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INTRODUCTION

Current educational; psychological and sociological literature
emphasizes that education for all children and youth to be meaningful and
fruitful must be planned to meet individual needs as never before. There is
extensive criticism of school curricula, both elementary and secondary, charge
ing the schools are geared for middle class children and ideals. The exist-
ing public schools appear to be successful or at least adequately satisfying
for about eighty-cne perceant of those in school, !

However this report was an investigation about the fifteen percent of
the adolescents who are considered alienated. The study was limited to the
lower class alienated adolescent but alienstion is not a phenomenon confined
to the lower class. "Any child who lacks recognitiom at or in scheol, er whe
is emotionslly insecure, can become llll‘“ﬂ-'z It was noted that most
alienated youth were of the lower class im school.

Much can be dome by the schools in altering their curricula and en-
vironment to meet the needs of such youth but the schools cannot and should
not try to do it by themselves. Leadership by the schools is needed to get
the entire community involved including interested individuals, industries,

social and fraternal organizations, public welfare agencies, family guidance

lpobert J. Havighurst and Lindley J. Stiles, "Natiomal Policy for
Alienated Youth," Phi Delta Kappan, 42:283, April, 1961,

2M‘. Pe 284,



clinics, and employment services to mentien only a few. Invelvement by the

entires community is naeded te mest the varied needs of so many youth,



THE PROBLEM AND DEFINITIONS OF TERMS USED

Statement of the Problem

The first purpose of this study was to identify alienated youth. Ine
vestigating underlying seurces of alienation was a second purpose. Raport-
ing work that has been done among the alienated and is presently being
carried on wvas a third purpose vhile the fourth one was to suggest ways of

preventing alienatiom,

Isportance of the Study
The term alienated youth can be applied to many youth including the

problem or delinquent youth, the undermotivated, the dropout, and the dis-
advantaged youth. Since fifteen percent of the nation's adolescents fall
within ths classification of alienated, the study will enrich the insight
and understanding of any teacher, counseler or anyone associated with schools
where the problems associated with alienation are quite evident. Personal
involvement in a schoel situation wvhere there were many lower class students,
some who were decidedly alienated, crystallized the problem that faces
schools and society alike. That the educational system must maks many
alterations soon was made very clear by authors of literature on thes subject.
The extensive literature as well as personal contact with alienated youth

prompted this investigation.

Definjtions of Terms Used
Alienated youth. This is a general term for youth wvho do not feel a
part of tha school, are mot involved in the school activities, mor are able



toe identify with any aspect of the school. Their values and attitudes about
education are far different from those of most school systems,

Indermotivated youth. These are individuals who do not have inner
urges to develop their abilities, often abilities they are not sware they
have, Undermotivated youth possibly become alienated when the undermotiva~
tion persists for a long tims.

Juvenile deliguents. These are youth who fail to do what is required
by law or duty., At lsast half of them are considesred alfenated and often ara
part of the trouble-making element in a school,

Dropouts. These are youth who have quit school before completing the
prescribed course for graduation. Dropouts often fesel pushed out by the
school because there seems to be no place for them.

Disadvantaged youth. Also known as culturally deprived, these in-
dividuals have lived under unfavorable envirommental conditions. They have
been denied the opportunity to learn and grow in tha accepted normal way.
For example, speech and play experiences are limited in very young children
where little or no guidance is present in the home. As tha lack of oppor-

tunity eontinues, the condition worsens.

Most material used for this descriptive study was gathered from
1ibrary rassarch, using recent periodical material whenever possible to keep
ths study upeto-date concerning vhat is now known about alienated youth. A
workestudy experimental program in Kansas City, Missouri also served as a
resourcs. Heavy reliance wvas placed on sducation books and perfiodicals as
education seemed to be the discipline under which much imvestigation of



alienation in comnection with schools had been conducted.

The overwhelming conclusion from the reading was that youth became
alienated from the schools because schools did not meet their needs but
tried, for the most part, to impose middle class standards and learning on
all vho attended public schools., Especially aliensted youth held different
valuss concerning education. Their values were formed by their social class
which vas predominantly ths lower socio-economic level. To many of these
people school was not worth the time.

The neads of youth required sxamination and this was done by using
Maslow's theory of human motivation., Maslow identified needs that direct or
motivate one’'s behavior. One need must be met adequately before the next one
in line can be deslt with and satisfied.’ Unsatisfied needs vers concluded
to be one source of alienztion, Other sources of alienation were identified
by Phillp Jackson,* Marvin B. Seott,” and Robert J. Havighurst and Lindley J.
Stiles.®

The ares of self-concept was studied. There appeared to ba strides
toward developing positive self-concepts with alienated youth but there was
little nev information that would aid schoel persomnel in school situations

as thay are teday.

Herbert J. Klausmeier and William Goodvin, Learning and Fumen

savard landy and Arthur M. Kroll (ed.). Guidance in Americen
Education 11 Current lssuss and Suggested Actiom, pp. 146-148,

le. PPe 148-143.
wttg OP. &-. PPe 284<286.



How the schools and society are presently responding to alienation
was studied; the angwer sesmed to be to train youth for some kind of work
and proper, healthy work attitudes, HMore schools were considering such
programs as worke-study to prepare youth for the world of work., Private
industries in cooperstien with the Federal govermment were satting up job
training programs for the unemployed and unemployables including dropouts.
On its own the Federsl government had established several programs such as
the Job Cerps, designed particularly for the alisnated.

Teachers' attitudes and the scheel curricula were two areas that
nesded improvement to alleviate further alismation, These two aress were
studied and suggestions were made to promote improvement. In addition, ime
proved achievement of disadvantaged youth when integrated with middle class
studants wvas studied and conclusions were dravn from this relationship.



CHARACTERISTICS OF THE ALIERATED

General Consjderations

Hany characteristics of alienated youth were pointed out but the
characteristics had to be considered in light of the youthis entire life,
not just his time in schoel where he appeared aliemated. Furthermore, it
was not assumed the alienated persiom is sick and society well., Actually
the alienated are constant reminders that socisty in general and schools
in particular ars not mesting the various needs of youth.

When 8 student shows signs of aliemation it is important to dstermine
how many sysptoms arise from his personal history and how many from his home
and school conditions, lilogical rewvard systems and tsachers' extrems
authoritarianism often produce feelings of lack of personal power which
sventually lead to apathy. It is important to determine wvhether the aliena-
tion i3 confined to certain situstions or if it is a part of the youth's view
of the entirs world. The danger of partial alienmation {s that it tends to
spill over from one area of behavier to smtho:.T The implication is clear
that the earlier alienation is detected, ths bstter the chances are to check

and finally eradicate it.

Specific Characteristics
Indifference, vhich i{s often called playing it cool by adolescents,

TLandy and Kroll, op. git., pp. 146-147,



is the most important single indication of alienation.? The apathatic
studant who docesn't care about anything within the school! is certainly not
able to ldentify with the school offerings whaethar they are academic activi-
ties or otherwise.

Alienated youth lack self-confidence and often disguise their feelings
of vulnerability with belligersnt and sggressive behavior. Being antisocial
{3 a vay of counteracting anxiety created by {dentity diffusion.

Havighurst cutlined 2 wvay of classifying youth based on their atti-
tudas toward society and their roles as citizens and wvorkers. Thirty-five
percent were the sgo involved entrepreneurs who were actively involved im
society as lesaders. Fifty percent comprised the maintainers of society who
accepted the status quo and showed less drive for achievement and less par-
ticipation in citizen duties, The last fifteen percent comprised the
alienated who did not accept a commitment to work for social welfare. They
did not accept the norus of the other eighty-five percent and were hostile or
apathetic. Most of these alienated were lower clasg dslinquents and mar-
ginals unable to secure a place in scciety. They were in danger of becoming
a permanently dependent group as they were a result of neglect and depriva-
tion, intellectual and emotional.’

Besides being unable to mest the standards set by society for behavier,
learning, and performance on the job, wmost came frem homes that wers brokan
or inadequate emotionally and culturally. They were clearly labeled as
misfits from the beginning of adolessnce., Most fell in the 75-90 iatelligence

S1bide, p. 146,
S1bides pp. 216217,



quotient range. Most dropped from school by age sixtesn., Often they were
in poor health. The majority of juvenile dalinquents were alienated and it
wvas estimated thirty to forty percent of the youth in slums wers aliensted.
Very often they were members of mdcrpﬂ?ﬂq.d racial or ethnic minorities.
One positive characteristic of the alienated was that they wanted to grow up
and achieve manhood. However, due to the frustration of this desire, they
often sought illegitimste means to show they were menm.:®

One decisive characteristic of alienated youth was found to be under-
motivation, These individuals showed no urge to desire to develop their
abilities., Often they wore ignorant of their potential sbilities and under-
estimated themselves. Many lacked basic skills and were alow readers, un-
certain about fundamental concepts such as in arithmetic, and short on
concentration, HMany had mads no long-range goals, not even tentative ones
and the result was s further reduction in motivation to develop their
abilities. Many were influenced by their parents’ and community's ine
difference. Last of s11, many were not stimulated in their classes.!!

The one pervading characteristic of the many descriptions of alienated
youth was failuroe-faflure in school, failure to be what the majority of
society expected of them. Responsibility for their failure was usually
placed on outside forces and not perceived as a persomal respensibility. BRe-
search showed that these who failed tanded to perceive success and failure as
being distributed by outeide forces. It was shown that this perception vas

loﬂlﬂm and “11"' 8P m.' PPe 284-286,

Ypobert 7, Deliaan and Jack Kough, Idsntifying Students with Specisl
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held more by lowsr class than middle class children, Also, people whe
exhibited psychological disabilities such as anxiety and/or were young or
mentally iomature also attributed failure and success to outside forces.
Persomal responsbility for onesslf was not an attribute of most alienated
youth, "An attitude of indifference might flow as naturally from the denial
of personal responsibility as from the perception of injustice in the dis-

12

tribution of life's rewards.” The alisnated perceived his condition as

resulting from the action of others and did not feel pride in his achievement

or shame in his !ulnru.”

12) 40dy and Kroll, gp. git., pe 146.
ﬂM.. Pe 14k,



S5CHOCL ERVIRONMENT OF THE ALIENATED

Ihe Classroom

There ars as many envirommental situations for alienated youth in
school as there are classrooms. Naturally sach class session {9 a different
enviromment but there is one general type of enviromment in which many
alienated youth find themselvese=the low ability group classroom: In an
attempt to meet the needs of low ability students, usuzlly those in the 7590
intelligence guotient rangs, grouping and adjusting the material to their
abilities wvas gseen as a cure-all.

It is & personal belief based on experience and study that this groupe
ing 1s a mistaks. The following are characteristics found associated with
many strict low ability groupings:

1) Yeeping the students busy is & criterion for success for

the teacher,!*

2) Teachers exhibit low expectations of the students.

3) The teacher's goel is to survive the year,

4) The taachers feel out of the mainstream of the school

since their students are atypical.

5) Parents of the low-ability group rarely work with the

school.

6) Few of the students take part in school activities and

functions.

léltnlteu insarted.
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7) Usually lower grade textbeeks are used for resocurces.
8) Little if any staff help {s awailable to organise worke
able and suitable lsarning materials.
%) m teschers shov fear of hostile students.
10) Often this type of class is comsidared by the students
as a place vhere anything goes,
11) Often the students show little respect for their paremts.
The result of all this {s often & cynical teacher who sees the low ability
student as lazy, heatile or overly apathetic, disinterested in learning,
prevceupied with sex and sensationsalism, and lacking in ul!-ml.u
Ihs Sshool's ¥glues

The valuss of the schoel's revard system compared to the valuas of
the alienated are vary different. The alisnsted hold fundamentally different
views of either the valus of the rewards given in scheol or the conditioms
undar wvhich they are distributed.

Tha twve major rewvard systems ia classrooms, intriasic snd extriasic,
were eximined, The former arisss maturally within an individual and the
latter frem evaluations by teachers, students, and outsiders., “hengver the
{ntriasic or extrinsic systems fail, more serious difficulties ars {ndicated
as being possible. Thase reward systems fail by being dewluated oxr mis-
spplied, either in real or fancied ways, Often these two expressions of
alienation are dependent on sach other, As sn example, davaluatiom whick is
often axpressed as indifference is a resction to perceiving school rewards

13p1chard J. Mualler and Allen H. Fredrichs, "Alienatien {m the Low
Ability Classroom,” Schools and Sgcisty, 951254-235, pril 13, 1967,
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being dispensed unfairly or illogically. Students who feel treated unfairly
and unable to do anything about it msy develop distrust of classes and schoel
pitml.m
Many students do not share the same values and attitudes about educa-
tion as their teachers. Educators are achievement oriented for themselves
and for their students. It i{s hard for teachers who view scholastic success
as the goal of education to understand people who do not hold the sama value.
The teacher axpects the student to be encouraged by high grades, deflsated by
low ones and to gain persenal satisfaction from the growth of his own ability
and thus enthusisstically undartake school tasks. Clearly anyore vhe doas not
meet such expectations and is repeatedly frustrated by his failures will see

ns reasen for such expectations or for education in general.

151‘“’ and Ktﬂll, Spe ﬁbg Ps 143,



SOQURCES OF ALIENATION

Social Sources

Describing the alienated youth is not enough. The sources of their
problems need to be identified. One study concerning adult alienation was
used a3 a possible explanation for alienation of youth.

Scott identified four social sources of alienation for adults. In
order of increasing seriousness they were facilities, roles; norms, and

values, 17

First of all, being unable to control facilities produced a feel-
ing of powerlessness, of being under someone’s control as when automation
was introduced. For a student, not being capable of handling the tools of
learning produced the same feeling of powerlessness.

Secondly, the alienated adult no longer felt responsible for adhering
to the set of expectations or roles society hald for him., Students exhibited
this as not meeting the expectations of the school in general.

Thirdly, the slienated adult refused to conform to rules and regula-
tions by which goals were obtained. He may have shared the same values of
most of society but could not or would not use the normel ways of reaching
them. He changed Lis means to the end, resulting in distrust of the motives
of others. Students may have been achievemant oriented or had desires to
learn certain things but saw the educational institutions as being senseless.

The fourth and most serious stage of alienmation was rejecting or

Y1b1d., pp. 148-149,



failing to develep a commitment to one or mors fundsmental values of socisty.
Ultimatsly any set of values wvas rejected. For a student, this was seen in
rajecting value systems of adults. Also, the school's value system was re-
jected,

Zgychological Sources

That alienated youth are not motivated to get along in society as it
sxpects them to is evident. Using Maslow's Theory of Nesdse-motives wes ona
wvay of exmmining possible psychological sources of aliemation, A swsmmary of
Maslow's theory is followed by personal reactions concerning the alienated,

"Unsatisfied human needs, with their resulting tension {nside the
organism, serve as motives to arouse and direct bshavier toward goals wvhich
the individual perceives a3 satisfying the need and thereby reducing the
tenston,"1% 1If all humans had the same needs, how did satisfaction of the
neads or satisfaction being thwarted affect human behavior? Maslow's theery
of human motivation answered this question adequatsly,

He f{dentified aix needs and established his hierarchy for them in
ordar of their importance to humans. The most important nsed was the
physiological followed in order of importance by safety needs, love and be-
longing nesds, estesm needs, self-actuslizing needs and the desires to know
and understand,

The physiclogical needs wvere those things such as food, oxygen, and
rest that were necessery for msintenance of lifs. Safety nseds were shown
by children's preferences for routine, sveidance of perceived dangerous

. 13&;-5.:;53. Klausseier and William Coodwin, Learming end Humen
pilitiss, p. 425.
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situstiens and withdrswal from strange situations. This need especially
showed itself in times of emsrgemcy. The love need wvas a desire for affec~
tion from people and for a place inm a group., Estesm needs necessitated re-
ceiving recogunition as a wortiwhile pexson if they were ¢o be satisfied.
Self-actunlization wvas the need to become what one's potential allowed, The
desire to imow and understand wvas net as clear cut as the other needs because
it was net observed as mmch in pecple of lower intelligence as in those of
higher intslligence.

Normally the needs wars satisfied in ths order as listed. The
physiological needs vere satisfied befere the next ones, the safaty needs,
becans dominsnt. Whem ene need dominated, the othars vers minimiged or even
fergotten untili the w*‘“ ons wvas satisfied. The active motiwstor
in an individual wes his unsatisfied need. It was this that directed his
behavier, 2

A youth vhosa physiolegical and safety needs vere adequately satisfied
had the need for love and affection as ths preponeant drive that guided his
behavior., According to Haslow all other needs were less important and not
felt until the love nesd was satisfied. A youth from a home vhere little if
any love was shown him sowght love until he found it. 3atiz®ying the need
was the drive that led him to find ths leve or group associaticn that he
needad, Perhaps his need feor associatioms prompted him to do anythiag to be
in 2 gang. The important fact was that the need to know and understand
possidly mever becams the preponent need im ths boy's life.
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Once the youth had established he was loved or bslonged to a group he
next felt the need to be considered & worthwhila person. Reaching the point
of satisfying esteem needs was not sccomplished by the alienated, For many
it appeared the love nesds wars not satisfied either. Accordingly it wvas
concluded that thase needs not being satisfied led to a permanent stata of
alienation from society. A personal and pessimistic conclusion was drawn
that the state of alisnation was hard to overcome dus to the continued
failure of the alienated teo satisfy soms preponent need. Failure, more
specifically repsated failure, led to vithdrawml.

Another psycholegical source of alienation is self-concept, what the
youth thinks about himself. During adolascence thare ars sevaral intermal
conflicts sach youth must face including striving for indepandence, gaining
self-definition, establishing values on moral questicns and developing basic
educational and vocatiomal plans.

Complicating thase conflicts is a state of ambivalence characterized
by euthusiasm changing to hopelessness, dasire for independence changing to
an urge to be dependent, and compassion changing to deep snger., In additien
boys are trying to assert thair masculinity in ways approved by adults, "If
the youngster has never developed a fesling of confidence and predicabilicy
about his werld, has been denied the experiences of success, az< has been
sxpesed to patholegical fanily intavactions of varying degrees, the achigvee
nent of identity becomes virtually mzhh."n

A youth reacts to vhat others think of him, 1If he i3 seen as &
failure by others' standards, eventually he views himself as &« failure slsc.

21) yndy and Kroll, gp. giSes ps 200
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MHaking poor grades in school is an sxsmple of this type of fallure that can
produce feslings of baing worthless im the school situation. The danger of
the fesling of failure being transferred to another ares in the process of
alienation was pointed out esrlier.

Negro children in ghette aress have the unfortunate psychwlogical
effect of inowing regardless of what they personally achieve, Eegroes are
viewed as less able, less successful and less acceptable to the majority of
socisty. It was suggested that motivation and self-image verse stymied by
being 1n ghetto areas.??

Self-concept. Thers is current research being conducted coneerning
the nany facets of self-concept., It {a very complicated to pinpoint self-
concept as there is much that goes into what one thinks of himself. However,
it is gensrally agreed that how a child views himseli is his most important

23 an aliensted child vho views himself as worthless due toc his cone

belief.
sistent failure in school needs sincers, empathatic help from all the school
personnal.

In some tests given to ths sams group of children in the thixd, fifth,
seventh, ninth, and sleventh gradss to determina their salf-parceptiens, it

wvAs shown thare wvas decresse in self-astsem with m.zﬁ It «as concluded the

22, 1cott Parsons and Eemneth B. Clark, (eds). The Negro American,
pe 893,

Drtonas L. Millard,,"Dropouts and the Scheol," Educatiomal Leadership,
221230, January, 1963,
24

Hil;ia Ces Morsa, “SCIEMQ D‘t:itiﬁé. #’&m
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loss of self-esteem was quite possibly due to 2 commmication of failure to
the students but further research was needed to determine the cause,

Since a youth has been building his self-image his entire life it is
difiicult to change even at ages sixteen and mu.zs With youth this
age using the counseling facilities within the school is one source of help
for the teschers and students. It is assumed that the counselor is seen by
the teachers as & cooperative aid for interpreting their effects on students
and how students feel about curricula.

With sixteen and ssventeen year olds a collsction of information about
them to be revieved and reacted to is one way of helping them get to know
themselves better. They need to express their feelings in a permissive cli-
mate vhere they feel accepted and understood. After drawing verbal pictures
about themsalves it {s possible for the counselor tc "olp them axamine new
information about themselves, often test results, that will open avenuss of
self-expression and reactions from the alienated,?®

Repaated visits to the counselor and the counselor visiting the
alienated are necessary to maintain an open relationship where feslings are
exprassed freely., The reactions on the alienated might range from continued
alienation requiring referral for psychelogical help to a spark of realistic
hope that there is a place for him and a vay to reach that place.

Croup counseling situations with you:th: who have similar problems or
fealings of alienation is another way of showing intersst and of getting

25)&311 Me Ohlsen, "Increasing Youth's Self-Understanding,”
Educationsl lesdersghip, 22:240, January, 1965,

% 1m14.



ideas of how best to organise activities such as field trips for them.
Offering ths alienated soma realistic informatien and opportunities, both
school and noneschool related, {s one possible contribution of the counselor
in develeping & positive self-concept in the alienmated. Informing them of
and exploring government programs such as the Job Corps or Mampowsr Develop-
ment could supply realistically hopeful opportunities. Not all alienated
adolescents would be helped by trying to improve self-concept through addi-
tiona! i{nformation about themsalves and opportunities but it is werth a try.
Thore are several suggestions for helping a student improve his salf-
concept. Respect for the pupils self-perception and an understanding of it
are necessary before such activities as test intarpretation are attempted.
Letting the student rasact as he vants i{s very impcrtant, Being sensitive
that he doesn’t understand or accept the information will help clarify his
feelings and allow his feelings to be expressed. Acquiring the informatiom,
digesting it and thinking about possibilities open to him could lead to a
successful course of action based on the youth's careful dociaion.“
Improving the entire school enviromment has much to do with improeving

youths' selfeconcepts, This i{s found in another part of the report.

21121‘. s Pe 241,



SOURCES OF HELP FOR THE ALIENATED

School Hork-Study Programs

The phenomeneon of youth baing alienated became much more evident,
especially in schools, because there once was a place for a youth who could
nrot perform his school role successfully, He could quit school and get a
job because it was not necessary to have a high school diploma to hold the
unskilled and semi-skilled jobs that wers available. There was not nearly
the sams social stigma about quitting school then as there is presently., The
labor laws were not as strict and boys worked at earlier ages. Tha fact
there wvas a place for the dropouts and something for them to do mede them
feel worthwhile. Ome result of social and economic changes was the alienated
youth without 2 place in sociaty.

Helping the alienated adolescent is very necessary but nmot much vas
found in the literature other than general ideas such as meeting the students'
needs and establishing meaningful curricula. The most frequently mentioned
programs vere the worke-study or work-experience programs. There was much
descriptive material on the subject but only one detailed experimental pro-
gran available. Tentative results of this particular program in Fansas City,
Missourl, ware studied. The importance of the study is its very careful
sxperimental analysis for the effectivenass of work-study in helping juvenile

delinguents.
Erickson stated that "work mastery in any culture is the backbone of



28 A sense of occupational self and work success become

{dentity formation.”
important ingredients of thes ego nl::’m:l:n:t:c.z‘9 Providing some kind of work
experience and skills seems the most popular rsaction by the schools to help
people vhose needs are not met by the traditional curricula. The importance
of work in the growing up process is not a new concept. Civilian Conservation
Corps of 1930's and Nationmal Youth Administration plans recognized work and
vocational education as ways of helping youth,

Unfortunately the early trade schoels and vocational education pro-
grams vere ragarded as nelagsn 0 education and became a dumping ground for
the non-academic pupil. The curricula became rigid and out of touch with the
changing times, a wvarning for any existing vocational educatiom curricula.

The failure of these institutions was not felt as the failures of today's
public schools are as youth who dropped out of schoel in the 1920's and
1930t's were absorbed into the labor markst. It is interesting to note the
dropout rate was greater in the 1920's and 1930's than l:odly.” This past
vay of living wvas seen as the way God had ordained things to be.

Today the high school diploma is required for many jobs. Many students
stick with school for the diploma and for no other reason. The schools let
them through, having nothing better to offer. The youth bacome victims of the
schools and the schools in effect are victims of themselves to a great degree.
Often those who stay im schoel only for the diploma are enrolled in the

281 andy and Xroll, gp. Sit., p. 201.
21114,
3guotation marks added.

3115*‘.. Pe 250,



general courss and would profit from work sxperience. Most of these youth
want work when they graduate and see the diploms as the way to get & job.
Some kind of work-study program would better meet their needs in the school
situation,

Work-study programs alleviated several problems that often produce the
internal conflict lsading youth to aliemation. One of the problems they had
faced was the value system of low socio-economic greups. Both family and
pears often placed relatively little value om schooling except practical

32 The attitude vas it i{s unmanly te

courses that prepared people for joba.
do well in scademic work, Proving themselves men was very important to the
boys and getting jobs was one way to do it, If the school prepared youth to
be acceptable in ths working werld, it would mset one of youths' needs, the
need to balong and assocfate. It would help many who otherwise would becomae
or remsin alienated.

A survey of failing tesnagers indicated that they were coucerned about
their futures. They wondared i{f they would find a place i{n the world, They
wers sware people wers judged by the jobs they held. It appeared work
associations had great meaning for them, 3

This information helped substantiate the idea that wori-study programs
can meet the needs of students who would be or are alienated. ‘lthough not

all of them would be halpad, there would be improvemsnt.

323ack Xough and Rebert F. Defasn, Helpiag Students with Social
Zexdes o~ 180.

”Enlyn Murrsy, "Werk: A Neglected Resourca for Students,” The
Pargennel apd Cuidance Jourmal, 411232, November, 1962,
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The following are strengths found in workestudy programs:

1) The curriculum can be individualiszed.

2) vork is introduced at & time vhen the school can give
backing and guidance in work experience.

3) Chances to experience success are provided.

4) Chances to sample the rewards and probleme of work are
provided in real life situations,

5) Youth are equipped with basic work skills, with job

wisdom and imowledge of art of working.)®

Six types of wvork experience programs were described by Havighurst

and Sti 1“_35

Each school or community with its particular sdvantages and
disadvantages need not be limited by these six by any means. Whatever proe
gram serves its youth best is the prograa a school should have. Experimenta-
tion must ba carried on to find the best kind of worke-study and periedic
evaluation will keep the program up=to-date.

The first of the six general types of programs was in-school, non-
remunerative general education work sexperience programs. The school provided
certain jobs such as office or maintenance work,. The second wvas out-of-
school nonremunsrative gensral education work experience. local businesses
or industries offered experience with no pay. These two programs gave no
inmadiate tangible reward (money or school credit) for ths work. As most of
these youths ars concerned about immediate rewards, it wvas obssrved theses
programs might be less motivating than some others.

The third programs vere remunerative gensral education werk-experience

3 ndy and Kroll « cit., p. 256,
;ggwtghnut and St us.s"g?g'. cite, PP 288-289.
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prograns at the junier high level for likely dropouts. The fourth program
wvas similar except for those in high school to maks school more attractive.
Remunerative means getting school credit toward graduation and/or being paid
a vage. These two programs offered immediate rewards and were seen as having
more effect for the alienated,

The last two types were designed for students with good records which
eliminated most {f not all alienated youth as they have been defined. worke
study has more value to it than just for those whe hava trouble in school.
But that is not within the scope of this paper.

In Kansas City, Missouri, a carefully planned five-year experimental
wvorke-study program was introduced in September, 1961, and will officially
terainate August, 1969, In August, 1968, the actual instructional period of
the workestudy pregram will have terminated but data analysis and the final
write-up will require a year. The Ford Foundation shared the cost with ths
Kansas City Board of Education and among many people who helped was Dr,
Robert J., Havighurst, serving as censultant.

The program was to use one hundred seventh grade boys and another one
hundred eighth grade boys as two control groups and an equal number of boys
in the same grades as the expsrimental groups. When the boys had been
screened eighty-seven of 115 vho qualified were used for Croup I with four
subegroups, esach subegroup being from s different innar-city jumier high
school, Group 11 employed 103 boys out of 131 who qualified for five sube
groups. All the boys exhibited beshavior of alienated youth., The sain vari-
able in the experiment was the work-study program. The boys in the comtrol

groups remained in the regular junior high school program. The pregress of



the boys was compared pn-icdiuuy.as

It was in the process of obtaining parental congent for the boys to be
enrcolled in the experimental program that another control group emerged, boys
who qualified for the program but whose parents would not give their comsent.
They were designated control none-consent subegroups. For Group 1 twenty-four
psrcent of the parents refused consent and fourteen percent of parents whose
boys could have been included in Croup 11 refused eennm:.”

There were three stages to be completed to receive a certificate. The
first irvolved half-day classes and half-day group work assigmments, most
boys being thirtesn to f{ftesn ysars old., The studies were designed to meet
the boys! abilities and interests. The work was socially useful in and
around the school, The second stage involved a half-day in school and a
halfeday working as part time paid employses in the comwunity. At saventeen
or eighteen they started the third =tage of being full-time employees but
still under the supervision of people in the program.>®

The major comparisons to be made betwean the experimental and cemtrel
groups were as follows:

1) Regularity of school attendance.

2) Conditions associated with school dropout such as their

attitudes toward school at the time and relations with

school personnel at the time.

JGMM Mumber Four Work-Study Program, Public Schools,
Kansas City, Missouri, pp. 43,

37 1b1ds, po 5e

331b¥d.. Ppe 2=3,
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3) Reading, arithmetic, and general knowledge, &s measured
by achievemant test scores.

4) Personal adjustment as measured by objective and pro-
jective techaiques.

5) Social adjustmant, as moasured by a sociometric instru-
ment and by teacher ratings.

6) Attitudes toward school.

7) Self=-concept and vocational aspiration.

e
st

Job adjustment and work competence at the end of the

experimnt.”

To qualify for the program boys had to have an intelligence quotient
between 80 and 104, They showed aggressive malad justment as determined by
Who Are They Imventory which is a sociometric device and the Bshavior Dee-
scription Chart, a tescher rating form. Their grade point had to be below
2.9, they came from families not rated as cohesive by a family interviewer
and their parents had to consent to participation. About half the boys were
white and the others Negro in both control and experimental mups.w

Plainly the progra=m was well planned and would at its conclusion offer
reliable information about the effectiveness of this particular work-study
program. Progress reports were kept and some information was availabls, the
latest being Progress Report MNumber Four. The information that follows in
the next few parsgraphs was taken from the progres:z raport,

For the first three ysars of the program more thar ninety percent of

”Gmge We Burchill, WorkeStudy Programs for Alienated Youth,
pps 139-140,

&0
Ib;d-' Pe 137,
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the experimental youth had some supervised group-work experience, with
approximately £ifty parcent having two or more years in the group work proe
jects. Concerning paid work-experience. seventy-nine percent of tha first
group and six:--nine percent of tha second group were placed in a total of
508 jobs, Eighty-fiva percent of the paid-job placements were terminated
with twenty-six percant of the boys fired and twenty-five percent quitting.
Hinetean percent of the tarminations were due to seasonal _Mn.“
Of all placements and terminations that weres transacted, forty-ons
percent of the boys accounted for seventy percent of them. From Croup I,
which was a ysar ahead of Group 1I, fifty percent of the boys had more than
ten months of paid workeexperience, one-fifth had been employc” one and onee
half years or longer and one-tenth had been consistently amployed from two to
three and one-half years. In Croup 1I, fifty percent of the boys had seven
or more months of paid work-experience, with one-fifth of them having a year
and one=-third such exp.r:lcnce.“
It had not been anticipated that that many control group youth would
continue in school past the tenth grade. It was found however that fifty
percent of control Group I and fifty-six percent of control Group 1I remained
in schoel in May, 19&6.“ Rates of dropping out among the experimental groups
were reduced somewhat over the control groups the firs:t two years of the proe
gram but accelerated following the end of workestudy school program, which

wvas the end of the tenth grade. This was expected zs the program called for

“Progr.eu Report Humber Four, op. cit., p. 35.
42144,
O1v1d,, pe 16-17,
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transition from school to full-time wloymnt.“ It was interesting to
note that twentye-nine students of Group I and forty-two of Group Il returned
to the regular scheol program, and in each case seven of these students re-
turned to wori-study., Some of these were recommendad for transfer by the
teachars but a number laft of their own desires; quite a few against the
advice of thair teachers, S5ome expressed thes need to finfsh high school and
get & rezular diploma while others expressed dissatisfaction with various
aspects of the York-Study Program including the classmates; teachers, having
to work averyday, nc girls in the classes and a feeling of being looked dowm
by nt!nrs.‘s

Concerning delingusency, the experimental group showed an increoase of
delinquency over the control group. A study of this revealed there was a

46

kind of "contagion effect”  within the experimentsl groups, specifically

dalinqusnt youth influsncing youth who were nonedelinguents at the begimming
of the pv:mg:‘m;«iw

Ad justment subegroups were identified, About twenty percent of the
exparimental youth particularly benefitted from the WorkeStudy Program and
made adeguate progress in their workerole development. About twentye-five
percent appeared to be making progress but at a slower rate while snother
twenty percent seemed oriented toward school with work being secondary. The

remaining thirty-five percent were apathetic and disinterested in school or

‘ﬁzbidﬁ; Pse 16-17,

1b1d., ppe 12413,

4141d,, p. 56.

471b14,
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work and were seriously maladjusted with one or more periods in institutions
for delinquents.

Almost seventy percent of the experimental boys did make one or more
attempts to continue in school in regular programs following the tenth grade
of the Work-Study Program., The transition was very hard for most of them
complicated by administrative problems concerning grade placement and the
amount of credit given for Work-Study. Many quickly became discouraged and
dropped out. However, twenty-five percent of Group I and forty-two percent
of Group Il were in regular programs as of May, 1966, in which several of the
students showed considerable progress.49

Control youth appeared to be having difficulty even though many more
of them remained in school longer than predicted. Forty-eight percent of
them were rated among the poorest adjusted boys in the school by teachers who
had no idea they were members of the control group. Comparing these control
boys with the control non-consent group, the evidence suggested boys whose
parents refused to allow them to participate showed much better adaptation to
schoel than the larger control group and particularly the experimental group.
They alsc exhibited less childhood delinquency than the experimental groupl.su

The final analysis was to use two kinds of data. The first was con-
cerned with describing behavioral outcomes relevant to the purpose of the

experiment by collecting information from schools, police, juvenile court

files, and record of employment. The second was data which permit description

481p1d.

%91b1d., p. 57.

Solbid-. ppo 57-5&-



31

and some assessment of the conditions, circumstances, attitudes and values
associated with these bshavioral adjustments and cutcomes collacted frem the
boys and their parents through interviews and various measures of self-con=
cept, written compositions and opinien guestiomnnaires. The data had been
collected and were being analysed at the time of this report.!

The followsup study that will compare the experimental and control
groups as young adults will provide valuable information about the effec-
tivensss of workestudy, From ite inception until the final followeup will be
made; the entire study will have taken at least eight years, It is hoped the
results will carefully be studied as well as the structure of the program to
accept or reject the workestudy idea in other srsas where many alienated
youth are found. It is the psrformance of these boys as adults that will
provs or disprove work-study as being necessary in the school curriculum.
From i{nformation now avzilable sixty-five percent benefitted from the program
by doing acceptable work when placed on jobs or attempting to finish high
uhooi.n Comparing this to forty-sight percent of tha controls who were
identified as the poorest adjusted in school, it was concluded that as of now
the program wvas more effective for the alienated than the regular school
sxpariences.

Careful evaluation of such things as the curriculum, teichers, and
community resources should guide different school districts in establishing
programs to fit their situations,

1nned., po 38.

"'znnrind from pervious figures given in raport concerning employment
and raturn to regular schoel progranm.
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Sovermment Programs

One govermnent response to the alisnated was the Economic Opportunity
Act of 1964 which among other things provided for the Job Corps. After a
shaky beginning the Job Corps contributed valuable help for quite a few
alienated. It sought to compensate youngsters deprived socially, economically
and educationally by teaching basic reading and math, offering guidance ser-
vices, medical and dental care and providing vocational and employment skills.
The importance of respect and responsibility was stressed.

The total program involved a uniqus partnership of Federal, state and
local govermments, of privats enterprise, trade unioms, universities, social
agencies and community groups. Those who qualified were between fourteen and
twenty-one years old (earlier the minimum age was sixteen), out of school,
unable to find work and in need of a new enviromment. The first three ysars
the program showed that sixty percent were from broken homas and sixty-three
percent from homes where the head of the housshold did not work. Sixty per-
cent had lived in sube-standard housing, sixty-four percent were asked to
leave schoel and eighty percent had received no doctor or dental care in ten
years, Almost all showed acute resistance toward school.

Results showed for every ten months in the Job Corps the average
youngster gained one and ons-half grade levels in reading and two levels in
math, Of 165,000 adolescents «> started the program 124,000 complated the
program and seventy percent of them were constructively making use of their
training. Sixty-nine thousand were working at an avarage 51.70 hour, 10,600
went back to school or even on to college, and 8,800 were in the armed forces.
Success based skills and being able to hold a job helped many youth find a
place {n society they might never have found otherwise. Frograms such as the
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Job Corps offer are sourcas of help for youth from rural areas vhose schools
have few students and cannot afford special workestudy programs. Alsc the
Job Corps had centers for girls. Several times it was noticed that programs

for girls were scarce and the Job Corps halped make up for thu.”

The Hanpower Program made possible by the Manpower Development and
Training Act wvas developed to haelp those pecpls who had no skill or training
for the jobs that are available today. Title II provided for training and
skill development programs and authorized a program of training workers for
job opportunities that were found through research and labor market surveys.
Through the State Employment Security System, a program of testing, counsele
ing, and selecting workers for iraining was established. It provided help
for the unemployed, those working below their capacities and mch less than
full time, those whose skills were obsolete and those aged sixteen to twentye
two in need of schooling or training., Most training was in schools or on-the-
job facilities. Ome ocutstanding difference between Manpower and Job Corps
was the total living experience gained from the Job Corps. Hanpower was
definitely for job training and offered help for many people, not just

adolescents.

Business and Industry
In 1987 the entire civilian labor force unemployment rate for Cauca-

sians vas nearly thres percant and for non-whites over six percemt. Non-

vhite drepouts and graduates had the highest unemployment rates, in fact
twice that of wvhites., White high school gradustes of 1967 had an unemployment

”Au information about the Job Corps was from general knowledge or

he brochure, Thres Office of Economic Oppor:
o v+ ”%lpmm Xears, Office tuaity,



34

rate of six percent and vhite dropouts had the rate of nine percent. Non-
white graduates unemployment rate was twelve percent while the non-white
dropout unemployment vate was zlmost fourteen percent. Obviously, compared
to the entire labor force figures, young peope who dropped out of achool or
had just gradusted had a much higher unemploymant rate, especially for none
whites, >

To alleviate some of this vouthful unesployment, some industries and
large businesses took on the responsibility of training and educating many
of those who would not be hired otherwise, many of vhom were alienated, One
impetus to this movement was a tight labor market resulting in the unemploye
sbles being needed. Job requircients were lowered such as not requiring high
school diplormse. They were taught to fill cut job applications and the
proper manners when making job applications. They were tested for basic
aptitude, given instruction in basics and then tested again, Volunteer home
contacts kept the employees in touch with work and helped them adjust to and
stey on the job.

It was found entire companies needed sducation and orientation for the
progrem to help create an gccepting enviromment for the trainees., Also worke
ing through antiepoverty groups and community centers helped reach the uneme
ployed as they were wvilling to listen to pecple from their own u'u.”

Henry Pord II was called upon by President Johnson to organize the

Natioma. Alljance of Pusinessmen, In fifty major cities businessmen were

asked to change thair hiring policies from hiring the most qualified te seeing

s‘litnhth Waldman, "Employment of High School Graduates and Dropeuts
in 1966," Monthly Labor Review, 9011316, July, 1967.

*1b1e.
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that everybody had the opportunity to be qualified. On the job training was
seen as part of equalising the opportunities. Lec Beecbe was appointed
director of HAB and asked & commitment of 100,000 jobs for 1968 with a goal
of 500,000 by 1971, The first year quota was exceeded by 30,000 with many
pledges from auto, aircralt, packing, and service industries which sounds
promising, However, lack of commitment for actual training programs with
Federal funds allowing 53,500,00 a man makes the situation seem less hopeful
since many of the unemployed including high school graduates and dropouts
need training. Sincerity of the job pledges will soon be tested.>° The
possibility of helping thousands of unemployed is one scurce of improving

the plight of many alienated people, youth included.

3% rargett MNegro Jobs," Newsweek, 72:22-24, July 1, 1968,



SUGCESTIONS FOR PREVENTION OF ALTEHATION

Teacher Attitudes

Workestudy or holding 2 jeb scem the most acceptablie ways of helping
the alienated but prevention of slienatien is the {deal gzoal althsugh
definitely the hardest te achieve.

Teach the individual student, a famil{ar but hard to attain purpose
of education is the recurring answer. A teacher's attitude toward students
is the key to individualizing teaching and preventing alienation,

It wvas found that teachers' attitudes are critical and of utmost ime
portance in working with youth, especially those who are or show a tendency
to be slienated, Lassening class loads, devising new curricula, providing
better facilities and compensatory education helped make up for the disad-
vantages of thess youth but the most impoertant element in the schoel was the
teacher and his attitudes. Obviously a greater sense of wvorth and purpose
must be aroused and discovered in disadvantaged youth and the attitudes of
their teachers have a bearing on whether this is Itt.ﬂ’l!lhld.57

Special educatienal programs vere secendary although thay ware im-
portant alse. The curriculum sust meet the needs of the individuals and {t
is the combination of adequately trained, suitably tempered and intensely
dedicated teachers using flexible, and meaningful curricula, that will help

remedy and prevent at lsast some of the alienation found in schools.

syclsndn E. Lasmars, "Autematicn, Drepouts and Educational Dogma,"
The Bulletin of the Fational Association of Segondary School Princinals, 513

35%5-36, December, 1967,
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The attitudes of teachers being the most important element in working
vith alienated youth, there was, at first though, a simple solution. Find
the right attitudes or change the existing attitudes and most of the battle
would be won., However, as whenever dealing with human beings, there was no
siuple solution. Research concerning the necessary attitudes was missing as
well as wvays of detecting the individuals who had the desired attitudes.
Descriptive studies served as a start but controlled scientific research was
needed for substantiation of observations. For lasting results and increased
insight, the proposed research would halp, especially for improving teacher
education courses.

Teacher education programs were criticized for not preparing teachers
to work with low ability, disadvantaged youth. Methods for determining the
proper attitudes needed by teachers are needed.

Those who have worked succesafully with such youth showed real will-
fngness to work with slow students and were dedicated. They showed an under-
standing for group dynamics as a teaching method, They were guidance minded,
strict disciplinarians, and firmly believed in the value of education for
all youth, It was proposed these teachers could ssrve as a most valuable
source for helping train new teachers and for analyzing what they do in their
classes, discovering why certain teaching techniques work and others don' t.ss

For this to happen the public schools and colleges wers called upon to
work together and cooperate to establish some starting point in theory. It
was proposed that practicing classroom teachers be employed by colleges and

paid as consultants for half-time or full-time work with a college program.

”Alhn C. Ornstein, "Theory as & Basic Guide for Teaching the Disad-

vantaged," The Clearing House, 42:437, March, 1968.
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The main function of taachers was to serve as resources for the collage.
The schools and colleges were to cooperate in selecting successful teachers
vhe would develop methods, materials, and programs. Again, the successes and
failures of practicing teachers were to be the most appropriate source. Exe-
anining failures as well as succasses was to shed some light on the work.

Theory having been established and taught to student teachers, the
next step was trying out the progran. Ideally this would be done experi-
mentally with a coatrol group of children being taught the traditional way
corpared to the group under the new theory. Summer sessions were to be usad
first of all to test the effectiveness of the theory. GStudent teachers wers
to work with the master teachers for experience after leerning the th.ory.sg

Cooperation such as this between schocls and colleges would necessar-
{1y need to be kept up. Evaluation would be essential and making adjustments
a necassary part of the program. Once & theory seemed to be working {t still
would need evaluation for In 2 short time the situation could heve changed.
Revising or changing the pregram as needed would keep {t up teo date, All
along, the schools and colleges woull be cocperating inm the evaluation, dee
termining 1f college reslly were preparing teachers for the disadvantaged
and {f the schools vere putting to use what the college had devised to halp
them,

One specific teacher education program under rescarch in Califernia
was based on the premise of getting to know disadvantaged youth through
"extensive personsl, f[irsthand experience and rigorous conceptual analysis,

the patterns of life, the value systems, and the metivational outlooks of

B111d., pp. 434-436.
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60 Results wers

these children as they live in their own daily enviromment.
not availahle as this was devised as a two year study. However many of the
ideas were thought-provoking and seemed logical,

Operation Fair Chance was conducted from two California college cen-
ters in Hayward and Fresno. Instead of the conventional courses in teacher
education the following teacher education program was devised:

1) Student teacher involvement in community poverty areas

and schools.

2) 1Intensive conceptual analysis and plamning through problen

centered mims-ﬂ

The nine month program bagan with an orientation period of about twe
weeks to measure the candidates' outlooks, attitudes, and concerns. The
candidates were thoroughly familiarized with the objectives of the program
and the desired qualities and competencies of teachers for such a program.
Field trips were taken to the areas where the candidates would work,

Next a community study vas made to ascertain the activities, attitudes,
and health conditions that existed. Related to this was six weeks' work in
the Job Corps to become acquainted with the attitudes of Job Corps members
toward school, Involvement in school and community meetings, conferring with
parents and developing curriculum wera part of the program. Last in the

program came supervised student teaching in a variety of situations while

continuing invelvement in curriculum development and community activities.

wzd&nrd Gs Olsen, "Teacher Education for the Deprived: A Hew
Pattern,” Schools and Sociaty, 95:232, April 1, 1967.

6

11bed., p. 233.



Finally the students met for a week of evaluation to share ideas and
make suggestions for improvemants. Data collected included various test
scores and other measureable {nformation and was evaluated at the end of the
sassion by the University of California at Berkalay. A second session was to
be conducted which was to be evaluated for any improvements over the first
group. This would have ended in June, 1968. The results vhean released were

hoped to be valuable in setting up teacher education programs or at lsast

other experimental prognn.u

The idea of actually training tsachers in the disadvantaged areas was
not new but approaching the task exparimentally seemed te be, with meny more
opportunities available for experimentation.

In addition, Havighurst suggested inservice training for teachers al-
ready in the schools. This suggestion arose wvhen a study showed teachers
over-estimated the mmber of problems children have in the home and under-

63

estimated the number they have in school. The inservice work would need to

be done on & voluntary basis in the beginning or perhaps on a pay-basis to
make it work ssssions and not gripe sessions. It i3 in this srea that co-
operation with colleges could be very beneficial, just as student teaching
programs could bs. Nany teachers need it and want it {f it can be led by
competent people who know what they are talking about or are willing to help
with local sxperimentation. Omne thing is certain, the disadvantaged are

ﬁzlb!dfs PP 233-234&,

83pouglas P, Howard, "The Needs and Problems of Socially Di
Children as Psrceived by Students and Teachers," Exceptiomal M, 3&:33#,
January, 1968,
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dependent upon quality instruction and are certain to fail with poor teache

inge e
Curriculum Improvement

Curriculum development and improvement to be successful involves
teachers, administrators, and consultants cooperatively seeking to meet the
needs to be changed within a school as the times change and the talents and
abilities of the students vary., Curriculum content being s locsl concern,
making specific suggestions was considered ridiculous. However some genaral
suggestions for curriculum improvement emarged.

First, resedial services such as in reading as early as possible. In
connsction with this would be the employment of spesch and hearing specialists
and others as needad,

Second, ths learning experiences in the early grades should halp
children attain physical and emotional maturity so that areas such as read-
ing could be seen as important and necessary., This seemed to comply with
HMaslow's theory of satisfying needs.

Ihird, experiences should be provided that will be perceived by the
students as challenging but providing a reasonable amount of success at the
sams tima. A ganuine respect for the capabilities of students motivates
them more easily as they sense a chance for success.

Fourth, a strong program of vocational education is seen as eliciting
job skills which are easily valued by students and can be incorporated inte
the curriculum,

The suggestion of a strong vocational program in the curriculum msans

G‘Ornlt.tln, op. mo. Pe 438,
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beginning in kindergarten and continuing through high school. It was shown
in one study that definite vocationsl likes and dislikes existed in ten year
olds. However they held broad sttitudes about work end could be greatly in-

65 Since ten year cld children show definite organization of voca~

f luenced,
tional likes and dislikes, it was observed that career guidance in the
curriculum was as necessary all through the school experience as any other
elemant,

A geries of vocationally relevant experiences which have meaning for
the career development of adolescents is needed all through the elementary
and secondary s=chools, Providing experiences that suit each age or interest
level were perceived as the most difficult part of the program. Experiences
definitely needed to go beyond the school boundaries, necessitating a2 flex-
ible scheol organization. It was suggested providing decision making exe
periences connected with career development as being very beneficial to
stﬁdenta.ﬁé Again it was observed research was tremendously needed in the
area of career development concerning the stepeby-step or grade<bye-grade
program to develop meaning and continuity in the curriculum for all students,

not just the alienated.

Improving the Social Enviromment
A third suggested way of preventing alisnation was prompted by the

Coleman report about educational opportunities. "The most significant

&SLW E« Tyler, "The Development of Vocationsl Interests: The Organi«
zsation of Likes and Dislikes in Ten Year Old Children," Journal of Genetic
Psycholopy, S6:4&4, 1935.

sﬁLerrain. S. Hansen, "Theory Into Practice: A Practioner Looks at
Career Guidance in the School Curriculum,” Vocational Cuidance Quarterly,
16!99*105, mm' 1%?-



deterninant of educational success (as measured by standardized tests of
mathematical and verbal performsnce) is the social and economic background of
the ind{vidual student. . « « that the social and economic composition of
fellow students, not materials or libraries, is the most important in-school

67 Furthermore, tha disadvantaged benefitted from the situation

68

resource.”
and the advantaged wvere not harmed. This finding is very controversial be-
cause busing of students from one area to another is necessary to place ad-
vantaged with disadvantaged.

¥ore ressarch is needed concerning this issue since it is contro-
versial but if it becomas definite that this type of integration does help
young children who might othervise becoms alienated, it is the school's

responaibility to provide the experience.

67Pet¢r Schrag, "Why Cur Schools Have Failed,” Commentary, 45:32,
March, 1968,

681b14,



SUMMARY

Alfenation is a rejection of the existing, dominant, unbearable
society. Vice versa, those who are alienated have been rejected by the
dominant society for not meeting the established standards. Clesarly, if the
plight of alienated youth is to be improved and ideally cured, the attitudes
and resctions of the middle class toward these predominantly lower class
alienated youth will have to change.

Alienated youth do not feel a part of the sducaticnal system and have
no alternatives to it for the long run The high school diploma has become a
requirement for many jobs that a youth might be qualified for in cther re-
spects. To a certain degree, that slienated youth often drop school is an
indictment against the schools. The schools exist to serve all youth and yet
fifteen percent ses school as worthless.

Alienation is not confined to the school situation but it becomes very
evident in the schools. Thae beshavior of alienated vouth may be withdrawn or
aggressive, I1f the schools and teachers offar meaningiess experiences to the
alienated, because their standards differ so grsatly from the middle-class
standards, the school cannot reduce the proportion of alienated youth. In
fact, such schools contritute to aiienation.

Grouping low ability students, who tend to be alienated from the rest
of the scheol, has not been very succeszful because the classroom environ-
ments were not favorable for helping the youth. Taachers are not trained to
work with many of these students who ars or tend to be alisnated. The situa-

tion in a low ability classroom only seems to perpetuate the situation.
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Sources of help for the alisnated come from many places. The school
is in a position for leadership in this area if it can become flexible enough
to allow change and alter soms of its values so that not all students will be
expected to perform identical tasks.

Work=study programs are one way to break away from the traditional
school curricula. Work and work associations are important to youth and can
be used to help many students, not only the alienated. Govermment programs
such as the Job Corps provide opportunities for learning skills and attitudes
to those youth who have no other source of help. DBusiness and industry are
taking responsibility for training individuals the needed skills and
attitudes that will help them get jobs and keep them.

Helping those who are already alienated is very important but prevent-
ing alienation is mors important. Among other factors, repeated failures in
school lead to alienation. Providing experiences that will give youth genuine
success {8 one way of alleviating repeated failure and preventing slienation.
As long as there is a place for a youth in the school situation and he is
respected for the person ha is, alienation from the school is not very
probable.

Ultimately it takes the cooperation of many segments in the commumity
to fully meat the needs of all youth. Schools can do much when other sources
of help are available, Ixpecting achools to help all youth without aid from

other social institutions is not realistic.
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three years.

Workestudy programs offered by schools are still another approach
to help the alienated. Theres are several types of programs but an experi-
mental one in Kansas City, Missouri, tentatively shows hopeful results for
about sixty-five percent of the youth.

Helping the alienated is necessary but preventing aliemation is
essential. It was found that tcachers' attitudes have more influence om
students than the curriculum offerings of the school. Identifying the
proper attitudes for all teachers, especially those who teach in slum areas
vhere thers is a high percentage of alicnated youth, requires careful re-
search, Designing new teacher education programs that utilisze slum areas
as training grounds would be more realistic,

Curriculum {mprovemsnt to meet the needs and interests of students
is needed. Fraquent evaluation should keep the curriculum up=-to-date. As
long as neighborhood schools exist, offering curricula that meet the needs
of a particular area is a step in the right direction for individualising
education,

Another suggestion for prevention of alienation is arranging the
students in classrooms so that not all are of low or high socio-economic
backgrounds. This is a touchy, controversial subject that needs more re-
search before definite statements can be made. It appears that students
from disadvantaged areas profit from being in classrooms with children vho
have the usual opportunities with no harm to the latter.



Fifteen percent of the adolescents in this country have been {denti-
fied as alienated, as not feeling a part of society, especially in the
school, Most of these alienated youth are frau low socio-economic back-
grounds where education established by middle class standards has little
meaning for them. The needs of these youth are not mst, they suffer re-
peated failure, and eventually they reject the school and all it represents.

In the past, youth who did not succeed in school still filled accept-
able positions in socliety and felt worthwhile. There were many semi-skilled
and unskilled job vacancies for which the boys qualified. The emphasis to
complete high school and stricter regulaticns concerning the employment of
youth have forced many youth to remain in school for a diploma.

Helping the presently alienated {s a large task that involves all
segments of the community if there are to be long-rangs results. Private
i{ndustries and businesses are attempting to place adults and school drop-
outs in positions their factories and stores have open. The important
aspect however, is taking the responsibility to train these peocple for the
positions, S0 many of them have no skills and need training befora job
openings mean anything to them. Most of these jeb training programs can
be financed by the Federal govermment. Successful results of this rela-
tively new approach may produce more business participation for helping the
elienated.

The Federal government has many programs to help people become
useful and feel worthwhile, but the Job Corps is designed specifically for
the alienated youth who are disadvantaged in several ways. Remedial educa-
tion, job training, and medical care are only part of the opportunities
offered by the Job Corps which shows successful results after its first



