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THE PROBLEM AND DEFINITICNS OF TERMS USED

We live in a changing world. Social studies, more
than any of our other subjects, prepare children to live
in this changing world. To promote a worthwhile program
in the public school, great care has been exercised in the
selection of basal textbooks and much improvement has been
made with the unit-study approach and its many cumulating
activities,

Through written information a child should enlarge
his attitudes and appreciations in man's social achievements,
The development of reading skills assumes an important role
in the school curriculum, Yet, it would seem that the skills
formally presented in the reading class were not being trans-
ferred to the functional reading task needed in the social
studies context,

The Problem

Statement of the problem. In order to improve in-
struction and to make the social studies program more mean-
ingful to the pupils, the classroom teacher encounters the
difficulties of directing, implementing; and evaluating the.
skills needed.

Objectives of the study. It was the purpose of this
study to determine which skills are needed in the area of
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social studies for functiocnal reading purposes at the fourth
grade instructional level; and to present some explicit tech=-
niques for implementing these skills in an effort to reine
force and enhance reading profieieney in the social studies

arcas

limitations and delimitations., The study was conducted
in a fourth grade classroom composed of thirty pupils, seven=-

teen boys and thirteen girls. A Si&A Achievement Test was ad=-
ministered at the end of the first month, grade four. The
achieving range in social studies was 3,1 to 6.3 for the boys
and 3.1 to 6.4 for the girls, Reading achievement ranged

from 3,1 to 8,6 for the boys and from 3,7 to 8,3 for the girls,

Definitions of Terms Used

Implementing, The carrying out or putting into actusal
practice by conerete measures the reading skills needed in
the social studies program.

SRA Achievement Tests. HNational standardized tests
published by Seience Research Assoeiation, Inc. designed to
measure achieving levels in terms of centile norms and grade
equivalent norms.

Funetio reading. Reading for a purpose as distine
guished from developmental and recreational reading, Accorde



ing to Lodge (77), it is not mutually exclusive but often
closely related,

ggggiggggz. The unit approach is centered upon the
concepts that learning is an active process; that learning must
be meaningful with clearly defined objectives; and that a
wealth of material is needed to provide for differences which
exist,

Skill, According to lexicographers skill means ability
gained by practice and/or knowledge. A common synonym - pro-
ficiency.

Reading Study Skills. Smith (32, p, 307}, ".e.skills
used when there is intention to do something with the content
reading,” The reading study skills are considered to be those
necessary to locate information, evaluate, organize information
for later use, and the skills necessary for understanding
vocabulary.

Content areas. This term designates subjects other than
reading.

Social Studies. Those studies that provide understand-
ings of man's ways of living, of the basic needs of man, of the
activities in which he engages to meet his needs; and of the
institutions he has developed., Briefly the social studies are
concerned with man and his relationship to his social and phy-
sical environment. (14, p. 1296},



REVIEW OF THE LITERATURE

The social studies encompass the study of man ani
his functions in time and space. Those generally considered
to be of particular significance to elementary social studies
include cultural geography, history, economics, politieal
science, anthropology, sociology, psychology, and social
psychology. Each discipline focuses its attention on some
aspect of man and his activities from its own particular
point of view and thus becomes a complex of overlapping and
divergent ideas. Soclal studies require ways of working
with children that give meaning to subject matter and that
result in life-iong learnings. They cannot be taught as a
set of specific facts or skills; although they utilize both,

Living in today's world requires high-level reading
abilities, The increased use of direct experiences; the
tremendous growth of audio visual materials, the electronic
teaching devices, and other educational media has not mine-
imized the importance of reading in schools todaye. Rather;
the use of other kinds of learning experiences give added
meaning to the purpose of reading. Even in its beginning
stages; reading and the purposes for which one reads cannot
be separated, for the real business of reading is concerned
always with meaning, Soclal studies provide a setting in
which emmensive; purposeful reading is utilized. Reading



and soecial studies play reciprocal roles, Social studies
provides many opportunities to use and extend reading skills.,
Proficiency in applying reading skills is cardinal for funct-
tional reading.

Many have had much to say concerning reading skills
in the content areas.

Huus (17) maintained that while there are certain
skills and abilities necessary for good general reading;
such as; word-analysis techniques, vocabulary and paragraph
comprehension, and library skills, some of the reading skills
and abilities are especially pertinent to the social studies;
though many are also important in reading any specialized
subject matter. The special applications lie in two direct-
ions, the material to be read and the reader himself, She
elaborated on this by saying that most textbooks in soecial
studies make heavy demands on the reader because of the number
of concepts introduced in a relatively small space. The back-
ground needed by the reader to interpret briefly noted events,
places, and ideas is greater than most young students possess.
Difficulties stem from the rapidly changing nature of the
material, What becomes printed today will, in a short time;
be past history. The material often has a complicated style
of presentation. In addition, sentences are not only packed
with information, but may be long and involved; they may use
inverted order; or they may include allusions and figures
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of speech that need interpretation. Many times the vocabulary
load is very high, for many words are used only once or twice
and thus do not give enough repetition to become fixed in |
the student's mind, Furthermore, technical words are often
defined in such a complex manner, either in the text itself;
or in the glossary that it is difficult for students to ferret
out the meaning. Shﬁrﬁanad forms, such as abbreviatisns;
lntter; or the symbol used in tables, and the new forms accompy-
ing dnuumanta;ian;_sﬁeh as 1&311@3; footnotes, and bibliograph-
ical citations; need specilal attention even for good readers.
Although textbook publishers have made noted efforts to pro-
vide interesting uallailluatrﬁted books for social studies;
often space limitations restrict the amount of detail and ex-
planation that ean be included., Research habits and skills
need to be developed.

Pertaining to the reader himself, other limitations
are inherent-~hkis intelligence, his background of information,
his vocabulary and command of sophisticated language patterns,
his attitudes and value patterns. The nature of the material
to be read demands of the reader sufficient intelligence and |
background not only to derive literal meanings but alse to
infer hidden maanings and to make applicati ons from what is
read. Intellaegual.ahility is required for a reader to sift
faets from opinions, to analyze the point of view from which
the author is uriting;itﬁ be aware of biaaes; including his
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own as well as the authors, and to recognize when enough facts
have been presented so that a valid conclusion can be drawn.
His background of information serves as a reservoir from which
concepts are recognized, recalled, and compared with the con-
tent being read in order to make the meaning clear. Practice
is necessary to obtain competence in these skills of inference
and application, and even students with a high level of intell-
ectual capacity need instruction in order to acquire such com-
petence, There are many opportunitites for the teacher to
guide students in developing reading skills for achievement
in social studies progress.

Figurel (8) noted that learning in the content sub-
Jects involves combinations, adjacent to a particular purpose
and operating under a general strategy of attack.

Lodge (77) wrote that many of the skills and abilities
needed in the content subjects are the same as those used in
any reading activity except they are refined and specialized.
Children learn study skills most easily and thoroughly when
they are introduced and practiced in isolation.

McAulay (56) wrote that through the reading of a book;
the child must be capable of enriching his social concepts;
solving social problems and satisfying his curiosity regard-
ing history and geography. Through written information he should
enlarge his attitudes and appreciations in man's social achieve-
ment., But there would seem to be some difficulties for the



classroom teacher in achieving these reading objectives in
social studies unless specific skills were initiated.

Shankman (67) ealled attention to the fact that the
skills need to be learned early because throughout life the
reader must apply these skills, independently, without guid-
ance,

Spache (69) and Witty (71) concluded it was possible
for a student to be competent in reading materials in one area
and not in another unless various reading skills were developed
and applied while Wagner (70) emphasized the importance of
instruction for improvement of reading abilities thinking
that pupil success in the content subjects was determined
by his power to read well,

Gray (10) was concerned with developing attitudes as
well as specific skills, Reading often has to act as a sube-
stitute for experience, He felt there was too much to be
learned and current needs too pressing to learn sclely through
experience, Hence reading and other aids to learning must
be used in furthering the development of the individual and
the bringing him to an understanding of himself and the com-
plex world he lives in, He presented investigations of a
broad array of abilities and skills which appear to be essen=-
tial to successful achievement,

Harris (13), Hunkins (53), and Brewer (2) were in
favor of systematic trairing being provided for the mastery
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of specific reading skills in the social studies., The skills
were considered too vital to be left to incidentsl learning.

Smith (32) concluded after extensive study of research
that the research pointed the way to needs and to the elemen-
tary teacher fell the task for skillful guidance in meeting
these needs of developing reading skills in the content areas,

As far back as 1940, Gray (10) and others (22) (72)
wrote of the problems pertaining to reading in the social
studies and developed lists of the skills and abilities
needed, HNow, thirty years later, with slight modifieations;
writers are still producing a prolificacy of material say-
ing the same thing., To the classroom teacher reading for
new ideas and methods to improve instruction this seems
most disappointing, Yet, possibly this has indicationms
in itself, Perhaps the persistency of the problem indicates
a continuous need for implementing reading skills in the
social studies program, The Harvard staff (1) concluded
after a great deal of study that there was only limited
evidence that reading skills were being taught in the content
areas, 1t appeared that teachers feel it more important to
cover the content than to teach the reading skills in tle
content areas.

McAulay (56, ps 651) wrote:

The acceleration of knowledge proceeds at such

a rapid pace, mores and folkways change so

quickly that there are few social verities

which any program can claim, At best, a social
studies structure can only help the child organize
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a pattern or method for himself by which he
may investigate and explore a particular
interest, problem, or thesis.

To the fourth grade teacher this would seem to imply a

"process over product™ need, Thus, the development of

skills would seem indicated.

In line with thirs would be Jarolimek's (18, p. 152)

comment; ,

The primary function of the social studies

teacher would seem to be to teach his stu-
dents how to study his subject, how to find
and use the knowledge it offers, how to un-
cover and utilize its data in the formation
of judgments capahle of withstanding criti-
cal analysis. The skills aim of a lesson,
heretofore often relegated to z position

of secondary importance in daily lesson
planning may, in fact, represent the tea-
cherts best investment of time in preparing
students for continued learning in a com-
plex, changing, and challenging world,

The conclusion from the review of the literature

would seem to be:

ae

b,

Ce

The teaching of reading skills are needed in the
social studies.

The teacher needs to be alert to all possibilities
of improving this teaching.

That much is being advocated in ways of techniques

but not enough is based on research.



DESCRIPTION OF SKILIS

The types of reading or specific skills necded for
learning in content fields are often classified, categor-
ized, or arranged differently by different authorities.

Hunkins (53) stated that many skills should be in
the social studies program, K - 12, but two groups of skills
stand dominant, intellectual skills and process skills,

Russell (29) preferred seven general skills with much
refinement, while Horn (52) grouped them all intc one gen=-
eral classification as cperational skills,

Witty's (71) grouping into four will be used for the
purpcse of this paper, interpretative which makes heavy use
of vocabulary development, evaluative, organizing and locat-

jonal,

Interpretative Skills

As functional reading includes the study and interpre-
tation of all textbooks and reference books which the pupils
use, a mastery of the specialized vocabulary is necessary to
effectively handle the disciplines involved. Dr, Sheldon (81)
stated that no child is reading anless he understands the mean-
ings that words, sentences, paragraphs, and other word groups
convey. Randolph and Samford (27) summarized that it is poss=

ible that most of our soeial studies rely too much on our



12
basic reading program for vocabulary development, Author-
ities in the field generally believe that not enough is
done to build a better technical vocabulary for the soecial
studies field.

Huus {17) felt that the vocabulary problems were
prineipally those of pronunciation and meaning. Therefore,
students need to learn to use word-recognition techniques, -
context clues, analysis of structure, and phonetic elements,
and to check their best estimates against the authority
of a glossary or dicticnary. Teachers need to check recogn-
ition skills. HMultisyllabic word attack skills, prefixas;
suffixes, and other mechanics should be taught. Especial
attention should be paid to polysemantic words.

The introduction of wvocabulary control into the soc-
ial studies textbook has greatly improved the readability
for the fourth grade pupil, Yet, many difficulties still
remain, Joyce (20) expresses these difficulties in terms
of organizing concepts: 1) Concepts formed by noting sim-
ilarities, differences, relations between objects that can
be apprehended directly through the senses, such as verbal
statements, physical actions, or objects. The child needs
to see them very real and detailed., This is difficult for
the child. 2) Concepts that are inferred. These point

to unseen events which can only be inferred from some more
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immediately observed phenomena such as religion, places;
or strictures on behavior. They are not seen directly but
they are inferred from things that are perceived such as;
"They made the church so big their religion must mean a lot
to them," 3) Concepts that are ideal-type, These are gen-
eral classes useful by enabling the classifieation of large
masses of information. The child has to see common char-
acteristics such as nation;'transp@rtation, etec, This is
most difficult for many fourth graders.

Much research and study has been done to analyze
the nature af-the reading task brought into the content
fields. The teacher should keep informed and make every
effort for continued study in this area. The technical or
speclalized voecabulary of all content and subjects presents
a learning problem to the child and a teaching problem to
the instructor,

Location Skills

The social gstudies cover vast areas of knowledge and
no one single book can be expected to do more than present
a small segment of the many facets of social studies topies.
Furthermore, much of the social studies contents are of a
highly factual nature making it impossible for any one source
to have all the faetss Teacher and pupil knowledge of where
to loock for information gets daily testing. Organized lessons
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will need to be provided to teach the use of materials which
are available. One consideration should be that little
worthwhile purpose can be served by teaching children how to
locate information from sources which are not readily avail-
able for them to use or toe difficult for them to locate,

Locational skills need to be carefully introduced
and systematically taught as an integral part of the social
studies program, Cooperation with and suggestions by the
school librarian should be sought and practiced.

As soon as a particular loecational skill has been in-
troduced and taught, that skill should be used immediately
in the day-to=-day instruction provided., Learning skills is
one thing but the developing of attitudes to use them habit-
ually in locating information is something else. The basic
step is the "need to know", Thrope (306) commented that an
assignment to find materials in an encyclopedia may be as
educationally productive as a textbook assignment,

The study-skill area of lceating information at the
fourth grade level can be divided into three categories; us=
ing parts of books, using dictionary skills; and using library
skills,

1. Parts of books - the title page and copyright fur-
nish information relative to the dependability and recency

of the publication and appraisal of the author's status.
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Even very young readers could profit by developing the habit
of skimming the author's or editor's preface, This gives a
"bird's-eye view" of what the publication is supposed to
accomplish, Also skimming the table of contents not only re-
veals the organisational pattern but identifies the major
areas which are discussed in the booke. Typographical aids
such as chapter headings, subheadings and marginal headings
lend themselves as aids to more efficient skimming,

2+ Index - It is the index which provides the most
systematic guide to tie location of information, ILearning
alphabetical sequence is required and has vsually been mase
tered by the fourth grade child, Iearning the purvose,
location, and arrangement of the index are basic steps in
its use, In order to find informaticn, pupils must learn to
use subtopics, choose key words to look up, select alter-
native key words, use cross refersnces, and use the index to
find maps, pictures, charts, or tables, OUnce the appro-
priate page is found, practice is given in quickly loecating
the needed information,

3+ Alphabetical arrangement - understanding alphabet=
ical arrangement is alsc essential teo competent use of the
dictionary and glossary. Guide word arrangement seems more
difficult for fourth graders and much meaningful practice
needs to be provided, The need for correet preonunciation
makes it necessary to understand syllabication and diaecrite
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ical markings. According to Fay; Horn and McCullough (7)
it is doubtful that systematic instruction in these skills
is effective prior to grade four,

Le Definitions = finding word definitions involves
knowledge of how a word is speiled; alphabetical order; read-
ing and understanding all definitions given, and fitting sev-
eral definitions into context to select the prbper defini-
tion which gives meaning, Glossaries in the fourth grade
social studies text have more simplified definitions but the
other difficulties remain. Sééial stﬁdies abound with un-
usual terms; foreign namaa; and specialized meanings for many
common wordse

5. Encyclopedia arrangement - students must learn how
information is arrangad; whether alphabetically or to topi=-
eally. For alphabetically arranged encyclopedias, pupils
must learn to use both letter-by-letter subject presentation
and word-method subject presentation, Children need to lo=-
cate the volumn containing a given topic as well as using the
encyclopedia index to loecate information., Basic to both of
these skills is efficient use of key words. Concentrated
practice in a meaningful way should be provided, Guide word
skills again are needsd. Additional aids to location are
the cross referenee; citation of still other references;

and bibliographies,
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Using Library Skills

Fourth grade children seem to have great interest in
the organization of the library materials., They have be-
come orientated to ficticnal material and some non-fiction,
Now they seem ready to develop locational skills that will
enable them to independently find materials: An under=-
standing of the Dewey Decimal System seems a prerequisite
for the proficient use of the card file., The author-title-
subject arrangement needs to be explained and practice pro-
vided in order that speed and proficiency be developed.

Some children need some time spent on learning how to cor-
rectly endorse the check-out cards in the school library.
Perhaps not considered in skill development but certainly of
importance is some instruction in library citizenship such as
correctly replacing books on the shelves and other points of

conduct .,
Brewer (2) commented that if elementary children are

to acquire an understanding of the loeational skills, the
teacher must provide specific lessons for teaching these
skills, The social studies should be so organized and taught
so that pupils are required to use a variety of boocks and refe-

erences to get information to answer pertinent questions.,

Evaluative Skills
The pupil who learns how to locate information effec-

tively is immediately faced with the need to evaluate,
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During the reading period much time and space is devoted to
the teaching of skills which hopefully will produce critiecal
and evaluative readers, Fay (74) observed that the skills
of criticgl and evaluative reading are developmental in na-
ture and in a well-planned reading program they are a def-
inite part of the guided reading program beginning with the
first grade and from there on. But be that as it may; many
children do not seem to make this transfer when reading in
the content area, Rudolph (63) and Broﬁnell (L1) investi-
gated and found that gains in evaluative abilities pro=-
gressed if specifiec instruction was initiated in the social
studies program, Dr, Sheldon (68) remarked that content
area teachers ean help their pupils to read difficult mate-
rials in textbooks by encouraging them to transfer the
skills learned in the basic reading program to other reading
materials. One approach would be to duplicate in all sub-
jeet areas the relevant aspects and skills of the reading
instruction which have been given to the basic course. Some
evaluative skills call for a much higher level of intelli-
gence than others but Russell (28) listed under the ability
to select and evaluate information the following skills that

needed attention:
1) Ability to select suitable sources of information

2) Ability to distinguish between relevant and irrele-
evant, important and unimportant information
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3} Ability to recognize the difference between fact
and opinion
L} Ability to judge the validity of one's information
5) Ability to use several sources to solve a problem
6) Ability to judge the adequacy of one's information
Two abilities added teo this list by Fay (7) deserve further
consideration:
1) Ability to sense implied meaning in what is read
2) Ability to establish cause and effect relationships
Regardless of how they are listed as skills or abil-
ities, children need systematic guidance in their develop=-
mental powers of evaluative and critical reading. They need
to learn to react and to exercise judgment in relation to
ideas encountered on the printed page. If one accepts the
definition expounded by some reading anthorities that "to
read is to think™ then it would seem that not only many
children but many adults as well, are non-readers, Opti-

mistically Jarolimek (18, p. 160) had this for consideration:

Research in children's thinking supports the view
that reasoning and problem-solving abilities begin
at about the age of three and develop continually
with increasing age and experience. Stimulating
experiences in critical thinking and problem solv=-
ing during the formative years and early childhood
can do much to foster the growth of such skills
throughout the life of the individual.

This should have great significance for the social studies
teacher,
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Organizing Skills

All the study skills are interrelated but organizing

and evaluating or critical reading skills are sxtremely so.

But for the dividual pattern of this study the following
skills or abilities will be listed as the organizing skills:

1, HMaking and using outlines - Fay (74) commented that

construction and use of outlines are part and parcel of deve-

loping organizing skills, DMcKee (78) agreed with this by say-
ing that experimental data show that pupils who have been

taught to make an outline of a given reading selection and to

use that outliine as a tool of study, learn and retain more

information from their study than do pupils who merely read

and reread that material. He specifically lists the follow-

ing basic skills which he believes are essential to an ade~-

quate program of instruction in organizing reading material,

aa

b,

Ce
ds

£
Ees

Develop an understanding of and skill in finding
the topic of a paragraph

Main idea of entire selection is determined by the
topies of the paragraph that make up the material
Skill in loecating subtopics

Skill in locating details

Skill in note taking

Understanding mechanical form for outlining

Hoting the relationship of outlining between artis
cles of one paragraph to those of longer selections
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2. Summarizing and generalizing - teaching children
the difference between summary and statemeﬁts is a high hurdle
for the teacher of grade four. Again this involves note tak-
ing and giving special consideration to the author's pur-
pose and conclusions,

Encouraging children to make and use outlines and to
summarize materials read in the social studies area calls
for developing skills in reading to find the main idea; to
note the sequence of ideas; to find details, to draw con-
clusions, to see relationships and to make inferences. It
would seem that they depend much upon the intellectual stat=-
ure, the maturity, and the experience of the fowrth grade
child., The experienced teacher knows that all students will
not adjust readily to the different situations met in han-
dling the social studies materials. HNot all will show equal
gains., In order to guide the reading activities the teacher
needs to be aware of individual needs.

" Horn (51) emphasized that too much emphases ecannot be
placed upon the importance of identifying the prineipal read-
ing abilities and then designing a plan by which these abil-
itles will be developed. Hewever; regardless of the reading
level certain skills need to be developed. Brewer (2) con-
cluded that if children in grades four, five, and six are to

be able to work effectively in content areas of the elemen-
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tary school program, the school must accept greater respon-
sibility for initial teaching and provide guided practice
in using the reading study skills. To this Lodge (77; P«2)
adds, "In teaching skills there is no substitute for careful
teacher planning, both long-ranged and day-by-day."

Perhaps a note of caution needs to be added. Accord-
ing to Thompson (35, p.62), "the teacher's problem is to pro-
tect the spirit of inquiry, to find a balance between over-
stimulatiocn and dull routine.”

Hopefully, constant refinement of teaching tech-
niques and procedures will produce fresh approaches and new
insights into learning problems of children. Or perhaps
the most important contribution a social studies teacher can
make to the improvement of reading skills in the social
studies, is to teach well each of the lessons planned for
each day. Opinions may differ as to the meaning of "well"
but if a child is limited by his intellectual capacity; his
maturity; his experience, so is the teacher. Continual
study and careful observation of techniques for implementa-

tion are worthwhile goals.



PROCEDURE FOR STUDY

At the end of the first month of the fourth grade;
the SRA Achievement Test was administered. Table I shows
a eompérisan of reading achievement and social studies as
measured by the test, The grade equivalent mean for read=-
ing was 5.1 and for soecial studies 4.8. Five of the seven-
teen boys were achieving below the grade equivalent of L.l
in reading and five of thirteen girls were below the grade
equivalent in reading. Only one boy achieved below the
grade equivalent in social studies compared to five girls,
Even though grade equivalent scores tend to restrict the
breadth of interpretation and a conclusion cannet be drawn
that a pupil is functioning at the level indicated, yet it
would seem that if the basal text in the social studies
program had been written one grade level lower than the
actual grade it could be read by even the lowest achiever
and thus act as a spring board or a source for implementing
the reading skills in the social studies program.

Another test administered at the end of the first
month of the fourth grade was the Silent Reading Diagnostic
Test published by the Weekly Reader. This type of reading
was more in line with the functional reading the fourth -
grader is expected to do in the fourth grade social studies
program. Table II shows the results. None of the group
scored as a superior reader in functional reading ability.
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TABLE I

ACHIEVEMENT SCORES IN READING AND
IN SOCIAL STUDIES AS MEASURED AT
4.1 GRADE LEVEL

BOYS GIRLS

READING SOCIAL STUDIES READING SOCIAL STUDIES
845 5.6 843 6o
61‘8 5‘9 8.1 l{-o
Gole 5.1 6.1 643
5.8 5.1 6.1 641
Dol Sk 5.8 5.1
52 59 La2 543
542 5.1 Le2 bel
11'39 5'3 i{'lz 3.1
4.6 51 3.9 3.1
L6 L.a 3.9 3.1
1502 ;.1..6 j!? 3-1
L2 Ll 347 3.1
347 5ely 3.1 Lok
345 B.g
345 ke
3.1 i{-.é
301 3-1
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TABLE II

PERFORMANCE ON WEEKLY READER DIAGNOSTIC
READING TESTS ADMINISTERED FOURTH
WEEK OF GRADE FOUR

Rating* Total Score Number Achieving
Superior 52-56 0

Good 40-51 >

Average 28-39 . 1
hgw 16-27 13

Poor 0-15 | 1

*Superior: Truly discriminating reader
with reading skills well
above grade level,

Good: Reading well at top of grade
"~ level.

Average: Able to manage reading at
about mid-year level.

Beginning: Beginning reader at grade
level

Poor: Having serious trouble read-
ing with understanding at
this grade level,
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Only one was scored as poor which would indicate he would
have serious trouble reading with understanding at this
grade level.

Desiring to ascertain more insight into their read-
ing levels, the six pupils achieving below grade equivalent
in social studies on the SRA test were given a teacher-made
Informal Reading Inventory., The IRI was constructed from
the basal text reading material and was administered individ-
u2lly using the tape recorder in order that the teacher
could later study performance more in detail (appendix).
Two tests were used; both were intended to measure word rec-
ognition and comprehension for oral reading. The lowest
word recognition score was 94% and the lowest comprehension
score was 80%., This indicated that the pupils should be
able to handle the basal social studies text at an in-
structional level, This, coupled with the fact that every
child would have access to the same material seemed good
arguments for using the basal social studies text for the im-
plementation of reading skills in the areas of social studies,

The amount of time to allot to the continuous and se-
quential development of the skills had to be determined,
Even though the skills were not intended to be taught in
isolation a specific amount of time needed to be allotted
in order to allow instruction and practice for the specified
skills. Fifty-five minutes were suggested by the currieculum



27
guide of the school system for the total social studies
program, Ten to fifteen minutes of this time; depending
on the type of material; were used for the implementation
of the social studies. The skills were virtually impossi-
bié to segregate completely, they are so interrelated; yet
a plan of procedure was initiated; one period each week for
vocabulary skills; one for locational skills, one for eval-
vating and a fourth for organizing skills. The fifth
period of each week was reserved for the Weekly Header which
would encompass all the skills and provide functional read-
ing purposes in which to practice these skills, Likewise
the balance of the social studies program of each day's in-
struction offered the opportunity to employ these skills,

Implementation

Vocabulary. Two vocabulary tests were given at the
beginning of the study (appendix). Test A was made from
teacher-selected words at random from the glossary of the
text, Test B was made by selecting every third word on the
list of geographical terms that should be mastered because
they are the specialized terms needed in the content area.
Test A was given again mid-semester., A supplement for Test
B, Test G; was given also at mid-semester., The results are
shown by Table III and IV.



TABLE III
VOCABULARY WORD INVENTORY

Word Number Identifying Correctly
September January
alps 10 29
barge 11 : 27
bay 8 25
boundary 14 28
branch 2 25
canal 7 27
capital 27 30
coast f 9 27
compass 22 30
dam 22 28
desert 25 30
earth 23 30
equator 13 30
factory 22 28
globe 18 30
harbor 14 25
horizon 22 27
irrigation 9 29
lumber 27 29
mouth 22 28
nomad 4 30
oyster 23 30
pasture 24 29
peninsula 9 26
planets 21 29
rainfall 23 30
season 26 30
soil 21 28
temple 25 30
volcano 21 30
Average per pupil * 4 274

~ % 30 pupils



TABLE IV

VOCABULARY INVENTCRY OF GEOGRAPHICAL TERMS

29

September Scores

January Scores
17 20
15 19
15 20
13 22
13 20
12 1L
12 17
12 20
11 13
11 22
11 19
11 18
11 16
11 15
1 1@
11 h |
10 19
10 15
10 18
9 20
9 16
9 12
9 14
9 7
9 12
8 11
8 12
8 20
6 18
6 6
Mean 10.6 16.2

%* Number of words 22
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Using the Weekly Reader scores from the evaluation
of performance of vocabulary from context skill, the group
showed a gain of from 234 to 284 from October to January.
Figured in percents, the group improved from 56% to 68% in
their ability to handle context clues for funectional reading
purposes, as measured by this particular test.

Locational Skills. Locational skills are skills
that seem to call for developing procedual methods. Schell
(65, ps 117) sa?s; "Well-constructed skill inventories are
not guaranteed to reveal all deficiencies of all pupils;
but used wisely they can provide diagnostic information
about pupils at all grade levels which cannot readily be
collected any other way and which alert teachers can easily
substantiate by informal observations." With this in mind;
a brief teacher~-made skill inventory was developed to ate
tempt to determine more adequately what locational skills
needed to be implemented., (appendix) From this starting
point lessons were developed to provide practice for specif=-
ic skillse. The appendix shows specific lessons developed
after the inventory pinpointed more exactly which area needed
more work. At midyaar a Location Skills Survey wa.s given,
15 pupils scored 100%, 8 scored 92%, 5 scored 83%, and 2 at
75% indiecating a considerable aflount of skill had been

mastered in word if not in "deed", The observation men-
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tioned above showed that some of the pupils seemed to pre-
fer to "browse" in the library rather than to initiate a
plan of attack to 10&#%9 a specific reference unless they
were timed in some activity, then they would employ the
skills, Performance on the individual assignment sheet
indicated that the pupils could use reference materials to
answer questions. (appendix) In reply to a questionnaire
sent home (appendix)}, it was learned that every child in
the room had some type of reference material available at
home, This reduced the possibility of diseouraging a ré&=<-
search because he did not have the needed source at his
disposal, . _

Techniques for implementing., To call attention to
the faect that the textbook is tc be used as a tool for
learning and a source of information, the following lesson
was presented for the title page., Pupils should be given
frequent opportunity to investigate the parts of their book
and be allowed to deseribe in their own words that they find,.

1, What is the word that means "the name of the book"?

2+ What really are books?

3+ How does the social studies book differ from your
reader? How is it like the reader?

L+ Look at the title pages of all your books. Make a
list of the kinds of information you find.

5+ If no date is given, turn the page, What does C mean?
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6. When you are looking to see if a book might have
information you have a need for, why is it im=-
portant to know each of the following:
title author's name date of publication

Students should be familiar with the physical char-
acteristics of books - especially the text in that it will
provide the primary source of reference and guidelines for
the school year, It is important that students realize that
books are the ideas of men and women presented in a partic-
ular form, For further development in locational skills it
is important that a child realizes he can get a general im=-
pression of a book from the information of its title page.

Three specific considerations:

l. The title page of a book is within the first
page or two of the front cover,

2. It always gives the title of the book and the
name of the author.

3. The date of publication sometimes is written
on the bagkawf the title page.

Evaluative Skills. The evaluative skills zre com=-
ponents of so many factors it is diffiecult for the teachker
to be cognizant of what skills are actually involved in this
area. Proceeding on the assumption that judgments are ine

volved, a teacher=-prepared inventory was given in September,
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a corresponding one in January (appendix), In an attempt
to construct a test that would include items that concerned
the different disciplines of the seeial‘studies area, yet
would involve thinking and not Jjust recall; the items were
of a heterogeneous nature, Table V shows that improvement
was made but the reliability of the test as to whether it
measured evaluative skills is questionable.

In an attempt to implement evaluative or critical
thinking skills, lesson plans were designed in the area of
inference,.fact and epinion, and perceiving relationships.
After every unit test a careful scrutiny was made of the test
quections that were missed by one-third or more of the class.
Qualifying words and negative true and false items emerged
as causing the most difficulty by interfering with the pupils
line of reasoning or to guote a fourth grader, "It messed up
my thinking," To provide practice in this area, lessons
were developed for practices

Hegardless of intelligence quotients, if not hampered
by vocabulary difficulties, observations by the teacher led
to the conelusion that some pupils seemed to have a more
logical type mind than others. For some reason, some students
needed careful leading guestions to help them form conciu-

sions; others proceeded on their own,



TABLE V

NUMBER OF ITEMS MISSED
ON EVALUATION
INVENTCHY

TEST

ITEM NUMBER¥ SEPTEMBER  JANUARY

1 23 2
2 18 5
3 11 15
L 5 3
3 11 6
6 18 12
7 19 12
8 20 2
9 21 12
10 19 12
11 17 10
12 20 9

% an attempt was made to pair the items
to make them of comparatiye difficulty
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One aspect of evaluative and critical reading praé-
tice that the pupils gained proficiency in was in the area
of analyzing why they missed certain test questions. Hope=-
fully this type of critical thinking by the pupils can offer
the teacher some foresight into future instructing. A re-
cord was Kept of responses made by the pupils as to why
they answered certain test questions as they did., The test
items were part of the unit achievement test that accompany
the basal text.
Q: How are the Rhin:z River and the Nile River alike?

Bach flows norihward - true or false,

A: Ve have been studying the Rhine and the Rhone., This
tricked me when it threw in the Nile,

A: I still don't know my map directions.

A: On the big map in our book the Rhine flows north but
Bhen it curves west Jjust before it reaches the sea.

A: Map "confusen" (sic).

Q: DBoth rivers are used chiefly for irrigation - true or
false.

A: I get irrigation and transportation mixed up.
A: If the Netherlands had a dry spell they might irrigate.

A: Canals are used for irrigation and they have lots of
canals.

A: The word chiefly made me miss it. I didn't know
how much chiefly was,

‘ust

o

Q: What might you expect to see on a trip down the Rhire?
Great cities - true or false.

A. In my picture of a trip down the Rhine, all you can see
are some castles. They aren't great cities.
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I didn't think Rotterdam and the other cities along the
Rhine were great cities.

Would you expect to see steel mills on a trip down the
Rhine River?

I thought when it said down the river it meant in the
part where it comes out in the low countries and we
studied this land was reclaimed from the sea so wie re
would they get coal and iron to make the steel,

I didn't know people grew steel in Holland.

I thought the mills in Holland were windmills and they
would be made of wood and not steel,

Again referring to the above: true or false, would you

- expect to see Switzerland on a trip down the Rhineg

I forgot the river started in Switzerland and only
thought of seeing the Netherlands, .

The Dutch have been making polders only during the last
few years - true or false,

I missed it because the map showed there were still some
of them unfinished so maybe they hadn't been working on
them too long,

On the polders, dairy farming is very important - true
or false.

Well, I thought that since they didn't have much land
because they had to take it away from the sea that it
couldn't have very much dairy farming. Or not enough
to be very important.

I wouldn't think they would want their good cows in the
places that are so wet and the polders have to be pumped
all the time.

Is this true about farming in the Low Countries: on
higher ground, crops such as rye and potatoes are grown?

I think so muck water would rot the potatoes.,

I didn't think they had high ground in the Low Countries.

They were talking about low countries then they ask some-
thing about high ground, this just mixes me up.
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Q: Low Country farmers grow more than enough to feed their
own families -~ true or false,

A: I missed this one because I was thinking, most people
of Europe hardly have food to eat themselves,

A: I thought that they didn't have encugh land.

A: I thought they were like other people today and other
people buy a lot of different kinds«wof food. They don't
grow their own sugar and coffee and stuff like that.

Q: If you were visiting the capital of Belgium, you would
be in (Brussels, Amsterdam, Bern).

A: I didn't think any of them were right because none of
them have a star by it on the map in ouwr book,

A: The book told more about Amsterdam so I guessed wrong,
I couldn't remember whether it was Brussels or Bern.
A: I thought Amsterdam was bigger so it would be the capital.

Q: On a list of things the Low Countries selil to other coun-
tries, you would expect to find (oil, machinery, dates).

A: The book sald they don't have the money to buy very much
machines for the farms so I didn't think they would sell
much, so I marked dates.

A: I thought the Dutch bought tractors from the United States.,

A: I thought the Low Countries sold food and dates were the
only food on the list,

At I thought machinery means what farmers use and the book
said some of the farmers have tractors but not too many,

Q: Would you see terraced hillsides along the Rhine?
A: I missed this because I thought a terrace was a porch

%ﬁd in the pictures the houses don't have porches on
em,

At the beginning of the study the answer was usually,
"I don't know why I missed that.” These responses seem to
indicate that at least pupils were beginning to think about
why they responded as they did,
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Organizing Skills. Organizing materials are often
closely related to outlining skills. At the beginning of
the study a simple brief inventory was given to determine
skill proficiency in the simple mechanics of outlining.

60% of the class successfully completed the inventory., In
January, a second inventory test was given. The test was
designed to be more difficult in interpretation. Again
60% of the class handled this material successfully,
(appendix).

If a skeleton outline was set up, 25 of the 30 pupils
could complete it. If the pupil was required to formulate
his own outlina; using correct mechanics, only ten pupils
could handle this, Therefore, the conclusion was drawn
that it would be more profitable on a fourth grade 1eVel;
to the greater number of students, to teach only basic or
preparatory skills of outlining, The preparatory skills
would include work in the area of selecting th: <:y word

of a sentence, the main idea of a paragraph, the title of
a selection; of asking such questions as who, when, where;
why, what and how; of perceiving sequence of time order,

To present the explicit techniques for implementing
the skills in an effort to reinforce and enhance proficiency
in the social studies area lessons plans were developed in

the following areas:
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Vocabulary
“ronunciation inventory
Use of prefixes
Use of suffixes
Classificstion words
Bultisematic words
History of some interesting words
vWords to make voecabulary more meaningful
words that measure time

Location Skills
Using Table of Contents
Picture study
Map Skills
Regding a graph

Evaluative Skills
Qualifying words
Negative sentences
Substantiating facts
Facts or opinions
Zvzluating newspaper articles
Skimming '
Comparison of various sources for reference materials
Validating statements
Inference

Crganizing Skills

Sumrarizing

Meckanies of outlining

Paragraph topics

Subtopiecs

¥ord details

Locating main ideas

iessons involving all the skills
Considerations for the procedure:

l. The study was conducted in an intaet fourth grade c¢lass-
roont with all pupils exposed to the same treatment with-
out any at-empt to randomize,

2« Any changes in enrollment were deleted from the study,

3, Pupil maturation and teacher motivatiocnal factors

were disregarded in evaluating gains,



CONCLUSIOHNS

A summation of this study reiterates the fact that
the classroom teacher should not rely on the supposition
that skills formally presented in the reading class will
be transferred to the functional reading task needed in the
social studies context, Trus; there are many opportunities
for the classroom teacher to guide students in developing
reading skills for achlevement in social studies progress.
However; these skills are tooc vital to be left to inciden-
tal learning. Special skills need to be initizted. Some
of the reading skills are especially pertinent to the social
studies and to the classroom teacher falis the task of
directing, implementing, and evaluating the skills needed,

The social studies teacher has a primary function of
teaching the children how to study, how to find, evaluate;
and use information, ?herefore¥ the skills aim of a lesson
has utility in itself., The special skills implemented in
this study for this purpose were the skills of inicrpretation
which involve vocabulary development; and tlie skilis of loca=-
tien; evaluation, and organizing., By planning a guided, se-
quential program which provided for practice in these areas
the pupils seemed to gain confidences, Self-confidence is
imperative in the development of desirable skills, If the
fourth grade child is to be helped to enlarge his attitudes
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and appreciations in the changing world in which he lives,

research habits and skills need to be developed. VWhen a
need arises by way of a question or a problem, the pupil
should know how to proceed on his own to seek an answer
by knowing where to look and how to look. After locating
the material, e should be able to unlock the vocabulary
maze to interpret meaning, Bvaluating the material com-
pounds difficulties for adults as well as children; bub
hopefully skill development and continued practice in this
area will at least provide insights which might otherwise
be ignored. Organiszing the materinl after locating con-
tributes to retention as well as relating to or for others,

All of the skills are highly integrated yet they ecan
be segregated for specific development,

In the opinion of this writer the implications to
other teachers are:

1, The implementation of reading skills in the social
studies program is a worthwhile endeavor on the
part of the classroom teacher,

2+ Timed, planned, and sequential lessons providing
for explicit techniques for implementing the skills
should be part of each day's social studies program.

3« Continual study and ecareful observation of these
techniques are highly desirable goals for the class=-

room teacher.



1.

20

3

L

54

6

7o

9

BIBLIOGRAFHY
A. BOGKS

Austin, Mary C., and Morris, Coleman

The First R: The Harvard Report on Reading in
Tl ety Schogl e Hew Yorpr ot Moaniitar
ompany, 1963s

Brewer, A, Madison
The Reading Study Skills: oving Reading Instruct-
Ton. Joint Proceedings of the 25th. Reading Gen= -
Terence and the First Intensive Summer Workshop, 1964,
Pennsylvania State University, Vol. 1, pp. 25-30,

Carpenter, Helen McCracken

Skill Development Soeci Studies 33rd. Yearbook
of %eﬁ%&%o%cﬁ Tor The Jocial Studies.
Washingten, De Cu: A Department of the N.EJA. 19’63 .

Cole, Luella
'f‘he Improvement of Reading, HNew York: Farrar and
Hﬁa?@%;', inc, 1938. pter IX, pp. 152-170,

Cooper, Kenng;hﬁé s Sorensen, G%:renee Wey Tadi, Lewis Paul
Mankind ime and Place: 1 arg%?§ to Look at Our
World, é%?f?iﬁfbwn, ew Jersey: oilver Burdett Come
pany, 1 .

S G o 2 Skil h C
The Content-Readi kills of the Elementary Curric-
ulum, Joint F%aceediﬁgs of the 255%:'"ﬁ§§§¥hg Con-

erence and the First Intensive Summer Workshop,
Pennsylvania State University, Vol. 1, 196L. pp. 51-61.

Fay, Leo; Horn, Thomas; McCullough, Constance

Imgreggﬁg Reading in the Elementary Social Studies.
ational Council for the Social Studies, A Depart-
ment of the National Education Association, Wash-
ington, D, C, 1961,

Figugel, Je Al%en (Editaﬁ) .

istas in Reading. Vol. 11 Part Proceedings of
the 11th, Anmual Convention, International Read=
ing Association: Newark, Delaware, 1967.

Gage, Ne L. (Editor)
ﬁandback'gg_ﬂesgggch on Teaching, American Educat-
io Research Association. icago: Rand McNally
and Company, 1963.



10.

154

16,

17.

18,

19.

L3
Grayﬁ William S, (Chairman)
e

ad in General Education, An Exploratory Study.
port of the Committee on Rea ng in General
Education, American Council on Education, Washe
ington, D. C., 1940,

Gross, Richard E, and Badger, William V,

3°°%§l Studies: Reagigg Relation to the Social
es, bncyclo gigE'ucat onal Research,
Edited by . Wew Yori: The ¥a

ester W, Harris. W York: e c-
millan Company, 1960, pp. 1310,

Harris, Albert J. " o Fndley B
How to ;ggregse eading Ability. DNew York: Long-
mans, Green ompany e .

Harris, Albert J.

Effective Teac of Reading. New York: David
WcXay Company, %852.

Harris, Chester (Editor)
Encyclopedia of Educational Research., HNew Yorks
The ﬁEEggIIEﬁ'mepany, 1960,

e Ao sk practaces of Teaching Boatin

inciples and Practices of Te e

olumbus, Ohio: les E, Merr oks, ne,
1961, Chapter 8, pp. 268-298,

B N i i Fiel Comb R h
at t ent Fields., 3 esearc
H'e'ﬁ%é?nd‘ﬁo ctices. Proeee&.‘%so the
. Annual Convention, International Reading
Association, Vol. 11, Part 2, Newark, Delaware, 1967,

Huus‘5 Helen . ks g - -
dren's Books to Enri e Soecial Studies: For
Temen Grades., National Gouncil for the
gggl udies, Bulletin No. 32, Washington, D.C,
L]

Jaro%émek, gohgi -
c¢ial Studies Elementary Education, New York:
The Ma Company, .

Jarolimek, John

Social Studies %;emengigg Q%uggtion Associa=-

on of Teac f%gb ci udies o Eha City of
New Yorks New York: Holt, Rinehart, and Winston,
Ine, 1967 Chapter 8, Social Studies Skills,



20,

21,

22,

234

24_.
23
26,

27
28'
29.

30,

L

Joyce, Bruce R.
Strategies for E%ementagx Social Studies Education.
University of Chicago: ocience Research Association,
Inc, 19’651

Kirby, Anne -
Elementary School English, Menlo Park, California:
KEEisunréesIey ?ﬁbi%sﬁing Company , 1967,

Loy dine Trobleas iv chatent Fislis. Reading in
ea TOoblems . Content elds. £a : :
ﬁEnara§ ucation, American Council on Education,
Washington, D. Ge, 1940, Chapter V, 113-185,
M el ne With Childr Soeial Stud
ork: Nit ldren in Soeizl Studies San Fran-
cisco: Wadsworth Publishing Company, Iné., 1961,
Morse, Horace and MeCune, George H,
Selected Items for Test Study Skills and Critical
ng, Third Bdition of National Council for
ocial Studies. 80 pp.

Michgelis, John U,

Soc;%% Studies in the Elementary §§h0015g 32nd,
earbook of National Council for the sSocial Stuéies.
Washington, D, C,, 1962.

Petty, Walter T,

The Lan e Arts in the Elementary Schools, The
emer Tor App ed‘EésearE%'EETEE%%ﬁtEen, Tne.,
Washington, D. C., 1962,

Randolph, Vietor R. and Samford, Clarence D,
Taaaﬂi Eégmant%§§ISchoo; Secial Studies, Du-
uque, lowaj '« Brown Company, 1957.

Russell, Dawvid H ’
Jdrents Thinking, Bostofii Gimn and Company,

Russell, David H. :
Chiidren_;gggg_tc'ﬁeéd- Boston' Ginn and Company,
« Chapter 11, pp. 323-360,.

Servey, Richard E,

Soecial Studies Instruction in the Elementa Schools
oo (RRTacL IO AR TS ShERmany Schools.
bany, 1967.



L5

e e Seive Teaching of the Secial Studd th
reative Teaching of the Soc % tudies in the -
E%emen#ggz School, New York: Allyn and Bacon, Inc.,

32. Sumith, Nila Banton e Citlde nel
Reading Instruction for To%gx's nildren. Engle-
ubaa‘gEiETs, New Jersey: Prentice-llall, Inc., 1963.

S R eyl ding, Champaign, Illinois: Garrard
ovarcd Better Reading. ( paign, nois:
1ishing Company, 1963,

e Straﬁgigagth Child Im 15 Read New York
elp Your Improve H. ing. ew York:
. P, Dutton and Company, IncCs, 15%2,

35, Thompson, Evelyn 3,

New roaches to Teach -in the Study Skills.
Vistas in Reading, Vol. 11, Part Proceedings of the
Tith, Ann onvention, International Reading
Association, 1967, pp. 62.

36, Thorpe, Louis P, Lefever, D, Wetty, Noslund, Robert A,
Teachert!s Handbook., Chicago: écience Research
ssociates, Inc,, 1955,

37. Van Gilder, Lester L,

Meeting Reading ds of the Content Subjects
mﬁings e%- t%'ﬁ. “Anmual Comvention,

International Reading Association, Veol., 11, Part 2
196?& PP» 39=42,

Bs PERIODICALS

38, Arnsdorf, V,
"Children's Understanding of Social Studies Concepts,"
Childhood Eduecation, 43: 554=6, May, 1967,

39 Aukerman, Robert C,
"The Reading Status of Good and Poor Eleventh Grade
American History Students,"™ Social Education 11:
351-53, 1947.

L0, Betts, Emmett Albert
;Bevg%zping ngie ﬁiadiﬁgggkil15-—*T%raugh8E€£§ctu
ve ss Organization," BEducation, Vol., 7 Y.
1958, ppe 561-572, = — P



L1,

L3

k7.

L8,

L9

50,

L6

Brownell, John A,
"An Exp&rlmental Study of the Influence of Training
in Reading in the Social Studies on the Ability to
Tgénk Eritically," Doctor's Thesis, Stanford U,,
1952,

Calloway, As Byron and Jarvis, Oscar T,
"Teaching Readlng in the ﬁlementarg School,”
Educatlcn, Vbl 9, November-December, 196 é
PPe 2=

Chase ﬁ, Lindwood
éubaect Preference of the Fifth Grade Ghildren "

2 g_zg,: School Journal, January, 1949, pp. 56=

Claland, Donald L.
"The Significance of Developmental Reading Skills
The Reading Teacher, Vol. 8, No, 2, December, 195L
TTG'I3E;IED¢

SOV Rlading in the Social Studies,” Secial ,
ading t oc tudies oci ﬁducatlﬂn
21: 1h~16, January, 1957, !

Dallman, Martha
"Classroom Reading for Social Studies,." Grade
Teacher, 78, October, 1960, pp. 40: 109-TI0,"

Dallolio, Helen Carey
"Trends in Geographic Content Raemphaaize Diffic=

culties in Reading," Journal of Geography, 58:
144-149, March, 1539, ?

Davis, Robert A.
ﬁlanning Teacher-HMade Tests,“ Peabody Journal

of Educat;on, Vol. 46, No, 3, November, 1908,
?Po

Grayum, Helen S.
Gwﬁat is Skiming? ihat AreTItshgses at D%ffﬁrent
rade levels?" Rea 1 geacher, Vol 0s 1
Octeber, 1953, pp. v !

Hodgson, Frank M,
"Irends in Social Studies in the Elementary School,

School Sociology, 80: 85-87, 195L.



51,

52,

3.

Ske

55

56.

57+

58.

59.

L7

Horn, Ernest
"Responsibility for the Developmental Reading
Skills Needed in Curriculum Area," The Read-
ing Teacher, April, pp. 55: 212-214.

Horn5 Thomas D.
Work-Study Skills: Some Neglected Areas,”
Education, Vol. 81, May, 1961, pp. 521-523,

Hunkins, Francis P,
"Ski11 Building in the Social Studies, K-12,"
Edueation, November, 1967, pp. 88: 122-125,

Kingston, A. Js
"that Do We Mean by Reading in the Content

Areas?", Journal of DeveleE%ental Reading
Vol. ?If, NOe 3, PDe 14O~ 1158, )

leef, L., M,
5Gritieal Thinking Through Elementary Soc-
izl Studies: Reality or Ideal?" Soeial Stud-
ies, 59:250-4, November, 1968,

MeAulay, J. D,
nCriterions for Elementary Soeial Studies,™ Educat-
ional Leadership, 25: 651-3, April, 1968.

AT ice the NoneRead lational Ed

eaching the Non-Headers," tiona ucat=-

ional Association Journal: Vol. 56, September,
1@67| PDs 15-

McAulay, dJ. D.
"Special Studies Dependent on Reading " Educat=-
ion, Vol. 8, October, 1961, pp. &7- 5.

Hecu%%ough, GoggfanceLg. o Haadins: Pasgha
ontext Aids in Learning,"™ ea eacher
April, 1958, Vol. 11l:k, pp. 225-220. ’

604 . Mary Richard, Sister

61.

"Summarizing Stories," Elementary Education
Vol. 37, January, 1950, pp.'z§:ﬁfq ’

Michaelis, John U,
"Current Problems of Elementary Teachers in
ggc%al Studies,” Social Studies, 38: 221-225,
L7



48

62, Morse, Horace T, and McCune, George H,
"Selected Items for Test Study Skills and Critical
Thinkingi” National Council for Soeial Studies,

Third Edition, 1957.

63, HNational Edueational Assocciation -
“Resgarch Clues,™ Iodays Education, November, 1968
Ppe 724

64, Randolph, Clarence
“Can Social Studies Objectives Be Accomplished with
Present Day Textbooks?" Soecial Studies, A45: 134~7
Dﬁtober’ 195&'!

65, Schell, Leo M,
“Informal Reading Skills Inventories," Edueation
Vol, 89, No, 2, November-December, 1568"“19—%17", pp, 117-120,
Helen E,
ﬁreparation of a File on Exercises for Developing

Study Skills in the Middle Grades," Journal of Edu-
cation, 136, Nowvember, 1953, ppe 40-13,

67, Shankman, Florence V,
"Introdueiag the Study Skills n Edueatien Vol, 86
No, 4, December, 1965, pp. 236

68, Sheldon, William D,
“Gurriculum Problems Presented by Poor Readers "
The Readingz Teacher, February, 1958, 175-178,

69¢' SPaChB 3 Gearge D »
"Reading in Various Curriculum Fields " The Re g -
ing Teacher, 11, February, 1958, pp. ise°78,

66 . Scott

70, Vagner, George
"Qﬁat Schools Are Doing: Developing Reading Power
in tze Content Area," Education, 85, October, 1964,
122=4,

71. Witty Paul Al
"Phe Role of Reading in the Soeial Studies,™ Elemen-
tary English, XXXIX, October, 1962, ppe 562=9,

72. Young, William E,
ﬂRecen$ Research on Reading in the Social Studies,"
Education, 62, September, 1941, pp. 18-26,



e

The

754

764

T7e-

784

794

80,

49
Ce EDUCATICHAL MCNOGRAFHS

iﬁm Ce and %e’ise, Kathleen
¥ nal _ :_J-.i Gm sv’:

ths ThutatToraT Sere

e taart . Lyons and Darnahan. Chicago, Illin=-
ois, 1962, Bulla%in Noe 10, ' '

Pay, leo ¢
veloping the Ability to Read Criti " Read
"Devel

ing Bulletin No, 28, Lyons and ﬂarnahan, Gﬁiﬂagn,
Illincis,

Fay, leo G
*wFlexibility - The Key to More Efficient Reading,"

Hea Bulletin No., 29, Lyons and Carmahan; Chicago
I1linois. T ' g

Gray, William S
*Improving Reading in A1l Curriculum Areas, "Supple=
mentary Educational Monograph, No. 76, chieagn
University of Chicage Press, %ﬁvember, 1952,

Lﬁdggk William J.
Heading and the Content Subjects,” Contributions
in Reading, No, 17, Boston: Ginn and Company, 1961,

HcKee, Paul
"faach Pupils to Qr%anize Reading HMaterial in
Cutline ?crm " Timely Topies in Reading, Houghton
ﬁifflin.cﬂmpany, New York, 1961,

¥ason, Walter M,
"Readibility Controls in the Conmtent Subjects,®
The ABC language Arts Bulletin, ABC Eduecational
Research Service, Vol. VI, Ho,. 2, New York, 1954,

Cdland, Horine
“Teaahing Children to Use HMaps and Cther Graphic
Materials,” Reading Promoticn Bulletin, Ho. 7,
Lyons and Carnahan, Chiecagec, Illinois,

Sheldon, William D.
*"successful RBeading in the Content Area,™ The ABC
Reading Bulletin, Ho. 104, Boston: Allyn & Bacon,
Inc,, September, 1960,




APPENDIX



51

TEACHER-MADE
Word Recognition: ' Comprehension
SAMPLE IRI
"Learning to Look at Our World"
page 195

HOMES AND PECPLE

Some were rich and some were poor, in ancient Rome.
Some lived in fine houses, and others lived in tiny apartments.
So it is in Rome today.

Yet even the poor people in Rome today can enjoy things
that the richest people did not have in ancient times, Any=-
one in Rome today may use electricity for light or heat.
Anyone can listen to the radio or watech TV, All who are
interested can take photographs and see motion pictures, All
may read magazines and newspapers,

If people in Rome are sick today; they can go to mod=-
ern hospitals. The doctors know far more about health and
disease than anyone knew in ancient times. The doctors have
medicines that work like magic. People today live much longer
than most people in ancient Rome could hope to,

Comphrehension Check:

1. What does ancient mean?

2+ What is another word for photographs?

3+ What is being compared?

Le Why do people live longer today?

5« Do you think you would find many schools in Rome today?

6. Do you think you would rather be a King in ancient Rome
or a poor person living in Rome today?



TEACHER-MADE IRI

"Learning to Look at Cur Worldr®
page 288

Word Recognition: Comprehension

GOVERNMENT WORK

The government was moved to Washington from
Philadelphia more than one hundred fifty years ago,

At that time, less than two hundred people worked in the
government offices,

Today many thousands of people in Washington work
for the United States government, Not many of the workers
are in the Capitol or in the White House.,

You soon learn that there are many different govern-
ment buildings and offices in and near Washington, For ex-
ample, there is a Printing Office, the Library of Congress,
the Treasury, the famous Pentagon, which is the headquarters
for our armed foreces, and many more, 1ou cannot visit all

of these during a day. But you might choose one or two,

Comprehension check:

l. Where was the capital before it was moved to Washington?

2, About how many people were working in the government
offices when it was moved?

3+ What is the Pentagon?

L. What do you think the author means when he says, "You

. cannot visit all of these during a day?"

52
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TEST A
VOCABULARY INVENTCRY TEST

Below are listed thirty voeabulary words. From
this list, write the correct word in the space
provided before its definition,.

Directions:
1, alps
2 barge
3: bay
L, boundary
5, branch
6, canal
e capital
8+ coast
9+ compass
10, dam
l.
2e
3
f
5e
6.
7o
8
O

10,

1l.

11, desert 21, nomad

12, earth 22, oOyster
13« equator 23+ pasture
14+ factory 24, peninsula
15. globe 25+ planets
16, harbor 26, rainfall
17. horizon 27. season
18, irrigation 28, soil

19. lumber 20, temple
20, mouth 30, volcano

deep indentation of the shoreline that
borders a lake or ocean.

man-made waterway used for transportation,
irrigation,; or drainage.

instrument used to find direction,
place where all the people we know live,

person who moves from place to place to
find food and pasture,

protected body of water where vessels
can anchor safely.,

wood, especially wood that has been sawed
into boards,

the loose surface material of the earth
in which plants grow,

amount of rain that falls during a cer-
Yain pericd,

mountain valleys in Switgerland,
sea animal with hard shell and soft meat,.
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A3.

1is

15

16,

17,

18,

19,

20,

21,

224

234

2L,

254

26,

27«

28,

29,

30.
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imaginary line arocund globe, halfway
between North and South Poles,

seashore on the land near the sea.

flat boat for hauling cargo,

place where river empties into the sea,

a building where articles are manufactured,

a line that people see where the sky
seems to meet the earth,

a hole in the earth'!s surface, empty-

ing molten rock and ash,

place where sheep or cattle graze,
place of worship,
stream flowing into a river,

barrier built across a stream to hold
back and control the flow of water,

method of bringing water from a river
or well to dry land so crops will grow,

map of the world printed on a hollow sphere,

one of the four parts of a year - summer,
autumn, winter, spring,

the nine heavenly bodies that rotate
around the sua,

piece of land almost surrounded by water,
dividing line between regions,
land of little rain.

city-that serves as headquarters for the
government of a state or nation,
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VOCABULARY INVENTORY
TEST B

Directions: Below are listed twenty-two vocabulary words.
From this list, write the correct word in the

space
1. airport T
2 - beach 8 .
3+ canal O
Il-'_f cave 10,

5+ continent 11,
6 s Crater 12 .

provided before its definition,

delta 13« 1land 18, seaport
dock 14, Mountain 19, stream
forest Range 20, town
harbor 15. peak 21, wvalley
horizon 16. prairie 22, water-
island 17. road fall

Lo

2

3

bo

e

6

(0

8

Je

10,

A large area of land covered with trees,
An area of land surrounded by water.

A stream of water dropping over a dam
or precipice.

An open passageway on which people,
animals, cars, or other vehicles travel.,

The water or space between two wharves;

sometimes used to refer to the wharves
themselvese.

A harbor at the shore of the ocean or
large beody of water developed with facil-
ities to Iead and unlead sea-going vesselse.

The line where the earth's surface and
sky seem to meet,

A landing, loading, and delivering center
for airplanes. ,

Any one of the seven largest areas of land
on the earth's surface,

The highest part of a mountain.
A large village.,
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15,

16,

17,

18,

19,

20,

21,

224

13

56
A man-made channel filled with water
used for navigation, irrigation and
drainage.,
Earth that is dropped by running water
when a stream flows into the still water
of a lake or ocean,
A series of connecting mountains,
The land between hills or mountains,

The pebbly or sandy shore of the sea
or of a lake which is washed by the waves,

A flow of water usually of natural origin,
Any natural grassland: but usually used
to describe the vast areas of level or
rolling land without trees in the central
part of the United States.

The bowl shaped opening at the top of a
volcano,

A sheltered boedy of water where ships
anchor and are protected from storms,

A deep, hollowed-out area under the
earth's surface.

The portion of the earth's surface above
the level of the sea or ocean

My score

Date
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VOCABULARY INVEHTORY OF GRUGRAPHICAL

TERMS « C

Directions: ¥Write the correct word in front of its definition,.

bridge

7« £field lhe. sea 2l twaves
8s gulf 15, sea level 22, wharf
9« highway 16, strean

cape _
continental 10, island 17, tide

shelf
current
dike

11, isthmus 18, tributary
12, levee 19, tunnel
13, railroad 20, wvillage

e

2

3.

_be

Se

6s

7

8,

T

10,

11,

124

13,

The shallow sea area bordering the continents,
Main road or thorofare.

A track for trains made of metal rails fastened
to wooden ties.

Alternate rise and fall of the water level of
a lake or ocean,

A small collection of houses less than for a
town or city.

The steep or sloping border of any stream,
A huge dock from which ships may locad or unload.
An area of cleared land often bounded by fences,

The average level of the surface of the ocean
measured along a shere line,

An embaniment beside a stream which prevents
overflow.

Earth or other material built up along a river
or ocean to keep the water from overflowing
onto the land, =

A narrow plece of land projecting into the sea.

A roadway built over a stream, railroad, chasm
or narrow valley.
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16,
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18,
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20,

Rl

224

58
A moving ridge of water which rises and falls,
An area of water bordering on, and lying
within a curved coastline; usually larger
than a bay but smaller than a sea.
The more swiftly moving part of a stream,

An artificial passageway beneath the surface
of the earth,

A stream which flows into another strean,

A narrow plece of land Jjoining two larger
bodies of land, or Jjoining a peninsula with
a mainland,

A large body of water partly or nearly
surrounded by land,

An area of land surrounded by water,

A flow of moving water usually or natuvral

origin,

My score

Date
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TEACHER-MADE LOCATIONAL SKILLS INVENTORY
Part I,
Using the textbook, "learning to Look at Cur World":
. Allotted Timesseo15 minutes

When was the book copyrighted?

How many units is the book divided into?

Where is the world pepulation map located?

What would you expect a world population map to tell you?

What is the major difference about the globe on page 82

and the one on page 1087

What are three facts you can learn about Alaska from

studying the pictures on page 287

Put these words in alphabetical order - pyramids,

Aswan Dam, papryus, shaduf,

Mark the above for pronunciation,

Choose the correct meaning:

as The shaduf was: (a person) (a machine} that carried
water to the fields in ancient Egypt.

b, Our word paper comes from: (pyramid) (papyrus) .

Aswan rhymes with the words: {a swan) (a man) .

Score

Date
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PART I1
Encyclopedia " Allotted time,..5 minutes
(Overhead projection used for pupil reference)

1. In which section of this érticle about Alaska would you
lock to find information about Alaska's most important
waterway?

2+ In which section of the artiecle would you look to find
information about music in Alaska?

3+ Why is there no information on Cape Alva on this page?

Le Why is the word "Albacore” on top of the page?

5, If you are interested in more information on the Alaska
Highway; where might you look?

PART III
Atlas Allotted time,..5 minutes
Diraetiens: study the projection on the sereen to answer,
1, What is the title of this projection?
2« It was taken from which plate in the atlas?
3+ Locate Cuba by letter and section.
Le Which island lies entirely in section G47
5¢ VWhich is larger, Cuba or the Windward Islands?

Name , Score: PFart II
Date , Part III
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PART IV

Library Allotted time...5 minutes

ls This projection shows three types of cards used in the
card index, Name them.

2¢ If you wanted to find a book about Stanley Livingstona;
what would you start loocking under?

3. UFhat number would the book be under?

Le If you were interested in a book about nature; what genw
eral classification would you look under?

5« What is the name of the system used for filing books?

PART V
Biography: the word biography is made from two Greek words -
bios, which means life, and graphein, vhich means to write.
So you can see why the word biography means "the written
story of a personts life,"
Study the projection.
1, Write the titles of three books about wcmen.
2, The book, "Heroes, Heroines, and Holidays" has information

about the inventor of the Ford. VWho was it?

3« Vhy is Clara Barton famous?
Le VWho founded "Hull House?®
5« UWho is one of the last mentioned here to die?
Name Secore: Part IV
Date 7 Part V




LOCATIONAL SKILLS SURVEY

Directicns: We have been studying location skills, To check
your knowledge of tle se skills, answer the follow-
ing questions:

1, How do the content pages in a book help you?
2+ How are the topic¢s arranged in the index of a book?
3, How are words arranged in a dictionagy?
Le What does the word "definition" meanf
5 How do the guide words on a dizstl.nary page help you
to find words?
6, If the two guide words on a dictionary page are pelt
and provisions, will the word patio be on that page?
7+ What are three things you ecan find out about a word in
a dictionary?
8, What is a glossary?
9+ How are words arranged in a glossary?
10, How are topics arranged in a set of encyclopedias?
11. HName two things you can learn from a title page?

12, How can a eross reference help you?

Name Score

Date




LOCATIONAL SKILLS

Copy of assignment sheet for individual assignments,.

USING REFERENCES

63

Question:

Angwer:

Source:
I wag unable to find the answer
I forgot to look

Date___ Name

Types of questions assigned:

1., Vhere did Christopher Columbus spend his boyhood?

2+ In what state was Robert E, Lee born?

3+ VWhat kind of money is used in Franee, in Italy, in India?

e How were the months named?

5« Could George Washington ever have eaten an ice cream cone?

6. How long have people been playing aecordions?

7« Could Abraham Lincoln ever have visited Jane Addams at

Hull House?
Pupils formulate questions. Trade papers,
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INVENTORY FOR LOCATICNAL REFERENCES

HAME

l. Do you have any encyclopedias in your home?
HName them:

2+ Do you subscribe to any children's magazines or book clubs?
List them:

3+ How many trips have you made to the public library this
school year?
If the answer above is none, why?
Lack of transportation
Lack of timeeseescocas

Other reasons

Parents please note: This teacher is neither working for
nor selling books for a book company,

We are going to be doing more extensive
work in reference materials and I need
to know what we have to woerk with,

Vivian Wiedmer
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ORGANIZING INVENTORY

The following facts are about Alan Shepard, The

outline at the bottom of the page was made from these facts,

Place the correct facts under the topic under which it be~

longs,

1.

2s

3e

Lo

Se

T

8o

Alan Bs Shepard, Jr, was born in New Hampshire,
After more air training in Taxaa; he was chosen for
training in a navy test-pilot school,
Shepard made the first manned space flight for the
United States on May 5, 1961,
As a young boy he spent many hours making model
boats and airplanes,
His ecapsul reached a top speed of 5100 miles per
hour and a height of 1163 miles.
His first air training was in Florida,
Finally he was chosen for training as one of the
first seven United States astronauts,
At the end of fifteen minutes he landed in the ocean
after a trip of 302 miles.
ASTRONAUT ALAN B, SHEPARD, JR.
I. His boyhoed days
II. His air training
I1I, His flight into space



ORGANIZING SKILLS

Below are nine sentences., Arrange these sentences in order,

You will have three short paragraphs.

Meridians are lines north and south on a map.

The continental United States has four time belts.

Parallels of latitude run east and west on the map,

One hour in time equals 15 degrees in longitude.

The lines measure the longitude of a place.

When it is noon in HNew York; it is 9 A.M. in Fresno.

On a globe these lines are shown meeting at the poles.,

They are so named because they are parallel with the equator.

The prime meridian passes through Greenwigh, England,.

l« One paragraph tells about "

2. One paragraph tells about .

3. One paragraph tells about .
Name Date

Satisfactory, Fair_ _. DNeeds More Work
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Evaluation Test I
Wulbarry Sress do ot grov seit in she Tattes duusass
as 8ilk be nylon cs linen de rayon
The South Central area of the United States includes =
aes Oklshoma b, Iowa ¢. Utah ds Florida

Bill is a new boy in town, When he choocses his friends,
he should know =

ae The kind of house they live in
bs How much allowance they get

¢e If they have interest like hig
de« If they have many‘geed clothes

A TV repairman uses most directly in his work what he has
learned about =

8. taxes be business Cce electricity ¢, law

If a2 man owns a raper mill, he is probably most interested
in the use of =

a, wheat bs forests ce coal de oil
Rubber trees grow in a land that is -

ae hot and dry be hot and wet ¢, cold and wet d. cold and dr

If a woman runs a dress shop, she is probably most intere
ested in what happens in -

8. Ziner's unions be aubomobile workers! unions
Ce textils workers! unions de waiters'! unions

When there is much shipping on 3 body of water, at the
ends of the shipping routes it is likely that -

a. farm lands will develep b. interest in art will be less
c. interest in education will decrease d. business cities
will grow up
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Heavy dust storms most often develop where the soil is -
a, growing wheat plants b, not plowed ¢, bare

d, mixed with corn stalks

10, Farmers live farthest apart in places vhich raise mostly-
a. dairy products bs corn and hogs ce fruit and
vegetables d, wheat and beef cattle
11, DNorth America is related to Mexico as Europe is related
to~-
a, Egypt be It&l? ¢ India d. dJapan
12, The nation in Europe with the largest area is -
ae. Spain bs England ¢, HRusdia d, Italy
Name Score
Date
Items missed:
1 2 3 4 5 6 7 8 9 10 11 12



Evaluation Test II

Mark the correct response, If you really think critiecally
about what is being asked, you should answer most of them
correctly:

1, People who farm large areas of grazing land probably
receive much money from the sale of -

aes horses be. cattle e¢. chickens d. hogs
2+ People in Switzerland live in a land most like -
as Texas b, Florida e¢. DHNebraska d, Colorado

3. Canada is most likely to become a great industrial nation
because she has -

ae. many natural resources bs a large population
ce a vast railroad network d, a great shipping fleet

Le A meeting is related to its chairman as a court is re-
lated to a -

as Jjudge Db. policeman c¢. lawyer de sheriff

5« ©On which of the following is the passenger fare almost
always paid at the end of the trip,

a. taxicab b. train Ce airliner d. Dbus

6. A winter freeze in Florida might cause a rise in the
price of =

a, oranges be. pineapples c¢. coffee d., potatoes

7« A message who wants to sell something to one who wants
to buy it is called =

a. an editorial b. news c. facts d. an advertisement
8¢ A person who was not real but is famous in stories is -
as Daniel Boone b. Dave Crockett c¢. Buffalo Bill

de. Paul Bunyon
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10.

11,

12,

Name
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Clara Barton; "Angel of the Battlefield;“ gave to America=-

a, penieillin b, the Red Cross ¢, our freedom d. our flag

Feople who built sod houses probably did so because they

as had no money b. had no carpenters ¢, had no other
material de were somewhat lazy

Coffee grow where there is a warm e¢limate, Which one of

these countries would most likely export coffee?

a, China be Canada ¢e Brazil d, Arabia

A person who lives in a hogan is probably -

8¢ a Spaniard b, an Eskimo ¢, an Indian d, an African

Score

Date

Number of item missed:
l1 2 3 4 5 6 7 8 9 10 11 12
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IMPLEMENTIRG READING SKILLS IN THE FOURTH GRADE
SOCIAL STUDIES PRCGRAM

The social studies provide & setting in which exten-
aive; purposeful reading is utilizsed. Proficiency in apply=
ing reading skills is cardinal for this functional reading,

In order to improve instruction and make the social
studies program more meaningful to the pupils, the classroom
teacher encounters the difficulties of directing, implementing
and evaluating the skills needed.

It was the purpose of this study to determine which
skills are needed in the area of social studies functional
reading purpcses at the fourth grade instructional level;
and to present some explicit techniques for implementing these
skills in an effort to reinforce and enhance reading profi-
ciency in the social studies area,

There are many opportunities for the teacher to guide
students in developing reading skills for achievement in
social studies progress. However, these skills are too vital
to be left to incidental learning. Special skills need to
be initiated. Some of the reading skills are especially
pertinent to the soecial studies, The special skills implee-
mented in this study were the skills of interpretation wvhich
invelve vocabulary development; and the skills of 1acatinn;
evaluation, and organizing,

The special skills are highly integrated but a pro-



cedure plan was developed which provided for the explicit
implementation of the specific skills. Teacher made inven-
tories were constructed to determine needs and tec measure
gains made. Constant refinement of teaching techniques and
procedures produced fresh approaches and new insights into
the learning problems,

The study was conducted in an intact fourth grade class-
room with all pupils exposed to the same treatment without
any attempt to randomize. Any change in enrollment was deleted
from the study. Pupil maturation and teacher motivational
factors were disregarded in evaluating gains.

The conclusions of the study reiterate that continual
study and careful observation of techniques for implementing
functional reading skills in the fourth grade social studies
program are worthwhile goals.



