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Chapter 1
INTRODUCTION

Reading and self-concept are two aspects of an in-
dividual's life-style and personality. They have received
the attention of both reading specialists and psychologists.
The integration of a positive self-concept with the person-
ality is of paramount concern for the individual's develop-
ment. Similarly, reading is considered as an essential tool
for learning. Many learning disabilities have been attrib-
uted to the inability of a student to master reading.

What about the relationship between reading and self-
concept? Brookover and Shailer (1) have found that there is
a positive relationship between a good self-concept and
academic achievement, even when I.Q. is controlled. Can the

same be said of self-concept and reading ability?
PURPOSE OF THE STUDY

The purpose of this study is to critically review
research literature concerning the relationship between self-

concept and reading ability.
DEFINITION OF TERMS

Reading is a very complicated process and presently

no widely accepted definition has been found. Reading
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specialists have disagreed as to what actually constitutes
the reading process. For this study success in reading will
be defined as scores received by students on various tests
used by researchers in reading.

Sebeson (2) contends that self-concept is a continu-
ally changing dimension. Despite this ever fluctuating
state, self-concept is an essential part of one's personality.
Anastasi (3) defines self-concept as that characteristic of
the personality which focuses on how events are perceived
by the individual. Loevinger and Ossorio (4) maintain that
the level of self-conceptualization attained by the individ-
ual is a basic determiner of his impulse control, social
attitudes, and other aspects of personality.

Measuring a person's self-concept is a difficult
task and one can attempt to measure these perceptions by a
variety of methods. Projective techniques have been a popu-
lar device used by psychologists. A crucial aspect of the
projective test is the dependency upon the human element in
evaluating the responses made by the individual being tested.
Another type of measure is the inventory. Here the respond-
ent is asked to choose certain answers that have been pre-
determined by the test makers. This technique is generally
less expensive to the administor than the projective devices.
The sematic differential is still another type of test
which attempts to measure self-concept by the connotations

of any given concept such as good-bad and valuable-worthless.



Each concept is rated on a seven point graphic scale as
being more closely related to one or the other pair of
opposites. Each of these types of tests has advantages over
the others; for example, some lend themselves more readily
to consideration of cost and to certain aspects of self-
concept evaluation. The difficulties in using these

devices have been recognized in this study and their inter-

pretation must be considered with their limitations.
APPROACH

The approach of this study was to critically review
those studies available in the literature which were con-
cerned with the relationship between reading ability and
self-concept. Ten studies were found which were divided
into two groups, those concerned with students in Kinder-
garten through grade six and those concerned with students
in grades seven through ten. A final section will be devoted
to a summary of the articles already reviewed as well as

some implications for teaching.



Chapter 2

STUDIES OF STUDENTS IN KINDERGARTEN THROUGH
GRADE SIX

Relationship of Self-Perceptions of Early
Primary Children to Achievement
in Reading

The purpose of a study by Lamy (5) was to determine
the relationship between children's perceptions of themselves
and learning to read in both Kindergarten and first grade.
Lamy hypothesized a positive relation between these two
factors. The population consisted of 52 students, 30 boys
and 22 girls. These students were drawn from the University
of Florida laboratory school. Reading achievement was
measured by the California Reading Test and the first grade
teachers' ratings of reading achievement. Intelligence was
determined from eight subtests of the Weschler Intelligence
Scale for Children.

The perception data were obtained from inferences
made by trained observers working individually with each of
the 52 children during Kindergarten and first grade. Obser-
vations, interviews, and a series of specifically devised
projective tests were used to provide experiences with each
child from which inferences could be made regarding the
child's perceptions of his personal adequacy and his ade-
quacy in dealiﬁg with various aspects of his world. Ten

measures of perception for each year provided the basic

4
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perception variables which were related to the children's
reading achievement and intelligence. The relationship
between reading achievement and a child's perception of him-
se2lf was found by the Pearson Product-Moment correlation.

Results of the study revealed a positive relation-
ship between reading and self-concept. A statistical analy-
sis was made and one can infer that the resulté were mathe-
matically supported. The degree of relationship and the
level of significance was not noted. The explanation for
this can be found in the fact that the article is a summary
of Lamy's dissertation and results are controlled due to
length limitations.

Nevertheless, there are certain areas of concern.
The sample itself might be questioned. Drawn from a labora-
tory school the subjects could possibly be influenced by
the Hawthorne Effect. The perception data might also be
questioned. Rélying upon observation from people undermines
somewhat the validity of the self-concept measure. Also,
the author devised specific projective-tests and nothing
was mentioned as to their validity and reliability. Part
of the eﬁplanation for these shortcomings can be ascertained
in the already mentioned fact that it is a summary article,
but a more statistically valid measure of self-concept

could have been used.



Relationship of Self-Concept to Beginning
Achievement in Reading

Wattenberg and Clifford (6) conducted a study én a
similar age group. The purpose in part of their study was
to compare the relationship between self-concept and reading
scores of Kindergarten students and again two years later
when the children were in second grade. The sample was
drawn from two Detroit schools. One was a working-cléss
area while the other was a middle-class school. The purpose
of the selection of these two was to reduce the 11ke11hood
of socio~economic status being a determinant.

Reading scores were obtained by using textbook
publishers' tests. The students were tested after completion
of the second grade. Nothing was mentioned in the article
as to whether these tests had been standardized. The self-
concept measure was a more involved procedure. A specific
test was devised where the children were required to make
drawings of their families and while doing so, remarks made
by the children were recorded. The recordings were then
transcribed onto paper. Two independent raters claséified
the remarks made by the children as to whether or not they
constituted self-references. These were further broken down
into references made to competence, personal worth, or some
other issue. These were further rated as to positive, nega-
tive, or neutral remarks. 1In each case the ratio of posi-
tive to total references were calculated. For the type-

scripts of the Kindergarten interviews, the product-moment



7

correlations for the two raters were .89 for the competence
ratios and .75 for the good-bad; at the second grade level,
these were .82 and .71. 1In addition the classroom teachers
and clinically trained intervieweré rated the children on
their feelings of competence and worth. An obvious criticism
of this entire procedure of measuring self-concept is the
subjective methods used, particularly this last device.

The students were further divided into socio-
economic class, sex, and the level of reading at the end of
the second grade. Other variables were used to dichotomize
the children into groups, but these were not noted in the
article.

Resulté showed that of the 14 sub-groups correlations
between second-grade reading test scores and quantified
self-concept (competence) measures, 10 were positive; two
of these were at the .05 level of confidence. For the
quantified self-concept (good-bad), the comparable figures
showed that, of 14 correlations, 11 were positive, with three
at the .05 level and another at the .01 level.

Ratings as to self-concept by the teachers and the
clinicians were similar. Of the 28 correlations between
reading achievement and the ratings of self-concept
(competence) in the Kindergarten, 19 were positive; three
held at the .05 level and an additional one at the .01 level.
For the ratings of the self-concept (good-bad) there were
22 positive, with three at the .05 level and an additional

one at the .01 level. Examination of the data showed no
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variation for sex, reading series, or socio-economic level.

A further aspect of self-concept was noted. When
correlations were measured between the quantified self-
concept of competence and the quanfified self-concept of
good-bad, nine of the 14 subgroups revealed positive results,
but none was at the .05 level of significance.

Again, a salient criticism of the methods used was
the reliance upon subjective measures. Another point of
question would be the reading tests used in this study. The
results of the study though positive in their relationships
between self-concept and reading had few correlations that
were significant at the .05 level of confidence.

The Relationship Between Self-Concept
and Reading Achievement

A study by Nicholson (7) yielded somewhat different
results than those already noted. Nicholson used as his
subjects 47 nine-year old boys in the fourth grade of a New
York city public school. All of the boys were of at least
average intelligence. The boys were divided into three
reading groups according to reading ability. The method of
determining reading level was not given.

Self-concept was measured by responses to the
Rorschach Test, favorable and unfavorable self-ratings on
the Davidson List of Trait Names and descriptions of figure
drawings done by the boys. The mean scores of the three
experimental groups on the measures were treated statistically

by means of analysis of variance and the Pearson



Product-Moment correlations.

Nicholson hypothesized that a significant relation-
ship exists between self-concept and reading achievement.
However, results did not confirm the hypo;hesis. No statis-
tically significant relationship existed. The article did
not include the exact results. The author suggested further
research and questioned the reliability of the self-concept
measures. Again, a paramount problem was the subjective
measure of self-concept.

Personality Charactefistics and Attitudes

Toward Achievement of Good and Poor
¢ Readers

Zimmerman and Allebrand (8) studied an age group of
pupils similar to that studied by Nicholson. Their sample
was comprised of 71 "poor readers' and 82 '"good readers."
The students were from an urban school district. The sub-
jects were all in the fourth and fifth grade classes. The
remedial or poor readers contained twice as many boys as
girls. The California Test of Mental Maturity determined
that both groups had a mean I.Q. of slightly better than
average (Poor readers, 102, Good readers, 105). The femedi-
al group was reading at a level at least two years below
average. No information was given to reveal what reading
measure was used to determine reading level. The remedial
grade placement averaged 2.2, while the good readers was
that of 6.6. Both groups were administered the California

Test of Personality. Results of how both the good and poor
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readers compared on the California Test of Personality can
be found in Tables 1 and 2. The good readers as measured
by the test were better adjusted on every scale of measure-
ment. The good readérs were at least average or above on
every scale except anti-social tendencies and family rela-
tions. The poor readers, by contrast, were below average
on all subscales. The average difference in percentile
scores between the two groups was 20 points. The major
differences between the two groups was in the area of per-

sonal adjustment rather than social adjustment.

Table 1

California Test of Personality (Personal Adjustment)
Percentile Scores of Good and Poor Readers

Good Poor
CTP Scales Readers Readers

(N, 82) (N, 71)
Self Reliance 61 42%
Sense of Personal Worth 74 42%
Sense of Personal Freedom 52 30*
Feeling of Belonging 58 30*
Withdrawing Tendencies 70 46%
Nervous Symptoms 54 33=%
Total Personal Adjustment 29 30%*

*Difference Significant at .05.
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Table 2

California Test of Personality (Social Adjustment)
Percentile Scores of Good and Poor Readers

Good Poor
CTP Scales Readers Readers

(N, 82) (N, 71)
Social Standards 52 38
Social Skills 54 38
Anti-Social Tendencies 38 27
Family Relations 48 35
School Relations 56 40
Community Relations 48 28%
Total Social Adjustment 55 35
Total Personal and School

Adjustment 54 38

*Difference Significant at .05.

Zimmerman and Allebrand's research has two weak-
nesses. First, no mention is made of what determinants were
used in assigning reading level of the students and second,
the sample itself may not be representative of the popula-
tion. The students were all from an urban school district.
Whether this was an area of primarily working class or mid-
dle class population is not noted. This could be a signifi-
cant variable. The failure on the part of the researchers
to note these variables reduces the significance of their

findings.
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Personality Patterns of Retarded Readers

Spéche (9) was also concerned with the relationship
between self-concept and the retarded reader. He coqqgcyed
a-study of 125 children functioning on a reading level at
least one year below grade level. All students in grade
fhrée and ébove were.conéidered retarded if their reé&iﬁg
level was two years below that of their grade placement.
Spache does not give the ages of his subjects, their I.Q.,
or how they were selected.

As a measure of self-concept Spache used the Chil-
dren's Form of the Rosenzweig Picture-Frustration Study.

The test consists of 24 cartoon-~like drawings. The drawings
depict conflict between several children or a child and an
adult figure. The situation is conveyed partly by the draw-
ing and partly by the remarks of the adult or other children.
The child taking the test is asked to answer for the central
child figure, to tell what he thinks this child would say.

It is assumed that he identifies with the child figure and
that he tends to respond for this figure more or less in the
manner in which he himself might act.

The child's responses are scored according to the
direction of the aggressiveness he exhibits and the reaction
type of response. Under directions are included E, or extra-
punitiveness-aggression toward the environmment; I, or intro-
punitiveness-aggression is turned against the subject himself
in self-blame; and M, or impunitiveness in which the situation

is glossed over or minimized. This direction or aggression
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can be centered upon a person or object or the conflict it-
self. This focusing of aggression is called the reaction
type and each response is scored in this respect also.
Reaction types include 0-D, or obstacle—dominance in which
the obstacle or thing is paramount in the response; E-D, or
ego-defense stressing the personal element in the conflict;
and N-P, need persistence stressing solution of the problem.
A GCR, group conformity rating, is also found by the pro-
portion of answers identical with the model or typical
answers of a similar age.

Spache believes that the Picture-Frustration study
leads to the detection of the strength of such personality
components as éggressiveness or hostility, feelings of
martyrdom, self-blame, negativism or defensiveness, self-
control or tolerance, and a number of other attitudes.

Table 3 reveals the results of Spache's study.
Spache concludes that poor readers show significantly less
insight and tendency to self-blame (I), more defensiveness,
and less solution seeking behavior (N-P). Retarded readers
tend to meet frustrating situations head on (E). The re-
tarded readers are more aggressive and defensive than chil-
dren of their own age (E-D).

The usefulness of Spache's study rests with the re-
liability and validity of the Rosenzweig Test. The Rosen-
zweig Test is not a standardized measure and no mention 1is
made in the study on how many students the test was normed.

In addition Spache failed to relate how his sample was drawn.



14

Z6°1 61°2 96°€ Ze1 99°1 €8°6 €2'S i)
€0°1 911 I1°1T 89" 8¢ "1 96" LT 90ua197ITd
JuedTITUITS
9°1 (A VAL 6 €°¢ 9'¢ 68 9ousI9IITd
c9* I8° €9° 86" S9° 6° %" %S° 89" T°1 9* GL° 96" YT uee|
| ueoTITuU3TS
9°0T €°6 2°0T 0°TT 9°0T 2°0T <9 T1°'9 0'IT 8°€T L'6 9°8 9'GT €£'9T @oueOTFTUSIS
1°29 509 2°LT L*%Z %'965 8°09 €'9T %°'ST  S°6C 2'9C 9°SZ 0°0Z 0°9% 6°%S uesj
N W NI W N¥ W NI W NI Wy NY WY NS W
q09 d-N q- a-o W I q

i

il

(s@8evjuedaad ut)
dnoxn waoN STomzuosoy SNSI9A SIIPEIY popiriay

¢ @I9®L



15

Reading Patterns of the Rejected Child

Blaomer (10) in his study was concerned with the re-
jected child. His basic instrument was a sociometric device
which was administered to 450 children grades one through
six. The students were drawn from a consolidated school
district and the reading scores were determined by adminis-
tration of the standardized Metropolitan Reading Test. The
children were given a four question sociometric device of
which two positive questions dealt with the selection of
children to take to the movies, and two negative questions
dealt with the selection of children not to be taken to the
movies. The children were then grouped on the basis of
sociometric data into four groups: accepted children, re-
jected children, isolates and children of high ambivalent
impact. An accepted child was accepted by at least 50 per
cent of his classmates and rejected by less than 10 per
cent. A rejected child was rejected by 50 per cent or more
and accepted by less than 10 per cent. The high-impact
children were accepted by more than 40 per cent and rejected
by more than 40 per cent.

The results of Bloomer's study are found in Table 4.
The rejected child, as a group, scored significantly lower
on the Metropolitan Reading Test than did the accepted, iso-
late, and impact groups. However, it should be noted that
the author did not account for the socio-economic level of
either the ''consolidated" school or the four groups. In

addition, I.Q. may be a factor as the rejected group
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demonstrated a lower 1.Q. than the accepted, isolate and

impact groups.

Table 4

Metropolitan Reading Scores and I.Q.s of
Four Groups of Students

variskis srasistic Rejected Accepted Isolate  Impact

Group Group Group Group
Mean 50.21% 57.88 57.90 57.33
Metro- Standard
politan Deviation 14.28 14.77 15.32 17.62
Reading
Test Number 41 50 32 45
Mean 97.35 113.37 107.79 104.92
I1.Q. Standard
Deviation 18.21%% 14.03 13.72 19.20

*Significantly different from accepted (t, 2.51),
isolate (t, 2.49) and impact (t, 2.07).

**Gignificantly different from accepted (t, 3.85)
and isolate (t, 2.25).



Chapter 3

STUDIES OF STUDENTS IN GRADES
SEVEN THROUGH TEN

The Relationship of Certain Psycho-Social
Variables to Reading Achievement of Able
Seventh Grade Students

Stevens (l1) investigated the relationship of some
psycho-social variables to reading achievement of seventh
grade students. She used for her study 110 seventh grade
students from three junior high schools. Classifications
were made on the basis of results obtained from the Gates
Reading Survey Test (Form 2). The reading scores ranged
from 5.1 to 12.5. The Bond and Tinker Reading Expectancy
Formula was used to classify the subjects into two groups:
retarded readers and accelerated readers. All of the students
were above average in intelligence. The Weschsler Intelli-
gence Test scores ranged from 110 to 151. Self and social
adjustment was measured by the California Test of Person-
ality. Emotional reactions were also evaluated by the
Rohde Sentence Completion Test.

Results of the study revealed no significant
difference at the .05 level of confidence between able
retarded readers and able accelerated readers with respect
to self-adjustment and social adjustment of seventh grade
students. However, a significant difference at the .01

level was found between the two groups in respect to

17
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self-reliance, a component of the California Test of Person-
ality. The significant F ratio was 5.34. The accelerated
readers appeared to be more self-reliant than the retarded
readers.

Emotional reactions as indicated by responses made to
the Rohde Sentence Completion Test differentiated between
able retarded readers and aEle accelerated readers on only
three of the possible sixty-five items.

Self-Related Concepts and Aspiration
Behavior of Achieving Readers and
Two Types of Non-Achieving
Readers

Part of Bricklin's study (12) was concerned with the
relationship between self-concept and reading achievement.

78 eighth grade boys were the subjects of the study. The
boys were equated as nearly as possible in age, intelligence,
years in school and father's occupation. No exact statistics
were given as to these groups and their variations. The boys
were divided into three sub-groups of 26 members each. The
A group consisted of achieving readers. No criteria were
given as to what constituted achieving readers. The C group
consisted of boys with adequate word recognition skills, but
poor comprehension skills. Again, no criteria were given.
The WR group boys had word recognition problems and poor
comprehension skills. The basis of determining this third
group was also not stated.

Each boy sorted 50 Q-Sort statements for perception

of self, ideal, mother, father and average other. Mean group
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correlations were computed. Results revealed that the three
groups differ in self-concept with the WR boys having the
most negative concepts in the area investigated. To what
extent the three groups varied waslnot given.

This study was a summary article and hence not all
statistical information was réported; Nonetheless, criticism
of the self-concept measure is warranted, The Q-Sort ques-
tions used to measure perception of self were not a standard-
ized technique.

Reading Personality Patterns at the
Junior High School Level

A more statistically sound research project was con-
ducted by Athey (13). It was hypothesized that distinctive
personality patterns of good and poor readers could be de-
tected. Two samples of 160 and 130 ninth grade students of
the California Adolescent Growth Study (Institute of Human
Development, University of California) were chosen. The
reading criterion was the Paragraph Meaning subtest of the
Stanford Achievement Battery. The personality test was the
University of California Inventory designed by C. M. Tyron.

Both groups were administered the two tests. The
328 items of the UCI were submitted to chi-square analysis
in terms of the reading criterion. A double cross-validation
was made to stabilize item selection. Also, an item anal-
ysis was conducted on the combined samples. The Pearson
Product-Moment correlation was used to correlate UCI results

and reading scores. All significant items and the
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dichotomized reading score were intercorrelated by a Tetra-
choric correlation. In order to cluster the discriminating
items into new domains, the resulting tetrachoric matrix
was submitted to principal components factor analysis.

Only 70 of the 328 items of the UCI survived the
double cross validation at the .05 level of significance.
For the pooled samples this correlated with reading: boys,
.49; girls, .56; total, .53. Seven factors of the UCI
accounted for 52 per cent of the matrix variance and 59 per
cent of the reading variance. These were: dependence-
docility, negative self-concept, school dislikes, family
relation, personal freedom, anxieties and social
relationships.

Results of the study revealed that poor readers
demonstrated more negative self-concepts, they were more
psychologically immature and they showed more dependency
associated with parental treatment. The good readers were
characterized by autonomy in both school and home, a more
intellectual orientation and a more favorable attitude toward
school.

Two shortcomings of the research seem apparent. The
first of these is sample selection. The fact that the sub-
jects were all chosen from a special study would tend to
undermine the group as representative of the entire popula-
tion. A second criticism is that no mention of level of in-
telligence was made. Whether the two groups were equated on

this factor would be of importance.
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Factors in the Home Background and Reader

Self-Concept which Relate to
Reading Achievement

The purpose of Ketcham's study (14) was to ascertain
which of some selected factors in the home background and
reader self-concept are significantly related to the reading
achievement of tenth grade students. The population con-
sisted of 615 students at the Easton Area High School in
Easton, Pennsylvania. |

A reader self-concept questionnaire containing 50
questions was devised to assess educational and career
aspirations, grades and satisfaction with grades, interest
in feading, music, trips, and discussions and opinions about
college and reading. A pilot study was undertaken with 75
selected tenth graders. The final form consisted of 40 ques-
tions after the pilot study was concluded. Reading achieve-
ment was determined from student records.

A small number of students were eliminated from the
study because of incomplete records, questionnaires, I.Q.s
below 75 or reading grade level below 3.0. The final sample
consisted of 582 students, 303 boys and 279 girls.

Results of the study showed 27 of the 40 items were
significant at the .05 level in relationship to reading
achievement. The factors in reader self-concept most closely
related to reading achievement were grades, grade aspirations
and expectations, educational and career aspirations, satis-
faction of the student with family encouragement for school

work, students and parents who buy books. Negatively
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related to reading achievement are the following factors in
reader self-concept: belief that reading is a feminine
occupation and belief that only eggheads like to read.

As has been mentioned befofe with other studies, the
chief criticism is that of the self-concept measure. Again,
a non-standardized device devéloped by the researcher was
used. However, a pilot study was conducted to determine
what questions might not be suitable for the purpose
intended.

The reading scores obtained from school records is
another possible error. Whether the population sample has
a unitary reading test as a criteria is not noted, nor to
what extent are these scores a result of a standardized
reading test.

Positively, the researcher did eliminate those with
I.Q.s below 75 or reading scores below 3.0. However, to
what extent the I.Q.s were between 75 and 100 is not noted.
In addition, no mention is made as to what socio-economic

level students are in Easton High School.



Chapter 4
SUMMARY AND CONCLUSIONS

The salient conclusion that one can find from the
articles reviewed is that self-concept and reading ability
are related. The relationship between these two is not
limited to a particular age group. From first grade through
tenth grade research indicates that one's self-concept and
his ability to read are related. Similarly, where studies
were conducted to indicate variations in socio-economic
levels, this relationship between reading achievement and
gelf-concept was also found to be statistically significant.

Lamy (5) and Wattenburg and Cliffora (6) studied the
early primary children. Both studies indicated a positive
relationship and both indicated that even at this very early
age such a relationship does exist. Nicholson's study (7)
was one of the few that found no significant relationship
between these two variables, But Zimmerman and Allebrand (8)
in studying a similar age group found this relationship to
be highly significant particularly in factors of personal
adjustment. Zimmerman and Allebrand noted in every sub-
scale of the California Test of Personality a significant
difference was found between good and poor readers.

Spach (9) used the Rosenzwelg projective technique

and found a significant difference between the way retarded

23
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readers and a norm group of non-retarded readers scored on
the test. The retarded readers were characterized by a
mcre negative self-concept, a tendency to use less solution
seeking behavior, and reliance upon defensive techniques.

Bloomer (10) used a somewhat different approach by
using children in grades one through six. His principal
instrument was a socio-metric device in determining if a
rélationship existed between group status and reading ability.
Bloomer found the rejected child to score the lowest aé a
group on a standardized test.

 In the junior-high age level students similar results
were found. Stevens (11) noted in using the California Test
of Personality that self-reliance was significantly different
for able readers as compared with remedial readers. Bricklin's
study (12) revealed that for eighth grade students those with
the poorest reading skills had the lowest perception of
themselves as compared to those students with better reading
abilities.

Athey (13) found that distinctive personality patterns
of good and poor readers could be detected for ninth grade
students. Salient among these were negative self-concepts,
family relations, personal freedom, anxieties and social
relationships. Ketcham (14) found that negative attitudes
about school and reading corresponded with poor reading
ability of tenth grade students.

The predominant criticism of the research was the use

of tests and devices in measuring self-concept. Projective
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techniques, inventories, self-devised tests and standardized
measures were all used. No one device seemed preferred over
another in measuring self-concept. Part of the explanation
for the divergent use of measures is the fact that no uni-
versally accepted test has been found for evaluating self-
concept. Another reason for the variation of techniques
used was the desire on the part of the researchers to analize
specific aspects of self-concept. Some were concerned with
the individual only while other researchers were concerned
with the individual in relation to his family or peers.

Still others sought to find relationships with attitudes and
group status.

Despite the differing goals of the researchers, there
was an over-dependence upon using individuals to evaluate
self-concept. The personal bias cannot be completely elim-
inated in spite of the precautions taken to minimize this
factor. In some instances it would have been more feasible
to use a more objective technique.

Sample selection was another general weakness of the
research. Too often laboratory school students were used
as subjects of the research. Some research failed to report
on how exactly students were selected for the study. Part
of the explanation for this is the limited space requirements
of journals and periodicals. Nonetheless, in some instances
where extensive space was given to some less important
aspects of the study more could have been devoted to sample

selection.
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Related to this problem of sample selection was the
failure on the part of the researcher to account for socio-
economic levels of the subjects. In some of the studies
nothing was mentioned as to whether the students from a par-
ticular school were of low, middle, or high socio-economic
strata. Again, part of the explanation can be found in the
space limitations, but in others it was a lack of thorough-
ness on the part of the_researcher.

Measures for determining reading ability might also
be questioned. Reliance upon teacher evaluations and non-
standardized tests appear to be the two major weaknesses.

| The results of this study warrant some major implica-
tions for teaching. The first of these is the responsibility
on the part of the teacher to recognize which students appear
to have a poor self-concept. Signs of a defeatist attitude
toward school assignments and reading would be indicative
of some possible problem students. 1If available, results of
psychological tests might enhance the opportunity for the
teacher to detect those students who reveal a negative self-
concept. Peer status is still another indicator that might
be used by the teacher, particularly the use of a socio-metric
device that students complete to indicate favorites in the
class. The teacher should pay close attention to those
students who are not accepted by their classmates.

Once the teacher is able to discern both the poor
readers and those students with a less than adequate self-

image, then positive steps can be taken. Basic to the
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teacher's goals should be the enhancement of a positive self-
concept. Activities designed to allow all students to meet
with success should be paramount in teacher planning.
Obviously this implies a more individualized approach to
instruction, but if teachers are to effectively concern
themselves with poor achievement in reading as well as other

problems then this consideration must be given due priority.
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The purpose cof this study was to critically review
research literature concerning the relationship between self-
concept and reading ability. Ten studies were found which
were divided into two groups, those concerned with students
in Kindergarten through grade six and those concerned with
students in grades seven through ten.

The salient conclusion that one can find from the
articles reviewed is that self-concept and reading ability
are related. The relationship between these two is not
limited to a particdiérwagé gfoup. Similarly, where studies
were conducted to indicate variations in socio-economic
levels, this relationship between reading achievement and
self-concept was also found to be statistically significant.

The predominant criticism of the research was the
use of tests and devices in measuring self-concept. Projec-
tive techniques, inventories, self-devised tests and
standardized measures were all used. The divergent use of
measures can be attributed in part to the fact that no uni-
versally accepted test has been found to evaluate self-
concept. Another reason for the variation of techniques was
the desire on the part of the researcher to analyze specific
aspects of self-concept. Despite the differing goals of the
researchers, there was an over-dependence upon using in-
dividuals to evaluate self-concept.

Sample selection was another general weakness of the
research. Related to this problem of sample selection was

the failure on the part of the researcher to account for
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socio-economic levels of the subjects. Measures for deter-
mining reading ability might also be questioned. Reliance
solely upon teacher evaluations and non-standardized tests
appear to be two major weaknesses.

The results of this study warrant some major impli-
cations for teaching. The first of these is the responsi-
bility on the part of the teacher to recognize which students
appear to have a poor self-concept. Signs of a defeatist
attitude toward school assignments and reading would be in-
dicative of some possible problem students. If available,
results of psychological tests might enhance the opportunity
for the teacher to detect those students who reveal a nega-
tive self-concept. Peer status is still anothér indicator
that might be used by the teacher, particularly the use of
a socio-metric device that students complete to indicate
favorites in the class. The teacher should pay close atten-
tion to those students who are not accepted by their classmates.

Once the teacher is able to descern both the poor
readers and those with a less than adequate self-image, then
active steps can be taken. Basic to the teacher's goals
should be the enhancement of a positive self-concept. Activi-
ties designed to allow all students to meet with success
should be paramount in teacher planning. Obviously this
implies a more individualized apﬁroach to instruction, but if
teachers are to effectively concern themselves with poor
achievement in reading as well as other problems then this

consideration must be given due priority.



