
maooLciAum m

»_#», MM 3«at« CoUaea of
i, 1987

a im
in partial fulminant of tt»

AOT> AKtlSD



fg
Ml
CZ.

TABLE OF C08TBHTS

Page

MTBODOCTIOH 3

STATEHEHT OF PURPOSE 3

METHOD OF PROCEDURE * 4

C0HTE8T OF THE COURSE 5

THE QOESTIOWIAIRE 14

IRTERPRETATIOH OF DATA SECURED 23

GOKCXUSIOHS 55

ACKUOSLEECatERT .................................... SB

LITERATURE CITED 59



JUTRODOCTIOB

Sine* there Is an increasing demand for the teaching

of farm management in high aehool oouraoo of vocational

agrieulturo, the author became interested In determining

hat the objectives of such & oourse Should be and bo*

objectives are being accomplished by saoeeasful teachers.

Bach of our teaching baa not been conducive to beat

learning* Past methods of teaching, is many instances,

arrangements of iaolated enterprises, not closely

nd did not preeent maximum life likenesses to

the learner and therefore maximum child growth. The author

baa attempted to determine the needa of the pupila and the

scene of meeting these needs, «o as to prepare these young

people to take their places in life,

She purpose of this study was to determines

1, The principal objectives in the teaching of fans

courses la high school classes of vocational

agriculture.

2, The relative importance of these objeetlvea.

3, the devices used in accomplishing these objeetlvea

In the teaching of farm



4. The relative importance of these devices.

5. The requirements that a boy must meet before he is

permitted to enroll in a fans management course.

6. the chief difficulties in presenting the study of

farm management.

7. The length of period devoted to third year agri-

culture and the percentage of this time that is spent on

farm

KBTHOD OF PROCEDURE

An attempt was made to study the problem of the content

of third year vocational agriculture in other states, as

well as in Kansas. Letters were sent to the Supervisors in

the majority of states in the iiorth Central Region, one in

the North Atlantic Region, one in the Southern and two in

the western Region. This gave a fairly widespread sample

of programs.

A questionnaire composed of three parts was then set up.

Part I, "Objectives of Farm Management Courses", had to do

with the ranking of the six major objectives of farm manage-

ment oourses as to their relative importance. Part II, "Ob-

jectives of Farm Management Courses and Devices Used to Ac-

complish These Objectives", dealt with the ranking of the

objectives, under the six major divisions, so as to show



their relative laportenoe and the rating of the special da-

te aecoapiieh tbeee objoctivee In the order of

Fart ill, "Sana Problem in reaching

Fara Management", had to do with tba requiroraenta a boy most

meet bafora ba la pamittad to enroll in a farm management

course, tba ohief dlffieultiaa In preaentlng tsbo etudy of

farm management, tba safeguards tbat anat ba adhered to In

tba tenoning of fara aanagaaant, and tba amount of tiao da*

voted to thia work.

tba questionnaire aaa aant to ona hundred taaehara of

vocational agriculture in Kanaae and eight

Hepliea were received from fifty-two.

MMN or m
of tea etetee are WtWii to ana of ten plana.

Ona la to offer vocational agriculture on a three year

basis paralleling aaab year with a phaee of farm raeehanlca,

somewhat ea we bare dona in Kaneas; otbara give two years

of vocational apiculture before any fare mechanics la of-

fered. The teird year, of source, conoiats entirely of

fain mechanics, while the fourth year oonoiata of fane

management. Shue, the fara aaabaniea work doea not parallel

the work in production of livestock and crops.



The Ion vocational agriculture program Involves the

teaching of farn shop work as a separate unit rather than

as a part of the units featuring orop and livestock produc-

tion.

Of the 109 departments last year approximately two of-

fered two years of high school work which is ordinarily

crops and animal husbandry, 4G had three years in which farm

mechanics is added, and 59 had four years, including the

advanced course in farm management.

Iowa operates on a quarter-day plan with approximately

00 minutes given to eacli class.

Klnneeota

Agriculture in Minnesota is given on a three year basis,

taking crops, livestock, and occupational guidance work in

agriculture I, for the ninth grade, the same line of activ-

ity is carried on in agriculture II ?er the tenth grade»

only making it more difficult and requiring a fewer number

of enterprises, waking them pertinent to the coaEwnity In

which the high school Is located. In agriculture III still

fewer enterprises are required, but in a much more detailed

way and in addition, management, marketing and economics.
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ft* of the eeheole offer • third peerMM and there ere

• C««t eey peeeihly fire, that 8»*» • fourth year of work.

KM* of the schools are el-Ins reran n© minute periods,

or • total of 490 Btantee par week to the work.

fin—rlj the organisation of roootlonel agriculture la

mrnriw u ftUant

ftKil ttort cither eataal huebandry or eoiia ana

erope for two watte of credit, twenty par aaat of to* 180

sdautes par day wee glean orer to faiw shop, work whieh aaa

a part of the two unite of credit* Freshwsa and sopbonoree

enrolled for thie course.

tapbsaors Taart la tfaa eophonoro year, torn wee of*

fered either two unite of enlaal husbandry or two unite of

aolla and aropa to frecbaea ant s^phmaoroa. *eu will ace

that tba csurasa la anlaal hucbcadry or aolla and erapa wara

alternated by years and aorollafl hotii frechnen and sopho-

aeree. twenty par want of Cha tine la the attend pear wee

aleo given to fare atop*

third fear or Junior Peart Purine the Junior pear and

senior peer, advanced eoureea ooneietlas of one-half or one

unit in any of the following eoureea waa offered to both

Juniors and Seniors

t



Eairy Husbandry - one-half or one unit

Poultry Husbandry - one-half or one unit

Swine Husbandry - one-half or one unit

Sheep Production - one-half or one unit
Beef Production - one-half or one unit

Farm Socmoraios and Management - one-half or one unit
Horticulture - one-half or one unit
agricultural Mechanic* - one-half or one unit

The courses in the junior and senior years were alter-

nated.

A total of six units in vocational agriculture was of-

fered.

At the present time, however, the vocational agriculture

work is being reorganised on the basis of types of farming,

rather than in terms of field crops one year and animal hus-

bandry the next. The amount of farm shop work will depend

upon the needs of the community*

Ohio

Practically all courses in vocational agriculture in

Ohio are on a four year basis except in oases where a teach-

er spends his time in two schools. According to this plan,

the third year is given over to farm engineering, including

farm mechanics. Some of the teachers may offer a small

amount of farm mechanics work In the first and second years

Eighty-six per cent of the schools offer a third year of

agriculture with the same number offering a fourth year.

The length of class period is 90 minutes.



South Dakota

90 minute period ie the most caramon and moat popu-

lar plan in South Dakota, There are schools offering two,

three and four years of agriculture. The fourth year was

made possible by the inauguration of the 90 minute period.

Shop work is not taught as a separate course. It

parallels the first two years* work. The recommendation is

that two-fifths of the time be devoted to shop. Host of the

schools that offer three and four years of agriculture, of-

fer a third year that covers farm mechanics and management.

There is little shop work in this farm mechanics. The

recommendation is that anything in the nature of shop work

be along the line of gas engines and farm machinery repair.

About eighty-six per cent of the schools offer three

years of vocational agriculture and about ten per cent of-

fer four years.

Wisconsin

All of the Departments of Vocational Agriculture in

Wisconsin offer a four year course, including plant hus-

bandry the firet year, animal husbandry the second, farm

mechanics the third, and farm economics the fourth. A num-

ber of the schools have a combination of the third and
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fourth years, so that they alternate subjects. This 1* also

tare* la • eery faw caaee *» the first and second years'

the usual length of period U 00 nlnutee. from reports

of 76 of the 100 dspartaents, ©0 bam 90 ataut* progrena,

14 here hour prograwa# and one baa a eoriblns felon of tho two.

Connecticut

Connecticut, In the Berth Atlantto Hasten, baa

•too course of study in agriculture, BBterprleee are ee-

looted to raise up courses of study and emphasis la deter-

adnad on tba baala of a careful survey of the fanalog la tba

eeeaamity, and tba needs of tba students taking tba courses.

a saggaatod four year program includes:

First Tears goo to 730 minutes par eeelu

Operative and managerial training In selected plant

production anterprlaaa adapted to the oonMualty.

nam ahep repair and construction.

Project planning end study.

Teari 800 to 780 alnutee par

training in aalaeted

to the eoMsunity.

-•



XI

Farm shop jobs involving wood, iron, concrete, rope

and leather.

Project planning and study.

Third Tear: 600 to 750 minutes per week.

Case studies of fturn exemplifying the principal types

of farming of the community.

Continued study of the major production enterprises in

relation to managerial problems encountered in the case

studies.

Faun shop related to the major enterprises and to the

farm as a whole.

Project planning and study.

Fourth Yoart 800 to 750 minutes per week.

Continued study of case farms exemplifying the various

types of farm organisation of the community, with special

emphasis upon farm law, records and accounts, rural economic

and social problems, etc.

Farm shop emphasizing water supply systems, lighting

systems, plumbing, farm buildings not before considered, eta

Project planning and study.

Oklahoma

Vocational agriculture in Oklahoma (Southern Region)

is set up on the four-year basis. The farm problems, based
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cm « survey of the eoawunity is used. The managerial prob-

lems are usually emphasized during the third and fourth

years of the work. Fawn shop and fans mechanics are taught

at the time of the year that the teacher sees fit to Include

Mnai

Colorado

Ike Colorado plan suggests the following:

Third Year: 90 to 180 minutes per day*

Intensive study of two or three important enterprises

in the field of livestock, crop or fruit production with

special emphasis on the economic aspeets including Jobs

pertaining to cooperative marketing, and with emphasis on

individual instruction.

Projects and other forms of supervised practice.

Fourth Xear*s 90 to 180 ainutea per day.

Individual instruction in farm jobs which will help

most in establishing the students in a specific farming oc-

cupation.

«Schools providing for only three years of instruction in

vocational agriculture should make this the third year's
work. The content of the courses should vary according to

the type of agricultural practices in the eonsnunity and the

supervised practice work of the pupils.
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Pant aieehanics IT.

Projects and other forma of supervised practice.

Idaho

Practically all of the schools in Idaho offer a year

of vocational agriculture without shop in the Freshman

The work in this year is baaed largely around the enter-

prises in whioh the boys have projects. Sophomores take the

second year in agriculture, which does not have farm shop

work. The project work serves as a review of the enter-

prises handled in the Freshman year, additional farm jobs

in the field of farm crops and animal husbandry, including

marketing, are handled in this course.

Moat of the schools are combining the Juniors and

seniors into one class and the work is offered for two years.

Approximately seventy per cent of the time is devoted to

farm mechanics; the remaining part is devoted to project

work, live stock judging, seed Judging, farm management, and

other phases of work that are woven into the course.

These classes are given on a 90 minute basis.
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THE QUESTI OKI;AIRE

Objectives of Farm

"3*ara management is the study of the organization and
operation of a farm business to secure the largest long time
income from the business* By organization is meant the cca-
bining of land, labor, and capital into a business unit, to-
gether with the managerial ability of the operator".

- a. E. Grimes."-

(Please oheclc those six major objectives as to their impor-
tance.)

B0OBASC1

I.

II.

Ill,

IV.

v.

VI.

To manage the farm business
in an effective manner.

To produce agricultural
products efficiently.

To market agricultural
products economically.

To take an intelligent part
in the economic, civic and
social activities of the

To develop and maintain a
happy and satisfactory farm
home.

To become established as a
successful farrier.

•Hp <a -p
o U -P
o o -HO
s s a a

Personal correspondence, March 1936.



IS

Objective* of Farm Banageraent Course* and Devices

Oaed to Aocompliafc these Objective*

»or your Information the following definitions of terms

used in ths questionnaire are called to your attention.

k ease f""» 1* "• *** typical of tto region* It Should

to an mfmSmm tto community, not too large, nor too araalli

tout It ahouW earry an average of tto principal enterprises

found in tto locality* should to owned toy on* man rather

than a ranted fare, should to as near tto school as possible

to facilitate eeenuBieation, since many trips are to toe mad*

to? the elaas and instructor to and from tto farm •»y wm o«*» -
TtMaU ^ ^ &m T# tMerk (1931)

Virginia Polytechnic Inatltuto.

the toy carries. This may wary from <x*J*> tar** °» ****,,.
different projects* Those oay not furnish all of tto skills

tto teacher would like for him to experience, therefore tto

euaolementary fjffl practice work any tolp to give Mb a
SSaWimavR%«fttru other words, we usually think

of tto supplementary farm practioa work as including skills

^tarenot necessarily called for in the boys* project

• Lester B* Poliom**

aptlw oreJaats include class and group

sr^V '

c^seproJecl feWb which tto entire class

participates* A group project is on* which is planned,

studied, recorded and conducted by a group of boys, lnstoad

of ay an entire class".
• a. A. Schmidt (1926),

Pield trips are outdoor trip* to nearby fields, fare*

or other places to glv* the student praotie* or instruction

with materials, animals, or objects found in the community*

^Personal correspondence, Sept. 1935.
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Cheeking Device

Importance Devices

I3«

o

H
a a c*

iii

Individual
instruction

on farm

1

id
£°

.: i 1

h ono
*-»

52
43

2?
• H 1H

K
s
g



(Pleas* check the objectives, under the six major di-

visions, so as to show their relative iiaportance (most, more,

little, no). Rate the special devices used to accomplish

these objectives in the order of their Importance, as 1, 2,

S, etc.).

Questionnaire Content

(Checking device shown on first page only)

I. To manage the farm business in an effective manner.

1. To determine the type of farming best suited to

the student's farm.

2. To determine what crops to geam and the acre-

age of each.

3. To determine what kinds of livestock to keep

and the number of each.

4. To determine the labor requirements and the

proper distribution of labor on the farm.

5. To determine how to Iaj out the home farm.

6. To learn to make a critical study of the farm

for the purpose of improvement.

7. To learn when to expand or decrease any partic-

ular enterprise.

8. To learn the value of diversified farming.

9. To praotioe thrift.
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10. To develop the ability to buy and sell ef-

fectively.

11. To decide what equipment ia moat needed on

the farm.

12. To learn to select suitable farm machinery

and equipment.

IS. To appreciate the value of farm records.

14. To set up aaeful methods of keeping records.

16. To learn to use credit in farming.

16. To develop the ability to make wise choice

of investments.

17. To learn to choose and make wise use of in-

surance.

18. To decide whether to buy or rent the farm.

19. To develop the ability to Judge the value of

property including land and livestock.

SO.

21.

22.

II. To produce agricultural products efficiently.

1. To develop the ability to choose, grow and

harvest good quality orops.

2. To develop the ability to select, breed, feed—



3. To learn to figure the cost of production.

4. To learn to work out satisfactory farm methods.

5. To learn to detect Marginal lands and how to

use then.

6.

7.

0.

HI. To market agricultural products economically.

1. To market the products raised economically.

2. To learn how to store farm products so they

will be in the best market condition.

S. To know how to create and develop market de-

mands for borne products.

4. To develop the ability to determine trends in

marketing and to meet market demands.

5. To know the reasons back of price trends,

cycles, etc., and to interpret these so as to

adjust plans to fit these trends.

0.

7.

a.

IT. To take an intelligent part in the economic, civic

and social activities of the community.

1. To determine the kind of cooperative organi-
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zations needed to moot the problems at baud.

2. To determine the soundness and efficiency of

cooperative associations in the conn-amity.

3. To develop the ability to serve as an effici-

ent officer in farm organisations.

4. To learn the relationship between the success

of other business and success in agriculture.

5. To consider the viewpoint of others.

G. To develop the ability to take an effective

part in group activities, exhibits and friend-

ly contests.

7. To develop constructive leadership.

8.

9.

10.

T. To develop and maintain a happy and satisfactory

farm hone.

1. To appreciate the social advantages of living

in a rural community.

S. To develop an appreciation for Improved farm

conditions and home conveniences.

5. To plan and carry out effectively the improve-

ment of the farm home.

4. To plan and carry out the landscaping of yards



and grounds and the beautlfioatiou of the farm

•-'-:' :C.

5.

C.

7.

VI. To become established as a successful farmer.

1. To help the farm boy to get started in farm-

ing.

2. To develop confidence and pride in farming

as a vocation.

3. To develop the desire to own a farm.

4. To take an active interest in farm activities.

5. To develop the ability to become adjusted to

the situations met in the community.

6. To progress with agricultural development.

7. To continue to read and study agricultural

3.

publications.

9.

20.



Some Problems In Teaching Farm Management

I. What requirements must a boy meet before he is

permitted to enroll In a farm management course?

1.

2.

3.

4.

5.

II, List your chief difficulties in presenting the

study of farm management.

1.

2.

3.

*.

5.

Ill, What are some things you would suggest out of your

experience in teaching farm management that should

be set up as safe guards that must be adhered to?

1.

2.

3.

4.

5.



IT. Hhat length period do you devote daily to third

year agriculture? _________

What per cent of the time devoted to third year

agriculture is spent on farm management?

Do you teach third year agriculture every year?

If you teach third year agriculture in alternate

years, ——t method of alternation do you use?

HTERPRETATIOS OP DATA SECHRED

Is the questionnaire each teacher of vocational agri-

culture was asked to cheek the six major objectives as to

their importance (most, more, little, no). Otader the second

part, they were asked to cheek the objectives, under the six

major divisions, ao as to show their relative Importance

(most, more, little, no) and to rate the special devices use!

to accomplish these objectives in the order of their Im-

portance, as 1, 2, S, et«. The author realised that not

every device that was listed would be used in accomplishing

every objective, »o where only one choice was made, it was

allowed to stand. Ifcder the third part, "Some Problems in

Teaching Farm Management", there was a wide range of answer*.



material gathered was compiled on the basis of the

matter of teachers answering under each heading.

She answers were summarized under the saw

headings as they were grouped In the questionnaire.

Objectives of Farm Management Courses

In table 1, it will be noted that 42 teachers ranked

the objective, "To Manage the farm business In an effective

manner", as of "most" Importance, 10 ranked it as of "mora"

Importance, while no one said it was of "little" or "no"

importance.

The ratings of the objectives, "To produce agricultural

products efficiently" and "To market agricultural products

economically", are so nearly alike that we may oonsider

them together. Around two-fifths of the teachers called

them "moat" important, while about one-half said they were

of *ikb—" Importance. So, It nay be presumed that practi-

cally all teachers use these objeattws* In planning their

The rating of the objective, "To take an Intelligent

part in the economic, civic and social activities of the

community" shows a greater difference of opinion. Ten say

It is of "most" Importance, 38 of "more", 9 of "little",

and one of "no" Importance. Ho doubt those who call it of



"little" or "no" importance, oonalder it a port of rami

•ooiologje

The objective*, "To develop and mintain a happy and

aetiefaotory Cam bona" and "2 eeaafjllahed aa a

quite atadlar in rating* They am
la the teaching of fats:

Table 0, The relative

In the teaohlns of farm

aabool olaesee of

of the najor objeotivea

eoureea la high

agriculture.

X. To
In an

tae farm baaInoaa

II* To produce asriaultnml
product* efficiently.

*******III.

IT. To talee aa intelligent part
In the oeonamie, olvio ana
aoolal activities of the
ooom intty.

V. To develop ana naintain a
happy and eatlafaotory fena

VI, To

1 |

5
4*

|
10

80 96 4 1

H 25 3 1

10 ac 1

CO 19 4

20 19 3 1



Objectives of Aunt Management Courses and Devices

Used, to Accomplish These Objectives.

In the following tables, the ohjoctives were arranged

In the order of the percentage of teachers reporting than

to be of "moat" importance.

Table 1. The per cent of teachers reporting the objectives

to he of (most, more, little, least or no) importance.

"T; To manage ^h» far* business per cent oi . teachers
in an effective Banner. BfJBJi ;ins

J I

e

1
3 o

SS

1. To determine the type of
farming* 73.9 17.3 3.8

2. Appreciate value of records. 59.6 33.5 1.9
3. Yfoat livestock to keep* 57.7 34.6 7.7
4. Determining crops to grow. 55*8 42,3 1.9
5. Wise choice of investments. 51.9 36.6 7.7 3.8
6. When to expand or decrease. 48.1 40.4 7.7 3.8
7. Judge value of property. 46.7 48.9 2.2 2.2
8, Practice thrift. 46.1 40.4 13.5
9. Critical study of the home farm. 46.1 33.5 15.4

10. Methods of keeping records. 46.0 36.0 18.0
11. Using farm credit. 40.4 50.0 9.6
12. To buy and sell effectively. 40.4 42.3 15.4 1.9
13. To buy or rent a farm. 36.S 50.0 10.9 2.2
14. Value of diversified farming. 30.a 57.5 9.6 1.9
IS. Selecting suitable equipment. 30.0 50.0 20.0
16. Determine equipment needed. 28.a 57.7 13.5
17. To lay out home farm. 23 .a 53.9 17.3
18. Labor requirements. 19.2 61.6 19.2
19. Use of insurance. 4.E 57.8 35.5 2.2



Objactivea of Far* Hanagajsent Couraes

I. To sienage the farm business In an affective

In table 1, "To determine the type of farming", ie the

outstanding objective with 73.9 par cent of the teachers

listing it as of "most" Importance, 17.3 par cent as of

"more" importance, and only 3.8 per cent as of "little" im-

portance. In order to be successful, the boys must raise

the crops beat adapted to their localities and fit these in

with other enterprises to make a balanced farm. The types

of farming vary widely in different locations in the state

and even vary considerably in a community. In many cases,

suooess or failure may depend largely on the type of farm-

ing selected.

In the next group, including those which over SO per

cent of the teachers considered of "aoet" Importance, are

"To appreciate the value of farm records", 59.3 par cent;

"To determine what kinds of livestock to keep and the num-

ber of each", 57.7 per oent; "To detenaine what crops to

grow and the acreage of oaeh", 55.8 per cent; and "To

develop the ability to make else choice of Investments",

51.9 per oent. In many cases, these mean the success or

failure of the entire farm. Fifty five and eight tenths

p«r cent listed "Determining what crops to grow", as "most"

Important and 42.3 per cent as "more" important. In most



communities It la found advisable to raise aa much of the

feed fed to the enimala on the farm aa la poasible, ao aa to

lessen the expense of buying. Hence It ia vitally important

to raiae thoae crops which are beat adapted and thoee which

will produce the most suitable feed without depriving the

aoll of lta fertility.

Five of the objectives, "To learn when to expand or

decrease any particular enterpriae", "To develop the ability

to Judge the value of property", "To practieo thrift", "To

learn to Make a critical study of the farm for the purpose

of improvement" , and "To act up uaeful methods of keeping

records" , are ranked aa of "moat" importance by from 46.0

per oent to 48.1 per cent of the teachera and of "more"

importance by from 36.0 per cent to 43.9 per oent of the

teachers.

"To learn when to expand or decrease any particular

enterpriae" la an important objective, for the importance

of different enterpriaea variea widely at different tinea •

at one time they will pay well, and at another cause loaa

neceeaitating a decrease during the time when the ehanoea

for loaa are greater.

"To practioe thrift" waa oonaidered of much importi

It la through this, to a great extent, that the boy can be-

eetabliahed aa a farmer and acquire or accumulate



property of hi* own. This was considered of "moat" or "more"

Importance by 36.5 per cent of the teachers.

Forty and four tenths per cent said feat "Learning to

use farm credit" was of "most" importance and 50.0 per eent

stated that it was of "more" importance, and only 9.6 per

cent considered it of "little" importance.

"To develop the ability to buy or sell effectively"

considered of "most importance by 50.0 per cent and of

"»ore" importance by 42.3 per cent.

•to decide whether to buy or rent a farm" was consider-

ed of "most" importance by 56.9 per cent and of "more" im-

portance by 50.0 per cent of the teachers. This is an im-

portant thing to decide, for there are many factors to con-

sider, such as taxes, rates of interest. Initial payments

and prospects of being able to keep up the payments, if at-

tempting to buy.

Considering the 19 objectives under "To manage the

farm business in an effective manner" over 62.0 per cent

stated that all of these are either "most" or "more" impor-

tant. Eighteen of Gie 19 were considered of "most" or

"more" importance by at least 80.0 per cent of the teachers.

"To determine the type of farming"was considered of "most"

or "more" Importance by 96.2 per cent of the teachers reply-

ing. The range of pereentages for the other objectives

"



lies between these two.

Table 2. The per cent of teachers reporting the objectives

to be of (most, more, little or no) importance.

Per cent of teachers
reportingII. To produce agricultural

products efficiently.

t
o

p

A
1. To have quality livestock. 67.3 25.0 5.8 1.9
2. To grow good crops. 67.5 23.1 5.8 5.8
5. To figure cost of production. 57.7 52.7 5.8 3.8

4. To plan farm methods. 50.8 50.0 15.4 3.8

5. Use of marginal lands. 21.1 42.3 30.8 5.8

II. To produce agricultural products efficiently.

In table 2, "To develop the ability to select, breed,

feed, and care for quality livestock", was considered of

"most" importance by 67.3 per cent and of "more" importance

by 25.0 per oent, or a total of 92.3 per cent of the teach-

ers reporting for the two groups.

"To develop the ability to choose, grow and harvest

good quality crops" ranked second with 67.3 per cent of

"most" importance and 23.1 per oent of "more" importance.

Good crops production is quite necessary for profit and this

is one of the primary purposes of farming. Wien crops are



good, the farmers have plenty to eat and are able to obtain

many of the other necessities for life, but when crops are

poor, income is low and living conditions are on a corre-

spondingly low level.

"To learn to figure the coat of production" ranked

third with 90.4 per cent of the teachers considering it of

either "most or "more importunoe, followed by "To learn

to work out satisfactory farm methods" with a total of 80.8

per cent for "most and "more" importance.

Only 21.1 per cent of the teachers considered the ob-

jectives, "To learn to detect marginal lands and how to use

them", as of "most" importance and 42.3 per cent of "more"

importance.

Table S. The per cent of teachers reporting the objectives

to be of (most, noro, little or no) importance.

'

III. To market agricultural
Per cent of teachers

reporting
products economically.

•
o

2
o
I

X
S
a 1

1. To determine market trends. 54.9 31.4 9.8 3.9
2. To market crops economically. 51.0 41.2 5.9 1.9
3. To interpret price trends. 39.2 41.2 13.7 5.9
4. To develop market demands. 21.6 33.3 39.2 5.9
5. To learn to store products. 17.7 64.7 13.7 3.9



III. To market agricultural product* economically.

In table 3, "To develop the ability to determine trend*

in marketing and to meet market demand*" was considered of

"most" importance by 54.9 per cent and of "more" important*

by 31.4 per cent of the teachers. Thi* was followed closely

by "To market the product* raiaed economically" , which was

ranked of "moet" importance by 51.0 per cent and of "more"

Importance by 41.2 per cent.

There are many factor* to consider In determining

ket trends and these factors have varying weights under dif-

ferent circumstances, but 86.3 per cent of the teacher*

eonoider it a* an essential thing to be taught. The mar**t-

lng of crop* often take* a considerable amount of the price

obtained for the product, so scaling down the coat of mar-

keting ia very neeeasary in order to leave any margin or

profit. Replies indicated that 92.2 per cent of the teach-

er* considered "To market crops economically" as of "moat"

or "more" importance.

"To know the reason* back of prioe trends, cycles,

etc. and to interpret these so as to adjust plans to fit

these trends" was considered of less importance by some

teachers, probably because It ia a more difficult thing to

determine. Uany teachers warned against too much price

predicting, for it is haaardou* when wrong forecast* are



From the replies received, 3Q.4 per cent considered

it of either "most" or "more'' inportance.

Although the objectives, "To know how to create and

develop narket deaands for hcras products" and "To learn how

to store farm products so they will be in the bast aartot

condition", were not considered of "most" importance by more

than about 20.0 per eenfc of the teachers, the first of

these was rated of "more" importance by 33.3 per cent and

the latter by 64.7 per cent, 2he nsin reason for the low

percentage of the latter in the "moat" inportance column

is that this objective should have been rather thoroughly

ewwerad in the first or second year's worJ: in vocational

agriculture.



Table 4. The per cent of teachers reporting the objectives

to be of (moat, more, little or no) importance.

Per cent of toachers
IV. To take an intelligent part reporting

in the economic, civic and
social activities of the

1community. 1 s

1 1 a
o

1. To take part in activities.
2. To develop leadership.
3. To serve as officers.
4. Soundness of cooperatives.
5. View point of others.
6. To leero relationship of success.
7. Kind of cooperatives needed.

32.2
39.2
25.5
25.5
23.5
23.5
21.6

•CM)
45.1
52.9
51.0
56.9
43.1
45.1

11.8
11.8
19.G
17*6
17.6
27.5
29.4

3.9
2.0
5.9
2.0
5.9
3.9

17. To take an intelligent part in the economic, oivie

and social activities of the community.

In table 4, "To take an intelligent part in the aeon-

omic, civic and social activities of the community" was con-

sidered the "most" important objective in this group with

59.2 per cent designating it as "most" important and 49.0

per cent as "more" important, followed closely by "To devel

leadership", which was listed as "most" important or "moreu

important by 84.3 per cent of the teachers.

Next in order of importance are three objectives, "To

develop the ability to serve as an efficient officer In

farm organisations", "To determine the soundness of cooper-



ative associations In the eoamanity", and "To consider the

viewpoint of others". They are of about equal rank with

about 78.0 per cent of the teachers classing them as "most"

Important or "more" Important.

"To develop the ability to take an effective part In

group activities, exhibits and friendly contests" and "To

determine the kind of cooperative organisations needed to

meat the problems at hand" are of much loss importance than

the other five objectives. They are about equal, with a

total of 06.6 per cent of the teachers designating them as

of "most" importance or "more" Importance.

Only 27.4 per cant of the teachers considered "fleautl-

fioation of farm home" of "moat" Importance and 54,0 said it

was of "more" importance thus making a total of 0S.3 per

cent who listed it as very Important.



Table S. The per cent of teachers reporting the objectives

to be of (moat, more, little or no) importance.

V. To develop and maintain a
Per cent of teachers

reportinn
happy and satisfactory
farm home.

1
i o

1. Improvement of farm home.
2. Improved farm conditions.
3. Social advantages of country.
4* Beautifioation of fans home.

43.1 51.0 3.9 2.0
41.2 49.0 9.8
35.3 49.0 11.0 3.9
27.4 54.9 15.7 2.0

V. To develop and maintain a happy and satisfactory

farm home.

Under this major objective in table 5, there are two

minor objectives, "To plan to carry out effectively the lm-

pewreznent of the farm home", and "To develop an appreciation

for improved farm conditions and home conveniences". These

are of considerably more importance than the other two.

They are of about equal importance, for only 2.0 per cent

more teachers considered "Improvement of farm horn*"

"bo»*" important fcfaar. '.he objective, "Improve farm condi-

tions". These objectives attempt to bring about the final

purpose of famine - trying to raise better and larger crops

and to raise and market them economically, so as to leave



nor© with which the farmer can buy oarttforta and so live on

a higher plane. Thus he can maintain a happier and more

satisfactory hone..

Table 6. The par cent of teachers reporting the objectives

to be of (most, more, little or no) importance.

VI. To become established as
a successful farmer.

Per cent of teachers
reporting

43
m

1

1
o
&

Ip
<P

s s

1.
2.
3.
4.
5.
6.
7.

To start the boy in farming.
To develop pride in farming.
To read and study.
To progress in agriculture.
To want to own a farm.
Interest in farm activities
To adjust to community.

64.7
62.8
51.0
41.2
29.2
35.5
23.5

27.4 5.9
19.6 13.7
43.1 3.9
45.1 13.7
45.1 9.8
49.0 11.8
51.0 17.7

2.0
5.9
2.0
2.0
5.9
5.9
7.8

VI. To become established as a successful farmer.

In table 6, there is less difference in the importance

of the minor objectives under this major objective than In

any other group wo have considered. From the standpoint of

"most" Importance, "To help the farm boy get started In

5
8 is first with 64.7 per cent; "To develop confidence

pride in farming as a vocation" is second with 62.8 per

cent and "To read and study agriculture publications" third

with 51.0 per cent.
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For total per cent of importance as designated by the

"oat" importance and "more" importance, "To con-

tinue to read and study agriculture publications1' is first

with 94.1 per cent, "To help the boy get started in farming"

la second with 92.1 per eent. Then cones the group of med-

ium importance including "To progress with agriculture de-

velopment", "To develop the desire to cam a farm", and "To

take an active interest in farm activities" all having

per cent of importance, the total for each being 34.3 per

cent*

The objective "To develop the ability to become adjust-

ed to the situations to be met in the community" even ranked

st the bottom of the list of seven minor objectives «aa

rated as "most" important by 23.5 per cent of the teachers

and of "more" importance by 51.0 per cent, making a total

of 74.5 per cent considering it of much importance.



Table 7. The relative Importance of the devioes

used to accomplish the objectives •

^
Indi?

I" 1 ldual
*Z3 instruc- 43

I . To manage the farm business In a tion on

Ian effective manner. •a o1 e faro
"y n I

<n a a B p.

a
o •a

cl"
10 > ft

to § | a
B
O O OJ |

t« u •rl O
•H
•P

§ft
d-p
fe o
$ ©

•p

h c
s
«Jo

1 1
O ftg H

4£ <5?£ ft fl O ft

e

K

1. To determine type of farming. 1 8 3 5 6 4
2. To determine what crops to grow. 1 2 3 5 6 4
3. what livestock to keep. 1 2 3 5 6 4
4. Labor requirements. 1 2 3 4 6 5
S. To lay out farm home. 1 2 5 3 6 4
6. Critical study of home farm. 1 2 3 S 6 4
7. When to expand or decrease. 1 3 2 4 5 6
8. Value of diversified farming* 3 1 2 5 6 4
9. Practice thrift. 2 5 1 4 3 6

10. To buy and sell effectively. 4 3 1 6 2 6
11. What equipment is needed* 1 2 5 4 S
12. Select suitable equipment. 1 2 4 6 6 3
13. Appreciate value of records. 3 2 1 6 4 6
14. Methods of keeping records. 2 3 1 4 5 6
15. Using credit in farming. 4 3 1 5 8 6
16. Wise choice of investments. 3 2 1 • 4 6
17. Use of insurance. 2 1 3 6 4 5
18. To buy or rent a farm. 2 1 3 6 5 4
19. To Judge value of property* 4 2 3 5 6 1

Total 38 42 48 90 94 87

Rank 1 8 3 e 6 4
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In table 7 the low numbers indicates a higher rank.

If "Analysis of student's home farm and equipment" *are con-

sidered as of first importance as a device in ranking the

objective number 1 was placed in the column opposite that

objective , or if it was considered third in importance,

number 3 was placed opposite the objective in that column*

the average ranking of the devices used to accomplish the

minor objectives under the major objective "To manage the

farm business in an effestive manner" would be first, "An-

alysis of student** home farm"; second, "Case farm studies";

third, "Supervised farm practice" j fourth, "Field trips";

fifth, "Supplementary farm practice", and sixth or last,

"Cooperative or productive project".
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Table 8. The relative importance of the devices

used to n—nmpllah the objectives.

II. To produce agricultural
products efficiently.

Indiv-
idual

instruc-
tion on
farm

] S

I,«

43+3

So*»
o o
o uo c.

a

2

i

i
1. To grow good crops. 4 2
2. To have quality livestock 2 4
3. To figure cost of pro-

duction. 4 5 1
4. To plan fara methods. 2 3 1
5. Use of marginal lands. 2 14

Total 14 13 8
Rank 3 2 1

6
5

4
4
6

26
6

5 3
6 3

2 8
5 6
5 3

23 21
S 4

In table 8 tbe low score indicates a higher rank.

The order of ranking as to importance is as follows:

1. Supervised farm practice.

2. Case farm studies.

3* Analysis of student's home farm*

4. Field trips.



5, Cooperative productive project*,

6. Supplementary farm practices*

It is not surprising that supervised farm practice

heads the list betaaae it is by this means that the teacher

makes contact with the pupil at the pupil's home where the

boy is actually conducting the projects. He can there

deteet the mistake and make recommendations for more ef-

ficient procedure.

Table 9. The relative importance of tee devices

used to accomplish the objectives.

Indiv-
idual
instruc-
tion on
few.

III. To market agricultural
products economically.

n
II

<£§

ft

I

Is
•h o

Is
V) a.

!

:
•rl

43

go

o o
o t<

.a, a,

p

a
c

ML

1. To market crops economically4515 2 6

B» To learn to store products 2 5 16 5 4
5. To develop market demands 4 2 18 3 6
4. To determine market trends S 2 1 4 £ 6
5. To interpret price trends 5 2 14 5 6

Total 16 12 5 25 19 28
Rank 3 2 15 4 6

"
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The results from table 9 indicate tlatt supervised farm

practice wis first in laportanc© ae a device in accomplish-

ing all five minor objectives under the major objective,

"To market agricultural products economically". "Case from

studies" ranks second, "Analysis of home fans" third, "Co-

operative productive project" fourth, "Supplementary farm

practice" fifth, and "Field trips" sixth.
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Table 10» The relative importance of the devices

used to accomplish the objectives.

*> Indiv-
idual 1
instruc-

IV, To take an Intelligent
it

a K

•
e
3

tion on
farm

4*

1
IP •

part in the economic,
civic and social activ-

a 3
13

s.
43
•

*4
• •

ities of the eonsauaity.

1
1 s
•rl O

43 49

II

5
43 «

§8

o ft

ft

I
*>

V ti 5

u
•a
1 1 a il

e

1. Kind of cooperatives needed* 3 S 4 6 1 5

2. Soundness of cooperatives. 4 1 5 6 1 5

3. To serve as officers. 5 3 2 4 1 6

4. To learn relationship of
success. 4 1 2 5 3 6

5. View point of others. 5 3 2 6 1 4

8. To take part in activities. 6 4 2 5 1 3

7. To develop leadership. 6 3 2 4 1 5

Total 33 1? 19 36 10 32

Rank 5 2 3 6 1 *

Methods of ranking devices MM as with tabid 7. 1rhe

order of ranking of the devices was as follows:

1. Cooperative productive proj«iota •

2. Case farm studies.

3. Supervised farm practlc e.

4. Field trips.



5. Analysis of student's home farm and equipment.

6* Supplementary farm practices*

45

Table 11. The relative importance of the devices

used to accomplish the objectives.

V. To develop and maintain
a happy and satisfactory

-•1

II3

'I

• E

Indiv-
idual

instruc-
tion on

farm „

•a

»< o

g

I

I!
C O

I;
is.

I
I

«H
I

1. Social advantages of country. 2 1
2. Improved farm conditions. 2 1
S. Improvements of farm home. 1 2
4. Beautifioation of frrm home. 1 2

Total 6 6
Bank 1 1

4 6 5
4 5 6
6 3 6
6 4 6

3
3
4
5

IS 18 23 13
3 3 4 2

Prom table 11 we find that as a device "Analysis of

the student's hone farm and equipment" and "Case farm

etudies" tie for first place in importance, in accomplishing

the objective "To develop and maintain a happy and satis-

factory faro home". "Field trips" ranked third, "Super-

vised farm practice" and "Supplementary farm practices"
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both had the sane score or tied for fourth and fifth places

while "Cooperative productive projects" ranked last as a

device of importance.

Table 12. The relative importance of tlie devices

used to accomplish the dbjeotive.

TI. To becono established
as a successful farmer.

1.
2.
3.
4.
5.
6.
7.

To start the boy in faming.
To develop pride in farming.
To want to own a farm.
Interest in farm activities.
To adjust to community.
To progress in agriculture.
To read and study.

Total

2
2
3
2
2

Indiv-
idual

instruc-
tion on

a

Io
4
3
2
5
4
4
3

20 25
2 3

& ft

&8

i
l
l
l
i
l
i

3

5
3
5
£
2

5
4
6
4
3
3
5

7 25 3013 4

I

i

6
4
6
6
6
6

40
5

Pron table 12 *• find that "Supervised farm practice"

is the device which is first in Importance in accomplishing

all seven of the minor objectives. Since the teacher makes

so many contacts through this device it is easy to soe how



47

this on© would be the mo»t important. "Analysis of student*

hone farm and equips»nf ranks second, followed rather close-

ly by "Case farm studies" and " Supplementary farm practices"

which tie for tfcird plaoe. "Cooperative production projects'

fifth, with "Field trips" ranking in sixth plaoe.

Table 13. The relative importance of theMM
used to accomplish the objective.

a

I 8 1 4 6 Totals

Analysis of student's home
tans and equipment 11 14 7 10 3 2 129 3

Case farm studies Q 20 12 5 2 114 2

Supervised fans practice 22 7 8 5 6 105 1

Supplementary faun practice 2 4 10 22 9 220 4

Cooperative productive
projects 5 5 5 6 11 IS 229 6

Field trips 1 10 11 4 20. 221 5

la table 13 a weighted average was obtained. The

numbers in the column opposite the device and under the

figures 1 to 6 indicates the number of times that device

was used as first, second, third, etc. If the device was

first it was indicated by 1, if second by 2, etc. The

number of times the device was used was multiplied by the
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number found at the head of the column and the totals ob-

tained. The device with lowest totals was ranked the high-

est, next to lowest second, etc. The weighted average rank-

lng 1" « follows*

1. Supervised farm practice.

2. Case farn studies.

S. Analysis of student's home farm and equipment.

4. Supplementary farm praotice.

5. Field trips.

0. Cooperative productive projeets.

Some Problems in Teaching Farm Management

1. In answer to the question, "VShat requirements

must a hoy meet before he is permitted to enroll in a farm

management course?", only one teacher reported that a boy

must meet no special requlremeHb s. Twenty-five teachers

stated that he must have satisfactorily completed two years

of vocational agriculture. Three required the completion

of the first and second year courses or special permission.

Sixteen required at least one year of vocational agriculture.

Six reported that the better students and the ones who will

probably be farmers are encouraged. Eleven required the

boy to be a Junior or senior, and one said the boy should

be at least fifteen years old. one believed lower grade
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agriculture not necessary, if the student has a general

knowledge of faming.

Thirteen teachers requires the student to be a farm

boy, while sight said he must have a farm to be used for

class work in organization and accounts. Htne required the

definite selection of agriculture as a vocation and five

said the boy Must have demonstrated a proper attitude to-

ward agriculture.

Eleven mentioned a well developed project program and

eight required the boy to have the facilities for a good

home project program.

Other requirements listed and the number of teachers

mentioning them are as follows:

1*11 developed shop program 1
Records on projects for at least nine months 1
Cooperative spirit 8
Capital invested in agricultural enterprises 2
Inventory and records experience 3
The boy must have demonstrated Ma ability

to farm 1
The boy must have demonstrated his ability

to handle and use class work 1

2. The difficulties in presenting the study of farm

management and the number of teachers mentioning then are

as follows:

Plffloultles Ho. of Teachers
Shortage of suitable reference material 11
lack of an organised course of study 7
Lack of time to organise available material 2
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Lack of interesting material
Too many varied subjects to cover
Bailable information is hard to find
Obtaining enough practical illustrations
Setting concrete teaching material
Lack of a suitable text book
Proper distribution of time per year
Difficulty in securing a good ease farm for
study

Difference in types of farming in the
eomaunity
Inability to get enough figures for farm
records

Lack of time to go over a year of farm records
Boys don't have knowledge of farm costs and
returns
Lack of records on good farms in the community
Lack of records on farms in my region of the
state

Lack of adequate values in valuating property
Immature boys in the class
Hot enough previous training and exporieoee
Boys not ready to enter into farming
To maintain the interest of ffte weaker student
To get the participation of the weaker student
uncertainty of life work
Selection of a few wrong students
Lack of cooperation from parents
Objections of administration to too many units
of vocational agriculture

Changing established ideas
Poor preparation in grade school arithmetic
Conflicts In class schedules of students
Hard to get the boys interested
Having boys on rented farms who do not expect
to remain on those fanas
Subjeet is different - takes time for the

boys to adjust themselves
work has been theoretical
Get a set-up that provides student responsi-
bilities
Getting boys to think on abstract subjects
Develop constructive boy thinking
Hot enough time to spend with pupils in their
home farms during school days
Eliminate outside factors that affect farm
succeed

I
5
1
I
1

I
1

S
1

1
1

1
1

14
9
4
1
1
1
1
5

1
2
1
1
S

1
5

4
1
1
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Course not offered regularly - depends on
enrollment 1
Inadequate project progiw 4
lock of resources 1

Too nan; other activities of students in
classes 2
Short class period for field work 1
To Keep the enrollment from being too large 1

Shortage of reference material seems to be a quite

eooEuon difficulty since little collective effort has been

made to provide suitable material in bulletin form. Condi-

tions and problems vary so ouch in different oaaBaunities

that suitable reference material is difficult to get.

Generally the boys in the class are not old enough to

take farm management course seriously enough as it sill be

several years before they aro farming for themselves. The

boys also have laeked definite training in terms of manage-

ment of the fans*

5. Things the teachers suggested out of their ex-

perience in teaching farm management that should be set up

iguards taat must bo adhered to aret

Practice selective enrollment 14
Use more practice than theory U
Don't be too technical 2
Have veil developed project programs
Keep close to the boy's projects and home fam 7
Use local data as mush as possible 6
Take up only needed and urgent problems and Jobs 6

(Jet your eourse well outlined 4

Don't use too much text book 5
actual trips to study by visual method S
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Present reasons for failures as well as
successes

Start a farm for yourself ana get son*
practice m _ _
Don ft pry too deep into the hcrae farm of the

boy
The student should desire to fans
Use a good text
Study actual farm records
Make a rotation plan for the home farm

Figure the right amount of livestock,etc.,

for fara
Study cooperative marketing in detail
Plan a reorganisation of the home farm
Have acme definite farm to manage
Oive thorough farm management foundation
previous to supervised fara practice
Oat your course well outlined before the class -

early in the year
Make your assignments real and difficult
Do jobs in shop that require skill
Have close cooperation with other teachers in

social sciences, science and English
Insist upon class room contributions from
each student
Have every class member a chairman of one or

more F.F.A, committees
Require regular attendance at and participation

in F.F.A. meetings
Teach the proper use of credit
Enoourage live stock production
Have each student keep a farm account book on

hie Bob* fara
Teach practical ooBssunlty and individual farm

Use case studies
Have plenty of available material
Keep records of prices of livestock- and grains

so as to learn how to determine trends and
cycles M
Prevent antagonism when studying organization

Be conservative in making changes in farm
management
Sat the student to realise the importance of

the study of farm management
Avoid over-enthusiasm on various phases and

ideas
Have lots of reading and discussion on current
topics

1
1
1

1

1

1

1
1
1

1
4
2

1
1

1

1

1

1



53

Organize a balanced course 1

Case study hao been quite eosaon In Virginia and

of tee other eastern states but the teachers In our state

have had difficulty In obtaining suitable case forms to use.

Good texts suitable for farm management are rather

scarce since conditions vary «o much In different parts of

the state*

4. The length of period devoted to third year agri-

culture ranged from 45 minutes to 130 minutes per day. The

following table shows the distributions

in minutes Ho. of teachers

45 3
48 1
60 8

1
90 9
110 1

13
135 1
154 1
160 *
180 9

135 to 180
11 hr. dally for 2 yr.

bare the periods are short the work is quite definite

ly limited. The moat common length period is 120 minutes

and the length give an opportunity for wider range of work

and more variety as consito-able laboratory work may be ar-

ranged for when the periods are that long. The period

which ranks second in frequency is the 100 minute period



54

which is the moat common in Kansas where we have vocational

half day.

The percentage of this time that is spent on farm

management ranged from 16 per cent for the longer periods

to 100 per cent for the shorter periods. This is shown in

the following tablet

Ho. of teachers

1
15 per cent 1
20 per cent 1

20-40 per cent 1
25 per cent 1

25-50 per cent 1
30 per cent 1
S3 1/3 per cant 8

33 1/3 - 50 per cent 1
50 per cant 17

50-75 per cant 1
54 per cant 1
60 per cent 5
66 2/3 per cent 2
75 per cant 4
100 per cent 6

Mine teachers have third year agriculture every year

and 43 do not*

VJhen third year agriculture is offered in alternate

years, 23 teachers alternate the second and third year

courses and 13 alternate the third and fourth year courses.

Two alternate the first and second years and the others

have indefinite methods of alternation.
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COUCLUSIOHS

Results from thia study ahow that "To determine the

of farming" is the objective of outstanding Importance

under the major objective "To manage the farm business In

an effective manner". Also the outstanding device in ac-

complishing the objectives under this major objective is,

•analysis of the student* a hone farm and equipment".

according to the weighted average importance of the

devices in accomplishing the objectives, "Supervised farm

practice" ranks first followed fairly close by "Case farm

•fcadies" aa second, and "Analysis of student's home farm

and equipment" is third. There la a wider spread in Impor-

tance between these three and last three devices in the

group. "Supplementary farm praetioes" ranks fourth, being

only one point ahead of "Weld trips" which ranks fifth in

importance. "Cooperative productive projects" ranks sixth

but waa only eight points behind fifth place.

Seme of the chief difficulties In presenting the

study of farm management were aa follows:

Shortage of suitable reference material.

Lack of an organised courae of atudy.
Inability to get enough figures for farm records.

Difficulty In securing a good caae farm for atudy.

Immature boya In the class.
Boye have not had enough previoua training and ex-

perience.



Lack of cooperation from parents.
Inadequate project progress
Difficulty in putting management lessons into practice.

requirements which the boy must nest before being

permitted to enroll in farm management courses t

Twenty five teachers stated that the boy must have

satisfactorily completed two years of vocational agriculture.

Sixteen required at least one year of vocational agriculture.

Six reported that the better students and the ones who will

probably be farmers are encouraged. Eleven required the

farm boy to be a Junior or a senior in high school.

Thirteen teachers required the student to be a farm

boy while eight said he must have a farm to be used for

class work in organization. Hine teachers require the def-

inite selection of agriculture as a vocation and five said

the boy must have demonstrated a proper attitude toward

agriculture.

Soma of the things most frequently mentioned that

should be set up as safe guards in teaching farm management

are:

Practice selective enrollment.
Use more practice, thar. theory.
Have well developed project program.
Keep close to the boy's project and home farm.

Use local data as far as possible.
Take up only the urgent and needed problems and Jobs.

Set course well outlined.
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The length of period devoted to third year agriculture

ranged fron 46 minutes to ISO minutes per day. These most

frequently mentioned sore: 60 minutes by eight , 90 minutes

by nine, 120 minutes by thirteen, and 180 minutes by nine.

The percentage of time spent on farm management was from

15 per cent to 100 per eent for the shorter periods. Host

teachers devoted one-third to one-half of this time to

management.

Slue teachers have third year agriculture every year

and 45 do not. Bhen third year agriculture is offered in

alternate years, 85 teachers alternate the second and third

year courses and IS alternate the third and fourth year

courses. $so alternate the first and second years and the

others have indefinite methods of alternation.
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