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CHAFPTER I

IHTRCDUCTICR

Background to the Proolem

The preparation of the mentally retarded for employ-—
ment in a complex modern society is one of the vasic gozals
of' vocational training programs. Within recent years, this
goal has received increased emphasis vy the federal govern-—
ment through assistance to state divisions of vocational
rehabilitation and the corresponding expansion of work
experience or work study programs. [Many times mentally
retarded children grow up to cecome welfare recipients.

This cycle can be broken by effective vocational programs
which train the students to te self-supporting rather than
being totally economically dependent upon public subsistance
projects. With all the present demands on the state and
federal funds, there is a definite need for special education
personnel to be utilized more effectively to train mentally
retardedrstudents in vocational skills to enhance their

employability.

Statement of the Problem

To determine if mentally retarded children can be
trained for semi-skilled cccupations.
To determine if wvocational training »rograms

enhanced the employability rate ol mentally retarded children.
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To identify the methods of vocaticnzl training and
the types of occupations for which retarded students at
the Grambling Evaluation and Training Center in Grambling,

Louisiana were being prepared.

Definition of Terms Used

Educable KMentally rRetarded —- Those capable of some

achievement in traditional academic subjects such as
reading and arithmetic; those who may ve expected to main-
tain themselves independently as adults; and those with

IQ scores between 50 and ¢0 (Wrightstone, 1959).

Trainable Mentally Retarded — Those who are

ineligible for classes for the educable mentally retarded,
but who possess potentialities for training in self care,
social adjustment in home or school, and economic useful-
ness in the home or in a sheltered environment and those
in IQ range of 30-50 (Robinson, 1965).

Vocational Preparation —— Education designed to

develop skills, abilities, understandings, attitudes,
work habits and appreciations encompassing knowledge and
information needed by workers to enter and make progress
in employment on a useful and productive basis. It is an
integral part of the vocational training program and
contributes toward the development of good citizens by
developing their physical, social, civic, cultural and

economic competencies,



Procedures

A survey of research materials, abstracts, studies,
and professionali literature rslated to metnods employed by
various training programs for the preparation of mentally
retardad children was made.

At Grambling Zvaluation and Training Center in
Grambling, Louilsiana, an investigation was made of methods
of vocational training employed by interviewing the personnel
and observing the training program.

Findings of professional literature and the methocds
employed by the training program at Grambling <valuation
and Training Center for vocational preparedness were

surmarized,



CHAPTER IT

REVIEW OF RELATED LITERATURE

ILiterature on Objectives and Pre-Vocational Competencies

The ability of a retarded person to get and hold
a job is one measure of a successful training program.
In order to achieve the training objective, the training
program and its personnel must help the student acquire
skills that are common to a variety of vocational areas.
It can also increase the student's knowledge and techniques
of getting and holding jobs which are open to‘him. A
training program's objectives must be flexible enough to
serve all needs of the clients. This element of flexibility
is shown in the eleven objectives of a training program
as devised by the Worcester Area Occupational Training Center;
Hastbacka (1966:61) listed the objectives as:

1. To determine work ability.

2. To develop work tolerance.

. To teach work processes and skills.

3
L. To give vocational training with a practical
application.

5. To effect adjustment to work.

6. To enable retarded individuals to work.

7. To provide guided opportunities for prevocational
exploration and try outs in a simulated work

situation.

t&. To develop employaonility.



€. To place retarded individusls in a sslected
Jjob.

i0. To provide follow-up services.

il. To provide employment in a realistic work

setting permitting individualized work programs.

Tne importance ol early vocational training cannot
be taken lightly. liany students with retarded mental
development are not equipped witn the necessary skills or
personal qualifications needad for participation in a
training program. The development of any secguential
training program should have as its basis esrly teacher or
trainer/pupil contact. It is at this stage that positive

patterns of behavior can be most firmly established. The

formation of these patterns is of greater conseguence when

iy

the cniild is mentelly retarded, With his learning difficulties

t is vital that he forms positive habits at the earliest

[N

age possible. It is at this early age that he will develop
his initial concepts of human relationsnips, responsibilities,
attitudes, and associated skills which will help him become
self-sufficient. Walden (1G70:8) stated: “hot only does

the retarded child have greater difficulty leerning, ne

also has greater difficulty unlearning." Tnus, poor

patterns of behavior, once established, becoms more difficult
to modify. To keep within the guidelines of & training
program, walden (1$70:8) oresented a list of prevecaticnal

ecapetendias thiat should be Béileved by all Studenis. IThis

T s 3 —— 3 LI . I W PO -
1ist 2isg serves &8s 2 basls for deterninin: vecaticnal
rEagsne s T2 o 11 i~ ilisg ag-
I'Sadiness. LS 28 INnellide Sues. sS4 L5 SEER
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O

Can commmunicate personél data.
Is aviare of nls ebiliity to contribute to
tralnlnr or home &activities,

gl ]

1s aware of per 1al limitations.

Can teake cere ¢f personal sanitation: bathroom,
etc.

Uses speech to meie personsl needs xnown.

2

mnows tihe names oi common housencld objects
used in training.

Dresses self and ieeps reasonably neat.
Takes care oi his own belongings.
Takes care of others' belongings.

Knows difference between his and others'
belonzings.

Takes care of training materials and ecuipment.
Shares and takes turns.

Follows directions.

Participates in group activities.

Cbeys traianing and center rules.

Practices common courtesies as everyday hebits.
Is responsible for simple tasiks.

Has pride in good workmanship.

Realizes the importance of work and why peorile
WOk,

The four most important prevccaticnal competencies

for determining vocational readiness were consicdered by

Walden to be self awareness; elationships with other peovple;

acceptance of responsibility; and development coi positive

bshavior pat

terns. Further reference to these prevocetvionsl



competencies or cbjectives of special education will be
made under the litersture on "Programming for Lentally

Literature on a kore Rezliistic COlassification cof lkentally
detarded Children

Nearly all researcn materials reviewed related to
the efiicacy of special clesses for tne mentally retarded
during the past decade have raised serious guestions as to
the desirability of continuing classes for the retarded
in their present form. Two ideas were presented which
attempted to take advantage of two oi the more likely
possibilities feor change:

1l. to ailow the more seriously retarded to be
together in a special class since programs
have been mcre effective at this lower level.

Z. to place the emphasis for grcouping in school
on its applicability to the future through
work study programs leading to a vocation.

3 -~ s e - -~ - - = Oy - =3

A classification of an individual often becomes a label
which may become harmful, serving as a stigma or even an
emotional barrier to learning, hLowsver, tinere seems to be

no workable system, other than complete individualization,

that allows special instruction without some ::ind of

groupings that might be expected to be more logical and effective

than others. According tc ¥Wrightstone {(1£5%) the present

L

e 50-7% has sc lony besen acecepied for classes cailed

- 2
"educable mentally retardecd” that few peopre scen to
seriously question it. It is tlume that careful serutiny be
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reflect what may be expected to happen to a person later
in the world of work. The students whose intelligence
guotients are in the 70's are likely the best prospects
for employment, with those who have intelligence quotients
in the upper 6G's close behind. At this point (mid 60's)
in IQ an area of diminishing returns seems reached and it
often becomes obvious, almost f{rom the beginning, that
many retarded persons below this point have limited
potentials which should be planned for as realistically
as the others. This group, (below the mid 60's) not with-—
out exception, but in large numbers, could be expected to
find satisfaction and productive activity mostly in
sheltered environments.

Porter (1965) expressed the idea that an IQ range of
65-80 for the better group and below 65 for the lower group
would appear to be a great improvement. Most of the more
capable students will become literate at a practical level.
Most can adapt to and profit from work study programs.
A core curriculum as well as appropriate social skills and
motivational goals can be achieved. A classification in-
volving labeling should be avoided wherever possible;
however, because of the enormous size of the problem,
grouping often is essential. To be more effective and
realistic in handling the mentally retarded, more emphasis
should be placed on future programming and the world of

work.



Literature on The Efficacy of Special (Class Placement for
The Mentally Hetarded in Proper Ferspective

Whéther educable mentally retarded children should
receive their basic education in regular classroom settings
or in special classes designed to meet their needs has been
a long contested question, & review was made of related
studies, issues, and considerations concerning the most
effective plécement of educable mentally retarded children.
One of the largest controversies in special education has
concerned the most effective school placement of educable
mentally retarded children. Since the early days of Itard's
efforts to teach Victor, the "Wild Boy of Averyron", physicians,
psychologists, and educators alike have been concerned about
the prevention, management, and education of those labeled
mentally retarded. Although there is general agreement on
the long-range objectives for the retarded, many divergent
opinions appear when specific procedures, techniques, and
particular administrative organizations are advocated,

As generally conceptualized by Mackie (1965), one
primary issue centered around whether the retarded are
better placed in a regular class to compete with normal
peers or whether they should be segregated in special classes,
schools, or some other nonintegrative arrangement. The
arguments both pro and con lined up rather guickly with some
evidence conceded to both viewpoints. This issue and
subsequent attempts at resolving the problem not only

served an academic interest but pragmatic and economic



ones as well, The increased numbers of children being
referred to special education, the mushrooming teacher
training programs, and the influx of federal and state
monies made the comparison of regular and special classes
an important issue. Additionzlly, the determination of the
most advantageous placement, organization, and learning
situations is necessary for the benefit of the children
themselves. The controversy is at present more or less
dormant, For the educable child, at least, the issue seemed
to focus on either special classes in the public schools or
placement in regular classes. To some extent, this issue
has been partly settled with the influx of federal rmonies
for special classes during the 1960's and the concomitant
push of parent groups for additional classes and programs.
Should future research show a consistent need for other
types of administrative arrangements, this trend may bte all
but impossible to reverse. For example, Mackie (1965)
reported that the past decade has seen most states double
and in some cases triple the number of teachers and related
personnel in special education. Mackie (1965:7) further stated
that 'approximately 4,000 local school sSystems initiated
special education programs during the period 1945-1963,
making a total of 5,600 special programs." Although classes
for the mentally retarded made the greatest gains of all
the excepticonalities, still only about one-third of the
nation's six million retardates werc being reached bty

special schools and pregrams.
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The critical question still remzined, however, %“where
should the educable mentally retarded child te placed in
order that he might receive the most effective education
and training®" Writers in recent vears still bring up
many of the old arguments and point to the consistent lack
of evidence needed for decision making. Dunn (1963:80)
stated that the retarded are "socially segrezated even
when they are physically integrated into the regular class."
Kirk (1962:126) offered a concurring view when he stated
that "the sociometric studies of the retarded children in
the regular grades have shown quite definitely that these
children are isolated and rejected by their peer group."
Goldstein (1962) advanced a similar idea by pointing out
that rarely is the retarded child in the regular class a
popular figure and that he "can be present physically
but absent socially and psychologically." VWriting with
the administrator in mind, Brabner (1964:109) stated.

In other words, the administrator could

not conclude that the mere physical juxtaposition

of special classes and regular classes, or of

retarded children and normal children in the

cafeteria, the gymnasium, or on the playground

would eventuate, through some curious osmotic

process, 1n a merging of the special class

program with the general ovrograms.
Some educators maintained that labeling 2 child retarded
is tantamount to membership in an ascribed minority. The
specialness surrounding a particular class seemed to give

it an aura of academic and behavioral backwardness. 1In

discussing the problem of behavioral btackwardness, 3lackman
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:30) concluded that, “True integration

\Ji

and Goldberg (196
rmust be more than a physical arrangement; more importantly,
it should be an attitude or 'state of mind' shared by both
the 'integrator' and 'integratee'." Too often programs for
the retarded have been placed in a pack room or basement
resulting in stigma and negative connotations. As a result,
the authors laid much of the responsibility for acceptance
in the regular school upon teachers and administrators who
could do much to foster positive attitudes. Brabner (1964)
stated that integration should be viewed from a three-fold
perspective as a belief, a policy, and a process.

A number of writers made thorough reviews of
educational research with the mentally retarded. The efficacy
of special class placement was given cursory recognition by
one or more of the above mentioned authors. However, few
have exhausted their effort to explore the depth of the
question of special class placement in its total context.

Historically, administrators and special education
personnel have contended that the special class has a
definite advantage over the regular class in that it provided
a less frustrating environment and a chance to compete with
intellectually comparable peers. Some of the most widely
quoted studies (Johnson, 1950; and Johnson and Kirk, 1650)
indicatea that rejection and isoclation of the retarded child

in regular classes was the rule rather than the exception.
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Stanton and Cassidy (1964:12) expressed the follow-
ing idea:

It may eventuate that the reasons for various
types of placement of the mentally retarded must
be based on other than educative arguments and
that the ends to be served are only incidentally
ol educational import. It may be that if education
is to be an important goal, the best type of
setting for these children is yet to be imagined
and realized in our culture.

Kennedy (1972:3b) in the July 23, 1972, Uichita

Eagle and the Beacon®, Wrote an editorial feature on

"Guidance and Vocational Counselors Vie for MMoney" by
J. R. Holdridge which stated that,
Hany school counselors do not seem to have

ever heard of the high percentage of college

dropouts—caused partly by the myth that a

college degree 1s the best and surest route

to occcupational success.
The point of the article was that school counselors are all
too involved with the idea that a college education is the
primary basis for occupational success. Therefore, many
students who are not academically brepared for such a venture,
do not have success as college students. Also, because
of the failure of the school counselor to place stress on
vocational choices, many students are caught in a web of
confusion. If wvocational education was stressed with the
same import as a college degree, many students would
experience occupational success by attaining it on an

academic level which would best fit their potentials and

abilities.
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Literature on Programming for Zducable lMentally Hetardsd

Children

An approach was outlined to improve programming for
educable mentally retarded children. Taylor (1970)
presented several goals which were formulated by the
Education Policies Commission for all children. These goals
appeared to be applicable for the educable mentally retarded
as well. To meet these goals administrators should have
certain guidelines in mind as they plan for retarded
children. Guidelines appear to be one approach to enable
educable retarded children to reach their optimum growth.

There is some confusion in distinguishing between
the trainable and educable mentally retarded, particularly
at the upper end of the IQ range. The trainable mentally
retarded are those who are ineligible for classes for the
educable mentally retarded, but who posses potentialities
for training in self-care, social adjustment in home or
school, and economic usefulness in the home or in a
sheltered environment. On an individual psychometric
ecamination Robinson (1965) observed that such children
usually fall in a 30 tb 50 IQ range. This research literature
did not include this group of mentally retarded children,
but was concerned primarily with educable mentally retarded
children.

Taylor (1965) expressed the idea that programming
for the educable mentally retarded involved several critical

components, The first being to develop specizl provisions



for them since they coculd not benefit sufiiciently
tne instruction provided in the rezular class. Another

ecually important ccmponent was the development
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of realistic goals and aims.

According to Taylor (1570) the aims of the sducation
Policies Commission was acceptad as the goals for special
education. These goals as listed by Taylor (197u:184) were:

1. Self-realization or self awareness.,

~

<. Human relationships or relationships with other
people,

3. Zconomic efficiency or acceptance of responsi-
bility.

4. OCivic responsibility or development of positive
behavior patterns.

Under self-realization goals were such objectives
as health habits, skills of everyday living, i.e. dressing,
feeding, personal cleanliness, language development,
perceptual training, safety, independent travel and simple
numoer concepts. Under goals of human relationships were
communication skills, mé&nner's, and group activities.
Zconomic efficiency included simple tasks of following

directions through performing simple chores and prevoceticnal

participation to working in a sheltered workshop or in the
community.
Civic responsibility included the rights, duties,

and privileges enjoyed as a member of the community.
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set by the Education Policies Commission that administrators
might find veneficial in planning programs for this grouo.

1. The mentally retarded should be identified
as early as possible by qualified experts.

2. The educable mentally retarded child should
be assigned to special classes in accordance
with his needs.

3. The curriculum for the educable retarded should
be based upon their needs, interest and
capacities, and should as much as possible
promote their personal and social growth.

4, Facilities, equipment and supplies should
permit and foster the development of a functional
curriculum for the mentally retarded.

5. Teachers of the educable mentally retarded
should have special training and have
qualifications related to the education of
these children.

6. There should be a well defined guidance
program for the mentally retarded child.

These guidelines were not exhaustive and should be
considered only as one approach in providing quality
education for retarded children.

Other ideas were advanced by several authors that
gave support to the guidelines presented by Taylor. The
mentally retarded should be identified as early as possible
by qualified-experts. Many retarded children are not
identified until after they have entered school. Provision
should be made for locating these children through referrals
by parents, pediatricians, health organizations, and social

agencies. A working relationship with psychological clinics
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should be established for diagnostic purposes. Accordin

J9

to Dunn (1965) provisions should be made for a complete
examination which would involve a variety of specialists
including psychologists, psychiatrists, social workers,
physicians, and nurses, The complete screening process
should include a medical, intellebtual, social-emotional
and educati onal evaluation. The importance oi conducting
a complete evaluation of the child cannot be over-emphasized.
Unless extreme caution and thoroughness are used there
exists the danger of misplacing the child and thereby
diluting an effective, organized program for the mentally
retarded. Finally, provisions should be made for periodic
re—-evaluation of the children placed in the special
education program (Erdman, 1961).

The educable mentally retarded child should be
assigned to speciai classes in accordance with his needs.
Knowledge of each child's strenths and weaknesses 1is needed
in order to develop a meaningful program. Care must be
taken not to assign children to special classes based on
physical handicaps, emotional disturbances, behavior
problems, and the like. It is very important that only
those children for whom the special classes are organized
be admitted. Definite standards of eligibility should be
established such as chronological age, social maturity,

IQ mental age, and educational achievement. Willey (196L4)
stated that the parent's coovperation should be obtained

preceeding an assignment to a special class. The parents'
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acceptance and understanding of their child's need for
special facilities can determine in large measure the
success of the progran.

A large number of mentally retarded children in a
single school usually require the organization of more than
one special class. When this occurs, it is advisable to
group pre-adolescents together and place adolescents in a
separate group. If further subdivisions are necessary mental
age may be used as a criterion.

Placing the children in special classes, according to
Kern (1962) again called for teamwork: the teacher, the
psychologist, responsible for assessing the chiid's poten-—
tialities, the social-worker, representing the liaison between
the home and the school, the vocational counselor - responsible
for helping the teacher organized and planned his curriculum
and located méterial and the physician responsible for
providing information about the child's health.

‘The curriculum for the educable retarded should be
based upon their needs, interests and capacities, and should
as much as possible promote their personal and social growth,

The curriculum should be extremely practical. A
generous amount of time should be devoted to teaching
hygiene, physical training, heslth care and habits, nutrition,
and safety. Adequate physical training is also desirable.
Some activities for training small ruscles are crayon
coloring within boundaries, cutting along prescriced lines,

poster painting, clay work, et cetera. Physical exercise
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is very, very important. These may include games and folk
dancing. According to Wallin (1955) many of these exercises
may be introcduced by films and pictures. The educable
mentally retarded can be taught simple reading and figuring.
This requires considerably more drill and practice than is
required by normal children.

Facilities, equipment, and supplies should permit and
foster the development of a functional curriculum for the
mentally retarded. Kirk (1951) stated that the teacher of
the mentally retarded must of necessity improvise, adopt,
and adjust books and materials to the rate of learning of
the mentally retarded child., A classroom to be used for
general non-manual and quieter manual activities require
suitable equipment, individual movable silenced desks and
shelf space for the materials and objects used in the class~
room. The size of the classroom for the mentally retarded
should be at least one and one half times as large as the
regular classroom. This will allow for the many manual
activities required. The size of the class should under
no circumstances exceed fifteen children. The location of
the classroom, according to McCormick (1959) should be in
an area not isolated or remote from the rest of the school.
Finally, visual aid equipment should be available.

Teachers of the educable mentally retarded sh ould
receive special training and have qualifications related to
the education of these children. Special class teachers in

general should have instructicnal skills not normally required
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of teachers in the regular grades. 3pecial courses 1n
methods and materials are needed to enable the teacher to
cope with the problems of the mentally retarded child.
Colleges and universities across the country are rapidly
developing programs of teacher preparation in the area of
education of the mentally retarded. Cain (1953) suggested
that the preparation of the teacher should cover certain
minimum essentials including (a) orientation and psychology
courses dealing with characteristics and needs of mentally
retarded children, (b) teaching and curriculum courses with
materials and methods realistically related to the education
of the mentally retarded, and (c¢) actual observation, partici-
pation, and practice teaching with the mentally retarded.
Beyond this, minimum, adequate professional preparation in
education, psychology;and mental hygiene is needed. Emphasis
should be given to the use of audio-visual aids teaching
mentally retarded children; consequently teachers should be
trained in using such materials.

There should be a well defined guidance program for
the mentally retarded child. Slaughter (1964) indicated
that guidance, to be most effective, was a continuous
process that begins the moment the child entered the school
and was available for as long a period of time as necessary.
Special services should be an integral part of the total

school program for the educable mentally retarded.
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A special class teacher is likely to find many
handicaps and maladjustments among a group of mentally
retarded children. Speech disorders, defective hearing,
poor reading ability, weak eye sight, and behavioral mal-
adjustments are a few. Hagge (1954) observed that many
of these problems are too complex for the teacher or the
school to solve alone. The services of many specialists
will be needed. Assistance of a speech correctionist,
physical therapist, occupational therapist, or experts in
subject matter fields of guidance, testing, health, and
hearing may all be needed. An affiliation and/or contact
with organizations that can secure the éervices of these
various specialists is extremely important.

It is felt by utilizing the approach outlined in
this research literature, mentally retarded children will
be inspired to reach their optimum growth, which is the

aim of education for all children in a democratic society.

Literature on the Study of Training Programs

Viscardi and Gentile (1967) stated that the beginning
of vocational training programs usually is traced to
Cincinnati, Ohio, which established a work-study class in
1906.

Doll (1967:72) reported that:

By 1916 the English had worked out the

Birmingham Plan for part-time training on the

Jjob under school supervision. Having surveyed

the community for suitable Ifirms, educational

authorities gave a good grounding in the
work before sending the children out. On
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the job they were visited at least once monthly

by a teacher, to check progress and review the

situation. Some returned to the school part-—

time for continuing training in the school or

to benefit from its influence.

Bigelowr(1921) reported on a program which began
March 29, 1920, and, because of the business depression,
ended December 1, 1920. Twenty-three girls were enrolled
in a special class, and received training doing factory
work in a separate workroom. Bigelow reported that those
girls having mental ages of five to seven earned eight to
ten dollars per week at factory piece work rates on simple,
routine jobs. Girls with mental ages of eight to eleven
usually acguired two-thirds the speed of standard daily
production rates, Only two of the girls were discharged as
failures.

Matthews (1922) reported a follow-up study of 100
male patients at the Massachusetts School for the Feebleminded,
Waverly, Massachusetts. At Waverly these patients were
trained in work habits, personal hygiene, and the use of
money. The school did not deal directly with employers,
except in the cases of four orphaned boys; in the other cases,
the boys and their families obtained the positions. Of the
100 boys, who had been in the community for periods of time
ranging from 10 months to 5 years, 76 were working and self-
supporting; 5 were attending public school at home; 4 were
unemployed and at home; 3 were in the service; 3 returned to
the institution; 2 did farm work at home; 2 were in reform

schools; 1 was recelving governmental vocational training,



1 helped at home; and 1l was hemiplezic who helced some at
h ome.

The Lew York City schools began a trade extension
class in 1922 for mentally retarded girls. By 1530, the
progzram included 9 teachers and 167 zirls, asges 14 to 16,
Arithmetic, English,and personal hygiene classes were
conducted; the girls received trade training during the
remzinder of the time. Davies (1930) reported that most
of the girls were successful in finding steady employment
at fairly good wages.

Wardell (1946) revorted that the first placement of
a mentally retarded patient from the Sonoma State Hospital
as a worker of a county hospital was made in 1930. During
the years 1930 to 1945, 20 males of chronological ages 17
to L5 were placed on work assignments in this countyrhospital.
The jobs included orderlies and ward attendants, Janitors,
mattress makers, plumbers' helpers, storekeeper assistants,

laundry workers, kitchen helpers, and farm and dairy workers.
These mentally retarded empl oyees of the county hospital
lived on the grounds, as did many of the regular employees;
they received board and room and ten to thirty dollars per
month., Twenty adjusted satisfactorily and remained on the
job, while six were returned to Sonoma State Hospital as
unsatisfactory.

Bobroff (1956) described secondary level programs for
the mentally retarded in the Detroit, iichigan Public Schools.

He reported special vocational and academic training for
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students in the Detroit Public¢ Schools as early as 1941. In
a follow-up studv, Bobroff includec information on 52 wsales
and 11 females who had terminated their education in 1941;
these persons had received vocational training with other
students in vocational courses while attending svecial
courses for academic subjects. The mean intelligence
guotient of the group was 72. The group had received academic
and vocational training for an average of 3.5 years. Bobroff
reported 47 of the 52 males were employed, and all 11 females
were employed or homemakers, The average wage for the
group was $2.06 per hour.

Haskell and Strauss (1943) described data on 100
mentally retarded males who had been patients at the Vlayne
County Training School, Horthville, Iichigan. The average
achievément level was fourth grade or below, Of the 100
former patients, 4LO percent had enlisted for militarf
service. Of data on 84 of the 100, 51 percent were in the
army, 19 percent in the Navy or Merchant Marines, 7 percent
in the Air Corps; and 7 percent in the Medical Corps. Four
received dishonorable discharges or were convicted. One
was deceased., Eighty-eight percent continued successiully
in the servica for periods of six months to several years.

No data was available concerning the number of former patients
who were rejected for military service.

Hegee (19LL) conducted a study regardinz the occupational
status of 177 former patients at the ¥%Wayne County Training
School, Horthville, iHdchigan. Upon leaving the instituticn

in 1941 and 1942, their mean chronolicgical age was 17.2 years,



and their mean intelligence guotient was 71.8. Eighty-
elght percent were employed.

Potts (1952) reported that one of the earliest job
training programs for mental retardates was the Jackson
Experiment at the Coldwater (Michigan) Home and Training
School. This program began in 1944, as a codperative plan
of the Michigan Cffice of Vocational Eehabilitation and the
Coldwater Home and Training School. Twenty-four mentally
retarded patients, chronological ages 186 to 24, lived in
the community and were placed in industrial and business
establishments for job training. Twenty of these patients
had intelligence quotients between 50 and 70. A counselor
vas available to these patients at all times. Classes in
personal hygiene and citizenship were conducted. In 1947,
after one and one-half years in the program, 21 of 22 patients
were reported by the counselor as rehabilitated. In a 1950
follow-up, 13 were employed, and 3 had periodic employment.

Although not specifically described as a work-study
program, Coakley (1945) reported the employment status of
37 mentally retarded wards of the state in Ramsey County,
-Minnesota, who were employed in war industries. The
chronological age range was 20 to 47, and the mental age
range was LO to 75. The average wage was $40.4& per week,
The average periocd of employment was 17.4 months. GCozkley
emphasized that the manpower shortage was critical at the

time, Information was not available on 2% of the retardates
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regarding the method of securing employment. Fourteen had
obtained their job through the United States Employment
Service; 13 had made their own job applications; a friend
referred 1 retardate; & social worker obtazined & job ior
another.

McKeon (1946) reported a study of 210 boys who had
left a special class center in a industrial city of lew
England near Boston, Massachusetts, between 1932 and 1942,

Of the total of 1,055 students listed during this time

period, 210 were randomly selected for inclusion in the

study. The mean chronological age and intelligence quotients
were not reported; however, the ages ranged from 16 to 27,

and the intelligence guotients ranged from 52 to 83. These
210 boys had spent an average of L years, 9 months in special
classes. At the time of the survey, 113 of the 210 boys

were in active service; 76 worked in the city; 8 were
institutionalized;_lrfeceived a medical discharge from the
sefvice. Oné-fifth of the group had been émployed 100 percent
of the time and seventyhseven percent had been employed at
least 50 percent of the time.

| Hﬁﬁgérfd;d;(l952) described the pfogfam of the Mans—
field (Connecticut) State Training School and EHospital in
which 98 students received vocational training part-time

and attended school part—time. The students {irst were
evaluated on various institutional jobs. Actual job placement
in the community and follow—up services were last steps in

the training-placement pr ogram.



Loos and Tizard (1955) reported a workshop for
institutionalized mental retardates at [fanor Hospital, Epsom,
Surrey, England. Of LO patients, 6 were selected for train-
ing. The mean chronological age was 20.6, with a range of
18 to 29; the mean intelligence quotient was 32.6, with a range
“of 24 to 41. During training, these retardates were paid
a specified weekly wage for folding and gluing small card-
board cake boxes. Training was conducted in an institutional
setting. This training was rated as being successful al-
though employment occurred in the institution's sheltered
workshop rather than in a competitive situation.

Boly and Cassell (1956) reported an on-the-job
training program at Mansfield (Connecticut) State Training
School and Hospital. Eleven boys with intelligence quotients
ranging from 55 to 81, chronological ages 14.8 to 19.5,
mental ages 8-3 to 12-1, were placed on rotating jobs ﬁithin
the institution in the mornings for six months and attended
Sbhobl sessions ih"thé afternoons. Boly and Cassell support
a rationale for an institutional on-the-job training program,
which emphasized the development of desirable methods of
pehavior rather than the mastery of specific vocational
skills.,

Phelps (1956) described a follow—up study of nost-
school adjustment on 105 males and 56 females who had been
in state approved classes for the mentally retarded. The
median intelligence quotient was 60,6, and the median

chronological age was 21.7. These retardates had spent an
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average of 3.4 years in special class, Eighty—-nine percent
were employed at the time of the follow—up earning an
average of $46.C0 per week. Phelps concluded that, in spite
of frecuently being denied educational opportunities geared
to their potentialities, mentally retarded persons make a
good adjustment after leaving school.

Johnson, Slawson and Calvert (1957) presented
information on an occupational training program for mentally
retarded persons of Greater Kansas City. Eight weeks of
initial evaluation was provided, fecllowed by 18 weeks of
personal and vocational adjustment with Jjob training and
counseling. All trainees received evaluation, including
job samples; it was not specified if these job samples were
conducted in a sheltered worksnop or in competitive employ-—
ment.

In 1957, according to Eskridge (1963) the Texas
legislature anpropriated vocational rehabilitation funds for
the mentally retarded. A two-year pilot project showed that
approximately 60 percent of the mentally retarded students
were rehabilitated and made the transition from school to
employment, through cooperative veocational rehabllitation
and special education.

Shawn (1964) reported on the work-study prozgram for
the educable mentally retarded which began in the Albany,
ew York, schools in September, 1959. During the first four

years of the wori-study program, Shavm reportea taat
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a total of 37 adolescents, ages 17 to 21, intelligence
gquotients 50 to 75, were assigned to the vrogram. The
students spent mornings on the joo and afternoons in special
education classes and counseling. After four years, 70
to 75 percent of the students had been retained by their
empl oyer trainers.

Welmer, Morales, and Persia (196L) discussed a program
which was begun in 1959 in San Antonio, Texas, financed by
a three-year grant which was extended to five years. 1In
the five years, the program served 250 clients. The clients
ranged in chronological ages of 17 to 35, with intelligence
quotients of 35 to 75. The trainees received evaluation,
individual and group counseling, and participation in
discussion groups. Of the 191 trainees placed on jobs,
100 (53 percent) were employed at the time of Weimer's report.

Reported by Patrick (1960) the occupational therapy
department of the Hartford, Connecticut Rehabilitation Center
provided a work-evaluation service for educable mental
retardates, ages 1& to 35, with intelligence cuotients of
50 to 75. Work evaluation, work-habit training, and liaison
with other services weré provided during a nine to twelve
month training program for two hours daily. Fifty percent
of the trainees were placed in outside employment, and
twenty—-five percent were nlaced in sheltered workshops;'
most of the other trainees were reported to have returned home.

In September, 1961, Harvey, lciklillan, and Ebersole

(196L) reported that the Hesearch and Demonstration Prolect
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Numeer &:2 of the Vocational Rehabilitation Administration
of the United States Department of Health, Zducation, and
Welfare was pegun in ten Alavama cities for students of
ages 16 to 21, with intelligence guotients of 50 to 75.
Special class training stressed personal comnetence,
vocational competence, and social competence. The students
were evaluated in workshops. On—-the-job training, Jjob
placement, and a minimum of three months of follow-up evaluation
were provided. During the project, Seotember, 1,61, through
May, 1964, 209 clients were served. At the time of the
follow-up in May, 1964, 65 former clients were employed or
housewives, sixty-one were still in some type of training.
Data was not available on the remainder of the former clients.

From March 1, 1962, to February 26, 1967 Viscardi and
Gentile (1967) reported on kesearch and Demonstration grant
Number 1036 of the Vocati onal Rehabilitation Administration
of the United States Department of Health, Education and
Welfare that financed the Human Resources Center at Atvilities,
Incorported, and the Human Hesources School. Abilities,
Incorported is an electronics firm employing over 400
severely disabled persons. The project evaluated wor
performance, and conducted industrial and clerical work-
study programs for retardates., Skill-oriented vocational
training was emphasized. During the 1562-19635 school

e
i
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year, a pre-vocational program was conducted for six
- - e 5 = 1 3 s
and nine male educable mentally retarded students, ages 16

to lc, with intelligence quotients of 60 to &G. These
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retardates spent three hours daily on the joo at Atilities,
Incorporated, and spent each afternoon in academic training.
Five of the males were unable to adjust to this work train-
ing after three months in the »rogram and were terminated.

Gf the 10 whose work periormance was satisfactory, six females
were employed full-time at Avilities, Incorporated upon
graduation: one male began part-time w ork at the firm;

and three males continued training. Feuhaus (19067) described
29 mentally retarded individuals, 16 males and 11 females,

who were trained and employed at Abilities Incorporated.

These individuals were of ages 17 to 30, with a median

age of 22 years, and had intelligence quotients ranging

from 60 to &0, with a median of 71. All 29 worked 40

hours per week and received wages comparable to those of
regular empléyees.- Each of these 29 retardates was

trained in a variety of jJous. after three years of
employment, 5 of ﬁhe 29 were terminated because of personality

problems.

Literature on Gramoling Evaluation and Training Center

Cn July 1, 1967 the Grambling Evaluation Training
Center was officially opened for service to mentally
retarded clients. This center was set up within the same
guidelines as all the other vocational rehabilitation centers
across tne state oI Loulsiana.

The over-all purposes of the Gramvling Evaluation

and Training Center were to give assistance in the vocational
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The activities are broien down into four phases:
admission staffing, evaluaticn, training, &anc placement
and follow—up.

svaluation lasts for a period of & weeis. In the
proccess of evaluation, great emphasis is
techniques that will enable the client to travel alone,
work alone, read and write, count and manaze noney. |
Emphési; is also placed on personal appearance, relationships
with others, social graces, personal adjustment, manual
sxills, paysical tolerance for weri, quality and guantity
of work as well as initiative and reliability, learning
and reaction to work.

The male training or shop program is basically an
exploratory one, but is alsc used to develop mental and
physical ccordinaticn, motor control, and ability to use
tools. It is not desizned to develop specific sitilis,

It samples cross sectiocns of occupations with the intent

to develop basic sikills and joo fundamentals that would

(o P

job adjustment. asmphasis is alsc placed on personal an

sceial adjuscment. The basie core program consists of:



3. Woodworking and related skills.

Painting.

o
.

5. Grocery store work.

6. Service station work.
7. Janitorial work.
8

. Repair and maintenance of small internal
combustion engines.

9. Lawn care and yard work.
10. Garden work.
11. Simple electrical repair.

Female training is designed to give basic skills
in:

l. Food and nutrition.

2. Sewing, domestic and commercial.

3. Janitorial work (Home Management).

L. Packing and wrapping.
5. Cafeterial work.

6. Grooming.

7. Craft and art.

g. Laundry.

Emphasis is also placed on persconal and social
adjustment as well as “independent living" for the females,
so that many as possible can and will take over family
responsibilities.

Hithin a five year pneriod 237 clients have been
served by this facility. A total of 170 boys have entered

evaluation with 121 of this total going on to boys' train-
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ing. The dropout number between training and evaluation
was L9. Approximately 60% of the boys completed training.
Out of this total approximately L5% were placed on trial
jobs with salable skills which led to their employment.

A total of 67 girls have entered evaluation. Of
this total 45 have gone into training with approximately
60% of this total completing training. A total of 22 dropped
out between evaluation and training. A total of 75% of the
girls were placed on trial jobs and equipped with skills

which enchanced their rate of employability.



CHAPTER IT1I

SUMMARY AND CONCLUSION

Summary
It was the purpose of this study: (1) to determine

if mentally retarded children can be trained fdr semi-—
skilled occupations, (2) to determine if vocational training
programns enhanced the employability of mentally retarded
children, (3) to identify the methods of vocational training
and the types of occupations for which retarded students

at the Grambling Evaluation and Training Center were being
prepared. It was found that several leading educators

and many other professional persons felt that training is
essential in the preparation of the mentally retarded for
employment. It was also felt that training is essential

in the preparation of the mentally retarded with pre-job
training. Since job opportunities for the mentally

retarded are limited, it becomes necessary to offer training
to the retarded which provide basic skills, job fundamentals,
job familiarity, and facilitate better job adjustment.

The past five years have shown that a training
facility such as the Grampbling BEvaluation and Training
Center is a necessary and integral vart of a total aoproach
toward training the mentally retarded. It is a unigue tyoe
of facility that fzlls somewvhere between the school program

and employment. It offers the mentally retarded individual



the necessarv stepping stone or intermediate step that
bridges the gap petween training and employment. It is a
type of program necessary to every individusl who is

mentally retarded.

Conclusion

From the analysis of reviewed literature several
conclusions can be drawn. First, vocational training
programs do provide services and basic skills for mentally
retarded. Training enhances the employability rate and
provides children with certain skills that make them
capable of securing employment. Secondly, training programs
provide personal adjustment training, work habits, and

other occupational competencies that the mentally retarded
so often need in order to hold a job.

Grambling Evaluation and Training Center is a unique
facility striving to provide mentally retarded children
with a program dedicated to vocational and educational
growth, self-realization, actualization and personal and
social adjustment. Because of the various meth ods of
training employed by Grambling Evaluation and Training
Center mentally retarded children are more likely to be
emoloyed than they would have been if they had not entered
& training facility such as Grambling Evaluation and Training

Center.
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It was the purpcse of this study (
if mentalily retarded children can be trained For semiskilled
occupations; (z) to determine il vocational training programs
enhanced the employability of mentally retarded children;

(3) to identify the methods of_yocational treining and the
types of occupations for_which retarded students at the
Grambling 3Ivaluaticn and Training Center in Grambling,

Louisiana were beinz prepared.

Procedure Used

A survey of research materials, abstracts, studies
and professional literature related to methods employed by

varlous treining programs for the preparaticn of mentaliy

retarded children was made. 4&n investization of methods

rambliin: aveliuation

CJ

emcloyed in veocational training at ths

)

and Trainin; Center wes obtained by interviewinz the

personnel of the center. A summary of the rindings cf the

piroiessional literesture and the metheods ewnployed by tihe
traininz pro-ran at Grambliins sveluation and Training Center

was nade.
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It wes found that leadsrs in thz field cf education
and many otiier prcfessional persons felt that:

(a) mentally retarded children can be trained for
i e

(b) training is essential in the preparation of the
e nuallj retarced for employment.

(c) voecational prozrams to train the ments
retarded do enhéance their chances for
employnent.

(d) non—-attendants of vocational training programs
faced more problems in attaining employment
than the attendants of vocational training
prograns.

(e) methods undertaken at the Grambling Zvaluation
and Training Center to train the mentally
retarded elient have a great effect on the
participants' employmenu adaptation.

Conclusion

Several conclusions can be drawn on the basis of
materials surveyed:

(&) vocational training programs do provide services
and basic skills which enhance a mentally
retarded child's chances for employment.

(o) training prozrams precvide perscnal ad justrient,
training, wori: habits, and occupational wvirtues
that the mentally retarded neszc in order to
fiold a job.

(¢) Grambling iZvaluation and Training Center doe
ecuir students with wori: habits, occupationa
virtues and basic skills to maie tiem canable

or eventual employment.



