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Chapter I
INTRODUCTION

The role of the échool counselor has increased significantly
over the past few years, The counselor engages in many helping acti-
vities, but is not specialized enough to include therapy. There is a
tendency on the part of uninformed pecple te confuse the term therapy
and counseling, These are different concepts. The therapist is
concerned chiefly with the rehabilitation of a maladjusted individual.
The counselor's task is rather the preventing of possible maladjust-
ment.

The school counselor is concerned with pupll welfare, He
attenpts to encourage children and adolescents to develop thelr
particular potentialities and gradually accept increasing responsi-
bility for their behavior, '

Realizing the multitudes of social changes that are now
taking place in schools throughout this nation of ours, the writer
would 1ike to deal specifically with the role of the black counselor
in a unitary school system. Until recently, most of our black
counselors have been dealing with black children in many aspects,

The black counselor must now counsel with both black and white children,

One might ask what is so different about that., The answer
is brought out in this research. The black counselor most probably

finished from a black school has been dealing with blacks in social



relations all his life, and now he must counsel the white child how

to adjust to the black soclety and also the black child how to adjust
to the white society when he, the counselor, has lived in black culture
all his life, One can see that there will be immediate problems, -
not only for the black counselor but for'everyone involved, In that
the child is the counselor's greatest concern how will he overcome
these wide cultural differences?

The white child who, in most instances, has had many neces-
sities from birth upward and has developed images and goals that are
just the opposite of the black child, is now asking a black counselor
to assist and advise him as to a livelihood, This is by no means an
inference that the black counselor is not capable of performing the
duties of a counselor in a2 unitary sysfem, but what the writer will
be seeking is the problem and possible causes and solutlons,

The school counselor should be both highly trained tech-
nically and well suited personally to deal with the problems of
children and youth in the regular school setting. He is a specialist
whose background should enable him to be the best trained person avail-
able to a student or parent for consultation in educational matters,

In addition, he is prepared to support teachers in their primary roles
of aiding students to learn effectively,

The adjustment of teachers and students to the unitary school
system of Loulsiana has been paramount within the past few years,
It 1s just beginning to dasn on many school leaders that the price
of desegregation in the South may be loss of the greatest group of

middle-class blacks in that unhappy region.



Traditionally, more black college graduates have gone into
teaching than any other profession or vecation., In the past, teaching
in the black schools of the south offered the largest job market for
6ollege and university trained blacks, as well as the only field where
there was an opportunity for unlimited advancement within the system.,
More important, black teachers and principals provided a valuable

image for black youngsters,
THE PROBLEM AND DEFINITION OF TERMS USED

Statement of the Problem

It was the purpose of this study to (1) investigate the
adjustment of the black counselor in a unitary school system, and
(2) correlate duties and responsibilities with those of the previous
all black school, Further, it was the purpose to find the effect
the unitary system has on the black students and the black teachers,

as well as black counselors,

nggtheses

In spite of better physical facilities and equipment the
counselor has more problems concerning students in an integrated

school than he did in an all-black school,

Need for the Study

This study was of grave importance to the black counselor,

students, administrator, teachers and other school personnel of the



unitary school system. It was hoped that the results of this study
would make people aware of some of the very immediate problems facing
the black counselor in the unitary system and help these 1n proposed
unitary systems, Since counseling is the heart of the guidance services
in school it was of great importance to the black counselor to know

how best to offer assistanée to both black and white students, This
study should help everyone better to understand situations in the
proposed system and help them better to cope with problems now and

in the near future by gaining first hand information from counselors

who have experienced the problems at hand,

Delimitations

This study will not affect counselors throughout the state
of Louislana, but was limited to counselors in North Louisiana, The
counselors at Grambling High School and Ruston High School were
interviewed, Questionnaires were sent to the counselors of the schools

in parishes of the northern section of Loulsiana,

Definition of Terms Used

Culturally Different Child--That child that is restricted

to the culture of the low soclo-economic family,

Desegregation--The process of breaking down a school from

a single to a multirace enrollment,

Unitary School System--A school system that is in the pro-

cess of losing its identity as all black or all white.

Chetto Child--The child that through no fault of his owm




lives in the lowesti socio-economic area.

NASSP--The National Association of Secondary School Prin-
cipals,

NEA--National Education Assocliation.



Chapter II
REVIEW OF RELATED LITERATURE

James (1970) believed that black teachers supervised by
black principals provided an image of authority and respectability
and, in addition, a better standard of living than most of their
students, The black principal is a prime victim of the vise created
by the transition from dual to unitary systems. As noted in the
NASSP Newsletter from March-April, the number of black secondary
principals dropped from 107 to 16 between 1965 and 1971 in the state
of Virginia alone, A NEA Task Force found that reporting school
districts in Alabama, Georgia, Loulsiana and Mississippi addgd.l,22?
white teachers while dismissing 1,808 blacks in 1970,

The nurber of published documents on the black child in a
unitary system as well as teachers, counselors, and administrators
is so great that an adequate summary would require a long period
of time, Therefore, it is necessary to focus attention on a few

findings with the greatest significance,

THE MEASUREMENT OF SOCIAL INTERACTION
IN THE CLASSROOM
The need for soclal interaciion measurements, such as those
described in this report became apparent from the findings in one
area of existing research of the 1970's, That area was the integrated
classroom and its assumed potential for promoting positive interracial

attitudes and for orienting the disadvantage student, both black and



white, toward more productive achievement values,

Eaton (1956) believed that since little evidence on the
process of social interaction in the interracial classroom is avail-
able, it is necessary to attempt to obtain some view of the possible
nature of the process from the research completed in racially unspeci-
fied classroom settings, Any considered encounter with the problem
suggests that the newly integrated classroom may have substantial
potential for either facilitating or deﬁiliiatdng the psychological
and intellectual growth of entering minority group students, Informal
studies and reports of the desegregation process in the schools sug-
gest that the experiences may be stressful for students as well as
various adult groups involved in the process. Although not much is
known of the social interactlon process as it occurs in the integrated
classroom, recent reports the U, S, Commission on Civil Rights, 1967,
suggested that the interracial classroom may facllitate the develop-
ment of positive interracial attitudes as well as provide a partial
explanation why desegregation works to the academic advantage of the
integrated minority student,

In a review of 14 studies of the social context of the
classroom Glatt and Gaines (1970) revealed the now well known generali-
zation that most economically and soclally deprived segments of the
population typically rear children who may elther lack maturation
toward educational opportunities or who may be unable to translate
such motivation into effective behavior,

Glatt and Gaines (1970) showed evidence indicating that

socially and econcmically disadvantage children may be subjected to



greater amounts of negative teacher-student interaction than their
more advantaged compeers was shown 1n a few studies,

Perhaps of equal importance to successful social interaction
in the integrated school are the characteristic ways in which children
are interested in the social context of the classroom,

Reilly and Illenﬁerg (1970) concluded that the inferior
educational experiences of Negro students plus inferior soclal-
economic position of the great majority of Negro familles may place

the newly integrated Negro student at a double disadvantage in school

settings,

AN ASSESSMENT OF SELECTED-FREE INTELLIGENCE
TESTS AND THE CULTURALLY DIFFERENT CHILD

For some time now concerned educators have known that the
culturally different child, especially the black child who comprises
a sizeable portion of children, consistently experlences great dif-
ficulty in adjusting and accommodating himself to the demands of
typical school setting,

Johnson (1971) suggests that the crux of the problem lies
in the basic intellectual inferiority of the Negro, That is, many
of the arguments which have been advanced suggest that this is the
reason for the Negro's plight in school setting,

Johnson‘(1971) concluded that there is no test of individual
intelligence which has been validated against achievement which has
been standardized on both white and black populations,

There 1s no test of individual intelligence which has been

validated against achievement tests or scholastic rating on this



large population, "The Negro", Johnson asserted, "has been deliberately-
omitted from intelligence test samples in the past because of the
homogeneous characteristic of the population as a mole,”
CULTURE-FREE INTELLIGENCE TEST:
AN ASSESSMENT

It appears the major difficulty of intelligence tests is
in their failure to take into account the varied cultural differences
of the children of our society,

Launey (1970) discussed a paper presented to the Forty-
Fourth Annual Meeting of the American Orthopsychiatric Assoclation
in Haréh, 1967, Leon A, Rosenberg of the John Hopkins University
School of Medicine in Baltimore, Maryland, reviewed past research
and indicated current findings, The instrument evolved was named
"The John Hopkins Perceptual Test."” In explaining the rationale of
culture-fair test construction and validation, Rosenberg explained
that the test was "fair" to all soclo-economic class levels iln American
socliety,

Launey's two illuminating and empirically based studies
on the use of Negro children in the normative process of standardi-
zation of routinely used intelligence tests appeared to be a hopeful
sign relative to intelligence testing in schools, Researchers prior
to launey's studies concluded that the variables included in this
problem were related mainly to standardization, sampling, race defini-
tion, social status, and class confusion, language, educatlon, test

motivation, rapport and selected migration,
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It has been determined by most psychologists and other
investigators that race per se does not play a rele in scores on
intelligence tests, Intelligence is normally distributed with re-
sﬁect to race, Thus, launey {1970) stated that there is evidence
that environment deoes influence intelligence test performances,

TEACHER ATTITUDES TOWARD
NONSTANDARD NEGRO DIALEGCT

Johnson (1971) believed teachers of disadvantaged black
children have had one primary goal to erradicate the nonstandard
Negro dialect of their pupils and replace it with "correct" English,
Despite their remarkable failure to achieve this goal, no
re-examination of the attitude and assumptions on which the 1Anguage
program 1s based occurred until recently.

The purpose of this section is to discuss the negative
attitudes of teachers about nonstandard Negro dialect and the effects
of these attitudes on teaching, The attitudes are more than just
attitudes, they are false assumptions on which the language progranm
is based,

Johnson (1971) assumed that the nonstandard Negro dialect
impairs the cognitive development of black children, Language is a
tool of culture, a perfect tool of culture; the language of a people
is always adequate to serve their cognitive needs:. This means that
nonstandard Negro dialect serves the cognitive needs of black children,
but may lack some of the cognitive skills of black children., The

point is, difference does not equal inferiority,
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The first and most significant of false assumptions is that
children must discard thelr nonstandard dialect, They should learn
standard English to improve their cognitive development and have a
variety of language forces, It is therefore a false assumption that
educztors should teach disadvantaged black children standard English
before they are capable of learning the language.

Disadvantaged children need to learn standard English but
not for the reasons given by the cognitive deficiency people, Dis-
advantaged children need to learn standard English so that they can
achieve vocational, social and academic success when they function
in a dominant middle class culture,

Johnson also stated that disadvantaged black children are
not nonverbal; they are verbally different not verbally inferior,
Children tend to achieve at the level teachers expect them to achieve,
when these children are labeled “non-verbal" and their instruction
is based on other false assumptions they do not learn standard English,

What educators must do is to take account of ﬁow the non-
standard Negro dizlect systematically interferes with the children's
attempt to learn standard English.

Schools have attempted to teach standard English as a re=-
placement dialect demanding that black children discard their own
dialect, Educators should have known that this approach would fail,
The demand that black children replace their dialect with standard
English is an impossible demand, as long as these children must live

and function in the disadvantaged black subculture,



HOW TO LIVE WITH DUE PROCESS

Friezenberg (1969) revealed that no organization or group
of people can function without intermal discipline., Guidelines must
govern the movement and activities of individual members of the group
so that the individual and group can achieve established objectives
in the home, on the athletic field, on the highway. The end result
of lack of discipline is chaos, It should be equally obvious that
a good school cannot function without discipline, Discipline is the
one indispensable means for achieving educational objectives of the
organization,

Thus, school administrators and boards of education, over
the years developed discipline codes, regulations and policies, and
enforced them unilaterally., The objective of a well-ordered school
took priority over the rights of the individual student,

Within the last decade, school boards and their administrators
and staffs have been compelled to recognize a need for drastic modi-
fication in their approach to students in matters pertaining to rules
and regulations,

1, Schools are no longer regarded as sacred by the courts,

2., Disciplinary action must meet the test of due process.

3. Accountability of school personnel in dealing with

discipline problems is no longer limited to one's
professional superiority,

4, The Bill of Rights and the Fourteenth Amendment are a
legacy of Jjuveniles,

5., Education, especizlly through the secondary level, 1s
a guaranteed right, It is no longer a privilege,



13

It is nevertheless, essential that secondary school
administrators guard against certain pitfalls if the perrogatives
of suspension and expulsion are to be perserved,

Friezenberg (1969) emphasized the primary considerations
to heed in sustaining these perrogatives are:

1, HMzake certain that reasonable rules and regulations
are clear to students, parents and staff, Better
yet, involve the groups in the formulation of these
rules,

2. HMaintain accurate, factual, detailed and compre=-
hensive behavloral records.

3. Involve students and parents in conferences and
counseling to establish positive correctional

efforts before resorting to extreme remedies of
suspension and expulsion,

SCHOOL DESEGREGATION: SOME
IMPEDIMENTS AND SOLUTIONS
In the complex area of school desegregation, almost no
real experts exist., Some people are, of course, more experienced
and more knowledgeable than others, Over the past several years,
experts have worked with many institutes and workshops that dealt
with problems attending school desegregation, In attempting to
identify, clarify, and resolve the barriers that hamper successful
desegregation, Glatt (1970) has identified and described certain
major hindrances and suggested methods of coping with or averting
then,
1., Actually, physical desegregation of échools must be
preceded by a well-planned, thoroughly organized public relations

campaign in the community. Many arguments are used to create



community resistance, The over-all quality of education will suffer,
If a white parent can be convinced that his child will receive a
better education, his opposition will disappear,

2. Physical plants and facilities must be prepared for
desegregation, If desegregation does not bring improved physical
condition, it is difficult.to convince parents that discrimination
has ended, When a building is ready for use, an open house for
adults will give parents an opportunity to relieve apprehensions
about the physical environment their children are facing,

3. Desegregation must be a two-way street. One of the
most serious mistakes that school systems make is tcrclose Negro
schools and to desegregate white schools, Historiecally, the school
as an institution has been more important to black communities than
to white communities because of the restrictions placed on blacks,

L, Teacher, administration, counselor and supervisor must
be prepared for desegregation., Many professionals in our schools
have never attended classes with persons of other raciai ba ckgrounds,
or had any genuine peer relationship across racial lines, This is
the area of human relations where expert help 1s most desparately

needed,

14

5. In-service programs geared to specific problems and needs

must be planned, -The following kinds of problems have developed
after faculties and student bodies have been integrated:
a, Parents insist that certain forms

of extracurricular activities be
eliminated, and boards comply,.
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b, Teachers who move to newly inte-
grated schools find themselves
isolated socially,

c. White children who speak to black
children are taunted by other whites,

d, "Special classes" are developed and
turn out to be all white or all black,

e, Parents transfer their children from
public to private schools,

f. Children and school officials
continue to be harassed by
segregationists,

g. Black teachers are deliberately
assigned to teach courses for
which they are ill-prepared, in
order to present a false picture
of incompetence,

h. Administrators who attempt to
facilitate the process of desegre-
gation are replaced,

i, Black principals are demoted when
all-black schools are closed,

Glatt (1970) concluded that individual educators tend to
experience three phases of professional growth which is school deseg-
regation, competition, and cooperatlon, Cooperation is related to
instructional problems, Desegregation and competition are related
to discipline problems,

The competitive phase is illustrated by almost any black
who has worked in a segregated school and recently had to change to
an integrated school,

The second phase of professional growth is ordinarily related
to discipline problems, A white teacher ask a Negro teacher for help

with a trouble-making black student, The black teacher does not know
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the solution either,

The third phase where cooperation extends beyond disci-
plinary problems to instructional problems is perhaps more difficult
tb achieve,

For teachers who have never developed peer relationships
across racial lines, these three phases represent important but very

difficult steps.

PUBLIC RELATIONS IN DESEGREGATED SCHOOQLS

Bash (1971) discussed public relations in desegregated
schools on the basis of his recent study, He believed that school
desegregation is not a problem of the school alone, The community
itself is very deeply involved, Oxrderly desegregation can be
accomplished more easily through the joint efforts of school and
community organizations which involve many members of the community,
If the principal makes use of the community resources available,
referring individual requests for assistance to the appropriate
organization, he may build better relationships in both the school
and community. The principal seeks to supply every citizen with
clear information and a better understanding of the work of the
schools,

According to Bash, in a desegregation situation, the
principal would want to determine some of these factors:

1, What are the values of the community concerning
desegregation?

2. How deeply imbedded are interracial prejudice
and hostility?



3.
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What specifically can the school do in promoting
desegregation without causing offense to the
conmmunity?

What problems has the school desegregation caused
in the community?

What can be done to reduce tensions?

To what extent do the attitudes of community groups
and agencies toward the school reflect the same
objectives as those of the school?

What unified action has been tried in the past, or
is possible in the future?

Erickson (1962) conducted a study by sending the question-

naire to various principals., Principals responding to a questionnaire

were asked to rank community groups in terms of the degree of

assistance they provided the school in desegregation, Two-thirds

rated parents as either first or second, and over half ranked the

PTA first, second, or third, Scored on a basis of 12 points for each

first-place ranking, 11 for second place, etc.,, the composite ranking

was 9,



Parents

White parents may be resentful of the large number of Negroes when
the school ratio increases,

from life for their children,
is to make the child mentally comfortable and secure within the
desegregated school,
either Negro or White parents,
even more difficult problem.

held in the home of the parent or at school.

be given cause to feel embarrassed about his own background or

Parents

Parent-Teacher Organization
Civic Organization

News Media

Status Leaders

Informal Power Structure
Formal Power Structure
Ministerial Association
Police Department
Welfare Department
Health Department
Juvenile Court

804
670
471
470
462
Iy
421
388
377

34
222
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Erickson also discussed what parents fear from desegregation.

educational shortcomings.

Negro parents want the same benefits

The chief concern of the Negro parents

There is no one simple recipe for working with
Getting both to work together is an
Informal meetings with a parent can be

A parent should never
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Parent-Teacher Assoclations

In Erickson's report, several principals told of PTA
activities which pointed toward improvement of community relation-
ship. Panels of leaders from schools, churches, court, city
government, police depariment and other parts of the community
discussed human relatlions and respect for authority. Negro parents
were involved as committee members and PTA officers, Working to-

gether on a common project increased understanding and acceptance,

Civic Organizations

Principals who reported on their own experiences advised
using Civic organizations as a "base of operation" to tz2lk to small
groups of students; provide leadership to special interest groups,
provide speakers znd sponsor special activities; conduct special
learning activities to demonstrate interest; assist teachers by
better acquainting them with the community; and conduct community

surveys to provide information for student guidance,

Police and Courts

Principals reported that cooperation from police depart-
ments and juvenile courts was found essential to supervision of
students before and after school hours, and police never hesitated

to assist at athletic events, dances and special events,
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News Media

Bash (1971) reported that the principal should provide
the media with information by means of interviews, personal dis-
cussion, phone inguiry and news releases, Keeping his statements
clear and concise and remembering press deadlines facllitates good

public relations.
HOW CAN I TEACH BLACK CHILDREN

Heussenstarmn (1970) discussed the fact that beginning
teachers and experienced ones can be sure that sooner or later
they wlll be teaching black children, Most teachers are concerned;
some of them are afrald, The questions from teachers in training
answered by Professors Heussnstarmn and Palmer Brown reflect the
concerns and fears of many teachers about the children, about the
black community and about the best way to function as teachers in
this new situation.

Heussenstarmn asked the question, why is there no motivation
or encouragement in the home of the black ghetto child? Reaction--
Al]l people have motivationy it is the teacher's responsibility to
find out these motivations, The famlly of a black child encourages
him to obtain the education necessary for his survival, Teachers
especially those iﬁ the black ghetto schools, should analyze the
kind of irrelevant activities to which black children are subjected
daily. It is simply not true that there is not enough motivation

and encouragement in the home of black children, A teacher who
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finds a child is not learning should not jump to such a conclusien,

A more fruitful point of view would be to assume that parents generally
want thelr children to do well, not only in school but in later life,
To get parental support, the teacher has to convince the parents

that he also wishes the child to succeed; by going to the home to

talk with them if necessary. It is true that many black people feel
that even if their children get an education, they will not have

equal opportunities to find jobs. Poverty parents may not be able

to give an individual child as much attention as the teacher feel

would benefit him,



Chapter III
METHODS AND PROCEDURES
GENERAL DESIGN

This investigation was used io obtain information on the
problems and dutlies of black counselors in North Louisiana, Ques-

tionnaires and interviews were used to gather information,
MATERIALS

The materials used in this research were the questionﬁaire
and interview. Thirty-five questionnaires were sent to counselors
in various parishes of the state, The questionnaire was important
because of the prepared questions that were asked of the counselors,
The questionnaire was so structured that a good picture was provided
of the duties and problems of the black counselor in a unitary system,
The interviews provided personal meetings to discuss pro-

blems of the counselor,

SUBJECTS

22

The subjects for this investigation involved black counselors

in Lincoln, Jackson, Bienville, Morehouse, Ouachita (Parish and City),
Webster, Franklin, East Carrol, West Carrol, Madison and Catahoula
parishes, These were the basic parishes in this research., However,
questionnalres were sent to counselors in oiher parishes of the state.

The other parishes weres East Baton Rouge, 5t. Mary, Lafourche,
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Orleans, Caddo and West Baton Rouge. The parishes that had the
largest school population were chosen with hopes of obtaining a
truer response., The researcher could not randomize the sampling
in the middle section of Louisiana because most of the systems em-
ployed only one or two counselors,

Two black counseiors were interviewed from Linceln Parish,
Both counselors were well known to the writer, one as a former
teacher and the other as a neighbor, These counselors had experience
in all black schools and five years in a unitary system,

The counselors interviewed were: Mrs, Dorothy EBonner,
Grambling High School, Grambling, Louisiana and Mrs, Dorls Robinsen,
Ruston High School, Ruston, Louisiana. These persons were interviewed
from an interview list of questions. The results of the interviews

were presented in Chapter IV,



Chapter IV
RESULTS OF THE QUESTIONNAIRE

Presentation of the results and znalysis of the data was
the intent in this chapter, The investiéation was to accomplish
the purposes which were formulated in the first chapter,

The information used to compile the analysis was the
questionnaire and interviews, The questionnalre consisted of ques-
tions for counselors to respond positively or negatively from their
experiences,

The data shown in Table I indicated the number of counselors
making positive and negative responses requested on the guestiion-
naire, Thirty-five questionnaires were sent out, the investigator
received only 30 back. Thirty represented the number of counselors
who responded to the items on the questionnaire, The items listed
in Table I were deemed the most important areas on the questionnaire,
A clearer understanding was represented from the selected items,

The questionnaire consisted of 20 items, Out of 390 responses 253
responded positively. The highest positive responses were 28 whereas
the lowest was 2.

Out of 390 responses, 137 responded negatively with the
highest negative response 28 as compared with the lowest response
which was 2, To make this data more meaningful, the writer showed
the percentages of each of the responses taken from Table I and
Table 11,

Teble II shows the percentage of positive and negatlive
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responses, The percentage of positive responses is higher in cal-
culation than the percentage of negative responses,

The questions on the questicnnaire were of semli-structured
form, In Table I, one could see that in all but two instances the
number of yes responses were greater than the no responses, However,
looking at the questions, one can see that the black children do not
receive equal information neither do the black counselors counsel
only black children,

Many of the questions on the questionnaire were of the
opinion type. The number of years of experlence as a counselﬁr
ranged from 1 to 15 years with an average of 3 years experience,

Approximately 95 per ceni of the counselors have no. pre-
ference in the color of students they counsel., The counselor-pupil

ratio was 300 to 1l.



Table I
RESPONSES: POSITIVE AND NEGATIVE
Number of Number of Number of
Items on Counselors "Yes" "Ho"
Questionnaire Responding Responses Responses
1. Adequate staff of
teachers, administra-
tors and counselors 30 24 6
2, Adequate facilities 30 26 4
3. Program meeting the
needs of students 30 22 8
L4, Counsel only black 30 2 28
5. Better facilities than
in previous black
schools 30 26 4
6. Problems are more
severe than in
black schools 30 20 10
7. Equal information on
black as well as
white students 30 10 20
8., Separate record
of blacks 30 28 2
9, Good faculty-counselor
relationship 30 26 L
10, Referral of students 30 15 15
11, Regular attendance of
black students 30 24 6
12, Egqual representation
of extra-curricula
activities 30 27 3
13. Difficultles in setting
up progran 30 23 7
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RESPONSES: PERCENTAGE OF POSITIVE AND NEGATIVE

Table 1II

27

Number of Percentage Percentage
Items on Counseloxs of Positive of Negative
Questionnaire Responding Responses Responses
1, Adequate staff of
teachers, administra-
tors and counselors 30 80% 20%
2, Adequate facilities 30 87% 13%
3. Program meeting the
needs of students 30 73% 27%
4, Better facilitles
than in previous
black schools 30 87% 13%
5. Problems are more
severe than in
black schools 30 67% 33%
6. Counsel only black
students 30 7% 93%
7. Equal information on
black students 30 33% 67%
8. Separate records
of blacks 30 93% 7%
9, Good faculty-counselor
relationship 30 87% 13%
10, Referral of students 30 50% 50%
11, Attendance of black
students 30 80% 20%
12, Equal representation
of extra-curricula
activities 30 90% 10%
13, Difficulties in
setting up program 30 77% 23%




Apparently the parents feelings towa.rd the black counselor
was positive in that 75 per cent said the parent did not openly
express their feelings, There was a 60-40 ratio of counseling
males and females,

Approximately 99 per cent of the counselors have not made
any correlational study as to the achlievement of the black child
as related to the white child,

The data from counselor's questionnaire may be summarized

as follows:

Years of Experlence i-5

No color preference 95%

Parents's feellings about counselor Good

Counseling both sexes 90%

Counseling male only ' 25%

Counseling female only 15%

Correlational achievement study 99% (have
not)

Pupil-Counsel ratio 300-1

Counselors seeking assistance Average
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RESULTS OF INTERVIEWS

Interview with Dorothy Bonner

The investigator conducted the interview with Mrs., Bomner
Sunday, April 29, 1973 at 6 A, M, in her home on Pine Street,
Ruston, Louisiana. When tﬁe counselor greeted the interviewer, a
warm personality was noticed,

Mrs, Bonner had worked and enjoyed counseling nearly ten
years., During the ten years, she counseled black, white and
Japanese children at Grambling,

The soclo-economic make-up of Grambling High was in three
categories: (1) lower, (2) middle and (3) high. The greatest
representaticn was from the middle class,

Her schedule was in outlined and in detailed form. Through-
out her daily schedule she did multiple and individual counseling,

Occasionally, test scores were interpreted to aid the
counselor in determining one's vocational and academie abilities
and interest, No matter how busy the counselor's schedule was, she
found time to work with faculiy members and administrators,

Mrs, Bonner likedlconnseliné because she liked people, She
was motivated when she took several guidance courses at Loulsiana
Tech and Oklahoma State. She also studied counseling at the University
of Xentucky,

As a counselor, she had not encountered any difficulties in
counseling the white child, When she enrolled in Practicuum she

received training for working with the white child,



30

Grambling High had adequate facilities and equipment for
counseling, There was a reception room, testing room and a pri-
vate office. Materials were purchased by the principal from a
list that the counselor gave him,

The counselor had five student hélpers from Grambling
College who worked for the experience, Each helper gave her $15
a week,

Black students as well as white students participated in
extra-curricula activities, especilally sports,

A correlational study was conducted pertaining to achieve-
ment of the black and white child., The counselor administered
different kinds of tests to compare achievement, More blacks scored
higher on the tests than average.

Mrs, Bonner felt sure that she had helped students she had
counseled, She had great faith in her position, There were no
plans of going back into the teaching position,

There were recommendatlons for future black counselors in
the State of Loulsiana., First, try to enroll in more courses in
Practicuur, This would offer more experiences working with the
black and the white child, There was need for multiple counseling
with six or eight members in a group. The black counselor should
have been familiar with such terms as helper and helpee, All
counselors should have taken a personality or interest test.

There was a beautiful faculty-counselor relationship. This

relation was maintained because the counselor made confidentiality

the key to her success,
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There was an in-service guidance program, The master teacher

was one of the in-service guidance facilitators.

Interview with Doris Robinson

The writer interviewed Mrs, Robinson Monday afternoocn, April 30,
1973 at 7:30 P,M, Mrs, Robinson was a counselor at Ruston High
School, Ruston, Louisiana, 71270, The interview was conducted in her
home in Grambling,

Mrs, Robinson experienced five years of counseling at Grambling
High School. There was approximately 360 blacks to 1100 whites at
Ruston High School.

The soclo-economic make-up of the school was that oflnide-
range., Over half of the whites were in the upper class, whereas the
blacks ranked poor and average, '

The daily schedule of activities were centered around coun=-
seling all through the day. As a counselor she worked with registra-
tion and issued lunch tickeis, A beginning of the year activity was
placing students in the appropriate sections, A, B, or C according
to their averages,

Fifteen years ago Mrs, Robinson attended the University of
Ohio., There she took a course in Psychology and became interested
in counseling, Dr., Kenneth Hoyt, who had been President of AGPA,
was her instructor., Her counseling training was from Texas Southern
in Houston, Texas,

Mrs., Robinson encountered no difficulties when counseling

the white child, She believed when a white child came in, the white



child truly wanted her help,

Her facilities were not much betiter now than when in the all
black schools, She had an office with a telephone but no privacy.
Teachers passed through her office to get to the lounge,

There was poor participation in extra-curricula activities
among black students, Some students had no motivation to particlpate
and others had no required averages,

The counselor had done no correlational study pertaining to
achievement of the black nor the white child, BMrs. Robinson believed
she helped students she counseled, She liked counseling and planned
to continue in the counseling area,

As a counselor she recommended that prospective counselors
do a more intensified study of careers,

She had a good faculty-counselor relation., There was not

an in-service guidance program at Ruston High School,
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Chapter V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

This study has focused on the duties and problems of black
counselors in a unitary school system in Northern Louisiana, It
was revealed that although the unitary system ;n the State of
Louisiana offered problems to the black counselors, the problems
were not as acute as one may think, The investigation revealed
that the black counselor had more training from predominantly black
instiiutions. however, the books by the most part were written
by the whites, Comparisons, norms, and standards were done on the
white child,

It was hoped that the black counselor would see how true
in practical situations these techniques would work. In the formerly
black school the counselor more or less knew what te expect of the
black child and his family background, especlally if he had lived
in that particular community any length of time, The counselor had
first hand experience in dealing with black children. In the uni-
tary system, there were variables working for and against the coun=-
selor. This should cause the counselor to re-evaluate himself in

light of his new situation.

Conclusion

It can be assumed from this investigation that the counselor

is getting more and better facilities, For this reason the black
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counselor was meeting the need of students, From the questionnaire,
1t was interesting to note, that problems were more severe in pre-
dominantly white scheols than in black schools, The hypotheses is
therefore upheld, There are more problems in unitary schools than
in segregated schools,

The parents interest in their children was quite prevelant,
' In that guldance was relatively new in the State of Louisiana, it
appeared that schools were adequately staffed by qualified counselors,

It was concluded from the interviews that there were less
blacks participating in extra-curricular activities in the unitary
systems than in the all black schools,

lastly, it may be concluded that problems have always éxisted
in some area, yet the counselor, clients and staff worked them out

eventually.

Recommendations

As a result of this study, the researcher recommended the
following to the black counselor:s

1. Be well versed and knowledgeable pertaining to your
Job.

2. Do not forget the problem of the black child and his
origin,

3, Make a correlational study as to the achievement of the
black child compared to that of the white child as soon
as possible and follow this up every 3 to 5 years,

4, Mzke sure that all the children of the school clearly
understand the policies of that school.

5, Refrain from being partial in assisting students
choosing a college or university,



7.
8.
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Keep abreast of current developments in your
immediate surroundings and field,

Use both directive and non-directive counseling,

Have some knowledge of ethical theories and the
practical principals which flow from them,



BIELIOGRAPHY



&

BIBLIOGRAPHY

A, Books

Crow, Alice and Crow, Lester D, An Introduction to Guidance.
' The American Book Company, 1960,

Downing, Lester N, Guldance and Counseling Servicess An Iniroduction.
New York: McGraw-Hill Company, 1968,

Friezenberg, George., "“How To Live With Due Process,"” The Education
Digest. May, 1969,

Johnsoﬁ. Kenneth R, "Teacher Attitudes Toward Nonstandard Negro
Dialect," The Education Digest,Vol. XXXVI, N 9, May, 1971.

Roeber, Edward C, Organization and Administration of Guidance Services,
New Yorks McGraw-Hill Book Company, 1955.

The Bulletin of the National Association of Secondary School Principals,
washington, D, C,, 1969, .

B, Journals

Adams, J, T, "Ethical Responsibilities in Counselings A Case Study
Approach,"” School and Society,Vol, 90, (January 27, 1962),

Bash, Jane and Roger L. Long, "Public Relations in Desegregated
Schools,” The Education Digest, May 1971,

Bernard, Harold W, "Soclo-economic Class and the School Counselor,"
Theory Into Practice, Vol. 2, (1963), 17-23.

Baton, M. T. "“Problems Behavior in School,” Journal of Educational
Psychology., Vol. 47, (October, 1956). 350-357.

Erickson, Kenneth A, "Principal and the Counselor in a Changing
World," Bulletin of National Association of Secondary
School Principals, Vol., 46, (April, 1962), 186-192,

Glatt, Charles A, and Williams A, Gains, "School Desegregation:
Some Impediments and Solutions," The Education Digest.
Vol, XXXV, N 7, March, 1970,

Heussenstarmn, Frances and Minta P, Brown, "How Can I Teach Black
Children?" The Instructor, September, 1970,




37

James, J, C, "Another Vanishing American: The Black Principal,"”
New Republic, September, 1970,

Johnson, ¥Walter F, and Steffere Buford., Pupil Personnel and Guidance
Services, New York: McGraw Hill Book Company, Inc.,, 1961,

Phillips, Florence A, "Role of Parents in a High School Guidance
Progrem," Personnel and Guidance Journal, Vol, 41, (November,

1662), 269-270,

Reilly, Robert and Gregory Illenberg., The Negro Educational Review,
Vol, XXI, 4, (October, 1970), p. 16.

Roberts, Launey E, Jr, "An Assessment of Selected-Free Intelligence
Test and the Culturally Different Child,"” The Negro Educational
Review, Vol, XXI, 4:(October, 1970).

Somler, Joseph. “The Counseling Services in the Administretive
Setting: Problems and Possible Solutions,"” Personnel and
Guidance Journal, Vol. 44, 4i(March, 19665. 715-22,

Stefflre, Buford, Paul King and Fred Leafgren, "Characteristics of
Counselors Judged Effective by Their Peers," Journal of

Counseling Psychology, Vol. 9, (1962), 335-40.




APPENDIX



APPENDIX A

201 West Charlotte St,
Ruston, Louisiana 71270
February 28, 1973

Dear Counselor:

I am making an investigation of problems and duties of
the black counselor in a unitary school system in the Northern
section of Louisiana,.

Please fill out the enclosed guestionnaire and return
it to me at your earliest convenience,

Your cooperation will be greatly appreciated.

Very truly yours,

Bettye J. Anders

Enclosure (1) Questionnaire
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APPENDIX B

Study of Black Counselor Duties
In North Louisiana

Note: Your answers will be considered confidentlal, They will
be used for statistical purposes in Research.

Nanme Date
Mr,
Mrs, Present
Miss Address

1, Have you encountered any difficulties in setting up the guidance
program under the present administration?
Yes No

2. Do you feel that your staff in guidance is adequate to facilitate
the services in your program? Yes No

3. Do you feel that you are successfully meeting the needs of students
in your guidance program? Yes No

4, Do you have adequate physical facilities and equipment?
Yes No

5., How many years of experience do you have in counseling?
6. Do you only counsel black students? Yes No

7. Do you now have better facilities than you previously had when
counseling in the all black school? Yes No

8, Would you prefer to counsel black or white students?

9, Would you say that you have serious problems now than you had
in the black school? Yes No

10, What is ths counsel-pupil ratio in your school?

11, Do you have equal number of white students as compared to black
students seeking your assistance? More black

More white Equal

12, What is the parents feeling toward the black counselor?
Explain




13,

14,

15.

16,

17.

18,

19,

20,

4o

Do you counsel? All male All female both
female and male

Do you feel that black students are given equal information per-
taining to financial aid to colleges or universities?
Yes No

Do you maintain separate records on the students?
Yes No

Do you have a good relationship with the faculty both black
and white? Yes No

Have you made any correlational study as to the achievement
between black and white students on achievement tests? If so
state your results,

Are certain students referred to you rather than other counselors?
Yes No

Do you have regular attendance on the part of the black students?
Yes Ho _

Do you have equal representation of the black students extra-
curricula activities? Yes No




1,
2,

3.

S0
6.

Te

9.
10,

11.

12,

13.
14,

15.
16,

k1

APPENDIX C
Interview List of Questions

How many years of experlence as counselor have you had?
What is the racial make-up of your school?

Describe the socio-economic make-up of your school?
Explain your daily schedule of activities on any given day,
Why did you become a counselor?

Where did you receive your training?

Have you had or encountered any difficulties in counseling the
white child?

You seem to have a very adequate physical facilities and equip-
ment, PFPlease explain your procedure for securing equipment?

Do your black students participate in extra-curricula activities?

What correlational study have you done pertaining to achieve-
ment of the black and white child?

Do you feel that you are actually helping students in your
position?

Do you like counseling?

Did you have better facilities than you now have at the all
black school? ‘

What suggestions or recommendations do you have for future
black counselors in the State of Louisiana?

Do you have a good faculty-counselor relation?

Do you have an in-service guidance program at your school?
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The purpose of this study was to investigate the adjust-
ment of the black counselor in a unitary school system and corre-
late duties and responsibilities with those in the previous all black
school., Further, it was the purpose to find the effect the unitary
system has on the black students and the black teachers as well as
other administrators and counselors,

The hypothesis was that in spite of better physical faci-
lities and equipment the counselor has more problems concerning stu-
dents.in an integrated school than he did in an all black school,

The subjects for this investigation involved black counselors
in Lincoln, Jackson, Bienville, Morehouse, Quachita (Parish and City),
Webster, Franklin, East Carrol, West Carrol, Madison and Catahoula
parishes, These were the basic parishes in this research, However,
questionnaires were sent to counselors in other parishes of the
state, The other parishes weres BEast Baton Rouge, St. Mary, Lafourche,
Orleans, Caddc and West Baton Rouge. The parishes that had the
largest school populations in the State were chosen with hopes of
obtaining a truer response. The researcher did not randomize the
sampling in the middle section of Louisiana because most of the
systems employed only one or two counselors, These were eliminated
and only schools with multiple counselor staffs were retained.

Two black counselors were interviewed from Lincoln Parish,
They were experienced counselors in the zll black school as well as

in a unlitary systenm,



Findings from the questionnaire indicated that there were
better facilities in the unitary system than in the all black schools,
The unitary system had adequate staff of teachers, administrators
and counselors, Seventy-three per cent of counselors agreed that
thelr program was meeting the needs of students, Seven per cent of
the counselors who responded counseled only black students, The
study gave evidence that 20 out of 30 did not have equal information
on black when compared to white students,

The interviews indicated that there was a good faculty-
counselor relationship, Confidentiality was the key to success,

The soclo-economic make-up of the schools was that of wide range,
The daily schedule of activities was centered around counsel;né.
There were less blacks participating in extracurricular activities
in the unitary systems than in the all black school.,

In conclusion, the counselor was getting more and better
facilities in the unitary schools. There was evidence that problems
were slightly more severe in the unitary organization than in the
all black schools, Problems had always existed in some areas, yet

the counselor, client and staff eventuallyworked them out,



