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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

On July 28, 1967, the President of the United States established
a Commission on Civil Disorders following a summer of unprecedented
racial riots. The Commission was directed ;o find out what happened,
why it happened, and what could be done to prevent it from happening
again.

The following year, March, 1968, Governor Otto Kerner of
Illinois, chaixman of the Commission on Civil Disorders, released the
Caunission’s study on the causés and remedies for civil disorders in
America. The report stated that the country was moving toward two sepa-
rate and unequal societies--one black, one white--with disastrous conse-

. . . . . 2
guences to American life and its democratic institutions.

Today we are still a nation of two societies, black and white,
increasingly separate and scarcely less unequal. Many concerned people

stand in the debris and ask, "Where do we go from here?"
I. THE PROBLEM

Statement of the problem. The purpose of the study was to:

(1) develop a measuring device to evaluate American history textbooks;

;Raport of the National Advisory Commission on Civil Digorders
(New York: Bantam Books, Inc., 1968), p. 1.
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(2) establish the reliability of the self-constructed measuring device
by comparing it to one adopted by the Kansas State Department of
Education; and {3} conduct a survey and evaluation of American history
textbooks used in the public secondary schools in Salina, Kansas, to
determine whether or not they recognize the role and accoamplishments of

the Negro in Americgan history.

Hypothesis, This study concerned itself with the following
hypothesis: The public secondary schools in Salina, Kansas, do not
recognize the role of the Negro in American history in their selection

of history textbooks.

Importance of the study. The idea of integrating the role and

achievements of the Negro into American history textbooks rested on two
implicit assumptions: (1) that white children who know the facts of
black history would change their attitudes toward blacks; and (2) that
black children could be made to feel they belong significantly to their
cawnunity, and indirectly, to society and the world, Both assumptions
may or may not be correct. Knowledge about the past probably will not
magically transform America into an egalitarian society. Nevertheless,
knowledge about the past should be used to contribute to the attainment
of an egalitarian society. All Americans should be able to take pride'
in their historic past and develop what talents they possess. This, in
turn, would enable them to contribute to a heritage that is truly demo-

cratic and pluralistically American.

Limitations and delimitations. It was not within the scope of -

this study to advocate Negro history as a separate subject. Nor was any



attempt made to include other minority groups. The writer, therefore,
limited the study to a survey and analysis of a sampling of American
history secondary textbooks used in Salina, Kansas, over a twenty-year
period, to detemine whether or not they include the role of the Negro
in American history.

The reference materials for this study were cbtained from
Marymount College, Kansas Wesleyan University, and the Salina Public
Libraries, Salina, Kansas; and fram the Kansas State University Library,

Manhattan, Kansas.
II. DEFINITIONS OF TERMS USED

The following terms as used in this study are defined for the
purpose of clarification.

Negro. There is no general legal definition of the temm "Negro"
in the United States althoﬁgh a number of states have defined the tem
by general statute. The general concept of a Negro in the United States
is a person with enough African blood to be identified on sight as being
not white, or one who, although fair enough to be thought white, identi-
fies himself as a Negro.3 The temm as used in this study refers to the

American Negro.

Civil Rights. The temm "civil rights" has many meanings. In

this study it refers to all safeguards extended to persons and property

3The Negro Handbook (Chicago: Johnson Publishing Co., Inc.,
1966), p. 3.
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by the Constitution and federal 1egislat;i.on.4 In these documents rights

are guaranteed to all persons.

4Albert B. Saye, Merritt B. Pound, and John F. Allums, Principles
of American Goverrment (Englewood Cliffs, New Jersey: Prentice-Hall,
Inc., 19686), p. 89.



CHAPTER II
REVIEW CF THE LITERATURE

The Declaration of Independence, occasionally referred to as the
birth certificate of the American Nation, proclaims boldly: “"We hold
these truths to be self-evident, that all men are created equal; that
they are endowed by their Creator with certain unalienable rights; that
among these are life, liberty, and the pursuit of happiness."

Yet, as the bell tolled for independence, Negro slavery and
discrimination were blessed by law and custom. Slave codes, designed to
protect property rights and white society, were passed by many Southern
state legislatures. They varied in character, but certain provisions
were common to many. Slaves were forbidden to hold property, to leave
their master's premises without permission, or to be out after dark.

The codes prohibited teaching them to read or write, and denied the right
of a slave to testify in court against a white person. They contained
no provisions to legalize slave marriages or_divorces.s "When indepen-
dence was won," wrote Roger Butterfield, "black Americans had to start
their own separate struggle for freedom and equality.“6

One of the goals of the American people has been to narrow the

sKenneth M. Stampp, The Peculiar Institution (New York: Random
House, 1956), pp. 192-236.

6Roger Butterfield, “The Search for a Black Past," Life,
November 22, 1968, p. 91.
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gap between the promise and fulfillment of equality. The journey to full
equality by a heterogeneous society with a long historylof racial
discrimination has not been casy. Today, when the struggle for freedocm
and eqguality has become one of the critical social issues of our times,
there is an urgent attempt to understand its background. "“That struggle
is the central theme of Negro history and, hence, a central theme of
American history.“7

That the dream of freedom and equality is yet a dream and that
fulfillment of this dream is still distant are evident from the review

of literature which follows.

Historical Review of the Civil Rights Movement

The investigator attempted to trace the American tradition of
equality from its earliest formulation in the Declaration of Independence
to the civil-rights problems of the 1960's. The aim of the brief histor-
ical discussion that follows was to show how deeply racial discrimination
has permeated Zmerican culture, law, and politics.

When the national union was being constructed, the Founding
Fathers remained silent about the standard of equality found in the
Declaration of Independence. Thus, the word "equality" does not appear
in any reference to persons in the Constitution. Instead, a concept of
inequality was written into that document. For the purposes of taxation
and representation in the lower House of Congress, five slaves were equal

to three white men. If a Negro slave ran away, the Constitution provided

T id,



he be returned to his master. The importation of slaves was not to end

until 1808.8

Article I.

Section 2. (3) Representatives and direct taxes shall be -
apportioned among the several States which may be included
within this Union, according to their respective numbers, which
shall be detemmined by adding to the whole number of free persoms,
including those bound to service for a temn of years, and exclud-
tng Indians not taved, three-fifths of all other persons.
Article IV.

Section 2. (3) No person held to service or labor in one
State, under the laws thereof, escaping inte another, shall, in
consequence of any law or regulation therein, be discharged from
such service or labor, but shall be delivered up on claim of the
party to whom such service or labor may be due. ‘

Article I,

Section 2. (1) The migration or importation of such persons
as any of the states now existing shall think proper to admit
shall not be prohibited by the Congress prior to the year one
thousand eight hundred and eight.

The national experience with the problem of eguality began when
the framers of the Constitution distinguished between free persons and
those not free. A tradition of unequal treatment and second-class
citizenship for Negroes was established. A double standard had been

born, and seventy-four years later the nation entered the Civil War with

g
the crisis between slavery and freedom at the heart of the conflict.

Reconstruction brought a brief period of egalitarianism that

included the Negro, While the Emancipation Proclamation in 1863 declared

8 s
Carl Van Doren, The Great Rehearsal (New York: Viking Press,
1948), pp. 119-157.

9Kenneth M. Stampp, And the War Came (Chicago: University of
Chicago Press, 1950), p. 2.
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slaves in the seceded states to be free, it was the Thirteenth Amend-
ment, adopted in 1865, which outlawed slavery everywhere in the United
States. The Fourteenth Amendment, adopted in 1868, declared:

All persons born or naturalized in the United States, and
subject to the jurisdiction thereof, are citizens of the United
States and of the State wherein they reside. No State shall
make or enforce any law which shall abridge the privileges or
immunities of citizens of the United States; nor shall any
State deprive any person of life, liberty, or property, without
due process of law; nor deny to any person within its juris-
diction the equal protection of the laws.

The Fifthteenth Amendment, ratified in 1870, provided that the
right to vote could not be abridged by either the federal govermment or
state governments "on account of race, color, or previous condition of
servitude."”

All three Civil War amendments gave Congress the power to
enforce their provisions by appropriate legislation. In the decade after
the Civil War, Congress passed a series of laws to safeguard the position
of the newly freed Negro. The last of these, the Civil Rights Act of
1875, forbade owners of public conveyances, hotels, and theaters to deny
service to persons because of "race or coler." The act also required

: G =
equality in jury service.

Between 1883 and 1941 the nation returned to the double standard.
Two Supreme Court rulings helped to bring this situation about. 1In the
Civil Rights Cases (1883) the Court took the position that the Fourteenth

mmendnent prohibited states from discriminating against people on account

of color but did not restrict private individuals or organizations from

lOHenry Steele Commager (ed.), Documents of American History, I

(New York: Appleton-Century=-Crofts, 1963), p. 420.

llIbid., B 5364



practicing segregation. "It is State action of a particular chafacter
that is prohibited. 1Individual invasion of individual rights is not the
subject matter of the amendment."12 Thus, Congress was stripped of any
power to correct or to punish individual discriminatory action. Only
state action was subject to the amendment.

In Plessy v Ferguson (1896), the Court held that a Louisiana
statute requiring segregation of the races on public carriers did not
violate the Fourteenth Amendment. The Court stated:

The cbject of the amendment was undoubtedly to enforce the absolute
equality of the two races before the law, but in the nature of
things it could not have been intended to abolish distinctions
based upon color, or to enforce social, as distinguished from
political equality, or a cammingling of the two races upon terms
unsatisfactory to either. If separation of the races was enforced
by law, it did not mean that Negroes were stamped with the 'badge
of inferiority.' If this be so, it is not by reason of anything
found in the act, but solely bfgause the colored race chocses to
put that construction upon it.
With these decisions, rigid racial segregation and discrimination began
to be established in public accammodations, voting, housing, education,
the administration of justice, employment, and the national military
service.

The period 1941 to 1963 saw the fall of the double standard and
the elevation of the American Negro to a plane of legal equality with
the whites. During this period the Supreme Court and the Executive
Branch became critical of segregation and social discrimination. In a

series of rulings the Court outlawed racial discrimination in Southern

Democratic primaries on the ground that the primary was an integral part

borp s 130.:4., p. 628,

l4ﬁbpart of the National Advisory Comission on Civil Disorders
(New York: Bantam Books, Inc., 1968), pp. 214-215.
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of the official electorial process (Smith v Allwright, 1944);15 it struck
down segregation of passengers in interstate travel as a "burden on

);16

interstate cammerce" (Morgan v Virginia, 1946 it held that it would

be unconstitutional for federal or state courts to uphold covenants
containing racial or religious restrictions because doing so would
constitute "government action" (Shelley v Kraemer, 1948);17 and the Court
ruled that hereafter federal courts would demand genuine eguality in the

y i8
separate schools provided for Negroes (Sweatt v Painter, 1950).

An important step forward in the civil-rights movement was the

authorization in 1946 of the President's Commission on Civil Rights.lg

Its report in 1947, 7o Secure These Rights, surveyed American civil-

rights practices and called for wide-scale remedies to fulfill Zmerican

EERALE 0

Reflecting the recocmmendations of the commission, President Harry

5. Truman issued an executive order in 1948, ending "separate but equal"

1 Another

recruiting, training, and service in the United States Axmy.2
executive order in 1948 declared that federal jcbs were to be distributed

. - ; . . 22
without regard to race, color, religion, or national origin.

15 " «
Alpheus Thomas Mason and William M. Beaney, American Consititu-
tional Law (Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1968),
p. 410,

®rp¢d., p. 207. Yrbid,, p. 413. Brpid., p. 415,

gyecutive Order 9808, Federal Register, Vol. XI, 1946
(Washington: Government Printing Office, 19247), p. 14153,

20President's Cammittee on Civil Rights, To Secure These Rights
(New York: Simon and Schuster, 19247), pp. 151-173.

21Executive Order 9981, Federal Register, Vol. XIIIL, 1948
(Washington: Govermnment Printing Office, 1949}, p. 4313.

22pxecutive Order 9980, Federal Register, Vol. XIII, 1948
(Washington: Govermment Printing Office, 194%9), p. 4311.
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In 1954 the Supreme Court met the issue of segregation head-on
in the case, Brown v Board of Education of Topeka. In an unanimous
decision the Court made its position clear in the following unegquivocal

statement:

. « . Segregation of white and colored children in public schcols
has a detrimental effect upon the colored children. The impact
is greater when it has the sanction of the law; for the policy

of separating the races is usually interpreted as denoting the
inferiority of the Negro group.

The Court had spelled out what the rights of Negroes were, but
what the civil-rights cause needed was national legislation. After
being silent on the i;sue for nearly eighty years, Congress responded to
Negro pressure with two bills in 1957 and 1%60. The main provisions of
the Civil Rights Act (1957) were: (1) the Attorney General of the
United States was empowered to apply Federal Court injunctions against
any violation of individual voting rights; (2) federal-district courts
were given jurisdiction over the proceedings without being required to
wait until state remedies had been exhausted; (3) the United States
Civil Rights Commission was created, a bipartisén body authorized to
investigate reports of civil-rights denials and to appraise federal
govermment policies to protect these rights; and (4) creation of Civil
Rights Section in the Justice Department was authorized, %

Congress passed an;ther Civil Rights Act in 1960 which allowed
federal voting referees to be appointed by federal-district courts where
a "pattern or practice" of discrimination was found. These referees

were given the power to order the admission of qualified voters to the

23 g
Commager (ed.), op. eit., Vol. II, p. 621.

24Un£ted States Statutes at Large: 1957, vol. II, p. 621,
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voting polls.25

Desegregation progressed slowly throughout the 1950's. By the’
middle of the decade desegregation appeared to reach a standstill due to
deep southern hostility. Many geople, white and black, began to consider
the possibility of taking matters into their own hands by "direct action."
These campaigns were in large part the development of non~viclent
protest techniques.26

In 1956 the Negroes of Montgomery, Alabama, began to boycott the
bus lines of the city. Under the leédership of the Reverend Dr. Martin
Luther King, Jr., the "hoyéott“ became an effective civil-rights
weapon.27 February, 1960, Negroes were refused service at a lunch
counter in Greensboro, North Carclina. They remained in their seats
until the store closed. This was the beginning of the "sit-in" move-
ment.28 As direct action by_Negroes and their white supporters mounted,
an even more dramatic attack on segregation and discrimination was under=
taken by the Congress of Racial Eguality (CORE) in May, 196l. CORE sent
the "freedom-riders" through the South to test segregation laws and

practices in interstate cummerce--practices clearly illegal under Supreme

Court rulings.29

25
Ibid., 1960, Vol. LXXIV, p. 86.

25y artin Luther King, Jr., "Letter from Bimingham Jail: April
16, 1963," Afro-American History: Primary Sources, Thomas R. Frazier,
ed., (New York: Harcourt, Brace and World, Inc., 1970}, pp. 392-404.

27Martin Luther King, Jr. and Grover C. Hall, Jr., "Alabama's
Bus Boycott: What It's All About," United States News and World Report,
Zugust 3, 1956, pp. 82-89.

28New York Itmes, February 3, 1960, p. 22.

291hid., May 15, 1961, p. 1.
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The period from 1263-69 was a highly turbulent one in which
Negro demonstrations protested againsf the discrimination that persisted
in employment, housing, public accomwmodations and education. War was
declared on segregation in 1963, Lerone Bennett, Jr., wrote:

It was the cne hundredth year of Negro emancipation and year cne
of the Negro Revolution. . . . It was a year of water hoses and
high-pcwered rifles, of struggles in the streets and screams in
the night, of hamemade bombs and gasoline torches, of snarling
dogs and widows in black. It was a year of passion, a year of
despair and a year of desperate hope.

The first area of protest, because of its symbolic importance,
was coutinuing segregation in American education., Although nine years
had passed since the Brown decision, integrated schools in the South
reflected the triumph of tokenism. Only four-tenths of one percent of
Negro children in the deep South in 1963 were in integrated schools, and
in three states not a single Negro c¢hild was enrolled in a white

school.al

The problem of school segregation in the South in the mid-sixties
was matched by growing de facto segregation in other parts of the coun-
try. For, the population shifts that were rapidly producing Negro cities
and white suburbs were simultaneously leading to almost totally separate
schools for whites and Negroes., In 1966, 65 percent of all Negro first-
grade students in the United States attended a school that was 90 percent

or more Negro, while BO percent of white first-graders attended schools

30 erone Bennett, Jr., Before the Mayflower (Chicago: Johnson
Publishing Company, 1966), p. 327.

*gouthern Eaucation Reporting Service, Statistical Swmary of
School Segregation--Desegregation in the Southern and Border States,
1963-64, p. 63.
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that were 90 to 100 percent white.32 In 1966 in Baltimore, 92.3 percent
of the elementary school Negroes were in schools composed mostly of
Negroes, while 67 percent of the white students were in schools that were
90 percent or more white. In Pittsburgh the percentage of Negroes in
mostly Negro schools increased from 57 percent in 1950 to 82.8 percent
in 1965; in Cincinnati it rose fram 70.7 percent in 1960 to 88 percent
in 1965.33

The protest campaign reached a climax in 1963 in the confron-
tation between Dr. Martin Luther King, Jr., and the police of Bimingham,
Alabama, when King failed to get Bimmingham city officials to pursue a
"minimum program" of racial justice. The demonstrators were brutally
swept off the streets by high-pressure fire hoses and snarling police
dogs. Pictures of Negfoes being subjected to this treatment were flashed
around the world via newspapers, magazines, and television. Dr. King was
arrested and jailed.34

On August 28, 1963, to symbolize a new spirit of unity among
Negroes and their supporters, 200;000 marchers assembled in Washington,
D.C., to serve nctice to white coammunities that mili;ancy would increase;
to demand a strong, cmnibus federal civil-rights law; and to demand
5

remedial action by local and state governments throughout the South.3

In response to these demands a comprehensive Civil Rights Act

22United States Civil Rights Commission, Racial Isolation in the
Public Schools, Vol. I, 1967 (Washington: Government Printing Office,
1968) , p. 2.

33, ...
Ibid., pp. 4-6.
34 .
New York Times, May 4, 1963, p. 1.

35 . .
Ibid., August 29, 1963, p. l.
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was passed in 1964. The major provisions of this act were: (1) to
prohibit racial discrimination in all public accommodaticns affecting
interstate commerce and all publicly operated facilities; (2) to create
a federal Falir Employment Practices Commission to enforce standards of
fair employment in business and labor unions with more than a hundred
employees; (3) to authorize the executive to halt federal funding of
state or private programs where racial discrimination exists; (4) to
prevent voting registrars from adopting different standards for white and
Negro applicants and to require literacy tests to be in writing; and
(5) to authorize the Attorney General to bring enforcement suits against
public-accammodations owners who discriminate and on behalf of the
persons whose constitutional rights have been violated in school segre-
gation, or similar cases.36

The gap between blacks and whites continued to increase during
the mid-sixties. Violence reaqhed into university and college campuses.
Militant students, in revolt against authority, disrupted classes,
damaged school property, staged riots and demonstrations. Minority
groups supported Negro-student demands for more Negrec professors and
courses in Negro subjects.

as the spring of 1969 drew near, student violence spread fram

college campuses to secondary schools across the nation. $. I. Hayakawa,

acting president of San Francisco State College, which had been racked

36United States Statutes at Large: 1964, Vol. LXXVIII
(Washington: Government Printing Office, 1965), p. 241.

37"On the Campus: Unrest, Race Trouble, Strikes," U.S5. News
and World Report, January 20, 1969, p. 4.
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by student violence, warned that “"revolutionary disruptien” could be
expected to spread to secondary schools.38 Negro leaders throughout the
country demanded changes in college and high=-school curricula that would

include black history.>?

Role of Education in Cecmbating Prejudice

The Supreme Court's decision in Brown v Board of Education of
Topeka (1954) was an important and historic reaffirmation of America's
canmitment to equal education for all, Yet, today, more than a decade
later, equal education remains a goal and not an achievement.m
According to the Kerner Commission:
. . . education in a democratic society must equip children to
develop their potential and to participate fully in American
life. . . , for many minorities . . . the schools have falled
to provide the educational experience which could overccme the
effects of discrimination and deprivation.
This failure is one of the persistent sources of grievance and
resentment within the Wegrco comnunity. Because Americans attach great
value to education, educated persons generally enjoy higher social status

and more econcmic security than those who have not attained distinction

42
in academic achievement. This is especially true among Negrces, for

38"Now It's High School Students on a Rampage,” U.S. News and
World Report, March 24, 1969, p. 8.

39“Another Year of Violence?" U.S. News and World Report,

January 6, 1969, p. 64,

4%mamas L. Millard, “"The Negro in America," The Clearing House,
vol. 40, No. 1, September, 1965, p. 38.

“penort of the National Advisory Commission on Civil Disorders
{New York: Bantam Books, Inc., 1968}, p. 424.

42 john . Davis (ed.), The American Negro Reference Book (Chicago:

Educational Heritage, Inc., 1966), p. 259.
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whom a good education serves to enhance self-respect; it also helps to
discredit the doctrine of racial inferiority which has traditicnally
embarrassed and penalized Negroes.43

Nevertheless, advances in educaticnal opportunities have been
made since the Supreme Court decision in 1954. By the fall of 1963, more
nonwhite students attended integrated classes in elementary and second-
ary schools, colleges and universities than ever before, For the 1963-
1964 academic year, racial barriers were dropped in at least 150 school
districts which had been segregated in the previous year.44

Despite these advances and the emphasis Negro leaders have placea
upon academic attainment as the key to security, social status, and
dignity, Negroes still lag behind white people in the attaimment of a
good education.45 According to the Coleman Report, Negro students fall
further behind whites with each year of school completed. For example,
in the metropolitan Northeast, Negro students, on the average, begin the
first grade with somewhat lower scores on standard achievement tests than
whites. They are about 1.6 grades behind by the sixth grade; they fall
3.3 grades behind the white students by the twelfth grade.46

Negro leaders gave many reasons why their pecple rank lower than

43paniel C. Thompson, The Negro Leadership Class (Englewood
Cliffs, New Jersey: Prentice-Hall, Inc., 1963}, p. 141.

e Negro Handbook (Chicago: Johnson Publishing Company,
1966), p. 119.

4sThompsm, op. eit., p. 142.

465.mes Coleman, Equality of Educational Opportunity, United
States Office of Education (Washington: Govermment Printing Office,
1966}, p. 20.
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whites in the level of education attained. B2among the most feasible
recasons were: (1) low incame status; (2) limited range of occupational
opportunities; (3) segregation; and (4) inadequate educaticnal facilities
and supplies.47 The Advisory Commission on Civil Disorders reported that
Negro students have fewer books per pupil in their libraries; their text-
books are less often in sufficient supply. Until recently, few texts
featured any Negro perscnalities. Only a few of the books used, or
courses offered, reflected the harsh realities of ghetto life, or the
contributions of Negroes to the country's culture and history. This
failure to include mateiials relevant to their own environment has made
students skeptical about the utility of what they are being taught. This,
in turn, reduces their motivation to learn.48

In ordexr to close the gap between education for blacks and whites,
and to bring the Negro into the méinstream of social and econcmic life |
and thus move into the kind of heterogeneous society we profess to be,
the Advisory Commission 6n Civil Disorders recommended the adoption of
the following educational practice: "Recognition of the history, cul-
ture, and contribution of minority groups to American civilization in the
textbocks and curricula of all schools."49

Black students in high schools and colleges throughout the
country are insisting upon the teaching of black history in the curricula
of the nation's schools. The purpose is to help Negro youth establish

an identity with their African origins. They must be given a sense of

7 s
Thompson, op. c¢ti., p. 143,

48 ; . S ‘e -
Report of the National Advisory Commission on Civil Disorders
(New York: Bantam Books, Inc., 1968), p. 434.

49 __ .,
Ibid., p. 447.
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sccurity as they face the new trend of being included in the mainstream
of life. They must be taught racial pride; they must be made aware of
the country; they must be given a faith in a future that will mean
acceptance to them for the contributions they expect to make and the
achievements they will strive to ccmplete.so

President John F. Kennedy wrote:

There is little that is more important for an American

citizen to know than the history and traditions of his country.
Without such knowledge, he stands uncertain and defenseless
before the world, knowing neither where he has come from nor
where he is going. With such knowledge, he is no longer alone
but draws a strength far greater than his own from the cumu-
lative experiences of the past and a cumulative vision of the
future.

Today, a new version of American history is emerging in the
nation's classrooms. Just as the Negro's place in American life is
now changing, so is his place in American history. The true role of
the Negro in the country's past is beginning to unfold. Like other
aspects of the nation's life, history is now being desegregated.

Historians are sparing no effort to include the Negro, his origins,

and his role in building America.52

SODharathula M. Millender, "Selecting Children's Beoocks: Time for
Some Changes,” Changing Education {Chicago: American Federation of
Teachers, 1%66), p. l1l2.

51John F. Kennedy, "On History," Ameritcan Heritage, Vol. XV,
No. 2 (New York: American Heritage Publishing Co., 1964), p. 3.

52Benjamin Quarles, "What the Historian Owes the Negro," Saturday
Review, XLIX, September 3, 1966, p. 10.
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Role of the Textbock in Combating Preijudice

Viclence in the cities and even in small towns and rural camu-
nities threatened the very survival of democracy. Suspicion and preju=-
dice grew. For these reasons it is difficult to talk about the
importance of books in cambating prejudice. Nevertheless, teachers,
leaders, and librarians still turn to books to help build images of
respect among peoples of différent ethnic backgrcunds. 1In fact, librari;
. ans are thoroughly imbued with the idea that bocks do have the pawer to
change lives--to c¢ombat prejudices in the individual and in society as a
whole.

The most traditional of all learning aids, the textbook, occupies
an important position in the modern curriculum. Historically, it has
been the basic resocurce in the classroom; it contains most of what is to
be taught. In any event, classroom instruction is directly and vitally
affected by the commerically produced textbooks that are ultimately

purchased and used by the teachers.54

The greatest defect in textbooks is ﬁhe virtual amission of
references to the Negro. "By cmission and cammission the written history
of the Negro has helped perpetuate and intensify the patterns of racial
discrimination that is at the root of the present 'revolution' and, as

such, is the central problem of society today."ss

53Charlemae Rollins, "The Role of the Book in Combating Preju-
Gice," Wilsom Library Bulletim, Vol. 42, No. 2 {Octcber, 1967), pp. 176=
180.

MM%L.MWMymdmD%nﬁmmﬂm@wkﬁrﬁﬁﬂwe
Curriculum Develcpment (Englewood Cliffs, New Jersey: Prentice-Hall,
Inc., 1967), p. 230. :

55Irving Sloan, "Balance and Imbalance: New History Texts and
the Negro," Changing Education (Chicago: American Federation of Teachers,
1966) , pp. l4-15.
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such practices by historians have enforced the myth of white
superiority and have provided a basis for the perpetuation of inequality
and discrimination. Equally tragic is the fact that whites, having been
deprived of an accurate historic picture, have no basis for understand-
ing black Americans. The results have been disastrous in terms of race
relations and in finding solutions to the nation's current dilemma.56
Many studies have been made to show that textbooks do great
damage to the image of Americawﬁmostly through cmissions, distortions,
inaccurate infommation, unwarranted generalizations, and oversimplifi-
cations. A recent analysis of the Negro as seen in American history
textbooks is the study done by a panel of historians from the University
of California. This group of prﬁfessors surveyed textbooks used in
elementary and secondary schools and found that the American Negro had
indeed been maligned. Also, publishers, hoping to sell books in the
South, had produced a literature of apology, distortion and omission.
Irving Sloan, a secondary teacher from Scarsdale, New York,
documented the case still further. He analyzed thirteen secondary
American history texts and concluded:
. . . there is no 'cultural conspiracy' in current textbooks to
either eliminate or distort the role of the Negro in American
history. For the most part, authors and publishers are making
a genuine effort to explode the myths of Negro history and show
the Negro's right place in the history of this country. . . .

But none of the texts have canpletely succeeded, agg several
are so far frem the target, they invite suspicion.

56Emily Fuller Gibson, "The Three D's: Distorticn, Deletion,
Denial," Soctal Education, April, 1969, p. 405.

>T1he Negro in American History Textbooks (Sacramento, California:
California State Department of Education, June, 1964), p. 2.

58Irving Sloan, The Negro in Modern American History Textbooks
{Chicago: American Federation of Teachers, 1966), p. 8.
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In a review of 261 textboocks, M. S. Stewart found that many texts
are guilty of prejudice. Mr. Stewart made the following chservation on
textbooks in the social sciences:

Textbooks are not guilty of deliberately attacking any of the
many groups that make up the American population, but most of
them, particularly in grade school and high schoel, are guilty
of failing to come to grips with basic issues in the complex
problems of human relations.

In a report based on the examination of forty-eight junior and
senior high-school textbooks, Lloyd Marcus concluded:
A majority of the texts still present a largely white, Protestant,
Anglo-Saxon view of history and of the current sccial scene. The
nature and problems of minority groups in America are still very
largely neglected
Mr. Marcus went on to say that most of the textbooks in American
history ignore the accomplishments of the American Negro from 1876 to the
present, and America is constantly portrayed as "an all-white nation,
not as an interracial and increasingly integrated one."6l
There can be little doubt of the need for Negroc history. The
old history, whether written by whites or blacks, needs revising in the
light of new knowledge. A statement by professional historians is
illuminating:
Authors and teachers, with heavy scholarly investment, write and
teach in an ever changing society that demands answers to new and
old questions. Historical research continually discovers new

facts, and reflective historians constantly arrive at different
interpretations of the meaning of the facts .82

*Iyaxwell S. Stewart, "Prejudice in Textbocks," Public Affairs
Panphlet No. 160 {New York: Public Affairs Committee, 1950), p. 1.

6OLlcyd Marcus, The Treatment of Minorities in Secondary School
Texthooks (New York: Anti-Defamation League of B'Nai B'Rith, 1263),
p. 39. .

61 _ |
Thid., p. 48.

62u0me Writing and Teaching of American History in Textbooks,”
American Historical Assceiation Newsletter, April, 1968, p. 7.
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The deman@ for Negro history is therefore legitimate.63

There has been marxked improvement through the years in American
history textbooks. - But only since the civil-rights movement in the
1950's has there been a measurable and dramatic change. Why has Negro
history been sc late in caming into its own?

Only in the last twenty~-five years have historians viewed the
Negroc from new and fresh angles. These authors include Dwight L. Dumond;
an authority on the abolition movement (The Crusade for Freedom in
America, 1961); Xenneth Stampp, who portrayed slavery and the slave from
a different point of view (The Peculiar Institution, 1956); James M,
McPherson, who saw the Civil-War Negro as a participant rather than as
a spectator (The Struggle for Equality: Abolitioniets and the Negro in
the Civil War and Reconstruction, 1964}; and C. Vann Woodward, whose
The Strange Career of Jim Crow (1966) gave a new perspective on race
relations in the South.64

Another reason for the recent emergence of Negro history is the
changing historical image of Africa. No longer can it be said that when
the ancestor of the American Negro arrived in the New World he was
“culturally naked." Instead of picturing the forebears of present-day
Negroes as primitive tribesmen, slaves are now described as coning out

of great civilizations that flourished in black Africa before the slave

traders came. Historians who wrote under the assumption that the role of

€3¢, vann Woodward, “The Hidden Sources of Negro History,”
Saturday Review, January 18, 1969, p. 18.

64Quarles, op. ett., pp. 10-12.
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the Negro in American life was hardly worth considering are taking a

second look.es

What is the best way to put black back into history?66 Most
educational leaders feel this can be done most accurately by describing
the Negro as a participant in, and contributor to, American history.
Some educators recommend that Negro histoxy be an integral part of
American history. They warn against the inclusion of Negro history in
the form of supplementary material or as an elective course on Juat
Negro history. Whether or not to teach Negro history as a separate

course is going from one extreme to the other.67 In a lecture at

Marymount College, Salina, Kansas, March 6, 1969, lLouis Lomax--author,
news analyst, and syndicated coclumnist--asserted that black history
should be integrated into every study of American life and culture,
rather than being taught as a separate course.

Roy Wilkins, executive director of the Natiocnal Association for
the Advancement of Colored People (NAACP), in confronting the demands

by militant black students for separate courses in Negrec history,

BR g

661t is interesting to note that Negro historians led the way in
recording the truth about their people. The first American Negro history
was written during the 1830's by the Reverend James W. C. Pennington, an
escaped slave who achieved enough education to earn a Doctor of Divinity
degree at Heidelberg.

Dr. W. E. B. Du Bois, the first Negro to win a Ph.D. at Harvard

(1895) was the first to conceive of a Negro encyclopedia. (William Katz,
“Ignored by Historians," Saturday Review, July 16, 1966, pp. 67-68.)

67Charles H. Harrison, "Black History and the Schools," Ebony,
vol. XXIV, No. 2 (December, 1968), pp. 1ll-113.
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replied, "black students asking for black autonomy within colleges is
another version of Jim Crow legislation.“68

The proper revision of American history textbooks takes time.
Same publishers have merely rewritten old texts to include a few Negro
statistics and pictures. One publisher colored some of the faces in a
group picture of whites, but he forgot to color the hands. Writers, in
an effort to give the Negro his rightful place in history, have engaged
in a kind of ethnic race to see who has done the most for America.69
This was not telling American history "like it was." It merely substi-
tuted one unreality for another.70

Publishers have a direct responsibility in the selection and
printing of textbooks. Their editorial policies may affect what is
printed and the manner of presentation. Often they select the authors
who are to write the books. Because of the investment of time and money,
textbocks are, in general,.conservative by nature. Will a text written
for naticnal distribution suit local pupil needs? Will it be in harmony
with the philosophy of the individual school?’*

Due to resistance and pressure from Southern leaders, same pub=-

lishers produce more than one edition of the same text; one version for

the Northern market and another, the "star edition," in which all

68Fred M. Hechinger, "“New Challenges to the Value of Separatism
and Black Studies," Congressional Record, January 27, 1969 (Washington:
Government Printing Office, 1969), pp. E483-E484. .

59 arrison, op., ¢it., p. 1l1l.
Ibid.

" bert 1. Oliver, Curriculum Improvement (New York: Dodd,
Mead and Company, 1968), p. 237.
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references, or favorable references, to Negroes are deleted for schools
in.tha South. Publishexs Qefend their actlion by saying they are in
business to sell bocks, not to make sociological deciaions.72

On the other hand, some educators are concerned about "teachers,
as distinguished.frun texts, who are well-versed in integrated his-
tory."73 Jack Abramowitz called attention to the fact that putting
material into textbooks is no guarantee that it is going to get through

to the pupils in the classroom:

How can we be certain that the changes in texts which correlate

Negro history with American history are actually being taught by

classroom teachexs? 1Is it possible that many teachers find it

‘easier' to teach the way they were taught to the detriment of

the new spirit it is hoped that will pemmeate the classroam? 4
Obvicusly, Negro history is not dependent solely upon the amount of space
it receives in textbooks.

Teachers, like other Americans, are just as likely to harbor
negative attitudes toward racial and ethnic minorities. William W.
Joyce, Associate Professor of Elementary Education, Michigan State
University, suggested:

. . . that before the classroom teacher can present his pupils
with the accurate, realistic images of minority group relations
that is so desperately needed, he will need to re-examine,
clarify, and modify his own attitudes and predispositions toward
minorities.

Along these same lines of teacher involvement, Irving Sloan

had this to say:

) . .
Jack Abramowitz, “"Textbooks and Negro History," Soctal Education,
March, 1969, p. 308.

3 . 74 ! .
¢ Harrison, op. e¢it., p. 1ll4. Abramowitz, op. c¢it., p. 307.

E . ; ,
William W. Joyce, "Minority Groups in American Society:
Imperatives for Educators," Social Education, April, 1969, p. 433.
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Only when we have teachers who are well-versed in integrated
history will our . ., . students gain both facts and perspectives
about the Negro in the history of our natiocnal past. This will
come only as a result of specialized courses for teachers on the
college level and a heightened sense of camitment by teachers
about the importance of the subject.

The language of the distinguished Negro historian, John Hope

Franklin, was a bit stronger:

Teachers have not acguainted themselves with Negro history
and have not insisted that textbooks include the Negro. One of
the reasons why views of racial inequality persists in America
and why the move toward achieving equality for all America is
so slow is that teachers have not assumed their full responsi-
bility for teaching the truth about American history.77

It was Mrs. Bennetta B. Washington, an educator and Director of

the Wamen's Job Corps, who peinted ocut the teacher-black student
relationship:

The first thing those of us in school must do is face up to
the fact that we have a problem that can be solved. Our problem
is to help the victims of hate and distrust. Teachers must see

their role as one of helping the students to restructure his

image of himself . . . if we are to win back the black student. '8

Educators regard the recent achievements as modest milestones.
Readers of today's books are immediately struck by a marked improvement
in the treatment of the Negro. The Negro's origins are more definitely
traced and his place in the landscape of American history is more
discernible than ever. His African cultural'roots are acknowledged.
Conditions of slavery, including the moral and psychological aspects,

are generally treated more fully than previocusly. Slave revolts receive

76Harrison, loe. cit.

77John Hope Franklin, "The Negro in United States History,"
dmeriean Teacher (Chicago: American Federation of Teachers, February,
1966) . '

78Bennetta B. Washington, "Before It is Too Late," Wilson Library
Bulletin, Vol. 43, No. 2 (October, 1968), p. 140.
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more recognition. Saveral accounts link the tragic aspect of Reconstruc~
tion with today's problems. More effort is made to indicate specific
Negro contributions. Most authors have attempted to correct the hitherto
textual disappearance of the Negro fxom the peried of the Reconstruction
to the momentous Supreme Courﬁ decision of 1954. Even the ziotous
present is not neglected. It must be acknowledged that a good beginning

has been méde.79

79Albert Alexander, "Does the American History Textbook Still
Wear a Gray Flannel Cover?" Social Education, March, 1969, p. 303.



CHAPTER III
PROCEDURE AND METHOD OF ANALYSIS

I. PROCEDURE

~

Research design. The object of this research has been to make

a canparison of a self-constructed measuring device with one adopted by
the Kansas State Board of Education, Guidelines for Integrating Minority
Group Studies into the Curriculum of Kansas Schools.®® The product-
meoment correlation was used to determine a coefficient of correlation
between relevant variables on two sets of scores, namely, superior
scores on evaluative criteria #ﬁd_acceptable scores on evaluative
criteria. The t-ratio was employed to test the significance of the
obtained correlation coelfficients as a departure from zero at a given
level of confidence. If the correiation coefficient is significantly
different from zero, this consti;utes evidence for the rejecticn of the
hypothesis.

In addition, a descriptive survey and content analysis of

American history textbooks used in the public secondary schools in

O(Preliminary Edition) Guidelines for Integrating Minority
Group Studies Into the Curriculum of Kansas Schools (Kansas State
Department of Education, Topeka, Kansas, 1969). This publication,
prepared by the Pennsylvania Department of Public Instruction was
recently adopted and distributed by the Kansas State Board of Education
in cooperation with the Kansas Commission on Civil Rights. It was
designed to assist and encourage educators to give accurate and deserved
recognition to the involvement and contributions of minority groups in
the total American culture through the integration of minority group
studies into existing curricula.

29
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. Salina, Kansas, was made to determine whether or not they recognize the

role and accomplishments of the Negro in American history.

The sampling. The sampling for the study included the American

history textbooks used in the secondary schools in Salina, Kansas,

between 1948 and 1970. Textbooks used con the junior high-school level

were:

This is Ameriea's Story

Howard B. Wilder, Robert P. Ludlum, and
Harriett McCune Brown.

New York: Houghton Mifflin Company, 1948.

This is America's Story
Howard B. Wilder, Robert P. Ludlum, and
Harriett McCune Brown.
Topeka, Kansas: State of Kansas, Publisher, 1954.

This is Ameriea's Story
Howard B. Wilder, Rocbert P. Ludlum, and
Harriett McCune Brown. .
- New York: Houghton Mifflin Company, 1963.

This is America's Story
Howard B, Wilder, Robert P. Ludlum, and
Harriett McCune Brown,
New York: Houghton Mifflin Ccmpany, 1968.

Textbooks used on the high=-school level were:

The Making of Modern America
Leon H. Canfield and Howaxd B, Wilder
Boston: Houghton Mifflin Company, 1950.

The United States: Story of a Free Pecple
Samuel Steinberg
Boston: Allyn and Bacon, Inc., 1958.

Rise of the American Nation
Lewis Paul Todd and Merle Curti
New York: Harcourt, Brace and World, Inc., 1961.

Rise of the American Nation
Lewis Paul Teodd and Merle Curti
New York: Harcourt, Brace and World, Inc., 1966.



3l

Measuring device and method of gathering and presenting data.

Because of the degree to which the textboock determines or constitutes
the course of study, great care and thought should be exercised in
selecting and evaluating it. The textbook should be thoroughly examined
and understood so that it can easily and adequately serve its intended
purpose.

In detemining the evaluation process, the following steps were
used:

1) Fommulate a set of criteria or standards by which the text-
book under consideration may be judged.

2) Construct a score card assigning numerical values to the
several items of the criteria in accordance with their
relative values.

3) Conduct comparative studies, objective in nature as far as
possible, to detemine the relative merits of the several
books on each item of the criteria.

4) Rate the bock .81

According to the above steps, suggestive criteria and an appro-
priate rating scale were established. In this way the investigator was
able to: (1) give appropriate attention to all of the criteria on each
book; (2) give consistently the same weight to a given criterion; and
(3) quantitatively arrive at a rating that is more objective and
representative of the relative worth of the entire textbook.

Little research evidence was found to indicate the number of
factors or criteria that should be considered in textbook evaluation;
neither‘was there research evidence of the relative importance of the

factors and criteria chosen. In the absence of such evidence, profes=-

81Ivan R. Waterman, "When You Choose a Textbook," Phi Delta
Kappa, Vvol. XXXIII, No. 5 (January, 1952), p. 267.
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sional journals and textbooks were consulted. A form letter was also
sent to thirty-one national and state offices and associations, pub-
lishing companies and leaders in the profession. The last paragraph
of that letter (See Appendix A, page 58) reads as follows:

I am in the process of drawing up suggested criteria to

evaluate the textbooks. Has your campany and/or organization
established criteria or guidelines for the selection and
evaluation of textbooks or for the integration of the Negro
into textbooks? If so, I would appreciate receiving a copy
of your criteria and/or any other help you might be able to
give me in this matter.

Of the twenty-one replies received, ten stated they had estab-
lished criteria or guidelines with regard to the treatment of racial and
ethnic minorities. A study of the submitted criteria was made and, as a
result, certain criteria (common to all} were selected and organized

into a rating scale. The criteria encampassed such things as:

I. Historical accuracy

a) The "facts" themselves should be correct.

b) The facts should be interpreted fairly and in the
) light of current historical research.

c) The historical accounts should be presented in
keeping with the perceptions, attitudes, and
concerns of the times.

II. Present realistically the accomplishment and contributions of
minorities in the past and today. Specifically, this means
that it should include discussion of:

a) The backgrounds of minorities in America;
b} The achievements, accomplishments, and contri=-

butions of minorities, with minority persons
being clearly identified as such;

c) The struggle of minorities against opposing
forces for freedom, human rights, and equality
of opportunity;

d) The significance of social refomm for all pecple.
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III. Through its total effect or tone, convey to the student certain

values basic to the American system that are both implicitly and
explicitly stated.82

a) Develop the concept of a pluralistic society.

b) Avoid prejudices, stereotypes, or the use of
material offensive to any minority group.

¢) Build positive attitudes and understandings.
In the development and use of the measuring device, the following

steps were observed: (See Appendix B, page 61.)

a) In the space at the top of the measuring device,
list the textbook, author, publisher, date, grade,
and the name of the evaluator.

b) In the left hand column list the criteria.

c) Examine one text according to the criteria listed.
Evaluate according to the following rating scale:
superior, 2 points; acceptable, 1l point; unacceptable,
0 points; and not pertinent.

d) Total the points.

e) Rank the books. Indications are that the book with
the highest points would tend to best meet your
needs.

In conducting this survey no attempt was made to have precisely
the percentage of illustrations depicting black people to slavishly
reflect the current census ratio of black to white. Nor was any attempt
made to count the number of times the word "negro" appeared in the text.
Such a process seemed forced and almost a contrived way of effecting
textual. integration. Every attempt was made to conduct the survey in
as objective a manner as possible. No preferential treatment of the

Negro was called for--only recognition of his role in the develcgpment

of ABmerican history.

8243 chigan Department of Education, Report on the Treatment of
Minorities in American History Textbooks (Lansing: Michigan Department
of Education, 1968), p. 22.
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II. METHOD OF ANALYSIS

Method of analysis. A sample of eight American history text-

books used in the public secondary school system in Salina, Kansas,
during a twenty-year'period was surveyed and evaluated according to
fifteen criteria developed by the investigator (See Appendix B, page 61)

and eighteen criteria developed by the Pennsylvania Department of Public

83

Instruction. (See Appendix C, page 78.) Numerical values were

assigned to the rating scale and the textbooks were rated according to
the individual criteria as superior, 2 points; acceptable, 1 point;
unagcceptable, O points; and not pertinent. A frequency distribution was
used to tabulate the data according to superior and acceptable scores.
These scores and the ranking of the texts are listed in Table I, page 36,
and Table II, page 36.

A statistical study was made to determine the relationship
between criteria developed by the investigator (variable X) and criteria
developed by the Pennsylvania Department of Public Instruction in 1967
(variable ¥). The product-mament correlation (Pearson r) was used as
the technique to detemmine a coefficient of correlation between relevant
variables on two sets of scores, superior scores on evaluative criteria
and acceptable scores on evaluative criteria. This procedure employed

the following formula:

r = (N) (EXY) - (zZX) (EY)
Xy

\/umczxza - @02 (M EYd) - &8N2

3

¢ Pennsylvania Department of Public Instruction. The Treatment
of Minorities, Guidelines for Textbook Selection. (Harrisburg,
Pennsylvania: Pennsylvania Depart. of Public Instruction, 1967), pp. 4-5.
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These scores are listed in Table III, page 37, and Table IV, page 37.
(Camputations are found in Appendix D, pages 95 and 96.)
To test the significance of an obtained correlation cocefficient
as a departure from zero, the following small sample statistic was

applied:

The number of degrees of freedan for this test is (N - 2). The values
of t which are significant at the .01 and .05 levels are found in Table V,

page 99. (The computations are found in Appendix D, pages 97 and 98.)

Report of the findings. Historians who have examined history

textbooks in the conduct of studies and surveys of texts, reached the
conclusion that the most frequent kinds of errors made by the authors
in the preparation .of textbooks were errors of cmission. In the conduct
of this study, many examples of omission were found in the textbooks
analyzed. What appears in the report of the findings is highly selec-
. tive. Many issues which have been amitted here were not overlocked in
the original survey. The paragraphs that follow deal with historical
inaccuracies that result from errors of omission; historxical inaccu-
racies that result from errors of commission; treatment of the current
civil-rights movement; illustrations; and comments about textbooks in
current use in the public secondary schools in Salina, Kansas.

The reviewer found many examples of errors of amission. Only
one text surveyed referred_ to developed cultures in Africa prior to the

. discovery of the New World.



TABLE I

RANKING OF TEXTS ACCORDING TO SELF-CNSTRUCTED CHECKLIST

Textbooks S* A T Rank
Thig i8 America's Story (1968) 4 9 | 13 1
Rise of the American Nation (1966) 0 |12 | 12 2
This is America's Story (1963) 0 g 5 3
Rise of the American Nation (1961) 0 4 4 4
The U.S.: Story of a Free People (1958) 0 5 5 3
This 18 America's Story (1954) 0 2 2 5
The Making of Modern America (1950) 0 1 8 6
This 18 America'’s Story (1948) 0 2 2 5
*S = Superior A = Acceptable T = Total

2 points 1 point

TABLE II

RANKING OF TEXTS ACCORDING TO PENNSYLVANIA CHECKLIST

Textbooks s* A T Rank
This ts America'’'s Story (1968) 2 |10 | 12 2
Rise of the American Nation (1966) 0| 16 | 16 1
This ig America'’s Story (1963) 0 2 2 4
Rise of the American Nation (1961) 0 2 2 4
The U.S.: Story of a Free People (1958) o| 4 4 3
This is America'’s Story (1954) 0 2 2 4
The Making of Modern America (1950) 0 1 1 5
This 18 America's Story (1948) 0 2 2 4
*S = Superior A = Acceptable T = Total

2 points 1l point
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TABLE III

CORRELATION BETWEEN SUPERIOR SCORES ON EVALUATIVE CRITERIA

Tex tbooks X ¥y x* y?2 xy
This is America's Story (1968) 4 2 | 16 4 8
Rise of the American Nation (1966) 0 0 ) 0 0
This s America's Story (1963) 0 ] 0 0 0
Rise of the American Nation (1961) 0 0 0 0 0
The U.S.: Story of a Free People (1958) ] 0 0 0 0
Thig ig America’s Story (1954) 0 ) 0 0 0
The Making of Modern America (1950) 0 0 0 0 o}
 This is America's Story (1948) 0 o 0 0 ]
N =28 4 2 ie 4 8

X = Self-constructed checklist using superior scores
Y = Pennsylvania checklist using superior scores

TABLE IV

CORRELATION BETWEEN ACCEPTABLE SCORES ON EVALUATIVE CRITERIA

y2

Tex tbooks X -y x2 Xy
This is America's Story (1968) 9 | 10 8l| 100| 90
Rise of the American Nation {1966) 12 | 16 | 144 256 | 192
This is America's Story (1963) 5 2 25 41 10
Rise of the American Nation (1961) 4] 2| 16| 4| 8
The U.5.: Story of a Free People (1958) 5 4 25| 16§ 20
This 18 America'’s Story (1954) 2 2 4 4 4
The Making of Modern America (1950) i 1 1 1 i
Thig 18 America's Story (1948) 2 2 4 4 4
N = 8 40 | 39 | 300] 389 329

X = Self-constructed checklist using acceptable scores
Y = Pennsylvania checklist using aceceptable scores

37
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Long before the New World was discovered, a number of African

societies=--among them the West African kingdoms, or empires, of

Ghana, Melle, and Songhay--had attained a high degree of civili-
zation,

In accordance with current historical research, no accounts were
given in any of the texts of the stark realities of the slave trade:
the way in which slaves were captured, the horrors of the middle passage,
or the methods of seasoning slaves in the new world.

Insurrections were largely ignored. Only one book allotted more
than a passing sentence to slave runaways and uprisings:

Cne of the bloodiest of these revolts was led by Nat Turner

in Virginia. . . . More than a hundred Negroes--many of them
innocent of any connection with the uprising--were killed during
the panic that spread among the white people. Other major slave
uprisings in the early 1800's were led by Gabriel Prosser in
Virginia and Denmark Vesey, a freed Negro in South Carolina.

. « . Probably as many as two hundred slave uprisings toock place
during the years that slavery existed in this country. . . .
They showed that the Negro did not humbly accept his enslave-
ment.

Abolitionists such as William L. Garrison were referred to in
all the texts, but they were generally portrayed as fanatics. Their
motives were unsympathetically described. One text stated, "Abolition

86 '
efforts seemed to thrive on opposition and persecution." In the same
text the Underground Railroéd was dismissed as "the most dramatic

87 - .
activity of the abolitionists." Only one text gave recognition to

Negro abolition leaders:

84; owis Paul Todd and Merle Curti, Rise of the American Nation
(New York: Harcourt, Brace and World, Inc., 1966), p. 304.

8SHoward B. Wilder, Rcbert P. Ludlum, and Harriett McCune Brown,
This is America's Story (New York: Houghton Mifflin Company, 1968),
p. 296,

861c0n H. Canfield and Howard B. Wilder, The Making of Modern
America (Boston: Houghton Mifflin Company, 1950), p. 246.

8524,
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Not the least effective were former slaves who, having

escaped fram bondage, gave eye=witness accounts of the slavery
institution. Best known among them was Frederick Douglass.

+ « +» One of the most famous of the conductors of the Under~
ground Railroad was Harriet Tubman, a Negro woman.

Not only did the texts examined amit significant information
about the Negro's role in American history, but they also presented
material based on historical research considersd outdated by mocdern
historians. This was especially apparent in the treatment of post=
Civil War Reconstruction. There was almost no mention made of the role
of the Negro during this period. Negroes, it was assumed, did not work,
did not becamne sharecroppers, and did not grow cotton. In most instances,
after Reconstruction, the treatment of the Negro was so brief as to tell
almost nothing. One excellent account of the Reconstruction had this
to say:

The enfranchised Negroes, in general, exercised their new

power quietly, considerately, and well--with, far more regard
for their old masters, and far less prejudices of race than
could have been anticipated. . . . Evidence of good sense,
under responsibility, [showed] itself in the courts of justice,
where Negroes were, for the first time pexmitted to act on
juries.8

In addition, errors were found not only in omissions but also
through commission. For example, in all but one of the texts, the usual
reference was given that the first Negroes arrived in Jamestown in 1619,

implying this group arrived as slaves. One text had this to say in the

light of recent historical scholarship:

885 amuel Steinberg, The United States: Story of a Free People
(Boston: Allyn and Bacon, Inc., 1958), p. 271.

89r5id., p. 315.
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In 1619, also, 20 Africans arrived in the colony. These
Negroes were the first of countless thousands of men and women
from Africa who in the years to came would work with people
from many other lands in building the new nation.

The Negroes who landed in the British colonies during the
early yvears of settlement were not slaves. Like thousands of
men and women fxom Europe, the first African settlers worked

as servants for a period of years to pay for their transpor-
tation .20

Slavery was generally pictured as an unfortunate paternalistic
institution:

Many planters provided for their slaves as carefully as they

did for members of their own families. . . . Many planters
treated their slaves well because they were valuable property.
« « « To protect his investment, therefore, the planter was apt
to keep his slaves adequately fed, clothed, and housed.gl

Many relationships between members of the two races were

as happy as the one pictured by Joel Chandler Harris in his
stories about Uncle Remus. . . . On the whole, slaves of the
South received fairly good treatment. In facti it was against
the owners best interest to abuse his slaves.’

Textbook treatment of the current civil-rights movement and the
problem of urban enviromment was lacking in any detail or depth, even
in the most recent editions. In most instances, segregation in the
South and the Northern migration were only briefly described. 1In cne
book the secticn on the problem of civil rights for Negroes ended with
a discussion of the contemporary movement and explained the position of

the leading Negro spokesman, Martin Luther King.93 While fairly

presented, the student is never given an explanation of what the Negroes

%0rodd and Curti, op. cit., 1966, p. 22.

9l1pid., p. 316.

92canfield and Wilder, op. cit., p. 244.

934ilder, Ludlum, and Brown, op. oit., 1968, p. 691.
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were fighting against. Poverty, the detrimental effects of ghetto life,
poor schools, job discrimiqation and the like were never mentioned.

In contrast to many texts, the edition in current use in the
senior high school offers the longest and most detailed account of the
freedam movement, A discussion is given of the roots of the prcblem=«~
the way in which the 13th, 14th, and 15th 2mendments were wviclated by
the South since Reconstruction., In addition, post-war advances are
discussed in paragraphs dealing with voting, education, public facilities,
housing, and employment.94

Illustrations, for the most part, depicted slaves picking plan=-
tation cbtton or else élave dwellings. Usually the only pictures of
Negroes in a text were those of Booker T. Washington and George
Washington Carver. It was found in one of the texts only two illus-
trations in the entire book depicted black men: a picture of George
Washington Carver and an illustration of a classroom at Atlanta
University for freedam;gs

As might be expected, some of the texts were found to be more
inadequate than others. This does not mean the reviewer has no favor=-
able comments to make about the books surveyed. It was found there has
been a gradual increase in the deéictions of the Negro in textbooks
used in the Salina public school system over a twenty-year period.

Revisions to include the role of the Negro were clearly evident in later

editions of the same text:

94 ‘
Todd and Curti, op. ¢it., 1966, pp. 803-808.

a5 " :
Canfield and Wilder, op. eit., pp. 329 and 590.
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1963 edition. How did the slaves live? All the hard work
on the plantations was done by the slaves. The field hands worked
from early in the morning until nightfall. The more fortunate
of the slaves were house servants. . . . The slave's food was
simple. It consisted of pork, corn meal, and molasses. . . .
Slaves were owned by their master, of course, and were campletely
under his control. Yet, life in the slave quarters . . . was
not unhappy. . . . During the day the small children played
merrily, often with the younger white children from the "great
house.” In the twilight the old and young gathered to sing and
dance.

1968 edition of the same text. How did the slaves live?
All the hard work on the plantation was done by the slaves. The
field hands worked from early in the morning until nightfall.
The more fortunate of the slaves were house servants. . . . The
slave's food was simple. It consisted of pork, corn meal, and
molasses. . . . The slaves lived a hard and cheerless life. . . .
Despite instances of individual kindness on the part of scme
masters, life in bondage was very difficult.

1950 edition of another text. Many of the "carpetbag
governments" were inefficient, wasteful, and corrupt. The
worst of the goverrments were dominated by dishonest adven-
turers whose only thought was to feather their own nests
at the expense of their fellows. The freedmen, most of wham
were inexperienced, were easily victimized by the carpet-
baggers and scalawags.

1966 edition of the above text, Many of the “carpetbag
governments" were inefficient, wasteful, and corrupt. The
worst of the governments were dominated by dishonest adven-
turers whose only thought was to feather their own nests at
the expense of their fellows. Same of the Negroes who held
office were generally well qualified. This group included
Negroes who had been educated while they were still slaves
or who had lived in the South as free men before the war.
But most of the freedmen were inexperienced and were easily
victimized by the carpetbaggers and scalawags. '

The present editions were found to include same excellent

96Howard B. Wilder, Robert P. Ludlum, and Harriett McCune Brown,

This is dmerica's Story (New York: Houghton Mifflin Company, 1963),

P

296.

974ilder, Ludlum, and Brown, op. cit., 1968, p. 296.

981.4d and Curti, op. cit., 1961, p. 419.

ggrbid., 1966, p. 406.
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examples of the role and achievements of the Negro and other minority
groups. For example, the textbook used in the junior high-schoocl men=-
ticned Negro participation in the Revolutionary War and subsegquent wars:

White and Negro Americans fought side by side in this
country's struggle for independence from Great Britain. Some
of these Negroes were free men but many were slaves who hoped
to win not only independence for America but also liberty for
themselves .100

Although often denied their rights, Negroes have fought
for the course of freedom in all of this country's wars. In
the early conflicts they fought shoulder to shoulder with
white soldiers and sailors. During the Civil War and the
Spanish-American War, Negro troups usually had white officers.
But in World War I . . . and World War II a much larger number
of Negro officers canmanded both white and Negro troops.

The text currently used in the senior high-school offers a full
page "feature" on the 54th Regiment describing the heroism of this
Negro regiment in the Civil War, thus making reference to the part
Negroes played in the war which freed them from slavery.102 In the
same text, an impressive treatment of the Negroes during the post-Civil
War period is given. A good account of the pattern of segregation which
was beginning to take shape is given. The authors noted that:

Northerners, who on the whole had lost interest in the

Negro cause, did not raise any serious protests against these
developments. In fact, as the years passed, Negroes in
northern cities also faced increasinci discrimination, par-
ticularly in employment and housing. 03

The philoscphies of Booker T. Washington and W. E. B. Du Bois

are discussed. There is also an account of the disfranchisement of

100,51 1der, Ludlum, and Brown, op. cit., 1968, p. 176.

01754, p. 649.
102 . ; .
Todd and Curti, op. e¢it., 1966, p. 384,

1037514,, p. 413.



44

Negroes which took place during the period. While no mention is made of
the Negro in discussions of the West and American industrial soclety,
the problems encountered by them as a iesult of the growth of industry
during World War I and the 1920's are dealt with.m4

Textbooks and other curriculum material are important to the
student and his learning. They should be examined, analyzed, and evalu=~
ated with care and thought. Books and other materials which do not meet

the highest standards should be rejected. .

W0dpid., p. 652.



CHAPTER 1V
CONCLUSION AND RECCMMENDATICNS

Conclusion. This study was undertaken to develop a measuring
device to evaluate American history textbooks used in the public second-
ary schools in Salina, Kansas, to determine whether or not they recognize
the role and accoamplishments of the Negro in American history. A
descriptive survey, content analysis, frequency distributions, and the
product-moment correlation were employed to tabulate and evaluate the
data of this study. The product-moment correlation was used to estab-
lish the reliability of the self-constructed meésuring device. The
t-ratic was the test used to dﬁtain the significance of the correlation
coefficients as a departure from zero at a given level of confidence.

Evidence indicates that the self-constructed measuring device
was a reliable tool for the evaluation of American history textbooks.
The correlation coefficient between superior scores on the two measuring
devices was +1.00, a perfect positive correlation. This rarely or never
experienced correlation was the result of numerical data based on only
one Ssample.

The number of degrees of freedom for this test was 6. Fram
Table V, page 99, a ¢ of 2.447 was required for significance at the .05
level. Since the cbtained t of 2:44 was equal to this critical value,
it was concluded that the sample r of +1.00 for superior scores on
evaluative criteria was significantly different from zero at the .05

45



46
level of confidence and the hypothesis was rejected.
The correlation coefficient between acceptable scores on the
two measuring devices was +.95. fhis indicates a strong degree of
relationship between the variables X and f. According to J. P. Guilfozd, .
the generally accepted reliability coefficient should fall above +.94,105
On the basis of this, +.95 was an acceptable score for the establishment
of a reliability coefficient.
The obtained ¢ of 7.35 exceeds the value of 2.447 at the .05
level with 6 degrees of freedam. Therefore, it was concluded that the
sample r of +.95 for acceptable scores on evaluative criteria was signifi-
cantly different fram zero at the .05 level of confidence and the
hypothesis was rejected,
| It was concluded from the survey that in the past there has been
considerable neglect of Negro history in the texts chosen for classroom
use. However, statistical evidence shows gradual improvement in the
content dealing with the accomplishments and contributions of the Negro,
as shown in these results of scores on evaluative criteria using the
self-constructed measuring device:

Junior High School

Texts S* A U NP
1948 0 2 10 3
1954 0 2 11 2
1963 0 5 10 0
1968 2 9 4 0

2% B Guilford, Fundamental Statistiecs in Psychology and
Education (New York: McGraw=-Hill, Inc., 1956), p. 104.
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Senior High School

Texts s* A u NP
1950 0 1 11 3
1958 0 5 10 0
1961 0 4 11 0
1966 0 12 3 0

*S = Superior

A = Acceptable

U = Unacceptable
NP = Not Pertinent

Statistics of the study as presented seems to justify the
continued use of the present American history textbooks in the public
secondary schools in Salina, Kansas. In both instances of the superior
and acceptable scores on evaluative criteria, the hypothesis was
rejected: The public secondary echools in Salina, Kansas, do not
recognize the role of the Negro in American history in their selection
of history textbooks.

In all probability there is no particular text that enccmpasses
just the right amount of material with just the proper point of view on
the topic of the Negro. The very nature of a textbook imposes limita-
tions for every topic to be covered. While the texts in use have their
weaknesses in depicting the role of the Negro in American history, their
strengths are far greater than their weaknesses. The textbooks in
current use in the public secondary schools in Salina, Kansas, recognize

the role and achievements of the Negro in American history.
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Recommendations. Based on the findings and conclusions of

this scientific report, the following recommendations are submitted:

Local boards of education should:

-1,

The

Review textbooks now in use in temms of the criteria
presented in the self-constructed measuring device,
Texts which fall short of this criteria should be
discontinued.

Adopt and implement local policy statements of commit-
ment to the purchase and use of textbooks and other
instructicnal materials that include the achievements
and accamplishments of Negroes and other minority
groups. '

Begin efforts to prepare staffs for the task of evalu-
ating and choosing textbooks and other instructional
materials that include the achievements and accamplish-
ments of all minority groups.

Reduce in part the inadequacies of Amerxican history
textbooks by using other instructional materials that
more nearly meet the standards suggested by this study.

Exercise their authority and leadership in urging the
publishers of textbooks to develop suitable materials
which include the accomplishments and contributions of
all minority groups.

State Department of Education should:

Provide assistance in the formation of a policy guide
to local districts in the selection and use of textbooks
and supplemental instructional materials dealing with
the accomplishments and contributions of Negroes and
other minority groups.

Exexrcise theixr authority and leadership in urging the
publishers of textbooks to develop suitable materials
which include the accamplishments and contributions of
Negroes and other minority groups.

Teacher-education institutions should:

Develop or expand existing programs that will prepare
future teachers to became more familiar with instructional
materials that present the contributions and accamplish-
ments of minority groups.
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The National Office of Education (HEW) should:

If they have not already done so, conduct a study to
determine the attitudes of Negroes and whites concerning
textbooks' content in order that a further dimension in
this area may be made available to school personnel,
educators, and other interested parties.

If such a study has already been made by HEW, it should
be up=-dated periodically.
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COMPANIES AND ORGANIZATIONS CONSULTED FOR CRITERIA

A copy of the letter on page 58 was sent to the following:

Book Companies:

American Book Company
Appleton-Century-Crofts
Doubleday and Company, Inc.
Ginn and Company

Harcourt, Brace and World
Harper and Row

Houghton Mifflin Company
J.B. Lippincott Company
Macmillan Company
McGraw-Hill Book Company
Scott~Foresman and Company
John Wiley and Sons

State Associations:

Kansas Commission on Civil Rights
Kansas State Department of Education
Xansas State Teachers Association
Kansas State Commissioner of Education

Nationai Asgociations:

American Education of Teachers

American Educational Publishers

American Historical Association

American Library Association

Department of Health, Education and Welfare
National Education Association

National Council for Social Studies

Service Center for Teachers of History

Negro Associations:

Congress of Racial Equality
National Association for the Advancement of Colored People
Student Non=violent Coordinating Committee

School Systems:

Detroit Public Schools

Public School of District of Columbia
Michigan Department of Education
Pennsylvania Department of Public Instructicn
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Marymount College
Salina, Kansas
October 1, 1969

The Macmillan Company
866 Third Avenue
New York, N. Y. 10022

Dear Sirs:

I am a graduate student at Kansas State University,
Manhattan, Kansas., Currently I am working on a thesis in
preparation for a Masterx's Degree in Education. The cbject
of my research is to conduct a survey of American history
textbooks used by the public secondary schools in Salina,
Kansas. Fram this survey I hope to determine whether or
not the texts recognize the role and accomplishments of the
Negro in American history.

I am in the process of drawing up suggested criteria
to evaluate the textbooks., Has your company and/or organi-
zation established criteria or guidelines for the selection
and evaluation of textbooks or for the integration of the
Negro into textbooks? If so, I would appreciate receiving
a copy of your criteria and/or any other help you might be
able to give me in this matter.

Sincerely,
Mrs. Dorothy Williams

DW: £t
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TEXTBOOKS CONSULTED FOR CRITERIA

J. Minor Gwynn. Democratic Supervision in Secondary Schools.
New York: Macmillan Campany, 1960. Pp. 185-186.

Harl R. Douglass, Rudyard K. Bent, and Charles W. Boardman.
Democratic Supervision in Secondary Schools., Boston:
Houghton Mifflin Company, 1961. Pp. 202-203.

Gail M. Inlow. Maturity in High School Teaching. Englewood
Cliffs, New Jersey: Prentice-Hall, Inc., 1963.
Pp. 157-158. ‘

Hubert H. Mills and Harl R. Douglass. Teaching in High School.
New York: Ronald Press Company, 1%257. Pp. 259-263.
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CHECKLIST FOR THL SELECTION OF TEXTBOOKS
IN THEIR TREATMENT OF THEL NEGRO®

Title of Book  Ihi8 i8 America's Story

Auther Wilder, Ludlum, and Brown

Publisher  Houghton Mifflin Company Date 1948
Grade  Junior High School  Name of Evaluator Dorothy Williams

$* A U NP Page Ref.

1. Gives an adequate account of cultures in X " None
Africa prior to discovery of the New World

2, Adequately depiots the stark realities of X None
the slave trade

3. Describes the life of the slave as current
research shows it 4o have been, rather {ban X 286-87
in & romanticized way that reinforces the
stereotype of the contenied slave

4, Describes the unrest that existed among the
glaves prior to their e¢manoipation, and X None
that the unrest was manifested in part by
slave escapes and rebellions

S Shows that in the decades following the
Civil War, black Americans made significaznt X 397
progress in establishing themselves as an 398
integral part of the American aocial fabric

6. Gives ocomprehensive, well=-planned represen~
tation to minority groups—in art, science, X 507
history, and literature, and in all other
areas of life

7. Gives adequate treatment of the current
civil-prights movement and desoribes the X None
conditions that caused the eivil unrest

8, Includes the views of well~known civil= 289
rights leaders, black and white, of the 318
past and present

9. Portrays life in contemporary urban ehvie
ronment as well as in rural and suburban X None
environment

*Self-constructed
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10, Disocusses the problems of the exodus from

the core cities of middle-clasa white X None
hmericans, as well as the in-migration in
those game aities of minorities

1l. Avoids prejudices, stereotypes, or ths use X 287
of material offensive to any mimority group

12, Implements democratio values and goals in X 500
order to achieve the American dream for all| ’
Americans

13, Illustrations show fully integrated group=—
ings and settings to indicate equal status X 27, 106
and non-segregated relationships 287, 507

14, Illustrations give recognitiop te Negroes
by placing them in positions of leadership X 507
and centrality

15, Gives attention to other minority groups X None

16, |

17,

*s—Superior Amlcoeptadle U=Unaccepfable NP-Not Pertinent
2 points 1 point o points

Summary or Genaral
Estimate i Superior = 0 Acceptable = 2 Unacceptable = 10

SPECIAL COMMENTS:

No account given of cultures in Africa or the realities of the slave
trade. Nor was any mention of slave unrest on the plantations made.
The only reference to the Negro during the Reconstruction period was
their lack of education and who would take care of them. Only the
usual abolition leaders were mentioned, namely, William L. Garrison
and Theodore Weld. Of 220 illustrations, only four included Negroes,
one of which was George Washington Carver. '
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CHECKLIST FOR THE SELECTION OF TEXTBOOKS
I THEIR TREATMENT OF THE KEGRO®

Title of Book This 18 Amerieca's Story

Author Wilder, Ludlum and Brown
Publisher State of Kansas Date 1954

Grade Junior High School Name of Evaluator Dorothy Williams

$* A U kP Page Ref.

1. Gives an adequate agocount of ocultures in ' X None
Africs prior to disoovery of the New World

2. Adequately depicts the stark realities of X

the slave trade None

3¢ Describes the life of the slave as owrrent
research shows it to bhave been, rather than X 286-87
in .a romanticized way that reinforces the
stereotype of the contented slave

4. Degoribes the unrest that existed among the
slaves prior to their emanoipation, and , X None
that the unrest was manifested in part by
slave escapes and rebellions

5. Shows that in the decades following the
Civil War, black Americans made significant X 397
progress in establishing themselves as an 398
integral part of the American social fabris

6+ Gives ocomprehensive, wall-planned represen=
tation to minerity groups-—in art, science, X 507
history, and literature, and in all other
areas of life

7. Gives adequate treatment of the current
civil-rights movement and desoribes the X None
conditions that caused the civil unrest

8, Includes the views of well-known oivil= 289
rights leaders, black and white, of the X
past and present 318

9. Portrays life in contemporary wrban envie
ronment as well as im yural and suburban X None
environment

*Self-constructed
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10, Disocusses the problems of the exodus from
the core oities of middle-clasa white X N
Americans, as well as the in-migration in one
those same cities of minorities

11, Avoids prejudices, stereotypes, or the use X 287
of material offensive to any minority group

12, Implements demooratio values and goals in
order to achieve the American dream for all X 500
Ameriocans

13. Illustrations show fully integratad group-
ings and settings to indicate equal status X 27, 106
and non-segrogated relationships 287

14, Illustrations give recognition to Negroes

by placing them in positions of leadership X 507
and centrallty
15, Gives attention to nthgr minoﬁ.ty groups X None
16,
17.
*S-Superior A-Agceptable U=Unacceptable NP=Not Pertinent

2 points 1 point ~ po points

Estimate I Superior = 0 Acoeptadle = 2 Unacoeptable = 11

SPECIAL COMMENTS:
The same as the 1948 edition.
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CHECKLIST FOR THE SELECTION OF TEXTBOOKS
I¥ THEIR TREATMENT OF THE WEGRO®

Title of Book  This is America's Story

Author Wilder, Ludlum, and Brown

Publisher Houghton Mifflin Campany Date 1963

Crade Junior High School Name of Evaluator Dorothy Williams

8* A ¥} np Page Ref.

l. Gives an adequate account of oultures in X Nonea
Africe prior to discovery of the New World

2. Adequately depicta the stark realities of X None
the slave trade

3. Describes the life of the slave as current
research shows it to have been, rather than X 296
in .o romanticized way that reinforces the
stereotype of the oontented slave

4, Desoribes the unrest that existed among the
slaves prior to their emancipation, and ' X None
that the unrest was manifested in part by
slave esoapes and rebellions

5, Shows that in the decades following the
Civil War, black Americans made significant X 413
progress in establishing themselves aa an
integral part of the American social fabrio

6. Gives comprehensive, well-planned represen=
tation to minority groups~—in art, science, X 528
bistory, and literature, and in all other ' .
areas of life

7. Gives adequate treatment of the current
civil-rights movement and desoribes the : X 689
canditions that caused the oivil unrest

8. Inoludes the views of well-known oivil= 301
rights leaders, black and white, of the X 378
past and present

9. Portrays life in contemporary urban envi= 527
ronment as well as inm rural and suburbdan X 529
environment

*Self-sonstructed



€6

10, Disocusses the problems of the exodus from
the core cities of middle-class white None
Americens, as well as the inemigration in
those gams oities of minorities

11, Avoids prejudioces, stersotypes, or the use None
of material offensive to any minority group

12, Irplements democratioc values and goals in
order to achieve the Ameriocan dream for all 527
Americans

13. Illustrations show fully integrated groupw 294
ings and settings to indicate equal status 295
and non-segregated relatlonships 641

14, Illustrations give recognition to Negroes 528
by placing them in positions of leadership 548
and centrality .

15, Gives attention to other minority groups None

16,

7.

*5-Superior A=~Acceptable UsUnacoepjable NP-lNot Pertinent

2 points 1 point Bo peinta

SPECTAL COMMENTS:

current civil-rights movement.

Same as 1954 edition with the exception of revision to include the
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CHECKLIST FCR THE SELECTION OF TEXTBOOKS
IN THDIR TREATMENT OF THE KEGRO®

Title of Book This is America's Story

Author Wilder, Ludlum, and Brown

Publisher Houghton Mifflin Company ¢ Date 1968
Grade Junior High School Name of Evaluator Doxothy Williams

S* A U NP Page Ref.

1. (Cives an adequate account of cultures in e None
Africa prior to disoovery of the New World

2. Adequately depiots the stark realities of X None
the slave trade

3, Describes the life of the slave as ourrent
research shows it to have been, rather than X 296
in 2 romanticized way that reinforces the
stereotype of the contented slave

4. Describes the unrest that existed among the
slaves prior %o their emancipatien, and X 296
that the unrest was manifested in part by
slave esgapes and rebellions

S. Shows that in the decades follewing the
Civil VWar, black Americans made significant
progress in establishing themselves as an
integral part of the American social fabrie

X 413

6. Gives comprehensive, well-planned represen=
tation to minority groups-—in art, science, X 525
bistory, and literature, and in all other :
areas of life

7, Gives adequate treatment of the purrent

civilerights movement and desoribes tbe X 690-91
conditions that caused the oivil unrest

8. Includes the views of well=known ocivile
rights leaders, black and white, of the X 691
past and present

9. Portrays life in contemporary urban envie ) X 525
ronment as well as in »ural and suburband 527
environment '

*Self-sanstructed
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10. Discusses the problems of the exodus from
the ocore cities of middle-clags white
Americans, as well as the in-migratlon in Nong
those gamo ¢lties of minorities

11, Avoids prejudices, stereotypes, or the use N
of material offensive to any minority group end

12, JImplements demooratle values and goals in
order o achieve the American dream for all 525
Americans

13, Illustrations show fully integrated group- 712, 706
ings and settings to indicate equal status 691, 641
and non-segregated relationships 528

14, Illusirations give recognition to Negroes 696, 691
by placing them in positions of leadership 628, 548
and ocentrality 541, 528

15, Gives attention to other minority groups 428-433

16,

17.

*s Superior A~Agoeptable U-Unacceptadle NP-Not Pertinent

2 points 1 point no points

Sumary or General
Estimate Superior = 2 Acceptable = 9

Unacoeptable = 4

SPECIAL COMMENTS:
An obvious attempt at revision, Still no accounts of culture in

Africa or the realities of the slave trade.

A good account of the

life of a slave on a plantation in which reference is made to the

hard and cheerless life of a slave.
Gabriel Prosser, and Denmark Vesey.

slave, now free, in the Reconstruction period.

of Negroes and their accomplishments.

Mentioned were Nat Turner,
A sympathetic view of the
Many, many additions
Also included is a good

account of the civil-rights movement, including the "sit=-in" and
"freedom riders." A realistic view of life in the ghetto and the
problems of minority groups. An abundance of fully integrated

illustrations, showing Negroes in positions of leadership.
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CHELCKLIST FOR THE SELECTION OF TEATBOOKS
I THEIR TREATMENT OF THE LEGRO®

Title of Book The Making of Moderm Ameriecg

Author Canfield and Wilder

Publisher Houghton Mifflin Company Date 1950
Grade Senior High School Name of Evaluator Dorothy Williams

S* A U NP Page Ref.

1. Gives an adequate agsount of oultures in X None
Africa prior to discovery of the New World

2. Adequately depicts the stark realities of
the slave trade X None

3¢ Desoribes the life of the slave as current
research shows it to have been, rather than X 243=-244
in a romanticized way that reinforces the
stereotype of ithe ocontented slave

4, Describes the unrest that existed among the
slaves prior to their emanoipation, and X 246
that the unrest was manifested in part by
slave escapes and rebellions

5, Shows that in the decades following the 321-322
Civil War, black Americans made significant % 325, 330
progress in establishing themselves as an 328

integral part of the American social fabrio

6. Gives oomprehensive, well-planned represén=
tation to minority groups~—in art, science, X 590-591
history, and literature, and in all other
areas of life

7. Gives adequate treatment of the current X -
civil-rights movement and desocribes the
conditions that caused the civil unrest

8. Includes the views of well~known civil-
rights leaders, black and white, of the X 245
pest and present

9. Portrays life in contemporary urban snvi- N
ronment as well as in yrural and suburban X one
environment

*Self=constructed
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10, Discusses the problems of the exodus from
the core oities of middle-class white
Americans, as well as the inemigration in % Nans
those same oities of minorities

11, Avoids prejudices, stereotypes, or the use X 244
of material offensive to any minority group

12, Implements demooratie values and goals in
order to achieve the American dream for zll X None
Amerdoans -

13. Tllustrations show fully integrated group=
ings and settings to indicate equal status X 329
and none~sogregated relationships

14, TIllustrations give recognition to Negroes
by placing them in positions of leadership X 590
end centrality

15, Gives attention to other minority groups X None

16,

l?.

*S~Superior A-Agoceptable U=Unacceptadle NP~Not Pertinent

2 points 1 point no points

Summary or General
Istimate Superior = 0 ' Acoeptadble = 1 Unacceptable » 11

SPECIAL COMMENTS:

Really quite inadequate and unacceptable in view of the copyright
date. The usual references to slave trade. Referred to the life
of a slave as pictured in Uncle Remus stories. Only reference to
slave unrest was the usual Nat Turner rebellion. Also mention
was made of the difficulties of Reconstruction since over three
and one-half million Negroes had suddenly been set free. Gave a
good account of Negro accomplishments with many additions to the
list. Of 192 illustrations only two included the Negro; one of
these was that of George Washington Carver.
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CHECXLIST FOR THE SELEGTION OF TEATBOOKS
IN THEIR TREATINT OF THE WEGRO*

Title of Book The Uni : g: Story of a Free People

Author Samuel Steinberg

Publisher Allyn and Bacon, Inc. Date 1958

Grade Senior High School Name of Evaluator Dorothy Williams

s* A U NP Page Ref,

1. Gives an adequate account of cultures in ' X —_—
Africa prior to discovery of the New World ‘

2. Adequately depicts the stark realities of
the slave trade X None

3, Describes the life of the slave as ourrent
research shows it to have been, rather than X 228
in a romanticized way that reinforces the
stereotype of the contented slave

4, Desoribes the unrest that existed among the
slaves prior to their emanoipation, and X 270=-272
that the unrest was manifested in part by 276-278
slave escapes and rebellions

5. Shows that in the decades following the
Civil War, black Americans made significant X 315
progress in establishing themselves as an 318
integral part of the American sooial fabrio

6, Gives comprehensive, wellwplanned represecn=
tation to minority groups—in art, science, X 322
history, and literature, and in all other 312
areas of life

7. Gives adequate treatment of the cwrrent
civil-rights movement and desoribes the X 632
conditions that caused the oivil unrest

8. Includes the views of well-known civil=
rights leaders, black and white, of the X 270
past and present

9., Portrays life in contemporary urban envi-
rooment as woll as in xural and suburban
envirconment

X None

*Self-constructed



72

10, Disousses the problems of the excdus from
the core cities of middle-oless white
Jmericans, as well as the inemigration in X None
those same cities of minorities
1l, Awvoids prejudices, atercotypes, or the use
of material offonsive to any minority group X Hona
12, Implements democratic values and goals in ' 630
order to achleve the American dream for all X
Amerliocans - 648
13. Illustrations show fully integrated group=
ings and gettings to indicate equal status X 269
and non-segregated relationships 318
14. Tllustrations give recognition to Negroes
by placing them in positions of leadership X 318
and centrality
15, Gives attention to other minority groups X None
16
17.
*S=Superior A=-Acceptable - " U=Unacceptable NP-Not Pertinent
2 points 1 point o points

Summary or Generall '
Estimate i Superior = 0 Acceptable = 5 Unacceptable = 10

SPECTAL COMMENTS:

'No accounts given of cultures in Africa beyond the usual reference

to the slave trade. No account given of what life was like on the
plantation for a slave, Nor was any mention made of slave rebel-~
lions. However, a sympathetic account of the newly freed man in
the Reconstruction period was given. Very little space given to
Negro accomplishments. References to Negro abolition leaders,
Frederick Douglass and Harriett Tubman, were made. No mention made
of the current problems that minority groups face in America. Of
182 illustrations three include the Negro, two of which were of
Bocker T. Washington and George Washington Carver.
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CHEGKLIST FOR THL SELECTION OF TEXTBOOKS
I THEIR TREATMENT OF THE LEGRO®

Title of Beok __Rise of the American Nation

Author Todd and Curti

Publisher Harcourt, Brace and World, Inc. ' Date 1961
Grade Senior High School Name of Evaluator Dorothy Willjams

$* A U NP Page Ref,

1. Gives an adequate acoount of oultures in ' X None
Africa prior to discovery of the New World

2. Adequately depicts the siark realities of X None
the slave trade

3, Desoribes the life of the slave as curreni
resecarch shows it to have been, rather than X 311=312
in a romanticized way that reinforces the
stereotype of the ocontented slave

4, Desoribes the unrest that existed among the
slaves prior to their emanoipation, and X 353
that the unrest was manifested in part by
slave escapes and rebellions

5, Sheows that in the decades following the
Civil War, black Americans made significant X 422
progress in establishing tbemselves as an 412
integral part of the American soeial fabrie

6. Gives comprehensive, wellw-plannad represen- )
tation to minority groups-—in art, soience, X 682
history, and literature, and in all other
areas of 1ife

7. Gives adequats treatment of the current
civil=rights movement and desoribes the
conditions that caused the civil unrest

X 799-801

8., Includes the views of well-known civil- ' 349-353
rights leaders, black and white, of the X
past and present

9« Portrays life in contemporary wrban envi-
ronment as well as in rural and suburban X None
environment :

*Self-constructed
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10, Discusses tho problems of the exodus from
the core cities of middle-class white X N
Americans, a8 well as the ine~migration in e
those same oities of minorities

11, Avoids presjudiees, stereotypes, or the use 1 x
of material offensive to any minority group Hona

12, Implements democratie values and goals in
order to achieve the American dream for all X None
Americans

13. Tlustrations show rully‘integra.ted group~= 290, 310
ings and settings to indicate equal status X 415, 713
and non=-segregated rslationships 723

14, TIllustrations give recognition to Negroes
by placing them in positions of leadership | - X 803
and centrality

15, Gives attention to other minority groups X None

16e

17.

*S~Superior A-.Aooeptaﬁle U-Unacceptable NP-Not Pertinent

2 points 1 point no points

Summary or General
Estimate Superior = 0 Acceptable = 4 Unacoceptable = 11

SPECIAL COMMENTS:

No mention made of a culture in Africa, nor was the slave trade
dealt with except for the usual mention of its existence. Life
on the plantation was dealt with in the usual fashion, showing
the Negro as the contented slave, although mention was made of
his occasional harsh treatment. The usual reference to Nat
Turner. And in the Reconstruction period the Negro was presented
as a free man, but free to do what? He was depicted as a burden
to society. Six lines were devoted to the Negro and his accom-
plishments, with reference to Marian Anderson, Countee Cullen,
and George Washington Carver. The moral aspects of slavery and
abolition were treated adequately. Of 186 illustrations six
included Negroes. Ralph Bunche was noted as a Nobel Peace Prize
winner.
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GHECXLIST FOR THE SELECTION OF TEXTBEOOKS
I THEIR TREATMENT OF THE MWEGRO®

Title of Book Rise of the American Nation

Aduthor Todd and Curti

Publisher ___Harcourt, Brace and.World, I0Ce...... Date 1966

Grade Senior High School Vame of Evaluator Dorothy Williams
s* A U NP Page Ref,

l. Gives an adequate account of cultures in X 304

Africa prior to discovery of the New World

2. 4dequately depicis the stark realities of X None
the slave trade

3+ Describes the life of the slave as current
research shows it to have been, rather than 303-306
iz a romanticized way ‘that reinforces the X 0
stereotype of the contented slave

4. Describes the unrest that existed among the
slaves prior to their emancipation, and X 342343
that the unrest was manifested in part by
slave escapes and rebellions

Se Shows that in the decades following the
Civil War, black fmericans made significant X 400-401
progress in establishing themselves as an
integral part of the American social fabrio 407

8 Gives comprehensive, well-planned represen=
tation to minority groups——in art, science, ‘ X 653
history, and literature, and in all other
areas of life

7. Gives adeguate treatment of the current
civile-rights movement and deseribes the
conditions that caused the civil unrest

X 803

8+ Includes the views of well-known civile
rights leaders, black and white, of the X 340-343
past and present

9. Portrays life in contemporary urban envie
romment as well as in rural and suburban X 800
environment :

*Self-constructed
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10, Disousses the problems of the exodus from
the cors cities of middle—class white X 801
Americans, as well a5 the in-migration in
those geme olties of minorities

11, Avoids prejudices, stereotypes, or the use X None
of material offensive to any minority group

12, Implements democratic values and geals in
order to achieve the American dream for 21l X 808
Americans

13, Illustrations show fully integrated group-
ings and settings to indicate equal status X None
and non-segregated relationships

14, Illustrations give recognition to Negroes 807
by placing them in positions of leadersbip ‘ X 787
and centrality 653

15, Gives attention to other minority groups X 435

16,

17,

*S-Superior A-Acoeptable U~Unacceptable NP-Not Pertinent

2 points ‘ 1 peint no points

Summary or General
Estimate § Superior = 0 Acceptable = 12 Unacoeptable = 3

SPECIAL COMMENTS:

Only text to refer to Negro as arriving in 1619 as indentured
servants; several paragraphs devoted to highly developed civili-
zations in Africa at the time Negroes were brought to the New
World. No mention was made of Negroes in the Revolutionary War.

A balanced treatment of the life of a slave was given, and mention
was also made of free Negroes. A good discussion of early efforts
to abolish slavery; also, of the Abolition Movement--although only
a brief reference to Negro leaders in this cause for Negro freedam.
The 54th Regiment is mentioned in regard to the Civil War. A good
and sympathetic account given of the Negro in the Reconstruction
period. Later, reference made to the developing pattern of segre-
gation. A long and detailed account given of the current civil-
rights movement, as well as the basis for the movement.
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CHECXLIST FOR THE SELECTION OF TEXTBOOXKS®

Title of Book Thig is_Americal's Stoxy Dorothy Willisms
Name of Evaluator

Author Wilder. Iudlum. and Brown

78

Publisher Houghton Mifflin Cempany, 1948 §° 4 U Page Ref.
1, Inoludes materials on minorities whore
relevant X 283
2. Reflects respeot for porsonal and oultural X Nona
difforences and the worth and imporiance
of the individual
3. Offers factual, rnalistio; mature treate X 149
ment
4, Gives b 4 t and
prezzntalanoag treatment of pas % 399-509
5, Presents accurate, pertinent information X 289
6. Comes to grips with lssues and problems X None
7. Presents varied points of view X 289
8. Develops concepts of pluralistic soclety X None
O, Shows cultural diversity in illusirative X 27, 287
materials 106, 507
10, Includes cultural diversity in text X 507
materials
11, Emphasizes both positive and negative X 398
aspscts
12, Avoids distortion and bias X 287
13, Avoids use of name-calling or emotionally X None
charged words

*Pennsylvania Depertment of Public Instruction.

mENt,

The Treatment of Minorities,

Guidelines for Textbook Selections —Pennsylvania” Department of Public Instruction,

Herrisburg, Peupsylvabid, 1967, PPe 4~De (Reprinted by permission of ‘the Depart-



THIS BOOK WAS
BOUND WITHOUT
PAGE 79.

THIS IS AS
RECEIVED FROM
CUSTOMER.



CHECXLIST FOR THE SELECTION OF TEXTBOOXS®

80

Title of Book _This ig America's Story Doroth
: ame of Evaluator
Author Wilder, Ludlum, and Brown
Publisher State of Kansas, 1954 8* A U P Page Ref,
1, Inoludes materials on minorities where
X 283
relevany
2. Refleocts respect for personal and oultural
differences and the worth and importance X None
of the individual
3. Offers factual, realistic, mature treate X 149
ment '
4, Gives balanced treatment of past and X 399-507
present
5. Presents acourate, pertinent information X 289
6. Comes to grips with issues and problems X None
7. Presents varied points of view X 289
8. Develops concepts of pluralistic soclety X None
9, Shows cultural diversity in illusirative X 27, 287
materials 106, 507
10, Includes cultural diversity in fext X 507
materials
11, Emphasizes both positive and negative X 398
aspects
12, Avoids distortion and bias X 287
13. Avoids use of name-calling or emotionally X None
charged words

*Pennsylvania Department of Public I__tg;tmm%on.i be froat
Guidelines for Textbook Selectioni ~Pennsylvania ar o :
Harrisburg, Peunsylvenis, 1967, PPe 4=5s (Reprinted by permission of ‘the Depart-
ment, ) :

The Treatment of Minorities,

o Instruction,



8l

l4. Supperts generalizatioens with the specific
and the conorete None
15, Avoids stereotyping 287
16. Aids in building positive attitudes and 639
understandings
17. Distinguishes betwsen fact and opinion None
18, Gives attention to holidays, festivals,
religious observances of various minority
groups
lg.
20,
*S-Superior A-Acoeptadle U=Unacceptable NP=Not Pertinent
2 points 1 point no points

Sumnary or General '
Estimate ﬂSuperior =0 Acceptable = 2

]

Unagoeptable = 16

SPECTAL COMMENZS:

The same as the 1948 edition.



CHECXLIST FOR THE SELECTION OF TEXTBOOXS®

Title of Book This 13 America’s Story

Author Wilder, Indlum, and Brown

82

Do%%:hz W;}'.;l,igw
ame of Evaluator

Publisher Houghton Mifflin Company, 1963 $* A U WP Page Ref.
1. Inoludes materials on minorities whore
X 283
relovant
2. Reflects respect for personal and cultural
differences and the worth and importance X None
of the individual
3. Offers factual, realistic, mature treat=
X 149
ment
4, Gives balanced treatuzént of past and % 399-507
present
5. Presents acourate, pertinent information X 289
6. Comes to grips with issues and prodlems X Nene
7+ Pregents varied points of view X 289
8, Develops concepts of pluralistis socciety X None
9. Shows cultural diversity in illustrative X 27, 287
materials 106, 507
10, Includes cultural diversity in text
: X 507
materisls
11, Fmphasizes both positive and negative X 198
aspecis
12, Avoids distortion and bias X 287
13, Aveids use of name-calling or emoticonally X Noné

charged words

*Pennsylvania Department of Public Instruction., Ihe
Guidelines for Textbook Seleotiony ~Penmsylvania Departm

Harrisburg, Pecpsylvanias

ment, )

The Treatment of Minorities,

of Publio

struction,
» PDs 5. (Reprinted by permission of ‘the Depart-
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14. Supports generalizations with the specific
and the concrete X None
15, Avoids stereotyping X 287
16. Aids in dbuilding positive attitudes and X 59
understandings .
17, Distinguishes betwesen fast and opinion X None
18, Gives attention to holidaya, festivals,
religious observances of various minerity X None
groups
19'
20,
*S-3uperior A-Acceptable U~Unacceptable ‘ NP=Not Pertinent
2 points 1 point ne points

Summary or General
Estimate Superior = 0 Acoeptable = 2 Unacceptable = 16

SPECIAL COMMENTS:

Same as 1954 edition with the exception of revision to include
the current civil-rights movement. This text avoided taking a
moral stand on any of the issues.



84
CHECKLIST FOR THE SELECTION OF TEXTBOOXS®

Title of Book _This is America's Story Dorothy Williams
Name of Lvaiuator

Author Wilder, Ludlum, and Brown

Publisher Houghton Mifflin Company, 1968 $* A U wP Page Ref,

1. Includes materials on minorities where X 157
relévant 176

2. Reflects respect for personal and oultural
differences and the worth and importance X 525-529
of the individual '

3. Offers factual, realistioc, mature treate X 109
ment

4. Gives balanced treatment of past and X 412-525
present

5. Presents accurats, pertinent information X 329-330

6+ Comes to grips with issues and problems X 690

7+ Presents varied points of view X 413

8+ Deovelops concepts of pluralistic society X Norie

9 Shows cultural diversity in illustrative X 706, 641
materials 628, 584

10+ Includes cultural diversity in text X 548
materials 526

1}, Emphasizes both positive and negative % 414
aspects

12, Avoids distortion and bias X None

13, Avoids use of nams-calling or emotionally X | None
charged words l

*Pennsylvenia Department of Public Instructionm, The Treatment of Minorities,
Guidelines for Textbook Seleotions —Pennsylvania Deparament of'motioa,
Harri.asburg, Ponnsylvanis, 1967, ppe 4=5. (Reprinted by permigsion of "the Depari=-
mente
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14. Supports generalizations wlth the speoific
and the concrete X 691
15. Avoids gtereotyping X None
16, Aids in building positive attitudes and
understandings X €91
17. Distinguishes between fact and opinion X None
18, Gives attention to holidays, festivals, : X 433
religious observances of various minority
groups
19,
20,
*S~-Superior A=-Acoeptable U=Unacoeptable NP=-llot Pertinent
2 points 1 point no points

Summary or General

Lstimate Superior = ] Agoeptadble = 10 Unacceptable = 7

SPECTAL COMMENTS:

The traditicnal references to the Negro's arrival in Jamestown,
1619, were made. The Negro was referred to as needed for plan=-
tation work. No reference was made to civilizations in Africa,
nor was any mention made of slave trade or the journey to the

New World. A good account of the life of a slave was given.
Indications were made of the harsh treatment and life afforded

the slave. Mention was made of slave rebellions as a result of
the Negro's reaction to his life as a slave. Nat Turner, Gabriel
Prosser, and Denmark Vesey were mentioned as leaders of rebellion.
Unfortunately, little reference was made to the Negro in the Civil
War; the treatment of Reconstruction was very brief but sympa-
thetic. A good discussion of Negro migration to the North and the
need for Negro labor in Northern industry was found. Included was
a good account of the civil-rights movement, with two pages set
aside for the discussion of the "sit-in" and "freedam riders."
Presented was a realistic view of the ghettos and the problems of
minority groups. Included was an abundance of illustrations,
fully integrated, showing Negroes in positions of leadership.
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CHECKLIST POR THE SELECTION OF TEXTBGOXS®

Title of Book The Maki Mo America Dorothy Williams
. Name of Evaluator

Author Canfield and Wilder

Publisher __Houghton Mifflin Co,, 1950 §* A U NP Page Ref,

1. Inoludes materials on minorities where X 42
relevant
2s Reflects respect for personal and cultural
differences and the worth and importance X 66
of the individual
3. Offers factual, realistic, mature treate
ment X 92
4, Gives balanced treatment of past and X 242
present
5. Presents accurate, pertinent information X 244
6. Comes to grips with issues and problems X None
7, Presents veried points of view X 244
8. Develops concepts of pluralistio society X None
D ShOWE‘Gultur&]. aiv@sity in 1111!.8#2'31;1?5 X 329_590
materials
10, Includes cultural diversity in text X 590
materials
1l. Emphasizes both positive and negative X 328=329
aspects
12. Avoids distortion and bias X 244
13, Avoids use of name-calling or emotionally X 529
charged words { 244

*Pennsylvania Department of Public Instruotion, The Treatment of Minorities,
Guidelines for Textbool Selections ~Pennsylvania Departmént of Publio instruction,
Harriiburg,-ﬁgnnsylvania, 1967, ppe 4=5, (Reprinted by permission of “the Departe
ment, :
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14, Supports generalizations with the specific
and the conerete X 328
15, Avoids stereotyping X 244
16, Aids in building positive attitudes and
understandings £ None
17, Distinguishes between faot and opinion X 244
18, Gives attention to holidays, festivals,
religious observances of various minority X Nona
groups
19.
20,
*S~Superior A-Acoeptable U=Unacoceptable NP=Not Pertinent
2 points 1 point no points

et

—
e

Summary or General

Estimate Superior = O Aoceptable = 1 Unacceptable = 17
i

SPECIAL COMMENTS:

Clearly, this was the most inadequate of all the texts surveyed.
It treated the arrival of the Negroes as slaves. No mention was
made of civilizations in Africa nor of the realities of the
slave trade. Very little reference was made to the Negro until
the time of the Civil War when the text dealt with the slave's
life, unsympathetically., For example, menticn was made of the
plantation owner's responsibility to care for the slaves whether
business was good or not; slaves were referred to as "perishable
property."” The abolition movement and the underground railrcad
were only briefly mentioned. No further mention was made of the
Negro until references were made to George Washington Carver and
Jackie Robinson as contributors to American culture and life.

“0f 192 illustrations only two included Negroes; one of the two

was that of George Washington Carver,



CHECXLIST FCR THE SELECTION OF TEXTBOOKS

Title of Book _The U.S,: Story of a Free

Author

Dorothy Williams

88

¢ People
Samuel Steinberg

Publisber p)lvn and Bacon, Inc., 1958

Rame of Lvaluator

l. TIncludes matorials on minarities where
rolevant
2. Reflects respect for persenal and cultural
differences and the worth and importance
of the individual
3. Offers factual, realistic, mature treate
ment
4, Gives balanced treatment of past and
present
5., Presents accurate, pertinent information
6, Comes *to grips with issues and problems
7. Presents varied points of view
B, Develops concepts of pluralistio sosciety
O9¢ Shows cultural diversity in illustrative
materials
10, Includes cultural diversity in text
materials
11, Emphasizes both positive and negative
aspects
12, Avoids distortiom and bias
13, Avoids use of name-calling or emotlonally

charded words

8* A U Page Ref, -

X 89
X None
X 228
X 318-632
X None
X 632

X 270=272
X None

260

X 318
X ©19-645
X None

X None

X None

*Pennsylvania Department of Public Instruction,

Guidelines for Textbool Selections ~Fennsylvania

Harrisburg, Penpsylvania, L1967, ppe 4=5

ment,

The Treatment of Minorities,

artment of Public instruction,

(Reprinted by permission of “the Departe
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14, Supports generalizations with the specific X 632
and the concrete

15, Avoids stereotyping X None

16, Aids in building positive attitudes and -
understandings ‘ X 619-645

17, Distinguishes between fact and opinion ol x None

18, Gives sttention %o holidays, festivals,
religious cbservances of various minority X None
groups

19,

20,

*S-Superior A-Acoeptable U-Unacceptable WpP-Not Pertineat

2 points 1 poing no pelnts

Summary or General

——W

Estimate Superior = O Acoeptable = 4 Unacoeptable = 14

SPECTAL COMMENTS:

No account given of cultures in Africa or of the slave trade. It
did contain the traditional account cof the arrival of Negroes in
1619. No account given in the entire text of what life was like
for the slaves on the plantations. Nor was any mention made of
slave rebellions. However, a good account was given of the slave
in the Reconstruction period=--including a quote frem a foreign
writer which was sympathetic toward the Negro and the contri-
butions he made during this period. Very, very little space was
given to the contributions of the Negro, about the smallest
account of any of the texts surveyed. Nevertheless, it did
include references to Negro abolition leaders. No mention was
made of the current problems the Negro faces in American society.
Of 182 illustrations three included the Negro, two of which were
the usual--Booker T. Washington and George Washington Carver.

3



CHECXLIST FOR THE SELECTION OF TEXTBOOXS®

Title of Book Rise of the fmerican Nation

Dorothy Williams

90

Author Todd and Curti

Name of Evaluator

Publisher Harcourt, Brace and World, 1961 §* 4 U WP Page Ref,
1. Includes materials on minoritics where 104
rolovant X
2+ Refleots respect for personal and cultural
differences and the worth and importance X 353
of the indlvidual
3. Cffers factual, realistic, mature treat- X 59
ment
4. Gives balanced treatment of past and X 422
presont 68l
S« Presents accurate, pertinent information X 351
6, Comes to grips with issues and probdlems X 799
7. Presents varied points of view X 351
8. Develops concepts of pluralistioc society X None
290, 310
9. Shows cultural diversity in iliustrative X 415, 713
materials
723
10. Includes cultural diversity in text X 682
materials
11, Pmphasizes both positive and negative X None
aspects
12, Avoids distortion and bias X 420
13, Avoids use of namew-ocalling or emotionally X None

charged words

*Pennsylvania Department of Public Instructioen,

Guidelines for Textbook Selections ~FPennsyl

Harrisburg, Penpsyivabid, 1967, PPe 45

ment, )

The Treatment of Minorities, ]
vania Depariment of Publio Ibstructios,
(Reprinted by permission of the Depart-



14, GSupporis generalizations with the specific
and the concrete X None
13, Avoids stereotyping b4 None
16, Aids in bduilding positive attitudes and
understandings 4 193=a01
17, Distinguishes betwsen fact and opinion X None
18. Gives attention to holidays, festivals,
roligious observances of various minority X None
groups
19,
20,
*S5-Superior A-Acoepiable U=~Unacoeptable NP-Not Pertinent
2 points 1 point no points
Summary or General
Estimate :Superior = 0 Acoeptable = 2 Unacoaptable = 16

B

SPECIAL COMMENTSs

No mention was made of the cultures in Africa or of the harsh
realities of the slave trade, except for its existence. Life on
the plantation was dealt with in the usual fashion, depicting the
Negro as the contented slave; however, mention was made of his
occasional harsh treatment. The usual mention of Nat Turner is
contained therein. 1In the Reconstruction period the Negro was
pictured as a free man but as a burden to society. Six lines
were devoted to the Negro and his accomplishments with the usual
references to Marian Anderson and George Washington Carver. The
moral aspects of slavery and abolition were adequately treated.
Ralph Bunche was noted as a Nobel Peace Prize winnex, Of 186
illustrations six included Negroes.
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CHECKLIST FOR THE SELECTION OF TEXTBOOXS®

Title of Book Rise of the American Nation Dorothy Williams

Name of Evaluator

Author Todd and Curti

Publisher Harcourt, Brace and World, 1966 __S. 4 U P Page Ref,
1. Includes materials on minozrities where 304
relovant
2. Reflects respect for personal and cultural
differecces and the worth and inportance 653
of the individual
3a Offers factusl, realistic, mature troate 303-306
ment
4, (ives balanced treatment of past and 568
present
5. Presents accurate, pertinent information 400-401
6. Comes to grips with issues and problems 803
7. Presents varied points of view 340-343
8. Develops concepts of pluralistic sooiety 653
9, Shows cultural diversity in illustrative 807, 787
materials 653
10, Includes cultursl diversity in text 653
materials
11, Emphasizes both positive and negative 400-401
agpects 407
12, Avoids distortion and bias None
13, Aveids use of namewcalling or emotionally None
charged words

*Pennsylvania Department of Public Instruction.

The Treatment of Minorities,

Guidelines for Textbook Seleotioni ~Pennsylvanie” Deparimest of Publy

¢ Instructica,

Tarrispurg, Penosyivanis, 1967; PPe 4~5. (Reprinied by permission of the Depart—
ment, )
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14, Supports generalizations with the specific
and the conorete X 204
15, Avoids stereotyping X None
16, Aids in building positive attitudes and 1 x 652
understandings
17. Distinguishes betwsen fact and opinion X 341
18, Gives attention to holidays, festivals,
religious observances of various minority X None
groups
19,
20,
*S~Superior A-Acceptatle U=Unacceptable NP~Not Pertinent
2 points 1 point no points

D N R R R N T T T R e el st

Summary or General
Estimate Superior = Agoceptable = 15 Unacoeptable = 2

SPECTAL COMMENTS$

This was the only text surveyed which referred to the Negro as
arriving in 1619 as indentured servants. Several good paragraphs

- were devoted to highly developed civilizations in Africa from

which Negroes were taken. Unfortunately, no mention was made of
the harsh realities of the slave trade, nor was any mention made
of the Negro in the Revolutionary War. A good and balanced treat
ment was given of the slave's life on the plantation; mention was
also made of free Negroes during this early period. A good
discussion was presented of early attempts at abolition of Negro
slavery and, later, of the Abolition Movement. Only brief
mention was made of the Negro leaders who attempted to free

their people. References were made to the Negro in the Civil War
(54th Regiment). A good description was given of the Recon-
struction period. References were made of the developing pattern
of segregation and Negro disfranchisement. Discussion of new
preblems encountered by Negroes after World War I and in the
1920's was presented. A long and detailed account of modern
civil-rights movement, including the basis for the prcoblems, was
found in this text.
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CORRELATION CCEFFICIENT BETWEEN SUPERIOR SCORES N EVALUATIVE CRITERIA

Yeardon r
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xy
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COREFELATION COEFFICIENT BETWEEN ACCEPTABLE SCORES ON EVALUATIVE CRITERIA

Peqrson »r

- (N) (£XY) = EX) EY)
XY
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rxy = + 1072

ﬁf1272800
r = + 1072
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X = + .95
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SMALL SAMPLE TEST FOR THE SIGNJ_:FICANCE'OF AN OBTAINED CORRELATIOCN
COEFFICIENT FOR SUPERIOR SCORES ON EVALUATIVE CRITERIA

The t-itest for the significance of an cbtained correlation coef-

ficient is as follows:

r = obtained correlation coefficient
N = number of paired cbservations
df = number of degrees of freedom (N - 2)

(23
L]

(1) (2.44)

t=2.44

daf = 6

6° of freedcm at .05 level is 2.447

t = 2,44

Sample r of +1.00 is significantly different from zero at .05 level
of confidence; therefore, the hypothesis was rejected.



SMALL SAMPLE TEST FOR THE SIGNIFICANCE OF AN OBTAINED CORRELATICN
COEFFICIENT FOR ACCEPTABLE SCORES ON EVALUATIVE CRITERIA

The t-test for the significance of an obtained correlation coef-

ficient is as follows:

obtained correlation coefficient
nunber of paired ocbservations
nunber of degrees of freedom (N - 2)

fof
tH = H
[

t = (.95)(7.74)

t = 7.3530

df = 6

6° of freedom at .05 level is 2.447

£ = 7.3530

Sample r of +.95 is significantly different fram zero at the .05
level of confidence; therefore, the hypothesis was rejected.
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TABLE V

VALUES OF ¢ SIGNIFICANT AT THE .0l AND .05 LEVELS*

29

Degrees of Two-Tailed Test One-Tailed Test
Freedam
.05 Level .01 Level .05 Level .0l level

i 12.706 63.657 6.314 31.821
2 4.303 9.925 2.920 6.965
3 3.182 5.841 2.353 4,541
4 2. 716 4.604 2.132 3.747
5 2571 4,032 2.015 3.365
6 2.447 3.707 1.943 3.143
7 2.365 3.499 1.895 2.998
8 2.306 3.355 1.860 2.896
9 2.262 3.250 1.833 2.821
10 2.228 3.169 1.812 2.764
1l 2,201 3.106 1.796 2,718
12 2.179 3.055 1.782 2.681
13 2.160 3.012 1.771 2.650
14 2.145 2.977 1.761 2.624
15 ' 2,131 2.947 1.753 2.602
16 2,120 2.921 1.746 2.583
17 2010 2,898 1,740 2.567
18 2,101 2.878 1.734 2.552
19 2.093 2.861 1.729 2.539
20 2.086 2.845 1.725 2.528
21 i 2.080 2.831 1,721 2.518
22 2.074 2.819 1.717 2.508
23 2.069 2.807 1.714 2.500
24 2.064 2,797 1.711 2.492
25 b 2.060 2.787 1.708 2.485
26 2.056 2.779 1.706 2.479
27 2.052 2.77% 1.703 2.473
28 2.048 2.763 1.701 2.467
29 2.045 2.756 1.699 2.462
30 2.042 2.750 1.697 2.457
- 1.960 2.576 I 1.645 2.326

*This table is adapted fram Table IV of Fisher:

Statistical Methods

for Research Workers, published by Oliver and Boyd Limited, Edinburgh.
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The purpose of the study was to: (1) develop a measuring device
to evaluate American history textbooks; (2) establish the reliability
of the self-constructed measuring device by comparing it to one adopted
by the Kansas State Board of Education; and (3) conduct a survey and
evaluation of American history textbocks used in the public secondary
schools in Salina, Kansas, to deteymine whether or not they recognize
the role and accomplishments of the Negro in American history.

The study concerned itself with the following hypothesis: The
public secondary schools in Salina, Kansas, do not recognize the role of
the Negro in dmerican history in their selection of history textbooks.

The procedure and method of analysis of the study involved a
descriptive survey and evaluation of American history textbooks used in
the public secondary school system in Salina, Kansas, during a twenty-
year period. A statistical study was made to determine the relationship
between criteria developed by the writer and criteria adopted by the
Kansas State Board of Education. The preoduct-moment correlation was
used to determine a coefficient of correlation between relevant variables
on two sets of scores, namely, superior scores on evaluative criteria
and acceptable scores on evaluative criteria. The t-raiio was employed
to test the significance of the cbtained correlation coefficients as a
departure from zero at a given level of confidence. [If the correlation
coefficient is significantly different from zero, this constitutes
evidence for the rejection of the hypothesis.]

The facts amassed in the review of the literature indicate that
a new version of American history is emerging in the nation's classroams.

Just as the Negro's place in American life is now changing, so is his



place in American history. Like other aspects of the nation's life,
history is now being desegregated. Historians are sparing no effort to
include the Negro, his origins, and his role in building America.

Readers of today's textbooks are immediately struck by a marked
improvement in the treatment of the Negro. The Negro's originsg are more
definitely traced and his place in the landscape of American history is
more discernible than ever, Conditions of slavery are generally treated
more fully than previously. Slave revolts receive more recocgnition.
More effort is made to indicate specific Negro contributions. Even the
riotous present is not neglected.

A most significant finding of the study was the apparent little
research evidence available to indicate the number of factors oxr criteria
that should be considered in textbook evaluation or the relative impor-
tance of the factors and criteria chosen. A study of proposed criteria
from national and state offices and associations, publishing companies
and leaders in the profession was made. Criteria, cammon to all, were
selected and organized intq a self-constructed measuring device.

In view of the statistical evidence presented, it was concluded
that the self-constructed measuring device was a reliable tool for the
evaluation of American history textbooks. Statistics of the study as
presented seemed té justify the continued use of the present American
history textbooks in the secondary schools in Salina, Kansas. Specifi-

cally, the hypothesis was rejected.



