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Table 12. Teachers' time devoted to elementary and secondary.

¢ HNumber : Per cent

Teaching exclusively in elementary 19 6l.3
Teaching in elementary and secondary 11 35,5
No answer 1 3.2

Total 31 100.0

a supervisory capacity, all had degrees in art. It can then be
concluded that the non-degree teachers are teaching exclusively
on the elementary level, This would seem to indicate less em-
phasis is placed on degree qualifications at the elementary

level,

The questionnaire returns showed that in 12 or 38,7 per cent
of the schools, some of the classroom teachers exchange art with
other subjects. HNineteen or 61l.3 per cent of the schools indi-
cated classroom teachers teach their own art (Table 13).' The
idea of exchanging art with other subjects is usually brought
about by teachers who claim they cannot teach art, but would be
glad to teach another teacher's English or music if, in turn,
that teacher would handle the art for them. This situation may
seem fine to the teachers, but there can be little benefit for
the children. Usually a program like this is planned ahead, often
resulting in the presentation of directed projects. The teacher,
rushing from class to class, has little knowledge of the needs,
desires, personalitlies, or past experiences of the children in

the exchange group. The regular classroom teacher becomes
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indicating their use. Twenty-four schools or 77.4 per cent have
art books available for the teachers' use. Thirteen or 41,9 per

cent have film strips, and 11 or 35.5 per cent indicated the use

of various pamphlets (Table 30). Every school surveyed indicated

the use of some type of art reference material.

Table 30. Art reference material available to classroom

teachers.

¢ Number : Per cent
Books 24 77.4
Film strips 13 41,9
Magazines 28 90,3
Pamphlets 11 35.5
Art prints 1l 3.2
Movie film 1 3.2

It is the opinion of many authorities that art contests and

competitions are harmful to the child, especially at the elemen-
de Francesco (4, 1958, p. 291) feels that work in-
The

tary level.

volved in contest is usually of no interest to the child.

child is forced to work to please adult judges. The winners re-

ceive a false notion of their abilities, and the losers usually

are discouraged and frustrated. In the 31 surveyed schools, 24
or 77.4 per cent of the systems indicated that they participated

in art contests, six or 19.4 per cent did not, and one teacher did

not answer the question (Table 31).
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Table 34. Location of elementary exhibits.

T e e e e

: Number : Per oenf

Downtown stores 5 16,1
Library 7 22,6
Park 0 0.0
School 24 7.4
Post Office 0 0.0

Others listed

Kansas State University Art

Lounge 1 3.2
Veterans Community Building e J 3.2
City building p ¢ 3.2

Table 35, Community organizations interested in art.

B o s e e ettt e iSSP LS SLE LS Ll LSS

3 Number

American Federation of VWomen's
Clubs

Art Associations

Parent Teacher Associations
Travelers Club

AA.U. W,

Seience Club

Chamber of Commerce

N

Junior Ked Cross
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Table 38, Community resources conducive to art activity.

: Number

Museums

Rivers

Parks

Art museums and galleries
Libraries

Outdoor sculpture
Murals

College art departiments
Zoo

Brick factory

Clay banks

[l S N T S | B . B I D S i+

014 Abilsne Town

Total

%]
0

SUMMARY

One hundred forty first, second, and third class cities with
large elementary enrollment were contacted, inquiring about the
elementary art programs and whether or not they employed an ele-
mentary art teacher. Ninety-eight responses were received.
Fifty-nine and two-tenths per cent of the schools indicated they
do not have an art teacher. The fact that more than half the
schools surveyed have no art teacher is one of the most surprising

results of this survey.
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art. The main objective is the development of the child, with
emphasis placed on self-expression, creativity, and problem
solving.

The organization and administration of elementary art pro-
grams seemed to be divided into the following three types:

(1) An art teacher who taught art in one building, and in some
cases, was responsible for teaching other subject matter; (2)

An art teacher who traveled between a various number of bulldings
and taught art in the classrooms, often being called a consultant,
but with very little time allowed for consultations; (3) A direc-
tor or consultant who worked on an on-call basis and was avail-
able to the classroom teacher for demonstration work or consulta-
tion. This director or consultant often had an assistant who
traveled between buildings, teaching art classes.

Since classroom teachers teach a great deal of the art that
is taught in the elementary schools today, they should be highly
qualified in this area. Effort might well be directed toward
developing better organized inservice training programs, whereby
qualified art personnel, now employed by the various schools,
could re~direct their efforts to instigate a teacher training
program in the field of creative art.

Through methods such as these, art education can help
develop more stable and effective citizens who will be capable
of creative acts and thinking, and who will be able to adjust

to changing situations in our complex society.





