as likely to be strongly committed %o the
middle class ideology of opportunity but are rather most apt %o use as
their social references their peer W.w If, however, they have
realized some upward mobility, they tend to shift their identifications
$o higher prestipe positions and to evaluate their lot by the sten.
dards characteristic of the higher status level. Thus changes in the
occupational structure are shown as possibly leading to wvalue changes.

These data suggested that there may be substantial value
variations among parents within social strata which are largely a
function of their esocial reference orientation. Although a majority
of lower class parents may have adjusted their aspirstions for their
children to their present status level, some may be enculturating
their values with middle clase values. Studies do indicate large
value varistions of this mature within the social classes.?? This of

ﬂx@hﬂ' 92- _Q_i-’g-t| Pe 163-
4Brsa,
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course, is partially implied by the mumber of lower class children who
do enter college, and by the fact that early echool departures are not

simply a lower class phenomenon.

The effects of incomplete family structure. Do children from
broken families differ from others in terms of self.accepiance? The
importance of incomplete family structure ie reviewed because many
black families are not complete with a mother, father, and siblings.
In most instances it is the black mother who has complete responsia.
bility for the family.”’®

The broken family has made the mother and child more dependent
upon one another elthough this feeling is not overtly demonstrated.”'
The mother must depend upon the child for emotional support and other
kinde of help.

The child is dependent on the mother for encouragement,
affection end guidance which a mother and a father provide. The
mother's 1ife thus comes to focus more centrally on the child. Im
short, the bomd of mother and children is cemented by their common
plight.

In the fatherless family, the child must often assume responsi.
bility for taske which are not required of a child his age. He may
take pride in the fact that he can master tasks successfully and that

5%rier and Cobbs, op. cit., 2. &7
51Grier and Cobbs, Ibid., p. 52.
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hie mother is dependent upon his efforts. Life may be made easier for
him, if there is a father in the home, at the same time his feeling of
worth may decrease, for he can no longer take such special pride in
his accomplishment.

In short, family structure definitely has been proven to affect
a child in terms of being incomplete, but also in terms of being

axtended bayord ‘the mother, fathar, child ceaplex.”>
ITI. CHAPTER SUMMARY

This chapter sought to present the factors which affected the
vocational aspirations of black youth. To accomplish thie, the
limiting factors of society were discussed such as the siructure of
society's opportunities, its academic frame work, and its economic
community; in addition the family as & limiting faclor was discussed
such as the effects of parental training, parental values, and family

structure.

52{}1'1&:' and Cobbs, op. cit., p. 52.



CHAPTTIR V
IMPLICATIOHS FCR VOCATIONAL COUNSTLING

The institution of education haes accepted many responsibilities
for child rearing. If the school plays such a major role in one's
gelf.concept formation, then it is proper thgt the school accept addi.
tional responeibility for guiding youth. The implications for
vocational counseling were discussed by presenting the role of the

educational system and epecific counseling technigques.

I. THE ROLE OF THY FDUCATIONAL SYSTTH

Facing the contemporary challenge. Although the situation
facing the school is exceedingly complex, and the problem ie not one
thet is amenable to easy solutione, what is significant is that the
school has not ae yet been used deliberately to change the self-concept
of studente. Ls Combs and Snygg state it:

To be really effective, education will have to accept the task
of dealing with the whole phenomennl field of the individual, of
producing changes in porcoptio? of himself es well as in his
perception of his environment.

Can the self.concept of the black child be changed in a

positive direction by education? Experimentation does indicate that

the self-concept of the learner can be affected by deliberate school

Tirthur ¥. Combs and Donald Snygg, Individual Behavior, (New
York: Harper and Row, 1959), p. 374.
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practices.” Host school programs are aimed toward glving the black
child a good school enviromment, that is, what the average child from
the majority race has been receiving. It seems evident that this is
not enough. Yducation can make a difference; however, it is agreed
from the available information regarding self.concept, that it is the
gelf.concept of the black child which must ba the focus of specific
attention.

Providing relevant curricula. The development of appropriate

instructional materials for children with backgrounds which differ
subetantially from the middle clase normm ie a pressing need. Consid.
ereble exploration must be done before any decisions are made
regarding what kinds of materiasls would be most appropriate; however,
it ie certainly the case that these chiléren should be exposed to this
material early in 11&.3
Haterial for the primary grades is more difficult to produce;
however,; there ere several posesibilities. Booklets could be made
which show integrated and non integrated real life situations with

opportunities for the youngster to complete the action sequence

2.?. Hayne ¥rightstone, Demonstration Guidance Project in New

York City," Harvard Pducational Review, 30:241, 1960.

3cordon P. Liddle, "Modifying the School Fxperience of
Culturally Handicapped Children in the Primary Crades," Igo% for
the Educationally Disad , (vashington, D. ¢C., U. 5. ce of
T'mr'i‘m 9.
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himeelf. The sequence would focus in part on normel interaction among
children, but would also include the typical "race" esituation in which

children ask questions about differmcea.4

Comparative culture mate-
rials could provide many relevant learning experiencee for the black
child,

Pew peoples have an accurate picture of the black American and
his history. The 1lily white pature of text and visual aid materials
doees not add to the picture of the black American and his history.

For exemple, usually when pictures of black Americans appeared in
texte the pictures were of Booker T. ¥ashington or GCeorge ¥Washington
Carver. Also, one film, for instance, showing community helpers
illustrated the work of repairing the street with a black crew and a
white foman.5 Thie kind of presentation merely reinforces the many
communications to children that the work of black Americane is
coneidered inferior. Y¥hen schools typically tell the story of
American history, supplimentary materials could be provided which show
accurately the place and role of the black American during the
historic period being studied.

To meet the requirements of effective education, other kinde of

educational materials that capitalize on divergent thinking and the

“Liddle, Ibid., p. 60.

2Tbid.
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immediate environmental experience of the child would be uorthwhila.s
These would probably be problem centered, realistic presentations.
Hecordings of stories, poems, or dramatic skits could be used to
convey a particular sense of immediacy. Anthologies of stories, bio-
grephy, and commentary might also be useful, particularly where these
focused on the perception of the black peoples in society and their
waye of coping with the world.

Care muet be excerised in developing epecial materials and
procedures to use with the culturally deprived black child. He may
differ in many ways, as it has been noted, but only some of these may
be significant to & given child.! In fact, the need to meet euch
individual differences ie a function of education. Therefore, a

multinle approech using as many media ae poseible is promising.

Reexamination of placement policies. Within the present educa-

tional system, black students suffer from institutionalized
discrimination in many waye but particularly in regard to placement
policies. The combined effect of the present policies ie a
progressive lessening of the child's self-esteem as he proceeds
through school. The result of this process is a steady decline in
academic performance, particularly in the critical skills of verbal

and reading ability.

GLiddIe, op. 2it., p. 61.

Trpid.



In the metropolitan Northeast negro students on the average 1
begin the firet grade with somewhat lower scores on standard
achievement tests than white, are about 1.6 grades behind white
students by the sixth grade and haveafallen 3.} grades behind
white students by the twelfth grade.

In short, IGC scores of ghetto black children decline as they progress
through school instead of increasing with age, as does a child's IQ
score under normal conditions.

There is considerable agreement, among experts in the field of
general aptitude teeting, that environment, not innate intelligence,
is responsible for performance on I{ and placement tests.9 Intelli.
gence teste discriminate racially ae well as sociceconomically.
Differences in scores between socioeconomic classes are not as marked
among black children as among whitee, and in every socioeconomic group
black children ecore lower than their white connterparts.m This is
due partly to the overall effecte of institutional racism and partly
to cultural differences. For instance, the white family has a greater
opportunity to live in an area where children will be exposed to the
kind of environment that will produce good results on teast regardless

of sociceconomic status of the family.

BU. S, Department of Health, I'ducation, and ¥Velfare, Eguality
of Tducationaly Opportunity (Coleman Report), p. 20, 1966,

Jouis L. Knowles and Xenneth Prewitt, (eds.). Institutional
Racism in America, (Englewood Cliffs, N. J.: Premtice-Hall, 1989),

p. 3.

10rpia.
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There are cultural differences between the black and the white
child regardless of socioeconomic level. Tests of intellectual abil.
ity are centered around the white middle class way of life. Black
people have different experiences from white people, and it seems
evident that these cultural differences are not accounted for in tests
written by whites,

In gpite of the evidence indicating that present IG teet are
economically, racislly, amd culturally biased, I( scores are usually

M pwidity

the basis for a child's placement into an ability group.
groupe now often serve the purpose of separeting the black children
from the white children, since a guise is needed as a2 result of new
civil rightes legistation. However, since test scores and achievement
levels are used for placement in ability groups, black children are
more ofiten placed in the lower gmups.12 In gddition, IQ scores are
often the basis for a student being classified as retarded. Here,
again the black student ie not given the full advantages accorded his
white counterpart through use of tests yielding an Ii. The placement
policies of educational systeme have beoome an instrument used to
discriminate againet racial minorities. "These children are channeled
out of academic courses by counselors who have not one bit of training

for dealing with minority group children; they are evaluated as slow

Ibid.

21484, , p. 37
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learners and herded into slow learning groups as early as the first
grade on the basis of observation by teachers who themeelves may be

f£illed with prejudice.

Developing awareness in school persommel. It is an interesting

commentary upon ths educational lag that despite society's awareness,
the role of paychological processes in lmman behavior, little if any
psychology is to be found in the average elnm.u The education
of teachers is only minimally contaminated by psychological instm:
tion, aleo the materials of instruction reflect this similar
omission.'> Deliberate efforts to guide young pecple toward an
understanding of themselves and oiher luman beinges are not typical of
the Americam classroom.

It seems appropriaste to put to work the things which are known
about human behavior and learning, about comscious and unconscious
motivation, and use such insights to establish new educational
lﬁm‘timgw Schools have to find ways of dealing with the
insecurities and problems of teachers who have more frequently than

not had no preservice orientation and training, and whose initial

' jathaniel Hichersom, "Physical Integration is not Enough,®
Journal of Negro Education, 321114, 1966.

'4ean D, Crambs, "Are ¥e Training Prejudiced Teachers?"
School and Sooiety, 713196, 1950.

S1va.
"6yrightstone, op. oits, Pe 241.
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attitude on being assigned to a school with a "bad" reputation may
range from dismay to fear. The school should not only provide its
personnel with personal awareness, but it should alsoc provide the
necessary information for one to precieve the background environment
of black children,'!

II. COUNSELING BLACK YOUTH

The cultural discrepancy. Of particular importance to counsel-
ors today is the role of ideology in the adolescent identity crisis.
At present the most significant ideology to emerge out of the
confusion of this decade is Black ?ower.w Black Power converts
psychological deprivation into self-affirmmation and proclaims fimly
the integrity of the black comunity.19 Young black youth who have
rejected the term Black Power find refuge in its understanding of
black identity. Ae a result, the counselor in the black community
cannot expect to make middle class citizens ocut of young black
students.

Black Power provides a meodel for the black man that focuses on

his personal freedom and identity. If the counselor is committed to

7 rpid.

18 arylou Kincaid, "Identity and Theraphy in the Black

Community,” Personnel Guidance Jourmal, 47:884, 1969.

9144,
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his client's freedom, then his task must be seen as one of helping
black cliente understand the discrepancy between their values and
those of the larger society and make choices based on their own
values, free of the threat of external evaluation and condemnation by
the counselor for "wrong choican".zg

The cultural diecrepancy between the white counselor and his
black client ies likely to be another source of wvalue conflict, often
evident in difficulties of communication between counselor and
client.m Heving placed emphasis on verbal facility, the white
counselor is in danger of missing the nonverbal messages of black
clients. Also, the white counselor may be threatened by both the
verbal and nonverbal expressione of anger and aggreseion. The coun.
gelor may only communicate feelings of warmth and understanding when
the client ic viewed as being like himself in a number of significant
ways, ultimately moving the client toward a self that the counselor
has definui-zz

Black clients who have been denied the opportunity to acquire

an inmner freedom and sense of identity may be unable ér unwilling to

EoIbtd.o 3 Da 886 .

21{:. E. Vontress, "The Negro Personality Reconsidered,”
Journel of Negro Fducation, 35:211, 1966.

227, F. Gochros, "Recognition and Use of Anger in Negro

Clients,” Journal of Social ¥ork, 11129, 1966.
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accept alternatives suggested by a white counaelor.23 Alternatives
suggested by the black counselor, who has faced similar obstacles and
discrimination to those which his client may be facing may be better

m061?ﬁl 24

Further inveetigation is needed to attain 2 formula for
matching counselors and clients by common racial origin or social
bnckground.zf’ One cannot assume, however, that all black counselors

will be effective with black clients.

Some effective counseling technicues. Hany black clients do

not wish to engege in the introspective self.analysis which character-
izes insight therapy; their problems are frequently more tangible,
requiring the exploration and epplication of alternative solutions.26
Counseling with black clients ought to focus on actual rather than
vicarious experiences, utiliring the technicues of group guidance,
guided group interaction, interfamily counsulation, or sheltered
vork-study or social fnuctions.z'f Task oriented group therapy in

vhich the participants are required to play an active reole in

#Xincaid, op. cit., p. 885.
241v44.
25 Tbia.

26!1. Rosen and J. Frank, "Negroes in Psychotheraphy," American
Journal of Psychiatry, 119:457, 1962.

“Teamund V. Gordon and Doxey A. Vilkersonm, Compensato
Tducation for the Disadvant , (Princeton, N. J.: Cal?ege Tntrance
Txamination Board, 1966), De ﬁ
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planning and comducting the therapy and in which the expressions of
initiative and industry are encouraged.Zo

Group counseling in 2 variety of interpersonal relationships
.a.né in relatively nonthreatening stmospheres provides an opportunity
for experimentation with new modes of response. Horeover, group
counseling can serve as an emotionally corrective experience for group
members who have employed other less effective techniques in an effort
to overcome defects in interpersonal cmica‘.‘ion.gg

Task oriented role playing with black youth, in which behavior
is encouraged that challenges the stereotype of passivity by focusing
on initiative, may foster more assertive behavior in such real life
situations as job interviewing and social interaction with adults and
peers.>C Aleo, the development of leadership skills in the school and
commnity may be fostered, enabling young people to find idemtities
that fully exprese their talents. Black youth can be provided with a
sense of control over their own enviromment that is essential to their
search for idemtity through role playing which develops skille of

verval facility and effective interaction. '

B ryid.

EgKincniﬂ, op. oit., p. 884.
XVontress, op. cit., p. 214.

Mkincaid, op. cit., p. 885.
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A form of therapy is provided for black clients, especially
adolescents who no longer attend school or who are considering
dropping cut, through work experience. In these cases, counseling is
.focused primarily on job readiness and the clienis's expectations and
attitudes toward work.>2

The findinge and conclusions of a recent study demonstrated
that achieving disadvantaged students can be trained as peer leaders
to serve as models for fellow students, and to help them to develop
attitudes and behaviora that improve school perfonmance,33 Because
the peer group has proven to be especially importent to the minority
group youth, ties with peer groups who value achievement are essential
if optimim school performance is to be reached. In this study, the
counseling group was dn important medium for the development of
leadership skills in aiding student participants make plans for
developing new direction and hehaviors.34 The opportunity to work
with peers in study groups and guidance activities in addition o
counseling groups, and to do this on a daily basis over a period of
time, proved helpful in aiding peer leaders to establish closer and

more meaningful relations with the students they help. The example of

3244,

33rhelma Vriend, "High Performing Inter-City Adolescents Assist
Low Performing Peers in Counseling Groups," Persomnnel and Guidance
Journal, 47:898, 1969.

M.
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achieving peers and the support and reinforcement of a group with
similar goals provided the impetus for students to develop better
clasercom skills, higher grades, and higher levels of vocational and
educational aspirations and expectations.>>

"T'o lower class children perceive life as just one giant crap
gane? This question was inferred from one of the major findings of
the Coleman Report (1966) - the single most critical factor in a
child's school achievement is his sense of control over the environ.
ment."® Bernets (1964) Game Theory has been successfully employed in
couneeling lower class students in an attempt to secure added
information about the lives of minority group children, and the games
should be employed increasingly in the future.>! For example, The
Fegro Peer Game can be used in counseling students. The theme of this
game is "You think you are betier than I am, but you are still a
negro." This game is switched from the teacher to the student
influence level. This critical behavior usually is seen when a
student attempte to break away from the group in order to conform to

the teacher's claseroom performance atpactatim.m

351b1d-. Pe 599-

36.’!. Caliguri, "Games Disadventeged Children Hay Play,"
The School Counselor, 163390, 1969.

Mrvia.
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In an attempt to gemerate commmication among students,
counselors, and teachers and to share vocational information phmo-
graph records have successfully been employed as a group guidance
activity.>” Por example, one counselor played "Officer Krupke" from
Weet Side Story in which the gang, the Jets express their disapproval
of Officer Krupke and the emtire adult world.*’ From this point of
departure the group discussed parental expectations for their
children in relation to parental habits, The obvious conclusion to
the discussion was that if parents have good work habits and like
their jobs them their childrem would most likely follow the pattern
set for them by their parents.

IIY, CEAPTER SUMHARY

In ghort, new resources need to be identified in relation to
black youth and the salf:umoept_. Systematic :Ln:aam::e education
for school staffs to focus upon characteristics of failure students,
the nature of prejudice, amd the nature of aeeio:woholngical
dynamics of minority group life is alsc needed to help professicnal
workers., Also, couneelor stategies based upon pesychological and
social concepts of rewards and punishment may be more effective than
traditional means of control and improvement of student achievement

39H. Pibkine, "A Different Approach $o Sharing Ocoupational
Information,"” The School Counselor, 16:390, 1969.

4Onya,



and aspirations. HMoreover, less emphasis should be placed on
ctandardized test results for placement purposes and more emphasis on
individual and group behavior analysis regarding the potential for
learning.

No matter what type of technigues have proved themselves m-
cessful occcupational orientation must begin early in the young black
child's 1ife. OCcoupational informational services and activities
need to be planned with the needs of the particular group in mind;
they must be individualized and they must be preceded by and

followed up with individual counseling.



CHAPTTR VI

SUMMARY AND CONCLUDING STATTHMINT

In an attempt to trace the development of the black youth's
self.concept and his subsequent vocational aspirations, the implicae
tion has been that youth, in general, were seeking an answer to the
basic question: "Yho am I and what is my place in the total scheme
of 1life? This question was seen as having more severe implications
for the black youth than his white counterpart.

In the previous chapters the problem of black was presented,
that is, the relationship between the self.concept of black youth and

his vocational aspirations.

I. SUHMARY

An investigation was made of the relationship between
self.concept formation and vocational aspirations in black youth. The
making of a vocational choice was seen as a direct result of cne's
vocational aspirations, that is, one necessarily being a function of
the other. Vocational aspirations were seen as being the result of
youth's concept of himself, that is, "Yho am I and where am I going?"
In short, the declaration of vocational decisione was viewed as an
attempt to implement one's self-concept.

It was necessary to know about self.concept and ite formation.
This vital process was seen as starting at birth. The key influence

in guiding personality development wae seen as the child's
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relationship with his parents, especially with his mother. The
importance of the subtle factor of "mothering" was related to the
healthy, well rounded development of an individual. In addition, a
child's need for love and acceptance was demonsirated. The importance
of physical care was not overlooked in viewing the formation of per-
sonality. In short, the parents provided a physical and psychological
frame of reference for the child.

The period of adolescence was viewed with the utmost
importance. Adolescence was viewed as an exploratory period. A
variety of tasks were presented which are typical of adolescents, such
as establishing a mature sense of identity and of preparing for work
and marriage. However, the most crucial task of adolescence was
answering the question: "Vho am I and where am I going?" In short,
the period of adolescence was viewed as a time when youth must decide
upon some plan for their life. Adolescence as a result of umusual
changes, physical and peychological provided a period for heightened
awareness of the self.concept.

During the adolescent period the youth is called upon to make
some decisions concerning his vocational future. The selection of an
occupation was seen as the implementation of one's self.concept. The
translation of self-concept into vocational terms was manifested in
the youth's vocational aspirations. In making one's vocational
declaration the importance of proper role models was emphasized.

Identification was seen as the basis for role models. The role of
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eignificant figures in the youth's life was stressed. Thie importance
can not be overemphasized in relation to the black youth because it is
often the case that he ie provided with models which do not come from
the society's middle class mold.

The formation of self.concept was considered 2 common thread
which ran through the taske of those with all skin colors. The
self-concept of black youth was seen as developing positively. How-
ever, this positive picture the black youth had formed of himself was
seen not to be lasting,

Black youihs self.-concept and their subsequent vocational
aspirations were seen to be affected most by the limiting factors of
sociely and family in the reversal of the self.concept from positive
to negative. History has served to design and perpetuate a caste
system which caused the society to restrict the picture black children
were given. Thie occurred becaused history shaped the attitudes of the
peoples, both black and white.

The black youth's family wes viewed as & limiting factor in the
generatiocn of vocational aspirations. Although black families have
traditionally employed child rearing practices which create a high
need for achievement. This occurred because the black peoples were
psychologically castrated as a result of historical events.

The fact was established that the imstitution of education
perpetuates the cultural traditions of society. Since this function

has served to be determentizl to black youth's mobility aspirations,



it has implications for vocational counseling, in addition to the
total educetional system.

A challenge has been presented to the educational system: to
E.hange the self.concept of black youth in a popitive direction and to
raise their asspiration level. Thie can be done within the broad
framowork of education by increasing the awareness of school personnel
and providing materiale and procedures in which the black youth can
gee himeelf positively.

Cn an individuzal counseling basis there were many techniques
presented which could be employed to give the black youth a positive
concept of himself. However, the most important was thet counselors
be aware of the discrepancy between the educational institution and
black youth.

II. A CONCLUDING STATEMIRT

Fducation ie a tradition, and it is & lasting one. This instia
tution must accept increased responsibility for black youth.
Fducetion must deal effectively with this responeibility by meking a
deliberate effort to aid the black child in his quest to maintain a
positive self.concept; therefore increasing his vocational aspirations
80 that black peoples can attain a degree of succees which hes
historically been denied to them.
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An investigation was made of the relationship between
gelf.concept formation and vocational aspirations in black youth., The
making of a vocational choice was seen as an inevitable result of one's
vocational aspirations; one is necessarily a function of the other.
Vocational aspirations were seen as being the result of the black
youth's concept of himeelf, that is, "Who he is and where he is
going." In short, the making of vocational decisione was viewed as an
attempt to implement one's self.concept.

To aié such an understanding, the development of self.concept
was traced. Thie vital procese was seen ae starting at birth. The
key influence in guiding self.concept formation was seen as the
child's relationship with his parents, especially with his mother.
Adequate physical care was seen as essential to the healthy dewvelop.
ment of the child. Horeover, the importance of a child'e need for
love and acceptance was demonstirated. In this light, the importance
of the subtle factor of "mothering" wase related to the healthy
development of the child. This factor was considered to be of such
importance because “mothering" indicates the degree of intimate
contact the mother has with her child in such areas as feeding and
toilet training. Horeover, the concept of "mothering" was viewed as
an indication of the mother's total acceptance of her child. In short
parente provided a psychological and physical frame of reference for
the child.



Adolescence was peen as an exploratory period. & variety of
task were presented which are typical of adolescence, such as
establishing a mature sense of identity and of preparing for work and
marriage. However, the moet crucial task of adolescence was viewed as
answering the question: "Who am I and where am I going?" Adolescence
a8 a result of unusual and repid changes, physical and psychelogical,
provides a period for heightened aweremess of the self.concept.

During the adolescent period, the youth is called upon to make
some decisions comcerning his vocational future. The trenslation of
self-concept was viewed as a manifestation in the youth's wvocational
agpirations. In making one's vocational declaration, the importance
of preoper role models was emphasized. Identification was seen as the
basis of role models. The role of significant figures in the black
youth's life was stressed, because it is often the case that he is
provided with models which do not come from society's middle class
mold.

The formation of the black child'e self.concept was seen as
positive as a result of parenmtal child rearing practices, that is,
early independence training and withdrawal of love ae punishment. It
has been demonstrated that these factors create & high need for
achievement in youngeters. However, this picture the black child has
formed of himself wae seen not to be lasting.

A black youth's self.concept and his subseguent vocational
aspirations were seen to be affected most by the limiting fectors of



society and of his family. History has served to deeign and to
perpetuate a caste system which caused the society to restrict the
picture black children were given of themselves. The same structure
of opportunities, education and economic, were not offered to the
black child that his white counterpart received. The black youth's
family was viewed as a limiting factor in generating vocational
aspirations primarily because of incomplete family structure, inade-
quate finances, and parental values.

A black youngster was seen as having a high need for
achievement; however, the schools have perpetuated the traditions of
society, that is the black youngster sees that he does not have access
Yo the avenues of success; therefore, he learms not to value success.
The schools must make deliberate efforts to enchance the black youth's
self.concept and to raise his vocational aspirations. This can be
done within the broad framework by increasing the awareness of school
personnel, and providing materials and procedures in which the black
child can see himself positively. On an individual counseling basis
there are many techniques, all with the underlying concept of “"being
honest” which can be employed to aid the black youth; however, the
most important implication for vocational guidance is awareness of the
cultural disorepancy between the educational institution and the

black youth.



